Teaching Turkish as a Foreign Language to Polish
Speakers

Fatih Yilmaz"
MA Jagiellonian University, Krakow, Poland.

Abstract: As the importance of Turkish language grows,
teaching Turkish language as a foreign languaggadwing
as a profession and as a field of education. Nethods and
techniques should be developed to meet the denahitie
changing world and teach Turkish more effectivédany
linguists have studied on the difficulties and peots of
learning and teaching Turkish as a foreign languag¢hey
face failure during teaching or learning procesghis article
Turkish language teaching as a foreign languageatuated
by a native speaker at Oriental Philology of Jagnéhn
University in Krakow. The researcher is a Turkisbtlrer at
the department. He has been teaching Turkish an€ii
Philology for two years. He has practical Turkishurses for
the Polish students. He would like to share thentedge he
gained from reflecting on his teaching process. @ime of
the present paper is to discuss the most commotakes
Polish university students make in the processeafning
Turkish.
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Polonyalilara Turkgenin Yabanci Dil Olarak O gretimi

Ozet: Turk dilinin 6nemi arttikga Tiirkge’nin yabanci dil
olarak @retimi egitimin bir alani ve § olarak giderek
artmaktadir. Tirkce'yi daha etkin olaraggrétmek ve dgisen
diinyanin ihtiyaglarini kadamak icin yeni metotlar ve
teknikler gelgtiriimelidir. Bircok dilbilimci  6gretim ve
6grenim silrecinde zorluklarla kalastiklari igin Turkce’'nin
yabanci dil olarak gretiminin zorluklari ve sorunlari Gizerine
calsmalar yapmglardir. Bu makalede Polonya, Krakow
Jagiellonian Universitesi Qa dilleri boliiminde c¢ajan
anadili Turkce olan ki tarafindan Turkge'nin yabanci dil
olarak @retimi dezerlendirilmistir. Arastirmaci bélimde iki
yildir  Polonyali  @rencilere  Pratik Tiurkge dersleri
vermektedir. @retim sureci icerisinde edingi izlenimleri
paylasmak istemektedir. Bu makalenin amaci Polonyali
Ogrencilerin  Turkce @renirken yaptii belirgin hatalar
anlatmaktir..

Anahtar Kelimeler: Tirk dili, Isim hal eki, Amag¢ ve
hedefler, Yabanci dil.

INTRODUCTION

Many linguists have studied the difficulties analgems of
learning and teaching Turkish as a foreign languag¢hey
face failure during teaching or learning processasitering
the failure of teaching Turkish as a foreign largpjathere
are different reasons: insufficient number of instional
units offered in Turkish courses per week, lingaist
difficulties of both languages, lack of appropriagaching
materials, lack of skilled native speakers, andk ladf
linguistic theoretical basis (Eryilmaz, 1996). Cdatsen
(1983) also states that learners of Turkish as raigo
language have difficulty with suffocation, nomirzafions,
subject-verb  agreement, adjective phrases, complex
sentences, relative clauses, nominal cases, andatienal
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suffixes. He concludes the difficulties by statitftat the
students also face difficulty with orthography, ptuation,
intonation, pronunciation, pitch and juncture. Aydd993)
mentions about the effect of positive and negatiaesfer,
giving examples for overuse of personal pronounk laf
object-verb agreement. He also studied and analyzed
errors made by learners of Turkish coming from Tark
states, in terms of both vocabulary and word or@smir
(1993) studied the difficulties encountered in Tisink
language teaching in two main parts:

A) Difficulties confronted by teaching organizations;
there is lack of coordination between the Turkishguage
teaching institutions; and there are not researgublication
centers for teaching Turkish as a foreign language.

B) Difficulties encountered in terms of the learners.
According to Ercil (2003), a Turkish language instor
categorizes the problems in four groups:

1. shortage of the instructional materials,
such as course textbooks and digital
instructional materials,

2. individual differences among students,

3. students learning activities outside the
classroom, and

4. Organization of the Turkish classes.

THE NATURE OF TEACHING TURKISH

Students learn best when the language is presented
communicative approach, for instance, the moreetjyothe
classroom context related to a real communicatiwetext,
the more easily they recall the language. The Eew iof the
communicative approach is the view of language inshe
context of communication. The primary objective tis
provide the learner with the experience and thedppity to
practice the target language and culture.

The aim of the present paper is to discuss the omsmon
mistakes Polish university students make in thecgss of
learning Turkish as a foreign language at Turkology
department, Jagiellonian University, Poland. Thehau
collected data to discuss this problem while teagHiurkish
to the students at various levels. These studerftar&ology
department study and have practical courses wihathhor.
Since the researcher teaches practical Turkishydhéof his
instruction is to make students speak Turkish filyeso he
suggests that the language introduced in a meanioghtext
where it can be used communicatively is easilyriedr For
example, the language can be presented in a situtitat the
students would find themselves in outside of clagsh as at
shopping in markets, at asking directions in stieet eating
at restaurants, etc. The communicative languagmifen
method is applied in his classes and all the stisdene
involved in all the activities. The language isrdgntuced in a
dialogue format so that students not only learnldnguage,
but also learn how to use it for real usage of comigative
purposes. This is certainly not a new method oftisy but
it takes on new meaning when the teacher usesatch te
communication rather than language (Dakowska, 2005)

Grammar: Being little exceptions in Turkish grammar makes
it easily learned. The researcher suggests thamnrgea
should be taught with speaking and listening puEpos
Grammar needs to be taught, but students shouldbaot
expected to speak grammatical accuracy when theetrygng

to communicate. Grammar is best taught before ter #fie
dialogue as part of a meaningful context, whengizanmar

is taught in dialogues, the students can learnral#tuthe
grammar as a main part of communication.



The structure of Turkish word order is quite difier than
Polish, so beginner level students try to make laimi
sentences as in their native language, which oaistakes in
the target language. Story past tense is diffimgte to be
understood by Polish students, since there is patchand
seen past tense in Polish language. Gerunds aimitives
are other difficult issues for students, insteadigihg gerund
and infinite they prefer to use the verb, for ex@amptudents
say “I like read” instead of “I like reading” becsaiit is
difficult to change the verbs with suffixes to geduand
infinitive. In grammar lessons students are fortedmnake
full and grammatically correct sentences, but ial rkfe
speech is usually made up of short utterances rrattes
complex sentences. Case endings and other suffirealso
problem because they are confused with their native
language, not because of word order or first laggua
interference. For example some suffixes are masthd in
communication such as, -ler, -ye, -de, -li, -desig but some
are rarely used in communication such as —siI (\Wdl893).
Speaking: Although speaking is the most emphasized skill in
the field of foreign language teaching and varitesching
methods have focused on its development, it is niesless
recognized as the most difficult one to develop tlre
classroom conditions. Speaking has been treatedeagoal
of foreign language learning for most of the studen
(Dakowska, 2005). The researcher develops speakinges
in forms of different activities, such as, dialogueole-plays,
solving puzzle, developing a story, simulationgginiews,
discussions and debates.

Speaking is the most difficult ability for the Tisk language
learners, but the students at Turkology are ablespeak
fluently at the initial stages of their learning the first
classes. Although it is not possible to teach sitgldo
communicate in the classroom in the way that thifyneed
to communicate outside the classroom, it is possitl
develop their fluency. Students are encouragegéals and
to be active in class with communicative languaggching
method. Students experience to make incompleteshod
sentences to make communication easier to avoid water
problems. Normal conversational speeches are acimade
up of short utterances rather than complex sentence
structures. Some of the students are brave to corcate
without speaking with grammatical accuracy. Havignce
to study in Turkey with grants and as an Erasmudestts in
Turkey helps to develop students’ fluency and dh&y live
the target language culture. Focusing on grammasesa
communication break down because students effdang
time to think how to say something.

Students learn new sounds of language easily layt liave
problems with the stress or rhythm. They confuseneso
sounds, saying “canta” instead of “canta”, “gegastead of
“gece”. The researcher notices that students stheswords
differently which makes them misunderstood suchagac,
ac etc.. When the students do not pronounce ossstige
word correctly, it is not understood, but when thepeak
grammatically incorrectly and pronounce correctiy,is
understood. Pronunciation and stress are very irapbin
communication. The problem with pronunciation isised
by students’ first language. At first vowel harmony
confusing for beginner classes but later it beconsarally
as they practice more and more, students do nat toethink
about vowel harmony and they make a success okispea
correctly.

Pronunciation: Turkish alphabet is easy as it is read as it is
written. Students are successful on phonetics avst woices
are similar both in Turkish and Polish. On the oftnd it is
difficult to pronounce some letters such as “cgf,istudents

pronounce “ulke” instead of “llke”, “universite” stead of
“Oniversite”. Polish students have difficulty onopouncing
the letter §” in such words like “gac”, “kagit”, “degil”.
Among Turkish consonants, the so-called sgft &nd “r”
cause the greatest difficulty in utterance. Thea $gf has
been the centre of debates among linguists as &thehit
can be counted as a separate letter. For examtreht
(1972) comments on the Turkish orthography stattirag “g”
has no sound at all between certain vowels or nzase lthe
sound of "y" between certain vowels, and after somowels
before a following consonant. However, it wouldvm®ng to
say that 8" has no sound at all between certain vowels, as
this letter has a specific function each time itis®d. Lewis
(1991:5) states thatg" is a concession to the traditional
spelling of Turkish in the Arabo-Persian alphaligt, and
“gh”. Students have problems on stress in Turkish.

Pronunciation is not only to pronounce the word bls#o
involves the rhythm of the language. Students haeblems
on pronunciation because of first language interfee.
Many foreign language speakers never acquire avenati
pronunciation, but speak with an accept. Repetitisn
necessary for overcoming to correct the mistakesenw
students mispronounce a word, we usually repeairiectly
in a sentence, we do not correct the students afeh
mistakes, in order not to demotivate them. Corregcéth the
mistakes might be resulted in tension and studemtsy
about making mistakes.

Listening: It is often stated in textbooks on methods and
techniques of teaching foreign language that liatens a
prevailing form of communication. If learners ofrkish as a
foreign language have regularly and consistentjyosgd to
the recordings or native speakers, their undersignigvel
will be high. When the students talk about thestening
problems, Polish students complain about the listen
activities of textbook, which are too long and fastd which
make them stressful and tired. Hence, we try tasidihe
level and help them by stopping the listening niaker
Learning to listen is a slow process and not ay
learning to speak. Teaching listening methods énttaginner
classes are different than in later classes. At fitudents
should listen to what they have taught, later, ey listen to
familiar language spoken with new items. At firstudents
need to hear language spoken slowly. We maintain a
consistent listening practice. At Turkology depatin
listening is limited to the practical language frlimited
hour; the researcher is the only native speakerthat
department. Generally the speech in and out of étaguite
different. Too often the words sounded alike sustyaxin,
yarim” “takviye, tavsiye”. This characteristic dfurkish
make it difficult to recall the correct words, irddition,
when suffixes are added to a word, students doeuatgnize
the word and they say they do not know the wordekivthe
researcher speaks Turkish at beginner classegrdgtufind it
difficult to understand, but when he makes dialognd rate
of speaking is slow they are able to response.rtferoto
develop listening students are advised to listed waatch
audio-visual materials in Turkish.

Vocabulary: Students use lots of words borrowed from
Arabic and Persian while speaking, and some stsdent
confuse some of the similarly written Arabic worslsch as
“tahammul, tahayyudl”, “temsil, teslim”, “tahlil, tesil”,
“takviye, tavsiye”, ‘“iftihar, iftira”, which have dtally
different meanings. The euphony in Turkish makesnibrd

to be learned easily, when a word or root wore&ned, the
more words are learned easily.



Students can easily remember the words from théegbin
which they are taught. The absolute beginner stsdeave
difficulty with understanding the figurative andiadhatic
meanings of the words. All the words should be Iktig a
meaningful and communicative context. Since vocaiyul
can not be learned at once it will take time torreahe
context should be repeated with new vocabulary dimeé.

Of course using the vocabulary is best way to legrand
repetition in any way helps. The more the vocalyuiiar
spoken, heard, read, and written the more it wid b
remembered. Students should create their own &iylearn
vocabulary, such as, grouping the words by conaetrfed
words, making word association and so on. Vocabudtam

the context is easy to learn but it is easily fotgo if not
used, some words are easily confused because of the
similarities in pronunciation such as; tahayyilhammdil,
temsil, teslim, tahlil, tahsil. The more meaningfahd
communicative from real life the context is the maasily
students remember the words. Students have differen
strategies to learn words, some write the words prece of
paper with the meaning in first language, whereames
students organize the words according to conceptual
categories, such as food, clothes etc.

Mistakes are natural, and they are part of learmiraress.
Mistakes are an integral part of language learnamgl
language use. They are inevitable, teachers caninalie to a
certain extent. Correction should not be used tcsedor
embarrassment, some correction is useful. Teadiars to

let students become aware that mistakes are soswetim
necessary, acceptable and will be dealt with a non-
judgmental, supportive and effective way. Bad mistak
management is worse than none at all (Bartham Mtdal
R, 1991).

Upon considering the errors, students’ nominal casding
mistakes are more striking, as a native speakeresearcher
noticed the students make mistakes more on casegsnd
Ozkan (1994) classifies the errors made in the aisafy
nominal cases into five types; lack of nominal ¢caseruse
of these cases, the wrong usage of nominal casibsefin
the usage of the vowel harmony, and putting theinahcase
in the wrong place.

As a native speaker case ending mistakes are nwkang
than any other grammatical mistakes. So, the relsear
collected the notes of mistakes student make orinarcase
endings. Here are some examples of nominal casegnd
mistakes Polish students make while learning Thrlds a
foreign language:

The Mistakes on Accusative Case.

1. | would like learn (6grenmek) a foreign language.
(Nominal case ending -i should be added to the verb
Turkish versionfalse

to learn-i (@renmeyi)Correct

2. | remember the various Turkish rules but | &rgse
(kullanmakit.

to use (kullanmayn)

3. All the countries should legislate in order taves the
environment. (cevre).

Cevreyi

4. Krakow is one of the most beautiful citiegeHir). (“i"
shold be fallen)

Sehri

5. They enjoyed the meal (yemeky¥ooked. (“k” should be
softened to 8")

Yemesi

The Mistakes on Dative Case.

1. I am going to karolina party (Karolina partisi).
Karolinanin partisine

2. If  have money | will go to all abroad (butilkeéier).
butln Ulkelere

3. We learn how not to join the fight (kavga).
kavgaya

4. | started write (yazmakyhen | was four years old.
yazmaya

5. My father told me (beninuch about Turkey.

Bana

The Mistakes on Ablative Case.

1. After primary school _(ilkokulda) started to secondary
school.

ilkokuldan

2. After that_ (0 zamart)me it is written in secret..........

0 zamandan

3. The words borrowed from the west europe...(bat
avrupanin)

bati avrupadan

4. After | graduated the school (okim)1983.....

okuldan

5. I am sure that Turkish is the most difficult (zdugunu)
in the world langugaes.
Zoru oldundan

The Mistakes on Locative Case.

1. Recently (son zamanlgrgople become bad.

Son zamanlarda

2. | have been to Turkey as a beneficiary studd€di72

(2007).

2007'de

3. Eack book (her kitagas someting beneficial.
her kitapta

4. My family (aileminyonsists of four members.
ailemde

5. | learned Turkish to TOMER(Tomereye).
Tomerde

The Mistakes on Genetive Case.

1. The wounded (yarali dururig) not well.

Yaralinin durumu

2. My mother_(benim annenmame is Anna.

benim annemin

3. Founded by Al-kindi’s........ (Al-kindinin tarafindan
Al-kindi tarafindan

4. My mother_(annengood voice.

Annemin var

5. Since everybody’s (herkesiliyjes under stres......
herkes

The Mistakes on Possessive Case.

1. Family (benim aileonsists of total five people (pkisi).
Benim ailem shiésiden

2. Birthday_(dgum tarihi)is 24 may 1980.

Dogum tarihim

3. According to my_(benim gére most difficult school is

lycee.

Bana gore

4, | study a university of Krakow. __(Krakowun
Universitesinde).

Krakow'da Universitede

5. Even first class (sinifta dahad problems (problendh

easy sentences . sinifta
problemim

CONCLUSION

Based on the analysis of researcher’s language itgach
experience, some suggestions can be made withdrégduis



experience. Since the program he teaches at i®l@dW,

students not only focus on learning Turkish to camivate,

but also read and understand the literature anubriziof

Turkic languages. In this article, the researchakes general
evaluation of Turkish language. The evaluation ezching
Turkish should be according to the goals and olvestof

the programs. Of course, in foreign language ceussgdents
have more classes and they focus on all the largskigs:

listening, speaking, reading, and writing. Philgidgculties

aim to prepare students as a philologist both withability

to speak fluently and the knowledge of literatune &istory

of the target language.

Two of the most important problems are the insidfit
materials on teaching Turkish as a foreign languagd lack
of Audio-visual materials at classes while teachingkish.
When considered the course books available, ieé&n ghat
the most common course book is the Hitit seriedigid by
Tomer Ankara University, Turkey, and the other newl
published one is “Yabanclilar i¢in Turkce 1-2" psbied by
Gazi University, Turkey. Since there is lack of eratls, this
problem could be solving by providing Materials
Development Offices and Testing Offices at the depents

in order to prepare appropriate materials for theels of
students. There are not enough Turkish instrudtashing
Turkish as a native speaker at Turkology department
English, German or French instructors teach Turkisha
temporary job. Permanent professionals as a napeaker
should be employed at Turkish language departments.

It is important for all language teachers to untde their
students’ learning strategies that help them tonleand do
not help them to learn. Teachers should learn &tyaof

methods and techniques and vary them accordirttetogeds
of their students. Teachers need to be aware ofi¢ckes of
all their students. In order to address the stiienirkish

language needs, clear cut objectives should bdosethe

students and the courses should be planned andizeda
based on the goals and objectives set for eachseoum

needs analysis Brown (1995) “refers to the actisitievolved

in gathering information that will serve as the ibafor

developing a curriculum that will meet the learnmgeds of
a particular group of students” (p.35). The aim tbe

curriculum is to provide a clear definition of therposes of a
program, to provide guidelines for teachers, farhers and
material writers. The aim and objective should bestistent
with the aim of the curriculum, and should be fbhsi
(Richards, 2001). Students should be informed afioeit

Turkish language needs according to the objectwelsgoals
of the program. Before students enroll in the prajoay

programs they should know what the goals and dbgbf

the program so they make informed decisions abbeitr t
participation in the program. If speaking should ae

important goal of the program, teachers should idens
making significant changes in their teaching methogly.
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