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The Perceived Impact of Using Student-Generated Case Studies in
Translator Education on Translation of Culture-Specific Items

Sezen ARSLAN!

Abstract: The present study addressed two questions concerning (1) pre-professional translators’
perceptions of student-generated case studies’ (SGCs) impact on translating Culture-Specific Items (CSls)
and (2) specific aspects of SGCs that impact these perceptions. With a sample of 43 pre-professional
translators from a Turkish state university, the study adopted data triangulation through open-ended surveys,
focus group interviews, and evaluation forms. The study revealed that research experiences, interaction,
collaboration, and feedback mechanisms during the implementation of SGCs eased the translation of CSIs.
The findings also showed that SGCs were effective as a pedagogical approach, as they were practice-
oriented and promoted active participation. Only several participants indicated that the length of SGCs
implementation could be extended to enable deeper analysis of cultural nuances and that there should be a
balanced representation of CSls in the generated cases. This study not only provides empirical evidence for
socio-constructivist approaches in translator education, but it also provides implications regarding how
translator education programs with similar aims may be developed and implemented worldwide to facilitate
translation of CSls.

Keywords: Translator education, student-generated case studies, socio-constructivism, culture-specific
items, pre-professional translators.

Cevirmen Egitiminde Vaka Cahsmalar1 Kullanimimin Kiiltiire Ozgii
Unsurlarin Cevrilmesinde Algilanan Etkisi

Oz: Bu calisma, gevirmen adaylarmin vaka ¢alismalarmin kiiltiire 6zgii unsurlarin cevirisine etkisine
yonelik algilar1 ve bu algilart etkileyen vaka ¢aligmalarinin belirli yonlerini arasgtirmayi amaglamaktadir.
Tiirkiye’deki bir devlet {iniversitesinde lisans 6grenimlerini gérmekte olan 43 ¢evirmen adayiyla yapilan bu
calismada, agik uclu anket, odak grup goriismeleri ve degerlendirme formlari kullanilarak veri tiggenlemesi
yapilmistir. Calismanin bulgulari, vaka caligmalarinin arastirmayi sagladigi, etkilesim, is birligi ve
geribildirim mekanizmalarim1 ~ gelistirerek  kiiltiire 6zgii unsurlarin  ¢evirisini  kolaylastirdigini
gostermektedir. Ayrica, vaka calismalarinin uygulama odakli ve aktif katilimi1 saglamasi sebebiyle etkili
oldugu da ortaya konmustur. Birka¢ katilimei, kiiltlirel unsurlarin daha derinlemesine incelenmesi ve
cevirilebilmesi i¢in, vaka ¢alismasi uygulamasinin siiresinin uzatilmasi gerektigini ve olusturulan vakalarda
kiiltiirel unsurlarin daha dengeli bir sekilde temsil edilmesi gerektigini belirtmislerdir. Bu ¢alisma, ¢evirmen
egitiminde sosyo-yapilandirmaci yaklagimlarin kullanimina dair ampirik kanit sunmaktadir. Bunun yani
sira, vaka caligmalarmin kiltiire 6zgli unsurlarin ¢evirisini kolaylagtirmak amaciyla ¢evirmen egitimi
programlarinin diinya ¢apinda nasil kullanilabilecegine dair ¢ikarimlarda bulunmaktadir.
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Anahtar kelimeler: Ceviri egitimi, vaka ¢aligmalari, sosyo-yapilandirmacilik, kiiltiire 6zgii unsurlar,
cevirmen adaylari.

Introduction

There is a shift in tertiary education towards student-centered education for translator
education (Kelly, 2014). Learning is no longer seen as a behavioristic process where the instructor
transmits the knowledge to the students (Hosseini, 2021). Instead, learning is a socio-constructivist
process through social interaction, collaboration, and practical application (Vygotsky, 1978).
Therefore, active engagement of the students through group work, interaction, peer feedback, and
discussions has gained importance.

Alongside this pedagogical shift, the nature of translation has expanded. It is no longer
viewed as a linguistic activity, but it also addresses intercultural communication (Melnichuk &
Osipova, 2017). This perspective underlines grasping the cultural tone rather than focusing on the
correctness. There is now a need for the translators to analyze source culture (SC) and target culture
(TC) and explain the culture-specific items (CSIs)—which refer to items that do not have
equivalents in the TC (Nord, 2018)—to the TC in a culturally appropriate way by addressing the
audience and the intent of the source text. This need is especially important, considering the
inadequacy of artificial intelligence (Al) in translating CSls. Therefore, translators need to improve
their knowledge and skills in translating these CSls.

Despite the shift in perceptions towards translation and translators and the recognized need
for translating CSIs, translator education is still theory-oriented (Jovein et al., 2024). This gap
between theory and practice creates hurdles for the pre-professional translators when they confront
the tasks, including CSls. Also, while there is research on the use of cases in translation (Munday
et al., 2022; Susam-Sarajeva, 2009; Sutrisno et al., 2014), SGCs remain unexplored within the
context of translation pedagogy. Coupled with this, there is also a scarcity of empirical research
that focuses on how learning occurs and who learns from whom in the translation field (Massey &
Brandli, 2016). Additionally, although authentic learning experiences are recognized in translator
education (Kiraly, 2014), in non-Western contexts, such as Tiirkiye, there is limited research on
how pre-professional translators perceive these experiences. Therefore, to address these gaps in the
literature, a 6-week SGCs curriculum that aimed to promote translating CSIs for pre-professional
Turkish translators was designed and implemented in this study. This study also investigated the
strengths and weaknesses of this implementation. As the students are the most significant agents
in an education program (Kelly, 2014), their perceptions are important in understanding how
certain aspects of this implementation are perceived to impact their learning and translating CSls.
Therefore, data were collected from pre-professional translators throughout the implementation.
The research questions addressed in this study are as follows:

(1) What are the pre-professional Turkish translators’ perceptions of the effects of SGCs on
their translating CSIs?

(2) What specific aspects of the SGCs impact pre-professional translators’ perceptions of
translating CSIs?

Therefore, this study is significant in demonstrating how SGCs support the translation
process of CSIs. Also, based on suggestions by Yang and Li (2021) for translation instructors to
use findings from empirical studies to improve their translation skills, this study provides evidence-
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based data for adopting socio-constructivist principles in translation education, particularly
concerning CSIs.

Culture-Specific Items in Translation

Machine translation tools can now facilitate translation processes via Al technology;
however, these tools still lack in addressing cultural nuances and contextual appropriateness
(Mehassouel & Djeha, 2024). Therefore, human translators still hold a primary role in translating
CSIs. To ensure accurate and culturally appropriate translations, translators should consider the
interaction that happens between SC and TC. However, this interaction is dynamic but may not
always align with the norms of TC (Aixela, 1996). These items are therefore named CSIs, which
refer to phenomena that exist in a specific form or function in only one of the two cultures under
examination (Nord, 2018). Thus, the translation of CSIs is challenging (Blazyte & Liubiniene,
2016).

Case Studies in Translation Education

Case studies refer to detailed examinations of specific instances of translation and focus on
problems or strategies to bridge theory with practice by providing an empirical foundation
(Neubert, 2004). Therefore, previous literature emphasizes the significance of the case studies for
effective translations, as they prioritize context (Susam-Sarajeva, 2009). Furthermore, case studies
have been used in the traditional field in several studies (Munday et al., 2022; Sutrisno et al., 2014).

However, many studies that utilize cases reveal that instructors are responsible for generating
cases. Traditional teacher-centered translation classes involve pre-structured activities or texts by
the instructors. Thus, drawing on the established use of case studies in the translation field and the
principles of student-centered learning, this study adopted student-generated cases (SGCs). By
writing cases, students may gain a deeper understanding of how course content can be applied to
real-world contexts while they continue to learn about them (Gettings & Meluch, 2021). This
means that while students generate their cases, they incorporate the translation concepts and
strategies that they learn, which helps connect the theoretical knowledge with real-world
implementations.

A Pedagogical Approach to Teaching Translation of CSIs: Socio-Constructivism

Within a socio-constructivism paradigm, learning is developed through social interaction
(Vygotsky, 1978). Concerning such collaboration and interaction, the Zone of Proximal
Development (ZPD) is the most well-known idea of Vygotsky within the context of social
constructivism. ZPD refers to the gap between a person’s actual level of development and the
potential level of development established by working peers or instructors who are more
knowledgeable and skilled (Vygotsky, 1978). This notion of ‘more knowledgeable others’ is key
to understanding scaffolding (Thompson, 2023). In addition to scaffolding by the instructors, it can
also be provided by peers, as in horizontal scaffolding (Dille & Rokenes, 2021).

As the translation of CSIs necessitates not only linguistic knowledge but also cultural
knowledge, which can be developed through interaction and collaboration (Karoly, 2024), socio-
constructivism is specifically helpful for teaching the translation of CSIs. Students can construct a
more sophisticated understanding of CSIs by obtaining different experiences and cultural
backgrounds from their peers. Also, aligning with the scaffolding principle, more knowledgeable
and skilled instructors or peers can help in terms of providing information about unfamiliar CSIs
and their translations. When students notice that their understanding of CSIs is mistaken, they could
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correct them or fill their knowledge gaps through interaction with their peers or instructors. Given
that SGCs are collaborative implementations that promote critical-thinking and problem-solving
skills as well as help students to understand theoretical concepts by applying them in real-world
settings (Bernhardt & Richmond, 2021; Gettings & Meluch, 2021), they are ideal venues for the
socio-constructivist approach.

Despite the potential of the socio-constructivist approach for translation education, the
utilization of it in Tiirkiye remains rare to date. Canim (2025), in her study, investigated the
curricula of 15 Translation and Interpreting Programs in the Turkish context. The study found out
that project-based translation implementations within the socio-constructivist approach are very
limited across the curricula. The study also demonstrated that learning outcomes of the existing
courses do not sufficiently address important skills such as collaboration, critical thinking, problem
solving, effective research and applying theory to practice. Similarly, in the Turkish context,
Hastiirkoglu and Bayraktar-Ozer (2020) conducted a study where they both implemented a project-
based learning model within a technical translation course and evaluated such an implementation.
The results demonstrated that translation students had positive perceptions of the project-based
learning model as they reported that it helped them develop translation skills through collaboration,
engagement in real-life experiences and peer evaluation. SGCs share the same underlying logic
with the project-based practices as they both address student-centered learning, collaboration,
critical thinking and problem-solving skills. Therefore, inspired by such growing evidence of the
contributions of socio-constructivist approach, this study implemented it as a pedagogical approach
for incorporating SGCs into translation education for translating CSIs in a Turkish context.

Methodology

This study adopted a qualitative case study method. This research design was particularly
chosen thanks to its relevance to the in-depth observation and investigation of less researched
circumstances (Lee et al., 2024), such as the place of SGCs in translation.

The Implementation of Student-Generated Case Studies

Pre-professional translators received a 6-week SGCs curriculum. The flow of the process is
summarized in Figure 1 below:

This study is licensed under Creative Commons Attribution-NonCommercial-NonDerivative (CC BY NC ND) 191



Van Yiiziincii Yil Universitesi Egitim Fakiiltesi Dergisi, 2026, 23(1), s. 188-210.

Van Yiiziincii Yil University Journal of Education, 2026; 23(1), p. 188-210. DOI: 10.33711/yyuefd. 1838250

Figure 1

Process flow
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Implementation of SGCs started with introducing the case study method in translation
studies. Participants were introduced to case studies to obtain a holistic understanding of the
method.

In the second stage, the researcher generated a case in Turkish that comprised several
Turkish CSIs, such as words or expressions regarding Turkish culture, such as ‘kandil,” and “pisi’
(See Appendix A). The whole class read the case, defined the CSIs, and translated the case to
English, considering Newmark’s strategies for CSIs (Newmark, 2000). Although Newmark’s
framework originated more than two decades ago, it was adopted specifically in this study because
it provides a well-established foundation that aligns with contemporary translation practices. Also,
it has been widely used in the extant literature related to the translation field (see, for example,
Fatima et al., 2024; Niami & Rouhi, 2021; Sener, 2024).
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In the third stage, the researcher divided the participants into groups. They were told that
they would collaboratively generate a similar case in Turkish, mirroring the structure of the
researcher’s example in the first stage. This was followed by exchanging the cases among the
groups. Each group, then, analyzed and defined the CSIs in the text and translated the text into
English.

In the fourth stage, the groups that initially generated the case in Turkish were given their
English-translated versions. Each group provided feedback on each other’s translation based on the
strategies proposed by Newmark (2000). The feedback addressed the correct and culturally
appropriate translations of CSIs and the use of relevant translation strategies. This stage included
individual reflections by the groups. Following this feedback, the groups finalized their translations
through paying attention to the accurate translations of CSls.

In the final stage, the researcher examined each finalized translation, analyzed how they
translated CSlIs, and provided explicit feedback by addressing the weak and strong points of the
translations. While giving the feedback, discussions were held with the groups to make the
feedback process a two-way channel. The participants were also allowed to share their thoughts
and ask questions and conduct discussions.

Participants

43 Turkish students from the Translation and Interpreting Department at a Turkish state
university were recruited for this study. Convenience sampling was used in the recruitment of the
participants because it is efficient and easy to implement (Jager et al., 2017). Ethical approval was
obtained from the researcher’s university.

Instruments

Data were collected through the following instruments, respectively: open-ended surveys,
focus group interviews, and evaluation forms. By using such multiple data collection instruments,
data triangulation was applied to obtain a comprehensive understanding of the research topic
(Thurmond, 2001).

Open-Ended Surveys

The researcher developed an open-ended survey by reviewing the research on the
development of open-ended surveys (See, Reja et al., 2003). Open-ended surveys were used
because they can allow for collecting rich data, which cannot be afforded by closed-ended surveys
(Neuert et al., 2021). The items of the survey were meticulously examined to find out whether/to
what extent they were linked to research questions addressed in this study. To ensure the content
validity, five field experts’ ideas were obtained. The finalized survey included 4 items (see
Appendix B). The survey was implemented in Turkish, which is the participants’ native tongue,
for allowing participants to express themselves comfortably.

Focus-Group Interviews

By specifically focusing on peer and instructor feedback, focus group interviews examined
the participants’ perceptions on how the SGCs contributed to the translation of the CSIs. No
changes were necessary after the pilot testing (see Appendix C). As argued by Krueger and Casey
(2001), a minimum of three groups was sufficient to reach data saturation; three focus group
interviews with a total of 15 participants from the original sample group were administered in this
study. Participants were selected through purposive sampling. That means participants who were
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eager to communicate and provide detailed responses concerning the present research were
particularly chosen. Focus group interview sessions were held in Turkish for allowing participants
to express themselves comfortably.

Evaluation Forms

When the implementation of SGCs ended, evaluation forms were administered. They focused
on the general evaluation of the process of SGC implementation and the participants' suggestions
for future improvement. The form was checked by the same field experts described above (see
Appendix D).

Data Collection Procedures

The data collection procedure included three phases, respectively, and spanned over 8
weeks. In phase 1, the participants were given open-ended surveys after the SGCs were completed
and individual reflections were made to gather their immediate perceptions. The responses from
all participants (N=43) were collected anonymously. In phase 2, one month after completing the
surveys, 15 participants from the original sample group participated in focus group interviews,
which were conducted after the instructor provided feedback for each group’s translation.
Pseudonyms were used for confidentiality in this study. In phase 3, one month after focus-group
interviews, all participants (N=43) were given the evaluation forms to obtain their insights
regarding the strengths and weaknesses of the SGCs in identifying and translating CSls.

Researcher Positionality

The researcher in this study is also the instructor of the participants who partake in this study
at the same time. This position provided opportunities for enhancing the data depth of the study
through implementing surveys, interviews, and evaluation forms. However, this role also entailed
a careful reflexivity to minimize potential biases. Therefore, as a reflexivity strategy during data
analysis, peer debriefing was adopted through hiring an independent researcher. Also, on a regular
basis, the researcher told the participants that their participation or non-participation in the research
would have no effect on their grades.

Data Analysis

Content analysis was adopted to analyze qualitative data obtained from open-ended surveys
and evaluation forms. For this purpose, drawing on suggestions by Bengtsson (2016), this study
followed four stages: (1) decontextualization, (2) recontextualization, (3) categorization, and (4)
compilation. In the decontextualization stage, the researchers worked on the data independently by
starting the coding process. They identified the key concepts obtained from the initial analysis. In
the recontextualization stage, the researchers connected the concepts that they initially identified
in the first stage. In the categorization stage, aligning with the research questions, the researchers
identified similarities and nuances between the concepts and categorized them into relevant themes.
In the compilation stage, the two researchers’ coding sets were compared to establish the final
emergent themes. Any inconsistency was resolved through consensus.

Interview data were examined through thematic analysis (Thomas, 2006) to find out the
participants’ perceptions on how the SGCs helped them translate the SCIs. For thematic analysis,
open, axial, and selective coding process was applied (Corbin & Strauss, 2008). Translation
validation was used in this study: Responses provided in all data collection instruments were
translated into English by the author of this study (a native Turkish speaker). Then, a second
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translator who is a native speaker of Turkish and fluent in English was hired to translate the
transcriptions back into Turkish. For the accuracy of the translations, a strict comparison process
was held. Any inconsistency was analyzed and resolved.

Findings
Translation of CSIs

The analysis of open-ended surveys and focus group interviews resulted in four sub-themes
that participants reported positively contributed to the translation of CSIs, which were illustrated
in Table 1:

Table 1

Qualitative findings: CSI translation

Theme Sub-Themes Number of reporting

participants (N=43)

Positive perceptions on SGCs  Interaction within the groups 20
in terms of translation of CSls
Doing research 19
Peer feedback 10
Instructor feedback 10

Interaction within the groups

According to the open-ended surveys, most participants (N=20) argued that the interaction
within the groups conducted throughout the SGCs process helped them expand their perspectives,
which they believed contributed to improving their translations. They agreed that this interaction
within the groups enabled them to build on each other’s ideas. P37 mentioned: "The group work
broadened my limited perspective. They made me think that I could produce a good translation
when I considered different viewpoints by looking at it from a wider perspective.” Similarly, P16
stated: “I learned different alternatives while I was translating CSIs into English because my group
friends suggested different ideas. Thus, I learned many different ways of thinking." (P16).

With similar perspectives, the focus group interviews also support the findings from open-
ended surveys. The participants (n=15) mentioned that they improved their knowledge and skills
regarding the translation of CSIs thanks to interaction within their groups. An interviewee said that
group work allowed them to discuss new ideas while translating the case, which they believed they
learned new English expressions: “While we were translating the case, many ideas were suggested
thanks to the discussions that we conducted. In fact, during this time, there were some expressions
that I heard for the first time and learned.” (P8). Other participants also supported this perspective
and gave specific examples of what they learned throughout this process. P3, for example, said:
“As a result of the interaction with my group friends, I learned how to translate ‘Bayram namaz1’
[literally, Eid prayer] accurately into English.” Also, some participants thought that this interaction
helped them move beyond the literal translations and engage in subtle discussions to find ways to
translate particular cultural meanings. For example, P10 and P12 commented, respectively:

“Thanks to the comments that my group friends made, I learned that ‘anne tarafi
[literally, maternal] expression can be used for the relatives from the mother's side and ‘baba
taraft’ [literally, paternal] can be used for the relatives from the father's side.”
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“My friends’ comments helped me learn the English translation of CSls regarding
‘Kurban Bayrami [Eid-al Adha] and traditional Turkish dances.”

As shown in the previous quotes, kinship and religious expressions can hold different levels
of significance and understanding in different contexts, as they have unique cultural attributes. The
participants’ responses showed that interaction within the groups can help the pre-professional
translators translate these CSIs by providing different perspectives.

Doing research

Some participants in the open-ended surveys (n=19) mentioned that the search they made
throughout the translation of SGCs helped them improve their translations. They reported that their
research focused on exploring the contextual use of some CSlIs, as evidenced by the open-ended
survey excerpt from P19: “Instead of just looking up a dictionary and directly writing the
equivalence of a word, we produced translations by doing lots of research through in-depth analysis
of the word’s cultural nuance and its use based on the cultural setting.” Similarly, P31 noted that
their research addressed understanding how CSIs were used in different contexts. They also drew
attention to finding parallel texts while researching and said: “While I was translating SGCs, I did
extensive research to learn how certain CSIs can be used in different contexts. While doing this, I
googled some similar texts where there are parallel CSIs. I checked how they are used.” Also, the
participants’ responses showed the value of doing research as a tool to improve the gaps in their
knowledge for producing better translations of CSIs. For example, P27 stated:

“By doing research, we learned that the things we had known were inaccurate or there
were some gaps in our existing knowledge. After finding out the correct information through
some aids such as online translation tools, we took the necessary actions for accurate
translation.”

Apart from these, some participants expressed that research served as a tool to transfer CSIs
from SC to TC. This notion was captured in the following excerpt: “I did in-depth research to find
the ways of conveying the CSIs to the target culture setting. In this way, it helped me make the
translation more understandable and precise.” (P28).

Overall, the participants’ positive comments revealed that research contributed to the
translation of CSIs in terms of understanding the contextual use of CSIs and identifying the
knowledge gaps.

Peer feedback

The analysis of the open-ended surveys revealed that 10 participants thought that peer
feedback had a positive impact on the translation of CSIs. Their responses illustrated some aspects
that they thought improved their translation. Among these aspects was the perceived role of
feedback on the correction for conveying cultural nuances. For example, P4 commented:

“The other group generated the original version of the case in Turkish. When we
translated the case into English, we were curious about whether we conveyed the same
meaning they intended or not. So, it was effective in terms of finding out the points that we
underestimated throughout the translation process.”

This comment highlights that feedback from the peers was used to check whether/to what
extent the meaning of SC items was understood. Elaborating on P4’s statement, P29 expressed in
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the focus group interviews that peer feedback was beneficial because of its role in translating
culturally bound words and said:

“We first translated ‘muezzin’ [literally, an official man from the mosque who calls
people to prayer] as “caller.” However, the other group told us that we could not give the
cultural appropriateness, as the caller is not culturally equivalent to muezzin. They told us
that muezzin is a culturally bound word and should be used as it is.”

Secondly, another aspect concerning the feedback’s positive perceived impact was its role
in correcting CSI strategies the translators initially used to create a better and more understandable
translation. For example, P17 stated:

"Most of our feedback received from the other group is about mistakes regarding the
use of CSI strategies. For example, for an item, we used both a descriptive equivalence
strategy by making an intratextual explanation and left an explanation in the translators’ note
section. Thanks to that feedback, we saw where our mistake was and corrected it.”

This comment showed that peer feedback helped the participants to understand Newmark
(2000) for translating CSIs. Thanks to the feedback, they realized the redundancy in the strategies
they used, either by using a conservation strategy or a descriptive equivalence strategy.

Similarly, P35, by highlighting peer feedback's role in the translation strategy, said:
“After receiving feedback, we rethought how to organize the descriptive equivalence strategy
in the text to explain ‘baklava’ [a popular Turkish dessert] in detail to make it clear to the
target audience.”

To conclude, the participants thought that peer feedback was beneficial in correcting the
CSI translations, conveying the intended cultural meaning and refining their strategies for clarity.

Instructor feedback

Several participants (n=10) explained that instructor feedback contributed to the
participants’ translation of CSIs positively. They stated in the focus group interviews that the
instructor feedback helped them recognize cultural nuances. One participant explained how
instructor feedback helped them by stating:

“Our instructor’s feedback improved our translation. While we were translating the
CSIs, we thought that they were accurate. However, later, when we received feedback from
our instructor, we understood that translations of some CSIs can be made differently." (P12).

The comment above showed that the instructor feedback helped reveal the cultural
dimensions that were neglected or not observed. Another participant emphasized that the instructor
feedback was useful for them to see the cultural considerations while translating CSIs and said:

“The instructor's feedback showed the main considerations we should think about
while we were translating CSIs. It showed how we can translate the tradition expressed in
the text in an understandable way for the people who are not aware of our culture.” (P8).

Echoing the same view, P12 also explained how they realized the cultural significance of a
Turkish idiom thanks to the instructor feedback, which provided contextual background for them
to understand the CSls:

This study is licensed under Creative Commons Attribution-NonCommercial-NonDerivative (CC BY NC ND) 197



Van Yiiziincii Yil Universitesi Egitim Fakiiltesi Dergisi, 2026; 23(1), s. 188-210.
Van Yiiziincii Yil University Journal of Education, 2026, 23(1), p. 188-210. DOI: 10.33711/yyuefd. 1838250

“For instance, [ literally translated the phrase ‘makas kesmiyor' [literally, the scissor
does not cut] used during the bride request ceremony in Turkish culture. Honestly, I translated
in that way because I thought it did not have any cultural significance. When I learned its
cultural significance through the instructor's feedback, I understood that this expression must
be translated in a way that becomes more understandable to the target audience."

Similarly, P8 also stated that thanks to instructor feedback, they understood the cultural
nuances of the ‘tavsan kani cay’ [literally, blood rabbit tea] expression by saying, "For
example, knowing whether the expression of ‘tavsan kani ¢ay’ refers to its strength or its
color was crucial for translating it appropriately for the target audience.”

Overall, the participants thought the instructor’s feedback improved the quality of their
translation by helping the participants identify and correct their mistakes while also assisting them
in understanding the meaning and significance of CSIs.

Pre-Professional Translators’ Perceptions Regarding the Design of SGCs

Open-ended surveys, focus group interviews, and evaluation forms were used to find out
pre-professional translators’ perceptions regarding the design of SGCs. Evaluation forms show that
all the participants (N=43) recommended using SGCs for the analysis and translation of CSIs. A
further content analysis of the forms and survey results in main and sub-themes as illustrated in
Table 2.

Table 2

Qualitative findings obtained from surveys and evaluation forms: Design of SGCs

Themes Sub-Themes Number of reporting
participants (N=43)

Effective pedagogical Practice orientation 25
approaches Active engagement 18
Areas for improvement Length 12

The content of SGCs 8

Effective Pedagogical Approaches in SGCs

Many participants in the open-ended surveys (n=25) agreed that as the SGCs procedure was
practice-oriented, they believed that the translation of CSIs was better facilitated. For example, P13
in the interviews commented: “Compared to traditional methods, I understood CSIs better because
we practiced by generating cases and translating them to English.”

Likewise, the other interviewee highlighted how SGCs helped them understand the
reflections of cultural items in real-life and underlined that SGCs promoted meaningful learning
through practice. “As the SGCs are based on practice rather than theory, they can enable me to
understand how to handle CSIs in real-life. This provides a more lasting learning process than rote
memorization." (P3). Echoing similar views, P14 emphasized that SGCs bridged the knowledge
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with the experience and said, “Although I learned CSls in the courses and reviewed for the exams,
I realized that nearly all of them became much more memorable through this practice.”

Furthermore, many participants (n=18) in the surveys argued that they actively participated
in the process of SGCs. They reported that discussions, group work, and feedback sessions aroused
their curiosity. For instance, P17 stated: “The cases were generated by us. For example, we
discussed a lot to generate a meaningful case. I think this encouraged student participation.”
Additionally, two participants underlined how SGCs fostered their active participation.

P41 said: “In a traditional setting, I just listen to the instructor and take some notes. I do not
contribute directly to the process. However, with SGCs, we thought and discussed together. We
were active throughout this process, rather than passively listening.” Echoing this perspective, P42
also mentioned: “The whole process was so dynamic because we worked actively from generating
the case to translating it through receiving and giving feedback.”

Overall, the participants' positive comments illustrate that SGCs were practice-based and
promoted active participation. Therefore, they found them useful since they thought they facilitated
translating CSIs.

Areas for Improvement

The examination of the evaluation forms showed that all participants (N=43) recommended
using SGCs for analyzing and translating CSIs in future translation courses. Additionally, they
rated the program's effectiveness as ranging from good to excellent. However, they also made some
suggestions for further improvement of the whole process. The analysis centered on the aspects of
the SGCs that need improvement. Accordingly, the following sub-themes were derived: (1) Length
and (2) The Content of SGCs.

Length. The evaluation forms show that 12 participants thought that the length was short
and therefore should be spread over a longer period. This finding was also supported in the focus
group interviews. They mentioned that the length was short; this hindered the in-depth analysis of
the cases and prevented the translations from becoming more qualitative. For example, one
interviewee said:

"I needed more time for the SGCs. If the length had been extended, we could have
had more time in the generation of Turkish cases in the first place and then have made an in-
depth analysis of the translations. To add, we could have researched more and discussed in
more detail." (P10).

Also, the interviewers felt that they needed more time to think about and translate CSls
appropriately. An interviewee, for example, responded: “It would have been better if the process
had been longer, because we needed to search for some CSls and gather information from different
sources. If the process had been longer, we could have examined more sources and created better
translations.” (P1).

Several participants also commented on the weak points of the generated Turkish cases in
terms of their content quality. For example, one interviewee emphasized that time constraints
negatively impacted the process of generating the Turkish cases in the first stage and said: “The
Turkish cases we received had some inconsistencies in terms of the logical content. If the process
had been longer, higher-quality Turkish cases would have been generated.” (P9).
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Finally, considering the length of the cases, the participants indicated that they could be
given more time to deal with the CSIs extensively. P38 said: “Some cases were longer and more
comprehensive. Therefore, the time should have been adjusted according to the content density and
length of the cases.”

The content of the SGCs. The analysis of the evaluation forms demonstrates that 8
participants criticized the incorporation of CSIs in the cases. In the focus group interviews, these
criticisms were expanded, and participants underlined the need to incorporate the CSIs in the cases
in a balanced way. For instance, an interviewee mentioned: "The most important thing that I
observed is that the generated cases were not reviewed carefully by their first generators. Without
enough research, some CSIs were used with no meaning and purpose in the text. Therefore, there
was a lack of coherence in some texts." (P1). This finding demonstrates that random incorporation
of the CSIs in the cases distorted the text coherence and challenged the translation process.
Additionally, the participants emphasized that CSIs should be used in a way that is relevant to and
meaningful for the case context.

“The CSIs should not be used superficially in the cases. They should have been used
appropriately by considering the meaning in the text. There were some irrelevant CSIs in the case
that I received. For this reason, it was difficult to convey the contextual meaning while translating."
(P5). This excerpt shows the importance of using CSIs in meaningful contexts in the texts.

In a similar vein, they also thought that the incorporation of lots of CSIs into the cases
disrupted the natural flow of the text. Referring to the importance of a balanced distribution of CSIs
in a text without overusing them, one interviewee said: "Adding many CSIs in a case disrupted the
flow, and it seemed forced, I think.” (P15). To solve this problem, two participants recommended
generating the case under a particular theme. For example, P9 said: “There could have been a topic
limitation, such as religious days or traditional beverages. When a case includes multiple items
from a range of cultural themes, it is likely to add unrelated CSIs, and this makes the translation
process difficult.” Similarly, P3 recommended using a limited number of CSIs in the case to
facilitate the translation of them and said: “In our case, there were too many CSIs. It was difficult
to translate each of them. It would be better if there were limitations on the number of CSIs to be
used in a case.”

Overall, the participants favored the balanced distribution of CSIs in a case. They thought
that the integration of CSIs into the cases without considering the context interrupted the natural
flow of the texts and interfered with the translation process. In this sense, the participants
recommended that the use of CSIs should be limited to one specific theme or a number in the future
design of SGCs.

Discussion and Implications
Translation of CSIs

The participants thought that interaction within the groups promoted gathering different
perspectives, and this process facilitated the translation of CSIs. They thought that such multiple
perspectives were helpful for considering different translation options. This finding is similar to
the study conducted by Madkour (2018), who revealed the positive role of interaction in expanding
cultural awareness to produce accurate translations.

The present study also showed that peer interaction within the groups enabled the
participants to learn cultural nuances of some words in the cases from each other. This finding
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resonates with Melnichuk and Osipova’s (2017) work that demonstrates the benefits of using
cooperative learning to teach translation. Therefore, it shows that peer interaction is important for
the students to understand the nuances between the source and target language during the
translation process. Also, this finding from the present study suggests horizontal scaffolding, where
the students assist each other in learning new knowledge and skills (Dille & Rokenes, 2021).
Therefore, to enhance peer learning, as shown in the research by Silva and Fernandes (2016),
instructors in translation education programs should incorporate activities that promote interaction,
such as group work. Incorporation of such intentional activities is specifically important in
providing opportunities for discussions on understanding and translating cultural nuances. Such an
approach connects to the increased emphasis on socio-constructivism in translation education, as
it focuses on transferring the responsibility for learning to the translation students (Kiraly, 2014).

Another remarkable finding is that the in-depth research and parallel document readings
used during the translation of SGCs contributed to participants’ translating CSIs. According to
Dislen-Daggol (2021), research was one of the most common techniques for the translator students
when they were confronted with challenges during translation process. Thus, research is vital for
translators to ensure accuracy and cultural appropriateness. Moreover, the participants reported that
they conducted extensive research on cultural and linguistic nuances rather than a simple online
dictionary search to convey the meaning of CSIs accurately. Such extensive research is
understandable since many researchers in the translation field confirm the limited translatability of
the CSIs; they are one of the biggest challenges in translation. Therefore, engaging the pre-
professional translators in research as part of the SGCs is crucial to tackling the CSIs. In this sense,
SGCs provided an important opportunity for the participants to develop their research competence.
This also aligns with the constructivist approach to learning, since while they are researching, they
learn how to choose, organize, and refine the existing information to build knowledge (Lopez-
Alonso et al., 2009). Therefore, translation education programs should give a place to research-
embedded case studies to assist pre-professional translators in translating CSIs.

In addition, some participants thought that the peer feedback they obtained from other
groups improved their translations. They felt that this process was enriching in terms of seeing the
cultural nuances better, producing creative translations of CSIs, and using the relevant CSI
strategies. Similarly, Insai and Poonlarp (2017), in their research, showed that translation students
benefitted from their peers’ analyzing and editing of their translations in terms of many aspects,
such as enhancing accuracy, thoroughness, and mechanics. With such collaborative translation
practices, the translation students can benefit from the interactions and improve their translations
(Wang, 2013). This also shows that learning is not limited to a direct source but also occurs through
social interaction (Lazim, 2024), as argued by the socio-constructivist approach. Instead of seeing
the instructor as the only source, as in the teacher-centered approach in teaching translation, such
collaborative practices should be integrated into translation education to prepare the translators
effectively (Lee, 2012). Therefore, incorporating structured feedback activities with clear
guidelines into the translation curriculum is significant, enabling the students to provide a critical
eye toward the CSls translations.

Last but not least, some of the participants in the present study indicated that with instructor
feedback supported with clear and direct explanations, they better understood the CSIs and learned
how to convey the cultural expressions and meanings more understandably and accurately.
Aligning with the aspects of socio-constructivism, this shows the primary role of the instructor as
the more knowledgeable peer who fosters and regulates learning (Davies, 2021). This also may
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help us to understand the role of the instructor in the students’ learning, which demonstrates ZPD
(Davis et al., 2017; Vygotsky, 1978). While peer feedback helped the pre-professional translators
expand their viewpoints and construct their knowledge, instructor feedback was useful for the level
of thoroughness of the translations.

However, the nature of the instructor's feedback is also important. Therefore, the finding
from this study shows the significance of explicit feedback for translation education, as evident in
the previous studies (See, Washbourne, 2014). That means feedback to pre-professional translators
should include direct instructions, discussions, and overt explanations by showing them the areas
to be developed in the texts, especially with CSIs. This also connects to scaffolding in socio-
constructivism in translation (Kiraly, 2014), as the instructor guided the translation process through
the SGCs to help the pre-professional translators achieve translation of CSls.

The Design of SGCs

The participants thought that such a practice-oriented feature of SGCs was effective
compared to traditional methods that rely on transmitting theoretical knowledge, such as lecturing
and memorization. As argued by Qui (2024), traditional translation activities rely heavily on a
lecture-based approach where the students can be demotivated easily and develop superficial
understanding, whereas case-based teaching promotes student-centered learning by enhancing
translators’ ability to think. Therefore, the methodology of SGCs is directly linked to the socio-
constructivist approach, as it promotes practical activities where the learners are actively engaged.
The findings of this present study suggest that translation instruction should balance theory and
practice. Especially for teaching how to translate CSIs, practical activities could be useful because
they could not be merely learned through theories. Pre-professional translators should consider the
context, connotations linked to CSIs, and nuances, which can be improved with structured practical
activities, such as case implementations.

Another significant finding is that the participants found the emphasis on active
participation to be the most useful aspect of SGCs. They thought that generating, translating, and
giving/receiving feedback contributed to their being active throughout the process. This finding
illustrates that knowledge moves beyond passive learning and is created and refined through doing.
As argued by Olohan (2017), translator knowledge dynamically emerges through the interactions
between translators. In such process-based approaches, like SGCs, which are deeply rooted in
socio-constructivist methodology, learners’ active participation is prioritized and is particularly
well-suited for translator education (Davies, 2021). As today’s students will become tomorrow’s
translators, their empowerment through taking responsibility for their learning is important;
otherwise, a teacher-centered approach may suppress their creativity and cause them to not be able
to work effectively among the group of professional translators (Kiraly, 2014). Therefore, active
and participatory teaching practices should be given place for pre-professional translators to have
‘industry-validated competences’ (Rico, 2010). Through incorporating collaborative, hands-on,
practice-based implementations, the translator education programs can ensure that the students are
theoretically equipped and prepare them for tackling the challenges of working as a professional
translator. Based on curriculum for Translation and Interpreting Department in Tiirkiye, SGCs fit
across some courses, which emphasizes that they can be systematically embedded into the courses.
For example, the courses entitled ‘Written Translation’ or ‘Oral Translation’ are ideal venues for
incorporating SGCs as the outcomes of these courses are mainly related to written and oral
production. Similarly, in Canim’s study (2025), she asserted that project-based practices might be
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incorporated into nearly all existing courses in the current curriculum and suggested that minimum
one compulsory course could include such implementations. Considering SGCs which align with
the project-based practices within the socio-constructivist approach in translator education in terms
of including critical thinking, problem-solving, making research, collaboration and
giving/obtaining feedback, they can be implemented in a similar systematic way instead of
implementing them occasionally.

Although the participants reported several aspects of the program as positively contributing
to their translating CSIs, some participants noted limitations concerning the design of SGCs rather
than their methodology. First, they expressed that the duration of the SGC process was short. They
indicated that they would have made more in-depth analyses of the cases and searched more if the
length had been longer. Such findings illustrate that longer periods can be needed to develop
analytical and professional skills in translation. This was evidenced in Kiraly’s study (2005), where
a collaborative subtitling project was held collaboratively with the students and instructor through
real-world tasks over 16 weeks. Therefore, the case-based implementations in translator education
need to include ample time for pre-professional translators to generate, translate, and discuss the
cases and research.

Second, some participants also expressed their concerns about the content of the SGCs.
They reported that some SGCs were not carefully designed as the CSIs were not interconnected,
leading to a lack of contextual coherence. This finding underlines the incorporation of coherence
in the design of the cases. In line with this, Fries et al. (2021) suggest that interconnectedness is the
key principle in instructional design for learners to explore the relationships between concepts.
Concerning the findings in this study, the coherence problem can be overcome by adopting a more
structured approach in the design of the cases. The instructor could set certain criteria for selecting
the themes in which CSI will be incorporated (e.g., religious festivals, traditional foods) as well as
the maximum number of CSIs (e.g., 5 CSIs for a 100-word context) to be included to balance the
CSlIs integration.

Conclusion

This study investigated pre-professional Turkish translators’ perceptions about using SGCs
in translating CSIs. Although case studies have been used in the translation field, to the author’s
best knowledge, this is the first study that integrates SGCs, which extensively focused on CSIs.
Therefore, the findings of the study add to the body of knowledge about translator education.

This study contributes to the translator education field by illustrating the aspects of SGCs
that were perceived to positively or negatively impact pre-professional translators’ learning and
translating CSIs. Accordingly, many aspects of the SGCs were reported by the participants to
contribute to their learning and translating CSIs. The participants agreed that the research,
interaction, collaboration, and feedback features of the SGCs helped them learn and translate CSls.
Additionally, the participants acknowledged that SGCs were an effective pedagogical approach in
terms of learning and translating CSIs because they thought they were practice-oriented and
enabled active participation. On the other hand, several participants also noted some issues with
the design of SGCs. Some participants expressed that the extended duration of the SGCs would be
ideal for them to enable them to learn about and translate CSlIs. Additionally, a few of them reported
that CSI should be disseminated in a balanced way within a case, constrained by a specific number
or theme.
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Although this study has important implications for translator education, its limitations
should also be acknowledged. This study was based on the participants’ perceptions of the SGCs’
impact. Therefore, further investigation is needed to objectively measure the actual effectiveness
of SGCs in attaining their intended goals through using additional data collection tools, such as
achievement tests and teacher observations.
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Genis Ozet
Giris
Giliniimiizde ¢evirmenlerin kaynak kiiltiirii ve hedef kiiltiirii incelemeleri ve hedef kiiltiirde
karsilig1 olmayan kiiltiire 6zgii unsurlar1 (KOU) hedef kiiltiire agiklamalar1 gerekmektedir (Nord,

2018). Buna istinaden, ¢eviri ve c¢evirmenlere yonelik algilarm degismesine ve KOU’larin
cevrilmesinin gerekliliginin kabul edilmesine ragmen, ¢cevirmen egitimi hala teori odaklidir (Jovein
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vd., 2024). Teori ve uygulama arasindaki bu bosluk, ¢evirmen adaylarmin KOU’lar da dahil olmak
tizere bir¢ok ¢evrilmesi gereken unsurla karsilastiklarinda problem yaratmaktadir. Bunun yani sira,
ceviride vaka kullanimina iligkin arastirmalar bulunmaktadir; (Munday vd., 2022; Susam-Sarajeva,
2009; Sutrisno vd., 2014), fakat 6grencilerin kendileri tarafindan olusturulan vakalarin ¢eviri
pedagojisi baglaminda kullanimina dair arastirma heniiz bulunmamaktadir. Ayrica, ¢eviri alaninda
O0grenmenin nasil ger¢eklestigine ve kimin kimden 6grendigine odaklanan ampirik arastirmalar da
olduke¢a sinirlidir. (Massey & Brandli, 2016). Tiim bunlara ek olarak, ¢evirmen egitiminde 6zgiin
O0grenme deneyimleri 6n plana ¢ikarilmaya calisilsa da Tiirkiye’de ¢evirmen adaylarimin bu
deneyimler hakkindaki algilarina yonelik sinirli sayida arastirma vardir (Kiraly, 2014). Bu yiizden,
alanyazindaki bu eksikligi doldurabilmek amaciyla, 6grenciler tarafindan olusturulan vakalarin
KOU’larm gevrisi i¢in kullanimini amaglayan 6 haftalik bir program tasarlanmis ve uygulanmistir.
Program, 5 etaptan olusmaktadir. Ilk etapta, arastirmaci, katilimcilara vaka ¢alismalarini arag
olarak tanitmustir. ikinci etapta ise, arastirmaci Tiirkce bir vaka olusturmustur. Bu vakanin igerisine
‘kandil’ ve ‘pisi’ gibi Tiirkee kiiltiirel dgeler entegre etmistir. Tiim katilimeilar bu KOU’lardan
olusan Tiirkce metni Newmark’1n (2000) stratejilerini kullanarak Ingilizce’ye gevirmistir. Ugiincii
etapta ise, arastirmaci, katilimcilari gruplara blmiistiir. Aynu, ikinci etapta oldugu gibi, KOU’larin
entegre edildigi bir Tiirkge metni gruplariyla olusturmalar1 istenmistir. Bu metni olusturduktan
sonra, gruplar birbiriyle metinlerini degistirmislerdir. Dordiincii etapta, gruplar birbirinin ¢evirisine
Newmark’m (2000) stratejilerini de baz alarak, geribildirim vermislerdir ve gelen onerilere gore,
metinlere son sekli vermislerdir. Besinci etapta ise, arastirmaci, gruplardan gelen cevirileri
incelemis ve her birine ayr1 ayr1 tiim gruplarin 6niinde geribildirim vermistir. Bu ¢alismada bu 6
haftalik vaka caligmasi siirecinin KOU’larin cevirisine ne kadar katki sagladigimi bulmak igin,
katilimcilarin gortigleri alinmistir. Ayrica, tasarlanip uygulanan bu programin giiclii ve zayif
yanlar1 da aragtirilmistir. Ogrenciler, bir egitim programinin en énemli unsurlar1 oldugu igin (Kelly,
2014), onlarin bu uygulanan programa dair goriislerinin alinmasi, programin niteliginin
degerlendirilmesi agisindan son derece elzemdir. Bu yiizden, bu ¢alismanin verileri ¢evirmen
adaylarindan toplanmistir. Calismadaki arastirma sorulari sunlardir:

1. Katilmeilar tarafindan olusturulan vaka calismalarmin ¢evirmen adaylarmin KOU’larin
cevirisine etkisine dair goriisleri nedir?

2. Katilimcilar tarafindan olusturulan vaka ¢aligsmalarinin hangi yonleri, ¢cevirmen adaylarinin
goriislerini etkilemektedir?

Yontem

Bu c¢alismada, nitel vaka analizi kullanilmistir. Calismanin deseninin bu sekilde
se¢ilmesinin sebebi, bu desenin daha az arastirilmis konulara dair derinlemesine gozlem ve
arastirma sunabilmesidir (Lee vd., 2024). Bu calismaya Tiirkiye’deki bir devlet {iniversitesinde
Miitercim ve Terciimanlik Boliimii’nde okumakta olan 43 lisans 0Ogrencisi katilmistir.
Katilimcilarin  se¢iminde elveriglilik yontemi kullanilmistir. Etik izin alindiktan sonra veri
toplanilmistir. Verilerin toplanmasi i¢in acik uglu anket, odak grup goriismeleri ve degerlendirme
formlar1 kullanilmistir. Béylece, veri liggenlemesi kullanilmistir (Thurmond, 2001). Bu ¢alismada,
arastirmact ayni zamanda calismaya katki saglayan katilimcilarin 6gretim  elemanidir.
Arastirmacinin bu konumu, c¢aligmadaki verilerin daha detayli toplanmasina olanak tanimstir.
Ancak, arastirmacinin bu konumu, olas1 Onyargilar1 gidermek icin titizlik gerektirmistir. Bu
nedenle, verilerin incelenmesi esnasinda arastirmaci haricinde bagimsiz bir arastirmaci daha
gorevlendirilmistir. Ayrica, bu ¢alismadaki arastirmaci, katilimcilara, ¢galismadan istedikleri zaman
ayrilabileceklerini, ¢aligmaya katilimlarimin ya da katilmamalarinin notlarma higbir etkisi
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olmadigini periyodik olarak dile getirmistir. A¢ik uglu anket ve degerlendirme formlarindan elde
edilen nitel verinin analizi i¢in igerik analizi kullanilmistir. Buna istinaden, Bengtsson (2016)
tarafindan Onerilen 4 basamak kullanilmistir. (1) baglamdan ¢ikarma, (2) yeniden baglama oturtma,
(3) kategorilestirme, ve (4) derleme. Goriismeler ise, tematik analiz (Thomas, 2006) yoluyla
incelenmistir. Bu baglamda, agik, eksenel ve secici kodlama siiregleri uygulanmistir (Corbin &
Strauss, 2008). Ayrica, bu calismada ¢eviri dogrulamasi kullanilmistir. Veri toplama araglarina
girilen tiim veriler arastirmaci tarafindan Ingilizce’ye ¢evrilmistir. Daha sonra, Tiirkce anadili olan
bir cevirmen, Ingilizce‘ye gevrilen verileri Tiirkge’ye geri ¢evirmistir. Cevirilerin dogrulugundan
emin olmak i¢in, ¢evrilen veriler birbiriyle kiyaslanmis ve tutarsizliklarin olmast durumunda bu
tutarsizliklar incelenmis ve giderilmistir.

Bulgular

Vaka calismalarinin etkililigini degerlendirmek i¢in katilimcilarin goriisleri alinmistir.
Katilimcilar, bu vaka caligmalarinin arastirma, etkilesim, is birligi ve geribildirim saglayarak
kendilerine KOU’larin anlasilmasi ve ¢evrilmesi hususunda yardimei olduklarmi belirtmislerdir.
Vakalan ilk etapta Tiirkge olustururken ve daha sonra gruplar halinde Ingilizceye g¢evirirken,
katilimcilar hem kendi gruplari ile hem de diger gruplar ile etkilesime ge¢mis ve fikir aligverisinde
bulunmuslardir. Bu etkilesim, onlarm bazi KOU’lara bakis acisini genisletmis, ceviri yontem ve
sekillerini goézden gecirmelerini saglamis ve dolayisiyla da ceviri siirecine olumlu katkida
bulundugu degerlendirilmistir. Bu siliregte hem birbirlerinden hem de egitmen tarafindan
geribildirim almalar1 ise, birden fazla diistinme yontemini gérmelerini saglamistir. Katilimcilar,
vaka ¢alismalarinin uygulama odakli olmas1 ve aktif katilimi1 saglamasindan 6tiirii, KOU’larin
cevirisine katki sagladiklarii diistinmektedir. Vaka calismalarinin tiim bu adi gecen olumlu
katkilarina ragmen, katilimcilardan bazilar1 sorunlari da iletmislerdir. Birkag katilime1, KOU’larin
daha etkili ¢evrilmesi icin, vaka ¢aligmasi uygulamasinin biraz daha uzun siirmesi gerektigini
sdylemislerdir. Ayrica, baz1 katilimeilar, vaka ¢alismalarinin icerigine KOU’larin daha dengeli
dagitilmas1 gerektigini iletmiglerdir. Dengeli dagilimin, belirli temadaki KOU’larin bir araya
gelmesi ya da belirli sayrda KOU’larin metne entegre edilmesi ile miimkiin olabilecegini
Oonermislerdir.

Sonug ve Tartisma

Calismanin bulgulari, vaka calismalarimin arastirmayr sagladigi, etkilesim, is birligi ve
geribildirim mekanizmalarini gelistirerek kiiltiire 6zgii unsurlarin cevirisini kolaylastirdigini
gostermektedir. Ayrica, vaka calismalarinin uygulama odakli ve aktif katilim1 saglamasi sebebiyle
etkili oldugu da ortaya konmustur. Birkag katilimci, kiiltiirel unsurlarin daha derinlemesine
incelenmesi ve cevirilebilmesi i¢in, vaka calismasi uygulamasinin siiresinin uzatilmasi gerektigini
ve olusturulan vakalarda kiiltiirel unsurlarin daha dengeli bir sekilde temsil edilmesi gerektigini
belirtmislerdir. Bu ¢alisma, ¢evirmen egitiminde sosyo-yapilandirmaci yaklasimlarin kullanimina
dair ampirik kanit sunmaktadir. Bunun yani sira, vaka c¢aligmalarinin kiiltiire 6zgli unsurlarin
cevirisini kolaylagtirmak amaciyla cevirmen egitimi programlarinin diinya c¢apinda nasil
kullanilabilecegine dair ¢ikarimlarda bulunmaktadir. Bu c¢alisma, ¢evirmen egitimi i¢in énemli
cikarimlara ve oOnerilere sahiptir. Ancak, calismanin sinmirliliklar1 da bulunmaktadir. Bu ¢alisma,
cevirmen adaylariin goziinden vaka ¢aligsmalarinin etkililigine odaklanmaktadir. Bu yiizden, vaka
caligmalarinin etkililiginin daha etkili bir sekilde dl¢iimii ve degerlendirilmesi icin basari testleri
ve egitmen gozlemleri gibi ek veri toplama yontemlerine basvuruldugu daha fazla caligmalar
yiritiilebilir.
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Appendix A

Ben c¢ocukken kandillerde babaannem helva pisirir, oturdugumuz evdeki tiim
komsularimiza ikram ederdi. Komsular da tabagi bos geri gondermezler, bizlere pisi, helva ya da
genellikle de Revani tatlis1 verirlerdi. Komsulardan donerken iizerine pegete Ortiilmiis tabaklari her
seferinde biiyiik bir heyecanla babaanneme verisimi hatirlarim. Dedem o sirada koca sarigiyla eve
gelirdi camiden. Miiezzin olan dedemi herkes tanirdi bizim Yaylilar koyiinde. Koyliilerin kandilini
kutlar, namazi kildirir, bakkala ugrar, sonra eve gelirdi. Dedem eve geldiginde, bakkaldan arta
kalan ii¢ bes kurusu bana verirdi. Gazoz paramdi o benim.

Kandil giinleri, her zaman oldugu gibi yemekten sonra sobanin etrafinda otururduk. Sobanin
tizerinde kaynayan bakraci izlerdim. Babaannem her seferinde “Ciss! Cok yaklagsma, yanacaksin
vallahi” diye uyarirdi beni. Cayimizi igtikten sonra, babaannem biraz Kuran okur, tesbihini
yataginin basina asar, doseklerimizi getirirdi. Artik uyku vakti...

Appendix B

(1) Have you experienced any obstacles while you are generating your Turkish cases? If yes,
please explain.

(2) In what ways do the SGCs help you improve translating CSIs compared to traditional
methods (e.g., memorization, repetition, and lecturing)?

(3) In the stage of introducing SGCs, did you experience anything that made you confused
about how to develop the SGCs? If yes, please explain.

(4) In what ways does receiving feedback from other participants contribute to the translation
of CSIs?

Appendix C

(1) In what ways does the comment provided by peers in your group help you identify CSIs?

(2) In what ways does the instructor feedback help you translate the CSIs?

(3) Compared to traditional methods (memorization, repetition, and lecturing), in what ways
do the SGCs help you translate CSIs?

Appendix D

(1) How do you evaluate the overall effectiveness of SGCs in helping you define and
translate CSIs? (Excellent, Good, Average, Poor)
(2) Do you recommend SGCs for translating CSls in future translation courses? Why?

(3) Do you have any suggestions about how to improve the SGCs further
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