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Abstract: The purpose of this study is to examine the
relationship between the achievement scores gotten by the
eighth grade secondary school students in the first and
second term TEOG examination results and to determine
the achievement score differences in terms of gender.
Non-experimental correlational and causal comparative
research designs are used. This research was carried out
with 150 8" grade students (76 males and 74 females)
taking TEOG exam in 5 different schools in 2014-2015
education year. The data were analysed with SPSS 22,00
program. The results of the study revealed that students
did not perform well in English and mathematics courses.
Female students were more successful than male students
in terms of Turkish, mathematics, and English courses and
there was a high correlation between the same courses
both in the first term and second term, Considering
different courses, the correlation between Turkish and
Revolution of History courses were the highest but it was
determined that the lowest correlation was between the
Religious Culture and Ethics courses and Mathematics
and Science courses..
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Ozet: Bu arastirmanin amaci, ortaokul sekizinci
sinif 6grencilerinin birinci ve ikinci donem TEOG
sinav sonuglarindaki basar1 puanlari arasindaki
iliskiyi incelemek ve cinsiyetler agisindan basari
puan farkliligin1 tespit etmektir. Arastirmada,
deneysel olmayan nedensel kargilagtirma ve iliskisel
arastirma desenleri kullanilmigtir. Arastirma, 2014-
2015 egitim-6gretim yilinda 5 farkli okulda TEOG
sinavina girmis toplam 150 (76 Erkek, 74 Kiz)
sekizinci smif Ogrencisi ile gerceklestirilmigtir.
Veriler SPSS 22,00 programi kullanilarak analiz
edilmigtir. Arastirmanin sonucunda, &grencilerin
Matematik ve Ingilizce derslerinde istenilen dlgiide
basarili olmadiklari, kiz 6grencilerin  Tiirkge,
Matematik ve Ingilizce derslerinde  erkek
ogrencilerden daha basarili olduklari, birinci ve
ikinci donem aynmi derslerdeki basari oranlari
arasinda istatistiksel a¢idan yiiksek bir iligki oldugu,
farkli dersler arasinda ise en yiiksek iligkinin Tiirk¢e
dersleriyle Inkilap tarihi dersleri arasinda, en diisiik
iliskinin ise Din Kiiltiirii ve Ahlak Bilgisi derslerinin
Matematik ve Ingilizce dersleri arasinda oldugu
tespit edilmistir.

Anahtar  Sozciikler: Cinsivet, Ogrenci basarisi,

TEOG sinavi

Introduction

Exams which have become a part of the education system in our Turkey cause the school age
children to compete with each other. Assessment and evaluation activities are one of the
important issues of education which determines whether education has reached its goals or
objectives and also makes contribution to their development (Cecen, 2011). Assessment and
evaluation activities are not only associated with written exams, oral exams held or homework
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assigned by teachers (Uzoglu, Cengiz and Dagsdemir, 2013). In addition to this, exams
administered by the Ministry of Education assess students’ performance. One of these exams is
transition from primary education to secondary education exam. This exam was first called High
School Entrance Exam (LGS) till 2004, then it became Secondary Education Student Selection
and Placement Exam (OKS), Placement Test (SBS) between 2008 and 2013 and finally it was
changed from Transition from Primary Education to Secondary Education Exam (TEOG) at the
beginning of 2013-2014 education year. When Ministry of National Education took central exam
decision, they wanted to realize some purposes: to reinforce teacher student and school
relationship, to spread out performance evaluation on a continuum, to make teachers’ and
school’s roles more effective in education process, to provide simultaneous implementation of
curriculum throughout the country, to reduce the need for out-of-school education settings, to
reduce disadvantages caused by one exam via providing make-up, to reduce exam anxiety by
spreading it out on a continuum, to monitor and evaluate students’ learning outcomes objectively,
and to have students manage exam stress (MEB, 2013). MEB introduced TEOG system to realize
these purposes. TEOG system is a system which has been implemented by Turkish Republic
Ministry of National Education since 2013-2014 education year. According to the system, two
exams of the six courses is administered with a central exam sent by MEB. Considering this new
system,8™ grade student will take 6 different exams from six different courses and they will get
a place at a high school with an addition of end-of —year achievement scores to the weighted
central exam scores. One of the exams which a teacher administers for 6 main courses (Turkish,
Mathematics, Science and Technology, Religious Culture and Moral Knowledge) will be a
central exam. The second exam of the courses with three exams and the first exam of the courses
with two exams will be centrally conducted. Students take these exams in two sessions in their
own schools. Moreover, on condition that a student who cannot take an exam produces a
documentation of his alleged excuse, they will be given an opportunity to take make-up exam.
Based on all of the examinations taken at the end of the 1% and 2" terms, end-of-year
achievement grades will be calculated and this score will affect their high school placement score.
There will be multiple choice questions (4 options) in the exam. Training successful and
qualified young people considering the requirements of the information age is among the goals of
national education (Saglam-Tosun, 2016). With the development of information and
communication technologies, innovations have been made in our understanding of education.
Different methods of measurement procedures at national and international levels for different
grades have been carried out to keep up with the latest developments in our country (Ozer,
2009).This measurement procedures have been performed in different ways considering the
changes in education system in our country. The common point of all these changes is to have
students get a place at an upper education institution via a centralized exam system. Getting a
place at a good upper education institution will make contributions to their future education.
Thus, it is quite important that students’ achievement in different courses and the relationship
between these courses must be known. When literature was examined, the researchers found that
different studies were carried out about TEOG (Atila and Ozken, 2015; Arn and Inci,
2015;Karaca, Bektas and Armagan, 2015; Kasik¢i, Bolat, Degirmenci and Karamustafaoglu,
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2015; Sagir 2015; SaglamTosun 2016; Zayimoglu and Aksoy, 2014). Different dimensions of
TEOG were discussed in these studies. Atila and Ozeken ( 2015 ) aimed at exploring science
teachers’ views about TEOG and its reflections on education process. At the end of their
research, they stated that science teachers had positive views about TEOG like being compatible
with the content, reducing students’ anxiety when compared to placement test, increasing
teachers’ responsibility, and administering the exam in 40 minutes, as written exams, and twice a
year. However, they stated that TEOG had some disadvantages like causing lack of motivation
for students after the exam, not being distinctive enough in terms of academic achievement, lack
of homogeneous distribution of questions considering the learning outcomes, and causing
parental pressure on teachers. On the other hand, Karaca, Bektas and Armagan (2015) conducted
a study in which they explored 8" grade students’ perspectives towards science subjects which
were included in the curriculum but not in the central exam. It was found in the study that while
all students had negative attitudes towards science subjects which were asked in the exam and in
which they lacked interest, only participants with higher academic achievement had positive
attitudes towards science topics which were asked in the exams and in which they were curious
about. Sagir (2015) carried out a study in which he aimed at revealing school administration’s
views about the changes made in policies of the school system and education in our country in
the last years. The results of the study revealed that school directors stated that it was right to
extend compulsory education system and gradually implement it; however, they stated that it
would be more suitable to grade the school system as 5+3+4 than 4+4+4 due to the existing
infrastructure. Moreover, it was concluded in the study that the pre-school education should not
be mandatory because it was more likely to pose problems as students came to the primary school
more prepared. Saglam-Tosun (2016) examined the relationship between the achievements of the
8™ grade students taking TEOG 1 in Science and Technology course and their genders, types of
schools they went to and families’ socio-economic conditions. The results of the study revealed
that the students’ achievement in science courses was not different in terms of gender but there
was a difference between the schools they studied in and socio-economic conditions. As a result,
it was revealed that different studies were conducted about TEOG in the literature. However,
there were not any studies in literature which explored the correlation between the achievement
scores of the students taking TEOG exam in Turkish, Mathematics, science, Revolution of
History, English, religious culture and moral knowledge courses both in the first and second
terms, the differences between the achievement scores in the first and second terms and the
achievement score differences between the genders. This study will remedy the deficiency and it
will also pioneer the future studies which will be carried out about the reasons for the failure in
the courses by determining the students’ level of competence in the courses in TEOG exam in
the new education system (4+4+4). The study sought to answer the following research questions.

1. What are the students’ average scores of the TEOG exam both in the first term and second
term?
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2. Is there a statistical difference between the students’ average scores of the TEOG exam both in
the first term and second term?

3. Is there a statistical difference between the genders considering the average scores of the
TEOG exam both in the first term and second term?

4. What is the correlation between the students’ first term courses?
5. What is the correlation between the students’ second term courses?
6. What is the correlation between the students’ courses in the first term and the second term?
dir.
Method

In this research, non-experimental causal comparison and relational research designs were used.
Relational research design was used to examine the relationship between students' TEOG-1 and
TEOG-2 scores. The causal comparison design was used to determine difference between
students’ TEOG-1 and TEOG-2 scores and scores related to genders. Correlational research
determines the degree of relationship between two or more variables (Karasar, 2000).Causal
comparison is intended to determine the causes of differences between groups of people, their
outcomes, conditions and participants without any intervention (Biiyiikoztiirk, Cakmak, Akgiin,
Karadeniz and Demirel, 2012)

The Study Group

The population of the study consists of the 8™ grade students studying in the black sea region
province. Criterion sampling, one of the purposeful sampling techniques, was determined from
the study group. In this phase, a non-random sampling is taken. This sampling is easily selectable
from available and feasible unit( Biiylikoztiirk et al., 2012). This study was carried out with 150
8™ grade students (76 males and 74 females) taking TEOG exam in 5 different schools in the
2014-2015 education year. In the correlation analysis, it is general opinion that the total number
of data is almost 20 times the number of variables (Nakip, 2003)and this condition has been
provided in our study

Data Analysis

The correlation was utilised to determine the relationship between the scores, a dependent t-test
was used to determine the relationship between the mean scores in the first term and second term,
and an independent t-test was administered to detect the score differences between the genders
for data analysis. The data were analysed using the SPSS 22,00 program.
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Findings
The findings related to the data from the research study were presented in tables.

Table 1:First and Second Term TEOG Exam Score

First Term TEOG Exam Score Second Term TEOG Exam Score
Lessons X SD X SD
Turkish 65,93 23,950 72,27 22,507
Mathematic 43,37 24,244 50,10 23,348
Science 60,40 22,154 63,33 29,038
Religious Culture and Ethics 84,07 22,190 81,30 22,334
English 50,70 26,209 50,33 26,939
History of Revolution 61,77 25,245 66,27 24,338

When the TEOG exam scores in the first term are viewed in Table 1, it is found that the highest
mean score belonged to religious culture and moral knowledge course(=84,07) and the students
got the lowest mean score from Mathematics course (X=43,37).When the second term TEOG
scores are examined, it is revealed that still the highest mean score belonged to religious culture
and ethics course (X=81,30) and the students got the lowest mean score from Mathematics course
(X=50,30). Dependent t-test was used to determine whether or not there was a statistically

significant difference between the students’ mean scores in the first term and the second term
(Table 2)

Table 2. First and Second Term Dependent t-Test Resul_ts

Lessons Term N X sD df t p

Turkish l. 150 65,93 23,950 298 -2,360 0,019*
I 150 712,27 22,507

Mathematic I 150 43,37 24,244 298 -2,450 0,015*
Il. 150 50,10 23,348

Science I 150 60.40 22,154 298 -0,984 0,326
Il 150 63.33 29,038

Religious Culture and Ethics I 150 84,07 22,190 298 1,076 0,283
Il. 150 81,30 22,334

English l. 150 50,70 26,209 298 0,119 0,905
Il 150 50,33 26,939

History of Revolution I 150 61,77 25,245 298 1,572 0,117

. 150 66,27 24,338

When the data in Table 2 were examined, it was found that there was a meaningful difference
between the students’ Turkish and Mathematics scores regarding the first term and the second
term but the difference between the scores of science, religious culture and moral knowledge,
English, and Revolution of History courses was not statistically significant. Moreover,
independent t-test was administered to determine whether or not students’ first terms and second
term TEOG scores were different considering gender. The results of independent t-test were
given in Table 3 and Table 4.
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Table 3. First Term of TEOG Gender Scores Independent t-Test Results

Lessons Gender N X SD df t p

Turkish Males 76 62,24 24,061 148 -1,933 0,055
Female 74 69,73 23,392

Mathematics Males 76 38,75 23,482 148 -2,401 0,018*
Female 74 48,11 24,252

Science Males 76 58,16 22,581 148 -1,259 0,210
Female 74 62,70 21,616

Religious Culture and Ethics Males 76 81,97 22,775 148 -1,172 0,243
Female 74 86,22 21,515

English Males 76 46,12 24,585 148 -2,197 0,030*
Female 74 55,41 27,144

History of Revolution Males 76 60,66 25,747 148 -,544 0,587

Female 74 62,27 24,842

When the data in Table 3 were examined, it was determined that the female students’
Mathematics and English mean scores were statistically meaningful when compared to male
students but their mean scores in Turkish, science, English, and Revolution of History were not
statistically meaningful. Moreover, it is revealed that the differences between the female students
and male students’ achievement scores in Turkish course were statistically quite close to
significance level

Table 4. Second Term of TEOG Gender Scores Independent t-Test Results

Lessons Gender N X SD df t p

Turkish Males 76 68,09 22,861 148 -2,336 0,021*
Female 74 76,55 21,453

Mathematics Males 76 46,51 22,554 148 -1,924 0,056
Female 74 53,78 23,725

Science Males 76 59,08 29,186 148  -1,833 0,69
Female 74 67,70 28,419

Religious Culture and Ethics Males 76 79,01 22,745 148 -1,274 0,205
Female 74 83,65 21,807

English Males 76 4467 26,272 148 -2,662 0,009*
Female 74 56,15 26,542

History of Revolution Males 76 63,22 25,674 148 -1,559 0,121
Female 74 69,39 22,634

When the data in Table 4 were examined, it was determined that while female students’ mean
scores in Turkish and English were statistically meaningful compared to male students, the
female students’ mean scores in Mathematics, science, English, and Revolution of History were
not statistically meaningful. Correlation analysis was performed to determine the correlation of
the courses with each other in TEOG exam results. The analysis results were presented in Table 5
and Table 6.
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Table 5.First Term TEOG Scores Correlation

First Term TEOG Turkish Mathematics ~ Science Religious English History of
Scores Correlation (T1) (M1) (S1) Culture(R1) (E1)  Revolution(H1)
Turkish (T1) 1,000 ,686 ,838 ,788 , 7126 ,829
Mathematic (M1) ,686 1,000 715 , 441 ,693 ,636
Science (S1) ,838 715 1,000 122 ,730 ,813
Religious Culture(R1) ,828 441 122 1,000 ,605 167
English  (E1) 726 ,693 ,730 ,605 1,000 ,761
History of ,829 ,636 ,813 767 ,761 1,000

Revolution(H1)

When the correlation between the first term TEOG achievement scores was examined inTable 5,
it was determined that the highest correlation was between Turkish and science courses
(r=0,838)and the lowest correlation was between Mathematics and Religious Culture and Moral

Knowledge courses (r=0,441).

Table 6. Second Term TEOG Scores Correlation

Second Term TEOG Turkish Mathematics ~ Science Religious
Scores Correlation (T2) (M2) (S2) Culture
(R2)
Turkish (T2) 1,000 647 810 775
Mathematic(M2) ,647 1,000 ,766 ,502
Science (S2) ,810 ,766 1,0000 ,643
Religious Culture(R2) 775 ,502 ,643 1,000
English  (E2) 762 , 741 779 567
History of ,837 ,696 ,805 ,750

Revolution(H2)

English
(E2)

,762
741

779
,567
1,000
737

History of
Revolution(H2)

,837
,696

,805
,750
137
1,000

When the correlation between the second term TEOG achievement scores was examined in Table
6, it was determined that the highest correlation was between Turkish and Revolution of History
courses (r=0,837) and the lowest correlation was between Mathematics and Religious Culture
and Moral Knowledge courses (r=0,502). Moreover, correlation analysis was performed to
determine the relationship of the courses with each other in TEOG exam results. The analysis

results were presented in Table7.
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Table 7. First and Second Term TEOG Scores Correlation

First and Second Turkish Mathematics ~ Science Religious English History of
Term TEOG (T1) (M1) 1 culturery) (E1)  Revolution(H1)
Scores Correlation

Turkish (T2) ,869 ,606 798 , 791 , 725 , 798
Mathematic(M2) ,651 , 751 ,694 ,501 677 ,628
Science (S2) , 748 ,678 ,818 ,663 723 778
Religious Culture(R2) 749 431 681 826 580 724
English  (E2) 704 671 694 575 825 720
History of 793 ,614 770 , 784 ,686 ,814

Revolution(H2)

When the correlation between the first and second term TEOG scores was examined in Table 7,
it was determined that the highest correlation was between Turkish-1 and Turkish-2 courses
(r=0,869) and the lowest correlation was between Religious Culture and Ethics-1 and Religious
Culture and Ethics -2 courses (r=0,431).

Discussion and Conclusion

The correlation between the scores of Turkish, Mathematics, Science, Revolution of History,
English, Religious Culture and Ethics courses both in the first and second terms in secondary
school 8" grade TEOG exam score at 2014-2015 were compared. Besides TEOG exam mean
scores both in the first term and second term considering gender were compared in this study.
The results of the findings revealed that the mean scores of Turkish, Mathematics, Science, and
Revolution of History were higher in the second term than the first term and the mean scores of
English course were close to one another. Considering the differences between the terms, it was
found that there was a statistically significant difference in Turkish and Mathematics courses but
there was not a statistically significant difference in Science, and Religious Culture and Ethics
courses. It can be stated that considering these results, the knowledge gained from the first term
made contributions to the second term courses and this contribution was considerably higher
especially in Turkish and Mathematics courses. Moreover, this difference may have resulted
from the differences in subjects and questions in the first term and second term. This finding
obtained from this study is compatible with the studies carried out by (Abaci- Cayl, 2015;
Sevindik, 2009). In addition, it was determined that mean scores of Mathematics and English
were quite low when compared to other courses both in the first term and second term. Based on
this result, the achievement in Mathematics and English courses may have resulted from the lack
of knowledge they gained in previous years. This finding obtained from this study is compatible
with the studies carried out by (Abaci -Cayli, 2015; Sevindik, 2009).When the students’ mean
scores considering their gender were examined, it was found that female students’ mean scores
were higher than male students both in the first term and second term. Moreover, it was
determined that girls got statistically more meaningful mean scores in the first term in
Mathematics and English courses than boys but their mean scores in Turkish, Science, English,
and Revolution of History were not statistically meaningful. In the second term, girls’ mean
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scores in Turkish and English were statistically more meaningful than boys but their mean scores
in Mathematics, Science, English and Revolution of History were not statistically significant. In
addition, it was revealed that the differences between the achievement scores of both boys and
girls in Turkish in the first term and Mathematics in the second term were statistically close to the
level of statistical significance. Regarding these results, it can be stated that girls are more
successful than boys and especially, female students are more successful than male students in
Turkish, Mathematics, and English courses. It is considered that the familiesin the region is
important for the education of girls. This finding obtained from this study is compatible with the
following studies (Arora , 2007.Akt. Pektas, 2009; Fidan -Disikitli, 2011; Giirsakal , 2012;
Giindiiver, 2011; PISA, 2015; Saglam Tosun, 2016). Dikisitli (2011) compared the 7" and 8"
grade students’ achievement with regard to gender and found that female students were more
successful than male students. Moreover, Arora, 2007 (as cited in Pektas , 2009) organised the
TIMMS 2003 data obtained from Mathematics and Science and re-prepared for the 8" graders of
46 countries. The results of the study revealed that the females had higher average achievement
scores than males in most of the countries. PISA (2015) revealed that females had higher average
achievement scores than males in Turkey. It was found in the correlation which was performed to
determine the relationship between the courses in the research that the highest correlation was
between Turkish and Science in the first term (r=0,838 ) and the lowest correlation was between
Mathematics and Religious Culture and Ethics courses (r=0,441) in the first term. In the second
term, the highest correlation was between Turkish and Revolution of History (0,837) and the
lowest correlation was between Mathematics and Religious Culture and Ethics courses (0,502).
Moreover, the correlation between Turkish and Revolution of History courses was determined as
0.829 in the first term and it was determined as 0.810 between Turkish and Science in the second
term. Considering these results, it can be stated that students’ achievement in Turkish course
made considerable contribution to their achievement especially in Science and Revolution of
History courses. This result can also be explained with the fact that Science and Revolution of
History questions included not only knowledge but also interpretation. The reason for a weak
relationship between Mathematics and Religious Culture and Ethics courses is that these courses
are completely independent of each other. This finding obtained from this study shows
compatibility with these studies (Abaci -Cayli, 2015; Sevindik, 2009)

It was found in the study that the correlation between all courses in the first term and second term
was higher than the other courses. Depending on this result, it can be concluded that there is a
high correlation between the students’ achievement in the first term and second term. Moreover,
when the relationship between the different courses in the first term and second term were
examined, the highest relationship was between Turkish and Revolution of History courses and
the least relationship was between Religious Culture and Ethics and Mathematics and English
courses. Considering these results, it can be stated that because Revolution of History questions
involved both knowledge and interpretation, the achievement in Turkish course could make
contributions to achievement in Revolution of History course. It could be concluded that
Religious Culture and Ethics course is not very much related to the Mathematics and English
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courses. This finding obtained from this study is compatible with the study carried out by (Abaci
-Cayli, 2015). At the end of this study, the following might be suggested:

1. The reasons for students’ failure in English and Mathematics courses must be searched.
2. The same study must be carried out with different sampling and they must be compared.
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Genisletilmis Ozet
Giris

Ulkemizde egitim sisteminin bir parcasi haline gelen smavlar okul ¢agindaki cocuklarmn
birbirleriyle rekabet icerisinde olmasma neden olmaktadir. Egitimin, amag¢ ya da hedeflerine
ulagip ulagsmadigini belirlemenin yaninda bunlarin gelistirilmesine katki saglayan Onemli
hususlardan biri de 6lgme ve degerlendirme etkinlikleridir (Cecen, 2011). Ol¢gme ve
degerlendirme faaliyetleri, yalnizca d6gretmenlerin yaptig1 yazili, sézlii sinavlar ya da verdikleri
odevlere iliskin degildir (Uzoglu, Cengiz ve Dasdemir, 2013). Bunlarin yaninda Milli Egitim
Bakanlig1 tarafindan yapilan sinavlarda 6grencilerin basarilarini 6lgmektedir. Bu sinavlardan biri
de ilkogretimden ortadgretime gegis sinavidir. Bu sinav 2004 yilina kadar Liselere Giris Sinavi
(LGS) 2004-2008 yillar1 arasinda Ortadgretim Kurumlart Segme ve Yerlestirme Smavi (OKS)
ardindan 2008-2013 yillar1 arasinda Seviye Belirleme Sinavi (SBS) ve son olarak da 2013-2014
egitim Ogretim yilinda baslanan Temel Egitimden Ortadgretime Gegis (TEOG) Sinavi olarak
degistirilmistir. MEB'in TEOG sinavina gecis yapmasinin amaci “6grenci, 6gretmen ve okul
iligkisini gliclendirmek, basar1 degerlendirmesini siirece yaymak, egitim siirecinde 6gretmenlerin
ve okulun roliinii daha etkin kilmak, iilke ¢apinda miifredatin es zamanli uygulanmasini saglamak,
okul dis1 egitim kurumlarma yonelik ihtiyact azaltmak, telafi imkani saglayarak tek sinavdan
kaynaklanan olumsuzluklar1 azaltmak, sinav kaygisini siirece yayarak azaltmak, Ogrenci
kazanimlarin1 objektif bir sekilde izlemek ve degerlendirmek, 6grencileri sinav stresinden
kurtarmaktir” seklinde ifade edilmektedir (MEB, 2013). Yine Milli Egitim Bakanligi’nin
amaglar1 arasinda bilgi ¢aginmin gerektirdigi nitelik ve basarili gengler yetistirmekte vardir
(Saglam-Tosun, 2016). Bilgi ve iletisim teknolojisinin gelismesiyle egitim anlayisimizda
yenilikler yapilmaktadir. Ulkemizde bu yeniliklere ayak uydurmak igin ulusal ve uluslararasi
diizeyde farkli sinif diizeyinde 6lgme islemleri yapilmaktadir (Ozer, 2009). Bu &lgme islemi
iilkemizde egitim sitemindeki degisikliklere gore farkli sekillerde gerceklestirilmistir ( Saglam-
Tosun, 2016). Tiim bu degisiklerin ortak yani 6grencilerin merkezi sinav sistemiyle bir iist egitim
kurumuna yerlestirmektir. Iyi bir {ist egitim kurumuna yerlesmek, &grencilerin daha sonraki
egitimine olumlu yonde etki edecektir. Bu nedenle 6grencilerin farkli derslerdeki basarilart ve bu
dersler arasindaki iliskinin bilinmesi olduk¢a 6nemlidir. Literatiir incelendiginde, TEOG ile ilgili
olarak ¢alismalarin yapildig tespit edilmistir (Atila ve Ozekeni, 2015; Ar1 ve Inci,2015; Dogan
ve Demir, 2015; Karaca, Bektas ve Armagan, 2015; Kasik¢i, Bolat, Degirmenci ve
Karamustafaoglu, 2015; Sagir 2015; Saglam-Tosun, 2016; Zayimoglu ve Aksoy, 2014). Yapilan
bu calismalarda TEOG ile ilgi olarak farkli boyutlar ele alinmistir. TEOG sinava giren
ogrencilerin, birinci ve ikinci donem Tiirkge, Matematik, Fen Bilimleri, Inkilap Tarihi, Ingilizce
ve Din Kiiltiirii ve Ahlak Bilgisi derslerinin basar1 puanlar1 arasindaki iligki, birinci ve ikinci
donem basar1 puanlari arasindaki farkliligi ve cinsiyetler arasindaki basar ile ilgili bir calismaya
rastlanmamistir. Bu arastirmayla bu eksiklikler giderilmeye calisilarak asagidaki sorulara yanitlar
aranmistir.
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1.0grencilerin birinci ve ikinci dsSnem TEOG basar1 puan ortalamalar1 nasildir?

2.0grencilerin birinci ve ikinci donem TEOG basar1 puan ortalamalar1 arasinda bir farklilik var
midir?

3.Cinsiyetler arasinda birinci ve ikinci donem TEOG basar1 puan ortalamalarinda bir farklilik var
midir?

4. Ogrencilerin birinci donem dersleri arasindaki korelasyon nasildir?

5. Ogrencilerin ikinci dénem dersleri arasindaki korelasyon nasildir?

6. Ogrencilerin birinci ve ikinci ddnem dersleri arasindaki korelasyon nasildir?
Yontem

Bu arastirmada deneysel olmayan nedensel karsilastirma ve iliskisel arastirma desenleri
kullanilmistir. Ogrencilerin TEOG puanlar1 arasindaki iliskiyi incelemek igin iliskisel arastirma
deseni, birinci ve ikinci donem TEOG puan farklari ile cinsiyetler arasindaki puan farkliligini
belirlemek igin nedensel karsilastirma deseni kullanilmistir. liskisel arastirma, iki veya daha
fazla degisken arasindaki iliskinin derecesini belirler (Karasar, 2000). Nedensel karsilastirma,
insan gruplart arasindaki farkliliklarin nedenlerini, sonuglarini, kosullar ve katilimeilar tizerinde
herhangi bir miidahale olmaksizin belirlemeyi amaglayan bir yontemdir (Biiyilikoztiirk, Cakmak,
Akgilin, Karadeniz ve Demirel, 2012). Calismanin evrenini Karadeniz Bdlgesi’nde bir ilde
ogrenim goren 8.sif dgrencileri olusturmaktadir. Bu evrenden seckisiz olmayan bir 6rnekleme
almmistir. Bu Orneklemede, kolay ulasilabilir ve uygulanabilir birimlerden se¢im yapilir
(Biiyiikoztiirk vd., 2012). Bu arastirma, 2014-2015 yilinda 5 farkli okulda TEOG siavina girmis
toplam 150 (76 Erkek, 74 Kiz) sekizinci smif Ogrencisi ile gerceklestirilmistir. Korelasyon
analizinde toplam veri sayis1 degisken sayisinin 20 kat1 kadar olmasi1 genel kani olup (Nakip,
2003), calismamizda bu kosul saglanmaktadir. Verilerin analizinde puanlar arasindaki iligki
belirlemek i¢in korelasyon, birinci donem ve ikinci donem puan ortalamalar: arasindaki farklilig
belirmek i¢in bagimli t testi, cinsiyetler arasi puan farliligini tespit etmek icin bagimsiz t testi
uygulanmistir. Verilerin analizi SPSS 22,00 programiyla yapilmistir.

Bulgular

Ogrencilerin birinci ve ikinci donem TEOG sinavindaki ders ortalamalarinin en yiiksek
Dinkiiltiirii ve Ahlak Bilgisi dersine, en diisiik ortalamanin ise Matematik dersine ait oldugu
goriilmiistiir. Ogrencilerin birinci ve ikinci ddSnem TEOG sinavindaki ders puan ortalamalari
karsilastirilmast sonucunda; ikinci donem Tiirk¢e ve Matematik puan ortalamalarinin birinci
donemki puan ortalamlarindan istatistiksel olarak anlaml diizeyde yliksek oldugu, 6grencilerin
ikinci dénem TEOG smavindaki Fen bilimleri, Din Kiiltiirii ve Ahlak Bilgisi, ingilizce ve Inkilap
Tarihi derslerinin puan ortalamalari ile birinci donem puan ortalamalar1 arasinda istatistiksel
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olarak anlamli diizeyde bir farkliligin olmadig1 goriilmiistiir. Kiz 6grencilerin hem birinci donem
hem de ikinci donem TEOG simavinda, ders puan ortalamalarinin erkek o6grencilerinkinden
istatistiksel olarak anlamli diizeyde yiiksek oldugu goriilmiistiir. Ogrencilerin birinci dénem
TEOG sinavindaki ders puan ortalamalar1 ile ikinci donem TEOG smavindaki ders puan
ortalamalar1 arasinda yiiksek bir iliskinin oldugu goriilmiistiir. Ogrencilerin birinci dénem TEOG
smavindaki ders puanlar1 arasinda en yiiksek korelasyonun, Tiirkge ve Fen Bilimleri dersleri
arasinda, en diislik korelasyonun ise Matematik ve Din Kiiltlirii ve Ahlak Bilgisi dersleri arasinda
oldugu gériilmiistiir. Ogrencilerin ikinci dénem ders puanlar1 arasinda en yiiksek korelasyon
Tiirkce ve Inkilap dersleri arasinda, en diisiik korelasyonun ise yine Matematik ve Din Kiiltiirii ve
Ahlak Bilgisi dersleri arasinda oldugu goriilmiistiir.

Sonuc, Tartisma ve Oneriler

Bu aragtirma sonucunda O6grencilerin ikinci donem puan ortalamalarinin birinci donem puan
ortalamalarindan yiliksek oldugu tespit edilmistir. Birinci donemden elde bilgilerin ikinci
donemdeki derslere katki sagladigi gerceginin bu durumu ortaya ¢ikardigi diisiiniilmektedir.
Ayrica bu farklilik, birinci ve ikinci donem konularinin ve sorularimin farkliligindan da
kaynaklanmis olabilir (Abaci-Cayli, 2015; Sevindik, 2009). Calisma sonunda kiz &grencilerin
TEOG puan ortalamalarinin erkek dgrencilerinkinden yiiksek oldugu tespit edilmistir. Bu durum
bolgedeki ailelerin  kiz  Ogrencilerinin  egitimine verdikleri ©6nemden kaynaklandigi
distnilmektedir (Arora , 2007.Akt. Pektas, 2009; Fidan Disikitli, 2011; Giirsakal , 2012;
Gilindiiver, 2011; PISA, 2015; SaglamTosun, 2016). Ayrica bu calismada O6grencilerin ayni
derslerin birinci donem puan ortalamalari ile ikinci donem puan ortalamalar: arasinda yiiksek bir
iliskinin oldugu, farkli dersler arasinda ise bazilar1 arasinda yiiksek iligki bazilar1 arasinda diisiik
iliski oldugu tespit edilmistir. Bu durum derslerin birbirleriyle bagimli ya da bagimsiz
olmalarindan kaynaklandigi diisiiniilmektedir (Abaci- Cayli, 2015; Sevindik, 2009). Bu
caligmadan elde edilen sonugclar, literatiirdeki benzer ¢alismalarla uyumludur.
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