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Arastirma Makalesi

Tiirkiye’de Simif Egitimi Alaninda Yapilan Eylem Arastirmalarina Genel Bakis: Bir Meta-
Sentez Calismasi

Ozet: Bu calismamn amaci, 2017-2023 yillari arasinda Tiirkiye’de Smuf Egitimi alaminda
yapilan eylem arastirmalarini meta- sentez yontemi ile analiz ederek arastirmalarin egilimlerini
ortaya koymaktir. Arastirmalar yayin tiirleri ve yayn yillar1, konu alanlari, ¢alisma grubu, veri
toplama yontemleri ve veri analiz yontemleri, gegerlik ve giivenirlik calismalari, sonuglar: ve
onerileri bakimindan incelenmistir. Incelenen arastirmalarin biiyiik bir boliimiiniin yiiksek
lisans tezi tiirinde oldugu, arastirmalarin ¢ogunlukla 2019 yilinda yapildig1 ve yogun olarak
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caligmalarma iliskin bilgilerin belirtilmedigi calismalarin  oldugu tespit edilmistir.
Aragtirmalarin sonuglar1 incelendiginde eylem planlarmin 6grenciler agisindan c¢ogunlukla
olumlu ¢ok az da olsa olumsuz ve etkisiz oldugu goriilmiistiir. Ogrencilerde derse yonelik
tutum, beceri kazanma, akademik basar1 gibi bir¢ok agidan olumlu sonuglar elde edilmistir.
Bununla birlikte Ogretmen, ogretmen adayr ve veliler i¢in olumlu etkilerinin oldugu
belirlenmistir. Arastirma onerilerine bakildiginda arastirmacilar i¢in en ¢ok arastirma yontemi,
uygulayicilar igin ise egitim programu ile ilgili oneriler getirildigi goriilmiistiir. Bu sonuglar
o dikkate alinarak mevcut arastirmada smif egitimi alaninda yapilan eylem arastirmalarinin
gzgfﬂt?;}i‘ﬁ;,oilgz'z%; 6 egilimleri ortaya ¢ikarilarak alandaki bosluklara vurgu yapilmistir
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GIRIS

Ogretmenler egitim siirecini baslatma, gelistirme ve uygulayici olma gérevleri bakimindan egitim
sisteminin en dnemli 6gesidir. Bu baglamda 6gretmenler egitimin kalitesini artiran hatta niteligini de belirleyen
unsur olarak da karsimiza ¢ikmaktadir. Egitsel siirecler cercevesinde dgretmen yeterliliklerinin belirlenmesi
ve artirilmasi boylece 6gretmenlerin uygulama esnasinda karsilastiklart sorunlarin ¢oziimlenmesinde beceri
kazanmalari hedeflenmektedir. Ogretmenler, egitim ortaminin uygulayicilart olarak, siif yonetimi,
birlestirilmis smiflar, kaynastirma Ogrencileri, ilk okuma ve yazma, istenmeyen Ogrenci davranislart ve
ogretimle ilgili problemlerle karsilasabilmektedir (Asal-Ozkan, Sahin & Nur-Turan, 2022; Giiler vd., 2020;
Yaras & Turan, 2021). Ogretmenlerin, egitim ortaminda yasadiklar1 bu problemleri bilimsel bir bakis agist ile
cozmeleri gerekmektedir. Ogretmenlerin egitim ortamindaki problemleri ¢dzmeye ¢aligmas: onlarin eylem
arastirmasi ile tanigmalarini saglamaktadir (Ocak, 2021; Van Lier, 1994).

Eylem arastirmasi, sinif i¢i 6gretim ve dgrenimle dogrudan ilgili olan ve dgretmenlerin 6gretimlerini
gelistirmelerine ve Ogrencilerin 6grenimini iyilestirmelerine olanak taniyan kendine 6zgli bir arastirma
yaklasimidir. Ogretmenlerin zaten zorlu olan ¢alisma programlarina bir sekilde sikistirmak zorunda olduklari
bir “ekstra” olmaktan uzak olan eylem arastirmasi, 6grencilerin 6grenimini gelistirmelerine ve mesleki
uygulamalarini iyilestirmelerine yardimci olmak icin diizenli smif faaliyetlerine entegre edilebilir. Ancak
eylem arastirmasinin esnekligi, okullarda gorev alan diger kisilere de (yoneticiler, 6grenciler, veliler, okul
kurullar1 vb.) okulun karmagik yagaminin bir pargasi olan bir¢ok énemli sorunu ¢6zme imkéni sunar (Stringer,
2014). Bu yoniiyle eylem arastirmasi kurumlarda da bireyler arasinda is birliginin artmasini saglamaktadir.
Eylem arastirmasi egitim ortamindaki problemlerin ortadan kaldirilmasina yardimei olmakta, 6grenciye de
sinifinin bir {iyesi oldugunu ve kiymetli oldugunu hissettirerek 6grenmeye istekli kilmaktadir. Eylem
arastirmasi, sadece problemi ¢ozmekle kalmaz, 6gretmenin sinifin1 olumlu yonde degistirmesine ve mesleki
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gelisimine katki saglar (Ocak, 2021; Van Lier, 1994). Eylem aragtirmasi, “kuramsal bilgi” ve “pratik” arasinda
her zaman var olan boslugu kapatmayir amaglamaktadir (Winter & Munn-Giddings, 2001). Eylem
arastirmasinin asil amaci kuramsal bilgi tiretmek olmadigi gibi uygulamay iyilestirmek ve gelistirmektir.
Egitim diinyasindaki en énemli amaci ortaya cikan tabloyu anlamak ve degistirerek olumlu sonuglar elde
etmeye ¢aligmaktir (Aksoy, 2003; Kuzu, 2009).

Ogretmenlerin kendilerini yenilemelerine imkan saglayan eylem arastirmalari, ortaya ¢ikan sonuglart
paydaslarla paylasmay1 da saglamaktadir (Beyhan, 2013). Eylem arastirmasi ile siif diizeyinde getirilen
cozlimlerin etkisi okula ve bolgeye de yansimaktadir (Ocak, 2021). Bireysel ya da grupca yapilabilen bir
aragtirma olmasi, eylem aragtirmalarinin etki alanini genigletmektedir. (Van Lier, 1994). Eylem arastirmasinda
uygulayici arastirmacinin kendisi olabilecegi gibi disaridan bir arastirmaci da olabilmektedir (Yildirim &
Simsek, 2021). Ayn1 zamanda uygulayicilarin kendilerinin kendi alanlar1 hakkinda arastirma yapmak i¢in en
dogru insanlar oldugunu varsayan bir arastirma tiriidiir (Van Lier, 1994). Eylem arastirmasini diger
arastirmalardan ayiran 6zelligi ise uygulayici isin i¢inde oldugu i¢in uygulayicinin daha iyi 6grenmesine ve
ogrenmeye istekliliginin artmasina sebep olmasidir (O’ Brien, 1998).

Goktas vd. (2012)’nin inceledigi 2115 makaleden en az tercih edilen arastima tiiriiniin eylem
aragtirmalari oldugu sonucuna varilmigtir. Nitekim ilgili literatiire bakildiginda ulasilan aragtirmalar igerisinde
2017 yilinda dort eylem aragtirmasina yer verilirken (Alpagu, 2021; Balc1 & Seren, 2021; Giineypinar, 2021;
Kuru, 2017; Sadi-Yilmaz, 2017; Tiirkmenoglu & Bastug, 2017; Varol, 2017) 2021 yilinda (Hunutlu, 2021;
Kolbasar, 2021; Mandi, 2021; Paydar & Dogan, 202; Ozkul, 2021) eylem arastirmalarinin sayisinda artis
oldugu gortlmistiir. Kayir’in (2021) Tirkiye’de yapilan eylem arastirmalarini niteliksel olarak inceleyip
eylem arastirmasi Ornegi ortaya koydugu calismasinda Egitim Bilimleri alanindaki 2016-2020 yillan
arasindaki 402 tezi incelemistir ve eylem arastirmalarinin en ¢ok Sosyal Bilgiler Egitimi alaninda daha sonra
ise Smmf Ogretmenligi alaminda oldugunu belirtmistir. Ecevit ve digerlerinin (2021) ilkokul diizeyindeki
arastirma- sorgulama, arglimantasyon ve STEM temelli uygulamalar tematik icerik analizine tabii tuttugu
calismada inceledigi 47 yayinin nitel arastirma yontemi igeren ¢aligmalarinin birgogunun eylem arastirmasi
oldugu sonucuna ulagilmigtir. Simif Egitimi alaninda son zamanlarda siklikla kullanilan eylem arastirmalart,
bu alanda eylem arastirmalarinin énem kazandigim1 gostermektedir. Boylece arastirmaya dahil edilecek
yayinlarin tarih araliina karar verilmistir. Bu kararda meta-senteze yeterli sayida acik erisimli ve indeksli
calisma dahil ederek veri gesitliligi ve yogunlugunu saglama amaci goz 6niinde bulundurulmustur. Tarih
aralig1 tercihinin bir diger gerekgesi ise alandaki egilimlerin giincel bir bakis agisi ile analiz edilmesidir. Ayni
zamanda 2017 yili sonras1 donem Tiirkiye’de 6gretmen egitimi, yapilandirmaci 6grenme kuramlar ve sinif ici
uygulamalar bakimindan yeni 6gretim modellerinin 6n plana ¢iktifi zaman dilimidir (MEB, 2018). Bu
donemde 21. yiizyil becerileri, 6grenci merkezli yaklagimlar ve yansitict 6gretmen rolleri aragtirmacilart eylem
aragtirmalarina, analiz ve degerlendirilme c¢aligmalarina ortam hazirlamistir (OECD, 2020). 2020 yili ve
sonras1 yagsanan Covid-19 pandemisi sinif ortamlarinda dijitallesme, uzaktan egitim ve dgretmen inisiyatifi
temeli Ogrenme siireglerini 6n plana c¢ikarmistir. Bu siirecte yapilan eylem arastirmalari, 6gretmen
uygulamalar tizerindeki doniisiimleri analiz etmede 6zel bir dneme sahiptir.

Bu aragtirmanin da yontemi olan meta- sentez, daha gok tip ve hemsirelik alanlarinda (Bowman, Davis,
Ferguson & Taylor, 2018; Finfgeld-Connett, 2007; Hammer, Mogensen & Hall, 2009; Stomski & Morrison,
2017) kullanilmakla beraber son yillarda egitim alaninda yapilan ¢aligmalarda kullaniminin artis gosterdigi
belirlenmistir. Bu baglamda yapilan tarama sonucunda online egitim (Esfijani, 2018), hayat bilgisi (Uslu,
2019), sosyal bilgiler (Kartal, 2020), 8gretmen yeterlilikleri (Nouri, vd., 2021), erken cocukluk egitimi (Oztiirk
& Ozer, 2022), arttirnlmis gergeklik (Korkmaz& Morali, 2022) gibi konularda meta-sentez ¢aligmalarinin
oldugu goriilmiistiir. Temel egitim alani incelendiginde Deveci ve Aykag’in (2019) temel egitimdeki sorunlari
ele alan bir meta-sentez ¢aligmasina, Balantekin’in (2021) ilkokul diizeyinde Tiirk¢e dersinde yasanan
sorunlarin analizine ydnelik meta-sentez caligmasima ulasilmistir. ilgili literatiirde ulasilan Simf Egitimi
alaninda yapilan tek meta-sentez ¢alismasinin ise Kodan ve Kara (2021) Simif Egitimi Bilim Dali’nda ¢ocuk
edebiyati konulu lisansiistii ¢aligmalara yonelik meta-sentez ¢aligmasi oldugu goriilmiistiir. Kaptan ve Ding
(2023) ise erken ¢ocukluk egitimi alaninda yapilan 47 eylem arastirmasini sistematik inceleme yontemi ile
incelemistir.

Eylem aragtirmalari, egitim uygulamalarini iyilestirmek i¢in kullanilan katilimci ve isbirlikli bir

aragtirma yontemidir (Koshy, 2005). Bu yontem smif egitimi alaninda giderek artan bigcimde tercih
edilmektedir. Boylece siif dgretmenlerinin mesleki gelisimleri ile birlikte 6grencilerin 6grenme siireclerine
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iligkin yenilik¢i uygulamalarin arastirilmasina zemin olusturulmustur. Buna karsin sinif egitimi alaninda
yapilan bireysel ¢aligmalarin gesitliligi ve yontem agisindan farkliliklari, genel egilimlerin ve ortak noktalarin
belirlenmesini zorlastirmaktadir. Bu baglamda meta-sentez yontemi aracilifi ile alanda yapilmis nitel eylem
arastirmalarinin sistematik bir bicimde ele almip analiz edilmesi, alandaki bilgi birikimini biitiinctl bir
yaklagimla ortaya ¢ikarilmasi onem teskil etmektedir. Meta-sentez nitel arastirmalarla belirlenen bulgularin
bir araya getirilerek yeni bir kavramsal biitlinliik olugturmasini olanak saglar (Noblit & Hare, 1988). Boylelikle
birbirinden farkli calismalardan elde edilen bulgular arasinda iligkiler kurulabilir, tematik Oriintiiler
belirlenebilir ve gelecekte yapilacak c¢aligmalara yon verecek teorik ¢erceveler gelistirilebilir. Ayrica meta-
sentez yontemi bulgulardan 6te yontemsel yaklagimlar, kuramsal temeller ve arastirma siireglerinin de analiz
edilmesini saglar. Bu yontem nicel ¢aligmalarin meta-analizinin aksine, toplama yerine yorumlayici bir amaca
yoneliktir (Finfgeld, 2003: Walsh & Downe, 2005). Bu yoniiyle sinif egitimi alaninda Tiirkiye’de yapilan
eylem aragtirmalarinin goriiniir olmayan taraflarini, arastirmacinin rolii, katilimeilik diizeyi ve doniistimcii
etkisini de tespit eder. Bu durum sadece akademik katkinin yani sira 6gretmen egitimine ve politika gelistirme
stireglerine de bilgi diizeyinde katki saglar. Sonug olarak mevcut ¢alisma, sinif egitimi 6zelinde yurt igcinde
yapilan eylem arastirmalarinin meta-sentez yontemi ile analiz edilmesine; alandaki bilgi birikiminin
sentezlenmesine, arastirma bosluklarinin belirlenmesine ve O&gretim uygulamalariin bilimsel temellere
dayandirilarak gelistirilmesine imkan verir. Ayn1 zamanda uygulayici arastirmacilarm 6z degerlendirme
stireglerine yol gostererek eylem arastirmacilarinin doniisiimcii giiciinii kuramsal bazda pekistirir (Stringer,
2014). Bu durumlardan hareketle mevcut arastirmanin amaci Tirkiye’de sinif egitimi alaninda 2017-2023
yillar1 arasinda yapilan belirtilen kriterleri tasiyan eylem arastirmalarinin egilimlerini meta sentez yontemi ile
inceleme olarak belirlenmistir. Aragtirmanin genel amaci ¢ergevesinde asagidaki sorulara yanit aranmistir:

1. Eylem aragtirmalarinin yayn tiirleri, yayin yillar1 ve konu alanlarina yonelik dagilimlar nelerdir?

2. Eylem aragtirmalarinda ¢aligsma grubu kimlerden olugmustur?

3. Eylem arastirmalarinda kullanilan veri toplama yontemleri, araglari ve veri analiz yontemleri nelerdir?
4. Eylem aragtirmalarina iligkin gegerlik- giivenirlik ¢aligmalari nelerdir?
5

Eylem aragtirmalarinin sonuglari ve onerileri nelerdir?

YONTEM

Bu bagslik altinda arastirma deseni, veri kaynaklari, verilerin toplanmasi ve analizi hakkinda bilgiler
verilmistir. Ayni zamanda arastirmada yiiriitiilen gecerlik ve giivenirlik ¢alismalar1 sunulmustur.

Arastirma Deseni

Bu ¢alisma, meta-sentez (tematik igerik analizi) ile desenlenmistir. Calik ve Sozbilir’e (2014) gore igerik
analizi; meta-sentez, meta-analiz ve betimsel igerik analizi olarak {i¢ bagliga ayrilmaktadir. Meta- sentez, belirli
bir alanda yapilan ¢alismalarin sonuglarini temalar veya matrisler olusturarak sentezler. Belirli bir arastirma
konusunda yapilan ve gogunlukla nitel caligmalarin nitel sentezi olan meta- sentez, aragtirmalarin benzerlik ve
farkliliklari karsilagtirmali olarak ortaya koyar (Calik & So6zbilir, 2014). Mevcut aragtirmada, “Siif Egitimi”
alaninda yapilan eylem arastirmalarimin nitel yontemlerle analiz edilmesi ve egilimlerini belirleme amaciyla
meta -sentez tercih edilmistir. Sandelowski ve digerlerine (1997) goére meta- sentez ii¢ farkli yolla
gergeklestirilebilir: Birincisi, alanda arastirmalarla ortaya konulan bulgular1 biitiinlestirmektir. ikincisi, ilgili
alanda farkli aragtirmacilarin ¢aligmalarinin sentezlenmesi; liglinciisii, ilgili alandaki farkli aragtirmalardaki
nitel bulgulan bir araya getirmek i¢in nicel yontemlerin kullanilmasidir. Walsh ve Downe (2005), birinci
yaklagimin dezavantajini, ¢oklu bakis acilarinin kesfedilmesine izin vermemesi olarak gdrmektedir. Ikinci
yaklagimin bugiine kadar en yaygin kullanilan yaklasim oldugunu belirtmistir ve mevcut arastirmada da tercih
edilmistir. Ugiincii yaklagimn ise yiizeysel olmasina ragmen meta- sentezde kullanilabilecegini iddia etmistir.
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Meta-sentez yonteminin, ¢ok sayida arastirmanin incelenmesine olanak saglayan yapisi nedeniyle
arastirma siirecine dahil edilmesi gereken caligmalar oncelikle belirli kriterlere gore degerlendirilir. Meta-
sentezin kapsamini belirleyecek bu kriterlerin dogru belirlenmesi olduk¢a onemlidir (Polat & Ay, 2016).
Aragtirma oncesinde meta-senteze dahil edilen aragtirmalarin kriterleri belirlenmis olmalidir (Calik & Sozbilir,
2014; Tekindal & Tombalak, 2021). Secim kriterleri (bazen dahil etme veya hari¢ tutma kriterleri olarak da
adlandirilir), inceleme iizerinde kisitlamalar olusturur. Sistematik olsun ya da olmasin tiim incelemeler,
inceleme tarafindan degerlendirilen ¢aligmalari bir sekilde sinirlar. Bu se¢im kriterleri, inceleme sorusu ve
kavramsal cergeve tarafindan sekillendirilir (Newman & Gough, 2020). Bu c¢alismada oOnce kriterler
belirlenmistir sonrasinda arastirma sorulari ve arastirmanin dogasi ile uyumlu zengin durumlari segebilmek
icin amagli 6rnekleme yontemi kullanilmigtir (Yildinnm & Simsek, 2021). Meta- sentezde veri toplamak i¢in
belirli bir alanda yapilmis, nicel, nitel veya karma yontemli arastirmalara ihtiya¢ duyulmaktadir. Ayni zamanda
ele almacak nicel, nitel veya karma yoOntemli caligmalarin meta- sentez calismasmin bulgularim
olusturabilecek sayida olmasi1 gerekmektedir (Calik & So6zbilir, 2014). Bunun i¢in ilgili alanda en az 10 veya
12 birincil ¢aligma olmasi gerektigi iddia edilmektedir (Willig & Wirth, 2018). Buna goére arastirma genel
amac1 g¢ercevesinde yapilan On tarama sonucu yeterli ¢calisma bulundugu saptanmistir. Kullanilan segim
kriterleri arasinda g¢aligma katilimecisinin o6zellikleri, calismanin gerceklestirildigi iilke ve c¢alismanin
raporlandig dil, arastirma yonteminin tiirli de bir se¢im kriteri olarak kullanilabilir (Newman & Gough, 2020).
Aragtirmalarin meta-senteze dahil olma kriterlerinden biri olan zaman gergevesi, caligmalarin niteligi ve
cesitliligini etkilemektedir (Finlayson & Dixon, 2008). Bu baglamlardan hareketle mevcut aragtirmanin amaci,
Tiirkiye’de smif egitimi alaninda 2017-2023 yillar1 arasinda yapilan eylem arastirmalarmin meta- sentez
araciligi ile incelemek olarak belirlenmistir. Ayn1 zamanda arastirmaya dahil edilecek galigmalarin kriterleri
ve gerekceleri asagida yazildigi sekilde belirlenmistir.

Sinif Ogretmenligi/Egitimi alaninda yapilmis arastirma olmas.

Aragtirmalarin 2017-2023 yillar1 arasinda yapilmis olmasi.

Aragtirmalarin Tiirkiye merkezli (yurtigi) kaynakli olmasi ve Tiirkge olarak yaymlanmis olmasi
Arastirmalarda yontemsel a¢idan sadece eylem arastirmasi yonteminin kullanilmis olmast.

Aragtirmalarin tam metinlerine ulagilabilmesi, erisim izninin olmasi.

AN N N N N

Veri toplama araglarinin, veri analizinin ve ¢aligma grubunun agik bir sekilde ifade edilmis olmasi.

Aragtirmanin genel amaci cercevesinde ve yukarida belirtilen gerekgelerle uygunluk kriterleri
belirlenmistir. Sonrasinda bilgi kaynaklar1 yani veri tabanlarina karar verilmistir. Meta- senteze dahil edilme
dlciitlerini saglayabilecek calismalarini bulmak amaciyla Ulusal (YOK) Tez Merkezi veri tabani, Google
Akademik ve Ulusal Toplu Katalog (TO-KAT) veri tabanlarindan “Temel Egitim Ana Bilim Dali” “Simf
Ogretmenligi” “Simf Egitimi” “Eylem Aragtirmas1” ve “Ilkokul” anahtar sdzciikleri ile tarama yapilmistir. Bu
siirecte arastirmaya dahil edilen ve diglanan kayit siireci ve sayilari PRISMA(2020) akis semas: biciminde
asagida sunulmustur:
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Sekil 1

Calismalarin Segilmesi ve diglanmasina iliskin Akis Semasi (PRIZMA 2020)

—_— [ Veritabanlari ve kayitlar araciligiyla calismalarin tanimlanmasi ]

Veritabani taramasi ile tespit
edilen kayitlar

Tarama yapilan son tarih:
30.06.2023

(n=355)

= X

Tespit Etme

= Duplikasyonlar kaldirildiktan
E sonra kalan kayitlar > Dislanan kayitlar
o (n=335) (n=20)
2
N’/
)
Ozet ve Bagslik taramast sonrast > Dislanan kayitlar
(n=81)
w kalan kayitlar
= (n=274)
=
=)
5
=}
— Aragtirmaya dahil edilmeyen tam metin kayitlar (n
Uygunluk agisindan =92)
degerlendirilen tam metin | Nedenler:
g ka}inaklar 1. Smuf Egitimi alan1 disinda yiiriitiilenler
S (n=193) 2. Sadece eylem arastirmasi olmayanlar
-E 3. Yurtici kaynakli olmayanlar
‘5 l 4.  Veri toplama araglari, veri analizi ve ¢aligsma
grubunun agik bir sekilde ifade edilmis
Meta-senteze dahil edilen olmayanlar
— kayrtiar 5. Farkli dilde yaymlananlar
(n=101) 6. Veri Ortiismesi nedeniyle hari¢ tutulanlar

Sekil 1 PRISMA akis semasinda goriildiigii gibi arastirma siireci genel taramanin ardindan elde edilen
355 arastirma ile baglatilmistir. Duplikasyon baglaminda 20 arastirma kapsam dig1 birakilmistir. Geriye kalan
kayitlar baglik ve 6zet taramasina tabi tutulmus ve bu esnada 81 diglanan kayit olmustur. Boylece 193 arastirma
tam metin olarak incelemeye alinmistir. Bu esnada simif egitimi alan1 disinda ylirtitiilenler, sadece eylem
arastirma siiregleri isletilmeyenler, yurt i¢i kaynakli ve Tiirk¢e yayinlanmayanlar, veri toplama araglari, veri
analizi ve ¢aligma grubunun acik bir sekilde ifade edilmis olmayanlar kapsam dis1 birakilmistir. Bununla
birlikte yayimlanmamuis bir tez ile bu tezden tiiretilmis yayimlanmis makalenin igeriklerinde veri Ortiigmesi
tespit edilmistir. Veri tekrarini 6nlemek ve bulgularm agirligim tek bir kaynaktan temellendirmek amaci ile bu
caligmalardan yalnizca biri analize dahil edilmistir. Boylece meta-sentez siirecine 101 arastirma ile devam
edilmistir. Dahil edilen bu arastirmalar Ek 1 olarak makale sonunda verilmistir. Bununla birlikte arastirmalara
birer numara verilmis ve kisaltilarak “N1, N2...” biciminde metin i¢inde kullanilmigtir.
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Bir dizi saha notuna, gorlisgme dokiimiine veya belgeye kod veya tema verilerek baslanilan nitel
aragtirmalarda belirli bir siire¢ takip edilir. Benzer ifadeleri, degiskenler arasindaki iliskileri, Oriintiileri,
temalari, kategorileri, alt gruplar arasindaki belirgin farkliliklar1 ve ortak dizileri belirlemek i¢in bu kodlanmig
materyaller siralanir ve elenir. Notlarda, giinliiklerde ve analitik notlarda yansimalar1 veya diger agiklamalari
not edilir. Veri tabaninda fark edilen tutarliliklar1 kapsayan kiiciik bir dizi iddia, 6nerme ve genellemeyi
kademeli olarak detaylandirilir. Bu genellemeleri, yapilar veya teoriler bigimindeki resmi bir bilgi biitiini ile
karsilagtirilir (Miles vd., 2014). Buna goére mevcut calismada 3 asamali bir nitel ver analizi siireci
yiiriitiilmiistiir. Ik asamada veri indirgeme siirecinde elde edilen tiim veriler sistematik bir bicimde kodlanmis
ve tematik olarak organize edilmistir. Siire¢ acik kodlama ile baslamis anlamli ifadeler kisa kodlara
doniistiiriilmiis ve benzer kodlar temalar altinda toplanmistir. Kodlar ve temalar karsilagtirmali analiz yolu ile
gbzden gecirilmistir. Ikinci asamada yani veri sunumu kisminda analiz edilen veriler tablolar halinde gérsel
olarak diizenlenmistir. Bu durum arastirmacilarin veri iginde benzer ve farkli bigimleri fark etmesini
kolaylastirmustir. Uglincii ve son asamada ise sonu¢ ¢ikarimi ve dogrulama siiregleri isletilmis, olusturulan
temalar T{izerinden c¢ikarimlar yapilmistir. Analiz siireci dongilisel bicimde ylriitiilmiistir. Bdylece
aragtirmacilar tekrarh bir sekilde temalara geri donmiis ve kodlamalarda tutarlilik saglanmistir. Ciinkii nitel
analiz, siirekli ve yinelemelidir, aragtirmacinin anlayisi derinlestikce kodlar ve temalar yeniden gdzden
gecirilir, gelistirilir ve bazen de reddedilir (Miles vd., 2014). Arastirmada iki yazar ayri ayri tiim arastirma
bagliklarini ve 6zetlerini taramistir. Sonrasinda arastirmalarin dahil etme kriterlerine gore analiz siireci benzer
bicimde isletilmistir. Arastirmacilar arast anlagmazliklar ¢alisma grubu toplantilarinda ¢6ziime
kavusturulmustur. Bu siire¢ arastirmaya nitelik kazandirmak i¢in akis semasi ile sunulmustur. Akis semasi
PRISMA(2020)’ye gore hazirlanmig ve veri Kaynaklari bagligi altinda Sekil 1 ismi ile verilmistir.

Gecerlik ve Giivenirlik Calismalari

Nitel caligmalarin sentezlendigi mevcut aragtirmada verilerin gecerli ve giivenilir bigimde analiz
edilmesi sentezlenen bilgilerin biitiinliigii, yapilandirilmasi ve yorumlarmn inandiriciligi bakimindan 6nemlidir.
Bu noktadan hareketle arastirmada analiz siireclerinde seffaflik, sistematiklik ve tutarlilik ilkeleri géz 6niinde
bulundurulmustur. Nitel analizlerde yalnizca kodlama dogrulugu degil sistematik, seffaf ve analitik bir
tutarlilik saglanmali, odak derinligi yerine bulgularin giivenirligine ve dayamikliligina vurgu yapilmahidir
(Munn vd, 2014). Bu baglamda, ¢calisma se¢iminden sentez sonucuna kadar tiim adimlar agik ve sistematik bir
bicimde raporlanmaya calisilmistir. Bdylece analizde izlenebilirlik ve mantiksal tutarlilik saglama
hedeflenmistir. Miles ve Huberman’a (1994) gore nitel aragtirmalarda giivenirligin saglanmasi igin arastirma
sorularinin agik¢a ortaya konulmasi ve c¢alismanin bu sorularla uyumlu olmasi ve yeterli anlagmanin
saglanmasi gerekmektedir. Mevcut ¢alismada aragtirma sorular agikga belirtilmis olup arastirmanin gegerligi
icin veriler ayrintili raporlanarak aragtirmacinin sonuglara nasil ulagtigimi agikca belirtilmis ve amach
ornekleme secilmistir (Yildinm & Simsek, 2021). Ayrica analiz siirecinde kullanilan kodlar ve temalar her iki
aragtirmaci tarafindan ayri ayr gelistirilmis ve siireg igerisinde arastirmacilar arasi uzlast yontemiyle son hali
verilmistir. Bununla birlikte kodlarin ve temalarin hangi arastirma igeriginden olusturuldugu agik bir bigimde
tablolar halinde sunulmustur.

BULGULAR

Bu boliimde aragtirmada elde edilen bulgular sunulmustur. Bulgular arastirma sorular1 dogrultusunda
siralanmigtir. Her bir arastirma sorusuna iligkin ortaya konulan bulgular tablolar halinde verilmistir.

Arastirmalarin Yayin Tiirleri, Yaymn Yillar1 ve Konu Alanlar1 Dagilimlarina iliskin Bulgular

“Eylem arastirmalarinin yayn tiirleri, yayin yillar1 ve konu alanlarma yonelik dagilimlar nelerdir?”
alt problemi kapsaminda edinilen veriler analiz edilmistir. Buna gore arastirmalarin yaymn tiirleri, yaym
yillarina iliskin bulgular Tablo 1’de sunulmustur.
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Tablo 1
Arastirmalarin Yayin Tiirleri ve Yillar

Temalar Kodlar

Arastirma Numarasi

Yiksek  Lisans
Tezi

N1, N2, N4, N5, N6, N8, N10, N14, N17, N18,
N19, N21, N22, N23, N26, N27, N30, N31, N32,
N33, N335, N36, N39, N43, N50, N51, N54, N56,
N57, N75, N83, N84, N85, N88, N89, N90, N91,
N94, N95, N96, N97, N99, N101

43

Makale

Yayin Tiirleri

N3, N9, N11, N13, N24, N25, N34, N40, N41,
N42, N45, N46, N47, N53, N55, N58, N60, N6 1,
N62, N63, N64, N65, N66, N67, N68, N69, N70,
N71,N72, N73, N74, N76, N77, N78, N79, N80,
N81, N8§2

38

Doktora Tezi

N7, N12, N15, N16, N20, N28, N29, N37, N38,
N44, N48, N49, N’52, N'59, N86, N87, N92, N93,
N98, N100

20

Toplam

101

2017

N41, N42,N43, N61, N66, N69,N100, N101

2018

N34, N35, N36, N37, N38, N39, N40, N65, N80,
N81, N99

11

2019

N19, N20, N21, N22, N23, N24, N25, N26, N27,
N28,N29, N30, N31, N32, N33, N60, N67, N70,
N71,N72,N77, N82

22

2020

Yayin Yillart

N11,N12,N13,N14,N15,N16, N17, N18, N62,
N74,N78, N97

12

2021

N2, N3, N4, N5, N6, N7, N8, N9, N10, N63, N68,
N70, N75, N79, N96

15

2022

N1, N44, N45, N46, N47, N48, N49, N50, N76,
N90, N91, N92, N93, N94, N95

15

2023

N51,N52, N53, N54, N55, N56, N57, N58, N59,
N64, N73, N83, N84, N&5, N86, N87, N8, N89

18

Toplam

101

Tablo 1 incelendiginde 2017- 2023 yillar1 arasinda Smif Egitimi alaninda yapilan eylem
arastirmalarinin yliksek lisans tezi, makale, doktora tezi tlirlinde yapildig1 goriilmektedir. En ¢ok caligmanin
yiiksek lisans tezi (f=43) tiiriinde yapilmis oldugu ardindan makale (f=38) ve doktora tezi (f=20) tiirlerinin
geldigi belirlenmistir. Ayn1 zamanda eylem arastirmalar ile ilgili yapilan makale ve yliksek lisans tezlerinin
sayica birbirine yakin oldugu ve arastirmalarin 2019 (f=23) yilinda yogunlukta yapildigi en az yayinin ise 2017
(f=8) yilinda yayinlandig1 belirlenmistir. 2020 y1l1 ve sonrasinda eylem arastirmalarinda sayica artis oldugu

goriilmektedir.

Aragtirmada konu alanlarina iligkin elde edilen bulgular okuyucu kolaylig1 agisindan ayri bir tablo

halinde hazirlanmistir. Buna gore arastirmalarin konu alanlarina gore dagilimi Tablo 2°de verilmistir.
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Tablo 2

Arastirmalarin Konu Alanlart

Temalar Kodlar Aragtirma Numarasi f
Tiirkge Ogretimi N2, N8, N10, N22, N23, N24, N26, N34, N39, 31
N42, N43, N46, N47, N48, N50, N53, N56, N63,
N67,N69, N70, N73, N76, N8O, N81, N83, N8&§,
N1, N94, N97, N98
Sosyal Bilgiler Ogretimi N6, N16, N11, N35, N44, N66, N70, N77, N79, 13
N84, N85, N96, N100
Hayat Bilgisi Ogretimi N4, N14, N19, N21, N30, N33, N58, N65, 13
N72,N75, N82, N86, N90
Matematik Ogretimi N1, N2, N9, N17, N24, N68, N87, N88, N92 9
Fen Bilimleri Ogretimi N7, N40, N41, N44, N52, N64, N95, N99 8
Ogretmen  Yetistirme  ve N27, N40, N41, N62, N68, N78, N101 7
Egitimi
- STEM Egitimi N7, N18, N28, N31, N36, 5
~
'§ Ogrenme Giicliigii N13, N23, N24, N29, N51 5
=
§ Felsefe N11, N15, N20 3
: .
Q Insan Haklari, Yurttashk ve N55,N61, N74 3
Demokrasi
Serbest Etkinlikler N54, N57, N59 3
Aile Okuryazarligi N38, N93 2
Cocuk Haklar1 N3 1
Girilti Kirliligi N32 1
Zeka Oyunlari N25 1
Miizik Ogretimi N5 1
Trafik Gilivenligi N45 1
Gorsel Sanatlar N49 1
Kodlama N60 1
Toplam 108

Tablo 2’de meta-sentez kapsamina aliman eylem arastirmalarinin ¢esitli konu alanlarinda yapildig
goriilmektedir. Bununla beraber en fazla Tiirkge Ogretimi (f=30) alaninda galigma yapildig1 belirlenmistir.
Bunu Sosyal Bilgiler Ogretimi (f=13) ve Hayat Bilgisi Ogretimi (f=13) ve sonrasinda sirasi ile Matematik
Ogretimi (f=9), Fen Bilimleri Ogretimi (f=8), Ogretmen Yetistirme ve Egitimi (f=7), STEM Egitimi (£=5),
Ogrenme Giicliigii (f=5) konu alanlar1 izlemektedir. Mihver dersler iizerinde yiiriitiilen eylem arastirmasi
yogunlugu beklenen bir bulgu olarak ortaya konmustur. Felsefe, Insan Haklar1, Yurttashk ve Demokrasi ve
Serbest Etkinlikler (f=3) konu alanlarindan da esit sayida ¢alisma yapildigi tespit edilmistir. Bunlarm disinda
Aile Okuryazarligi konu alaninda iki, Cocuk Haklar1, Giiriiltii Kirliligi, Zeka Oyunlar1, Miizik Ogretimi, Trafik
Giivenligi, Gorsel Sanatlar ve Kodlama konularinda birer arastirma yayinlandig1 saptanmigtir.
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Arastirmalarin Cahsma Grubuna Iliskin Bulgular

Calismanin ikinci alt problemi olan “Eylem arastirmalarinda ¢aligma grubu kimlerden olugmustur?”
sorusuna iligkin analizler calisma kapsaminda yapilmigtir. Bu baglamda incelenen arastirmalarin galigma
gruplarma gore dagilimi Tablo 3’te verilmistir.

Tablo 3
Arastirmalarin Calisma Grubu

Temalar Kodlar Arastirma Numarast f

N2, N3, N6, N7, N&, N10, N11, N12, N15, N16, N26, N29, 46

= N31, N32, N35, N36, N39, N42, N43, N44, N45, N47, N49,
& N50, N51, N52, N55, N57, N60, N61, N64, N66, N67, N70,
~ N77,N79, N81, N84, N85, N87, N89, N94, N95, N96, N97,
N100
8 g N1, N4, N20, N21, N22, N24, N32, N33, N34, N37, N54, 27
2 & N58, N60, N63, N69, N72, N74, N75, N80, N82, N83, N86,
5 m N88, N91, N92, N93, N97, N98, N99
E N13,N15, N17, N18, N19, N23, N25, N30, N46, N65, N70, 13
s A N76, N9O
'§ 9\
~
S = N9, N14, N38, N48, N53, N56, N59, N73 8
S A
9 —
S s 10
£ N11, N12, N20, N28, N32, N36, N38, N49, N50, N72
o]
5D
0
§ g 7
g g
e N27, N40, N41, N62, N68, N78, N101
5D
@) <C
k) 4
G N6, N38, N49, N93
Toplam 117

Tablo 3’e gore meta-senteze dahil edilen eylem arastirmalar1 6grenciler, dgretmenler, d6gretmen
adaylar1 ve veliler iizerinde yiiriitiilmiistiir. Ayrica arasgtirmalarin ¢alisma grubu ¢ogunlukla Ggrencilerden
(f=96) olusturulmus ve en fazla 4. sinif 6grencileri (f=46) tercih edilmistir. Ardindan 3. sinif 6grencileri (f=27),
2. Smuf 6grencileri (f=13) ve en az 1. Sinif 6grencilerinin (f=8) ¢alisma grubunu olusturdugu belirlenmistir.
[lkokul dgrencilerinden sonra en gok kullanilan ¢aligma grubu simif dgretmenleri (f=10) ve dgretmen adaylart
(f=7) oldugu tespit edilmistir. Aragtirmalarda velilerin (f=4) en az kullanilan ¢aligma grubu oldugu
belirlenmistir.

Arastirmalarin Veri Toplama Yontemleri, Araclar ve Veri Analiz Yontemlerine Iliskin Bulgular

Calismanin iigiincii alt problemi olan “Eylem arastirmalarinda kullanilan veri toplama yontemleri,
araclar1 ve veri analiz yontemleri nelerdir?” sorusuna yonelik analizler yapilmig ve bulgular ortaya
konulmustur. Buna gore Tablo 4 ve Tablo 5 olarak iki boliimde bulgular sunulmustur. Calisma kapsaminda
incelenen arastirmalarin veri toplama yontemleri ve araglarina gore dagilimi Tablo 4’te verilmistir.
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Tablo 4
Arastirmalarin Veri Toplama Yontem ve Araglart

Temalar Kodlar Arastirma Numarasi f

NI, N3, N6, N7, N8, N9, N10, N14, N15, N16, N17, N18, N19, N20, 71
N21, N22, N23,N24, N25, N26, N27,N28, N31, N35, N36, N37, N38,

Gorlisme
= N40, N41, N42, N44, N47, N49, N50, N52, N54, N55, N56, N58, N59,
ﬁ N60, N62, N63, N64, N65, N66, N67, N68, N69, N70, N71, N73, N74,
E N76, N80, N81, N82, N83, N84, N85, N86, N89, N90, N93, N94, N96,
© N97,N98, N99, N100, N101
2 N1, N4, N9, N10, N12, N13, N14, N15, N17, N19, N20, N24, N25, 44
g Gézlem N29, N30, N35, N38, N40, N45, N49, N50, N51, N53, N54, N57, N59,
E N60, N61, N66, N74, N76,N77,N79, N80, N81, N85, N86, N87, N90,
> N92, N95, N97, N9§, N99
<
g Test N2, N9, N14, N29, N31, N34, N39, N45, N49, N61, N63, N75, N80, 19
& N81, N83, N88, N91, N94, N101
=
5 Anket N15,N21,N32, N33, N44, N49, N57, N58, N65, N67, N72, N77,N78, 15
> N84, N100
]_)okﬁman N3, N24, N87, N95, N97 5
Incelemesi
Toplam 164

Tablo 4 incelendiginde meta- sentez kapsamina alinan eylem arastirmalarinda 6 ¢esit veri toplama
yoOntemi ve aracina basvuruldugu goriilmektedir. Mevcut verilere dayanarak eylem arastirmalarinda en ¢ok
gorliisme yonteminin (f=71) kullanildig: tespit edilmistir. Gorliisme yonteminden sonra en ¢ok kullanilan
yontem, gozlem yontemi (f=45) olmustur. Ardindan en ¢ok kullanilan test (f=18) ve anket (f=15) araglarinin
oldugu belirlenmistir. Aragtirmalarda veri toplama yontemi olarak en az dokiiman incelemesi (f=5)
kullanilmistir. Calisma kapsaminda incelenen arastirmalarin veri analiz yontemlerine gore dagilimi Tablo 5°da
verilmistir.

Tablo 5
Aragtirmalari Veri Analiz Yontemleri
Temalar Kodlar Arastirma Numarasi f
Icerik Analizi N4, N8, N11, N14, N15, N16, N19, N20, N22, N23, 56

N25, N26, N27, N28, N30, N33, N35, N38, N39,
N41, N42, N44, N47, N48, N49, N50, N52, N55,
N56, N58, N59, N60, N61, N62, N64, N65, N66,
N69, N70, N71, N72, N73, N74, N76, N78, N82,
N83, N84, N85, N86, N93, N94, N96, N99, N100,

E)
'§ E) N101
§ S Betimsel Analiz N1, N3, N4, N6, N8, N9, N10, N12, N13, N18, N21, 41
:§ E N23, N24, N30, N31, N36, N38, N40, N43, N45,
>~ = N46, N48, N53, N54, N57, N63, N67, N68, N69,
-'§ g N76, N77, N79, N81, N84, N88, N89, N92, NO5,
% 5 N96, N97, N99
§ % Dokiiman Analizi N2, N3, N15, N35, N68, N69, N87 7
=
Sistematik Analitik Analiz N5, N20, N28, N29, N51 5
Tematik Analiz N7, N98 2
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Tablo 5 (Devam)

Temalar Kodlar Arastirma Numarasi f
5 Wilcoxon Isaretli Siralar N1,N7,N10, N14, N16, N17, N31, N40, N49, N63, 15
= Testi N64, N75, N78, N80, N91

o]

:9) Betimsel Istatistikler N26, N29, N37, N38, N42, N45, N49, N93 8
>~

5 t Testi N2, N26, N31, N45, N67, N81, N88, N93 8
:% Kolmogorov Smirnov ve N4, NS5, N45 3
o Shapiro Wilk Istatistikleri

o

Z Varyans Analizi N2, N93 2
[

12) Pearson Korelasyon N2 1

Analizi
Toplam 153

Tablo 5’te goriildigi ilizere eylem arastirmalarinda hem nitel hem nicel veri analiz yontemleri
kullanilmistir. En fazla kullanilan veri analiz yontemi icerik analizi (f=56) olmakla beraber bunu betimsel
analiz (f=41) izlemektedir. Tablodan hareketle eylem arastirmalarinda en ¢ok nitel veri analiz yontemlerinin
kullanildig1 goriilmektedir. Daha sonra en ¢ok kullanilan ydntemler Wilcoxon Isaretli Siralar Testi (f=15),
betimsel istatistikler (f=8), t testi (f=8), dokiiman analizi (f=7) ve sistematik analitik analiz (f=5) olarak
belirlenmistir. Nitel veri analiz yontemlerinden en az kullanilan tematik analiz (f=2) olmustur. Eylem
arastirmalarinda kullanilan nicel veri analiz ydntemlerinden en cok Wilcoxon Isaretli Siralar Testi (f=14)
oldugu sonra sirasi ile betimsel istatistikler (f=8) ardindan t Testi (f=8), Kolmogorov Smirnov ve Shapiro Wilk
Istatistikleri (f=3); varyans analizi (f=2) ve Pearson Korelasyon Analizi (f=1) oldugu ortaya ¢ikarilmistir.

Arastirmalarin Gecerlik ve Giivenirlik Calismalarina iliskin Bulgular

Calismanin besinci alt problemi olan “Eylem arastirmalarinin gegerlik- giivenirlik ¢aligmalari
nelerdir?” sorusu aragtirmanin bir diger alt problemidir. Bu problem cergevesinde elde edilen bulgular Tablo
6’da sunulmustur.

Tablo 6
Aragtirmalarin Gegerlik ve Glivenirlik Caligmalart

Temalar Kodlar Arastirma Numarasi f

Cesitleme Veri N1, N6, N7, N9, N11, N14, N15, N16, N17, N19, 53
Cesitlemesi  N20, N22, N24, N25, N26, N28, N29, N30, N36,
N37, N38, N42, N44, N46, N48, N49, N50, N52,
N53, N54, N55, N60, N63, N66, N67, N68, N69,
N73, N75, N76, N78, N79, N84, N85, N86, N89,
N90, N93, N94, N96, N97, N100, N101

Arastirmact  N26, N60, N63, N65, N66, N69,N70, N72 8
= Cesitlemesi
§ s 2 Uzman N4, N9, N10, N12, N13, N14, N16, N17, N18, 53
2 ":% S Goriisii/incelemesi N20, N25, N26, N27, N30, N31, N33, N35, N37,
S g N43, N44, N48, N50, N51, N52, N53, N61, N62,
=X E = N63 N64, N67, N68, N70, N71, N72, N73, N74,
5 0~ .= N75, N76, N77, N78, N83, N84, N85, N86, N8&7,
5" N89, N91, N94, N95, N96, N97, N99, N101
Uzun Siireli NS5, N6, N7, N20, N28, N29, N30, N35, N38, N46, 24
Etkilesim N48, N50, N52, N53, N55, N61, N63, N76, N8o,
N89, N90, N94, N97, N98
Kodlayict N3, N19, N21, N22, N27, N33, N35, N44, N45, 23
Giivenirligi N50, N58, N60, N62, N66, N72, N73, N74, N75,

N79, N&1, N88, N94, N96

2058



Birsen Serhatlioglu, Selin Capkur

Tablo 6 (Devam)
Temalar Kodlar Arastirma Numarasi f
Katilimer Teyidi N3, N15, N20, N25, N28, N29, N35, N3§, N42, 15
N47,N52, N53, N60, N63, N98
Derinlemesine Veri N14, N24, N47, N53, N55, N85, N98 7
Toplama
Meslektas Gorlisii N10, N26, N29, N49, N61 5
Arastirma N28, N46 2
Adimlarinin Tekrari
Analiz Tekrart N43 1
Siirecin N5, N6, N7, N§, N15, N16, N19, N20, N24, N25, 37
Ayrmtili N26, N28, N29, N42, N43, N44, N47, N48, N49,
« 2 Avpmtil Betimlem Aciklanmas  N51, N52, N53, N55, N60, N61, N68, N69, N73,
= 2 W etmieme N76,N79, N84, N86, N89, N90, N94, N100, N101
S —
§ i§ Dogrudan N7, N11, N12, N17, N19, N20, N22, N24, N25, 26
> = Alint1 N33, N40, N44, N49, N50, N53, N54, N59, N68,
_Q é N70, N73, N74, N75, N78, N79, N90, N94, N9§
Amacl Ornekleme N17, N20, N30, N49, N53, N56, N57, N65, N68, 11
N72,N86
Belirtilmemis N82, N92 2

NI, N2, N6, N10, N11, N13, N17, N18, N22, 51

Belirtilmenis N25, N26, N27, N32, N34, N35, N36, N38, N39,
N40, N41, N44, N45, N46, N48, N50, N51, N55,
N56, N57, N58, N59, N61, N62, N64, N65, N66,
N68, N69, N72, N80, N81, N82, N83, N87, N9,
N92, N93, N94, N95, N96, N99

N4, N5, N7, N8, N9, N14, N16, N19, N20, N21, 29

Teyit Edilebilirlik N29, N30, N31, N33, N42, N47, N49, N52, N53,
N54,N70,N79, N85, N86, N90, N97, N98§, N100,
N101

N3, N7, N12, N15, N16, N19, N20, N23, N24, 34

Tutarliik N28, N30, N33, N37, N43, N47, N49, N52, N53,
N63, N70, N73, N74, N77, N78, N79, N84, N85,
N86, N88, N89, N90, N97, N100, N101

Toplam 381

Giivenirlik Calismalari
Dis

g
Guvenirlik | Guivenirlik

Tablo 6 incelendiginde eylem arastirmalarinda yiiriitiilen gecerlik ve giivenirlik ¢aligsmalarina iligkin
analiz sonuglar1 goriilmektedir. Buna gore i¢ gecerlik ve dis gecerlik calismalari kapsaminda en ¢ok
inandiricilig saglamaya yonelik calismalarin yapildigi belirlenmistir. Inandiricihigi saglamak igin gogunlukla
veri gesitlemesi (f=53) ardindan uzman goriigii/incelemesi (f=53) yapildig1 belirlenmistir. Arastirmalarda
inandiriciligi saglamak i¢in yapilan diger caligmalar; uzun siireli etkilesim, kodlayic1 giivenirligi, katilime1
teyidi, derinlemesine veri toplama, meslektas goriisii ve aragtirma adimlarinin tekrari olarak belirlenmistir.
Inandiricilig: saglamak igin en az yapilan galismanin analiz tekrar1 oldugu saptanmugtir. Arastirmalarin dig
gegerlik calismalari incelendiginde ise aktarilabilirligi saglamak i¢in yogun olarak arastirma siirecinin ayrintil
aciklandig1 ortaya ¢ikmustir. Aktarilabilirligin saglanmasi i¢in yapilan diger ¢aligmalarin ise dogrudan alint1 ve
amagli ornekleme oldugu belirlenmistir. Herhangi bir gecerlik calismasina iligkin verinin olmadig: iki
aragtirma saptanmigtir. Ayrica arastirmalarin giivenirlik ¢alismalarina iligkin analizler sonucu ‘belirtilmemis’,
‘dis giivenirlik® ve ‘i¢ gilivenirlik’ basliklar1 altinda li¢ tema olusturulmustur. Buna gore giivenirlik
caligmalarini belirtmeyen (f=51) ¢ok sayida arastirma oldugu ortaya g¢ikarilmigtir. Eylem aragtirmalarinda
giivenirligin teyit incelemesi ile tutarlilik incelemesi yapilarak saglanmaya calisildig1 saptanmustir.
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Arastirmalarin Sonuclar1 ve Onerilerine iliskin Bulgular

Calismanin son alt problemi olan “Eylem arastirmalarinin sonuglar1 ve 6nerileri nelerdir?” sorusuna
iligkin bulgular aragtirmalarin sonuglari ve Onerileri bigiminde iki ayri tema halinde ortaya konulmustur.
Caligmalarin sonuglart analiz edildiginde; “6grenciler, 6gretmenler, veliler ve 6gretmen adaylar1” bakimindan
temalar ortaya ¢ikmistir. Ayrica uygulama sirasinda karsilasilan sorunlar ve ¢6ziim onerileri agisindan bir

tema daha tespit edilmistir. Buna gdre arastirma sonuglarina iligkin bulgular Tablo 7 ’de verilmistir.
Tablo 7
Arastirmalarin Ogrenciler, Ogretmenler, Ogretmen Adaylar: ve Velilere Iliskin Sonuglar
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Temalar Kodlar Arastirma Numarasi f
Derse/Uygulamaya Y 6nelik N1, N3, N5, N6, N7, N8, N9, N11, N12, N14, 41
Tutum N15,N16,N18, N21, N22, N23, N24, N25, N26,
N31, N33, N35, N37, N38, N42, N44, N45, N47,
N48, N50, N52, N56, N66, N71, N76, N80, N85,
N89, N93, N96, N99
Beceri Kazandirma N15, N17, N29, N52, N53, N54, N55, N56, N59, 32
N60, N63, N73, N75, N76, N72, N79, N80, N&1,
N82, N83, N84, N85, N88, N90, N91, N93, N94,
N95, N97, N98, N99, N101
Akademik Basar1 N2, N14, N16, N24, N29, N37, N38, N46, N48, 22
N50, N51, N52, N56, N60, N64, N70, N84, N89,
N90, N92, N96, N98
Motivasyon N1, N6, N10, N14, N25, N29, N31, N42, N60, 17
N66, N80, N84, N85, N94, N97, N98
Derse/Uygulamaya Y6nelik Ilgi N7,N12, N14, N25, N31, N33, N47, N50, N53, 16
N56, N58, N64, N71, N73, N85, N99
Aktif Katilim N25, N28, N29, N33, N35, N44, N47, N50, N52, 16
g N58, N71, N73, N75, N77, N80, N84, N96
Z. Farkindalik gelistirme N3, N5, N15, N20, N32, N49, N57, N60, N66, 14
§ N68, N71, N74, N77, N86
g Goriis N3, N18, N35, N66, N68, N70, N80, N92, N100 9
© Ozgiiven N15, N20, N25, N29, N42, N52, N82, N97 8
5 —; Isbirlikli Ogrenme/Caligma N54, N58, N60, N73, N75, N79, N84, N85 8
g = Performans N5, N8, N24, N29, N75 5
£ © Deger kazanma/tamima N64, N74, N82, N85, N86 5
= Davranis N21, N31, N49 3
% Kavram yanilgilarini diizenleme/ N61, N64, N71 3
% Kavram 6grenme
5 Algi N21,N31, N84 3
'?:; Bilgi ve beceriyi glinliik yagama N60, N74 2
@ transfer etme
S Bilissel yapilarin N61, N80 2
giiclenmesi/Bilgiyi diizenleme
Anlaml 6grenme N61, N64 2
Ahlaki muhakeme kaliplar1/ N78, N§&2 2
Ahlaki gelisim
Teknolojik bilgi ve yeterlik N68, N81 2
kazanma
Cevre bilinci kazandirma N78 1
Metnin ana hatlarini ¢ikarma N69 1
Kalic1 6grenme N90 1
Alan okuryazarlig N100 1
= Goriis N1, N44 2
2% Motivasyon N1, N6l 2
£ E, Duygu N25 1
o= Performans N8 1
© Akademik Basari N37 1
Algi N4 1
- Cevreye yonelik materyalist N78 1
'—§ egilimlerin azalmasi
R Akici okuma N&3 1
= Okuma tutumlari N91 1
Derse yonelik tutum N92 1
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Tablo 7 (Devam)

Temalar Kodlar Arastirma Numarasi f
:E 5 Mesleki Gelisim N12, N28, N36, N37, N44 5
z Z
N g Farkindalik N20, N32, N44 2

§ § g Uygulamaya Y 6nelik Tutum N21, N36 2
)§ Eﬁ Ogrenciyi Tanim N36 1
X o
Mesleki Beceri N27, N40 2
3 . Farkindalik N27, N62 2
S5 Z Ozgiiven N27, N62 2
B 5 Goriis N27 1
3 5 g Motivasyon N27 1
S § 2 Deger kazandirma N62 1
§ s E Ozgiir diisiinme N62 1
5 5:' Derse Yonelik Tutum N41 1
S Tgi N41 1
Okuma-Yazmaya Yonelik Tutum  N38, N93 2
3, Okuma Becerileri N38 1
= g = Ozgiiven N38 1
g2 - @ Goriis olusturma N70 1
23 c Aile okuryazarligs N93 1
S =5 Kusaklar arasi saglikli baglar No64 1
% kurma/giiglendirme
Toplam 257

Tablo 7 incelendiginde, eylem arastirmalar1 sonuglarina yonelik yapilan analiz sonras1 “Ogrenciler,
Ogretmenler, 6gretmen aday1 ve velilere iliskin sonuglar” temalar1 olustugu goriilmektedir. Buna gore eylem
aragtirmalari sonrasinda 6grenciler agisindan hem olumlu hem de olumsuz etkilerin olustugu ve belli bir etkinin
saptanmadig1 arasgtirmalarin da oldugu ortaya c¢ikmistir. Aymi zamanda eylem arastirmalarin ¢ogunun
sonucunda Ogrencilerde olumlu etkinin meydana geldigi belirlenmistir. Ogrencilerin derse/uygulamaya
yonelik tutumlart (f=41) en yogun bigimde olumlu etkilenen alt tema olarak tespit edilmistir. Ayrica
ogrencilere beceri kazandirma (f=32), akademik bagar1 (f=22), motivasyon (f=17), derse/uygulamaya yonelik
ilgi (f=16), aktif katilm (f=16), farkindalik (f=14), goriis (f=9), Ozgiiven (f=8), isbirlikli 6grenme/calisma
(f=8), performans (f=5), Deger kazanma/ tamima (f=5), davramig (f=3), kavram yamlgilari diizenleme/
kavram 6grenme (f=3), alg1 (f=3), bilgi ve beceriyi giinliikk yasama transfer etme (f=2), anlaml 6grenme (f=2),
ahlaki muhakeme kaliplari/ ahlaki gelisim (f=2), teknolojik bilgi ve yeterlik kazanma (f=2), ¢evre bilinci
kazandirma (f=1), metnin ana hatlarin1 ¢ikarma (f=1), kalici 6grenme (f=1) ve alan okuryazarhigr (f=1)
bakimlarindan olumlu etkilendigi ortaya konulmustur. Bu olumlu etkilerin yan sira olduk¢a az oranda olmakla
beraber eylem arastirmalart1 sonunda Ogrencilerin goriisleri (f=2), motivasyonlann (f=2), duygulari,
performanslar1 ve akademik basarilar1 (f=1) {lizerinde olumsuz etkiler belirlenmistir. Arastirma sonucunda
Ogrencilerin algilari, gevreye yonelik materyalist egilimlerin azalmasi, akici okuma, okuma tutumlar1 ve derse
yonelik tutumlart iizerinde higbir etkinin olmadig1 birer aragtirma belirlenmigtir. Tablo 7’e gore eylem
aragtirmalarinin 6gretmenler i¢in sadece olumlu sonuglarinin oldugu saptanmistir. Bu olumlu sonuglarin
mesleki gelisimleri (£=5), farkindaliklar (£=2), uygulamaya y6nelik tutumlarinda (£=2) ve 6grenciyi tanima
noktasinda (f=1) meydana geldigi belirlenmistir. Ogretmen adaylar1 ile calisilan arastirmalarin sonucunda
ogretmen adaylarinin ¢ogunlukla mesleki becerilerinin ve farkindaliklarinin ve 6zgiivenlerinin (f=2) olumlu
etkilendigi tespit edilmistir. Bu etkilerin yan sira gretmen adaylarinin goriis (f=1), motivasyon (f=1), deger
kazandirma (f=1), derse yonelik tutumlar (f=1) ve ilgilerinin (f=1) olumlu yonde etkilendigi saptanmistir.
Veliler agisinda da olumlu sonuglarin yer aldigi tespit edilmistir. Velilerin okuma- yazmaya ydnelik
tutumlarimin (f=2), okuma becerilerinin (f=1), dzgiivenlerinin (f=1), okuryazarlik becerilerinin (f=1) ve
kusaklar aras1 saglikli bag kurma/giiclendirmede (f=1) olumlu etkilendigi tespit edilmistir. Eylem arastirmalari
uygulamalarinda karsilasilan sorunlar ve bu sorunlara iliskin ortaya konulan ¢6ziim Onerilerine yonelik analiz
sonuclar1 Tablo 8’ de verilmistir.
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Tablo 8

Uygulama Siirecinde Karsilasilan Sorunlar ve Coziim Onerileri

Temalar Kodlar Aragtirma Numarasi f
Derse/Etkinlige Kars1 Isteksizlik N7, N16, N28, N38, 7
N44, N61, N97
Sosyal Beceri Eksikligi N7, N15, N28, N52, N61, 6
N82
. . Hazirbulunusluk/Gelisim Diizeyi N7, N35, N61, N90
§ Ogreri(n kaynakh Materyal Kullanmada yetersizlik ~ N7, N16 2
sorunlar
§ Teknolojik arag-gere¢ kullanma N64, N96 2
< yetersizligi
= Dil yetersizligi N64, N96 2
@
% Anne-baba (6zel) durumlari N6l 1
§ El Becerisi Eksikligi N28 1
= g
§ Dikkat Eksikligi N7 1
'§ Zaman kaynakli sorunlar  Uygulamanin Zaman Alic1 N16, N20, N28, N36, N37, 7
:§ Olmas1 N52, N96
3 Giriilti/ uygun olmayan N20, N49, N90 3
_§ Fiziksel ¢evre ve uygulama ortami
5 kosullar kaynakli Devamsizlik N21, N38 2
5> sorunlar Tasimal1 Egitim N21 1
Uzaktan egitim ortami N68 1
) Zaman ydnetimi N20, N49, N90 3
Ogretmen kaynakl Etkinlik Planlama N20, N28 2
sorunlar
Gorev Paylagimu N52 1
Motive Etme N28, N44 2
'§ . ] ) Uygulamadan Haberdar etme N38, N49 2
= Ogrencilere yonelik Ozai —
$ o zgiiven gelistirme Né61 1
s Oneriler _
S Anne-baba katilimi saglama N6l 1
:§ Sozlii Uyar1 Yapma N7 1
S Uygulama Siirecine Ek Eylem Plam N15 1
'E yonelik Gneriler Plan1 Erteleme N21 1
P = " -
= Ogretmenlere yonelik Aragtirmaci Destegi N20, N44 2
§ Oneriler
= Fiziksel Cevre ve Projeksiyon Temini N21 1
§ Kosullara yonelik Ilgili kosullart iyilestirme N62 1
v Oneriler
Velilere yonelik 6neriler ~ Veli destegi alma N90 1
Toplam 76

Tablo 8 incelendiginde, eylem planlarinin uygulama siirecinde karsilagilan sorunlara iliskin kodlarin
ortaya ciktigt ve tema olusturdugu goriilmektedir. Bu ana tema altinda ise Ogrenci, zaman, fiziksel
cevre/kosullar ve 0gretmen kaynakli sorunlara iliskin alt temalar ortaya c¢ikmistir. Buna goére uygulama
sirasinda karsilagilan sorunlarin gogunlukla &grenciden kaynaklandigi goriilmektedir. Ogrenci agisindan
derse/etkinlige karsi isteksizlik (f=7) uygulama sirasinda en ¢ok karsilagilan sorunlardan olmustur. Bunu
sosyal beceri eksikligi (f=6), hazirbulunusluk/gelisim diizeyi (f=4), teknolojik arag-gere¢ kullanma yetersizligi
(f=2), materyal kullanma yetersizlikleri (f=2) ve dil yetersizligine dair sorunlar izlemektedir. En az karsilasilan
sorunlar el becerisi eksikligi (f=1), anne-baba (6zel) durum(f=1), dikkat eksikligi (f=1) oldugu goriilmektedir.
Tablodaki verilere gore eylem arastirmalarinda zaman sorunu, uygulamalarin zaman alic1 olmasindan (f=7)
kaynaklanmaktadir. Fiziksel ¢evre ve kosullar agisindan karsilasilan sorunlar ii¢ baslik altinda toplanmigtir. En
cok giirtiltii (f=3), devamsizlik (f=2), tasimali egitim (f=1) ve uzaktan egitim ortamina (f=1) yonelik sorunlarim
eylem arastirmalarinda yasandigi tespit edilmistir. Eylem aragtirmalarinda 6gretmenden kaynaklanan
sorunlarin da oldugu goriilmiistiir. Karsilagilan bu sorunlar 6gretmenin zaman ydnetimi (f=3), etkinlik
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planlama (f=2) ve gorev paylagimi (f=1) olarak saptanmistir. Tablo 8’e gore, uygulama sirasinda karsilasilan
sorunlar 6grenci, uygulama siireci, 0gretmen ve fiziksel ¢evre ve kosullara yonelik getirilen ¢6ziim Onerileri
ile ¢coziilmeye calisiimustir. Ogrenciye yonelik getirilen ¢dziim dnerilerinin yogunlukta oldugu goriilmektedir.
Ogrenciden kaynaklanan sorunlara yonelik getirilen ¢dziim Onerileri, motive etme (f=2), uygulamadan
haberdar etme (f=2), 6zgiiven gelistirme (f=1), anne-baba katilimi saglama (f=1) ve sozlii uyar1 yapma (f=1)
olarak belirlenmistir. Ayrica uygulama siirecindeki sorunlar1 ¢6zmek i¢in ek eylem plani (f=1) yapma ve plan
erteleme (f=1) yollarinin énerildigi tespit edilmistir. Ogretmen agisindan yasanan sorunlarin ¢ziimiine yonelik
aragtirmaci destegi (f=2) saglanarak giderilmesi Onerisi de ortaya ¢cikmistir. Fiziksel ¢evre ve kosullarin
yarattig1 sorunlar, projeksiyon temini (f=1) ve ilgili kosullar1 iyilestirmeye (f=1) yonelik ¢6ziimler olarak
Onerilmistir,

Calisma kapsaminda eylem arastirmalarinin oneriler bagligi altinda incelenen veriler kodlar
olusturularak “oOneriler” temasi altinda degerlendirilmistir. Bu temaya iliskin kodlar arastirmacilara ve
uygulayicilara yonelik oneriler alt temalar1 altinda toplanmistir. Buna iliskin elde edilen sonuglara iligkin
bulgular Tablo 9°da verilmistir.

Tablo 9

Arastirmacilara ve Uygulayicilara Oneriler

Temalar Kodlar Arastirma Numarasi f

Arastirma Y ontemi N1, N5, N7, N8, N12, N13,N15, N16, N18, N20, 37
N23, N25, N28, N29, N30, N31, N33, N37, N38,

Aragtirma N39, N42, N43, N44, N46, N47, N48, N52, N57,
stireglerine yonelik N68, N71, N74, N78, N82, N83, N85, N91, N92,
Oneriler N9o4
Konu N1, N7, N9, N12, N16, N17, N18, N19, N20, N27, 22
N28, N34, N35, N36, N39, N42, N50, A51, N52,
N57, N58, N95
5 Degisken N1, N15, N20, N25, N30, N35, N36, N39, N42, 12
= N44, N49, N93
=§ N1, N2, N5, N7, N8, N14, N15,N17, N18, N19, 37
s ) N21, N22, N23, N25, N26, N28, N29, N30, N31,
< Calisma grubuna Farkli Ogretim N35, N36, N39, N42, N44, N46, N52, N54, N57,
S yonelik oneriler Kademeleri N61, N63, N69, N76, N83, N87, N92, N93, NO8,
§ N100
? Calisma Grubu N1, N12, N21, N39, N48, N55, N63, N68 8
A Biiyiikligi
Farkli Sosyo- N5, N15, N23, N38, N44, N79, N93, N97 8
ekonomik Diizeyler
Farkli Tema N27,N31, N36, N44, N69, N71, N72, N73, N77, 22
/Derslerle ¢alisma N78, N82, N84, N85, N87, N90, N92, N94, N96,
yapmaya yonelik N97, N98, N99, N100
Oneriler
Uygulama siiresine ~ Siire Uzatimi N4, N27, N43, N69, N76, N&2, N92, N100 8

yoOnelik Oneriler

N3, N6, N8, N16, N17, N20, N21, N22, N25, N28, 23

Ogretim Programi N30, N31, N32, N33, N39, N48, N49, N56, N80,
N87,N92, N99, N100

§ Egitim programina N2, N5, N9, N7, N§, N15, N21, N22, N28, N30, 21
‘§  yonelik iiriinler Ogrenme Ortami N32, N45, N55, N59, N63, N64, N70, N77, N8O,
:§ N95, N99

N Ogretim Strateji, NS5, N6, N7, N12, N13, N16, N22, N28, N34, N42, 19
% Yontem ve Teknikler N56, N63, N64, N66, N74, N77, N79, N94, N100

§~ Ders Kitabi N3, N6, N20, N26, N44, N80, N99, N100 8

i,? Disiplinler aras1 N2, N16

~ yaklasim
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Tablo 9 (Devam)

Temalar Kodlar Arastirma Numarasi f
N1, N4, N8, N12, N15, N18, N20, N21, N22, 32
Ogretmen egitimine yonelik Hizmet I¢i Egitim N27, N28, N30, N31, N32, N38, N39, N43,
Oneriler N44, N47, N49, N50, N57, N58, N61, N62,
N63, N80, N82, N84, N87, N96, N99
Hizmet Oncesi N30, N49, N56, N62, N78, N87, N96, N97, 10
Egitim N99, N101
Velilere yonelik oneriler Veli egitimi/destegi N9, N17, N32, N70, N79, N93 6
Arag-Gereglere yonelik oneriler Arag-gereg destegi  N28, N31, N32, N36 4
Pilot ¢aligmalara yonelik oneriler On calisma yapma ~ N92 1
Toplam 282

Tablo 9 incelendiginde, eylem arastirmalar1 sonucunda arastirmacilara ve uygulayicilara Oneriler
getirildigi goriilmektedir. Arastirmacilara getirilen Oneriler arastirma siirecleri, ¢alisma grubu, farkli
tema/derslerle caligma ve uygulama siiresine yoneliktir. Bunun yami sira arastirmacilara en ¢ok arastirma
yontemi (f=37), konusu (f=22), degiskeni (f=12) iizerine Oneriler sunuldugu ortaya konulmustur. Daha sonra
en ¢ok Oneri ¢aligma grubu {izerine yapilmistir. Caligma grubu 6nerisinin altinda yogun olarak farkli 6gretim
kademeleri (f=37) ile galisilmasinin onerildigi belirlenmistir. Bununla birlikte ¢alisma grubunun biiytikligi
(f=8) wve farkli sosyo-ekonomik diizeylerden seg¢ilmesinin (f=8) Onerildigi tespit edilmistir. Eylem
arastirmalarinda uygulamanin baska tema/derslerle yapilmasi (f=22) ve uygulama siiresinin uzatilmasi (f=8)
arastirmacilara getirilen diger Oneriler olarak ortaya g¢ikarilmigtir. Tablo 9’a gore, uygulayicilara yonelik
Oneriler ise egitim programi, 6gretmen egitimi, arag-gereg ve velilere yonelik Oneriler olarak belirlenmistir.
Uygulayicilara onerilerin en ¢ok egitim programina yonelik oldugu saptanmustir. Egitim programi
cercevesinde Ogretim programi (f=23), 6grenme ortamu (f=21), Ogretim strateji, yontem ve tekniklerin
kullanimi (f=19), ders kitab1 (f=8) ve disiplinler aras1 yaklagim (f=2) agisindan diizenlemeye gidilmesi
onerilmistir. Ogretim programina yonelik &nerilerden sonra en ¢cok dneri dgretmen egitimi iizerine getirilmistir.
Buna gore arasgtirmalarda 6gretmen egitimi agisindan hizmet i¢i (f=32) ve hizmet Oncesi egitimin (f=10)
onerildigi belirlenmistir. Uygulayicilara yonelik diger oneriler, veli egitimi/destegi (f=6), Ogretmen ve
Ogrencilere arag- gerec desteginin (f=4) saglanmasi olarak saptanmistir.

TARTISMA VE SONUC

Mevcut arastirmada sinif egitimi alaninda yapilan 101 eylem arastirmasi meta-sentez siirecine dahil
edilmistir. Incelenen eylem arastirmalarinin tiirleri, yayin yillar1 ve konu alanlarma gére dagilimlari
belirlenmistir. Ayrica eylem arastirmalart ¢alisma grubu, veri toplama yoOntemleri, araglari ve veri analiz
yontemleri, gegerlik ve gilivenirlik ¢aligmalar1 bakimindan analiz edilmistir. Son olarak arastirma kapsamina
alian ¢aligmalarin sonug ve onerileri degerlendirilmistir.

Meta-sentez kapsamina alinan arastirmalar incelendiginde, yayn tiirli olarak yiiksek lisans, doktora ve
makale tiirlinde eylem aragtirmalarinin yapildig1 goriilmiistiir. Bu tiirler arasinda ise yogunlugun yiiksek lisans
tez ¢caligmalarinda oldugu ortaya ¢ikmistir. Buradan hareketle yeni arastirmacilarin eylem arastirmasina yogun
ilgi gosterdigi sonucu ¢ikarilabilmektedir. Egitim alanindaki bazi meta-sentez ¢alismalarinda da ayn1 sonuca
varildig1 goriilmektedir (Bekiroglu ve Utkiir-Giillithan, 2022; Ispir ve Yildiz, 2021; Kaptan ve Ding, 2023).

Arastirma kapsaminda yaym yillarina gore dagilimlar belirlenmistir. Buna gore eylem arastirmalarinin
2019 yilinda yogun olarak yapildigi goriilmistiir. Benzer bigimde farkli konularda yapilan meta-sentez
caligmalarinda da en gok yaymin 2019 yilinda yapildigi ortaya konulmustur (Cevik ve Kaya, 2021; Ispir ve
Yildiz, 2021; Koyuncu, 2023; Oguztekin vd., 2022; Ozerding vd., 2022). Mevcut ¢alismada 2019 yilindan
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sonraki y1l yani 2020 yilinda eylem arastirmalarinin azalma egiliminde oldugu goriilmiistiir. Bu duruma sebep
olarak Covid-19 pandemisinin yasanmasi ve uygulamali bir yontem olan eylem arastirmalarinin
yiiriitiilememesi gosterilebilir. Ancak sonraki yillarda arastirma sayisi artarak devam etmistir. Boylece eylem
arastirmalarinin simif egitimi alaninda yeri ve 6nemi ortaya ¢ikarilmustir.

Konu alanlar1 agisindan eylem arastirmalari incelendiginde Tiirkge Ogretimi alaninda yapilan
caligmalarin baskin oldugu goriilmiistiir. Tiirk¢e 6gretimi konu alanindan sonra ise sosyal bilgiler ve hayat
bilgisi 6gretimi konu alaninda ¢alismalarin yogunlastigi belirlenmistir. Bu durum 6ncelikle Tiirk¢e dersinin
ilkokul programinda temel bir disiplin olarak yer almasi, okuma, yazma, dinleme ve konugma gibi diger tiim
derslerin basarisini etkileyen becerileri kapsamasi ve programda en yiiksek oranda ders saatine sahip olmasi
ile iligkilendirilebilir. Tiirkce Ogretimi sinif i¢i etkinliklerle kolaylikla gdzlenebilen ve kisa dongiilerle
gelistirilebilen siiregler barmdirdigindan eylem aragtirmalarina uygun bir alan olusturmustur. Hayat bilgisi ve
sosyal bilgiler 6gretimi konu alanlarinin yogunlugu ise degerler egitimi, vatandaslik bilinci, sosyal beceriler
ve glinlik yasam becerileri gibi 6grencilerin kisisel ve toplumsal gelisimine katki saglayan kazanimlar
barindirmasi ile agiklanabilir. Mevcut arastirmada smif egitimi alaninda Tiirkge, Hayat bilgisi ve sosyal bilgiler
Ogretimi alanlarina oranla az da olsa matematik 6gretimi, fen bilimleri 6gretimi ve d6gretmen yetistirme ve
egitimi konu alanlarinda ¢aligmalar yiiriitiildiigli ortaya konmustur. Bu sonuca benzer bigimde Caligkan ve
Serce (2018), caligmalarinda Tiirkiye’de egitim alaninda yapilan eylem aragtirmalarini incelemis ve konu
alanlar1 bakiminda sosyal bilgiler 6gretimi konu alaninin ¢ogunlukla tercih edildigi ancak Tiirk¢e 6gretimi
konu alanmin diger alanlara oranla daha az oranda tercih edildigi sonucunu ortaya ¢ikarmislardir. Bir bagka
arastirmada Tlrkiye’de egitim bilimleri alaninda yapilan eylem arastirmasi iceren doktora tezleri incelenmis
ve aragtirmanin sonucunda Tirk¢e egitimi ve Sosyal bilgiler egitimi konu alanlarinda ¢ok sayida arastirma
oldugu tespit edilmistir (Tirkan, Yolcu & Karatas, 2019). Mevcut aragtirmada az sayida STEM egitimi,
ogrenme giicliigii, felsefe, insan haklari, yurttaglik ve demokrasi, serbest etkinlikler, aile okuryazarligi, cocuk
haklar1, giirtiltii kirliligi, zeka oyunlar1, miizik 6gretimi, trafik glivenligi, gorsel sanatlar, kodlama konularinda
eylem arastirmalar1 yapildigi ortaya c¢ikarilmistir. Bu sonuglar simif egitimi alaninda eylem arastirmalarinin
agirhikl olarak dil ve sosyal beceri odakli ytirtitiildiiglinii ancak fen, matematik ve sanat gibi diger disiplinlerde
gorece sinirl sayida arastirma yapildigim gostermektedir. Bununla birlikte beden egitimi ve oyun 6gretimi
alaninda ¢aligmaya rastlanmamistir. Boylece bu alanlarda ¢aligma ihtiyacinin oldugu sonucu ortaya ¢ikmaistir.

Meta-senteze tabi tutulan eylem arastirmalarinda caligma grubu olarak oncelikle 6grenciler, sonra
sirasi ile dgretmenler, 6gretmen adaylar1 ve veliler tercih edilmistir. Ogrenciler iizerinde ¢alismalarin daha
fazla olmasi, eylem aragtirmalarinin dogasi geregi en dogrudan etkilesim i¢inde olunan gruplara odaklanmasi
ve Ogrencilerin dgretim siirecinin 0znesi olmasi ile iligkilendirilebilir. Benzer bigimde Kaptan ve Ding
(2023)’in yaptig1 arastirmada en fazla eylem arastirmasinin ¢ocuklar iizerinde yuriitiildiigii ortaya ¢ikmustir.
Ayrica mevcut aragtirmada ilkogretim 1. kademenin tim simiflarmin yer aldigi ve cogunlukla 4. smf
ogrencileri ile en az ise 1. simf dgrencileri ile ¢alisildig1 goriilmiistiir. Ust siif diizeylerinde 6grencilerin,
akademik yeterliliklerini 6nemli oranda kazanmig olmalari, daha karmasik gdrevlerin {istesinden gelmeleri ve
etkinlikleri uygulamaya daha uygun goriilmesine dolayisi ile ¢alisma grubu olarak belirlenmelerine neden
olmus olabilir. Bunun yan1 sira ilkokulun son diizeyi olan dordiincii simif 6grencilerinin ulastiklari akademik,
sosyal ve duyussal potansiyelleri aragtirmacilara uygulama, veri toplama ve degerlendirme siireclerini saglikli
yiiriitebilecekleri ortam olusturmaktadir. Bunun aksine 1. smif Ogrencilerinin okuma-yazma Ogrenme
asamasinda olmalari, gelisim alanlarinin erken donemlerinde olmalari, dikkat siirelerinin kisa olmasi gibi
ozellikleri uygulama esnasinda ekstra pedagojik diizenlemeler yapilmasimi zorunlu hale getirdiginden
arastirmacilarin bu sinif diizeyinde eylem arastirmasi yliriitme egilimini siirlandirmig olabilir. Smif diizeyi
acisindan ortaya ¢ikan bu sonug, eylem arastirmalarmin dagiliminda 6grencilerin gelisimsel o6zellikleri,
Ogretim programindaki icerik yogunlugu ve arastirma uygulamalarinin pratikligi gibi faktorlerin belirleyici
oldugunu gostermektedir.

Aragtirmada ¢aligma grubu olarak ilkokul 6grencilerinin disinda, 6gretmen, 6gretmen adayi ve
velilerin de calisma grubu olarak belirlendigi eylem arastirmalar1 oldugu sonucu ortaya ¢cikmistir. Ogretmenler
Ogretim siirecinin yiriitliciileri olarak eylem arastirmacilarinin ¢aligma grubunda 6nemli yer tutmuslardir.
Ogretmen adaylar1 ise 8gretmen yetistirme programlarinda mesleki yeterliliklerini destekleme amact ile eylem
aragtirmacilarinin  dikkatini ¢ekmigtir. Velilerin en az oranda c¢alisma gruplarinda yer almasi, eylem
aragtirmalarinin daha ¢ok sinif i¢i uygulamalarla sinirli olmasina ve velilerle ¢aligmanin zorluklar barindirmasi
ile aciklanabilir. Ancak eylem arastirmalarinin is birligini esas alan yapisinin geri planda kaldig1 sonucu
cikarilabilmektedir. Okul yoneticilerinin ¢aligsma grubu olarak tercih edilmedigi goriilmiistiir. Boylece eylem
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arastirmalarinin esnekligi, okullarda gorev alan diger kisilere de (yoneticiler, veliler, okul kurullar1 vb.) okulun
karmagik yasaminin bir parcasi olan birgok onemli sorunu ¢dzme imkani sunan yapisi (Stringer, 2014)
iilkemizde sinif egitimi alaninda galigan eylem arastirmacilar tarafindan gz ardi edilmistir. Buradan hareketle
okul yonetimi boyutunun eylem arastirmalari literatiirlinde 6nemli bir bosluk olusturdugu ortaya ¢ikarilmstir.

Incelenen eylem arastirmalarinda veri toplama yontemleri ve araglari agisindan hem nitel hem nicel
veri toplama anlayisimin kullanildigi sonucuna varilmistir. Bununla birlikte ¢cogunlukla nitel veri toplama
yontemleri kullanildig1 ve gériisme yonteminin en ¢ok tercih edildigi ortaya ¢ikmistir. Nitekim Sertoglu’nun
(2020) yazma egitiminde yontem ve teknikleri inceledigi meta-sentez ¢aligmasinda da en ¢ok kullanilan veri
toplama yonteminin goriisme oldugu goriilmiistiir. Nitel veri toplama yontemi olan goriisme, derinlemesine
veri toplamay1 saglamasi sebebiyle eylem arastirmalarinda da en ¢ok kullanilan veri toplama yontemi
olmustur. Ayrica goriisme ve gozlem yontemlerinin oncelikli tercih edilmesi eylem aragtirmasinin katilimci
merkezli ve siire¢ odakl1 yapisi ile ortiismektedir. Eylem arastirmalar: nitel arastirma tiirii olarak bilinmesine
ragmen hem nicel hem nitel veri analiz siirecini i¢inde barindirabilmektedir. Bu sebeple arastirma kapsamina
alinan ¢alismalarda, nicel ve nitel veri analiz yontemleri bir arada kullanildig1 goriilmiistlir. Bununla birlikte
nicel veri analiz ydntemlerinden Wilcoxon Isaretli Siralar Testi ve betimsel istatistiklerin eylem
arastirmalarinda en ¢ok kullanilan nicel veri analiz yontemi olarak tercih edildigi ortaya ¢ikarilmistir. Aynm
zamanda eylem arastirmalari, en ¢ok nitel veri analiz yontemlerinden olan igerik analizi ile analiz edilmistir.
Aymi sonuglar farkli tiirdeki arastirmalari inceleyen benzer meta-sentez calismalarinda da goriilmiistiir
(Ayanoglu ve Akbasli, 2023; Bekiroglu ve Utkiir-Giillithan, 2022; Cevik ve Kaya, 2021; 1spir ve Yildiz, 2021;
Kartal ve Celik, 2022; Oguztekin vd., 2022; Ozerding vd., 2022; Saglamgoncii, 2023; Signaktekin, 2022).

Aragtirma sonucunda eylem aragtirmalarinda kullanilan gecerlik ve gilivenirlik caligmalari1 ortaya
cikarilmistir. Buna gére arastirmalarda i¢ gecerlik ve dis gegerlik calismalarmin yapildig: goriilmiistiir. i¢
gecerlik caligmalarindan en ¢ok veri gesitlemesi ve uzman goriisii kullamilmistir. Veri cesitlemesine
gidilmesinde eylem arastirmalarinda kullanilan veri toplama araglar1 ve yontemlerinin zenginligi etkili
olmustur. I¢ gecerlik ayn1 zamanda uzun siireli etkilesim, kodlayic1 giivenirligi, katilime teyidi, derinlemesine
veri toplama, meslektag goriisii, aragtirma adimlarinin tekrar1 ve en az oranda analiz tekrari ile saglanmaya
calisilmistir. Aragtirmalarda dig gecerlik, ¢ogunlukla arastirma siireci ayrintili agiklanarak ardindan dogrudan
alintilar yapilarak saglanmaya calisilmis ve amagli 6rnekleme tercih edilmistir. Nitekim Kartal ve Celik (2022)
meta-sentez ¢alismasinda, inandiriciligi saglamak icin veri gesitlemesi yapildigi ve dis gecerliligi saglamak
icin aragtirma siirecinin detaylandirilmasi yoluna gidildigi sonucuna ulagmistir. Mevcut arastirmada giivenirlik
calismalar1 bakimindan ise i¢ ve dig giivenirlige yonelik sonuglar ortaya konmustur. Bu baglamda dis
giivenirligi saglamak icin teyit incelemesi yapildig i¢ giivenirligin ise tutarlilik incelemesi ile saglanmaya
calisildig1 sonuglarina varilmistir. Ancak giivenirlige iliskin hi¢ bir ¢alismanin yapilmadigi arastirma oraninin
olduke¢a yiiksek oldugu dikkat ¢eken bir sonug¢ olarak goriilmiistiir. Sonug olarak eylem arastirmalarinda
gecerlik ve gilivenirlik calismalarinin dengeli ve sistematik bir bicimde yer almasi, aragtirmalarin bilimsel
saglamlig1 agisindan 6nemlidir. Buradan hareketle eylem arastirmacilarinin 6zellikle giivenirlik calismalarina
iligkin stratejiler gelistirmeleri gerekliligi ortaya ¢cikmustir.

Arastirma kapsamina alman eylem arastirmalarmin sonuglart incelendiginde 6grenci, Ogretmen,
ogretmen aday1 ve veli bakimindan eylem aragtirmalarinin etkilerine yonelik sonuglar ile uygulama sirasinda
karsilasilan sorunlar ve ¢ziim dnerilerine iliskin sonuglar oldugu gériilmiistiir. Ogrenciler acisindan sonuglari
hem olumlu, hem olumsuz ve hem de etkisiz olan arastirmalarin oldugu ortaya ¢ikarilirken 6gretmen, 6gretmen
aday1 ve veliler icin eylem arastirmalarinin sonug¢larinin tamamen olumlu etkilerin oldugu sonucuna
varilmigtir. Buna gore eylem arastirmalar1 kapsamindaki uygulamalarin 6grencilerin derse ve uygulamaya
yonelik tutumlarii olumlu yonde etkiledigi ortaya ¢ikarilmistir. Ayn1 zamanda uygulamalarin 6grencilerin
akademik basarisini, motivasyonunu, derse/ uygulamaya ilgisini, bir¢gok alanda beceri kazanimlarini,
farkindalik  gelistirmelerini,  6zgiivenlerini, derse  aktif katilimini, performansini,  isbirlikli
O0grenmelerini/calismalarmi, deger tanimalarini ve kazanmalarini, okuma isteklerini, davranig olusturmalarini,
kavram yanilgilarini diizenleme ve kavram 6grenmelerini, algilarini, ahlak gelisimlerini, teknolojik bilgi ve
yeterliliklerini, g¢evre kimligi gelistirmelerini, alan okuryazarliklarinda, anlamli ve kalici 6grenmelerinde
olumlu yonde etkilerinin oldugu sonucuna varilmistir. Benzer bicimde Kaptan ve Ding (2023)’in
arastirmasinda eylem arastirmalarmin katilimeilar tizerinde bilgi, beceri, tutum ve davranig bakimindan olumlu
etkiler meydana getirdigi ortaya c¢ikmigtir. Matematik ve fen bilimleri alaninda yiiriitilen eylem
arastirmalarinin incelendigi bir bagka arastirmada 6grencilerin tutum, akademik basari, igbirlikli 6grenme,
sorgulama, problem ¢dzme, teknoloji ve yazma becerileri iizerinde olumlu etkiler oldugu tespit edilmistir
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(Steele, 2006). Mevcut aragtirmada olumlu etkilere karsin Ogrencilerin olumsuz goériis ve duygularinin
belirtildigi ve 6grencilerin performansinin, motivasyonunun, akademik basarisinin, olumsuz yonde etkilendigi
aragtirmalar oldugu saptanmistir. Ancak bu ¢aligmalarin oraninin oldukca az oldugu goriilmistiir. Arastirma
sonucunda 6grenci algilarina, cevreye yonelik materyalist egilimlerinin azalmasina, akic1 okumalarina, okuma
tutumlarina ve derse yonelik tutumlarina eylem arastirma siireglerinin etkisinin olmadigi durumlar oldugu
goriilmiistiir. Arastirmada eylem arastirmalarinin dgretmen, dgretmen aday1 ve veliler i¢in yalnizca olumlu
sonuclar dogurdugu gérﬁlmﬁstﬁr Buna iliskin Ogretmenlerin (;ogunlukla mesleki gelisimine katki sagladlgl
sonucuna varilmustir. Ogretmen adaylarinin ise mesleki becerilerini gehstlrdlgl farkindalik, 6zgiiven, 6zgiir
diisiinme, motivasyonlarin1 ve ilgilerini arttirdigi, deger kazandirdigi, derse yonelik tutum ve goriislerinin
olumlu yonde etkilendigi ortaya ¢ikarilmigtir. Aym1 zamanda velilerin okumaya yo6nelik tutumlarinin, okuma
becerilerinin, 6zgilivenlerinin, goriislerinin, aile okuryazarliliklarinin, kusaklar arasi saglikli bag kurmalarinda
ve bu bagi giiclendirmelerinde olumlu etkilendigi goriilmiistiir.

Incelenen arastirmalarda eylem siirecinde karsilasilan sorunlara iliskin sonuglar ortaya ¢ikmustir. Bu
sonuglar 6grenci, dgretmen, zaman, fiziksel ¢evre ve kosullar kaynakl sorunlar olarak belirlenmistir. Buna
gore cogunlukla &grenciden kaynaklanan sorunlar yasanmustir. Ogrenci kaynakli sorunlardan en ¢ok
derse/etkinlige karsi isteksiz olmalart ve sosyal beceri eksiklikleri olarak goriilmiistiir. Bununla birlikte
ogrencilerin hazir bulunugluk/gelisim diizeyleri, materyal kullanmada, teknolojik ara¢ gere¢ kullanmada ve dil
becerilerinde yetersizlikleri, el becerilerindeki eksiklikler, anne-babalarina iligkin 6zel durumlar ve dikkat
eksikligi yagamalari sorunlar olarak ifade edilmistir. Eylem arastirmasi uygulamalarinin zaman alici olmast
da zaman sorununun ortaya ¢ikmasina sebep olmustur. Fiziksel ¢evre ve kosullar agisindan yasanan sorunlar,
giirliltiilii, uygun olmayan uygulama ortamlari, 6grencilerin devamsizlik yapmasi, tagimali egitim ve uzaktan
egitim olarak ortaya ¢ikmustir. Ogretmen kaynakli ise zaman yonetimi, etkinlik planlama ve gorev
paylasiminda sorunlar ortaya ¢ikmistir. Ogretmenlerin zaman ydnetiminde sorun yasamalari smiflarin
mevcutlarinin fazla olmasi ya da uygulama grubundaki 6grenci sayilariin yiiksek tutulmasina bagl olabilir.
Ogretmenin uygulama hakkindaki bilgi eksikligi ya da yeterince n hazirlik yapamamasi etkinlik planlamada
sorun yasamasina sebep olmus olabilir. Benzer bigimde eylem arastirmalarinda 6gretmen, zaman ve fiziksel
kosullar kaynakli sorunlarin yagandigi ortaya konmustur (Amalia& Wilis, 2021; Izzati et al., 2023; Manfra,
2019; Semathong; 2023; Villahermosa Tingabngab& Santos Binayao, 2023; Wang, 2019). Mevcut aragtirma
sonucunda uygulamalar sirasinda yasanan bu sorunlara yonelik ¢oziim oOnerilerinin de ortaya kondugu
goriilmiistlir. Buna gore 6grenciden kaynaklanan sorunlarin; 6grenciyi motive ederek, uygulamadan haberdar
ederek, Ozgiiven gelistirerek, anne-baba katilmim saglayarak ve sozlii uyarilar yaparak coziilebilecegine
iligkin oneriler getirilmistir. Uygulama siiresinden kaynaklanan sorunlar ise ek eylem planlar yapilarak veya
plan ertelenerek ortadan kaldirilabilecegi ifade edilmistir. Fiziksel gevre ve kosullardan kaynaklanan
sorunlarin, arag-gere¢ temini ve ilgili kosullarin iyilestirilmesi ile ¢oziilebilecegi Onerilmistir. Son olarak
velilere yonelik onlardan destek alinmasina iliskin dneriler sunulmustur.

Arastirma siirecinde eylem aragtirmalarinin Oneriler kismi incelenmistir. Buna gore uygulayici ve
aragtirmacilara yonelik cesitli Oneriler getirildigi goriilmistiir. Arastirmacilara genellikle farkli arastirma
yontemi, konusu ve degiskenler ile ¢alisilmasi 6nerisi sunulmustur. Calisma grubuna yonelik getirilen 6neriler;
arastirmalarin farkli 6gretim kademelerinde yapilmasi, daha biiyiik ve farkli sosyo-ekonomik diizeylerden
gelen katilimeilardan ¢aligma gruplarinin olusturulmasidir. Ayrica aragtirmayi bagka iinite/tema/dersler ile
yapma ve uygulama siiresinin uzatilmasi, arastirmacilara getirilen diger oOnerilerdir. Arastirmalarda
uygulayicilara yonelik &nerilerin ise ¢ogunlukla egitim programi hakkinda oldugu goriilmiistiir. Ogretim
programlarinin aragtirma konusu dikkate alinarak gilincellenmesi ve diizenlenmesi, 6grenme ortamlarmin
zenginlestirilmesi, derslerde cesitli dgretim strateji, yontem ve tekniklerin kullanilmasi, ders kitaplarinin
diizenlenmesi ve disiplinler aras1 yaklasimin benimsenmesi 6nerileri yer almigtir. Ogretmenlerin degisen ve
gelisen diinyada teknolojiye ayak uydurabilmesi, mesleki gelisimini saglanmasi amaciyla hizmet i¢gi egitim,
ogretmen adaylar1 igin hizmet Oncesi egitim Onerilmistir. Ogretmen ve Ogrencilere arag gereg destegi
saglanmasi, velilere egitim verilmesi ve onlardan destek alinmasi 6nerileri uygulayicilara sunulmustur. Benzer
bicimde Saro ve Taray’in (2024) aragtirmasinda eylem arastirmalar1 kapsaminda 6gretmenlere siirekli mesleki
gelisim firsatlar1 saglamak, kurumsal destegi artirmak, mentorluk programlar1 olusturmak, arastirma
kaynaklarina erigimi iyilestirmek ve arastirma basarilari i¢in tanima sistemleri olusturmak gibi Oneriler
getirilmistir.
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Eylem aragtirmalarinda uygulamalar sirasinda ogretmen, Ogrenci, kosullar, zaman kaynakli
karsilagilan sorunlarin arasgtirma sonuglarinda ortaya ¢ikmasi aragtirma baglaminin karmagsik ve dinamik
yapisini ortaya koymaktadir. Ogrencilerin derse katilim ve motivasyon diisiikliigii, hazirbulunusluk ve gelisim
diizeyleri, 6gretmenlerin zaman y&netimi zorluklari, derslik ya da materyal sorunlar gibi fiziksel yetersizlikler
uygulamalarin verimliligini olumsuz etkileyebilir. Bununla birlikte aragtirmalarda bu sorunlara yonelik ¢éziim
Onerilerinin getirilmis olmasi eylem aragtirmalarinin en gii¢lii yanlarindan biri olan siirekli iyilestirme ve
uyarlama siirecinin etkin bir bi¢cimde isletildigini gostermektedir. Bu durum arastirmaci-uygulayicilarin sorun
cozme becerilerini gelistirmesine, 6gretim siirecini yeniden yapilandirmasina ve yeni stratejiler gelistirmesine
olanak saglar. Bu nedenle eylem aragtirmalarinda karsilasilan sorunlar sadece sinirlilik olarak degil yenilikgi
uygulamalarin gelismesine katki sunacak firsatlar olarak degerlendirilebilir. Bu baglamda bir baska
arastirmada da 6gretmenlerin genel olarak eylem arastirmasina yonelik yetkinlik ve cosku gosterdiklerini,
ancak zaman kisitlamalari, yetersiz destek ve arastirma karmasiklig1 gibi zorluklarm yaygin oldugunu ortaya
koymustur. Yine ayni ¢alisma, d6gretmenlerin eylem arastirmasina katilimi ile aragtirma metodolojileri ve
problem ¢dzme becerileri arasindaki giiclii bir korelasyonu ortaya ¢ikarmistir (Saro& Taray, 2024).

Oneriler

Aragtirmanin sonuglar1 dikkate alindiginda eylem aragtirmalarimin ilkokulun tiim kademelerine
dagilimina dikkat ederek ozellikle 1. siniflar {izerinde yogunlastirilmasi ve okul yoneticilerinin ve velilerin
katilimei oldugu eylem arastirmalari yapilmasi 6nerilmektedir. Bununla birlikte Tiirk¢e 6gretimi, hayat bilgisi
ve sosyal bilgiler 6gretimi konu alanlarinin yam sira fen, matematik, miizik 6gretimi, gorsel sanatlar, trafik
giivenligi ve beden egitimi ve oyun gibi konu alanlarinda eylem arastirmalar yiiriitiilmeli boylece bu alanlara
yonelik sorunlara ¢oziim iiretilmelidir. Yapilan eylem arastirmalarinda gecerlik ¢aligmalarina oldugu kadar
giivenirlik ¢alismalarina da agirlik verilmeli kisacasi gecerlik ve giivenirlik ¢alismalarinda dengeli bir yap1
stireci igletilmelidir. Eylem aragtirmalarinin, 6gretim siirecindeki olumlu etkilerinin alana yayilmas1 amaciyla
Ogretmen adaylar1 ve 6gretmenler bu aragtirma tiiriine yonlendirilmeli ve tesvik edilmedir. Mevcut arastirmada
genel bir gergeve ortaya koymak amaclandigindan alanda yapilan arastirmalar ¢cok boyutlu olarak incelenmis
ve arastirma sonuglarina iliskin derinlemesine inceleme sinirli kalmigtir. Bu nedenle sinif egitimi alaninda
yapilan eylem arastirmalarinin sonuglarina iliskin tutum, akademik basari, beceri kazandirma gibi 6zel alt
basliklarda derinlemesine inceleme firsati sunan caligmalar yapilmasi Onerilmektedir. Eylem arastirmalart
siirecinde kaynaklanan sorunlar1 ortadan kaldirmak i¢in hem hizmet i¢indeki 6gretmenlere hem de hizmet
Oncesinde Ogretmen adaylarina eylem arastirma siireclerine iliskin egitimler verilmelidir Ayrica eylem
arastirmasi siirecinde gretmen-uygulayicilara ve okullara fiziksel kosullar ve gerekli materyal saglamada
destek olunmalidir.
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INTRODUCTION

Teachers are a critical component of the education system because of their roles in initiating, developing,
and implementing educational processes. In this context, teachers play an important role in enhancing the
quality of education and even shaping its nature. Accordingly, identifying and developing teacher
competencies is essential to equip teachers with the skills needed to address the challenges they encounter
during instruction. As practitioners in educational settings, teachers may encounter challenges related to
classroom management, multigrade classes, students with special needs, early reading and writing, undesirable
student behavior, and other teaching-related issues (Asal-Ozkan et al., 2022; Giiler et al., 2020; Yaras & Turan,
2021). Teachers are expected to address these challenges through a systematic and scientific approach. Their
efforts to resolve such issues may therefore lead them to engage in action research (Ocak, 2021; Van Lier,
1994).

Action research is a distinctive research approach directly related to classroom teaching and learning
that enables teachers to improve their instruction and enhance student learning. Rather than being an “extra”
that teachers must somehow fit into their already demanding schedules, action research can be integrated into
regular classroom activities to support student learning and improve professional practice. Its flexibility also
provides other members of the school community, including administrators, students, parents, and school
boards, with opportunities to address critical issues arising in the complex daily life of schools (Stringer, 2014).
In this respect, action research can foster greater collaboration among individuals within an institution. It can
help address problems in educational settings, encourage students to learn by making them feel valued as
members of their class, support teachers in positively transforming their classrooms, and contribute to their
professional development (Ocak, 2021; Van Lier, 1994). Action research also aims to bridge the gap between
“theoretical knowledge” and “practice” (Winter & Munn-Giddings, 2001). Its primary purpose is not to
generate theoretical knowledge but to improve and develop practice. In education, one of its central purposes
is to understand an emerging situation and seek positive outcomes through change (Aksoy, 2003; Kuzu, 2009).
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Action research also enables teachers to renew their practices and facilitates the sharing of findings with
stakeholders (Beyhan, 2013). The effects of solutions developed at the classroom level through action research
may extend to the wider school and regional contexts (Ocak, 2021). Its capacity to be conducted either
individually or collaboratively further broadens its scope (Van Lier, 1994). In action research, the practitioner
may serve as the researcher, or the research may be conducted by an external researcher (Yildirim & Simsek,
2021). Action research is also based on the assumption that practitioners are well positioned to conduct
research in their own fields (Van Lier, 1994). One feature that distinguishes action research from other forms
of research is the practitioner’s active involvement in the process, which can facilitate learning and increase
the practitioner’s willingness to learn (O’Brien, 1998).

An analysis of 2,115 articles by Goktas et al. (2012) concluded that action research was the least
preferred type of research. A review of the relevant literature further reveals that only four action research
studies were identified in 2017 (Alpagu, 2021; Balc1 & Seren, 2021; Giineypinar, 2021; Kuru, 2017; Sadi-
Yilmaz, 2017; Tiirkmenoglu & Bastug, 2017; Varol, 2017), whereas an increase in the number of action
research studies was observed in 2021 (Hunutlu, 2021; Kolbasar, 2021; Mandi, 2021; Paydar & Dogan, 2021;
Ozkul, 2021). Kayir (2021) qualitatively examined action research conducted in Turkey and presented an
example of action research. Based on an analysis of 402 theses in the field of Educational Sciences published
between 2016 and 2020, the study found that action research was most prevalent in Social Studies Education,
followed by Elementary Education. Ecevit et al. (2021), who conducted a thematic content analysis of inquiry-
, argumentation-, and STEM-based applications at the elementary school level, similarly found that many of
the 47 publications examined, which employed qualitative research methods, were action research studies. The
frequent use of action research in the field of Classroom Education in recent years indicates its growing
importance in the field. This observation informed the decision regarding the time frame of the publications
included in the present study. The selected period was intended to provide sufficient data diversity and density
by incorporating an adequate number of open-access and indexed studies into the meta-synthesis. Another
rationale for the selected time frame was to examine trends in the field from a contemporary perspective. In
addition, the period following 2017 was marked by the increasing prominence of new instructional models in
Turkey in relation to teacher education, constructivist learning theories, and classroom practices (MEB, 2018).
During this period, the growing emphasis on 21st-century skills, student-centered approaches, and reflective
teacher roles created an environment conducive to action research, analysis, and evaluation studies (OECD,
2020). The COVID-19 pandemic from 2020 onward also brought digitalization in classroom settings, distance
education, and teacher-initiated learning processes to the forefront. Action research conducted during this
period is therefore particularly relevant to understanding transformations in teachers’ practices.

Meta-synthesis, the method employed in the present study, has been used primarily in the fields of
medicine and nursing (Bowman et al., 2018; Finfgeld-Connett, 2006; Hammer et al., 2009; Stomski &
Morrison, 2017), but its use in educational research has increased in recent years. The literature includes meta-
synthesis studies addressing online education (Esfijani, 2018), life skills (Uslu, 2019), social studies (Kartal,
2020), teacher competencies (Nouri et al., 2021), early childhood education (Oztiirk & Ozer, 2022), and
augmented reality (Korkmaz & Morali, 2022). In the field of elementary education, Deveci and Aykac (2019)
conducted a meta-synthesis addressing problems in elementary education, while Balantekin (2021) analyzed
problems encountered in Turkish language classes at the elementary school level. The only meta-synthesis
study identified in the relevant literature specifically within the field of Classroom Education was conducted
by Kodan and Kara (2021), who examined graduate studies on children’s literature within the Department of
Classroom Education. Kaptan and Ding (2023), meanwhile, systematically reviewed 47 action research studies
conducted in the field of early childhood education.

Action research is a participatory and collaborative research method used to improve educational
practices (Koshy, 2005). It has increasingly been adopted in the field of classroom education, providing a basis
for investigating innovative practices related to both classroom teachers’ professional development and
students’ learning processes. However, the diversity of individual studies in the field and their methodological
differences make it difficult to identify broader trends and common patterns. In this context, systematically
examining and analyzing qualitative action research studies through meta-synthesis is important for developing
a holistic understanding of the existing body of knowledge. Meta-synthesis enables findings from qualitative
studies to be integrated into a new conceptual framework (Noblit & Hare, 1988). In doing so, relationships
among findings from different studies can be established, thematic patterns can be identified, and theoretical
frameworks can be developed to inform future research. Meta-synthesis also enables the examination of
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methodological approaches, theoretical foundations, and research processes beyond individual study findings.
Unlike the meta-analysis of quantitative studies, meta-synthesis serves an interpretive rather than merely
aggregative purpose (Finfgeld, 2003; Walsh & Downe, 2005). In this respect, it can reveal less visible aspects
of action research conducted in the field of classroom education in Turkey, including the researcher’s role, the
level of participation, and transformative impact. Such an analysis can contribute not only to the academic
literature but also to teacher education and policy development. Accordingly, the present study provides an
opportunity to synthesize existing knowledge on action research in classroom education in Turkey, identify
gaps in the literature, and contribute to the development of teaching practices grounded in research. At the
same time, by informing practitioner-researchers’ self-evaluation processes, it may reinforce the
transformative potential of action research (Stringer, 2014).

Based on these considerations, the present study aims to examine trends in action research studies
conducted in the field of classroom education in Turkey between 2017 and 2023 that meet the specified criteria
using the meta-synthesis method. In line with this general objective, the study addressed the following research
questions:

1. What are the distributions of action research studies in terms of publication types, publication years,

and subject areas?
Who comprised the study groups in action research studies?
What are the data collection methods, tools, and data analysis methods used in action research studies?

What are the validity and reliability studies related to action research?

A

What are the results and recommendations of action research studies?

METHOD
Research Design

This study employed meta-synthesis (thematic content analysis). According to Calik and So6zbilir
(2014), content analysis can be classified into three categories: meta-synthesis, meta-analysis, and descriptive
content analysis. Meta-synthesis involves synthesizing the findings of studies conducted in a particular field
by organizing them into themes or matrices. As a form of qualitative synthesis focusing primarily on qualitative
studies addressing a specific research topic, meta-synthesis comparatively highlights similarities and
differences across studies (Calik & Sozbilir, 2014). In the present study, meta-synthesis was selected to analyze
action research studies conducted in the field of Classroom Education using qualitative methods and to identify
trends across these studies.

According to Sandelowski et al. (1997), meta-synthesis can be conducted in three different ways. The
first involves integrating the findings reported in studies within a particular field. The second involves
synthesizing the work of different researchers in the relevant field, while the third uses quantitative methods
to bring together qualitative findings from different studies. Walsh and Downe (2005) identified the inability
to explore multiple perspectives as a limitation of the first approach. They noted that the second approach has
been the most widely used and was also adopted in the present study. They further argued that although the
third approach may be relatively superficial, it can still be used in meta-synthesis.

Data Sources

Given that meta-synthesis allows a large number of studies to be examined, studies considered for
inclusion must first be evaluated according to predetermined criteria. Careful specification of these criteria is
important because they define the scope of the meta-synthesis (Polat & Ay, 2016). The criteria for including
studies in a meta-synthesis should therefore be established before the research is conducted (Calik & So6zbilir,
2014; Tekindal & Tombalak, 2021). Selection criteria, also referred to as inclusion and exclusion criteria,
establish the boundaries of a review. Whether systematic or otherwise, all reviews impose some form of
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limitation on the studies considered, and these criteria are shaped by the research questions and conceptual
framework (Newman & Gough, 2020).

In the present study, the criteria were first established, after which purposive sampling was used to
select information-rich cases consistent with the research questions and the nature of the study (Yildinmé&
Simsek, 2021). Meta-synthesis may draw on studies conducted in a particular field using quantitative,
qualitative, or mixed-methods approaches. In addition, the number of quantitative, qualitative, or mixed-
methods studies included should be sufficient to form the basis of the meta-synthesis findings (Calik &
Sozbilir, 2014). It has been suggested that at least 10 or 12 primary studies should be available in the relevant
field (Willig & Wirth, 2018). Accordingly, the preliminary screening conducted in line with the general
objective of the present study indicated that a sufficient number of studies were available.

Selection criteria may also include characteristics of the participants, the country in which the study
was conducted, the language in which the study was reported, and the research method employed (Newman &
Gough, 2020). The time frame established for a meta-synthesis can also influence the quality and diversity of
the studies included (Finlayson & Dixon, 2008). In this context, the present study aimed to examine, through
meta-synthesis, action research studies conducted in the field of classroom education in Turkey between 2017
and 2023. The criteria for inclusion were as follows:

v" The study must have been conducted in the field of Classroom Teaching/Education.

v" The studies must have been conducted between 2017 and 2023.

v" The studies must be Turkey-based (domestic) and published in Turkish.

v" The studies must have used only the action research method from a methodological perspective.
v" Full-text access to the studies must be available, and permission for access must be granted.

v" Data collection tools, data analysis, and the study group must be clearly stated.

After the eligibility criteria were established in accordance with the general objective of the study, the
information sources to be searched were determined. To identify studies that potentially met the inclusion
criteria, searches were conducted in the National (YOK) Thesis Center database, Google Scholar, and the
National Union Catalog (TO-KAT) using the keywords “Elementary Education,” “Classroom Teaching,”
“Classroom Education,” “Action Research,” and “Elementary School.” The study identification, screening,
and selection process, together with the corresponding numbers of records included and excluded, is presented
in Figure 1 using a PRISMA (2020) flowchart.
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Figure 1

Flowchart for the Selection and Exclusion of Studies (PRISMA 2020)

[ Identification of studies through databases and records ]

Records identified through database searches
Last date of screening: 30.06.2023

(n=355)

Remaining records after duplicates have
been removed (n=335)

\

L Excluded records (n =20)

[ Screening ][ Identification ]

E Records rerpaining after abstract and ., Excluded records (n =81)
= title screening (n =274)
&t
=
X
— Full-text records excluded from the study (n = 92)
3 Reasons:
E Ful_l—ltext sources assessed for suitability — 1. Those conducted outside the field of classroom
2 (n=193) education
[Sem)
2. Those that were not strictly action research
e
l 3. Those not sourced from within the country
Records included in the meta- 4. . Télose where the datal colllection éools, data analysis
synthesis and study group were not clearly state
(n =101) 5. Those published in a different language

As shown in the PRISMA flowchart in Figure 1, the research process began with 355 studies identified
through the initial search. Twenty studies were excluded as duplicates. The remaining records were subjected
to title and abstract screening, during which 81 records were excluded. Consequently, 193 studies were selected
for full-text review. During this stage, studies conducted outside the field of classroom education, studies that
did not involve action research processes, studies conducted domestically but not published in Turkish, and
studies in which the data collection tools, data analysis procedures, and study group were not clearly reported
were excluded. In addition, data overlap was identified between an unpublished thesis and an article derived
from that thesis. To prevent duplication of data and ensure that the findings were represented by a single source,
only one of these studies was included in the analysis. The meta-synthesis therefore proceeded with 101
studies. The included studies are listed in Appendix 1. Each study was also assigned an individual identification
number and is referred to throughout the manuscript using the abbreviations “N1, N2, ...”

Data Collection and Analysis

Qualitative research involves a systematic process in which codes or themes are assigned to materials
such as field notes, interview transcripts, or documents. The coded materials are then sorted and examined to
identify similar expressions, relationships between variables, patterns, themes, categories, differences between
subgroups, and recurring sequences. Reflections and other interpretive explanations may also be documented
through notes, diaries, and analytical memos. Over time, a set of claims, propositions, and generalizations
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representing consistencies in the data is developed and compared with an established body of knowledge in
the form of frameworks or theories (Miles et al., 2014).

Accordingly, a three-stage qualitative data analysis process was conducted in the present study. In the
first stage, corresponding to data reduction, the data were systematically coded and organized thematically.
The process began with open coding, in which meaningful statements were converted into concise codes and
similar codes were grouped under broader themes. The resulting codes and themes were then reviewed through
comparative analysis. In the second stage, corresponding to data presentation, the analyzed data were organized
visually in tables. This enabled the researchers to identify similarities and differences across the data more
readily. In the third and final stage, conclusions were drawn and validated through inferences based on the
established themes.

The analysis was conducted iteratively, with the researchers repeatedly revisiting the themes to ensure
consistency in coding. Qualitative analysis is an ongoing and iterative process in which codes and themes may
be re-examined, refined, developed, or rejected as the researchers’ understanding of the data deepens (Miles
etal., 2014). In the present study, both authors independently screened all study titles and abstracts. The studies
were subsequently analyzed according to the established inclusion criteria. Disagreements between the
researchers were resolved through working-group discussions. The study selection process was documented
using a flowchart to enhance transparency and research quality. The flowchart was prepared in accordance
with PRISMA (2020) and is presented as Figure 1 under the Data Sources subsection.

Validity and Reliability Studies

In a study synthesizing qualitative research, valid and reliable data analysis is essential to the integrity,
organization, and credibility of the synthesized information. Accordingly, transparency, systematicity, and
consistency were prioritized throughout the analytical process. In qualitative analysis, attention should be
given not only to coding accuracy but also to systematic, transparent, and analytically consistent procedures,
with emphasis placed on the reliability and robustness of the findings (Munn et al., 2014).

In this context, each stage of the process, from study selection to the final synthesis, was reported
systematically and transparently to ensure traceability and logical consistency. According to Miles and
Huberman (1994), reliability in qualitative research requires clearly stated research questions, consistency
between the study and those questions, and an adequate understanding of the phenomenon under investigation.
In the present study, the research questions were clearly stated. To enhance validity, the data and analytical
procedures were reported in detail to demonstrate how the findings were derived, and purposive sampling was
employed (Yildirim & Simsek, 2021). In addition, both researchers independently developed the codes and
themes used in the analysis, which were subsequently finalized through inter-researcher consensus. The
research content from which the codes and themes were derived is also presented clearly in tabular form.

FINDINGS

This section presents the findings obtained in the study. The findings are organised in accordance with
the research questions. The findings relating to each research question are presented in tabular form.

Findings Regarding the Distribution of Studies by Publication Type, Publication Year, and Subject Area
The first research question was: “What is the distribution of action research studies in terms of

publication type, publication year, and subject area?” The findings regarding the publication types and
publication years of the studies are presented in Table 1.
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Table 1

Publication Types and Years of Research

Themes Codes Research Number f
Master’s Thesis N1, N2, N4, N5, N6, N8, N10, N14, N17, 43
N18, N19, N21, N22, N23, N26, N27, N30,
N31, N32, N33, N35, N36, N39, N43, N50,
" N51, N54, N56, N57, N75, N83, N84, N85,
2, N8&88, N89, N90, N91, N94, N95, N96, N97,
< N99, N101
'§ Article N3, N9, N11, N13, N24, N25, N34, N40, 38
‘§ N41, N42, N45, N46, N47, N53, N55, N58,
S N60, N61, N62, N63, N64, N65, N66, N67,
§ N68, N69, N70, N71, N72, N73, N74, N76,
N77,N78, N79, N80, N81, N§2
Doctoral N7, N12, N15, N16, N20, N28, N29, N37, 20
Theses N38, N44, N48, N49, N52, N59, N86, N87,
N92, N93, N98, N100
Total 101
2017 N41,N42,N43,N61, N66, N69,N100, N101 8
2018 N34, N35, N36, N37, N38, N39, N40, N65, 11
N80, N81, N99
2019 N19, N20, N21, N22, N23, N24, N25, N26, 22
o N27, N28, N29, N30, N31, N32, N33, N60,
g N67, N70, N71, N72, N77, N§2
: 2020 N11, N12, N13, N14, N15, N16, N17, N18, 12
= N62, N74, N78, N97
_§ 2021 N2, N3, N4, N5, N6, N7, N8, N9, N10, N63, 15
§ N68, N70, N75, N79, N96
_ 2022 N1, N44, N45, N46, N47, N48, N49, N50, 15
N76,N90, N91, N92, N93, N94, N95
2023 N51,N52, N53, N54, N55, N56, N57, N58, 18
N59, N64, N73, N83, N84, N85, N86, N87,
N&8, N§9
Total 101

As shown in Table 1, the action research studies conducted in the field of Classroom Education
between 2017 and 2023 comprised master’s theses, journal articles, and doctoral theses. The majority were
master’s theses (n=43), followed by journal articles (n=38) and doctoral theses (n=20). The numbers of journal
articles and master’s theses on action research were relatively similar. The highest number of studies was
conducted in 2019 (f=23), whereas the fewest were published in 2017 (f=8). The number of action research

studies increased from 2020 onward.

For clarity, the findings regarding the subject areas addressed in the studies are presented separately

in Table 2.
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Table 2
Subject Areas
Themes Codes Research Number f
Turkish Language Teaching N2, N8, N10, N22, N23, N24, N26, N34, N39, 31
N42, N43, N46, N47, N48, N50, N53, N56, N63,
N67,N69, N70, N73, N76, N80, N81, N83, N8&8,
NO1, N94, N97, N98
Social Studies Teaching N6, N16, N11, N35, N44, N66, N70, N77, N79, 13
N84, N85, N96, N100
Life Skills Teaching N4, N14, N19, N21, N30, N33, N58, N65, 13
N72,N75, N82, N86, N90
Mathematics Teaching NI, N2, N9, N17, N24, N68, N87, N8&, N92 9
Science Education N7, N40, N41, N44, N52, N64, N95, N99 8
Teacher Training and N27,N40, N41, N62, N68, N78, N101 7
Education
STEM Education N7, N18, N28, N31, N36, 5
§ Learning Difficulties N13, N23, N24, N29, N51 5
<
:‘3 Philosophy N11,N15, N20 3
g Human Rights, Citizenship and N55, N61, N74 3
Democracy
Free Activities N54, N57, N59 3
Family Literacy N38,N93 2
Children’s Rights N3 1
Noise Pollution N32 1
Intelligence Games N25 1
Music Education N5 1
Road Safety N45 1
Visual Arts N49 1
Coding N60 1
Total 108

Table 2 shows that the action research studies included in the meta-synthesis covered a range of subject
areas. The largest number of studies was conducted in Turkish Language Teaching (n=30), followed by Social
Studies Teaching (n=13) and Life Skills Teaching (n=13). These were followed by Mathematics Teaching
(n=9), Science Education (f=8), Teacher Training and Education (f=7), STEM Education (f=5), and Learning
Difficulties (f=5). The concentration of action research in core subject areas was an expected finding. Equal
numbers of studies were conducted in Philosophy, Human Rights, Citizenship and Democracy, and Free
Activities (f=3). In addition, two studies focused on Family Literacy, while one study each addressed
Children’s Rights, Noise Pollution, Intelligence Games, Music Education, Road Safety, Visual Arts, and
Coding.

2085



Trakya Journal of Education, 16(4) 2026, 2048-2107

Findings Regarding the Study Groups

The second research question was: “Who comprised the study groups in action research studies?” The
distribution of the study groups across the studies examined is presented in Table 3.

Table 3
Study Groups
Themes Codes Research Number f
N2, N3, N6, N7, N8, N10, N11, N12, N15, N16, N26, N29, 46
E N31, N32, N35, N36, N39, N42, N43, N44, N45, N47, N49,
S N50, N51, N52, N55, N57, N60, N61, N64, N66, N67, N70,
>~ N77,N79, N81, N84, N85, N87, N89, N94, N95, N96, N97,
N100
. - N1, N4, N20, N21, N22, N24, N32, N33, N34, N37, N54, 27
‘g § N58, N60, N63, N69, N72, N74, N75, N80, N82, N83, N86,
"g > N88, N91, N92, N93, N97, N98, N99
s f: N13, N15, N17, N18, N19, N23, N25, N30, N46, N65, N70, 13
:;‘3 N76, N90
a — N9, N14, N38, N48, N53, N56, N59, N73 8
=
S >
§‘3 - NI11, N12, N20, N28, N32, N36, N38, N49, N50, N72 10
LE 5
S S
= $
3
° N27, N40, N41, N62, N68, N78, N101 7
28
= O
S =
(a9
N6, N38, N49, N93 4
£
o
5
[T
Total 117

According to Table 3, the action research studies included in the meta-synthesis involved students,
teachers, prospective teachers, and parents. Students constituted the predominant study group (n=96), with
Year 4 pupils (n=46) being the most frequently selected. The studies also included Year 3 pupils (f=27), Year
2 pupils (f=13), and, to a lesser extent, Year 1 pupils (f=8). After primary school pupils, the most frequently
represented groups were classroom teachers (f=10) and prospective teachers (f=7). Parents (n=4) constituted
the least frequently represented study group.

Findings Regarding Data Collection Methods, Tools and Data Analysis Methods

The third research question was: “What are the data collection methods, tools, and data analysis
methods used in action research studies?” The findings are presented in Tables 4 and 5. Table 4 presents the
distribution of the studies according to the data collection methods and tools employed.
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Table 4

Data Collection Methods and Tools in The Studies

Themes Codes Research Number f

N1, N3, N6, N7, N8, N9, N10, N14, N15, N16, N17, N18, N19, N20, 71

Interview N21,N22, N23, N24, N25, N26, N27, N28, N31, N35, N36, N37, N38,
N40, N41, N42, N44, N47, N49, N50, N'52, N54, N55, N56, N58, N59,
N60, N62, N63, N64, N65, N66, N67, N68, N69, N70, N71, N73, N74,
N76, N80, N81, N82, N83, N84, N85, N86, N89, N90, N93, N94, N96,
N97, N98, N99, N100, N101

N1, N4, N9, N10, N12, N13, N14, N15, N17, N19, N20, N24, N25, 44

Data Collection Methods and Tools

Observation N29, N30, N35, N38, N40, N45, N49, N50, N51, N53, N54, N57, N59,
N60,N61, N66, N74, N76, N77, N79, N80, N81, N85, N86, N87, N90,
NO92, N95, N97, N98, N99

Test N2, N9, N14, N29, N31, N34, N39, N45, N49, N61, N63, N75, N80, 19
N81, N83, N88, N91, N94, N101

Questionnaires N15,N21, N32, N33, N44,N49, N57, N58, N65, N67, N72, N77,N78, 15
N84, N100

Document review N3, N24, N87, N95, N97 5

Total 164

An examination of Table 4 shows that six different data collection methods and tools were employed
in the action research studies included in the meta-synthesis. Interviews (f=71) were the most frequently used
method, followed by observations (f=45). Tests (f=18) and questionnaires (f=15) were the next most
commonly used tools, while document review (f=5) was the least frequently used data collection method. The
distribution of the studies according to data analysis methods is presented in Table 5.

Table 5
Data Analysis Methods in the Studies
Themes  Codes Research Number f f
Content Analysis N4, N8, N11, N14, N15, N16, N19, N20, N22, N23, N25, 56
N26, N27, N28, N30, N33, N35, N38, N39, N41, N42,
N44, N47, N48, N49, N50, N52, N55, N56, N58, N59,
N60, N61, N62, N64, N65, N66, N69, N70, N71, N72,
N73, N74, N76, N78, N82, N83, N84, N85, N86, N93,
é N94, N96, N99, N100, N101
=
3 =
s @ Descriptive Analysis N1, N3, N4, N6, N8, N9, N10, N12, N13, N18, N21,N23, 41
3 E\ N24, N30, N31, N36, N38, N40, N43, N45, N46, N48,
% g N53, N54, N57, N63, N67, N68, N69, N76, N77, N79,
2 fg N81, N84, N88, N89, N92, N95, N96, N97, N99
;é a Document Analysis N2, N3, N15, N35, N68, N69, N87 7
5 2
= 5|
/| =
s
o Systematic Analytical N5, N20, N28, N29, N51 5
Analysis
Thematic Analysis N7, N98 2
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Table 5 (Continued)

Themes Codes Research Number f f
" Wilcoxon Signed-Rank N1, N7, N10, N14, N16, N17, N31, N40, N49, N63, N64, 15
§ Test N75,N78, N80, N91
g Descriptive Statistics N26, N29, N37, N38, N42, N45, N49, N93 8
% t Test N2, N26, N31, N45, N67, N&81, N88, N93 8
S
<
s Kolmogorov-Smirnov N4, N5, N45 3
S and Shapiro-Wilk
2 statistics
.§ Analysis of Variance N2, N93 2
=
<
=]
o Pearson Correlation N2 1
Analysis
Total 153

As shown in Table 5, both qualitative and quantitative data analysis methods were used in the action
research studies. Content analysis (f=56) was the most frequently used data analysis method, followed by
descriptive analysis (f=41). Overall, qualitative data analysis methods were used most frequently. Other
methods included the Wilcoxon Signed-Rank Test (f=15), descriptive statistics (f=8), the t-test (f=8),
document analysis (f=7), and systematic analytical analysis (f=5). The least frequently used qualitative data
analysis method was thematic analysis (f=2). Among the quantitative data analysis methods, the Wilcoxon
Signed-Rank Test (f=14) was the most frequently used, followed by descriptive statistics (f=8), the t-test (f=8),
Kolmogorov-Smirnov and Shapiro-Wilk statistics (f=3), analysis of variance (f=2), and Pearson correlation

analysis (f=1).

Findings Regarding Validity and Reliability Studies

The fourth research question was: “What are the validity and reliability studies related to action

research?” The findings are presented in Table 6.

Table 6
Validity and Reliability Studies in Research

Themes Codes Research Number f
Diversification Data N1, N6, N7, N9, N11, N14, N15, N16, N17, N19, 53
diversificati  N20, N22, N24, N25, N26, N28, N29, N30, N36,
on N37, N38, N42, N44, N46, N48, N49, N50, N52,
g N53, N54, N55, N60, N63, N66, N67, N68, N69,
- ‘§ N73, N75, N76, N78, N79, N84, N85, N86, N&9,
% > o N90, N93, N94, N96, N97, N100, N101
2 2 =
3 § i Researcher  N26, N60, N63, N65, N66, N69,N70, N72 8
:_‘§' § g Diversity
§ § © Expert N4, N9, N10, N12, N13, N14, N16, N17, N18, N20, 53
iﬁ opinion/review N25, N26, N27, N30, N31, N33, N35, N37, N43,
~ N44,N48, N50, N51, N52, N53,N61, N62, N63 N64,

N67, N68, N70, N71, N72, N73, N74, N75, N76,
N77, N78, N83, N84, N85, N86, N87, N&9, N91,
N94, N95, N96, N97, N99, N101
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Table 6 (Continued)
Themes Codes Research Number f
Long-term interaction N5, N6, N7, N20, N28, N29, N30, N35, N38, N46, 24
N48, N50, N52, N53, N55, N61, N63, N76, N&6,
N89, N90, N94, N97, N98
Coder reliability N3,N19,N21,N22, N27, N33, N35, N44, N45, N50, 23
N58, N60, N62, N66, N72, N73, N74, N75, N79,
N81, N88, N94, N96
Participant validation N3, N15,N20, N25, N28, N29, N35, N38, N42, N47, 15
N52, N53, N60, N63, N98
In-Depth data N14, N24, N47, N53, N55, N85, N98 7
collection
Peer review N10, N26, N29, N49, N61 5
Repetition of research N28, N46 2
steps
Repetition of analysis N43 1
- Detailed N5, N6, N7, N8, N15, N16, N19, N20, N24, N25, 37
% explanation N26, N28, N29, N42, N43, N44, N47, N48, N49,
3 > Detailed d ot of the NS51, N52, N53, N55, N60, N61, N68, N69, N73,
o g5 CCarcG@esePIoOn  process N76,N79, N84, N86, N89, N90, N94, N100, N101
R e
% E) Direct N7,N11,N12,N17,N19, N20, N22, N24, N25, N33, 26
2 2] citation N40, N44, N49, N50, N53, N54, N59, N68, N70,
S £ N73, N74, N75, N78, N79, N90, N94, N98
N
% Purposive sampling N17, N20, N30, N49, N53, N56, N57, N65, N68, 11
N72, N86
Unspecified N82, N92 2
NI, N2, N6, N10, N11, N13, N17, N18, N22, N25, 51
Unspecified N26, N27, N32, N34, N35, N36, N38, N39, N40,
N41, N44, N45, N46, N48, N50, N51, N55, N56,
N57, N58, N59, N61, N62, N64, N65, N66, N68,
2 N69, N72, N80, N&81, N82, N83, N87, N91, N92,
'-g NO93, N94, N95, N96, N99
2 =z N4, N5, N7, N8, N9, N14, N16, N19, N20, N21, 29
= £ Verifiability N29, N30, N31, N33, N42, N47, N49, N52, N53,
_'§ ‘Q;z = N54, N70, N79, N85, N86, N90, N97, N98, N100,
s YA N101
= 2z N3,N7,N12, N15,N16, N19, N20, N23, N24, N28, 34
£ = Consistency N30, N33, N37, N43, N47, N49, N52, N53, N63,
g = N70, N73, N74, N77, N78, N79, N84, N85, N&6,
- R N88, N89, N90, N97, N100, N101
Total 381

According to Table 6, most of the procedures reported under internal and external validity were
intended to establish credibility. Data diversification (f=53) and expert opinion/review (f=53) were the most
frequently employed procedures for enhancing credibility. Other procedures included long-term interaction,
coder reliability, participant validation, in-depth data collection, peer review, and repetition of research steps.
Repetition of analysis was the least frequently reported procedure for establishing credibility.
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Regarding external validity, detailed descriptions of the research process were used to enhance
transferability. Other procedures intended to support transferability included direct citation and purposive
sampling. Two studies did not provide information regarding validity procedures. Examination of the
reliability procedures further showed that a large number of studies (f=51) did not specify how reliability was
addressed. Nevertheless, the findings indicated that reliability in action research was also addressed through
confirmatory and consistency reviews.

Findings Regarding the Results and Recommendations of the Studies

The final research question was: “What are the results and recommendations of action research
studies?” The findings were organized into two broad themes: the results and the recommendations of the
studies. Four themes were identified regarding outcomes for students, teachers, parents, and prospective
teachers, together with an additional theme concerning problems encountered during implementation and the
solutions proposed. The findings regarding study outcomes are presented in Table 7.

Table 7

Findings Regarding Students, Teachers, Prospective Teachers, and Parents

Themes Codes Research Number f

Lesson/activity N1, N3, N5, N6, N7, N8, N9, N11, N12, N14, N15, N16, 41
N18,N21,N22, N23, N24, N25, N26, N31, N33, N35, N37,
N38, N42, N44, N45, N47, N48, N50, N52, N56, N66, N71,
N76, N80, N85, N89, N93, N96, N99

Skill development N15,N17,N29, N52, N53, N54, N55, N56, N59, N60, N63, 32
N73,N75,N76,N72,N79, N80, N81, N82, N83, N84, N85,
N88, N90, N91, N93, N94, N95, N97, N98, N99, N101

Academic achievement N2, N14, N16, N24, N29, N37, N38, N46, N48, N50, N51, 22
N52, N56, N60, N64, N70, N84, N89, N90, N92, N96, N98
Motivation NI, N6, N10, N14, N25, N29, N31, N42, N60, N66, N80, 17
N84, N85, N94, N97, N9§
Interest in the lesson/activity N7, N12, N14, N25, N31, N33, N47, N50, N53, N56, N58, 16
N64, N71, N73, N85, N99
Active participation N25,N28,N29, N33, N35, N44, N47, N50, N52, N58,N71, 16
N73, N75, N77, N80, N84, N96
] Awareness N3, N5, N15, N20, N32, N49, N57, N60, N66, N68, N71, 14
£ ks N74, N77, N86
= o Opinion N3, N18, N35, N66, N68, N70, N80, N92, N100 9
é k= Self-confidence NI15, N20, N25, N29, N42, N52, N82, N97 8
:Q_“ g Collaborative learning/ work N54, N58, N60, N73, N75, N79, N84, N85 8
@ _g Performance N5, N8, N24, N29, N75 5
§ g Value acquisition/recognition N64, N74, N82, N85, N86 5
I~ é’ Behaviour N21,N31, N49 3
= Rectifying misconceptions/concept ~ N61, N64, N71 3
learning
Perception N21, N31, N84 3
Transferring knowledge and skills N60, N74 2
to daily life
Strengthening Cognitive N61, N80 2
Structures/Organizing Information
Meaningful learning N61, N64 2
Moral reasoning patterns/moral N78, N8&2 2
development
Acquisition of technological N68, N&1 2
knowledge and competence
Fostering environmental awareness ~ N78 1
Summarising the main points of a N69 1
text
Long-term learning N90 1
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Table 7 ( Continued)
Themes Codes Research Number f
Subject literacy N100 1
5 _Views N1, N44 2
< &2 Motivation N1, N61 2
£ % Emotions N25 1
é é Performance N8 1
= & Akademic achievement N37 1
® Perceptions N4 1
= The reduction of materialistic N78 1
E tendencies towards the environment
“g Fluent reading N83 1
- Reading attitudes NIl 1
= Attitudes towards the subject N92 1
. Professional development N12, N28, N36, N37, N44 5
o]
% ¢ 5 £ Awarcness N20, N32, N44 2
= ~ < o
é § ;:c@ :E Attitudes towards practice N21, N36 2
= é Understanding of students N36 1
5 Professional skills N27, N40 2
,§ 2 Awareness N27,N62 2
3 o _Self-confidence N27, N62 2
? ez & Views N27 1
&< &  Motivation N27 1
:i § & Valuc-adding N62 1
2S 2 Thinking freely N62 1
§ ?é Attitudes towards the lesson N41 1
i~ < Interest N41 1
2 o Attitudes towards reading and N38, N93 2
S 2 writing
E ‘2 Reading skills N38 1
= S Self-confidence N38 1
oy 2 Forming an Opinion N70 1
| 2 g _Literacy skills N93 1
é’a = &2 Establishment/strengthening of No64 1
= © healthy intergenerational bonds
Total 257

An examination of Table 7 shows that the findings of the action research studies concerned students,
teachers, prospective teachers, and parents. From the students’ perspective, both positive and negative effects
were identified, along with studies reporting no specific effect. Overall, however, most action research studies
reported positive effects on students. Students’ attitudes toward the lesson/activity (f=41) represented the most
frequently reported positive outcome. Other positive outcomes included skill development (f=32), academic
achievement (f=22), motivation (f=17), interest in the lesson/activity (f=16), active participation (f=16),
awareness (f=14), opinion (f=9), self-confidence (f=8), collaborative learning/work (f=8), performance (f=5),
value acquisition/recognition (f=5), behavior (f=3), rectifying misconceptions/concept learning (f=3),
perception (f=3), transferring knowledge and skills to daily life (f=2), meaningful learning (f=2), moral
reasoning patterns/moral development (f=2), acquisition of technological knowledge and competence (f=2),
fostering environmental awareness (f=1), summarizing the main points of a text (f=1), long-term learning
(f=1), and subject literacy (f=1). Although considerably less frequent, negative effects were also reported in
relation to students’ views (f=2), motivation (f=2), emotions, performance, and academic achievement (f=1).
The findings further indicated no effect on students’ perceptions, reduction of materialistic tendencies toward
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the environment, fluent reading, reading attitudes, or attitudes toward the subject. According to Table 7, action
research yielded only positive outcomes for teachers. These outcomes concerned professional development
(f=5), awareness (f=2), attitudes toward practice (f=2), and understanding of students (f=1). Studies involving
prospective teachers similarly reported positive effects, particularly on professional skills, awareness, and self-
confidence (f=2). Positive effects were also reported for prospective teachers’ views (f=1), motivation (f=1),
value-adding (f=1), attitudes toward the lesson (f=1), and interest (f=1). Positive outcomes were also identified
for parents. These included attitudes toward reading and writing (f=2), reading skills (f=1), self-confidence
(f=1), literacy skills (f=1), and the establishment or strengthening of healthy intergenerational bonds (f=1).
The findings regarding problems encountered during action research and the solutions proposed are presented

in Table 8.

Table 8

Problems Encountered During Implementation and Proposed Solutions

Themes Codes Research Number f
Reluctance to Participate in N7, N16, N28, N38, N44, 7
Class/Activities N61, N97
Lack of Social Skills N7,N15, N28, N52, N61, N82 6
< Readiness/Developmental Level N7,N35, N61, N9O 4
'§ Inability to Use Materials N7,N16 2
§ Student-related problems Inability to Use Technological N64, N96 2
§ Tools and Equipment
§~ Language Deficits N64, N96 2
§° Parental (Special) Circumstances ~ N61 1
B Lack of Fine Motor Skills N28 1
.-§ Attention Deficit N7 1
§ Time-related problems Time-Consuming Implementation N16, N20, N28, N36, N37, N52, 7
g N96
§ Noise/Unsuitable Implementation  N20, N49, N90 3
S Problems related to the Environment
5 physical environment Absenteeism N21, N38 2
§ and conditions Transportation-Based Education ~ N21 1
& Distance Learning Environment N68 1
Time Management N20, N49, N90 3
Teacher-related Activity Planning N20, N28 2
problems -
Task Assignment NS52 1
Motivation N28, N44 2
] Keeping Participants Informed N38, N49 2
S Recommendations for Building Self-Confidence N6l 1
S Students :
S Encouraging Parental N6l 1
3, Involvement
;33 Giving Verbal Warnings N7 1
= Recommendations for Contingency Plan NI15 1
S .
- the Implementation Postponing the Plan N21 1
5 Process Researcher Support
3 Recommendations for Researcher Support N20, N44 2
&  Teachers
§ Recommendations for Providing Projection Equipment N21 1
53 the Physical Improving Relevant Conditions N62 1
0 Environment and
“ Conditions
Recommendations for Seeking Parent Support N90 1
Parents
Total 76
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An examination of Table 8 shows that the problems encountered during the implementation of action
plans formed a distinct theme. Within this theme, sub-themes concerned problems related to students, time,
the physical environment and conditions, and teachers. Most of the problems encountered during
implementation were student-related. A lack of enthusiasm for the lesson/activity (f=7) was among the most
frequently reported student-related problems, followed by a lack of social skills (f=6), readiness/developmental
level (f=4), insufficient use of technological tools and equipment (f=2), insufficient use of materials (f=2), and
language-related difficulties. Less frequently reported problems included a lack of fine motor skills (f=1),
parental special circumstances (f=1), and attention deficits (f=1). The time-related problem identified in the
studies concerned the time-consuming nature of implementation (f=7). Problems related to the physical
environment and conditions included noise (f=3), absenteeism (f=2), transportation-based education (f=1), and
the distance learning environment (f=1). Teacher-related problems concerned time management (f=3), activity
planning (f=2), and task assignment (f=1). Table 8 also presents proposed solutions to problems arising from
students, the implementation process, teachers, and the physical environment and conditions. The greatest
number of proposed solutions concerned student-related problems. These included increasing motivation
(f=2), keeping students informed about the practice (f=2), building self-confidence (f=1), encouraging parental
involvement (f=1), and giving verbal warnings (f=1). Additional action plans (f=1) and postponing the plan
(f=1) were proposed to address problems arising during implementation. Researcher support (f=2) was
proposed as a solution to problems experienced by teachers. Problems arising from the physical environment
and conditions were addressed through recommendations to provide a projector (f=1) and improve the relevant
conditions (f=1). The recommendations reported in the action research studies were coded and organized under
the broader theme of recommendations. These codes were grouped into two sub-themes: recommendations for
researchers and recommendations for practitioners. The resulting findings are presented in Table 9.

Table 9

Recommendations for Researchers and Practitioners

Themes Codes Research Number f
Research Method N1, N5, N7, N8, N12, N13, N15, N16, N18, N20, 37
N23, N25, N28, N29, N30, N31, N33, N37, N38,
Recommendations N39, N42, N43, N44, N46, N47, N48, N52, N57,
for Research N68, N71, N74, N78, N82, N83, N85, N91, N92,
Processes N94
Subject N1, N7,N9, N12, N16, N17, N18, N19, N20, N27, 22
N28, N34, N35, N36, N39, N42, N50, A51, N52,
§ N57, N58, N95
§ Variable N1, N15, N20, N25, N30, N35, N36, N39, N42, 12
s N44, N49, N93
é N1, N2, N5, N7, N§, N14, N15, N17, N18§, N19, 37
é N21, N22, N23, N25, N26, N28, N29, N30, N31,
4 Recommendations Different Educational N335, N36, N39, N42, N44, N46, N52, N54, N57,
- for the Working Levels N61, N63, N69, N76, N83, N87, N92, N93, N98,
-§ Group N100
°§ Working Group Size NI, N12, N21, N39, N48, N55, N63, N68 8
=
S
§ Different N5, N15, N23, N38, N44, N79, N93, N97 8
Socioeconomic Levels
Suggestions for N27,N31, N36, N44, N69, N71, N72, N73, N77, 22
Working with Different N78, N82, N84, N85, N87, N90, N92, N94, N96,
Themes/Lessons N97,N98, N99, N100
Suggestions Extension of Duration N4, N27, N43, N69, N76, N82, N92, N100 8
Regarding the

Duration of the
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Table 9 ( Continued)
Themes Codes Research Number f
Curriculum N3, N6, N8, N16, N17, N20, N21, N22, N25, N28, 23
N30, N31, N32, N33, N39, N48, N49, N56, N80,
N87,N92, N99, N100
Recommendations Learning Environment N2, N5, N9, N7, N8, N15, N21, N22, N28§, N30, 21
for the Curriculum N32, N45, N55, N59, N63, N64, N70, N77, N8O,
N95, N99
. Teaching Strategies, N5, N6, N7, N12, N13, N16, N22, N28, N34, N42, 19
§ Methods, and N56, N63, N64, N66, N74, N77, N79, N94, N100
.§ Textbook N3, N6, N20, N26, N44, N80, N99, N100 8
§ Interdisciplinary N2, N16
& Approach
§
§ Recommendations N1, N4, N8, N12, N15, N18, N20, N21, N22, N27, 32
¥ for Teacher In-Service Training N28, N30, N31, N32, N38, N39, N43, N44, N47,
T Education N49, N50, N57, N58, N61, N62, N63, N80, N82,
§ N84, N87, N96, N99
§ Pre-Service Training N30, N49, N56, N62, N78, N87, N96, N97, N99, 10
) N101
= Recommendations Parent N9, N17, N32, N70, N79, N93 6
for Parents education/support
Recommendations Supplies support N28, N31, N32, N36 4
for Materials
Recommendations Preparatory work N92 1
for Pilot Studies
Total 282

An examination of Table 9 shows that the action research studies provided recommendations for both
researchers and practitioners. Recommendations for researchers concerned research processes, study groups,
work with different themes or subjects, and study duration. The most frequently reported recommendations
for researchers concerned research methods (f=37), subject matter (f=22), and variables (f=12). A substantial
number of recommendations also concerned study groups. In particular, there was a strong emphasis on
conducting studies at different educational levels (f=37). Recommendations were also made regarding study
group size (f=8) and the inclusion of participants from different socioeconomic backgrounds (f=8). Other
recommendations included conducting implementations with different themes/subjects (f=22) and extending
the duration of implementation (f=8). According to Table 9, recommendations for practitioners concerned the
curriculum, teacher education, resources, and parents. Most recommendations for practitioners focused on the
curriculum. These included adjustments to the curriculum (f=23), the learning environment (f=21), the use of
teaching strategies, methods, and techniques (f=19), textbooks (f=8), and an interdisciplinary approach (f=2).
Teacher education represented another major area of recommendation, with studies recommending in-service
teacher training (f=32) and pre-service teacher training (f=10). Other recommendations for practitioners
concerned parent education/support (f=6) and the provision of resources and equipment for teachers and pupils
(f=4).
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DISCUSSION AND CONCLUSION

The present study included 101 action research studies conducted in the field of classroom education
in the meta-synthesis. The studies were examined in terms of publication type, publication year, and subject
area. They were also analyzed in terms of study groups, data collection methods and tools, data analysis
methods, and validity and reliability procedures. Finally, the findings and recommendations reported in the
studies were evaluated.

An examination of the studies included in the meta-synthesis showed that action research was
conducted in the form of master’s theses, doctoral theses, and journal articles. Among these publication types,
master’s theses were the most common. This finding suggests that emerging researchers show considerable
interest in action research. Similar findings have been reported in other meta-synthesis studies in the field of
education (Bekiroglu & Utkiir-Giilliihan, 2022; Ispir & Yildiz, 2021; Kaptan & Ding, 2023).

The distribution of studies by publication year showed that action research was most frequently
conducted in 2019. Similarly, meta-synthesis studies on various topics have reported that the highest number
of publications occurred in 2019 (Cevik & Kaya, 2021; ispir & Yildiz, 2021; Koyuncu, 2023; Oguztekin et
al., 2022; Ozerding et al., 2022). In the present study, the number of action research studies declined in 2020
compared with 2019. This decline may be attributed to the COVID-19 pandemic and the difficulties associated
with conducting action research as an applied research method. However, the number of studies increased
again in subsequent years. These findings highlight the place and importance of action research in the field of
classroom education.

In terms of subject area, studies in Turkish Language Teaching predominated. These were followed
by studies in Social Studies and Life Skills Education. This concentration may primarily be attributed to the
central position of Turkish Language Teaching in the primary school curriculum, as it encompasses skills that
influence achievement across other subjects, including reading, writing, listening, and speaking, and has the
highest number of instructional hours in the curriculum. Because Turkish Language Teaching involves
processes that can be readily observed through classroom activities and developed through short cycles, it
provides a suitable context for action research. The concentration of studies in Life Skills and Social Studies
Education may similarly be explained by their emphasis on outcomes related to students’ personal and social
development, including values education, civic awareness, social skills, and daily living skills.

The present study showed that, although action research in the field of classroom education primarily
focused on Turkish Language Teaching, Life Skills, and Social Studies, a smaller number of studies were also
conducted in Mathematics Teaching, Science Education, and Teacher Training and Education. Similarly,
Caligkan and Serce (2018) examined action research conducted in the field of education in Turkey and found
that Social Studies was the most frequently preferred subject area, whereas Turkish Language Education was
represented to a lesser extent than other areas. Another study examining doctoral theses involving action
research in the field of educational sciences in Turkey identified a considerable number of studies in Turkish
Language Education and Social Studies Education (Tiirkan et al., 2019).

The present study also showed that relatively few action research studies were conducted in STEM
Education, Learning Difficulties, Philosophy, Human Rights, Citizenship and Democracy, Free Activities,
Family Literacy, Children’s Rights, Noise Pollution, Intelligence Games, Music Education, Road Safety,
Visual Arts, and Coding. These findings indicate that action research in classroom education predominantly
focuses on language-related and social subject areas, whereas comparatively little research has been conducted
in disciplines such as science, mathematics, and the arts. In addition, no studies were identified in Physical
Education or play-based teaching. These areas therefore represent potential directions for future research.

In the action research studies included in the meta-synthesis, students constituted the primary study
group, followed by teachers, prospective teachers, and parents. The greater representation of students may be
attributed to the nature of action research, which focuses on groups with whom practitioners interact directly,
and to students’ central position in the teaching and learning process. Similarly, Kaptan and Ding (2023) found
that most action research studies were conducted with children.
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The present study further showed that all grade levels within primary education were represented, with
Year 4 pupils being the most frequently studied and Year 1 pupils the least frequently studied. The preference
for pupils in higher grade levels may be related to their greater academic proficiency, their ability to undertake
more complex tasks, and their suitability for participating in intervention activities. In addition, the academic,
social, and emotional development of Year 4 pupils, who are in the final stage of primary school, may provide
researchers with a context in which implementation, data collection, and evaluation processes can be conducted
effectively. In contrast, characteristics associated with Year 1 pupils, such as being in the initial stages of
learning to read and write, being at an earlier developmental stage, and having shorter attention spans, may
require additional pedagogical adjustments during implementation and may therefore reduce researchers’
inclination to conduct action research at this grade level. The distribution across grade levels suggests that
students’ developmental characteristics, curriculum demands, and the practical requirements of research
implementation may influence the selection of study groups.

In addition to primary school pupils, the action research studies included teachers, prospective
teachers, and parents. As practitioners directly involved in the teaching process, teachers occupied an important
place among the study groups. Prospective teachers were also included in action research with the aim of
supporting their professional competencies within teacher education programs. Parents, by contrast, were the
least represented group. This may be explained by the predominantly classroom-based nature of action research
and the practical difficulties associated with involving parents. Nevertheless, this finding suggests that the
collaborative dimension of action research has received relatively limited attention.

School administrators were not represented among the study groups. Therefore, the flexibility of action
research, which allows other members of the school community, including administrators, parents, and school
councils, to address significant issues arising in the complex daily life of schools (Stringer, 2014), appears to
have received limited attention among action researchers working in the field of classroom education in
Turkey. Accordingly, school management constitutes an important gap in the existing action research
literature.

The studies examined employed both qualitative and quantitative data collection approaches.
However, qualitative data collection methods predominated, with interviews being the most frequently used
method. Similarly, Sertoglu’s (2020) meta-synthesis examining methods and techniques in writing education
identified interviews as the most commonly used data collection method. As a qualitative data collection
method, interviews are particularly suitable for action research because they facilitate in-depth exploration of
participants’ experiences and perspectives. The frequent use of interviews and observations is also consistent
with the participant-centered and process-oriented nature of action research.

Although action research is commonly associated with qualitative research, it can incorporate both
quantitative and qualitative data analysis procedures. Accordingly, both types of analysis were used in the
studies included in the present meta-synthesis. The Wilcoxon Signed-Rank Test and descriptive statistics were
the most frequently used quantitative data analysis methods, while content analysis was the most frequently
employed qualitative analysis method. Similar findings have been reported in other meta-synthesis studies
examining different areas of research (Ayanoglu & Akbasli, 2023; Bekiroglu & Utkiir-Giilliihan, 2022; Cevik
& Kaya, 2021; Ispir & Yildiz, 2021; Kartal & Celik, 2022; Oguztekin et al., 2022; Ozerding et al., 2022;
Saglamgoncii, 2023; Signaktekin, 2022).

The study also examined the validity and reliability procedures reported in action research studies.
Both internal and external validity procedures were identified. Data diversification and expert opinion were
the most frequently employed procedures for establishing internal validity. The variety of data collection tools
and methods used in action research may have contributed to the frequent use of data diversification. Other
procedures used to enhance internal validity included long-term interaction, coder reliability, participant
validation, in-depth data collection, peer review, repetition of research steps, and, to a lesser extent, repetition
of analysis.

External validity was primarily addressed through detailed descriptions of the research process,
followed by direct quotations and purposive sampling. Similarly, Kartal and Celik (2022) found that data
diversification was used to establish credibility and that detailed descriptions of the research process were
employed to support external validity. The present study also identified procedures related to both internal and
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external reliability. External reliability was addressed through confirmatory review, whereas internal reliability
was addressed through consistency review. However, a notable finding was that a relatively high proportion
of studies did not report reliability procedures. The balanced and systematic inclusion of validity and reliability
procedures is important for ensuring the methodological robustness of action research. These findings therefore
indicate the need for action researchers to pay greater attention to reliability procedures.

An examination of the results of the action research studies showed that the findings concerned effects
on students, teachers, prospective teachers, and parents, as well as problems encountered during
implementation and the solutions proposed. From the students’ perspective, the studies reported positive,
negative, and neutral outcomes, whereas outcomes for teachers, prospective teachers, and parents were entirely
positive.

The action research practices positively influenced students’ attitudes toward lessons and activities.
Positive effects were also reported for academic achievement, motivation, interest in the subject or activity,
skill acquisition, awareness, self-confidence, active participation, performance, collaborative learning/work,
value acquisition and recognition, desire to read, behavior development, correction of misconceptions and
conceptual learning, perceptions, moral development, technological knowledge and competence,
environmental identity, subject literacy, and meaningful and lasting learning. Similarly, Kaptan and Ding
(2023) found that action research produced positive effects on participants’ knowledge, skills, attitudes, and
behavior. Steele (2006), in a study examining action research in mathematics and science, likewise reported
positive effects on students’ attitudes, academic achievement, collaborative learning, inquiry, problem-solving,
technology, and writing skills.

Despite the predominance of positive effects, some studies reported negative student views and
feelings, as well as negative effects on performance, motivation, and academic achievement. However, such
findings were relatively infrequent. Other studies reported no effect on students’ perceptions, reduction of
materialistic tendencies toward the environment, reading fluency, reading attitudes, or attitudes toward the
subject.

The findings indicated only positive outcomes for teachers, prospective teachers, and parents. Action
research contributed primarily to teachers’ professional development, increased their awareness, positively
influenced their attitudes toward practice, and supported their understanding of students. For prospective
teachers, action research supported the development of professional skills and was associated with increased
awareness, self-confidence, critical thinking, motivation, and interest, as well as positive attitudes and views
toward the subject. Positive effects were also identified for parents’ attitudes toward reading, reading skills,
self-confidence, views, family literacy, and their ability to establish and strengthen healthy intergenerational
relationships.

The studies also identified several challenges encountered during implementation. These challenges
were associated with students, teachers, time constraints, and the physical environment and conditions.
Student-related issues were the most frequently reported and included a lack of enthusiasm for lessons or
activities, inadequate social skills, readiness and developmental levels, difficulties in using materials and
technological tools, language-related difficulties, limited fine motor skills, special parental circumstances, and
attention deficits. The time-consuming nature of action research also created time-related difficulties. Problems
associated with the physical environment and conditions included noisy or unsuitable implementation
environments, absenteeism, transportation-based education, and distance learning. Teacher-related problems
included difficulties with time management, activity planning, and task allocation.

Teachers’ difficulties with time management may be related to large class sizes or the number of
students in the implementation group. Similarly, insufficient knowledge of an activity or inadequate
preparation may have contributed to difficulties in activity planning. Previous studies have also reported that
teachers experience problems related to time and physical conditions when conducting action research (Amalia
& Wilis, 2021; Izzati et al., 2023; Manfra, 2019; Semathong, 2023; Villahermosa Tingabngab & Santos
Binayao, 2023; Wang, 2019).

The studies also proposed solutions to problems encountered during implementation. Student-related
problems were addressed through strategies such as increasing motivation, keeping students informed about
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activities, building self-confidence, encouraging parental involvement, and providing verbal reminders.
Problems associated with the duration of implementation were addressed by developing additional action plans
or postponing the plan. Problems related to the physical environment and conditions were addressed by
providing the necessary equipment and improving relevant conditions. Recommendations were also made to
seek parental support.

The recommendations sections of the action research studies contained suggestions for both
researchers and practitioners. Researchers were generally encouraged to use different research methods,
investigate different topics and variables, conduct studies at different educational levels, and work with larger
and more socioeconomically diverse study groups. Other recommendations included conducting research with
different units, themes, or subjects and extending the duration of implementation. Recommendations for
practitioners primarily concerned the curriculum. These included updating and organizing curricula in
accordance with the research topic, enriching learning environments, using a variety of teaching strategies,
methods, and techniques, revising textbooks, and adopting an interdisciplinary approach. In-service training
was recommended to support teachers in adapting to technological developments, while pre-service training
was recommended to promote the professional development of prospective teachers. Other recommendations
included providing equipment and resources for teachers and students, educating parents, and encouraging
parental support. Similarly, Saro and Taray (2024) recommended providing continuous professional
development opportunities for teachers, increasing institutional support, establishing mentoring programs,
improving access to research resources, and developing recognition systems for research achievements.

The problems encountered during implementation, including those related to teachers, students,
environmental conditions, and time constraints, highlight the complex and dynamic nature of action research
contexts. Factors such as low student participation and motivation, differences in readiness and developmental
levels, teachers’ difficulties with time management, and limitations in classroom conditions or materials can
negatively affect the effectiveness of interventions. At the same time, the proposed solutions to these problems
reflect the continuous improvement and adaptation processes that constitute important features of action
research. These processes enable researcher-practitioners to develop problem-solving skills, restructure
teaching processes, and develop new strategies. Accordingly, the challenges encountered in action research
can be viewed not only as limitations but also as opportunities for developing innovative practices.

In this context, Saro and Taray (2024) found that although teachers generally demonstrated
competence and enthusiasm toward action research, difficulties related to time constraints, insufficient support,
and the complexity of research were widespread. They also reported a strong correlation between teachers’
participation in action research and their research methodology and problem-solving skills.

Recommendations

Based on the findings of the study, action research should be conducted across all primary school grade
levels, with particular attention given to Year 1. Action research involving school administrators and parents
should also be encouraged. In addition, action research should extend beyond Turkish Language Teaching,
Life Skills, and Social Studies to include Science, Mathematics, Music, Visual Arts, Road Safety, Physical
Education, and play-based teaching, thereby enabling problems in these areas to be addressed through
systematic inquiry.

Validity and reliability procedures should receive balanced attention in action research. Greater
emphasis should therefore be placed on reliability procedures alongside validity procedures. To disseminate
the positive contributions of action research to teaching and learning, teachers and prospective teachers should
also be encouraged to engage in action research.

As the present study aimed to provide a broad overview of the field, it examined existing research
across multiple dimensions, which limited the extent to which individual findings could be analyzed in depth.
Future studies may therefore focus more closely on specific areas identified in the present synthesis, such as
attitudes, academic achievement, and skill development. To reduce problems encountered during action
research, both in-service teachers and prospective teachers should receive training on action research
processes. Schools and teacher-practitioners should also be supported through improvements in physical
conditions and access to the materials required for conducting action research.
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