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Abstract

This study aims to conduct a comparative analysis of 8th-grade history textbooks used in the Turkic
Republics, including Tirkiye, Azerbaijan, Kazakhstan, Kyrgyzstan, Uzbekistan, Turkmenistan, and the
Turkish Republic of Northern Cyprus (TRNC). Utilizing a qualitative research design, the study employed
document analysis to examine the distribution of content, language and presentation characteristics, visual
design elements, and assessment-evaluation practices within the textbooks. A total of twelve textbooks
officially approved by the respective ministries of education were analyzed through a criterion-based
evaluation rubric developed in line with expert opinions. The findings reveal significant differences among
the textbooks regarding their historical scope and pedagogical orientations. Textbooks in Tiirkiye and TRNC
focus exclusively on national history, whereas those in Azerbaijan demonstrate a more balanced structure,
integrating national, Turkic, and world history content. Visual and text design features indicate that student-
centered approaches are more prominent in Azerbaijan and TRNC textbooks, while textbooks from some
countries, such as Uzbekistan, predominantly present dense block texts that may hinder student
engagement. Additionally, substantial disparities were found in assessment practices, with Tiirkiye offering
a wider variety of question types targeting higher-order thinking skills. Overall, the study concludes that
although the Turkic Republics share a common historical legacy, their history education practices diverge
considerably due to varying national policies and pedagogical priorities. It is recommended that history
textbooks be improved in terms of content balance, visual design, and assessment strategies to better
support the development of historical thinking skills and a comprehensive historical perspective among
students.
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Alig, Ciftci & Dénmez

ARASTIRMA MAKALESI

TURK CUMHURIYETLERINDE OKUTULAN ORTAOKUL 8. SINIF TARIH
DERS KITAPLARININ KARSILASTIRMALI ANALIZi: NITEL DOKUMAN
INCELEMESI

0z

Bu c¢alismada Tiirk cumbhuriyetlerinden Tiirkiye, Azerbaycan, Kazakistan, Kirgizistan, Ozbekistan,
Tiirkmenistan ve Kuzey Kibris Tiirk Cumhuriyeti'nde ortaokul sekizinci sinif diizeyinde okutulan tarih ders
kitaplarinin karsilastirmali analizinin yapilmasi amag¢lanmistir. Bu ama¢ dogrultusunda dokiiman analizi
yonteminin uygulandigi ¢alismada Azerbaycan’dan 3, Kazakistan’dan 2, Kuzey Kibris Tirk
Cumhuriyeti'nden, Tiirkmenistan’dan ve Tiirkiye’den 1’er, Kirgizistan’dan 2, Ozbekistan’dan 2 olmak iizere
toplam 12 adet 8. sinif tarih ders kitaplar1 incelemeye alinmistir. Dokiiman analizi kapsaminda ¢alismada
program dagilimi, metin ve gorsellerin kullanimi ile 6lcme ydntemleri incelenmistir. Elde edilen bulgulara
gore; ders kitaplarinin igerikleri incelendiginde kitaplarda genel olarak akici ve sinif diizeylerine uygun bir
dilin kullanildig1; 6nemli noktalarin kitaplarin ¢ogunlugunda koyu renklerle vurgulandig: ve sikiciliktan
uzaklasilmasi adina da metin kutularina yer verildigi belirlenmistir. Goérsel degerlendirme sonucunda ise
ozellikle Kazakistan ve Ozbekistan’daki ders kitaplar1 daha sade bulunmus, gorsel acidan en zengin ders
kitabinin da Kuzey Kibris Tiirk Cumhuriyeti'ndeki ders kitabi oldugu belirlenmistir. Olgme ve degerlendirme
bakimindan ise neredeyse tiim kitaplar icerik bakimindan yeterli ve zengindir. Bu konuda en kapsamli kitap
Tiirkiye’deki ders kitabidir. Ogrencilerin tarihi konulara dikkatlerinin cekilmesi, motivasyonlarinin
artirilmas1 bakimindan ders kitaplarinin gorsel, anlatim ve o6l¢me-degerlendirme agisindan c¢agin
gerekliliklerine uygun hale getirilmesi ayrica iilkelerde belirli kriterlere uyum saglanarak gelistirilmesi tarih
konularinin 6gretimi agisindan 6nemli goriilmektedir.
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Genis Ozet

Bu calisma, ortak bir tarihsel mirasa sahip olan Tiirk Cumhuriyetlerinde okutulan 8. sinif tarih ders
kitaplarim igerik, metin sunumu, gorsel kullanim o0zellikleri ve o6l¢me-degerlendirme yaklasimlari
bakimindan karsilastirmali olarak incelemeyi amaclamaktadir. Tiirk Cumhuriyetleri; Tiirkiye, Azerbaycan,
Kazakistan, Kirgizistan, Ozbekistan, Tiirkmenistan ve Kuzey Kibris Tiirk Cumhuriyeti’nden olusmakta olup,
bu iilkelerdeki tarih 6gretimi uygulamalar1 hem ortak kiiltiirel baglarin hem de ulusal politikalarin etkisiyle
farklilasmaktadir. Calismanin temel motivasyonu, tarih 6gretiminin yalmizca bilgi aktarimi degil, ayni
zamanda kimlik insasi, ulusal biling olusturma ve tarihsel diisiinme becerilerini gelistirme agisindan
belirleyici bir alan olmasidir. Bu nedenle ders kitaplarinin yapisal ve pedagojik agidan karsilastirilmasi,
tilkeler aras1 benzerlikleri ve ayrismalari ortaya koymak acisindan 6nem tasimaktadir.

Arastirma nitel arastirma yontemine dayali olup dokiiman analizi deseniyle yiriitiilmiistiir. Bu dogrultuda
her tilkeden giincel miifredat kapsaminda okutulan 12 adet 8. sinif tarih ders kitab1 amagh 6rnekleme
yoluyla secilmis ve inceleme birimi olarak kullanilmistir Veri analizinde betimsel analiz yaklasimi
benimsenmis; program icerigi, metin dil ve sunum ozellikleri, gorsel tasarim unsurlari ve o6lgme-
degerlendirme yapilari olmak ilizere dort ana tema olusturulmustur. Kodlamalarin giivenirligini artirmak
icin iki uzman goriisiine bagvurulmus ve Miles & Huberman formiilii ile hesaplanan kodlayicilar arasi uyum
orani %89 olarak bulunmustur.

Calismanin bulgulari, Tirk Cumhuriyetlerinde tarih ders kitaplarinin icerik ve sunum bakimindan kayda
deger farkliliklar barindirdigin1 gostermektedir. Program icerigi bakimindan Tiirkiye ve KKTC ders
kitaplarinin yalnizca milli tarihe odaklandigi goriilmiistiir. Bu durum, tarih dersinin ulusal kimlik, yurttaslik
bilinci ve toplumsal hafiza insasi i¢in aragsallastirildigini gdstermektedir. Azerbaycan ise milli tarih, Tiirk
tarihi ve diinya tarihini bir arada sunarak daha genis kapsamli ve dengeli bir yaklasim sergilemektedir.
Kazakistan, Ozbekistan, Tiirkmenistan ve Kirgizistan'da ise diinya tarihi ile millf tarihin farkli oranlarda
harmanlandig1 bir yap1 vardir. Bu gesitlilik, iilkelerin tarih politikalarini ve tarihsel énceliklerini dogrudan
yansitmaktadir.

Metin sunumu ag¢isindan tlkeler arasinda belirgin pedagojik farkliliklar ortaya ¢ikmistir. Azerbaycan ve
KKTC ders kitaplarinda 6grenci merkezli etkinlikler, metin kutulari, sade ve anlasilir dil kullanimi, Levstik
ve Barton'un 6nerdigi yapilandirmaci tarih egitimi anlayisina uygun bir goriiniim sergilemektedir. Tiirkiye
ders kitabinda dn hazirlik sorulari, kalin vurgular ve URL yonlendirmeleri 6grenciyi derse aktif olarak dahil
etmektedir. Buna karsihk Ozbekistan ve kismen Kazakistan’da metinlerin agirlikh olarak blok halinde
sunuldugu, bu durumun 6grencinin anlamlandirma siirecini zorlastirdig1 belirlenmistir. Bu bulgu, Bloom'un
bilissel alan basamaklarina goére, list diizey diisiinme becerilerine gecisi sinirlayan bir unsur olarak
yorumlanmistir.

Gorsel materyal kullaniminda da tilkeler arasinda niteliksel farklar goriilmiistiir. KKTC ve Tiirkmenistan
ders kitaplari, Mayer’in ¢oklu ortam 6grenme kuramina uygun bigimde metin-goérsel entegrasyonunu gii¢lii
bir sekilde sunmaktadir. Renk, boyut, konumlandirma ve tarihsel baglam acisindan bu iilkeler olumlu 6rnek
olusturmaktadir. Azerbaycan'in Umumi Tarix kitabinda ilgi cekici portreler ve renkli grafikler 6grencinin
dikkatini artirmaktadir. Buna karsin Kazakistan ve Ozbekistan’da diisiik ¢oziiniirliikli, kiiciik boyutlu ve
pedagojik degeri sinirli gorsellerin kullanildig1 belirlenmistir. Tiim {tilkelerde ortak eksiklik, metin icinde
gorsellere ac¢ik yonlendirme yapilmamasidir. Bu durum gorsellerin 6grenme siirecindeki islevselligini
azaltmakta ve ¢ogu zaman dekoratif bir unsur haline getirmektedir.

Olgme-degerlendirme agisindan en kapsaml uygulama Tiirkiye’de goriilmiistiir. Acik uglu sorular, coktan
secmeli maddeler ve proje gorevleri birlikte kullanilarak 6grencinin farkli bilissel alanlarda
degerlendirilmesi saglanmistir. Azerbaycan ders kitaplarinda cevap anahtarinin bulunmasi dikkat cekici
olup degerlendirme siirecine seffaflik kazandirmaktadir. Buna karsin Ozbekistan’in bir kitabinda yalnizca
hatirlama diizeyinde sorulara yer verilmis, bazi Kirgizistan kitaplarinda ise 6grenciler ¢alisma kitaplarina
yonlendirilmis ve ders kitabi icinde 6l¢gme-degerlendirme sinirh tutulmustur. Bu durum, iist diizey bilissel
becerilerin gelistirilmesi acisindan tilkeler arasinda anlamli farklar oldugunu géstermektedir.

Tartisma boliimiinde elde edilen bulgular, Tiirk Cumhuriyetlerinde tarih egitiminin hem ortak hem de farkl
yonlerini ortaya koymaktadir. Ortak tarihsel miras ve kiiltiirel baglara ragmen tarih 6gretiminin ulusal
kimlik politikalariyla giicli bicimde sekillendigi anlasilmaktadir. Bazi iilkelerde 6grenci merkezli
yaklasimlar gii¢lenirken, digerlerinde metin agirlikli ve geleneksel yapilarin hakim oldugu goriilmektedir.
Gorsel tasarim ve Olgme-degerlendirme konularinda tlkeler arasinda pedagojik kalite farkliliklar
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bulunmaktadir. Sonug¢ olarak tarih egitiminin niteligi, hem icerik hem yoéntem hem de degerlendirme
boyutunda tilkelerin egitim sistemleriyle yakindan iliskilidir.

Arastirmanin sonuglar1 dogrultusunda bazi éneriler gelistirilmistir. Program iceriklerinde millf tarih, Tiirk
tarihi ve diinya tarihi arasinda denge saglanmali, ortak miifredat ¢alismalari i¢cin Tiirk Cumhuriyetleri
arasinda is birligi yapilmalidir. Metin dilinde yalinlik, erisilebilirlik ve 6grenci etkilesimini artiran tasarimlar
standart hale getirilmelidir. Gorsel materyaller yiiksek ¢oziiniirliik, dogru konumlandirma ve pedagojik
amag ilkelerine gore hazirlanmahdir. Olcme-degerlendirmede iist diizey bilissel becerileri 6lcen etkinliklere
agirlik verilmeli, acik uclu ve cesitli soru tipleri kullanilmali ve cevap anahtarlari seffaf sekilde sunulmalidir.
Ayrica tarih ders kitabi gelistirme alaninda iilkeler arasi bir konsorsiyumun kurulmasi, 6gretmen ve 6grenci
geri bildirimlerinin diizenli olarak degerlendirme siireclerine dahil edilmesi 6nerilmektedir.

Sonu¢ olarak, bu ¢alisma Tirk Cumhuriyetlerinde tarih ders kitaplarinin benzerlik ve farkliliklarini
kapsamli bicimde ortaya koyarak tarih egitiminin gelisimine katki saglayacak 6nemli bulgular sunmaktadir.
Ders kitaplarinin icerik, yontem ve degerlendirme acisindan gii¢lendirilmesi, hem pedagojik niteligin
yukselmesini hem de 6grencilerin 21. ylzyilin gerektirdigi tarihsel diisiinme becerilerini kazanmasin
saglayacaktir.
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INTRODUCTION
History education plays a fundamental role in enabling nations to make sense of their past,
construct their identities, and shape a collective consciousness for the future. The teaching of
history is not merely the transmission of a sequence of events and facts; it is also a pedagogical
process that contributes to the development of social memory, national values, and political
identity in students. In this regard, history textbooks serve both as the primary instructional
materials through which curriculum goals are implemented and as essential sources that support
the development of students’ historical thinking skills (Wineburg, 2010; Seixas & Morton, 2012).

In the Turkic Republics, historical narratives occupy a significant position due to shared cultural
heritage and deep-rooted historical ties. However, the language used in presenting historical
events and figures, the selection of visuals, the scope of content, and assessment practices may
vary from one country to another. Such variation can influence the nature of historical
consciousness as well as students’ ability to approach events from multiple perspectives (Levstik
& Barton, 2011). Therefore, systematically comparing textbooks in terms of their content and
presentation is crucial for understanding the relationship between educational systems and
policy, cultural orientations, and pedagogical differences.

Contemporary approaches to history education emphasize not only the transmission of
knowledge but also the cultivation of critical thinking, historical empathy, causal reasoning, and
the ability to make evaluations from multiple viewpoints (Bloom, 2010; Mayer, 2014). From this
perspective, the pedagogical coherence between textual and visual design in history textbooks is
a determining factor for supporting students’ learning motivation and higher-order cognitive
processes. Furthermore, assessment activities should move beyond mere recall and instead focus
on analysis, application, evaluation, and creative thinking (Anderson & Krathwohl, 2001).

The 8th-grade level in the Turkic Republics represents a critical stage in which students are
transitioning toward abstract thinking; therefore, the foundations of historical understanding are
shaped at this level. Accordingly, examining the curriculum scope, textual and visual quality, and
assessment structure of textbooks provides insights into both the quality of history education and
the development of learning outcomes.

The purpose of this study is to comparatively analyze the 8th-grade history textbooks used in
Turkey, Azerbaijan, Kazakhstan, Kyrgyzstan, Uzbekistan, Turkmenistan, and the Turkish Republic
of Northern Cyprus in terms of curriculum coverage, textual and visual structure, and assessment
characteristics. In addition, the study aims to reveal what these differences imply for historical
identity formation, learning outcomes, and pedagogical design.

In this context, the study seeks to identify whether there are similarities and differences in history
teaching among these countries despite their shared historical roots. A comparative examination
of the current situation is expected to contribute to future textbook revisions and standardization
efforts.

The main research problem of the study is defined as follows:
“What are the similarities and differences among the 8th-grade history textbooks used in the Turkic
Republics?”

Based on this purpose, the study seeks answers to the following sub-problems:

1. How is the curriculum content distributed in the 8th-grade history textbooks used in the
Turkic Republics?

2. What are the characteristics of the structure and language of the texts used in these history
textbooks?

3. To what extent are visual materials used in the textbooks?
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4. How are assessment and evaluation practices structured in the textbooks?

METHODOLOGY
This study employs a qualitative research design in which 8th-grade history textbooks used in the
Turkic Republics are examined comparatively in terms of content, visual design, and assessment
characteristics. The document analysis method was used. Document analysis is a systematic
process of reviewing written materials to make inferences related to the research problem
(Biiytikoztiirk et al., 2018). Accordingly, the textbooks used in the research constitute the central
data source for the study.

Documents of the Study

The documents of the research consist of 12 history textbooks determined through purposive
sampling and officially approved for use by the Ministries of National Education in the relevant
countries. In selecting the textbooks, criteria such as alignment with current curricula, grade level
appropriateness, and official adoption were taken into consideration. The distribution by country
is as follows: Azerbaijan (3), Kazakhstan (2), Kyrgyzstan (2), Uzbekistan (2), Turkey (1),
Turkmenistan (1), and the Turkish Republic of Northern Cyprus (1).

Data Collection and Analysis Process
A descriptive analysis approach was employed in analyzing the textbooks. The review process was
carried out by following the steps below:

1. Obtaining the textbooks to be examined
2. Developing the thematic and criteria framework based on the research questions:
e Curriculum content
» Textual and linguistic features
¢ Use of visual materials
» Assessment and evaluation practices
3. Systematic coding of textbook content
4. Classifying codes according to the themes
5. Presenting findings through tables and descriptive explanations

The evaluation criteria used in this study were developed based on literature on history education
and textbook analysis, and their validity was strengthened through expert review.

Researcher Role and Ethics

The researchers adhered to the principle of objectivity throughout the data analysis process, and
the data were reported as they were, without external intervention. The documents were
examined in their existing form, and interpretive content was not used directly as data.

Validity and Reliability

To ensure internal validity, the opinions of two experts were consulted before and after the
analysis process. One expert specializes in history education, while the other is a social studies
teacher. Their evaluations focused on the appropriateness of the criteria set and the coding
scheme. In addition, the coding process was carried out collaboratively with a second researcher,
and inter-coder reliability was calculated using the formula proposed by Miles and Huberman
(1994). As a result of the analysis, the reliability coefficient was found to be 0.89, indicating a high
level of reliability for the study (= .70 is considered acceptable).

Role of the Researcher

Documents are considered rich data sources for researchers because they offer diverse
information and often include details that are difficult to access by other means. Researchers are
expected to reorganize information when necessary and maintain an objective stance during
document analysis. In this study, an analysis of the content of 8th-grade history textbooks was
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conducted. The researchers first performed preliminary readings and then examined the
textbooks based on predetermined categories such as curriculum structure, textual and visual
elements, and assessment methods.

FINDINGS
The findings obtained in line with the research questions are presented under four main themes.

Findings Regarding the Distribution of Curriculum Content

The subject scopes of the 8th-grade history textbooks taught in the Turkic Republics were
examined and classified according to the themes of Turkish history, world history, and national
history (Table 1).

Table 1. Curriculum Content Distribution of History Textbooks

Curriculum Content

Country - Textbook Tl.ll‘leh World History Na_tlonal
History History

Turkey

Middle School and Imam Hatip Middle School
Republic of Turkey History of Revolutions and - - +
Kemalism Grade 8 Textbook

Azerbaijan
Ortaq Tiirk Tarixi 8 Textbook + - -
Azarbaycan Tarixi, Grade 8 Textbook - - +
Umumi Tarix, Grade 8 Textbook + + -
Kazakhstan
JyHuexysi Tapuxs! 8 - + -
Kasakcran Tapuxsl 8 - - +

Turkish Republic of Northern Cyprus
Grade 8 Cyprus and Turkish Cypriot History

- - +

Textbook

Kyrgyzstan
Uctopus KbipreizcraHa Xix - - +
Kanel Tapeix-8 - + -

Uzbekistan
Jahon Tarixi, (XVI-XIX. Asrning 60-yillari) - + -
O’zbekiston Tarixi - - +

Turkmenistan

Diinyd Taryhy (XVI—XIX asyryn 60-njy yllary) | - | + | -

When the findings in Table 1 are examined, it is seen that the subject scopes of the history
textbooks taught in the Turkic Republics differ significantly depending on the historical policies of
the countries.

¢ Only national history is emphasized in the textbooks of Turkey and the TRNC.

» Azerbaijan presents all three areas of history in a balanced manner and demonstrates the widest
content structure.

¢ The Turkmenistan textbook focuses solely on world history.

¢ In other countries, national and world history are addressed together.

This distribution shows that the textbooks highlight national priorities in historical narratives and
that the political-cultural orientations of the countries are directly reflected in content selection.

When the curriculum distributions of the textbooks are examined, the textbook taught in Turkey
is within the scope of national history only; the textbooks used in Azerbaijan are within the scope
of Turkish history, national history, and world history; the textbooks used in Kazakhstan are within
the scope of world history and national history; the textbook taught in the Turkish Republic of
Northern Cyprus is entirely within the scope of national history; the textbooks taught in
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Kyrgyzstan are within the scope of national history and world history; the textbooks taught in
Uzbekistan are within the scope of world history and national history; and finally, the textbook
taught in Turkmenistan is only within the scope of world history topics. This distribution shows
that the countries predominantly highlight their national histories in history teaching within the
textbooks, while Turkish history and world history appear at different rates depending on the
country.

When the textbooks are evaluated in terms of content, it is seen that each country highlights
various aspects of its own history. As the first examined country, in Tiirkiye the textbook “Middle
School and Imam Hatip Middle School Republic of Turkey History of Revolutions and Kemalism Grade
8 Textbook ” uses a text language appropriate for 8th-grade students. The fact that the terms
considered important are indicated in bold allows students to pay attention to these expressions.
The preparation questions directed to the students before the subject explanation enable
brainstorming during the course. It is also considered that the font size used in the texts of the
textbook is relatively small. At the end of the book, reference guidance and a glossary are included.
The URL guidance in particular provides content appropriate to the requirements of the era.

When the texts of the Azerbaijani textbook “Ortaq Tiirk Tarixi 8 Dars Vasaiti” are examined, it is
seen that the text is prepared at a level the students can understand and that it is not written in an
overly simple language. The style is serious and appropriate for history education. In addition, a
glossary is provided at the end of the book, allowing students to look up unfamiliar words. In the
textbook “Azarbaycan Tarixi, Darslik 8,” a more fluent and formal language is used compared to
the previous book. A language that students can understand more easily is dominant. However,
this book does not include a glossary. The book, which is richly supported with visuals, can attract
students’ attention. The textbook “Umumi Tarix, 8 Darslik” includes speeches of state leaders and
informal information, and is designed to attract the student’s attention. In addition, the fact that
the texts are presented in text boxes rather than in blocks moves the textbook away from
monotony. For Azerbaijan, this textbook has been identified as the most suitable and successful
content for the 8th-grade level.

When the textbooks taught in Kazakhstan are examined, in the textbook “/lynuexxysi Tapuxsi 8” it
is observed that a quite formal language is used and the information is presented with clear
expressions. In addition, side notes indicating what the subject will cover, important terms, and
key points are presented to the student in a separate text box. A chronological list of important
events and a glossary are included at the end of the book. The textbook is quite successful in terms
of subject presentation. In the textbook “Kasakcrtan Tapuxsl 8,” similarly, important points are
given in separate text boxes, and the language of the book is again serious but appropriate for the
8th-grade level. A bibliography, glossary, and chronology of important dates are also included at
the end of the book. The list of important dates at the end of the book provides practical support
for students.

In the TRNC, the textbook “Grade 8 Cyprus and Turkish Cypriot History Textbook” uses a language
quite suitable for 8th-grade students; it includes activities before the subject explanation and
allows discussions. In the work, the texts are placed within text boxes in a way that is not boring,
and related and important points are emphasized. In terms of explanation, it is one of the most
successful textbook examples.

In the Kyrgyzstan textbook “Ucrtopus Keipreiscrana Xix,” while the language is suitable for
student level, the content frequently includes social information and speeches of rulers. In this
way, the texts are made less monotonous and more story-like. However, the fact that the texts are
not divided and are spread across the entire page in large blocks is distracting for students. At the
end of the textbook, important dates are given in chronological order, providing a practical list for
students. In the textbook “XKanbl Taprix-8,” a formal and serious language is again used, and the
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explanation is appropriate for the 8th-grade level. A list of visuals, important events, and a glossary
are provided at the end of the book.

In the Uzbek textbook “Jahon Tarixi (XVI-XIX. Asrning 60-yillari),” a formal, serious but fluent
language appropriate for the student level is used. Evaluation questions are included between the
texts, and symbols are used to draw attention to important events and terms. The texts are
presented in blocks, and important dates and terms are emphasized with bold letters. In the
textbook “O’zbekiston Tarixi,” it is determined that a fluent and student-appropriate language is
used, but there is very heavy use of text. This seriously affects student attention and motivation
and creates a monotonous structure. Important points are emphasized in bold, and terms are
described with additional explanations.

In Turkmenistan, in the textbook “Diinyd Taryhy (XVI—XIX asyryii 60-njy yllary),” a language
appropriate for student level is used and important terms and events are highlighted in bold.
However, no glossary or chronological information is included at the end of the book. The contents
are presented to the student in block texts and are not supported with visual cards.

Findings Related to the Presentation of Texts, Narrative Features, and the Use of Visual
Materials
Table 2. Evaluation of History Textbooks in Terms of Visual Content
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Turkmenistan
Diinya Taryhy (XVI—XIX asyryn
60-njy yllary)

When the findings in Table 2 are examined, it is notable that references to visuals within the text
are not made in the textbooks. The language used in the textbooks and the design of the text are
fundamental areas of difference that affect students’ attention and meaning-making processes.

 In Turkey, preparation questions, bold highlights, and URL references are included.

¢ In Azerbaijan, the use of text boxes, glossaries, and fluent language is notable.

» Kazakhstan's textbooks are strong in terms of clear information transfer.

* The TRNC textbook has a structure enriched with activities.

« In Uzbekistan’s textbooks, the density of block text may challenge students’ attention.

In terms of educational text characteristics, the most prominent examples of student-centered
design were found in the textbooks of Azerbaijan and the TRNC. Contents dominated by block
texts, on the other hand, may create reading difficulty.

In Tirkiye, the textbook “Middle School and Imam Hatip Middle School Republic of Turkey History
of Revolutions and Kemalism Grade 8 Textbook” enriches its visual content by including
geographical maps and portraits of national struggle commanders at the end of the book.

Among the Azerbaijani history textbooks, the textbook found to be the most successful was
“Umumi Tarix, 8 Darslik.” In the book, color palettes that attract students’ interest and portraits of
rulers particularly help evoke curiosity.

In Kazakhstan, the textbook “/lyHuexxysi Tapuxsl 8” was observed to have weak visual use. It was
determined that the visuals used in the book were insufficient, not of appropriate size, and low in
pixel quality, thus failing to attract students’ attention. In the textbook “Kazakctan Tapuxsi 8,
visuals are more numerous compared to the previous book, and color and size use is more positive.
However, the use of low-quality visuals is still considered inadequate compared to textbooks used
in other countries during the same period.

Textbooks were evaluated in terms of visual variety, placement, quality, and alignment with the
text. Although the use of visuals is common in the textbooks, the pedagogical functionality of
visuals shows significant differences among countries.

* The TRNC textbook is the richest in terms of visual content.

¢ In the textbooks of Kazakhstan and Uzbekistan, small-sized and low-resolution visuals
are notable.

e The Turkmenistan textbook is among the strong examples in terms of text-visual
coherence.

e [t was determined that references to visuals within the text are generally not made (a
common deficiency across all countries).

These results show that textbooks that ensure quality and coherence in visual use support
students’ meaning-making and the development of historical imagination. Otherwise, visuals
remain limited to a decorative function.

In the TRNC, the textbook “Grade 8 Cyprus and Turkish Cypriot History Textbook” is the textbook

in which visuals are used the most compared to the other textbooks. Visuals have been used in
attention-grabbing colors and sizes to prevent students from getting bored.
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In Kyrgyzstan, the textbook “Uctopus Keipreizctana Xix” uses visuals effectively, in good quality,
and with appropriate colors. However, when compared to other textbooks, the visual sizes were
found insufficient. In the textbook “XKanni Tapsix-8,” the use of visuals is more intense and in more
appropriate colors compared to the first book. Nevertheless, it still has shortcomings when
compared to textbooks used in other countries. The main issue in the textbooks used in Kyrgyzstan
is the small size of the visuals and the low quality of the images.

In Uzbekistan, in the textbook “Jahon Tarixi (XVI-XIX. Asrning 60-yillari),” visuals of appropriate
quality and color were used, but it was determined that their quality was still low and that they
were not in sufficient size. In the textbook “O’zbekiston Tarixi,” the use of visuals was found to be
highly insufficient. The book contains dense text, and the visuals included are small in size and not
designed in attention-grabbing colors. The use of black-and-white visuals is also quite frequent.

In Turkmenistan, in the textbook “Diinyd Taryhy (XVI—XIX asyryn 60-njy yllary),” it was
determined that visuals were used appropriately and sufficiently. Visual quality is high, and the
connection with the textis strong. In this sense, the textbook is adequate in terms of visual content.

Findings Related to Assessment and Evaluation Practices
Table 3. Evaluation of History Textbooks in Terms of Assessment and Evaluation Content
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According to the findings presented in Table 3, the types of questions, cognitive levels, and answer
keys in the textbooks were examined. There are significant inequalities in assessment and
evaluation practices among countries, and this affects the extent to which students are guided
toward higher-order cognitive processes.

e The Turkish textbook is the most developed in terms of question variety, project
assignments, and overall scope.

e The Azerbaijani textbook stands out for including an answer key.
 One of the Uzbekistan textbooks includes only recall-level questions.
 The second Kyrgyzstan textbook directs students to a workbook.
e In the Turkmenistan textbook, the variety of activities is limited.

These results show that variety in question types and increases in cognitive level are decisive for
the development of historical thinking skills, and that there are meaningful developmental
differences among countries in this regard.

In Tiirkiye, in the textbook “Middle School and Imam Hatip Middle School Republic of Turkey
History of Revolutions and Kemalism Grade 8 Textbook” a sufficient number of open-ended
questions are directed to students at the beginning of chapters, in the middle of topics, and at the
end of chapters. Thus, it has been made easier to draw students’ attention to the lesson. Again,
multiple-choice assessment questions are included at the end of the chapters, encouraging
students to think at all stages of the unit. In addition, project tasks are included at the end of the
book, allowing students to carry out learning activities. The textbook was found to be quite
successful in terms of assessment and evaluation.

In the Azerbaijani history textbooks, the textbook found to be the most successful in terms of
assessment and evaluation was “Azarbaycan Tarixi, Darslik 8.” Unlike the others, answers are also
included in the book. In addition, it was observed that the question contents addressed all
cognitive domains: recall, understanding, and evaluation.

In Kazakhstan, in the textbook “/lynuexysi Tapuxsi 8,” both open-ended and multiple-choice
questions are included, presenting a rich assessment and evaluation profile. In the textbook
“Kazakctan Tapuxbl 8,” however, the assessment content is less than in the previous book and
includes only open-ended questions. Nevertheless, the questions used in this book also address
all cognitive domains—recall, understanding, and evaluation.

In the TRNC, in the textbook “Grade 8 Cyprus and Turkish Cypriot History Textbook” an activity is
included at the beginning of each chapter, and at the end of each chapter a rich assessment section
is presented with open-ended, fill-in-the-blanks, and matching questions, ensuring that all
cognitive domains of the students are engaged.

In Kyrgyzstan, in the textbook “Uctopusi Keipreiscrana Xix,” open-ended questions are directed
to students between and at the end of chapters, allowing students to think, recall, and evaluate.
The absence of activities in the work constitutes a shortcoming. In the textbook “Xanb! Tapbix-8,”
only open-ended questions are included, and it was determined that these open-ended questions
address only the recall domain. In this sense, the book has deficiencies; however, it is understood
that workbook directions are given in the texts, indicating that an additional book is used for
assessment and evaluation.

In Uzbekistan, when the textbook “Jahon Tarixi (XVI-XIX asrning 60-yillari)” is examined, it is
observed that only open-ended questions are included and that these questions address only the
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recall cognitive domain. In this context, the book was found to be deficient in terms of assessment
and evaluation. In the textbook “O’zbekiston Tarixi,” open-ended questions are used at chapter
ends and between topics. It was determined that the content of the questions addresses all three
cognitive domains. The number of questions is sufficient in terms of textbook content.

In Turkmenistan, in the textbook “Diinyd Taryhy (XVI—XIX asyryn 60-njy yllary),” when the
assessment and evaluation contents are examined, it was determined that open-ended questions
are included, that these questions are spread throughout the text, and that they address all three
cognitive domains. However, it was also determined that no activities or other question forms are
used in the book. In this sense, the textbook needs development in terms of assessment and
evaluation.

DISCUSSION, CONCLUSION & RECOMMENDATIONS

Discussion

In this study, the curriculum contents, text presentation, visual usage features, and assessment-
evaluation structures of 8th-grade history textbooks taught in the Turkic Republics were
examined. The findings reveal that although a common historical past is shared, each country
diverges in history teaching in line with its educational policies and ideological orientations.

The fact that the curriculum content in Turkey and the TRNC focuses solely on national history
shows that the history course is instrumentalized in constructing identity and fostering
citizenship awareness. Indeed, the literature emphasizes that history textbooks are among the
fundamental materials of nation-building (Wineburg, 2010; Seixas & Morton, 2012). In examples
such as Azerbaijan, where national history, Turkish history, and world history are addressed
together, this constitutes a positive model in terms of offering students a broader historical
perspective.

In terms of text presentation, the enrichment of Azerbaijani and TRNC textbooks with activities,
text boxes, and a clear narrative that encourages active learning aligns with Levstik and Barton’s
(2011) emphasis on student-centered design in history teaching. In contrast, the dominance of
block text in countries such as Uzbekistan is seen as a factor that makes it difficult for students to
make meaning from the text. This situation limits the transition to higher-order thinking skills in
line with Bloom’s cognitive domain classification (Bloom, 2010).

Significant quality differences were identified in the use of visual materials. The TRNC and
Turkmenistan textbooks offer content that supports text-visual integration in accordance with
Mayer’s (2014) multimedia learning theory. In contrast, the low resolution, small visuals, and lack
of in-text referencing in Kazakhstan and Uzbekistan limit the pedagogical contribution of visuals.
It is known that visuals should serve as tools for developing historical imagination rather than
mere decoration (Paivio, 1991).

In terms of assessment-evaluation, the Turkish textbook has the highest diversity with open-
ended questions, multiple-choice items, and project tasks. This finding aligns with Black and
Wiliam’s (1998) learning-based assessment approach. However, the presence of only recall-level
questions in some countries limits the development of higher-order cognitive processes
(Anderson & Krathwohl, 2001).

Overall, the research shows that history courses in the Turkic Republics differ in terms of national

priorities, educational philosophy, and pedagogical capacity, and that there are significant
opportunities for development.
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Conclusion

This study sheds light on how the understanding of history education is structured in the Turkic
Republics, which share a common historical heritage. The textbooks examined reveal
differentiated educational approaches shaped by each country’s historical realities, national
identity policies, and pedagogical priorities. History textbooks are not merely instructional
resources that transmit knowledge; they are also powerful socio-cultural tools through which
states shape social memory, construct historical consciousness, and develop future-oriented
citizenship competencies. Accordingly, the findings of this study indicate that history teaching in
the Turkic Republics develops within a dual structure that reflects both shared bonds and national
specificities.

As a result of this study:

« History textbooks used in the Turkic Republics carry significant differences in terms of content
and presentation.

¢ In Turkey and the TRNC, history teaching is structured around national identity, national unity,
and patriotism.

¢ In Azerbaijan and some other countries, more balanced and comprehensive topic distributions
are observed.

 Student-centered and visually supported content increases learning motivation; in this regard,
Azerbaijan and the TRNC stand out.

« Quality differences in visual usage are pronounced; in some countries, visuals drift away from
being instructional.

 There are cognitive-level differences in assessment-evaluation practices across countries.
These results show that:

« History education is not only the transmission of knowledge but also a decisive tool in shaping
ideological orientations, historical consciousness, and cultural identity.

* Despite a shared cultural past, history pedagogy differs and important areas for improvement
exist in some countries.

In conclusion, the most effective textbooks among those examined are the ones that balance
question types and cognitive levels, encourage students to think deeply, and provide opportunities
for them to evaluate their own learning processes. On the other hand, textbooks limited to recall-
level questions and offering little variety contribute minimally to the development of higher-order
skills expected in modern history education. Therefore, it is important to enhance the quality of
history education in the Turkic Republics and align it with the historical thinking skills required
in the 21st century.

Recommendations

Based on the findings of this research, the following recommendations have been developed to
improve the quality of 8th-grade History textbooks in the Turkic republics and to align them with
modern educational approaches:

Curriculum Content / Historical Scope

The research results show that some countries adopt an approach focused solely on national
history or solely on world history. This limits students’ ability to develop a historical
perspective. Therefore:

» A balance should be established among national history, Turkish history, and world history.

» Cooperation-based curriculum standards focusing on shared historical ties may be developed.

Text Language and Presentation Structure

 Texts that are fluent, interactive, and appropriate for student level should be increased.
« Glossaries, concept boxes, and pre-preparation activities should be standardized.
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Visual Design and Instructional Function

Taking the successful practices in the Turkish Republic of Northern Cyprus and Azerbaijan as
reference:

» Visuals should be used in accordance with high resolution, proper placement, and historical
context principles.

¢ The text-visual connection should be strengthened through direct referencing.

Assessment and Evaluation

By disseminating the successful practices observed in Turkey and Azerbaijan:

« Activities measuring higher-order cognitive skills that go beyond recall should be expanded.

» Answer keys and evaluation criteria should be presented transparently.

Policy and Collaborative Development

« A consortium for developing history textbooks may be established among the Turkic Republics.
» Teacher and student feedback should be used within a continuous improvement cycle.

The implementation of these recommendations may enhance the quality of history education in
the Turkic republics and contribute to students’ acquisition of 21st-century skills. Furthermore, it
may create a stronger foundation for cooperation in the field of education among these countries
that share a common historical heritage.
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