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ABSTRACT

This study aims to examine the theoretical structure of the learning outcomes related to national culture and values
in the Turkish courses curriculum updated within the framework of the Tiirkiye Century Education Model (TYMM), and to
present evaluations regarding the overall functioning of the curriculum based on teacher opinions. The theoretical framework
is grounded in approaches to cultural transmission, values education, multicultural education, and the TPACK model. The
research was designed in a qualitative pattern; data sources consisted of curriculum documents and written opinions collected
from 20 Turkish language teachers. Data were analyzed through document analysis and content analysis, and reliability was
ensured through coder agreement and transparent analytical procedures. Based on the interpretations derived from the
analysis, the study concludes that the curriculum adopts a holistic understanding that integrates national culture and value
teaching with language skills; however, strengthening the curriculum—practice alignment requires enhanced pedagogical
guidance, technological integration, and diversified instructional materials. The research emphasizes the importance of
teacher competencies, the quality of learning experiences, and the curriculum’s capacity to provide practical guidance for the
sustainability of cultural and value-based instruction. Ultimately, the study offers an integrative evaluation concerning the
development of cultural awareness through language teaching.
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TURKCE DERSi OGRETiM PROGRAMINDA
MILLi KULTUR VE DEGERLER iLE iLGILi KAVRAM VE KAZANIMLAR
(ANALiZ VE OGRETMEN GORUSLERI)

OZET

Bu ¢aligma, Tiirkiye Yiizyili Maarif Modeli (TYMM) cercevesinde giincellenen Tiirkge dersi 6gretim programinda
milli kiiltiir ve degerler ile ilgili 6grenme ¢iktilarinin teorik yapisini incelemeyi ve programin genel isleyisine yonelik
degerlendirmeleri 6gretmen goriislerine dayali olarak ortaya koymay1 amaglamaktadir. Caligmanin teorik ¢ergevesi, kiiltiirel
aktarim, degerler egitimi, gokkiiltiirlii egitim yaklagimlari ve TPACK modeli temeline dayanmaktadir. Arastirma nitel bir
desenle tasarlanmistir; veri toplama araglari, 6gretim programi dokiimanlar: ve 20 Tiirkge &gretmeninden toplanan yazili
goriislerden olusmaktadir. Veriler dokiiman analizi ve icerik analizi yoluyla ¢dziimlenmis; giivenilirlik, kodlayicilar arasi
uyum ve seffaf analiz siiregleriyle saglanmigtir. Analizden elde edilen bulgulara gore, 6gretim programinin milli kiiltiir ve
deger 6gretimini dil becerileri ile biitiinlestiren biitiinciil bir anlayis benimsedigi sonucuna ulagmistir; ancak program ile
uygulama arasindaki uyumun gii¢lendirilmesi i¢in daha giiclii pedagojik yonlendirmeye, teknoloji entegrasyonuna ve
¢esitlendirilmis Ggretim materyallerine ihtiya¢ duyuldugu belirlenmistir. Arastirma; 6gretmen yeterliklerinin, dgrenme
deneyimlerinin niteliginin, 6gretim programinin kiiltiir ve deger odakli 6gretiminin siirdiiriilebilirligi i¢in uygulamaya doniik
rehberlik sunma kapasitesinin énemini vurgulamaktadir. Sonug olarak galisma, dil 6gretimi yoluyla kiiltiirel farkindalik
gelistirilmesine iligkin biitiinciil bir degerlendirme sunmaktadir.

Anahtar Kkelimeler: Ulusal kiiltiir ve degerler, Tiirkge ders miifredati, miifredat analizi, 6gretmenlerin bakis agilari

INTRODUCTION

National culture is the combination of material, spiritual, aesthetic, and moral values that a
society produces throughout its historical development and transfers across generations, and it is
accepted as the fundamental dynamic of social integration (Gokalp, 2018; Y1lmaz, 2021). This cultural
pattern provides not only a cognitive structure in the individual’s identity development but also offers
an affective foundation of belonging, and it assumes a decisive role in the formation and sustainability
of national identity awareness (Topgu, 2019; Demir, 2022). The value system that regulates social
behaviors, while being one of the core components of national culture, also forms a normative
framework that ensures the sustainability of social trust, unity, solidarity, and shared destiny awareness
(Kaplan, 2020; Ersoy, 2023). In the current literature, the protection, transmission, and function of
culture and values in curricula are addressed not only as a national but also as a global educational
debate. Globalization, digitalization, migration movements, and the standardizing influence of popular
culture are reported as the main pressure factors that make the transmission of national culture and
values more difficult (Smith & Khawaja, 2021; UNESCO, 2022). This situation creates fluctuations
especially in young generations’ orientations toward cultural identity, belonging, national memory,
and value frameworks, and makes it necessary for curricula to make their cultural and ethical
responsibilities more visible (Banks, 2020; Jackson, 2023; Ulger, 2020). In the international literature,
curriculum approaches that are sensitive to national identity and cultural values are discussed through

perspectives such as cultural transmission theory, multicultural education, character, and values
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education. In particular, Banks’ (2020) dimensions of multicultural education emphasize the need to
reconstruct the cultural representation capacity of curricula not only in content but also within learning
experiences.

Similarly, the character education literature shows that the acquisition of values within
curricula through critical thinking, moral reasoning, and intertextual interpretation activities— rather
than through implicit transmission—increases the permanence of learning (Berkowitz & Bier, 2020;
Arthur et al., 2022). The education system serves as a strategic lever for preserving national culture and
transferring it to future generations (Erkilig, 2020; Ministry of National Education of Tiirkiye [MoNE],
2024). One of the fields in which this transmission occurs most effectively is language teaching.
Considering the structure of the mother tongue as a field that stores culture, reproduces it, and carries
collective memory (Aksan, 2020; Crystal, 2021), Turkish Language education programs should aim
to develop not only students’ language skills but also their cognitive awareness concerning cultural
identity and value systems (Ladson- Billings, 2021; Kolag, 2021; Temizkan & Ulger, 2023). Recent
studies carried out in Tiirkiye indicate that Turkish Language courses have strong potential for the
transmission of cultural values, yet they also reveal that this process is directly shaped by teachers’
pedagogical content knowledge, material selection practices, and in-class implementation decisions
(Kolag, 2021; Mutlu & Kolag, 2022; Temizkan & Sallabas, 2023). Research highlights that literary
texts are especially powerful tools in national culture and values acquisition, and that narratives creating
affective impact and presenting role models support students’ tendency to adopt values (Balc1 &
Melanlioglu, 2020; Kurudayioglu & Soysal, 2023). However, based on findings obtained from teacher
opinions at the secondary education level, value-based learning outcomes in curricula are mostly
associated with reading-comprehension activities, and systematic support is found to be insufficient in
the dimensions of assessment and materials (Coskun, 2022; Bozkurt, 2023; Mete, 2023). Cultural and
value acquisition processes cannot be evaluated independently of teacher competencies. At this point,
the TPACK (Technological Pedagogical Content Knowledge) model developed by Mishra and
Koehler (2020) emphasizes the importance of teachers’ capacity to integrate culture and value-based
content with technology- supported text analysis environments, such as digital literary archives, Al-
supported reading platforms, and cultural memory databases.

Indeed, international research demonstrates that technology-enhanced reading and
discussion environments increase students’ motivation for cultural understanding and value awareness
and support the permanence of value-based learning outcomes (Huang & Li, 2022; Chen et al., 2023;
Cardoso & Scarino, 2021). The new Turkish courses curriculum, implemented starting from the 2024—
2025 academic year in accordance with the framework of the Century of Turkey Education Model
(TYMM), aims not only to develop students’ reading, writing, speaking, and listening skills but also
to equip them with awareness, analytical competencies, and practical abilities related to national culture

and values (Demir, 2022; Ersoy, 2023). However, how and at what depth the program outcomes will
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be gained in daily classroom practices is still regarded as a problem situation (Dogan, 2024; Karatay
& Kartal, 2024).
Accordingly, the main problem statement of the research has been formulated as follows:
To what extent and through which practices are national culture and values gained in the

Turkish course’s curriculum of TYMM?

This research problem has been elaborated with two sub-problems:

1. What are the concepts and learning outcomes related to national culture and values in the
TYMM Turkish courses curriculum?

2. What are teacher opinions regarding the learning outcomes, content, methods,
assessment, and material dimensions of the TYMM Turkish courses curriculum?

Guided by these questions, program outcomes were examined systematically through
document analysis and content analysis, and the pedagogical applicability and competency- based
evaluation dimensions were strengthened based on the opinions of 9th-grade Turkish Language
teachers.

This study aims to provide a contemporary contribution to discussions of cultural identity
and value acquisition through language teaching, especially in the contexts of curriculum—practice

alignment and teacher decision-making processes.

METHOD
This study was conducted using document analysis and content analysis, which are among
qualitative research methods. The main purpose of qualitative research is to interpret data within
context and to make meaning through deep inquiry (Creswell, 2018).
Data Sources
The data sources of the study consisted of:
e Learning outcomes in the TYMM Turkish courses curriculum,

e [earning outcomes under the "National Culture and Values" theme in the 9th-grade Turkish

courses curriculum,
e  Written opinions collected from 20 Turkish Language teachers via a curriculum evaluation
form.
Data Collection Instruments
Two main data collection tools were used:
e Document Review Form: Prepared for classifying learning outcomes with regard to
national culture and values.

e  Curriculum Content Evaluation Form: A 5-point Likert-type instrument developed to collect

teacher opinions.
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Data Analysis
Document analysis was carried out in four steps:

(1) document selection, (2) breaking into meaning units, (3) coding and thematic categorization,
(4) interpretation based on national culture and values (Bowen, 2009). Content analysis followed the
stages suggested by Yildirnm and Simsek (2021): (1) coding, (2) generating themes, (3) calculating
frequency and percentages, (4) interpretation of the findings. For reliability, codes and themes were
reviewed independently by two field experts. Inter-rater reliability was calculated using Miles and
Huberman’s (1994) reliability formula. The reliability rate was found to be 87%, which is above the
acceptable threshold in qualitative research (70%; Miles & Huberman, 1994), indicating that the

findings are reliable.

Validity and Reliability

Various strategies were employed to ensure validity and reliability in the qualitative research.
First, transparency was ensured in the analysis process of the obtained data, and teacher opinions were
supported by direct quotations. To ensure the reliability of the study, the codes and themes created by
two field experts were independently reviewed. Subsequently, the researchers' and experts' coding was
compared, and the agreement rate was calculated using the Miles and Huberman (1994) coder reliability
formula. The resulting calculation yielded a reliability rate of 87%. Since this rate is above the 70%
accepted in qualitative research (Miles & Huberman, 1994), the reliability of the study has been ensured.
Furthermore, in order to increase the consistency of the themes and codes obtained in the study, a direct
connection was established with the teachers' views, and data obtained from different teachers were

analyzed comparatively to reinforce the validity of the findings.

FINDINGS
Findings Related to the First Sub-Problem

In this study, the learning outcomes related to national culture and values in the Turkish courses’
curriculum were examined using the document analysis method. The findings were categorized under
five core language skill areas (reading, writing, speaking, listening, and grammar). Each outcome was
quantified, and frequency (f) and percentage (%) values were calculated. A total of 26 learning
outcomes were identified.

In the reading skill area, six learning outcomes were determined. The focus of these outcomes
includes evaluating elements of national identity and cultural components through texts from Turkish
literature, examining cultural change and continuity based on works from different periods, analyzing
texts that contain fundamental values such as helpfulness, solidarity, hospitality, patriotism,
honesty, justice, and fairness, analyzing heroic stories and texts themed around the national struggle,
and interpreting oral cultural products such as epics, legends, tales, and proverbs. This skill area
accounts for 23.2% of the total learning outcomes. Within the writing skill area, six learning outcomes

were identified. These outcomes anticipate that students will produce informative texts about
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prominent figures who have contributed to Turkish history and literature, create texts containing
proverbs, idioms, and aphoristic expressions, and write informative texts on cultural components such
as national and traditional celebrations. Additionally, outcomes in this skill area include writing
national culture-focused texts in genres such as stories, essays, articles, memoirs, and travel writing,
producing original texts on national identity and values, and writing texts that reflect cultural
characteristics in the context of family and environment. The writing skill area also comprises 23.2%
of the total learning outcomes. In the speaking skill area, five learning outcomes stand out. These
outcomes expect students to deliver speeches that promote national culture and values, make oral
presentations about literary and historical figures, convey elements of traditional oral culture, perform
oral expressions on national and spiritual values, and make oral contributions aimed at preserving
cultural heritage. This skill area constitutes 19.2% of the total learning outcomes. The listening skill
area consists of five learning outcomes. The objectives of these outcomes include students listening to
and comprehending traditional oral cultural elements and speeches with historical-cultural content,
interpreting discourses that include national and spiritual values, analyzing artistic and literary texts,
and developing critical listening skills. The listening skill area corresponds to 19.2% of the total
learning outcomes. In the grammar skill area, four learning outcomes were determined. These
outcomes cover acquiring knowledge about the historical development of Turkish and its key works,
analyzing linguistic differences in texts from Divan, Folk, and Modern literature, interpreting dialect,
accent, and articulation differences and evaluating their cultural reflections, as well as understanding
the influence of foreign languages on Turkish and the importance of protecting and transferring the
language to future generations while preserving its cultural integrity. Grammar outcomes account for
15.4% of the total learning outcomes. In conclusion, the document analysis findings indicate equal
emphasis on reading and writing skills (23.2%), equal emphasis on speaking and listening skills
(19.2%), and a comparatively lower emphasis on grammar skills (15.4%) in the context of national
culture and values in Turkish language teaching. This distribution demonstrates that Turkish language

education highlights not only linguistic proficiency but also the function of cultural transmission.

Table 1 below presents the frequency and percentage values of the categories and the learning
outcomes included in them according to skill areas. This table is provided as a detailed breakdown of

the findings.
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Table 1. Language Skill Areas and Categories

Skill Area Categories / Themes f %
Reading Skills National identity and cultural elements 2 7.7
Core values and moral teachings 2 7.7
Historical personalities and heroism 1 3.8
Oral cultural products 1 3.8
Writing Skills Informative texts 2 7.7
Cultural language use 1 3.8
Writing in literary genres 1 3.8
Identity building and originality 2 7.7
Speaking Skills Introductory and cultural speeches 2 7.7
Oral culture transmission 1 3.8
Value-based speeches 2 7.7
Listening Skills Oral culture and history 2 7.7
Value-based listening 1 3.8
Critical listening 2 7.7
Grammar Historical dimension of Turkish 1 3.8
Linguistic diversity 2 7.7
Language protection and transmission 1 3.8
Grand Total 26 100

Findings Related to the Second Sub-Problem

Table 2 below presents the findings obtained from the teaching program evaluation form related

to the 9th grade Turkish course “National Culture and Values.” The teaching program evaluation was

conducted with the participation of 20 teachers.

Table 2. Curriculum Evaluation Form Findings (9th Grade, N=20)

Dimension Statement f %
Alignment of Learning “They are clear, measurable, and achievable.” 18 90
Outcomes

Content Organization “The content is up-to-date, comprehensive, 14 70

and logically sequenced.”

Teaching Methods “They are effective and student-centered.” 19 95
Assessment Methods “Measurement and evaluation criteria are sufficient.” 13 65
Materials & Resources “They are sufficient, current, and accessible.” 12 60

The findings obtained from the content analysis of the curriculum indicate that the program is

perceived positively overall in terms of learning outcomes, content, teaching methods, assessment

processes, and material adequacy. However, relatively lower approval rates in the dimensions of

assessment and materials draw attention. Regarding the alignment of the learning outcomes with

national culture and values, 90% of teachers (f=18) stated that the program outcomes were clear,

measurable, and attainable. This finding can be interpreted as an indication that the target behaviors in
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the curriculum are concretely defined in relation to student performance and that the pedagogical
applicability of cultural learning outcomes is high. The fact that the vast majority of teacher opinions
emphasize clarity and measurability suggests that cultural elements in curricula are designed to
function not only thematically but also operationally as learning outputs. In terms of the inclusion of
national culture and values in the content, 70% of teachers (f=14) stated that the topics were up-to-
date, comprehensive, and organized in a logical sequence.

Although this result shows that the curriculum content largely aligns with contemporary cultural
dynamics and teachers’ classroom expectations, the existence of a 30% group (f=6) who did not share
this view may signal a need to enrich the curriculum content or to better account for regional cultural
diversity. Based on this result, the necessity of structuring cultural instruction not merely around national
symbols and values but also in a way that incorporates regional context can be discussed. In the
dimension of teaching methods, 95% of teachers (f=19) stated that the methods used were effective and
student-centered. This finding indicates that the pedagogical orientation of the curriculum aligns
strongly with contemporary teaching paradigms and that even in cultural values instruction, a design that
prioritizes students’ active participation has been adopted. The very high rate of student-centeredness
may also be evaluated as evidence that even in normative learning areas such as national culture and
values, teachers implement lessons through interactive processes based on student experience, rather
than through dogmatic transfer. On the other hand, in terms of measurement and assessment methods,
only 65% of teachers (f=13) considered the program’s evaluation criteria adequate. This rate can be
considered low compared to expectations and indicates that approximately one- third of teachers believe
that assessment instruments are limited in measuring cultural values or that the program evaluation
system should be supported with rubric-based and performance- based tools. Because the learning
domain of national culture and values includes not only knowledge but also attitude and behavior
components, this domain requires the use of alternative assessment formats such as portfolios,
performance tasks, and the creation of cultural products rather than conventional test-based tools, and
the lower approval given by teachers in this dimension may be related to this specific need.

In the dimension of material and resource adequacy, the second lowest positive rate was observed,
at 60% (f=12). Although teachers largely evaluated the recommended materials in the layout positively,
the fact that the remaining 40% (f=8) did not share this view may reflect concerns about the accessibility
and diversity of the materials. This situation may point to the need to include support resources such as
cultural material pools, digital content, local cultural texts, oral history studies, and cultural heritage
archives within the curriculum. It should also be considered that guidance, as well as alternative material
recommendations, should be increased so that the resources suggested in the curriculum can be used
more effectively in teachers’ lesson design processes. The new Turkish curriculum has a significant role
in the acquisition of national culture and values.

The new Turkish curriculum aims for students to use Turkish correctly and consciously and to
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gain mastery of national and spiritual values. In this context, key concepts emphasized in the new
curriculum include national and spiritual values, the balance between local and universal culture, text
types and content structures, and the instruction of core (root) values. When compared to previous
curricula, it can be observed that the new model adopts a more systematic approach to cultural and value
transfer, and that students are given greater opportunities to learn their own culture and make
comparisons with other cultures. Additionally, the development of language skills has been given

substantial emphasis in the updated curriculum.

RESULTS AND DISCUSSION

The findings of the study reveal that the TYMM Turkish courses curriculum plays a significant
role in transmitting national culture and values to students. The program focuses predominantly on
reading and writing skills (46.4%), while grammar receives comparatively limited attention (15.4%).
Although teachers generally find the program adequate, they emphasize the need for improvements
in materials, resources, and assessment tools. The document analysis results indicate that the TYMM
Turkish curriculum adopts an approach that integrates national culture and values with language
skills—particularly reading and writing. This finding aligns with previous studies highlighting the
power of literary texts in cultural transmission and value education (Balci & Melanlioglu, 2020;
Kurudayioglu & Soysal, 2023). Banks (2020) multicultural education perspective and the value
education approaches proposed by Berkowitz & Bier (2020) suggest that curricula should ensure
cultural representation not only through content but also through learning experiences. The current
distribution of learning outcomes partially supports this goal, however, there are gaps in
implementation and assessment.

Teachers’ high positive evaluations of instructional methods (95%) indicate that the
pedagogical orientation of the program incorporates student-centered and interactive learning
strategies. On the other hand, the perception of relative insufficiency in materials and assessment
reflects the need for implementation guides and assessment tools frequently emphasized in the
literature (Ersoy, 2023; Mete, 2023). While the program’s emphasis on reading and writing strengthens
its potential to foster effective cultural interpretation and productive skills, reinforcing grammar and
oral/non-verbal expression practices is essential for sustaining cultural-linguistic awareness. Allocating
more space to grammar would help students interpret cultural texts more accurately within their
historical and linguistic contexts (Crystal, 2021).

The fact that 65% of teachers find assessment methods adequate, while 35% perceive
deficiencies, suggests a need for standardized rubrics, performance tasks, and phenomenon- based
assessment within the evaluation component of the program. The measurement of value acquisition
cannot rely solely on multiple-choice or oral exams; portfolio assessment, rubric- based evaluation,
and behavioral evidence demonstrated by students are necessary.

A material adequacy rate of around 60% indicates the need to digitize local cultural content, integrate
28
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local archives into classroom use, and update instructional materials. In line with the TPACK
framework, the integration of technology (digital literary archives, virtual fieldwork, interactive
reading platforms) is expected to enhance both content accessibility and student engagement (Koehler
& Mishra, 2020; Huang & Li, 2022).

When evaluated holistically, the findings show that the curriculum is perceived by teachers as
strong in terms of learning outcomes and instructional methods, but open to improvement in
assessment processes and instructional materials. The 95% endorsement of student-centered methods
demonstrates that teachers prioritize active learning and constructivist pedagogy even in culturally and
value-oriented learning contexts. However, the 65% adequacy level regarding assessment criteria may
indicate that the program does not provide teachers with sufficient assessment guidance or authentic
evaluation tools for cultural value instruction. Despite the limited sample of the study, material and
content evaluations in the 60-70% range suggest that teachers accept the presence of culture- and
value-based domains within curricula, yet believe these areas should be strengthened with more
contextual, digital, and performance-based supports. These results highlight the need for restructuring
the assessment processes and instructional resources in a way that moves national culture and values
education beyond a traditional content- and narration-based framework.

RECOMMENDATIONS

A comprehensive guide including teachers’ implementation examples, lesson plans,
performance tasks, and assessment rubrics should be developed. This guide should incorporate local
examples and adaptable models for diverse school contexts (Ersoy, 2023). According to the literature
and teacher opinions, teachers experience difficulties in the new Turkish courses curriculum regarding
how values and core values should be taught and through which implementation examples. Therefore,
preparing a guide of best practices is recommended. Alternative assessment methods such as portfolio
assessment, rubrics, collaborative projects, and reflective journals should be standardized for value-
based learning outcomes. In-service training programs should be organized to enhance teachers’
capacities in both content (cultural text analysis) and technological pedagogy (TPACK). These
programs should include hands-on workshops, model lesson practices, and professional learning
communities. The digital archiving of local cultural materials, providing teachers access to these
resources, and adapting them for classroom use should be encouraged. Future research should employ
mixed methods (field observations + student performance data) to more comprehensively test the
alignment between curriculum and practice. External validity should be strengthened by conducting
research with teacher and student samples from different geographic regions and school types.
Experimental or quasi-experimental studies may quantitatively measure the impact of specific
materials or instructional interventions (e.g., digital literature archives, rubric-based assessment) on

cultural value learning.
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GENISLETILMIS TURKCE OZET

TURKCE DERSi OGRETiM PROGRAMINDA
MILLi KULTUR VE DEGERLER iLE iLGILi KAVRAM VE KAZANIMLAR
(ANALiZ VE OGRETMEN GORUSLERI)

Bu aragtirmanin amaci, TYMM (Tiirkiye Yiizyili Maarif Modeli) kapsaminda gilincellenen
Tiirke Dersi Ogretim Programi’nda milli kiiltir ve degerlere iliskin kazanimlarin nasil
yapilandirildigini incelemek ve Ogretmen goriisleri dogrultusunda programin uygulamadaki
yeterliligini degerlendirmektir. Milli kiiltiir, bir toplumun tarihsel siire¢ icinde olusturdugu maddi—
manevi birikimi, degerler sistemi, toplumsal davranig normlarin1 ve kimlik unsurlarimi kapsayan
temel bir yapi olarak tanimlanmaktadir. Dil 6gretimi ise bu kiiltiirel birikimin gen¢ kusaklara
aktarilmasinda en etkili araglardan biri olarak goriilmektedir. Bu nedenle Tiirkge ogretim
programlarinda milli kiiltiir ve degerlerin nasil yer aldigi, 6gretim siirecinde ne tiir pedagojik ve
Olcme-degerlendirme araglariyla desteklendigi giincel egitim tartismalariin odaginda yer
almaktadir.

Aragtirmanin kuramsal temeli; kiiltiir aktarimi, ¢okkiltiirlii egitim, karakter ve degerler
egitimi ile TPACK (Teknolojik Pedagojik Alan Bilgisi) gibi yaklagimlara dayanmaktadir. Banks'in
cokkiiltiirlii egitim yaklagimi, programlarin yalnizca igerik diizeyinde degil, 6grenme deneyimleri
yoluyla da kiiltiirel temsil ve deger aktarimi saglamasi gerektigini savunmaktadir. Degerler egitimi
literatiirii ise Ogrencilerin deger ediniminde elestirel diisiinme, metinlerarasi okuma, ahlaki
muhakeme ve kiiltiirel yorumlama siireglerinin 6nemini vurgulamaktadir. TPACK cercevesi ise
kiiltiirel iceriklerin teknoloji destekli 6grenme ortamlarina entegrasyonunun Ogrencilerde hem
motivasyonu artirdigint hem de kiiltiirel farkindalig1 gii¢lendirdigini ortaya koymaktadir.

Caligsma, nitel arastirma yontemiyle gergeklestirilmis; veriler dokiiman incelemesi ve i¢erik
analizi yoluyla elde edilmistir. Veri kaynaklari, TYMM Tiirk¢e 6gretim programindaki kazanimlar,
9. simf “Milli Kiiltiir ve Degerler” temasi1 kapsamindaki 6grenme ¢iktilart ve 20 Tiirkge 6gretmeninin
yazili goriislerinden olugmaktadir. Dokiiman analizi siirecinde kazanimlar bes dil becerisi alanina
gore kodlanmig; 6gretmen goriigleri ise igerik, yontem, olgme- degerlendirme ve materyal gibi
program bilesenlerine gore temalandirilmistir. Kodlayicilar arast uyum oranmin %87 olarak
hesaplanmasi, arastirmanin giivenirligini desteklemektedir. Dokiiman analizi sonucunda mill1 kiiltiir
ve degerlerle dogrudan iligkili 26 6grenme ¢iktisi belirlenmistir. Bu kazanimlar beceri alanlarina
gore dagilimi; okuma (%23,2), yazma (%23,2), konusma (%19,2), dinleme (%19,2) ve dil bilgisi
(%15,4) seklindedir. Bulgular, programin milli kiiltiir ve degerlerin 6zellikle okuma ve yazma
etkinlikleri lizerinden yapilandirildigini; dil bilgisinin ise bu baglamda daha sinirh ele alindigim

gostermektedir. Okuma kazanimlar1 daha ¢ok milli kimlik, kiiltiirel unsurlar, geleneksel anlatilar,
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deger temelli metin ¢oziimleme {izerine yogunlasirken; yazma kazanimlan kiiltiirel igerikli metin
iiretme ve kimlik bilinci gelistirmeye doniik 6zgiin yazma performanslarini igermektedir. Konugma
ve dinleme alanlari, milli kiiltiiriin s6zIi ifade ve kiiltlirel mirasin aktarimi yoniindeki 6grenme
ciktilartyla desteklenmistir. Dil bilgisi kazanimlar ise Tiirk¢enin tarihsel gelisimi, ses—sekil bilgisi
farkliliklarinin kiiltiirel baglami ve dilin korunmasi temalar1 etrafinda toplanmaktadir.

Ogretmen goriislerine gére program, grenme ¢iktilarinin agiklig: ve dlciilebilirligi agisindan
%90 oraminda olumlu degerlendirilmektedir. igerik yapisi ise %70 oraninda yeterli bulunmustur. Bu
sonug, programin milli kiiltlir ve degerler temasi agisindan genel olarak yeterli bulundugunu ortaya
koymakla birlikte bolgesel kiiltiirel cesitliligin daha fazla yansitilmasina ihtiya¢ duyabilecegini
gostermektedir. Ogretmenlerin %95°i program ydntem ve tekniklerinin 6grenci merkezli oldugunu
belirtmistir. Bu durum kiiltiir ve deger egitiminin ¢agdas pedagojik yaklagimlarla uyumlu sekilde
yiiritildigiini géstermektedir. Bununla birlikte 6l¢me-degerlendirme boyutunun yeterli oldugunu
diistinen 6gretmen oraninin %65°te kalmasi; ozellikle portfolyo, performans gorevi, rubrik gibi
alternatif degerlendirme araclarinin ¢esitlendirilmesine ihtiya¢ oldugunu ortaya koymaktadir.
Materyal ve kaynaklarin yeterliligi ise %60 oraninda olumlu degerlendirilmistir. Bu durum dijital
kiiltiirel arsivler, yerel icerik havuzlar1 ve 6gretim materyallerinin giincellenmesinin énemine igaret
etmektedir.

Sonug olarak arastirma; programin milli kiiltlir ve deger aktarimi agisindan giiglii bir kurguya
sahip oldugunu, ancak 6zellikle 6lgme-degerlendirme ve materyal destegi alanlarinda gelistirilmesi
gerektigini gostermektedir. Ogretmenlerin programi pedagojik acgidan olumlu degerlendirmesi,
ogrenci merkezli ve etkilesimli 6grenme siireglerinin kiiltiirel deger egitiminde etkili oldugunu
dogrulamaktadir. Bununla birlikte sahada uygulanabilir 6rnekler, standartlastirilmig rubrikler, dijital
icerik destekleri ve yerellestirilmis materyallerin artirilmasi 6nerilmektedir. Ayrica karma yontemli
arastirmalarla program—uygulama boyutunun daha kapsamli test edilmesi ve farkli sosyo-kiiltiirel

bolgelerden 6rneklemlerle dis gecerliligin giiclendirilmesi onerilmektedir.
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