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Abstract

Key words

Traditional school management models tend to concentrate decision-making
power at the top, which limits stakeholder participation and weakens schools’
ability to adapt to changing conditions. Although the discourse on democratic
education is widely supported, research shows that many schools rely on
hierarchical structures that restrict the genuine sharing of power. This study
examines sociocracy from an open systems perspective as a human-centered
management model that offers an alternative to traditional school structures. In
this context, the four core principles of sociocracy, consent decision-making,
semi-autonomous circles, double-linking, and selection by consent are evaluated
within the educational framework. By reviewing the extant literature, this research
explores how sociocracy can enhance decision-making processes, foster
collaborative cultures, and support schools in functioning as open systems. Case
studies from educational settings demonstrate the model’s potential to increase
teacher collaboration, strengthen student engagement, and align administration
with pedagogical commitments. The discussion highlights how sociocracy
addresses fundamental challenges in school management and bridges the gap
between democratic ideals and organizational practices. The study concludes by
summarizing the implications of sociocracy on educational stakeholders,
emphasizing its value as a framework for developing more inclusive, resilient, and
future-oriented schools.
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Introduction

Alternative schools, both in Tiirkiye and internationally, have emerged as a response to the
inadequacies of traditional schools in providing a holistic, democratic, and context-sensitive learning
environment (Ianni, 2010; Lehr et al., 2008). These schools aim to enhance the quality of instruction
and engagement by developing approaches that prioritize not only academic but also the emotional and
social development of students (Ohrt et al., 2020). Current research in the field of education emphasizes
the importance of authentic learning experiences that support students in developing complex problem-
solving skills and adapting to the requirements of the information age. This trend is leading to an ever-
increasing interest in alternative schools (Sliwka & Yee, 2015).

Alternative schools are defined as non-traditional educational environments that aim to respond
to student needs that cannot be met within traditional school settings (Lange & Sletten, 2002). These
schools typically challenge traditional norms of authority, curriculum, and assessment. Within these
institutions, diverse approaches are developed with the objective of increasing student engagement,
learning motivation, and the quality of instruction. Consequently, alternative schools are viewed as
models representing a search for a new understanding not only in pedagogical methods but also in the
organizational and administrative forms of the school (Aron, 2003; Neufeld, 2015).

Current practices in the field of education are failing to meet the evolving and complex needs
of schools. Many schools are struggling with issues such as low student engagement, poor academic
outcomes, teacher burnout, and disconnection from local contexts (Fullan, 2016; Schleicher, 2018).
Mainstream educational discourse typically attributes these problems to the quality of instruction or
student motivation, thereby overlooking schools’ organizational and managerial structures. The field of
educational administration, however, has traditionally focused on improving educational leadership,
teacher performance, and standard accountability mechanisms (Oplatka, 2010), while structural factors
have often remained in the background. However, this approach reduces systemic problems to the
individual level and positions teachers as the primary responsible party for student success.

Consequently, the influence of organizational culture, hierarchy, and decision-making processes
remains in the background (Apple, 2001; Ball, 2012). According to Sliwka and Yee (2015), expectations
regarding the purpose of school education are shifting from a narrow, knowledge-based approach toward
equipping students with the knowledge, skills, and attitudes they will need to succeed in their private,
public, and professional lives as adults. To this end, pedagogical concepts developed in alternative
education have begun to be implemented by mainstream schools as well. There exist ongoing
democratization efforts in schools, such as the establishment of school councils, student representation,
parent-teacher associations, and the inclusion of student representatives in disciplinary committees.
However, the literature contains criticisms suggesting that these mechanisms operate in a symbolic
manner and that participation remains tokenistic or merely procedural (igli, 2024; Tamer, 2011).

Decision-making power in schools with traditional centralized management is concentrated at
the upper administrative levels. This hierarchical structure leads to a disconnection between decision
makers and stakeholders who are directly affected by these decisions such as teachers, students, and
parents. Osorio and Shread (2021) emphasize that although democracy is widely embraced in education,
schools remain largely hierarchical, and power relations have not fundamentally changed in practice.
This power imbalance specifically limits participation in decision-making and diminishes the capacity
of schools to meet evolving social and pedagogical requirements (Bush &amp; Glover, 2014).

Consequently, there is a growing interest in alternative educational models that aim to transform
not only pedagogical approaches but also educational governance and organizational structures. Studies
reveal that a hierarchical management approach characterized by centralized decision-making, rigid
accountability practices, and limited stakeholder participation can create environments that hinder
innovation, autonomy, and relational trust in schools (Leithwood & Jantzi, 2005; Mulford, 2003). These
structural features make it difficult for teachers to meaningfully participate in decision-making
processes. Furthermore, students are removed from their role as active agents in the learning process
and reduced to the position of passive recipients.
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The problems associated with the centralized system have led educational stakeholders to seek
alternatives. As a result of this search, alternative school models such as Waldorf, Montessori, and
Reggio Emilia have emerged and continue to thrive today. Although there are significant philosophical,
structural, and pedagogical differences among these various types of alternative schools, they all
emphasize individuality, a sense of community within a family like environment, cooperation rather
than competition, positioning the student as an active agent in the learning process, increasing parental
involvement, and innovative pedagogical methods that support teacher and student autonomy (Nagata,
2007). Nonetheless, the relevant literature also highlights certain shortcomings of alternative schools.
Studies have indicated that some alternative schools fail to provide the promised level of educational
modeling, and in certain cases, no significant differences in performance are observed compared to
traditional schools (Guerrero et al., 2024; Taylor & McCluskey, 2024).

In his study on alternative schools, Smith (2003) argued that while these schools claim to
embrace participatory values, the structures that genuinely support power-sharing fall short in practice.
He observed that participation is generally limited to symbolic or insignificant decisions, and that the
core structure remains unaltered. Similarly, Lehr et al. (2004) state that alternative schools aim to
personalize education but fail to achieve fully democratic participation in management, thereby
reflecting traditional hierarchical models. At this point, sociocracy emerges as a management model that
offers a consistent framework supporting power-sharing, transparency, and collective intelligence in
organizational decision-making processes (Rau & Koch-Gonzalez, 2018). Unlike symbolic participation
methods or symbolic school councils, sociocracy integrates participatory processes directly into the
school’s operations through principles such as consent decision-making, circle structures, and double-
loop feedback.

As an alternative school governance model, sociocracy offers mechanisms that support the
redistribution of power within an organization through structured participation and feedback loops.
Rooted in cybernetics and systems theory, sociocracy was developed by Dutch engineer Gerard
Endenburg to create an effective and inclusive governance model for organizations. This model is
structured around four core principles: consent decision-making, semi-autonomous circles, double-
linking between circles, and selection by consent (Owen & Buck, 2020).

Each of these principles supports shared authority and transparent processes in governance. For
instance, consent is neither consensus nor majority rule; it means that a decision can only be made when
there is no paramount objection. This method enables the inclusion of diverse perspectives in decision-
making processes without compromising the organization's aim. In sociocracy, circles are defined as
semi-autonomous decision-making units that assume responsibility over specific domains. Each circle
is represented at the next level through a leader and a delegate, ensuring system-wide coherence through
double-linking (Buck & Endenburg, 2010; Romme & Endenburg, 2006).

When applied within a school context, these structural features have been observed to possess
the potential to transform interpersonal relationships, communication, and the learning environment.
Owen and Buck (2020) observed that implementing the sociocratic structure in schools makes a
significant difference in increasing student participation, enhancing teacher collaboration, and making
school-wide decision-making processes more transparent. These outcomes point toward a governance
model that reflects and reinforces the school's philosophical ideals, which Smith (2003) identifies as
essential for the sustainability of change in alternative schools. Without such an adaptation, schools may
face the risk of burnout and conflict among both staff and students.

Sociocracy aligns with the complex, adaptive, and relational nature of the school as a living
system. Osorio and Shread (2021) state that schools, as learning organizations, require governance
models that allow for reflection, iteration, and the transformation of practice. Sociocracy supports this
through its circular structure and its commitment to continuous feedback. Buck and Endenburg (2010)
report that such structures assist the system in developing its capabilities for self-correction and
maintaining coherence during periods of change. While sociocracy has primarily been applied in
organizational and corporate contexts, its adaptation to educational settings suggests that it can be
effective in fostering more participatory, transparent, and responsive school cultures. The increasing
number of alternative schools is viewed as an indicator of dissatisfaction with traditional schooling and
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a desire for more human-centered approaches (Kleiner et al., 2002, as cited in Lehr et al., 2004).
However, Smith (2003) points out that innovations in curriculum and discipline will remain insufficient
if governance remains traditional. At this point, sociocracy is believed to bridge the gap by providing a
model where values and operations are consistent.

This study first outlines the historical and theoretical foundations of sociocracy, along with its
four core principles. It then examines how these principles align with the characteristics of schools
understood as open systems, where continuous feedback, participation, and adaptation are essential for
sustainability. Finally, in the discussion section, the feasibility of sociocracy in educational contexts is
evaluated considering both its potential benefits and limitations while providing implications for
teachers, students, administrators, parents, and researchers. Consequently, the aim of this study is to
deepen the literature on democratic school management and contribute to the discourse on
reconceptualizing schools as living systems equipped with the capacity for coherence, resilience, and
shared responsibility. In this review-based study, literature-driven answers to the following questions
have been sought:

* How is sociocracy addressed in literature within the context of the redistribution of power and
stakeholder participation in schools?

» How are the core principles of sociocracy linked to the functioning of schools as open systems
in literature?

* How is the relationship between sociocracy and collaborative, transparent, and adaptive school
cultures discussed in literature within an educational context?

» How is the feasibility of the sociocracy model addressed in the literature within the context of
alternative school initiatives in Tiirkiye?

» How are the potential effects of sociocracy on educational stakeholders evaluated in literature?

In summary, this study examines sociocracy as a human-centered school organization model
through an open systems perspective by outlining its core principles and analyzing the outcomes derived
from its applications in the school context. In doing so, it aims to contribute to the discourse on how
school structures can evolve from traditional, hierarchical forms toward more dynamic and inclusive
organizations.

Method

This study is a literature-based review aimed at providing an in-depth explanation of sociocracy
as a human-centered school organization model and informing researchers and stakeholders in the field
by identifying the benefits of implementing the model. Burns and Grove (2009) define review studies
as works in which experts examine existing literature on a specific topic and synthesize the findings. In
this context, the study focuses not on a specific problem but on general themes related to a particular
topic and aims to access all relevant sources. Herdman (2006) defines such review studies as a summary
synthesis of existing studies on a given topic. A literature review is a type of research that involves
examining published studies and aims to evaluate the existing body of knowledge. Review studies can
vary in scope and may also include research findings. While such studies involve the selection, synthesis,
and analysis of works found in literature within a specific framework, this process does not always have
to be based on a systematic search procedure (Grant & Booth, 2009). In this context, this research is
structured as a literature review addressing sociocracy within an educational context.

During the literature review process, studies published in the fields of sociocracy, open systems
theory, school governance, and participatory governance were examined. In this context, various
academic resources were utilized, primarily the Google Scholar, ProQuest, ERIC, and Web of Science
databases. During the search process, keywords such as ‘“sociocracy,” “school governance,”
“participatory decision-making,” “distributed leadership,” “open systems in education,” and “alternative
schools” were employed. The study included theoretical works, books, and empirical research
addressing the core principles of sociocracy, its organizational structure, and its implications within the
educational context. Conversely, studies with no direct relevance to sociocracy or those providing no
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contribution to the educational field were excluded. The search process was not restricted to a specific
timeframe, remaining broad enough to encompass both foundational and contemporary works in the
field. Selected studies were analyzed through a thematic approach and categorized within the framework
of sociocracy’s basic principles, its relationship with school organization, and its potential impact on
educational stakeholders. This study is a review aimed at evaluating existing literature from an
interpretive and holistic perspective. In this regard, the study seeks to elucidate the theoretical
foundations of sociocracy in education and establish a conceptual ground for future empirical research.

Conceptual Framework

While contemporary schools are expected to foster creativity, collaboration, and critical
thinking, the fact that they operate within rigid bureaucratic structures that hinder these very skills poses
a serious problem. It is evident that the traditional Weberian model of school organization, which
prioritizes hierarchy, predictability, and control, does not align with the dynamic, interdependent, and
uncertain nature of the modern world. As systems theorists have emphasized, the structure of
organizations largely determines the behavior of their members (Senge, 2006). Similarly, when we
consider schools as organizations with a learning-centered nature, it is reasonable to argue that their
internal structures should reflect learning principles such as adaptability, feedback, and participation.

The emergence of sociocracy as an organizational model is regarded as an initiative to meet this
requirement. In traditional organizational structures, effectiveness and authority are assumed to
necessitate a top-down control mechanism. In contrast, sociocracy posits that adaptability and
productivity emerge from inclusive and well-structured collaboration. It shifts the primary focus of
power toward a collective process and functional alignment rather than positional authority. In doing so,
it redefines management not as command and obedience, but as sense-making and coordination among
interrelated actors (Rau & Koch-Gonzalez, 2018).

Although this shift may appear to be merely technical, it actually embodies a profound
philosophy underlying it. Robertson (2015) underscores that an organization’s structure reflects its
ideology. When schools reproduce hierarchical modes of control, they simultaneously foster
epistemologies of silence, obedience, and fragmentation (Spoto, 2014). Consequently, alternative
governance models like sociocracy do not merely provide operational advantages but also offer
ontological alternatives. In this way, sociocracy enables schools to become more organic, democratic,
self-organizing systems capable of evolving from within (Buergelt et al., 2021).

The inadequacy of traditional school governance is also evident in leadership-centered reform
discourses. For decades, education policies have been preoccupied with teacher development while often
overlooking the deeper organizational dynamics that constrain their authority (Bryk et al., 2010; Fullan,
2016; Hargreaves & Fullan, 2015). However, as Owen and Buck (2020) also note, in complex systems,
no single actor is sufficient on their own to understand the whole. Therefore, there is a need for
continuous and consistent communication between information and perspectives coming from different
parts of the system. Hierarchical school systems hinder this consistency by filtering decisions through
narrow chains of command. This situation can lead to valuable insights and innovations being lost or
delayed before they are reflected in decision-making. Sociocracy, on the other hand, aims to overcome
this limitation by placing multi-directional communication and feedback mechanisms at the center of
the organizational structure, thereby enabling the emergence of collective intelligence.

Sociocracy is founded on four basic principles: consent decision-making, selection by consent,
semi-autonomous circles, and double-linking between circles (Buck & Endenburg, 2010). These
principles do not merely reflect technical characteristics; they embody the conviction that human-
centered systems thrive when participation, purpose, and power are aligned. Specifically, the principle
of consent shifts the decision-making threshold from consensus to the absence of reasoned objection.
This enables the development of inclusive yet actionable processes that value diversity and prevent
stagnation. However, this approach stands in sharp contrast to the culture of compliance prevalent in
many schools. This is because, in traditional systems, decisions are typically made by administrators
and implemented by teachers and students whose voices often remain unheard, despite being the most
affected by those decisions.
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According to Robertson (2015), many organizations tend to interpret environmental changes
and diverse perspectives as resistance or misalignment rather than taking them into account. However,
the capacity of organizations to adapt to changing conditions develops precisely through responsiveness
to such diversity and feedback. Sociocracy treats these elements not as supplementary features added
later, but as structural necessities embedded in the functioning of the system. Organized around circles
rather than a chain of command and linking these circles through shared representation instead of one-
way reporting, sociocracy fosters a culture of distributed leadership and mutual accountability. In this
way, sociocracy enables schools to move away from the machine metaphor and to function as living
systems that are responsive to their internal and external environments, capable of sensing, learning, and
evolving.

Although sociocracy emerged within organizational and corporate contexts, it provides a
powerful framework for rethinking school governance. Its structure, which is consistent with systems
thinking, along with its post-bureaucratic management philosophy and human-centered values, makes
it especially appropriate for schools that aim to embody the principles they intend to teach (Buergelt et
al., 2021). This study explores sociocracy not as a utopian ideal, but as a principled, viable, and iterative
alternative to traditional school organization.

Sociocracy as a Human-Centered School Organizational Model

Sociocracy is a governance system designed to distribute authority and ensure inclusive
decision-making while maintaining organizational alignment and effectiveness. Rau and Koch-
Gonzalez (2018) define sociocracy as a set of design principles and practices for organizations to govern
themselves in an effective, efficient, and equitable manner. At its core, sociocracy integrates
organizational structure with decision-making processes, aligning power with purpose and participation.

The term sociocracy originates from the 19th century and is attributed to Auguste Comte. It is
derived from the combination of the Latin word socius (companion) and the Greek word kratein (to
govern), meaning “the governance of those who are in social relationship with one another” (Saxena &
Jagota, 2016, p. 37). This etymology signifies a fundamental shift from the origin of democracy, demos
(unstructured masses), toward governance by relational peers.

Endenburg, who began applying the concept of sociocracy in his own engineering firm in the
1960s and implemented the model’s first full-scale application in 1984, drew upon principles of
engineering and cybernetics to develop sociocracy (King & Griffin, 2024). While linear systems operate
through one-way flows of power and information, much like an electrical switch, cybernetics
distinguishes dynamic systems through feedback and control mechanisms referred to as circular
processes. Recognizing that all living systems, including organizations, function as dynamic systems
capable of adapting to changing environments, Endenburg argued that traditional top-down management
structures hinder organizational effectiveness. To address this issue, he proposed a cybernetic
organizational model in which feedback, rather than hierarchical power, serves as the fundamental
structural principle (Eckstein, 2016).

Although sociocracy is grounded in cybernetics and systems theory, it is not defined solely as a
theoretical model. It has been implemented across a variety of contexts, ranging from software
companies and cooperatives to intentional communities and schools, demonstrating its adaptability and
effectiveness in organizational life. Furthermore, sociocracy offers an approach that enables
organizations to be both decentralized and coordinated, ensuring clarity while managing complexity
(Rau & Koch-Gonzalez, 2018). Sociocracy promotes governance by individuals who work together and
understand one another’s context, which makes it particularly well-suited for schools and learning
communities.

Core Principles of Sociocracy

Sociocracy is built on four interdependent structural components that together form a coherent
and resilient system of shared governance (Buck & Endenburg, 2010; Rau & Koch-Gonzalez, 2018).
These components can be identified as consent decision-making, the circle structure, double-linking,
and the selection by consent.
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1. Consent Decision-Making

Consent is the defining decision-making method in sociocracy. In this context, it differs from
consensus, which seeks full agreement, and from majority rule, which carries the risk of excluding
dissenting voices. In sociocracy, a decision is made when no one has a “reasoned and paramount
objection” (Buck & Endenburg, 2010). Endenburg (1988, as cited in Romme, 1995), drawing on the
Quaker tradition, emphasized that effective solutions emerge from the collective wisdom of those closest
to the issue. Rather than requiring full agreement, he introduced the principle of consent, defined as the
absence of reasoned objections. Accordingly, this approach aims to foster creative solutions and to avoid
win—lose deadlocks. As explained by Rau and Koch-Gonzalez (2018), consent does not mean that
everyone loves a proposal; it means that no one sees a risk significant enough to block it. This approach
fosters a culture of psychological safety and shared responsibility. Figure 1 presents Rau and Koch-
Gonzalez’s (2018) consent diagram in sociocracy.

RANGE OF TOLERANCE

OBJECTION
Figure 1. Sociocratic consent model

Note. From Many Voices One Song: Shared Power with Sociocracy (p. 120), by T. J. Rau and J. Koch-Gonzalez,
2018.

2. Circle Structure

The sociocratic structure consists of semi-autonomous circles, each responsible for a specific
domain within the organization. These circles represent small groups of people that form the foundation
of the organization. Each circle has the authority to make policy decisions within its own domain and
includes three functions: leadership, operations, and evaluation. Decisions within circles are made
sociocratically, during rounds, the perspectives of all stakeholders are heard, and everyone’s consent is
sought. Circles are considered self-governing and semi-autonomous teams that work together within a
defined area of responsibility and influence (Czekaj et al., 2020). Accordingly, although decisions are
made within their respective domains, these decisions can have an impact across the entire organization.
All day-to-day operations of the organization are carried out within circles, and the overall
organizational structure emerges through the interconnection of these circles. Furthermore, these circles
are never isolated from one another; rather, they remain connected to the broader system through double-
linking (Osorio & Shread, 2021; Rau & Koch-Gonzalez, 2018).

3. Double-Linking

Organizations that adopt sociocracy implement a circular governance system that operates both
top-down and bottom-up. This approach is achieved through double-linking, a process in which a leader
from the parent circle conveys perspectives to the sub-circle, while a delegate from the sub-circle
communicates decisions and feedback to the parent circle. Consequently, this structure creates a circular
hierarchy that ensures a two-way flow of information and power. Double-linking requires members to
be selected to serve in both circles, thereby maintaining feedback and feedforward mechanisms that
enhance organizational learning and responsiveness (King & Griffin, 2024). Each circle is linked to a
parent circle through at least two roles: a leader and a delegate selected by the circle itself. While one
member provides leadership, the other provides feedback, ensuring that the system remains dynamic
and adaptable to change (Buck & Villines, 2007). This double-linking balances vertical coordination
with a horizontal voice, creating an avenue for bidirectional communication and feedback. As
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emphasized by Rau and Koch-Gonzalez (2018), this structure ensures resilience and responsiveness by
preventing one-way flows of information and power.

4. Selection by Consent

In sociocratic organizations, roles and responsibilities are assigned through open dialogue and
consent-based selections. Rather than secret ballots or imposed appointments, members participate in
rounds of reasoned nominations, followed by discussion and a final decision based on consent. This
method not only increases transparency but also helps individuals with roles based on insight rather than
status (Rau & Koch-Gonzalez, 2018). Selecting individuals not by majority vote but according to the
strength of arguments and the consent of the whole group is interpreted as a significant paradigm shift
in how we vote. In sociocratic practice, individuals are selected to fulfill their responsibilities within the
circle and the organization for a defined period of time. This selection process can also be used to
generate proposals within decision-making processes (Osorio & Shread, 2021). When these four
elements of sociocracy converge, they create a living governance system where communication,
accountability, and learning are embedded directly within the structure. Unlike bureaucratic models
based on static hierarchies, sociocracy is iterative and adaptable. In this regard, it is considered a suitable
approach for schools seeking to cope with complexity and change.

Sociocracy in Educational Contexts: Rethinking Power, Participation, and Learning in
Schools

Educational institutions are among the most complex social organizations in society. Their
function is not only to transmit knowledge but also to foster the development of students' capacities such
as critical thinking, collaboration, and taking responsibility. However, many schools operate within
governance structures that stifle these capacities. Top-down hierarchies, rigid bureaucracies, and limited
opportunities for participation dominate school structures, often constraining or weakening the very
values that education aims to promote.

As noted by Osorio and Shread (2021), although democratic values are frequently emphasized
rhetorically in schools, they tend to maintain highly hierarchical structures in which real decision-
making power is concentrated in specific positions. This situation creates a misalignment between
institutional practices and pedagogical goals, reinforcing passive compliance rather than active
participation. While teachers are often excluded from making meaningful contributions to decisions,
students are rarely regarded as active stakeholders in their educational experiences (Somech, 2010).
Consequently, innovation, ownership, and trust are undermined in such systems. Sociocracy offers a
radical alternative to governance by not only articulating democratic ideals but also providing a
functional structure that integrates participation, transparency, and accountability into the daily life of
schools. From this perspective, the principles of sociocracy support a reflective, participatory, and
adaptive culture aligned with the vision of schools as learning communities.

Transforming Schools into Living Systems

Schools are living systems composed of interdependent actors—such as teachers, students,
administrators, and parents—each possessing unique insights and roles. At the same time, schools are
conceptualized as open systems that constantly interact with their environment by receiving various
inputs such as information, people, feedback, and demands and transforming them into outputs, such as
educated individuals, knowledge, or services (Hodgetts, 1975; Eroglu & Alga, 2017). Open systems are
not static systems but structures open to change, transformation, and evolution (Cole, 1993). This
dynamic nature requires school organizations to function by adapting to both internal and external
conditions. As noted by Aydmn (2014) and Basaran (2008), schools rely on human capital as their
primary input, process it within the organizational structure, and return it to society. This perspective
inherently positions schools as open systems. Open systems are not static systems but structures open
to change, transformation, and evolution (Cole, 1993). This dynamic nature requires school
organizations to function by adapting to both internal and external conditions. As noted by Aydin (2014)
and Basaran (2008), schools rely on human capital as their primary input, process it within the
organizational structure, and return it to society. This approach essentially makes them open systems.
In this process, schools are composed of subsystems such as instruction, governance, and student affairs
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that must work in alignment to ensure organizational effectiveness. In systems thinking, the alignment
of subsystems is fundamental. Through this integration, the organization achieves outputs that are
greater than the sum of its parts (Bakan, 2013; Senge, 1998; as cited in Toprak¢i & Karabulut, 2024).

In this study, open systems theory is utilized as a framework to analyze sociocracy in school
governance. Since educational institutions involve multiple actors and are embedded in continuously
changing social and political environments, understanding them through systems theory is not only
relevant but also essential (Bursalioglu, 2002). Eroglu and Alga (2017) argue that open systems theory
provides a useful perspective for examining how organizations function, while Yalginkaya (2002)
emphasizes its importance in offering a renewed perspective on educational administration. From this
standpoint, sociocracy is examined here not only as a decision-making model but also as an
organizational model aligned with the principles of feedback loops, continuous adaptation, and change
inherent in open systems.

In sociocracy, organizational structure is shaped around circles. Circles, which are semi-
autonomous teams responsible for specific domains, enable schools to function as interconnected
leadership systems in which decisions are made closer to the point of implementation. For example, a
circle composed of teachers may be responsible for curriculum design, while another circle including
both students and staff may focus on school climate or peer dynamics. Such configurations are consistent
with the structural logic of sociocracy, which promotes decentralized, domain-based circles connected
through double-linking (Rau & Koch-Gonzalez, 2018). An example of this type of implementation can
be found in the study conducted by Owen and Buck (2020) at Rainbow Community School. They
reported that sociocracy enabled teachers to collaborate across grade levels and supported students in
participating in school-wide decisions through their own circles, thereby fostering a culture of shared
responsibility (Owen & Buck, 2020). These practices illustrate how sociocracy can transform traditional
hierarchies into dynamic learning systems in which authority is distributed and voice is shared.

In sociocratic organizations, power is not treated as a finite resource to be guarded by
administrators; rather, it is handled as a flow that circulates among all stakeholders, capable of being
redistributed and adapted through transparent processes. A structure based on this flow can be
considered an essential element for schools that aim to prepare students not only for standardized tests
but also for democratic life, complex problem-solving, and acting with civic consciousness. Sociocracy
is also aligned with developmental and psychological needs. Students and teachers thrive in
environments where they feel heard, respected, and trusted. As emphasized by Rau and Koch-Gonzalez
(2018), when people know that their voices matter, they behave differently, develop a sense of
ownership, and think more long-term about the institution they are part of. This sense of ownership
nurtures intrinsic motivation, which decades of educational research have identified as a key driver of
participation and achievement (Connell & Wellborn, 1991; Deci & Ryan, 2000; Miserandino, 1996).

Furthermore, sociocracy clearly establishes defined boundaries and expectations, which Rau
and Koch-Gonzalez (2018) describe as clarity through consent. Every role and domain has defined
responsibilities and feedback mechanisms, which reduces the ambiguity and arbitrary power frequently
encountered in traditional school hierarchies. This clarity supports both psychological safety and
operational efficiency. Moreover, sociocracy is not opposed to leadership; rather, it redefines leadership
as a shared function instead of a static position. Leadership changes through role-based selections, and
decisions are made collectively rather than being dictated from the top down. This redistribution of
authority strongly aligns with progressive educational values and is believed to foster the development
of leadership capacity across the entire school community, rather than just at the top level.

Discussion, Conclusion, and Recommendations

From the perspective of open systems theory, schools function as interconnected entities that
continuously exchange information, resources, and feedback with their environments, and their capacity
to adapt depends on inclusive, flexible, and responsive decision-making processes (Katz & Kahn, 1978).
Sociocracy, with its principles of consent, circle structure, selection process, and double-linking, is
considered to offer governance mechanisms that are directly aligned with the characteristics of open
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systems. From a systemic standpoint, consent decision-making functions as an inherent feedback loop,
allowing organizations to detect and address tensions before they escalate into systemic dysfunction. In
traditional majority-rule systems, dissenting perspectives are often marginalized, which can lead to the
dismissal of vital information coming from the system’s environment (Robertson, 2015). In contrast,
the principle of consent ensures that all objections are examined for their informational value (Rau &
Koch-Gonzalez, 2018), thereby enhancing the system’s ability for learning and self-correction. In school
contexts, whether related to curriculum, planning, or resource allocation, decisions that incorporate the
experiences of students, teachers, and staff may increase both their legitimacy and the likelihood of
successful implementation. Empirical evidence from democratic school settings indicates that inclusive
decision-making is associated with higher stakeholder satisfaction and more sustainable policy
outcomes (Fielding, 2012; Renkema, 2019).

Open systems theory emphasizes the importance of differentiated yet interconnected subsystems
(Parsons, 1970). The sociocratic circle structure reflects this by organizing the institution into semi-
autonomous groups with clearly defined tasks. Each circle is self-governing within its own domain,
allowing for rapid and context-specific responses while maintaining coherence through organizational
links. In schools, circles may correspond to teacher groups, student councils, or administrative
committees, each authorized to make decisions regarding its own domain. This structure not only
reduces the centralized decision-making characteristic of hierarchical systems but also fosters
distributed leadership. Consequently, this approach has been observed to enhance adaptability within
complex educational environments (Harris, 2013).

Although there is no direct empirical study specifically on circle structures in schools, broader
research in participatory management and organizational psychology indicates that transparent and
inclusive decision-making processes are strongly associated with higher levels of organizational trust
and commitment. For example, Shagholi et al. (2010), in their study on participatory management, found
a positive correlation between participatory structures and teachers’ organizational commitment.
Similarly, Antonio and Gamage (2007) concluded that participatory school management practices
increase trust among educational stakeholders. In a broader context, Somech (2010) emphasizes that
participatory approaches foster engagement and stakeholder ownership in schools, thereby
strengthening institutional legitimacy. Regarding the student context, systematic reviews of student
participation in decision-making processes show that involvement in representative bodies promotes
inclusion, ownership, and mutual respect (Brasof, 2015; Mager & Nowak, 2012). Likewise, Fielding
(2012) highlights that when students participate in governance as elected representatives, they act as
agents of radical change by transforming schools into more democratic spaces.

One of the core principles of sociocracy, consent-based role selection, prioritizes role
assignments based on consent and reasoned arguments rather than seniority or popularity. This method
aligns resource allocation with the functional needs of the system, which stands out as a critical factor
in system performance (Rau & Koch-Gonzalez, 2018). In a school context, this may involve appointing
coordinators or leaders whose competencies and relational qualities best match the requirements of the
role. The selection process in sociocracy strongly aligns with research on participatory selection
processes in schools. Empirical studies indicate that when teachers, students, or parents actively
participate in selecting representatives or assigning roles, the resulting governance structures gain
legitimacy and trust. Devos, Tuytens, and Hulpia (2014) provide evidence that the transparent and
participatory distribution of leadership roles strengthens teachers’ organizational commitment and
collaboration. From this perspective, the participatory role selection practices of sociocracy are not only
philosophically aligned with democratic education but are also supported as a model for promoting
fairness, accountability, and stronger school communities.

One of the primary challenges in large or multi-level organizations is preventing the distortion
of information as it moves between levels (Weick, 2012). The principle of double-linking, where each
circle is connected to the next through a leader and a delegate, reduces the risk of filtering or losing
critical information by creating redundant communication pathways. This is particularly relevant in
schools, where a misalignment between classroom realities and administrative decisions can undermine
effectiveness. Research on multi-level governance in education emphasizes the importance of dual
communication for policy consistency and the adoption of innovation (Ainscow et al., 2013).
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When the four principles of sociocracy are implemented together, they form a governance model
that embodies the hallmarks of living systems, such as adaptability, resilience, and self-organization.
Consent enables responding to emerging tensions; circular structures balance autonomy and integration;
sociocratic selection aligns human capacities with systemic needs; and double-linking maintains
coherence through robust information flows. As suggested by open systems theory, such an arrangement
allows schools not only to survive but also to evolve in response to changing social, technological, and
cultural demands (Capra & Luisi, 2014). In this context, sociocracy offers more than a technical
alternative to traditional management, it represents a systemic reconfiguration that aligns organizational
structure with the principles of human learning and collaboration. Therefore, its adoption in schools can
be considered a decisive step toward creating educational environments capable of navigating the
complex challenges of the 21st century.

Moreover, open systems respond to environmental changes through adaptation mechanisms
(Bursalioglu, 2002). In this context, the quality of teamwork among organizational members is not
merely a matter of interpersonal harmony but a structural necessity for the organization's adaptation to
its environment. Sociocracy’s semi-autonomous circles and double-linking mechanisms foster cross-
functional collaboration by ensuring the flow of information and perspectives across different parts of
the system (Buck & Endenburg, 2010). Empirical evidence supports the link between collaborative
governance and enhanced organizational learning. Owen and Buck (2020) demonstrate that distributed
leadership structures increase collective problem-solving capacity by enabling teams to surface and
integrate diverse perspectives. In educational organizations, such integrative processes are considered
essential for aligning instructional practices with rapidly changing student needs. Consequently,
sociocracy does more than just encourage collaboration in schools; by embedding teamwork into the
very structure of governance, it transforms it into an operational driver of school development.

Sociocracy can be perceived as a governance model that enhances schools' capacity to adapt to
their environments while simultaneously fostering collaboration through its circle structure. In this
sense, sociocracy not only assists institutions in aligning with external dynamics but also cultivates an
internal culture where change is collectively understood and embraced by all members. Similarly, Kosar
et al. (2016) stated that a school culture that supports change increases cooperation among teachers and
establishes a shared understanding regarding the transformation process.

Open systems theory emphasizes that institutional resilience depends on the inclusion of
multiple perspectives, as peripheral or minority viewpoints often detect early signals of environmental
change (Emery & Trist, 1965). Sociocracy’s consent decision-making and role-selection processes allow
all members to voice concerns, raise objections, and propose alternatives without fear of retaliation (Rau
& Koch-Gonzalez, 2018). Consequently, this approach goes beyond symbolic participation to provide
a structural safeguard for cognitive diversity.

Research in organizational psychology shows that such openness is associated with higher levels
of creativity and innovation. Carmeli et al. (2009) demonstrated that psychological safety, an
environment where individuals can express themselves freely, positively impacts both learning
behaviors and innovative work practices. In schools where pedagogical innovation is of critical
importance, sociocracy’s participatory mechanisms can ensure that the voices of teachers, students, and
other stakeholders directly contribute to shaping the institution's direction.

Although freedom of expression and teamwork are of fundamental importance, a foundational
framework is required to sustain them over time. Open systems thrive when their governance structures
establish flexible boundaries that not only clarify roles but also allow for adaptation (Weick, 2012).
Sociocracy achieves this balance through clearly defined domains of responsibility, double-linking, and
circular structures. Leithwood (2021) has demonstrated that governance models combining relational
trust with well-organized structures improve both staff morale and student outcomes. In this way,
sociocracy offers a governance model that not only values growth and development but also
operationalizes them through consistent, transparent, and relation-centered processes.

Discussing sociocracy within the Turkish context implies more than just proposing an
alternative school management model; it necessitates an inquiry into the extent to which participatory
governance is feasible within the confines of a centralized educational structure. Indeed, it is observed
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that alternative school movements in Tiirkiye have historically remained limited, and academic
production in the field of alternative education has primarily fixated on specific models such as
Montessori and Reggio Emilia. Ayyildiz’s (2022) review of graduate theses reveals that 57% of
alternative education theses focus on Montessori and 10% on Reggio Emilia, while other models such
as Summerhill, unschooling, the techno-organic method, Yasnaya Polyana, and Magnet schools are
represented in only a handful of studies. This landscape suggests that the discourse on alternative
schooling in Tiirkiye is still limited in terms of diversification and theoretical depth.

Nevertheless, parent cooperative-based school initiatives that have emerged in Tiirkiye in recent
years provide a significant experimental space for some of the principles upon which sociocracy is
founded. Gok and Akar’s (2023) study points out that such initiatives represent a type of school that has
historically been missing in Tiirkiye, largely due to the centralized national education system. At the
same time, it shows that values such as democratic governance, a sense of community, and teacher and
child autonomy come to the fore in these schools. However, the same study also notes that these values
emerge alongside challenges such as blurred roles, power struggles, excessive time spent reaching
consensus, and a lack of pedagogical guidance. This finding is significant in demonstrating that, in the
Turkish context, horizontal and participatory structures do not function spontaneously; on the contrary,
they require robust structural design and role clarity.

At this very point, sociocracy can offer not just a normative ideal but a proposal for structural
reconfiguration for alternative school experiences in Tiirkiye. This is because current findings suggest
that the search for democratic schools in Tiirkiye is often strong at the level of values but fragile at the
level of governance mechanisms. For instance, the study by Ardakog¢ and Gorgii (2023) on educational
cooperative schools reveals that the cooperative school was established through parental collaboration
and is managed through the joint decisions of cooperative members and the educational staff, employing
a multi-stakeholder approach. However, the same study also demonstrates that cooperative members
being both shareholders and parents makes it difficult to define and protect the boundaries of
responsibility (domains). From this perspective, it can be said that while cooperative school experiences
in Tiirkiye make participation possible, they struggle to transform this participation into a sustainable
and conflict-manageable structure.

The contribution of sociocracy in the Turkish context becomes evident at this point. Consent-
based decision-making can transform participation from being merely symbolic into a process that
incorporates reasoned objections into the decision-making cycle. However, for this to function, decision-
making areas must be clearly defined. The circle structure can functionally distribute decision-making
areas, thereby reducing the everyone interferes in everything type of ambiguities often observed in
alternative schools in Tiirkiye. Double-linking can institutionalize not only top-down information
transmission between different units within the school but also bottom-up feedback. Furthermore,
sociocratic selection can help determine roles based on reasoned suitability and shared consent, rather
than personal influence, volunteer pile-up, or informal power relations. Therefore, sociocracy can be
viewed not so much as a foreign model imposed on existing participatory school practices in Tiirkiye,
but as a governance framework capable of filling the organizational gap left by these practices.

However, the centralized educational structure in Tirkiye constitutes a significant external
environmental condition that limits the proliferation of such models. Gok and Akar (2023) emphasize
that alternative school initiatives in Tirkiye have historically failed to develop largely due to this
centralized structure. Similarly, Erakkus (2015) notes that because the Turkish education system lacks
sufficient flexibility, alternative models have been unable to expand across various levels. Therefore,
the viability of sociocracy in Tiirkiye does not depend solely on internal institutional desire or
pedagogical vision; it is also dictated by legislation, the boundaries of administrative authority, and a
centralized decision-making culture. Indeed, a recent study on newly appointed school administrators in
Tiirkiye reveals that the centralized and bureaucratic educational structure creates multidimensional
challenges, including uncertainty, difficulty in establishing authority, bureaucratic burden, and
emotional burnout (Er & Eskiciéz, 2026). This situation underscores why the participatory and
distributed governance mechanisms envisioned by sociocracy can be particularly meaningful in such
contexts.

132



Hale Betiil AKINCI TANYILDIZ,

Journal of Education, Theory and Practical Research 2026, Vol 12, Issue 1, 121-137
Emre ER

In summary, the experiences of alternative schools and educational cooperatives in Tiirkiye
offer concrete insights into why sociocracy can be meaningful within a school context. However, these
experiences also demonstrate that participatory governance cannot be sustained solely through good
intentions, shared values, or democratic discourse; they point to the necessity of role clarity, the
delimitation of decision-making domains, representation mechanisms, and the institutionalization of
feedback loops. From this perspective, sociocracy offers the search for alternative schooling in Tiirkiye
more than a romantic discourse of democracy; it proposes a structural management logic that makes
participation operational. Nevertheless, the realization of this potential is as much related to
organizational transformations at the school level as it is to the centralized structure of the Turkish
education system.

This study, while addressing the potential of sociocracy as a school management model from
the perspective of open systems theory, has also illuminated the opportunities and limitations presented
by the experiences of alternative schools and educational cooperatives in Tiirkiye. By examining the
four core principles of sociocracy, consent decision-making, selection by consent, semi-autonomous
circles, and double-linking, alongside their potential reflections in educational organizations, this study
has argued that sociocracy offers a systemic alternative to hierarchical organizational forms. The
discussion has demonstrated that these principles strengthen feedback loops, promote adaptation, and
nurture collective intelligence, thereby positioning schools as living systems capable of continuous
learning and transformation. Furthermore, the Turkish context reveals that such a governance model
must be considered not only normatively but also in terms of role clarity, the organization of
participation, the delimitation of decision-making domains, and its relationship with the centralized
structure. Consequently, by examining sociocracy through the lens of open systems theory, this study
contributes to the burgeoning academic research on alternative school governance, while providing a
theoretical framework for envisioning more participatory, transparent, and human-centered school
structures in Tiirkiye. Various stakeholders in the field of education may benefit in diverse ways from
the possibilities for structural transformation pointed out by this theoretical framework.

From the perspective of teachers, sociocracy promotes a governance approach that views them
not as passive implementers of top-down decisions, but as co-creators of the school culture. It is expected
to raise awareness for teachers who desire more inclusive and empowering professional environments
where their views and ideas shape the decisions affecting their work. For students, this study provides
evidence that inclusive governance models can allow for the direct experience of democratic practices,
fostering empathy, responsibility, and the collaboration skills essential for life in complex societies.

School administrators can use this research to reflect on structural alternatives to leader-centric
management by acknowledging the value of feedback loops and utilizing governance structures that
reduce over-dependence on individual leaders, replacing fragile authority with collective accountability
and transparent processes. Parents can have a greater voice in the education that shapes their children's
futures by understanding how participatory governance can strengthen trust-based partnerships between
families and schools. Finally, for researchers, this study opens new avenues for empirical research on
the relationship between governance models and educational outcomes, highlighting the importance of
sociocracy’s promises and limitations in practice. Taken together, these contributions demonstrate that
sociocracy not only enhances institutional efficiency but also nurtures the human and relational
dimensions of education.

Nevertheless, the current study has limitations in scope. It remains primarily theoretical and
interpretive, drawing on existing literature and conceptual frameworks rather than large-scale empirical
data. While some case studies offer promising insights into the impact of sociocracy, systematic research
remains insufficient. In their study, Owen and Buck (2020) expressed that sociocracy influences the
learning culture in schools through its aspects of inclusivity and relational compassion, which provide a
safe environment for critical thinking and dialogue; however, they emphasized the need for empirical
data demonstrating its impact on student achievement. Future studies should examine the model across
diverse educational contexts, public and private, rural and urban, centralized and decentralized, to better
understand both its potential and limitations. Longitudinal studies investigating how sociocratic
governance shapes student outcomes, teacher engagement, and school culture would be particularly
valuable in strengthening the relevant literature.
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In conclusion, sociocracy offers more than a technical arrangement for school management,
representing a transformation toward conceiving schools as open, adaptable, and participatory systems.
By embedding power, purpose, and participation into decision-making processes, it enables schools to
move beyond the logic of bureaucratic compliance to develop cultures of shared responsibility and
democratic learning. In this regard, sociocracy is considered to hold a significant place in educational
management literature as an organizational model with the potential to address the complex problems
of schools while embodying the very values such as collaboration, critical thinking, and adaptability that
education aims to instill in future generations.
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Oz

Anahtar Kelimeler

Geleneksel okul yonetim modelleri, karar alma giiciinii tepede yogunlastirma
egilimindedir ve bu durum paydas katilimini kisitlayarak okullarin degisen
kosullara uyum saglama kapasitelerini zayiflatmaktadir. Demokratik egitim
sOylemi yaygin olarak desteklense de arastirmalar birgok okulun gergek giic
paylasimini kisitlayan hiyerarsik yapilara dayandigini géstermektedir. Bu ¢alisma,
geleneksel okul yapilarina bir alternatif sunan insan merkezli bir yonetim modeli
olarak sosyokrasiyi acik sistem perspektifinden incelemektedir. Bu kapsamda,
sosyokrasinin dort temel ilkesi (r1zaya dayali karar alma, yar1 6zerk ¢emberler, ¢ift
baglant1 ve sosyokratik segim) egitim baglaminda degerlendirilmektedir. Bu
calisma, alan yazmi inceleyerek, sosyokrasinin karar alma siirecini nasil
gelistirebilecegini, is birlik¢i kiiltiirleri nasil tesvik edebilecegini ve okullarin agik
sistemler olarak islev gérmesini nasil destekleyebilecegini incelemektedir. Egitim
ortamlarindan alinan 6rnek olaylar, modelin 6gretmen is birligini artirma, 6grenci
katilimmi giiglendirme ve yonetimi pedagojik taahhiitlerle uyumlu hale getirme
potansiyelini gostermektedir. Tartigma, sosyokrasinin okul yonetimindeki temel
zorluklari nasil ele aldigim1 ve demokratik idealler ile oOrgiitsel uygulamalar
arasindaki boslugu nasil doldurdugunu vurgulamaktadir. Caligma, sosyokrasinin
egitim paydaslar iizerindeki etkilerini 6zetlemekte ve daha kapsayici, direngli ve
gelecege yonelik okullar gelistirme adina sundugu cergevenin altini gizerek
sonuglanmaktadir.
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Giris

Alternatif okullar hem Tiirkiye'de hem de uluslararasi alanda, geleneksel okullarin biitlinciil,
demokratik ve baglama duyarli bir 6grenme ortami sunmadaki yetersizliklerine tepki olarak ortaya
¢ikmistir (Ianni, 2010; Lehr vd., 2008). Bu okullar, 6grencilerin yalnizca akademik degil, duygusal ve
toplumsal gelisimini de Onceleyen yaklasimlar gelistirerek 6gretimin niteligini ve katilimi artirmayi
amaglamaktadir (Ohrt vd., 2020). Egitim alaninda yapilan giincel arastirmalar, 6grencilerin karmagik
problem ¢6zme becerileri gelistirmelerine ve bilgi cagimin gerekliliklerine uyum saglamalarina destek
olan 6zgilin 6grenme deneyimlerinin 6nemini vurgulamaktadir. Bu durum alternatif okullara olan ilgiyi
her gegen giin artirmaktadir (Sliwka & Yee, 2015).

Alternatif okullar, geleneksel okul ortaminda karsilanamayan Ogrenci ihtiyaclarina yanit
vermeyi amaglayan ve geleneksel olmayan egitim ortamlari olarak tanimlanmaktadir (Lange & Sletten,
2002). Bu okullar genellikle geleneksel otorite, miifredat ve degerlendirme normlarina meydan
okumaktadir. S6z konusu okullarda 6grencilerin katilimini, 6grenme motivasyonunu ve 6gretimin
niteligini artirmayr hedefleyen farkli yaklasimlar gelistirilmektedir. Bu nedenle alternatif okullar
yalnmzca pedagojik yontemlerde degil, ayn1 zamanda okulun orgiitlenme ve ydnetim bi¢imlerinde de
yeni bir anlayis arayisini temsil eden modeller olarak goriilmektedir (Aron, 2003; Neufeld, 2015).

Egitim alanindaki mevcut uygulamalar, okullarin degisen ve karmagik ihtiyag¢larini karsilamada
yetersiz kalmaktadir. Bircok okul diisiik 6grenci katilimi, zayif akademik sonuglar, Ogretmen
tikenmisligi ve yerel baglamlardan kopukluk gibi problemlerle miicadele etmektedir (Fullan, 2016;
Schleicher, 2018). Ana akim egitim s0ylemi, bu sorunlar1 genellikle 6gretimin kalitesine veya 6grenci
motivasyonuna baglayarak, okullarin drgiit ve yonetim yapilarini goz ardi etmektedir. Egitim yonetimi
alan1 ise geleneksel olarak egitim liderligini, 6gretmen performansini ve standart hesap verebilirlik
mekanizmalarini iyilestirmeye odaklanarak (Oplatka, 2010), yapisal etkenleri geri planda birakmustir.
Ancak bu yaklasim, sistemsel sorunlar1 bireysel diizeye indirgemekte ve oOgretmenleri 6grenci
bagarisinin birincil sorumlusu olarak konumlandirmaktadir. Bdylece kurumsal kiiltiir, hiyerarsi ve karar
alma siireglerinin etkisi arka planda kalmaktadir (Apple, 2001; Ball, 2012).

Sliwka ve Yee (2015)’ye gore okul egitiminin amacina dair beklentiler, dar ve bilgi temelli bir
yaklagimdan, 6grencilerin yetiskin olarak 6zel, kamusal ve mesleki yasamlarinda basarili olmak igin
ihtiya¢ duyacaklar bilgi, beceri ve tutumlar1 kazandirmaya dogru kaymaktadir. Bu amagla, alternatif
egitimde gelistirilen pedagojik kavramlar, ana akim okullar tarafindan da uygulanmaya baslamistir.
Okullarda okul meclisleri, 6grenci temsilciligi, okul aile birligi, disiplin kurullarinda 6grenci
temsilcisinin yer almasi gibi demokratiklesme ¢abalari mevcuttur. Ancak literatiirde bu mekanizmalarin
sembolik bir sekilde isledigi ve katilimin sekilsel oldugu yéniinde elestiriler yer almaktadir (Igli, 2024;
Tamer, 2011).

Gelencksel merkezi yonetime sahip okullarda, karar alma giicii iist yonetim diizeyinde
toplanmaktadir. Bu hiyerarsik yap1 karar alicilar ile bu karardan dogrudan etkilenen 6gretmenler,
ogrenciler ve veliler gibi paydaslar arasinda kopukluga neden olmaktadir. Osorio ve Shread (2021) her
ne kadar egitimde demokrasi yaygin bir bigimde benimsense de okullarin biiylik dlgiide hiyerarsik
kaldigim ve giic iliskilerinin pratikte degismedigini vurgulamaktadir. Bu gii¢ dengesizligi 6zellikle karar
almada katilimi smirlandirmakta ve okullarin degisen sosyal ve pedagojik gereksinimleri karsilama
kapasitelerini diisiirmektedir (Bush & Glover, 2014). Sonug olarak, yalnizca pedagojik degisiklik degil,
ayni zamanda egitim yonetimini ve Orgiitsel yapiyr da doniistiirmeyi amaglayan alternatif egitim
modellerine olan ilgi giderek artmaktadir.

Yapilan ¢aligmalar, merkezi karar alma, kati hesap verebilirlik uygulamalar1 ve paydaslarin
sinirli katilimiyla karakterize edilen hiyerarsik yonetim anlayisimin okullarda inovasyonu, 6zerkligi ve
iligkisel giiveni engelleyen ortamlar yaratabilecegini ortaya koymaktadir (Leithwood & Jantzi, 2005;
Mulford, 2003). Bu yapisal 6zellikler 6gretmenlerin karar siireclerine anlamli bir sekilde katilmasini
zorlagtirmaktadir. Ayrica &grenciler de bu baglamda 6grenme siirecinin aktif 6znesi olmaktan
cikarilarak, pasif alici konumuna indirgenmektedir.
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Merkezi yapilanmadaki s6z konusu problemler egitim paydaslarimi alternatifler aramaya
yonlendirmistir. Bu arayislarin bir sonucu olarak Waldorf, Montessori, Reggio Emilia gibi alternatif
okul modelleri gelismis ve giinlimiizde de varligini siirdiirmektedir. Bu farkli alternatif okul tiirleri
arasinda onemli felsefi, yapisal ve pedagojik farkliliklar bulunmakla birlikte, hepsi bireyselligi, aile
benzeri bir ortamda topluluk duygusunu, rekabet yerine is birligini, 6grenciyi 6grenim siirecinin aktif
Oznesi konumuna tagimay1, ebeveyn katilimini artirmay1 ve 6gretmen ile 6grenci 6zerkligini destekleyen
yenilik¢i pedagojik yontemleri vurgulamaktadir (Nagata, 2007). Bununla birlikte ilgili literatiir alternatif
okullarin da bazi eksik yonlerine dikkat ¢ekmektedir. Yapilan calismalarda alternatif okullarin vaat
edilen diizeyde bir egitim modeli sunamadigi ve baz1 okullarda geleneksel okullarla performans
acisindan anlamli farklar olmadigi ifade edilmistir (Guerrero vd., 2024; Taylor & McCluskey, 2024).

Smith (2003) alternatif okullar1 konu alan c¢alismasinda okullarin her ne kadar katilimeci
degerleri benimsedigini One siirse de ger¢cek anlamda gii¢ paylagimini destekleyen yapilarin uygulamada
yetersiz kaldiklarini ifade etmistir. Katilimin genellikle sembolik ya da onemsiz kararlarla smirl
kaldigini, ana yapiya dokunulmadigimi goézlemlemistir. Benzer sekilde Lehr vd. (2004), alternatif
okullarin egitimi kisisellestirmeyi amagladigini ve yonetimde biitliniiyle demokratik katilim
gerceklestirmede yetersiz kalarak geleneksel hiyerarsik modelleri yansittigini ifade etmektedir. Bu
noktada sosyokrasi, orgiitsel karar alma siireglerinde gii¢ paylasimi, seffaflik ve kolektif akl1 destekleyen
tutarli bir ¢ergeve sunan bir yonetim modeli olarak 6ne ¢ikmaktadir (Rau & Koch-Gonzalez, 2018).
Sembolik katilim yontemlerinin veya sembolik okul konseylerinin aksine, sosyokrasi rizaya dayali karar
alma, cember yapilar1 ve cift baglant1 gibi ilkeler araciligiyla katilimer siireglerini dogrudan okul
isleyisinin bir pargasi haline getirmektedir.

Alternatif bir okul yonetisim modeli olarak sosyokrasi, yapilandirilmis katilim ve geribildirim
dongiileriyle giiciin orgiit icerisinde yeniden dagitimini destekleyen mekanizmalar sunmaktadir.
Sibernetik ve sistem teorilerine dayanan sosyokrasi, drgiitler i¢in etkili ve kapsayici bir yonetisim modeli
olusturmak isteyen Hollandali miihendis Gerard Endenburg tarafindan gelistirilmistir. Bu model dort
temel prensip etrafinda sekillenmektedir; rizaya dayali karar alma, yar1 6zerk ¢cemberler, cemberler
arasinda c¢ift baglanti ve rizaya dayali se¢im (Owen & Buck, 2020).

Bu prensiplerin her biri, yonetimde paylasilan yetkiyi ve seffaf siiregleri desteklemektedir.
Ornegin riza, fikir birligi veya gogunlugun oyu degil, kararin sadece gegerli ve ciddi bir itiraz olmadig
durumlarda alinabilmesi anlamima gelmektedir. Bu yontem, farkli fikirlerin Orgiitiin amacina zarar
vermeden karar alma siireclerine dahil edilmesine imkan saglamaktadir. Sosyokraside cemberler, belirli
alanlarda sorumluluk {iistlenen, yar1 6zerk karar birimleri olarak tanimlanmistir. Her gember bir lider ve
bir temsilci iliye aracilifiyla bir iist seviyede temsil edilmekte ve ¢ift baglant1 yoluyla sistem genelinde
uyum siirdiiriilmektedir (Buck & Endenburg, 2010, Romme & Endenburg, 2006).

Okul baglaminda ele alindiginda bu yapisal 6zelliklerin okullardaki iligkileri, iletisimi ve
O0grenme ortamini doniistirme potansiyeline sahip oldugu gozlemlenmistir. Owen ve Buck (2020),
caligmalarinda sosyokratik yapinin okullarda uygulanmasinin 6grenci katiliminin artirilmasinda,
Ogretmen is birliginin gelistirilmesinde ve okul ¢apinda karar alma siire¢lerinin seffaflagtirilmasinda
fark yarattigini gozlemlemislerdir. Bu c¢iktilar Smith’in (2003) alternatif okullarda degisimin
siirdiiriilebilirligi icin gerekli olan okulun felsefi ideallerini yansitan ve pekistiren bir yonetim modeline
isaret etmektedir. Boyle bir uyarlama olmadan okullar hem c¢alisanlar hem de 6grenciler arasinda
tilkenmiglik ve catigma riski ile kars1 karsiya kalabilmektedir.

Sosyokrasi, yasayan bir sistem olarak okulun karmasik, uyarlanabilir ve iliskisel dogasiyla da
ortiigmektedir. Osorio ve Shread (2021), 6grenen oOrgiit olarak okullarin yansima, yineleme ve
uygulamanin doniisiimiine imk&n saglayan yonetim modellerine ihtiyag duyduklarini ifade
etmektedirler. Sosyokrasi bunu dongiisel yapis1 ve siirekli geri bildirime olan baghlig ile
desteklemektedir. Buck ve Endenburg (2010), bu tiir yapilarin, sistemin, kendini diizeltme ve degisim
esnasinda tutarli kalabilme yeteneklerini gelistirmelerine destek verdigini bildirmektedirler. Sosyokrasi,
temel olarak orgiitsel ve kurumsal baglamlarda uygulanmis olsa da egitim baglaminda da uyarlanmasi,
sosyokrasinin daha katilimci, seffaf ve duyarli okul kiiltiirlerinin olugmasinda etkili olacagini
diigiindiirmektedir. Alternatif okullarin sayisinin giin gegtikge artmasi, geleneksel okullara karsi olan
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memnuniyetsizligin ve daha insan odakli yaklagimlara olan istegin bir gostergesi olarak kabul
edilmektedir (Kleiner vd., 2002, akt. Lehr vd., 2004). Bununla birlikte Smith (2003), yonetim geleneksel
kaldiginda miifredattaki ve disiplindeki yeniliklerin yetersiz olacagi konusuna dikkatleri ¢cekmektedir.
Bu noktada sosyokrasinin, degerlerin ve isleyisin tutarli oldugu bir model sunarak aradaki agig
kapatabilecegi distiniilmektedir.

Bu ¢alisma, oncelikle sosyokrasinin tarihsel ve teorik temellerini, dort temel ilkesiyle birlikte
ana hatlariyla agiklamaktadir. Ardindan, bu ilkelerin, siirdiiriilebilirlik i¢in stirekli geri bildirim, katilim
ve uyumun gerekli oldugu acik sistemler olarak anlagilan okullarin 6zellikleriyle nasil uyumlu oldugunu
incelemektedir. Son olarak, tartisma bolimiinde ise, sosyokrasinin hem potansiyel faydalar1 hem de
sinirlamalar1 géz oniinde bulundurularak egitim baglamlarinda uygulanabilirligi degerlendirilmekte ve
Ogretmenler, 6grenciler, yoneticiler, veliler ve arastirmacilar i¢in ¢ikarimlar sunulmaktadir. Dolayisiyla
bu calismanin amaci, demokratik okul yonetimi literatiiriinii derinlestirmek ve okullarin tutarlilik,
dayaniklilik ile paylasilan sorumluluk kapasitesine sahip canli sistemler olarak yeniden
kavramsallastirilmasma yonelik tartismalara katkida bulunmaktir. Derleme niteligi tasiyan bu
caligmada, agagidaki sorulara literatiir temelli yanit aranmistir:

e Sosyokrasi, literatiirde okullarda giiclin yeniden dagitimi1 ve paydas katilimi baglaminda
nasil ele alinmaktadir?

e Sosyokrasinin temel ilkeleri, literatiirde okullarin acik sistemler olarak isleyisi ile nasil
iligkilendirilmektedir?

e Egitim baglaminda sosyokrasinin isbirlik¢i, seffaf ve uyarlanabilir okul kiiltiirleriyle iligkisi
literatiirde nasil tartisilmaktadir?

e Sosyokrasi modelinin Tiirkiye’deki alternatif okul girisimleri baglaminda uygulanabilirligi
literatiirde nasil ele alinmaktadir?

e Sosyokrasinin egitim paydaslart {izerindeki olas1 etkileri literatiirde nasil
degerlendirilmektedir?

Ozetle bu calisma, insan odakli bir okul drgiitlenme modeli olarak sosyokrasiyi, agik sistem
perspektifi tizerinden ele alarak, temel ilkelerini ortaya koyma ve okul baglamindaki uygulamalarindan
elde edilen sonuglari irdeleme yoluyla incelemektedir. Bununla okul yapilarinin geleneksel, hiyerarsik
yapidan daha dinamik ve kapsayici bir orgiitlenmeye nasil evrilebilecegi konusundaki sdyleme katki
saglamay1 amaglamaktadir.

Yontem

Bu caligma, insan odakli bir okul oOrgiitlenme modeli olarak sosyokrasiyi derinlemesine
aciklamayi, modelin kullaniminin getirecegi faydalar1 belirleyerek bu alanda g¢aligmalar yapan
arastirmacilart ve sistemin paydaslarini bilgilendirmeye c¢alisan alanyazina dayali bir derleme
caligmasidir. Burns ve Grove (2009) derleme calismalarini, belirli bir konuda uzmanlar tarafindan
alanyazindaki ¢aligmalarin incelenerek sonuglarin sentezlendigi calismalar olarak tanimlamaktadir. Bu
baglamda calisma bir probleme degil, belirli bir konuya iliskin genel basliklara odaklanmakta ve bu
konuyla ilgili tim kaynaklara erismeyi amaglamaktadir. Herdman (2006) bu tarz derleme ¢alismalarini,
var olan konuyla ilgili caligsmalarin bir 6zet sentezi olarak tanimlamaktadir. Literatiir derlemesi,
yayimlanmis ¢alismalarin incelenmesini igeren ve mevcut bilgi birikimini degerlendirmeyi amaglayan
bir aragtirma tiirtidiir. Derleme ¢alismalar, farkli diizeylerde kapsamlilik gosterebilmekte ve arastirma
bulgularini da igerebilmektedir. Bu tiir caligmalar, literatiirde yer alan c¢alismalarin belirli bir siireg
cercevesinde secilmesini, sentezlenmesini ve analiz edilmesini i¢erirken, bu siire¢ her zaman sistematik
bir arama prosediiriine dayanmak zorunda degildir (Grant & Booth, 2009). Bu baglamda, bu arastirma
sosyokrasiyi egitim baglaminda ele alan bir literatiir derlemesi olarak yapilandirilmistir.

Literatiir tarama siirecinde, sosyokrasi, acik sistem yaklasimi, okul yonetimi ve katilimci
yonetisim alanlarinda yayimlanmis ¢alismalar incelenmistir. Bu kapsamda Google Scholar, ProQuest,
ERIC ve Web of Science veri tabanlari basta olmak iizere c¢esitli akademik kaynaklardan
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yararlanilmistir. Tarama siirecinde “sociocracy”, “school governance”, “participatory decision making”,
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“distributed leadership”, “open systems in education” ve “alternative schools” gibi anahtar kelimeler
kullanilmistir. Calismada, sosyokrasinin temel ilkelerini, orgiitsel yapisin1 ve egitim baglamindaki
yansimalarini ele alan kuramsal caligmalar, kitaplar ve ampirik aragtirmalar dahil edilmistir. Buna
karsilik, sosyokrasi ile dogrudan iligkisi olmayan ya da egitim baglamina katki sunmayan ¢aligmalar
kapsam dis1 birakilmistir. Tarama stireci belirli bir zaman araligi ile sinirlandirilmamis, alanin kurucu
ve glincel ¢alismalarini kapsayacak sekilde genis tutulmustur. Secilen ¢alismalar, tematik bir yaklasimla
analiz edilerek sosyokrasinin temel ilkeleri, okul 6rgiitlenmesi ile iliskisi ve egitim paydaslar1 izerindeki
olasi etkileri ¢cer¢evesinde siniflandirilmistir. Bu ¢aligma, mevceut literatiirii yorumlayici ve biitiinciil bir
bakis a¢isiyla degerlendirmeyi amaglayan bir derleme niteligindedir. Bu yoniiyle ¢aligma, sosyokrasinin
egitim alanindaki kuramsal temellerini goriiniir kilmay1 ve gelecekte yapilacak ampirik arastirmalar i¢in
kavramsal bir zemin olusturmay1 hedeflemektedir.

Kavramsal Cerceve

Cagdas okullarin bir taraftan yaraticiligi, is birligini ve elestirel diisiinmeyi desteklemesi
beklenirken diger taraftan bu yetenekleri engelleyen kati biirokratik yapilar i¢inde faaliyet gostermeleri
ciddi bir problem olusturmaktadir. Hiyerarsiyi tahmin edilebilirligi ve kontrolii vurgulayan geleneksel
Weberci okul orgiitlenme modelinin glinlimiiz diinyasinin dinamik, birbirine bagimli ve belirsiz
dogasmma uyum saglamadigi aciktir. Sistem teoristlerinin de vurguladigi lizere Orgiitlerin yapisi
iiyelerinin davraniglarini biiytik dl¢iide belirlemektedir (Senge, 2006). Benzer sekilde, okullar1 6grenme
merkezli bir dogaya sahip orgiitler olarak diisiindiigiimiizde, i¢ mimarilerinin de uyum saglama, geri
bildirim ve katilim gibi 6grenme prensiplerini yansitmalar1 gerektigini sdylemek miimkiindiir.

Sosyokrasinin orgilitsel bir model olarak ortaya ¢ikist s6z konusu gereksinimi karsilamaya
yonelik bir girisim olarak degerlendirilmektedir. Geleneksel orgiit yapilarinda etkililigin ve otoritenin
yukaridan asagiya bir kontrol mekanizmasi gerektirdigi diisliniilmektedir. Buna karsin sosyokrasi,
uyumluluk ve tretimin, kapsayict ve iyi yapilandirilmig is birliginden dogdugunu 6ne siirmektedir.
Giciin temel odagini kolektif bir siirece ve konumsal otoriteden ziyade islevsel uyuma kaydirmaktadir.
Bunu yaparak, yonetimi emir ve itaat olarak degil, anlam ¢ikarma ve birbiriyle iligkili aktorler arasinda
koordinasyon olarak yeniden tanimlamaktadir (Rau & Koch-Gonzalez, 2018).

S6z konusu degisim teknik bir degisim olarak goziikse de aslinda arka planda derin bir felsefe
icermektedir. Robertson (2015), orgiitiin yapisinin onun ideolojisini yansittiginin altin1 ¢izmistir.
Okullar hiyerarsik kontrol bigimlerini yeniden iirettiginde ayni zamanda sessizlik, itaat ve parcalanma
epistemolojilerini de iiretmektedirler (Spoto, 2014). Dolayisiyla, sosyokrasi gibi alternatif yonetim
modelleri, yalnizca operasyonel avantajlar saglamakla kalmamakta, ayn1 zamanda ontolojik alternatifler
de sunmaktadir. Boylece, sosyokrasi okullarin daha organik, demokratik, kendi kendini orgiitleyen ve
iceriden evrimlesebilme yetenegine sahip sistemler haline gelmelerine olanak tanimaktadir (Buergelt
vd., 2021).

Geleneksel okul yonetiminin yetersizligi, liderlik merkezli reform sdylemlerinde de agikca
goriilmektedir. Egitim politikalari, onlarca yildir 6gretmenlerin gelisimiyle mesgul olmus ve ¢ogu
zaman onlarin yetkilerini kisitlayan daha derin orgiitsel dinamikleri goéz ardi etmistir (Bryk vd., 2010;
Fullan, 2016; Hargreaves & Fullan, 2015). Ancak Owen ve Buck’un (2020) da ifade ettigi gibi, karmasik
sistemlerde hi¢bir aktor biitiinii anlamada tek bagina yeterli degildir. Bu nedenle, sistemin farkli
parcalarindan gelen bilgi ve bakis agilar1 arasinda siirekli ve tutarl bir iletisime ihtiyag¢ vardir. Hiyerarsik
okul sistemleri, kararlar1 dar komuta zincirleri araciligiyla filtreleyerek bu tutarliligi engellemektedir.
Bu durum kiymetli goriislerin ve yeniliklerin kararlara yansimadan kaybolmasina ya da gecikmesine
neden olabilmektedir. Sosyokrasi ise ¢ok yonlil iletisim ve geri bildirim mekanizmalarini 6rgiit yapisinin
merkezine yerlestirerek bu siirliligi asmay1 amaglamakta ve kolektif aklin ortaya ¢ikmasina olanak
tanimaktadir.

Sosyokrasinin temelinde dort yapisal ilke bulunmaktadir: rizaya dayali karar alma, rizaya dayali
rol secimi, yar1 6zerk ¢emberler ve ¢gemberler arasinda cift baglanti (Buck & Endenburg, 2010). Bu
ilkeler sadece teknik 6zellikleri yansitmakla kalmayip, katilim, amag ve gii¢ uyumlu oldugunda insan
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odakl1 sistemlerin gelistigi inancini tasimaktadir. Ozellikle riza ilkesi, karar alma esigini mutabakattan,
gerekeeli itirazin yokluguna kaydirmaktadir. Bdylelikle farkliliga deger veren, duraganlhiga yer
vermeyen kapsayict ama ayni zamanda eyleme gegirilebilir siireglerin gelisimine olanak tanimaktadir
(King & Griffin, 2024). Ancak bu yaklagim, bir¢ok okulda hakim olan uyum kiiltiiriiyle keskin bir
karsitlik icerisindedir. Bunun nedeni ise geleneksel sistemlerde kararlarin genellikle yoneticiler
tarafindan alinmasi ve bu kararlardan en ¢ok etkilenenler olmalarina ragmen sesleri duyulmayan
ogretmenler ve 6grenciler tarafindan uygulanmasidir.

Robertson'a (2015) gore birgok drgiit, cevresel degisimleri ve farkli bakis agilarini dikkate almak
yerine bunlar diren¢ veya uyumsuzluk olarak kabul etmektedir. Oysa orgiitlerin degisen kosullara uyum
saglayabilme kapasitesi tam da bu ¢esitlilik ve geri bildirimlere duyarlilik ile gelismektedir. Sosyokrasi,
bu unsurlar1 sonradan eklenen destekleyici dgeler olarak degil, sistemin isleyisine iligskin yapisal bir
zorunluluk olarak gormektedir. Emir komuta zinciri yerine ¢emberler etrafinda orgiitlenen ve bu
cemberleri tek yonlii raporlama yerine paylasilan temsil yoluyla birbirine baglayan sosyokrasi,
dagitilmis liderlik ile karsilikli hesap verilebilirlik kiiltlirii olusturmaktadir. Bu sayede sosyokrasi,
okullarin makine metaforundan uzaklasarak, i¢ ve dis ¢evrelerine duyarli, algilayabilen, 6grenebilen ve
gelisebilen yasayan sistemler olarak islemelerine olanak tanimaktadir.

Sosyokrasi, her ne kadar orgiitsel ve kurumsal baglamlarda gelistirilmis olsa da okul yonetimini
yeniden diisiinmek igin giiglii bir ¢cergeve sunmaktadir. Sistem diisiincesiyle uyumlu yapisi, biirokrasi
sonras1 yonetim anlayisi ve insan merkezli degerleri ile 6gretmeyi amacladiklari ilkeleri somutlagtirmay1
hedefleyen okullar i¢in 6zellikle uygundur (Buergelt vd., 2021). Bu ¢alisma sosyokrasiyi iitopik bir ideal
olarak degil, geleneksel okul 6rgiitlenmesine uygulanabilir, ilkelere dayali ve gelistirilebilir bir alternatif
olarak incelenmektedir.

Insan Odakl Bir Okul Orgiitlenme Modeli Olarak Sosyokrasi

Sosyokrasi orgiitsel uyumu ve etkililigi korurken yetkiyi dagitmak ve kapsayici karar almay1
saglamak icin tasarlanmis bir yonetim sistemidir. Rau ve Koch-Gonzalez (2018), sosyokrasiyi,
orgiitlerin etkili, verimli ve esitlikci bir sekilde kendi kendilerini yonetmeleri i¢in bir dizi tasarim ilkesi
ve uygulamasi olarak tanmimlamaktadir. Sosyokrasi, 6ziinde oOrgiitsel yapiy1 karar alma siirecleriyle
biitiinlestirerek giicii amag ve katilimla uyumlu hale getirmektedir.

Sosyokrasi teriminin kdkeni, 19. ylizyi1lda Auguste Comte'a dayanmakta olup ve Latince socius
(yoldas) ve Yunanca kratein (yonetmek) kelimelerinin birlestirilmesiyle "birbirleriyle toplumsal iligki
icinde olanlarm yonetimi" anlamma gelmektedir (Saxena & Jagota, 2016, s. 37). Bu etimoloji,
demokrasinin kokeni olan demos'tan (farklilasmamuis kitle) iligkisel akranlar tarafindan yonetilmeye
dogru koklii bir sapmay1 ifade etmektedir. 1960’larda sosyokrasi fikrini kendi mithendislik firmasinda
uygulamaya baslayan ve 1984 yilinda modelin ilk tam uygulamasim gerceklestiren Endenburg (King &
Griffin, 2024), sosyokrasiyi gelistirmek i¢in miihendislik ve sibernetik ilkelerinden yararlanmistir.
Dogrusal sistemler, tipki bir elektrik diigmesi gibi, tek yonlii giic ve bilgi akislariyla ¢alisirken,
sibernetik, dairesel siirecler olarak adlandirilan geri bildirim ve kontrol mekanizmalar1 araciligiyla
dinamik sistemleri digerlerinden ayirmaktadir. Orgiitler de dahil olmak iizere tiim canli sistemlerin
degisen ortamlara uyum saglayabilen dinamik sistemler olarak islev gordiigiinii kabul eden Endenburg,
geleneksel yukaridan agagiya yonetim yapilarimin orgiitsel etkinligi engelledigini savunmustur. Bu
sorunu ele almak i¢in ise, hiyerarsik giiclin degil, geri bildirimin temel yapisal ilke olarak hizmet ettigi
bir sibernetik 6rgiit modeli 6nermistir (Eckstein, 2016).

Sosyokrasi, sibernetik ve sistem teorisine dayansa da yalnizca teorik bir model olarak
tanimlanmamaktadir. Yazilim sirketlerinden ve kooperatiflerden, amacgh topluluklara ve okullara kadar
cesitli ortamlarda uygulanmis ve orgiitsel yagsamda uyarlanabilirligini ve etkinligini gdstermistir. Ayrica
sosyokrasi, orgiitlerin hem merkeziyetsiz hem de koordineli olmasini saglayan, karmasiklig1 yonetirken
ayni zamanda netligi de giivence altina alan bir yaklasim sunmaktadir (Rau & Koch-Gonzalez, 2018).
Sosyokrasi birlikte calisan ve birbirlerinin baglamimi anlayan insanlar tarafindan ydnetisimi tesvik
etmekte ve bu da onu 6zellikle okullar ve 6grenme topluluklari i¢in uygun hale getirmektedir.

Sosyokrasinin Temel Ilkeleri
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Sosyokrasi, paylasilan yonetigimin tutarli ve direngli bir sistemini olusturan birbirine bagimli
dort yapisal bilesen iizerine kuruludur (Buck & Endenburg, 2010; Rau & Koch-Gonzalez, 2018). Bu
bilesenleri rizaya dayali karar alma, gember yapisi, ¢ift baglant1 ve sosyokratik se¢cim seklinde siralamak
miimkiindiir.

1. Rizaya Dayali Karar Alma

Riza, sosyokraside belirleyici bir karar alma yontemidir. Bu baglamda, tam mutabakat arayan
konsensiisten ve mubhalif sesleri digslama riski tasiyan cogunluk kuralindan farklilik gdstermektedir.
Sosyokraside, hi¢ kimsenin "mantikli ve gecerli bir itiraz1" olmadiginda karar alinmaktadir (Buck &
Endenburg, 2010). Endenburg (1988, akt. Romme, 1995), etkili ¢éziimlerin konuya en yakin kisilerin
kolektif bilgeliginden dogdugunu vurgulayarak, Quaker gelenegini temel almistir. Tam bir fikir birligine
ulagmak yerine, gerekgeli itirazlarin yoklugu olarak tanimlanan riza ilkesini ortaya atmistir. Dolayisiyla
bu yaklasim, yaratici c¢oziimleri tesvik etmeyi ve kazan-kaybet c¢ikmazlarindan kaginmayi
amaglamaktadir

Rau ve Koch-Gonzalez’in (2018) agikladig1 gibi, "riza, herkesin bir teklifi sevdigi anlamina
gelmez, kimsenin onu engelleyecek kadar ciddi bir risk goérmedigi anlamimna gelir". Bu yaklagim,
psikolojik giivenlik ve paylasilan sorumluluk kiiltliriini beslemektedir. Sekil 1’de Rau ve Koch-
Gonzalez’in (2018) sosyokraside riza semast sunulmustur.

TERCIH

KABUL ARALIGI

ITIRAZ

Sekil 1. Sosyokratik riza modeli
Not. Rau ve Koch-Gonzalez (2018), Many Voices One Song: Shared Power with Sociocracy (s. 120).
2. Cember Yapist

Sosyokratik yapi, her biri kurulus icindeki belirli bir alandan sorumlu olan yari 6zerk
¢emberlerden olugsmaktadir. Bu ¢emberler, orgiitiin temelini olusturan kii¢iik insan gruplarimi ifade
etmektedir. Her ¢ember, kendi kapsami dahilinde politika kararlar1 alma yetkisine sahiptir ve liderlik,
operasyonlar ve degerlendirme olmak iizere ii¢ islevi icermektedir. Cemberlerde kararlar sosyokratik bir
sekilde alinmakta, turlar boyunca tiim paydaglarin goriisleri dinlenmekte ve herkesin onay1 alinmaktadir.
Cemberler, belirli bir sorumluluk ve etki alani igerisinde birlikte ¢alisan, kendi kendini yoneten ve yari
Ozerk bir ekip olarak diisiiniilmektedir (Czekaj vd., 2020). Dolayisiyla, yalnizca kendi yetki alanlar
dahilinde kararlar alinsa da alman bu kararlar 6rgiit genelinde etkili yaratabilmektedir. Orgiitiin tiim
giinliik isleri gemberler i¢inde gerceklestirilmekte ve cemberler bir araya gelerek tiim rgiitiin yapisin
belirlemektedir. Ayrica bahsedilen bu ¢emberler asla birbirinden izole degillerdir ve ¢ift baglanti
yontemiyle daha genis sisteme bagli kalmaktadirlar (Osorio & Shread, 2021; Rau & Koch-Gonzalez,
2018).

3. Cift Baglanti

Sosyokrasiyi benimseyen oOrgiitler hem yukaridan asagiya hem de asagidan yukariya isleyen
dairesel bir yonetisim sistemi uygulayan orgiitlerdir. Bu yaklagim, {ist diizey ¢cemberden gelen bir lider
temsilcinin goriislerini alt gembere ilettigi, alt gemberden bir temsilcinin ise kararlar1 ve geri bildirimleri
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ist cembere ilettigi bir siire¢ olan ¢ift baglant1 yoluyla elde edilmektedir. Sonug olarak bu yapilanma,
bilgi ve giiciin iki yonlii akisini saglayan dairesel bir hiyerarsi yaratmaktadir. Cift baglanti, iiyelerin her
iki gemberde de gorev yapmak iizere se¢ilmesini gerektirerek, kurumsal 6grenmeyi ve duyarlilig artiran
geri bildirim ve ileri besleme mekanizmalarini da korumaktadir (King & Griffin, 2024).

Her ¢ember, islevsel bir lider ve ¢emberin kendi sectigi bir temsilci olmak iizere en az iki rol
araciligiyla bir iist gembere baghdir. Uyelerin biri liderlik, digeri ise geri bildirim saglayarak sistemin
dinamik ve degisime uyumlu kalmasini saglamaktadir (Buck & Villines, 2007). Bu ¢ift baglanti, dikey
koordinasyonu yatay sesle dengeleyerek ¢ift yonlii iletisim ve geri bildirim olanagini yaratmaktadir. Bu
yap1, Rau ve Koch-Gonzalez’in (2018) vurguladigi gibi, tek yonlii bilgi ve giic akisin1 Onleyerek
dayaniklilik ve duyarlilik saglamaktadir.

4. Rizaya Dayali Se¢imler

Sosyokratik orgiitlerdeki roller ve sorumluluklar, acik diyalog ve rizaya dayali segimlerle
gerceklestirilmektedir. Gizli oylama veya dayatilan atamalar yerine, liyeler gerekceli adaylik turlarina
katilmakta, ardindan tartisma ve rizaya dayali nihai karar verilmektedir. Bu yontem seffaflig1 artirdigi
gibi ayn1 zamanda kisilerin statiiye degil, i¢cgoriiye dayali olarak rollerle eslestirilmesine yardimci
olmaktadir (Rau & Koch-Gonzalez, 2018).

Insanlarin ¢ogunluk oyu ile degil, argiimanlarin giiciine ve tiim grubun onayina gore secilmesi,
oy kullanma seklimizde dnemli bir paradigma degisikligi olarak yorumlanmaktadir. Sosyokratik olarak,
insanlar ¢ember ve Orgiit i¢indeki sorumluluklarini belirli bir siire boyunca yerine getirmek iizere
secilmektedirler. Bu secim siireci, karar alma siireclerinde Onerileri belirlemek icin de
kullanilabilmektedir (Osorio & Shread, 2021).

Sosyokrasinin bu dort unsuru bir araya geldiginde, iletisim, hesap verebilirlik ve 6grenmenin
dogrudan yapimin igerisine yerlestirildigi yasayan bir yonetim sistemi meydana gelmektedir. Statik
hiyerarsilere dayanan biirokratik modellerin aksine, sosyokrasi yinelemeli ve uyarlanabilirdir. Bu
yoniiyle de karmagiklik ve degisimle basa ¢ikmaya c¢alisan okullar i¢in uygun bir yaklagim oldugu
diistiniilmektedir.

Egitim Baglamlarinda Sosyokrasi: Okullarda Gii¢, Katilum ve Ogrenmeyi Yeniden Diisiinmek

Egitim kurumlari, toplumdaki en karmasik sosyal orgiitler arasindadir. Gorevleri yalnizca bilgi
aktarimini saglamak degil, ayn1 zamanda 6grencilerin elestirel diisiinme, is birligi ve sorumluluk alma
gibi yeteneklerinin gelistirilmesidir. Ancak bir¢cok okul bu yetenekleri engelleyen yonetim yapilartyla
faaliyet gostermektedir. Yukaridan asagiya inen hiyerarsiler, kat1 biirokrasiler ve smirli katilim
olanaklari, egitimin tesvik etmeyi amacladigi degerleri engelleyen veya zayiflatan bir okul yapisina
hakimdir.

Osorio ve Shread'in (2021) de ifade ettigi lizere okullarda demokratik degerler retorik olarak
siklikla vurgulansa da okullar gercek karar alma giiciiniin belirli bir yerde toplandig: olduke¢a hiyerarsik
yapilarimi siirdiirme egilimindedirler. Bu durum, kurumsal uygulamalar ile pedagojik hedefler arasinda
bir uyumsuzluk yaratarak, aktif katihim yerine pasif uyumu pekistirmektedir. Ogretmenler genellikle
alman kararlara anlamli katki saglamaktan mahrum birakilirken, ogrenciler nadiren egitim
deneyimlerinin ortak paydaslari olarak goriilmektedirler (Somech, 2010). Dolayisiyla bu tiir sistemlerde
yenilik¢ilik, sahiplenme ve giiven zedelenmektedir. Sosyokrasi, yalnizca demokratik idealler sunmakla
kalmayip, katilimi, seffaflig1 ve hesap verebilirligi okullarin giinlitk yasamina entegre etmek icin islevsel
bir yap1 olusturarak yonetisime radikal bir alternatif sunmaktadir. Bu agidan bakildiginda sosyokrasinin
ilkeleri, okullarin 6grenme topluluklar vizyonuyla uyumlu, diisiinceli, katilimc1 ve uyarlanabilir bir
kiltiirti desteklemektedir.

Okullar1 Yasayan Sistemlere Déniistiirmek

Okullar 6gretmenler, 6grenciler, yoneticiler ve veliler gibi birbirine bagimli aktdrlerden olusan,
her biri kendine 6zgii i¢gorii ve rollere sahip canli sistemlerdir. Ayn1 zamanda okullar, bilgi, insan, geri
bildirim ve talepler gibi ¢esitli girdileri alarak ve bunlar1 egitimli bireyler, bilgi veya hizmetler gibi
ciktilara  doniistiirerek  ¢evreleriyle siirekli  etkilesimde bulunan agik sistemler olarak
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kavramsallagtirilmaktadir (Hodgetts, 1975; Eroglu & Alga, 2017). Acik sistemler duragan sistemler
olmayip, degisim, doniisiime ve gelismeye acik yapilardir (Cole, 1993). Bu dinamik yapi, okul
orglitlerinin i¢ ve dis kosullara uyum saglayarak hareket etmesini gerektirmektedir. Aydin (2014) ve
Bagaran'in (2008) da belirttigi lizere, okullar temel girdileri olarak insan sermayesine giivenmekte, bunu
orgiitsel yapi i¢inde islemekte ve topluma yeniden kazandirmaktadirlar. Bu yaklasim onlar 6ziinde agik
sistemler haline getirmektedir. Bu siiregte okullar, orgiitsel etkinligi saglamak i¢in uyum iginde
caligmas1 gereken Ogretim, yoOnetim, Ogrenci isleri gibi alt sistemlerden olusmaktadir. Sistem
diisiincesinde, alt sistemlerin uyumu esas alinmaktadir. Bu biitiinlesme sayesinde orgiit, parcalarinin
toplamindan daha biiyiik ¢iktilar elde etmektedir (Bakan, 2013; Senge, 1998; akt. Toprak¢1 & Karabulut,
2024).

Bu c¢aligmada, okul yonetisiminde sosyokrasiyi analiz etmek igin bir ¢ergeve olarak agik
sistemler teorisinden yararlanilmaktadir. Egitim kurumlar birden fazla aktorii icerdiginden ve stirekli
degisen sosyal ve politik ortamlara entegre oldugundan, onlar1 sistem teorisi araciligiyla anlamak
yalnizca alakal1 degil, ayn1 zamanda biiylik bir gerekliliktir (Bursalioglu, 2002). Eroglu ve Alga (2017),
acik sistemler teorisinin orgiitlerin nasil isledigini incelemek icin faydali bir bakis agisi sundugunu 6ne
siirerken, Yalcinkaya (2002) egitim yOnetimine yenilenmis bir bakis acist getirmedeki Onemini
vurgulamaktadir. Bu agidan bakildiginda, sosyokrasi burada yalnizca bir karar alma modeli olarak degil,
ayni zamanda acik sistemlerin geri bildirim dongiileri, siirekli uyum ve degisim ilkeleriyle uyumlu bir
orgiit modeli olarak incelenmektedir.

Sosyokraside orgiitsel yapi gemberler etrafinda sekillenir. Belirli alanlardan sorumlu yar1 6zerk
ekipler olan gemberler, okullarin kararlarin uygulamaya daha elverisli bir noktada alindigi, i¢ ige gegmis
liderlik sistemleri olarak islev gérmesini saglamaktadir. Ornegin, dgretmenlerden olusan bir gember
miifredat tasarimindan sorumlu olabilirken hem 6grencileri hem de personeli iceren baska bir cember
okul iklimi veya akran dinamiklerine odaklanabilmektedir. Bu yapilandirmalar, sosyokrasinin ¢ift
baglanti yoluyla birbirine baglanan merkezi olmayan, alan tabanli ¢emberleri tesvik eden yapisal
mantigiyla tutarli bulunmaktadir (Rau & Koch-Gonzalez, 2018). Bu tiir bir uygulamanin 6rnegi Owen
ve Buck ’un (2020), Rainbow Community School {izerinde yaptig1 calismada mevcuttur. Sosyokrasinin
ogretmenlerin siif seviyeleri arasinda is birligi yapmasini ve 6grencilerin kendi gemberleri araciligiyla
okul capmndaki kararlara katilmaya baslayarak paylasilan bir sorumluluk kiiltiirii olusturmasini
sagladigini ifade etmislerdir (Owen & Buck, 2020). Bu uygulamalar, sosyokrasinin geleneksel
hiyerarsileri, otoritenin dagitildigt ve sesin paylasildigi dinamik &grenme sistemlerine nasil
doniistiirebilecegini 6rneklendirmektedir.

Sosyokratik orgiitlerde gii¢, yoneticilerin korumasi gereken siirli bir kaynak degil, tiim
paydaglar arasinda dolagimi olan, seffaf siireclerle yeniden dagitilabilen ve uyarlanabilen bir akis olarak
ele alinmaktadir. Bu akisi temel alan bir yapiy1, 6grencileri yalnizca standart testlere degil, ayn1 zamanda
demokratik hayata, karmasik problem ¢dzmeye ve yurttashk bilinciyle hareket etmeye hazirlamak
isteyen okullar i¢in zorunlu bir unsur olarak degerlendirmek miimkiindiir. Sosyokrasi ayn1 zamanda
gelisimsel ve psikolojik ihtiyaclarla da uyumludur. Ogrenciler ve dgretmenler, dinlendiklerini, sayg1
duyulduklarmi ve giivenildiklerini hissettikleri ortamlarda basarili olmaktadirlar. Rau ve Koch-
Gonzalez'in (2018) vurguladigi {izere insanlar seslerinin 6nemli oldugunu bildiklerinde farkli
davranmakta, bulunduklari kurumu sahiplenmekte ve orada uzun vadeli diisiinmektedirler. Bu
sahiplenme duygusu, onlarca yillik egitim arastirmalarinin katilm ve basarinin temel itici giicii
oldugunu gosterdigi i¢sel motivasyonu beslemektedir (Connell & Wellborn, 1991; Deci & Ryan, 2000;
Miserandino, 1996).

Ayrica sosyokrasi, Rau ve Koch-Gonzalez’in (2018) "riza ile netlik" olarak ifade ettigi net
sinirlar ve beklentileri de acikg¢a olusturmaktadir. Her rol ve alanin tanimlanmis sorumluluklari ve geri
bildirim mekanizmalar1 bulunmakta, bu durum da geleneksel okul hiyerarsilerinde siklikla goriilen
belirsizligi ve keyfi giiclinli azaltmaktadir. Bu netlik hem psikolojik giivenligi hem de operasyonel
verimliligi desteklemektedir. Bununla birlikte, sosyokrasi liderlige kars1 olmayip; liderligi statik bir
pozisyon yerine paylasilan bir islev olarak yeniden tanimlamaktadir. Liderlik rol bazli se¢imlerle
degismekte ve liderlikte kararlar yukaridan dikte edilmek yerine kolektif olarak alinmaktadir. Yetkinin
bu sekilde yeniden dagitilmasi, ilerici egitim degerleriyle giiglii bir sekilde ortiismektedir ve sadece tist
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diizeyde degil, okul toplulugu genelinde bir liderlik kapasitesinin gelistirilmesine yardimci olacagi
diistiniilmektedir.

Tartisma, Sonuc ve Oneriler

Acik sistemler teorisi perspektifinden bakildiginda, okullar ¢evreleriyle siirekli bilgi, kaynak ve
geri bildirim aligverigsinde bulunan, birbirine bagh varliklar olarak iglev gérmekte ve uyum saglama
kapasiteleri, kapsayici, esnek ve duyarli karar alma siireclerine dayanmaktadirlar (Katz & Kahn, 1978).
Riza, cember yapisi, sosyokratik secim ve ¢ift baglant1 ilkeleri olan sosyokrasinin, okullara agik
sistemlerin Ozellikleriyle dogrudan uyumlu yonetisim mekanizmalar1 sunabilecegi diisiiniilmektedir.
Sistemsel bir bakis agisiyla, rizaya dayali karar alma, yerlesik bir geri bildirim dongiisii islevi gorerek,
kuruluslarin sistemik islev bozukluguna doniismeden once gerilimleri tespit edip ele almalarim
saglamaktadir. Geleneksel ¢ogunluk oylu sistemlerde, muhalif bakis agilar1 genellikle 6nemsenmemekte
ve bu da sistemin ¢evresinden gelecek 6nemli bilgilerin gz ardi edilmesine neden olabilmektedir
(Robertson, 2015). Buna karsilik, riza ilkesi, tiim itirazlarin bilgi degerleri agisindan incelenmesini
saglayarak (Rau & Koch-Gonzalez, 2018) sistemin O6grenme ve kendini diizeltme becerisini
artirmaktadir. Bu durum okullarda gerek miifredat gerek planlama gerekse kaynak tahsisi ile ilgili olsun,
alman kararlar, 6grencilerin, 6gretmenlerin ve personelin deneyimlerini igerdiginden hem mesruiyeti
hem de uygulama basarisini artirabilecegi anlamina gelmektedir. Demokratik okul ortamlarindan elde
edilen ampirik veriler, kapsayici karar almanin daha yliksek paydas memnuniyeti ve daha stirdiiriilebilir
politika sonuglartyla iliskili oldugunu gostermektedir (Fielding, 2012; Renkema, 2019).

Acik sistemler teorisi, farklilagsmis ancak birbiriyle baglantili alt sistemlerin Onemini
vurgulamaktadir (Parsons, 1970). Sosyokratik ¢ember yapisi, Orgiitii gorevleri net bir sekilde
tanimlanmig yar1 6zerk gruplar halinde diizenleyerek bunu yansitmaktadir. Her ¢ember, kendi alani
icinde kendi kendini yonetmekte ve drgiitsel baglantilar araciligiyla tutarliligi korurken, hizli ve baglama
0zgii tepkilere olanak tamimaktadir. Okullarda, ¢gemberler 6gretmen gruplarina, 6grenci konseylerine
veya idari komitelere karsilik gelebilmekte ve her biri kendi alaniyla ilgili kararlar alma yetkisine sahip
olmaktadir. Bu yapi, hiyerarsik sistemlerin karakteristik 6zelligi olan sinirli sayida kiginin karar almasini
azalmakla kalmayip dagitilmis liderligi desteklemektedir. Sonug olarak bu yaklagimin karmasik egitim
ortamlarinda uyum saglama yetenegini artirdig1 gézlemlenmistir (Harris, 2013).

Okullardaki ¢cember yapisi {lizerine dogrudan yapilan bir ampirik ¢alisma olmasa da katilimci
yonetim ve Orgiitsel psikoloji alanindaki daha kapsamli arastirmalar, seffaf ve kapsayict karar alma
stireclerinin daha yiiksek diizeyde orgiitsel gliven ve baghilikla giiglii bir sekilde iligkili oldugunu
gostermektedir. Ornegin, Shagholi ve arkadaslar1 (2010), katilimci ydnetim iizerine yaptiklari
caligmalarinda katilimer yapilar ile 6gretmenlerin orgiitsel bagliligi arasinda pozitif bir korelasyon
bulmugslardir. Benzer sekilde, Antonio ve Gamage (2007), katilime1 okul ydnetimi uygulamalarinin
egitim paydaslar1 arasinda giiveni artirdigi sonucuna ulagmistir. Daha genel baglamda ise Somech
(2010), katilimc1 yontemlerin okullarda katilimi ve paydas sahipligini tesvik ettiginin ve bdylece
kurumsal mesruiyetin giiclendiginin altin1 ¢izmistir. Ogrenci baglaminda ise, 6grencilerin karar alma
stireclerine katilimina iligkin sistematik incelenmesinin, temsili organlarda yer almanin kapsayiciligi,
sahiplenmeyi ve karsilikli saygiy1 tesvik ettigi gdzlemlenmistir (Brasof, 2015; Mager & Nowak, 2012).
Benzer sekilde, Fielding (2012), 6grencilerin secilmis temsilciler olarak yonetimde yer aldiklarinda,
okullar1 daha demokratik alanlara donistiirerek radikal degisim ajanlari olarak hareket ettiklerini
vurgulamaktadir.

Sosyokrasinin temel ilkelerinden biri olan rizaya dayali rol se¢imi, rol atamalarint kidem veya
popiilerlikten ziyade riza ve gerekgeli argiimanlara gore onceliklendirmektedir. Bu yontem, insan
kaynaklar1 tahsisini sistemin islevsel ihtiyaglariyla uyumlu hale getirmekte ve bu da sistem
performansinda kritik bir faktor olarak ©One c¢ikmaktadir (Rau & Koch-Gonzalez, 2018). Okul
baglaminda bu durum, yetkinlikleri ve iligkisel nitelikleri roliin gereklilikleriyle en iyi sekilde eslesen
koordinatdrlerin veya liderlerinin atanmasi anlamina gelebilmektedir. Sosyokrasinin se¢im siireci
okullardaki katilimec1 se¢im siiregleri iizerine yapilan aragtirmalarla gii¢lii bir sekilde ortiigmektedir.
Ampirik ¢alismalar, 6gretmenlerin, 6grencilerin veya velilerin temsilci segme veya rol atama siireglerine
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aktif olarak katildiklarinda, ortaya ¢ikan yoOnetim yapilarmin mesruiyet ve giliven kazandigim
gostermektedir. Devos, Tuytens ve Hulpia (2014), liderlik rollerinin seffaf ve katilimci bir sekilde
dagitilmasinin  6gretmenlerin  Orgiitsel bagliligini ve is birligini giiclendirdigine dair kanitlar
sunmaktadir. Buradan hareketle, sosyokrasinin katilimci rol se¢imi uygulamasinin yalnizca felsefi
olarak demokratik egitimle uyumlu olmadigini, ayn1 zamanda adalet, hesap verebilirlik ve daha giiclii
okul topluluklar1 gelistirme adina bir model olarak desteklendigini gdstermektedir.

Biiytik veya ¢ok seviyeli orgiitlerdeki temel zorluklardan biri, seviyeler arasinda ge¢is yaparken
bilginin bozulmasin1 6nlemektir (Weick, 2012). Her ¢emberin bir lider ve bir temsilci araciligiyla bir
sonrakine baglandig1 c¢ift baglant1 ilkesi, gereksiz iletisim yollar1 olusturarak kritik bilgilerin
filtrelenmesi veya kaybolmasi riskini azaltmaktadir. Bu durum, 6zellikle sinif diizeyindeki gerceklikler
ile idari kararlar arasindaki uyumsuzlugun etkinligi zayiflatabilecegi okullarda gegerlidir. Egitimde ¢ok
seviyeli yonetisim lizerine yapilan arastirmalar, politika tutarlili§i ve inovasyonun benimsenmesi igin
cifte iletisimin 6nemini vurgulamaktadir (Ainscow vd., 2013).

Sosyokrasinin dort ilkesi birlikte uygulandiginda, uyum saglama, dayaniklilik ve kendi kendine
orgiitlenme gibi yasayan sistemlerin ayirt edici Ozelliklerini biinyesinde barmndiran bir yonetisim
modelinin olusabilecegi diisliniilmektedir. Riza ortaya ¢ikan gerilimlere yanit vermeyi saglamakta,
dongiisel yapilar 6zerklik ve biitiinlesmeyi dengelemekte, sosyokratik secim insan kapasitelerini sistem
ihtiyaglariyla uyumlu hale getirmekte ve ¢ift baglanti, giiclii bilgi akislar1 araciligiyla tutarlilig:
korumaktadir. A¢ik sistemler teorisinin de onerdigi gibi, bdyle bir diizenleme okullarin yalnizca hayatta
kalmasini degil, ayn1 zamanda degisen toplumsal, teknolojik ve kiiltiirel taleplere yanit olarak
gelismesini de saglamaktadir (Capra & Luisi, 2014). Bu baglamda sosyokrasi, geleneksel yonetime
teknik bir alternatiften daha fazlasimi sunarak, orgiitsel yapiy1 insan 6grenmesi ve is birligi ilkeleriyle
uyumlu hale getiren sistematik bir yeniden yapilandirmay1 temsil etmektedir. Dolayisiyla, okullarda
benimsenmesi, 21. ylizyilin karmasik zorluklariyla basa ¢ikabilecek egitim ortamlar1 yaratma yolunda
belirleyici bir adim olarak degerlendirilebilmektedir.

Ote yandan acik sistemler uyum mekanizmalar1 yoluyla gevrelerindeki degisimlere tepki
gostermektedirler (Bursalioglu, 2002). Bu baglamda, 6rgiit {iyeleri arasindaki ekip ¢alismasinin kalitesi
yalnizca kisilerarasi uyum meselesi degil, ayni1 zamanda orgiitiin ¢evreye adaptasyonu igin yapisal bir
gerekliliktir. Sosyokrasinin yar1 6zerk c¢emberleri ve ¢ift baglanti mekanizmalari, bilgi ve bakis
acilarinin sistemin farkli boliimleri arasinda bilgi akisin1 saglayarak islevler arasi is birligini tesvik
etmektedir (Buck & Endenburg, 2010). Ampirik kanitlar, is birligine dayali yonetisim ile gelismis
kurumsal 6grenme arasindaki baglantiy1 desteklemektedir. Owen ve Buck (2020), dagitilmis liderlik
yapilarinin ekiplerin farkli bakis agilarini ortaya ¢ikarip biitiinlestirmesini saglayarak kolektif problem
¢Ozme kapasitesini artirdigini ortaya koymaktadir. Egitim orgiitlerinde, bu tiir biitiinlestirici stireglerin,
Ogretim uygulamalarii hizla degisen 6grenci ihtiyaglariyla uyumlu hale getirmek i¢in elzem oldugu
diistiniilmektedir. Dolayisiyla, sosyokrasi okullarda yalnizca is birligini tesvik etmekle kalmayip aym
zamanda ekip caligsmasini yonetimin yapisina yerlestirerek okul gelisiminin operasyonel bir itici giiciine
doniistirebilmektedir.

Sosyokrasi, okullarin g¢evrelerine uyum saglama yetenegini artirirken ayn1 zamanda kendi
cember yapisi aracilifiyla is birligini tesvik eden bir yonetisim modeli olarak goriilebilmektedir. Bu
anlamda sosyokrasi, kurumlarin dis dinamiklerle uyum saglamasina yardimei1 olmakla kalmamakta, ayni
zamanda degisimin tiim tyeler tarafindan kolektif olarak anlasilip benimsendigi bir i¢ kiiltiir de
yaratmaktadir. Benzer sekilde Kosar ve arkadaglar1 (2016), calismalarinda okullarda degisimi
destekleyen bir kiiltiiriin, 6gretmenler arasinda is birligini artirdigini ve degisime dair ortak bir anlayis
olusturdugunu ifade etmistir.

Agik sistemler teorisi, kurumsal dayanikliligin ¢oklu bakis agilarinin dahil edilmesine bagh
oldugunu vurgulamaktadir ¢iinkii ¢cevresel veya azinlik bakig agilar1 genellikle ¢evresel degisimin erken
sinyallerini tespit etmektedir (Emery & Trist, 1965). Sosyokrasinin rizaya dayali karar alma ve rol segcme
stirecleri, tiim {iyelerin misilleme korkusu olmadan endiselerini, itirazlarin1 dile getirmelerine ve
alternatifler onermelerine imkan saglamaktadir (Rau & Koch-Gonzalez, 2018). Dolayisiyla bu yaklasim,
sembolik katilimin 6tesine gegerek bilissel ¢esitlilik i¢in yapisal bir giivence saglayabilmektedir.
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Orgiitsel psikoloji alanindaki arastirmalar, bu tiir bir agikhigin daha yiiksek yaraticilik ve
yenilikgilikle iligkili oldugunu gostermektedir. Carmeli ve arkadaslar1 (2009), bireylerin kendilerini
Ozgiirce ifade edebildigi bir ortam olan psikolojik giivenligin hem 6grenme davraniglarini hem de
yenilik¢i caligma uygulamalarini olumlu yonde etkiledigini gostermistir. Pedagojik inovasyonun kritik
oneme sahip oldugu okullarda, sosyokrasinin katilimc1 mekanizmalari, 6gretmenlerin, 8rencilerin ve
diger paydaglarin seslerinin kurumun yoniinii sekillendirmeye dogrudan katkida bulunmasin
saglayabilmektedir.

Ifade 6zgiirliigii ve ekip calismasi temel dneme sahip olsa da bunlar1 zaman iginde siirdiirmek
icin temel bir ¢erceveye ihtiya¢c duyulmaktadir. A¢ik sistemler, yonetim yapilarimda sadece rolleri
netlestirmekle kalmayip adaptasyona da olanak tantyan esnek sinirlar ¢izdiginde gelismektedir (Weick,
2012). Sosyokrasi, bu dengeyi, agik¢a tanimlanmig sorumluluk alanlari, ¢ift baglanti ve dongiisel yapilar
araciligiyla saglayabilmektedir. Leithwood (2021), iliskisel giiveni iyi orgiitlenmis yapilarla birlestiren
yonetisim modellerinin hem personel moralini hem de Ogrenci sonuglarini iyilestirdigini ortaya
koymustur. Bu sekilde, sosyokrasi yalnizca biiylime ve gelismeye deger vermekle kalmayip ayni
zamanda bunlar tutarli, seffaf ve iligki merkezli siireglerle islevsel hale getiren bir yonetisim modeli
sunmaktadir.

Tirkiye baglaminda sosyokrasinin tartisilmasi, yalnizca alternatif bir okul yonetim modeli
onermek anlamina gelmemekte, ayn1 zamanda merkeziyetgi egitim yapisinin sinirlari iginde katilimei
yOnetisimin ne 6lglide miimkiin olabilecegini sorgulamay1 da gerektirmektedir. Nitekim Tiirkiye’de
alternatif okul hareketlerinin tarihsel olarak sinirli kaldigi, alternatif egitim alanindaki akademik
tiretimin ise daha ¢ok Montessori ve Reggio Emilia gibi belirli modellere yogunlastig1 goriilmektedir.
Ayyildiz’in (2022) lisansiistli tezler lizerine yaptig1 inceleme, alternatif egitim tezlerinin %57’ sinin
Montessori, %10’ unun Reggio Emilia iizerine oldugunu, Summerhill, okulsuz egitim, tekno-organik
yontem, Yasnaya Polyana ve Magnet okul gibi diger modellerin ise smirh sayida aragtirmada yer
aldigin1 gostermektedir. Bu tablo, Tiirkiye’de alternatif okul tartismasinin heniiz gesitlenme ve kuramsal
derinlesme bakimindan siirli oldugunu diisiindiirmektedir.

Bununla birlikte, Tiirkiye’de son yillarda ortaya ¢ikan ebeveyn kooperatifi temelli okul
girisimleri, sosyokrasinin dayandig1 bazi ilkeler i¢in 6nemli bir deneyim alan1 sunmaktadir. Gok ve
Akar’m (2023) caligmasi, bu tiir girisimlerin Tirkiye’de biiyiik ol¢lide merkezi ulusal egitim sistemi
nedeniyle tarihsel olarak eksik kalan bir okul tiirii olduguna isaret etmektedir. Ayn1 zamanda bu
okullarda demokratik yonetisim, topluluk duygusu, 6gretmen ve gocuk 6zerkligi gibi degerlerin 6ne
ciktigin1 gostermektedir. Ancak ayni ¢aligma, bu degerlerin bulanik roller, gli¢ miicadeleleri, uzlasmaya
varmak i¢in asir1 zaman harcanmasi ve pedagojik yonlendirme eksikligi gibi zorluklarla birlikte ortaya
ciktigini da belirtmektedir. Bu bulgu, Tiirkiye baglaminda yatay ve katilimer yapilarin kendiliginden
islemedigini, tersine, giiclii bir yapisal tasarim ve rol agikligi gerektirdigini gdéstermesi bakimindan
onemlidir.

Tam da bu noktada sosyokrasi, Tiirkiye’deki alternatif okul deneyimlerine yalnizca normatif bir
ideal degil, yapisal bir diizenleme 6nerisi sunabilir. Ciinkii mevcut bulgular, Tiirkiye’de demokratik okul
arayislarmin ¢ogu zaman degerler diizeyinde giiclii, ancak yonetisim mekanizmalar diizeyinde kirilgan
oldugunu diisiindiirmektedir. Ornegin Ardakog ve Gérgii’niin (2023) egitim kooperatifi okullar1 {izerine
yaptiklar1 ¢calisma, kooperatif okulun ebeveyn is birligiyle kuruldugunu, okulun kooperatif iiyeleri ve
egitim kadrosunun ortak kararlariyla ve ¢ok paydasl bir anlayisla yonetildigini ortaya koymaktadir.
Ancak ayni1 ¢alisma, kooperatif liyelerinin hem sermayedar hem veli olmalarinin sorumluluk sinirlarinin
belirlenmesini ve korunmasini zorlastirdigini da gostermektedir. Buradan hareketle, Tiirkiye’deki
kooperatif okul deneyimlerinin katilimi miimkiin kildigi, fakat bu katilim1 siirdiiriilebilir ve ¢atigma
yonetebilir bir yapiya doniistiirmekte zorlandig1 soylenebilir.

Sosyokrasinin Tiirkiye baglamindaki katkist bu noktada belirginlesmektedir. Rizaya dayali
karar alma, katilimi yalnizca sembolik olmaktan ¢ikarip gerekgeli itirazlarin karar siirecine dahil
edilmesini saglayabilir, ancak bunun isleyebilmesi i¢in karar alanlarinin net tamimlanmas1 gerekir.
Cember yapisi, Tiirkiye’de alternatif okullarda goriilen herkes her seye karisiyor bigimindeki
belirsizlikleri azaltarak karar alanlarini iglevsel bigimde dagitabilir. Cift baglanti, okul igindeki farkl
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birimler arasinda yalnizca yukaridan asagiya bilgi iletimini degil, asagidan yukariya geri bildirimi de
kurumsallastirabilir. Sosyokratik secim ise rolleri kisisel niifuz, goniillii yigilmasi ya da informal gii¢
iligkileri yerine, gerekceli uygunluk ve ortak riza temelinde belirlemeye yardimci olabilir. Bu nedenle
sosyokrasi, Tiirkiye’de zaten ortaya ¢ikmis olan katilimc1 okul pratiklerine digsaridan getirilen yabanci
bir modelden ¢ok, bu pratiklerin eksik biraktigi érgiitsel boslugu doldurabilecek bir yonetisim ¢ergevesi
olarak degerlendirilebilir.

Bununla birlikte, Tiirkiye’deki merkezi egitim yapisit bu tiir modellerin yayginlagmasini
sinirlayan 6nemli bir dig ¢evre kosulu olusturmaktadir. Gok ve Akar (2023), alternatif okul
girisimlerinin Tiirkiye’de biiylik Ol¢iide merkezi yapi nedeniyle tarihsel olarak gelisemedigini
vurgulamaktadir. Benzer bicimde, Erakkus (2015), Tiirk egitim sisteminin yeterince esnek olmamasi
nedeniyle alternatif modellerin farkli kademelerde yayginlasamadigini belirtmektedir. Bu nedenle
sosyokrasinin Tiirkiye’de uygulanabilirligi yalnizca okul i¢i istege veya pedagojik vizyona bagh
degildir. Mevzuat, yonetsel yetki sinirlar1 ve merkezi karar alma kiiltiirii tarafindan da belirlenmektedir.
Nitekim Tirkiye’de yeni gdreve baslayan okul yoneticileri iizerine yapilan giincel bir ¢alisma da,
merkezi ve biirokratik egitim yapisinin yoneticilerde belirsizlik, otorite kurma gii¢liigii, blirokratik yiik
ve duygusal tiikkenmiglik gibi ¢ok boyutlu zorluklar yarattigini ortaya koymaktadir (Er & Eskicidz,
2026). Bu durum, sosyokrasinin dngordiigii katilimci ve dagitilmig yonetisim mekanizmalarinin bu tiir
baglamlarda neden anlamli olabilecegini gostermektedir.

Ozetle, Tiirkiye’deki alternatif okul ve egitim kooperatifi deneyimleri, sosyokrasinin okul
baglaminda neden anlamli olabilecegini gésteren somut ipuglari sunmaktadir. Ancak bu deneyimler ayni
zamanda, katilimci yonetisimin yalmizca iyi niyet, ortak degerler ya da demokratik sdylemle
stirdiiriilemeyecegini gostererek, rol agikligi, karar alanlarinin siirlandirilmasi, temsil mekanizmalar
ve geri bildirim dongiilerinin kurumsallastirilmasi gerekliligine isaret etmektedir. Bu agidan sosyokrasi,
Tiirkiye’de alternatif okul arayiglarina romantik bir demokrasi sdyleminden daha fazlasini, yani katilimi
islemeye elverigli hale getiren yapisal bir yonetim mantifin1 6nermektedir. Bununla birlikte, bu
potansiyelin hayata gecebilmesi, okul diizeyindeki orgiitsel doniistimler kadar Tiirkiye egitim sisteminin
merkeziyetci yapistyla da iligkilidir.

Bu ¢alisma, sosyokrasinin bir okul yonetim modeli olarak potansiyelini agik sistemler teorisi
perspektifinden ele alirken, ayni zamanda Tiirkiye’deki alternatif okul ve egitim kooperatifi
deneyimlerinin sundugu olanak ve sinirlhiliklart da goriiniir kilmistir. Rizaya dayali karar alma, katilime1
rol se¢imi, yar1 6zerk ¢emberler ve ¢ift baglanti olmak {izere sosyokrasinin dort temel ilkesini egitim
orgiitlerindeki olas1 yansimalariyla inceleyen bu c¢aligma, sosyokrasinin hiyerarsik oOrgiitlenme
bicimlerine sistemik bir alternatif sundugunu savunmustur. Tartisma, bu ilkelerin geri bildirim
dongiilerini giiglendirdigini, uyum saglamayi tesvik ettigini ve kolektif akli besledigini, bdylece okullar
siirekli 6grenme ve doniisiim yetenegine sahip canli sistemler olarak konumlandirdigini géstermistir.
Bununla birlikte Tiirkiye baglami, bu tiir bir yonetisim modelinin yalnizca normatif olarak degil, rol
acikligi, katilmin Orgiitlenmesi, karar alanlarinin sinirlandirilmast ve merkezi yapiyla iligkisi
bakimindan da diisliniilmesi gerektigini ortaya koymustur. Dolayisiyla bu c¢alisma, sosyokrasiyi agik
sistemler teorisi perspektifinden inceleyerek alternatif okul yonetisimi tizerine giderek artan akademik
caligmalara katkida bulunmakta, ayn1 zamanda Tiirkiye’de daha katilimci, seffaf ve insan odakli okul
yapilarinin nasil diisiiniilebilecegine iligkin kuramsal bir tartisma zemini sunmaktadir. Egitim alanindaki
farkl1 paydaslar bu teorik ¢ergevenin isaret ettigi yapisal doniisiim imkanlarindan farkli sekillerde
faydalanabilirler.

Ogretmenler acisindan bakildiginda sosyokrasi, onlar1 yukaridan belirlenen kararlarin pasif
uygulayicilari olarak degil, okul kiiltiiriiniin ortak yaraticilar1 olarak géren bir yonetisim anlayigini tegvik
etmektedir. Goriis ve fikirlerinin ¢aligmalarimi etkileyen kararlar1 sekillendirdigi daha kapsayici ve
giiclendirici profesyonel ortamlar arzulayan 6gretmenler igin farkindalik yaratmasi beklenmektedir. Bu
caligma ogrenciler i¢in ise kapsayict yoOnetisim modellerinin demokratik uygulamalari dogrudan
deneyimleme, empati, sorumluluk ve karmasik toplumlarda yagam i¢in gerekli olan ig birligi becerilerini
gelistirebilecegine dair kanitlar sunmaktadir. Okul ydneticileri, bireysel liderlere asiri bagimlilig
azaltan ve kirilgan otoriteyi kolektif hesap verebilirlik ve seffaf siireclerle degistiren yoOnetisim
yapilarindan faydalanarak, geri bildirim dongiilerinin degerini kabul ederek, liderlik merkezli yonetime
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yapisal alternatifler iizerinde diigiinmek icin bu aragtirmay1 kullanabilirler. Veliler, katilimc1 yonetigimin
aileler ve okullar arasindaki giivene dayali ortakliklari nasil giiclendirebilecegini anlayarak ¢ocuklarmin
gelecegine yon verecek egitimlerinde daha fazla s6z hakkina sahip olabilirler. Son olarak, arastirmacilar
acisindan bu g¢aligma, yonetisim modelleri ve egitim sonuglari arasindaki iliskiye dair ampirik
arastirmalar i¢in yeni yollar acarak, sosyokrasinin pratikteki vaatlerinin ve sinirlamalarimin 6nemini
vurgulamaktadir. Tiim bu katkilar bir araya getirildiginde, sosyokrasinin yalnizca kurumsal verimliligi
artirmakla kalmay1p ayn1 zamanda egitimin insani ve iligkisel boyutlarini da besledigini géstermektedir.

Bununla birlikte, mevcut caligma kapsam olarak sinirliliklara sahiptir. Biiylik 6l¢ekli ampirik
verilerden ziyade mevcut literatiir ve kavramsal ¢ergevelere dayanarak, oncelikle teorik ve yorumlayici
olmaya devam etmektedir. Baz1 vaka caligmalar1 sosyokrasinin etkisine dair umut vadeden goriisler
sunsa da sistematik arastirmalar yetersiz kalmaktadir. Owen ve Buck (2020), c¢aligmalarinda
sosyokrasinin elestirel diisiinme ve diyalog icin giivenli bir ortam saglayan kapsayicilik ve iliskisel
sefkat yonleriyle okullardaki 6grenme kiiltiiriinii etkiledigini ifade ederek sosyokrasinin 6grenci
basarisim1 etkiledigini gdsteren ampirik verilere ihtiya¢c oldugunun altini1 ¢izmistir. Gelecekteki
calismalar, modeli hem potansiyelini hem de sinirlamalarini daha iyi anlamak i¢in kamusal ve 6zel,
kirsal ve kentsel, merkezi ve merkezi olmayan olmak iizere ¢esitli egitim baglamlarinda incelemelidir.
Sosyokratik yonetigimin Ogrenci sonuclarini, Ogretmen katilimini ve okul kiiltiiriinii nasil
sekillendirdigini inceleyen uzunlamasima caligmalar, ilgili literatiirii giiclendirmede 6zellikle degerli
olacaktir.

Sonug olarak, sosyokrasi okul yonetimine teknik bir diizenlemeden daha fazlasini sunarak
okullar1 ag¢ik, uyarlanabilir ve katilimci sistemler olarak kavramaya yonelik bir doniisiimii temsil
etmektedir. Gii¢, ama¢ ve katilimi karar alma siireglerine yerlestirmesi, okullarin biirokratik uyum
mantiginin Stesine gecerek ortak sorumluluk ve demokratik 6grenme kiiltiirleri gelistirmesine olanak
tanimaktadir. Bu yoniiyle sosyokrasi, egitimin gelecek nesillere kazandirmay1 hedefledigi is birligi,
elestirel diisinme ve uyum saglama gibi degerleri somutlastiran okullarin karmagik problemlerini
¢ozmede potansiyel sahibi bir 6rgiit modeli olarak egitim yonetimi literatiiriinde 6nemli bir yere sahip
oldugu diigiintilmektedir.
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