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Abstract: This study aims to investigate whether having a sibling with special needs is associated with self-esteem
levels among individuals aged 14-20. Conducted using a quantitative design, the study involved 200 selected
secondary school and university students, comprising those with a sibling with special needs (SSN-present) and
those without a sibling with special needs (SSN-absent). Research data were collected using a Personal Information
Form prepared by the researcher and the Rosenberg Self-Esteem Scale Short Form (RBSO-KF). The data were
analysed using an independent samples t-test, two-way (factorial) ANOVA and ANCOVA in SPSS 22.0. The
findings reveal that there is a statistically significant difference in the mean scale scores between the SSN-present
group and the SSN-absent group. Self-esteem scores differed according to the variables of educational level,
parents’ educational level and household income level; however, no significant difference was observed according
to the variables of gender and number of siblings. When the ‘sibling with special needs’ group was evaluated
internally, no significant differences in self-esteem were found in relation to the sibling’s gender, disability group,
educational status, educational institution, or need for assistance; however, a significant difference was identified
in the variable of taking responsibility for the sibling’s care. In conclusion, it can be stated that having a sibling
with special needs creates a risk context that may negatively affect self-esteem; conversely, protective factors such
as socio-economic status and parental education can strengthen self-esteem levels.

Keywords: Self-esteem, sibling with special needs, sibling of a person with special needs, sibling relationships,
psychosocial adjustment

Ozel Gereksinimli Kardesi Olan ve Olmayan Bireylerin Benlik Saygisi Diizeylerinin Farkl
Degiskenler Agisindan Incelenmesi

Oz: Bu arastirma, 6zel gereksinimli kardese sahip olma durumunun 14-20 yas aras1 bireylerin benlik saygist
diizeyleriyle iligkili olup olmadigini amaglamaktadir. Nicel tasarimla yiiriitiillen ¢alisma, segilen 200 lise ve
{iniversite dgrencisinden 6zel gereksinimli kardesi olan (OGK-var) ve dzel gereksinimli kardesi olmayan (OGK-
yok) bireylerle yapilmistir. Arastirma verileri arastirmaci tarafindan hazirlanan Kisisel Bilgi Formu ve Rosenberg
Benlik Saygis1 Olgegi Kisa Formu (RBSO-KF) araciligiyla toplanmugti. Veriler, SPSS 22.0’da bagimsiz rneklem
t-testi, iki faktorlii (faktoriyel) ANOVA ve ANCOVA ile analiz edilmistir. Bulgular, OGK-var grubunun 6lgek
puan ortalamasinin OGK-yok grubu ile karsilastirildiginda istatistiksel olarak anlamli fark oldugunu ortaya
koymaktadir. Benlik saygisi puanlarinin 6grenim diizeyi, anne-baba egitim diizeyi ve hane gelir diizeyi
degiskenlerine gore farklilastigi; buna karsilik cinsiyet ve kardes sayisi degiskenlerine gore anlamli bir fark
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goriilmemistir. OGK-var grubu kendi i¢inde degerlendirildiginde ise kardesin cinsiyeti, engel grubu, egitim alma
durumu, egitim kurumu ve yardima ihtiyac duyma degiskenleriyle benlik saygisi agisindan anlamli fark
bulunmazken, kardesin bakimiyla ilgili sorumluluk alma degiskeninde anlamli farklilik saptanmistir. Sonug olarak
0zel gereksinimli kardese sahip olmanin benlik saygisim1 olumsuz yonde etkileyebilen bir risk baglam
olusturdugu; buna karsilik sosyoekonomik/ebeveyn egitimi gibi koruyucu etmenlerin benlik saygis1 diizeylerini
giiclendirebildigi sdylenebilir.
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iligkileri, psikososyal uyum
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Introduction

The family is the most important environment where individuals establish their first social
interactions, lay the foundations of their personality, and develop self-esteem. When viewed holistically,
self-esteem is influenced by family members and the many situations experienced within the family
(Kaya et al. 2020). One of these factors is siblings. Siblinghood is one of the closest relationships
between people. Individuals experience their first socialisation experiences with their siblings from
infancy onwards. Siblingship is a natural form of relationship characterised by unique similarities and
differences, as well as mutual interaction (Cicirelli, 1995). However, the birth of a sibling with special
needs affects not only the parents but also the lives of the siblings (Di Marino et al., 2018; Esenay and
Yigit, 2018; Kaya et al., 2020). This impact depends on the individual’s relationship with their sibling,
their developmental characteristics (Konuk Er, 2011), their age (Varol, 2006), their communication with
their parents (Angell et al., 2012; Barr and Mcleod, 2010; Elumar and Sani-Bozkurt, 2021; Kaya et al.,
2020; Safak et al., 2015), the size of the family, the family’s socio-economic status, the sibling’s gender,
the age gap between siblings, and the disability group and severity of the sibling with special needs
(Elumar and Sani-Bozkurt, 2021). This is because the presence of a family member with special needs
significantly alters the roles, responsibilities, needs and desires of other family members (Zoylan, 2005).

Undoubtedly, the siblings of the child with special needs are the most affected by all these
dynamic processes (Kaya et al., 2020). The arrival of a sibling with special needs in the family can
trigger an adjustment process in siblings and parents, similar to the stages observed in parents—ranging
from shock and denial to acceptance; this process can create a breeding ground for the emergence of
negative emotions (Aykara, 2015). However, children within the family may develop not only negative
but also positive emotions towards their sibling with special needs (Elumar and Sani-Bozkurt, 2021;
Luterman, 1987). It is also known that individuals may develop positive emotions towards their sibling
with special needs, such as tolerance, empathy, respect for individual differences, taking responsibility
for their sibling, helping them, and being more understanding towards them (Hodapp et al., 2010). Itis
noted that individuals with a sibling with special needs exhibit more mature behaviour relative to their
age and that their personality development progresses more rapidly than that of other individuals
(Kahraman and Karadayi, 2015; Kaya et al., 2020; Mandleco et al., 2011; Strohm and Nesa, 2010; Safak
et al., 2015).

The literature indicates that individuals in the SIB group may experience anxiety due to the belief
that the presence of a sibling with special needs reduces parental attention and affection; they may also
exhibit accompanying reactions such as depressive mood, sadness, anxiety symptoms, guilt, withdrawal
from social relationships, denial of the situation, and avoidance (Fazlioglu et al., 2016; Giirsoy and
Sezer, 2020; Olgay-Giil et al., 2015; Yaman and Atasayar, 2014). Sometimes, parents may unknowingly
neglect the healthy child (Aykara, 2015; Armahan, 2022; Burke and Montgomery, 2000). By focusing
their attention on the sibling with special needs, parents may fail to recognise the needs of the other
child. In such cases, the sibling who feels squeezed out by the presence of the sibling with special needs
may sometimes feel worthless, guilty, critical, anxious about the future, and judgemental regarding
themselves (Avsaroglu and Gilik, 2017; Dyson et al., 1989; Kao et al., 2011; Kiirtiincii Arslan, 2019;
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Konuk Er, 2011; Kivrak, 2019; Martirosyan, 2013; Varol, 2006). In individuals who experience a strong
sense of neglect, positive self-perceptions diminish, and difficulties may arise regarding self-love and
the development of self-esteem (Chamberlain and Haaga, 2001; Ozmen and Atli, 2021; Sar1, Ardahan
and Oztornact, 2016).

A review of the literature reveals that there are numerous studies conducted with individuals in
the SSN- present group (Tuncay and Polat, 2019; Kot et al., 2018; Bengisu and Akkaynak, 2021; Victor
et al., 2021). In the study by Tuncay and Polat (2019), the relationship between self-esteem levels and
academic achievement scores in siblings of typically developing individuals was examined. The findings
indicate that self-esteem levels were predominantly moderate to low; however, no significant difference
was observed in terms of academic achievement scores. Kot and et al. (2018), meanwhile, reviewed the
experiences of families in the group with children with intellectual disabilities, reporting that families
may encounter various difficulties in both the social environment and home life regarding self-care,
participation in social life, and sibling conflicts. In their study, Bengisu and Akkaynak (2021), whilst
investigating the relationship between children with special needs and their siblings, concluded that
parental attitudes are reflected in sibling relationships and that as the age gap between siblings decreases,
they form more positive relationships. Victor and colleagues (2021), in their qualitative research with
two older sisters of a child with Down’s syndrome, demonstrated that parental attitudes directly
influence the attitude towards the sibling with special needs; they also found that feelings of jealousy
among siblings decrease as the siblings grow older. In this context, a review of the literature reveals that
studies generally address topics such as self-esteem, academic achievement, parental attitudes, self-care,
and the sibling’s age factor in relation to the relationship between the child with special needs and their
sibling. Furthermore, research in the literature suggests that studies have predominantly focused on the
siblings of individuals with special needs, who constitute a single disability group. For this reason, this
study focuses on comparing the self-esteem of individuals with siblings in different disability groups
with that of individuals whose siblings do not have special needs. However, there are only a limited
number of studies in the literature that directly compare the self-esteem of individuals in the ‘sibling
with special needs’ (SSN) and ‘no sibling with special needs’ (NSSN) groups in terms of the number of
siblings (Levante et al., 2025).

Objective

This study aims to determine whether having a sibling with special needs makes a significant
difference in the self-esteem levels of individuals aged 14-20. In line with this aim, the study sought to
answer the following sub-questions:

® Do the self-esteem levels of the ‘sibling with special needs’ (SSN) and ‘no sibling with special
needs’ (NSSN) groups differ statistically significantly?

® Do the groups differ significantly in terms of individual and family variables such as self-esteem
level, educational attainment, parental educational level and household income level?

e Are there significant differences in the self-esteem levels of individuals with SSN, in terms of
their assumption of responsibility towards siblings and basic characteristics related to siblings?

Method

In this study, the causal comparison model, one of the quantitative research methods, was
employed. By its very nature, the quantitative research method is an approach that accepts the reality it
seeks to establish as a single truth independent of the researcher. The causal comparison model refers to
studies aiming to identify the cause-and-effect relationships thought to account for differences between
human groups without any intervention (Biiyiikoztiirk et al., 2014).

Participants and Procedure

The study group was formed using criterion sampling, one of the purposeful sampling approaches.
In criterion sampling, participants who meet predefined criteria in line with the research objective are
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included in the study (Biiyiikoztirk et al., 2014; Yildinm and Simsek, 2018). Consequently, the
following criteria were applied to individuals participating in the study in line with the research
objectives: participants must have at least one sibling, be aged between 14 and 20, and half of them must
have a sibling with special needs. Participants were included in the study on a voluntary basis, and
parental consent was obtained verbally. Ethical approval for the study was obtained. After the necessary
permissions were obtained, the researcher contacted students attending schools affiliated with the
Ministry of National Education, special education schools, and X University via to identify individuals
meeting the SSN-present/SSN-absent criteria. A preliminary assessment was conducted to reach
participants meeting the specified criteria; preliminary interviews were carried out with a total of 212
individuals who met the SSN-present/SSN-absent conditions. During the data collection process, 5
participants were excluded from the study as they were not present at school on the day of the study,
whilst 7 participants were excluded because they had completed the questionnaire form incompletely or
incorrectly. Thus, the final sample of the study consisted of a total of 200 participants, comprising 100
individuals in the SSN-present group and 100 in the SSN-absent group. The demographic characteristics
of the participants, in accordance with the specified conditions, are presented in Table 1.

Table 1: Demographic Characteristics of Participants

Participants N %
Gender Female 104 52.0
Male 96 48.0
Age 14-20 years 200 100
Participants’ Educational ~ Secondary  School 99 49.5
Level Student 101 50.5
University Student
Mother’s educational [lliterate 76 38.0
level Primary school 55 27.5
Secondary school 28 14.0
Secondary school 27 13.5
University 14 7.0
Father’s level of [lliterate 28 14.0
education Primary school 63 31.5
Secondary school 43 21.5
Secondary school 41 20.5
University 25 12.5
Family income level* 0-12,000 TL (low) 78 39.0
12,001-25,000 TL (medium) 75 37.5
25,001 and above (high) 47 23.5
Number of siblings 1-5 119 59.5
6-10 81 40.5
Sibling with special present. 100 50
needs No. 100 50
Total 200 100

*(Classification is based on 2024 TUIK data.

Table 1 presents the demographic distribution of the participants. 52% of the sample are female
and 48% are male, with all participants aged between 14 and 20. An examination of the participants’
educational status reveals that 49.5% are in secondary school and 50.5% are at university level. The
distribution of mothers’ educational levels is as follows: 38% are illiterate, 27.5% have completed
primary school, 14% have completed lower secondary school, 13.5% have completed upper secondary
school, and 7% have completed university. The educational levels of fathers are as follows: 14% are
illiterate, 31.5% have completed primary school, 21.5% have completed lower secondary school, 20.5%
have completed upper secondary school, and 12.5% have completed university.

Household income levels, according to the classification used in the study, are: low (0—12,000
TL) 39%, medium (12,001-25,000 TL) 37.5%, and high (25,000 TL and above) 23.5%. Given the
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regional conditions in which the sample was drawn, it can be assessed that the income distribution is
concentrated in the relatively low/middle income bracket. Furthermore, it was found that 50% of
participants belonged to the ‘has a sibling with special needs’ (SSN- present) group and 50% to the
‘does not have a sibling with special needs’ (SSN-absent) group. Detailed information regarding
participants in the SSN- present group is presented in Table 2.

The demographic variables of the 100 participants (50%) who indicated they have a sibling with
special needs (SWSN) are presented in Table 2.

Table 2. Demographic Information on the Siblings with Special Needs of Individuals in the SIB-
present Group

Participants N %
Gender Female 36 36.0
Male 64 64.0
Disability group Individuals with intellectual disabilities 49 49.0
Autism 18 18.0
Visual 11 11.0
Hearing 10 10.0
Chronic illnesses 12 12.0
Receiving education from Receiving education. 83 83.0
a private educational Not receiving education. 17 47.0
institution
Institutions attended Special education and rehabilitation centre 45 45.0
Special needs class 20 20.0
Home care service 22 22.0
Inclusion 15 15.0
Need for assistance Yes, they do. 56 56.0
No, they do not. 44 44.0
Taking responsibility for ~ Yes, I will take responsibility. 52 52.0
your sibling’s care No, I do not take responsibility. 48 48.0
Total 100 100

Table 2. When examined, the table provides personal information regarding the participants in
the ‘sibling with special needs’ group. Regarding the gender of the sibling with special needs, 36% are
female and 64% are male. When examining the disability group of the sibling with special needs, 49%
were found to have an intellectual disability, whilst 51% were categorised as ‘other’ (18% autism, 11%
visual impairment, 10% hearing impairment, 12% chronic illnesses). When assessing whether siblings
with special needs are receiving education, it was determined that 83% are receiving education and 47%
are not. Accordingly, 45% of individuals with special needs attend special education and rehabilitation
centres, whilst 57% attend other settings (20% special needs classes, 22% home care services and 15%
inclusive education). When examining whether siblings with special needs require assistance, it was
found that 56% require assistance, whilst 44% do not. Regarding the assumption of responsibility for a
sibling with special needs, 52% take on this responsibility, whilst 48% do not.

Data Collection Process

In line with the research objective, interviews were conducted with institutional officials working
at schools affiliated with the Ministry of National Education and special education and rehabilitation
centres in X Centre and X district, and, in accordance with ethical principles, individuals aged 14-20
with (SSN- present) and without (SSN- absent) a sibling with special needs were reached. Voluntary
participation was the basis of the study. The families of participants under the age of 18 were informed
about the research process, and written informed consent was obtained from parents or legal guardians.
For participants aged 18-20, a voluntary participation consent form was obtained. In this context, the
Parental Consent Form (Appendix 1) was used for participants under the age of 18, and the Voluntary
Participation Consent Form (Appendix 2) was used for participants aged 18 and over. The same consent
and implementation process was followed for the siblings of students with typical development. Once
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the necessary consents had been obtained, the questionnaire was distributed to the participants and
completed under the supervision of the researcher.

Data Collection Tool
Personal Information Form

The personal information collection form used in this study is a two-part form prepared by the
researcher following expert consultation. The first section of the form consists of statements designed
to collect demographic information—such as age, gender, education, income status, and parental
education level—from all participants in the SSN-present/SSN-absent groups. The second section of the
form consists of questions to be completed by participants in the SSN-present group, designed to
determine the sibling’s gender, age, disability group, and whether they are receiving education. The
form takes an average of 8—10 minutes to complete.

Rosenberg Self-Esteem Scale Short Form (RBSO-KF)

In this study, the Rosenberg Self-Esteem Scale Short Form (RBSO-KF) was used to measure self-
esteem. Developed by Rosenberg, the scale is a valid and reliable measurement tool widely used in
psychological and psychiatric studies to assess self-esteem, including among adolescents. The
adaptation, validity and reliability study of the scale into Turkish was conducted by Cuhadaroglu (1986).
The RBSO-KF consists of 10 items, and the scores obtained from the scale range from 10 to 40. In
Cuhadaroglu’s (1986) study, the scale’s validity coefficient was reported as r = 0.71, and the test-retest
reliability coefficient as r = 0.75. In this study, however, the scale’s Cronbach’s Alpha internal
consistency coefficient was calculated as r = 0.76.

Data Analysis

In this study, data analysis was conducted using the SPSS-25 software package. To assess the
applicability of the ANCOVA analysis, the necessary assumptions were tested prior to analysis. In this
context, whether the data exhibited a normal distribution was examined through skewness and kurtosis
values and normality findings. The findings indicated that the data met the assumption of normal
distribution and that parametric analyses could be applied (Jondeau and Rockinger, 2003; Kalayci, 2009;
Shao, 2002). The analysis process and the groups included in the analysis are summarised in Figure 1.

Participants: ﬂmicipants:
Those with a sibling with special needs Those with a sibling with special needs
and (SBS-present)
Do not have a sibling with special (N=100)
needs (SBS/No SBS)
(N=200) Variables
The sibling with special needs’s;
Variables Gender
Self-esteem Disability group
Gender Educational status
Education Institution where they
Family income receive education
Number of Siblings Analysis used:
Mother’s Educational Level
Father’s Educational Level t-test
Analysis used:
t-test — Factorial (Two-way)
KANOVA — ANCOVA k
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Figure 1. Participants and Analyses

As can be seen in Figure 1 above, the analyses were completed in two parts. The first set of
analyses included all participants in both the ‘with special needs sibling’ and ‘without special needs
sibling’ groups. The analyses in the second part were conducted solely on the self-esteem scores of
individuals in the ‘with special needs sibling’ group.

In the first set of analyses, a t-test was performed on self-esteem scores according to the variable
‘having a sibling with special needs’; a (factorial) two-way ANOVA; and ANCOVA tests were used
for the variables of family income level, mother’s educational level and father’s educational level. In
the analyses of the second section, statistical analyses were conducted using a t-test only for individuals
in the SSN- present group, based on the variables of the sibling with special needs’ gender, educational
status, special needs group, educational institution, need for assistance, and the individual’s assumption
of responsibility regarding their sibling.

Certain assumptions must be met for the ANCOVA test to be used as a statistical analysis.
Consequently, it was examined whether the assumptions listed below were met. These are: “Is there a
significant difference in self-esteem scores between individuals in the ‘SSN-present’ and ‘SSN-absent’
groups in terms of gender, educational level, family income level and number of siblings? To answer
the question "Factor 1", the arithmetic means, Skewness and Kurtosis values of Factor 1 were first
examined. Accordingly, it was determined that the Skewness and Kurtosis values fell between -3 and
+3, and it can be said that they satisfy the assumption of normal distribution (Jondeau and Rockinger
2003; Kalayct, 2009; Shao, 2002). Consequently, as the assumption of a normal distribution was met, it
was observed that covariates could be included and that the basic assumption for ANCOVA could be
satisfied.

Findings

This section presents data on the differences in self-esteem levels between individuals in the SSN-
present and SSN-absent groups and demographic variables.

Table 3. Results of the t-test for RBSO-KF scores according to the SIB-present/SIB-absent groups

Sibling with special N ' S Sd t p
needs (SSN)

SSN present 100 31.61 2.82 198 29.85 .000*
SSN absent 100 19.18 3.05

*p< 01, *p<.05

Table 3 compares the self-esteem scores of the ‘with special needs sibling” and ‘without special
needs sibling’ groups. RBSO-KF scores show a significant difference according to the variable of having
a sibling with special needs (¢;95= 29.35, p<.01). Consequently, it was observed that the scale scores of
the SSN-present group were higher than those of the SSN-absent group. In this context, the higher mean
score of the SSN-present group suggests that the level of self-esteem in this group may be relatively
lower.
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Table 4. RSBO-KF Scores of the SSD-present and SSD-absent Groups According to Demographic

Variables

Gender Female Male Total
Sibling N X S N X S N X S
with Yes 36 3133 3.18 64 31.76  2.62 100 31.61 282
special None 68 19 2.15 32 1943 443 100 19.18  3.05
needs May
(SSN)

Level of Secondary school University Total
Sibling education N X S N X S N X S
with Exists 42 3193 353 58 31.16  2.62 99 2717 7.27
special None 57 20.76  2.88 43 17.98  2.88 101 23.57  6.01
needs
(SSN)

Number of 1-5 siblings 5-10 siblings Total
Sibling siblings N X S N X S N X S
with Exists 67 31.64  2.63 33 31.54 3.23 100 31.61 282
special None 52 18.98  3.16 48 19.39 295 100 19.18  3.05
needs
(SSN)

SIB: Siblings with special needs

In Table 4, the mean self-esteem scores of the SSD-present and SSD-absent groups were
examined in terms of the variables of gender, educational level and number of siblings. Accordingly, it
was determined that the mean self-esteem scores for girls in the SIB group were (x = 31.33) and for
boys (X = 31.76). Furthermore, it was observed that the average self-esteem scores for girls in the SSN-
no group were (X=19.05) and for boys (Xx=19.43). Furthermore, when examining the average self-esteem
scores in relation to the educational level variable, it was found that the average self-esteem scores for
secondary school students in the SSN-present group were (X = 31.93) and for university students (X =
31.16). Furthermore, it is observed that the mean self-esteem scores for high school students in the SSN-
no group were (X= 20.76) and for university students (X=17.98). When self-esteem scores in the SSN-
present and SSN-absent groups were examined according to the number of siblings variable, it was
observed that the mean self-esteem scores for individuals with 1-5 siblings in the SSN-present group
were (X=31.64), whilst those with 5-10 siblings were (X=31.54). Furthermore, it was determined that
the mean self-esteem scores for individuals in the SSN-no group with 1-5 siblings were (X = 18.98) and
for those with 510 siblings were (X = 19.39).

The results of the factorial (two-factor) ANOVA for self-esteem scores in relation to the
demographic variables (gender, educational level and number of siblings) of the SSN-present and SSN-
absent groups are shown in Table 5.
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Table 5. ANOVA Results for RBSO-KF Scores According to Demographic Variables in the SSN-

present and SSN-absent Groups

df F Significance level
Gender 1 .844 359
Sibling with special needs 1 776.800 .000
C x SSN 1 .004 952
Total 200
Sd F Significance level
Level of education 1 19.94 .000*
Sibling with special needs 1 938.730 .000
OD x SSN 1 6.465 012
Total 200
Sd F Significance level
Number of siblings 1 136 712
Sibling with special needs 1 826.240 .000
KS x SSN 1 351 .554
Total 200

C: Gender, SSC: Siblings with Special Needs, ED: Educational Level, SN: Number of Siblings

Upon examining Table 5, there is no significant difference in self-esteem scores between the SSD-
present and SSD-absent groups in terms of the gender variable [Fq, 196= .004, p > .01]. There is a
significant difference in self-esteem scores between the SSD-present and SSD-absent groups in terms
of the educational level variable [Fi, 196= 19.49, p < .01]. According to the RBSO-KS scale, it is known
that as self-esteem scores increase, the level of self-esteem decreases; conversely, as self-esteem scores
decrease, the level of self-esteem increases. Accordingly, when examining the self-esteem scores of the
SSN-present and SSN-absent groups, it is observed that as educational level increases, the level of self-
esteem also increases. Furthermore, there is no significant difference between the SSN-present and SSN-
absent groups in terms of the number of siblings and self-esteem scores [F1, 196= .351, p > .01].

The ANCOVA results for the self-esteem scores of the SSN-present and SSN-absent groups in
relation to demographic variables (family income, mother’s educational level, father’s educational level)
are shown in Table 6.
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Table 6. ANCOVA Results for RBSO-KF Scores and Demographic Variables in the SSN-present and
SSN-absent Groups

Groups Source of Sum of df Mean of F Difference Significance
variance Squares squares level
qé Low (1) RSBO 41.160 3 13.741 306.891 1.(0.10)—3.* .000
§ (Reg.)
2. Medium (2) Group 314 1 157 3.508 2.(0.11)-3.* .032%*
% High(3) Error 8.776 196
s Total 50.000 200
Groups Source of Sum of Sd Mean of F Difference Significance
T>a variance squares squares level
f [lliterate (1) RSBO 41459 5 8.292 188.333 1.(0.00)—5.* .000
g (Reg.)
;g Primary school Group .549 1 137 3.117 2(0.00)-5.* .0l6*
s (@
T  Secondary Error 8.541 196 3.(0.00) —5.*
@ school (3)
S Secondary Total 50.000 200 4.(0.00)-5.*
g school (4)
= University (5)
_ Groups Source of Sum of df Mean F Difference Significance
4 variance Squares square level
f [lliterate (1) RSBO 41599 5 8.320 192.125 1.(0.00)—5.* .000
g (Reg.)
;g Primary school Group .689 1 172 3.979 2.(0.00)—5.* .004*
s (@
'§ Secondary Error 8.401 194 3.(0.00)—5. *
@ school (3)
% Secondary Total 50.000 200 4.(0.00)-5.*
= School (4)
& University (5)

**p<.01, *p<.05

Table 6 presents the ANCOVA results for the scores obtained by the SSN-present and SSN-absent
groups on the RBSO-KF scale in relation to the variables of family income level, mother’s educational
level and father’s educational level. According to the analysis results, a significant difference was found
between self-esteem scores and family income level [F350s= .032%, p < .05]. Similarly, it was found
that self-esteem scores showed significant differences according to the variables of the mother’s
educational level [F3 7= .016%, p <.05] and the father’s educational level [F3970= .004*, p <.05]. Post-
hoc (Bonferroni) analyses indicate which groups exhibited these differences. According to the RBSO-
KF scoring system, a decrease in scores indicates an increase in self-esteem levels. Accordingly, it was
observed that as family income and parental educational levels increased, individuals’ self-esteem levels
rose.

The self-esteem scores of the SSN- present group were also examined in relation to variables
concerning the sibling with special needs. In this context, the self-esteem scores of the 100 (50%)
individuals in the SSN- present group were compared in terms of the gender of the sibling with special
needs, the type of disability, whether the sibling was receiving education, whether the sibling required
assistance, and the individual’s level of responsibility towards their sibling. An independent samples t-
test was applied to determine whether there was a significant difference in self-esteem scores based on
these variables. The results are presented in Table 7.
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Table 7. Comparison of Self-Esteem Scores Between the ‘Sibling with Special Needs’ and ‘No
Sibling with Special Needs’ Groups According to the Sibling’s Demographic Characteristics

Sibling with special N X S sd t p
needs Girl 42 3195 3.13 98 1.031 305
Gender Male 58  31.36 2.57
N X S sd t p
Disability group Intellectual 49 31.26 3.10 98 1.197 234
disability
Other 51 3194 2.52
N X S sd t p
Educational Yes 83  31.60 2.26 98 .023 98
attainment No 17 31.61 3.37
N X S sd t p
Educational Special education 55 31.41 2.97 98 748 45
institution and rehabilitation
centre
Other 45 31.84 2.65
Need for assistance N X S sd t p
Requires 56  31.55 3.05 98 224 .83
Does not require 44  31.68 2.54

*p<.01, *p<.05.

As shown in Table 7, the self-esteem scores of the SSN-present group do not differ according to
the gender of the sibling with special needs [#1.031), p > .05]. In other words, whilst having a sibling with
special needs affects self-esteem scores [(#;95= 29.35, p < .01)], whether the sibling with special needs
is a girl or a boy does not affect their self-esteem scores. There is no significant difference in individuals’
RBSO-KF scale scores based on their siblings’ disability group [£(1197.09), p > .05]. There is no significant
difference in individuals’ RBSO-KF scale scores in terms of their educational status [£q.23), p > 0.05].
No significant difference was found in individuals’ RBSO-KF scale scores in terms of the institutions
where their siblings receive education [#y.74s, p > 0.05]. It was determined that there was no significant
difference between individuals’ RBSO-KF scale scores and their siblings’ need for assistance [ (224 ,
p>.05]. A significant difference was observed between individuals’ RBSO-KF scale scores and the
variable of taking responsibility for their siblings [ 334 , p<.-05%*].

Discussion

In this study, the self-esteem levels of the ‘with special needs sibling” and ‘without special needs
sibling’ groups were examined in terms of demographic variables, and the findings were discussed in
relation to similar studies in the literature.

The study revealed a significant difference in self-esteem scores based on the variable of having
a sibling with special needs. In this regard, an examination of the self-esteem scores of the ‘SSN-present’
group indicates that their self-esteem levels are lower than those of the ‘SSN-absent’ group. A review
of the literature reveals four distinct perspectives on the causes of low self-esteem in individuals. These
can be explained as exposure to behaviours such as comparing the individual to others, judging them,
forcing them to accept a particular viewpoint, or making them feel that their ideas are not valuable.
Rosenberg (1974), however, highlights that self-esteem is shaped by social interaction. Individuals in
the group with a sibling with intellectual disabilities may experience difficulties in engaging in social
interaction with their siblings. When they witness the relationships their peers have with their siblings,
they may compare their own relationships and consequently feel inadequate, guilty or excluded.
Therefore, low self-esteem is a likely scenario for this group. However, contrary to the findings of this
study, Saban and Arikan (2013) found that children with a mentally disabled sibling had higher levels
of self-esteem compared to those without. Nevertheless, this study identified that being in the SSN-
present group had a negative impact on self-esteem.
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Studies examining significant differences in self-esteem according to gender present varying
perspectives in the literature. While some of these studies demonstrate that self-esteem varies
significantly by gender (Kaner, 2000), others indicate that there is no significant difference between
self-esteem levels and gender (Block and Robbins, 1993; Kaner, 2000; Tuncay and Polat, 2019).
Furthermore, in the study by , no significant difference was found between self-esteem and the gender
variable for individuals in either group. When considering the siblings of individuals with special needs,
it is observed that they undergo similar processes. These individuals, regardless of whether they are girls
or boys, take on responsibilities and assist their parents when there is a sibling with special needs in the
family. They may sometimes find it difficult or tiring, but they continue to support their parents out of
a sense of responsibility. Consequently, the absence of a difference in self-esteem between girls and
boys can be considered a plausible outcome.

A difference has been identified between individuals’ self-esteem and their educational
attainment. There are three key points in developing self-esteem. These are: being respected by others,
the individual feeling competent, and self-awareness that develops through valuing one’s own feelings
and thoughts. At this stage, the individual’s self-confidence is a process whose foundations are laid in
early childhood, yet they remain dependent on their parents. However, as adolescence begins, the
individual starts to question everything they have learnt from their family up to that point and what they
have observed in their surroundings. During this period, they are expected to be able to express their
own ideas more clearly, to feel a need for respect, and to wish to exist as a ‘self” within society. However,
for individuals with a sibling with special needs, this process can be more challenging. An individual
who wishes to be respected in their social circle and to have self-confidence may feel inadequate and
worthless due to their sibling’s condition. It is thought that as they grow older, they will find it easier to
accept that this process is not about them and that their sense of self will have developed. Therefore, it
is reasonable to state that a significant difference between self-esteem scores and educational level is an
expected outcome. Contrary to our findings, Tuncay and Polat’s (2019) study determined that self-
esteem did not differ significantly with educational level. At this point, it can be said that the study was
limited in terms of the educational level variable.

A significant difference was found between self-esteem scores and the family income level
variable. When assessed in terms of the individuals’ age group, it can be considered that their families’
resources may be utilised as a tool in socialisation. However, individuals who perceive having a sibling
with special needs as a negative factor may view their family’s income level as a force capable of
overshadowing this. A review of the literature reveals that in the studies by Erbil et al. (2006), whilst
self-esteem was found to be significantly related to family income level, it was also determined that
individuals from high-income families tended to have high self-esteem, whereas those from low-income
families tended to have low self-esteem.

A significant difference was found between self-esteem scores and the educational levels of the
mother and father. It is thought that the educational levels of the mother and father raise the individuals’
levels of self-awareness and act as a factor contributing to self-esteem. As the parents’ educational levels
increase, they exhibit supportive behaviours in many areas, such as valuing the individual’s opinions,
encouraging self-expression, and respecting their decisions. Consequently, it is thought that this is a
factor that has a positive effect on self-esteem in both the SSN-present and SSN-absent groups. A review
of the literature reveals numerous studies demonstrating that parents’ educational level positively
influences self-esteem (Cam et al., 2000; Erbil et al., 2006; Gilingor, 1989; Saban and Arikan, 2013).
However, contrary to these research findings, Auletta and De Rosa (1991), Dilek and Aksoy (2013),
Baybek and Yavuz (2005), and Saban and Arikan (2013) noted in their studies that there was no
significant difference between individuals’ self-esteem and their parents’ educational levels.

No significant difference was observed between self-esteem scores and the number of siblings.
Upon reviewing the studies, research involving individuals in the ‘with special needs sibling’ group has
been identified. However, no study has been found that compares the ‘with special needs sibling’ and
‘without special needs sibling” groups in terms of the number of siblings. It is believed that this aspect
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of the research will contribute to the literature. Furthermore, it is thought that adding a variable regarding
whether the individual is older or younger than their sibling with special needs would yield more
meaningful results.

In the study, variables related to the siblings of individuals in the ‘sibling with special needs’
group were examined across numerous variables to determine whether they differed significantly from
self-esteem scores. The results of the study revealed that there were no significant differences in the
self-esteem scores of individuals in the SSN-present group in relation to variables such as the gender of
the sibling with special needs, the type of disability, educational status, educational institution, and the
need for assistance. In the literature, Tuncay and Polat (2019) sought to establish the relationship
between academic achievement and self-esteem in individuals with a sibling with an intellectual
disability; their findings revealed that there were no significant differences in self-esteem among healthy
individuals based on gender, age, or educational level.

In the study, a significant difference was observed between individuals’ self-esteem scores and
the variable of taking responsibility for a sibling with special needs. It can be said that when individuals
take on responsibilities regarding their siblings with special needs, they become individuals with high
emotional intelligence, capable of thinking more positively, possessing developed empathy, having the
ability to manage their emotions, and possessing high problem-solving skills (Kaya et al., 2020; Perenc
& Peczkowski, 2018; Vatne & Zahl, 2017; Rokstad et al., 2015). In our study, however, self-esteem
among individuals in the ‘siblings with special needs’ group was not examined as a single dimension.
Whilst variables related to individuals without special needs were included, those related to individuals
with special needs were also examined. Consequently, it is believed that the variables addressed in our
study will shed light on the literature.

Conclusion

In this study, the self-esteem of individuals with and without a sibling with special needs was
examined using quantitative data. Whilst the findings provide important insights, the fact that self-
esteem is a construct closely linked to subjective experiences suggests that incorporating qualitative
methods into future studies could be beneficial. In particular, examining the experiences individuals
have with their siblings with special needs through in-depth interviews could contribute to a more
comprehensive interpretation of the quantitative findings. In this regard, the use of mixed-methods
designs could make the multi-dimensional nature of the subject more apparent.

On the other hand, considering the potential effects of whether the sibling with special needs is
older or younger than the individual on sibling relationships and self-esteem, it is considered important
that this variable be addressed separately in future research. The assumption that sibling birth order and
age-related perceptions of responsibility may be associated with self-esteem could provide a different
perspective for new studies.

Finally, the fact that this study was conducted in a rural area may have limited the demographic
diversity of the sample group. Studies involving samples that include regions with different socio-
economic and cultural characteristics would enhance the generalisability of the findings and allow for a
broader perspective on the subject.
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TURKCE SURUM

Giris

Aile, bireylerin ilk sosyal etkilesimi kurdugu, kisiliginin temellerinin atildig1 ve benlik saygisinin
olustugu en 6nemli ortamdir. Aileye biitiinsel olarak bakildiginda, benlik saygisi aile liyelerinden ve
yasanan bir¢ok durumdan etkilenmektedir (Kaya, vd. 2020). Bu farktorlerden biri de kardeslerdir.
Kardeslik, insanlar arasindaki en yakin iliskilerden biridir. Bireyler, bebeklik donemiyle beraber ilk
sosyallesme deneyimlerini kardesleriyle yasarlar. Kardeslik, kendilerine 6zgii benzerliklerin ve
farkliliklarin oldugu, ayni zamanda karsilikli etkilesimde bulunduklari dogal bir iligki bigimidir
(Cicirelli, 1995). Ancak kardeslerden birinin 6zel gereksinimli olarak diinyaya gelmesi sadece
ebeveynleri degil kardeslerin yasamini da etkilemektedir (Di Marino, vd. 2018; Esenay ve Yigit, 2018;
Kaya, vd., 2020). Bu etki, bireyin kardesiyle olan iliskisine, gelisim ozelliklerine (Konuk Er, 2011),
yasina (Varol, 2006), ebeveyni ile olan iletisimine (Angell, vd., 2012; Barr ve Mcleod, 2010; Elumar ve
Sani-Bozkurt, 2021; Kaya, vd. 2020; Safak, vd. 2015), ailenin biiyiikliigline, ailenin sosyo-ekonomik
durumuna, kardesin cinsiyetine, kardesler arasindaki yas farkina, 6zel gereksinimli kardesin engel
grubu ve derecesine (Elumar ve Sani-Bozkurt, 2021) gore farklilik gostermektedir. Cilinkdi, ailedeki bir
bireyin 6zel gereksinimli olmasi, ailedeki diger bireylerin rollerini, sorumluluklarimi, ihtiyaglarini ve
isteklerini biiyiik oranda degistirmektedir (Zoylan, 2005). Tiim bu dinamik siiregler icerisinde en ¢ok
etkilenen siiphesiz 6zel gereksinimli gocugun kardesleridir (Kaya, vd., 2020). Ozel gereksinimli bir
kardesin aileye katilmasi, kardeslerde ve ebeveynlerde goriilen siirece benzer bi¢cimde sok, inkar ve
kabullenmeye uzanan bir uyum siirecini tetikleyebilmekte; bu siirecte olumsuz duygulanimlarin ortaya
¢ikmasma zemin hazirlayabilmektedir (Aykara, 2015). Bununla birlikte ailedeki cocuklar, o6zel
gereksinimli kardeslerine kars1 olumsuz duygularin yanisira olumlu duygular da gelistirebilmektedirler
(Elumar ve Sani-Bozkurt, 2021; Luterman, 1987). Bireyin 6zel gereksinimli kardesine kars1 hosgorii,
empati, bireysel farkliliklara saygi, kardesiyle ilgili sorumluluk alma, ona yardimci olma, ona kars1 daha
anlayish olma gibi olumlu duygular gelistirdigi de bilinmektedir (Hodapp, vd., 2010). Ozel gereksinimli
kardese sahip bireylerin, yaslarina kiyasla daha olgun davranislar sergiledikleri ve kisilik gelisimlerinin
diger bireylere gore daha hizli ilerledigi belirtilmektedir (Kahraman ve Karadayi, 2015; Kaya, vd., 2020;
Mandleco, vd., 2011; Strohm ve Nesa, 2010; Safak, vd., 2015).

Alanyazinda, OGK-var grubundaki bireylerin, 6zel gereksinimli kardesin varliginin ebeveyn
ilgisini ve sevgisini azaltacag1 diislincesiyle kaygi yasayabildikleri; buna eslik eden bigimde depresif
duygulanim, iiziintii, anksiyete belirtileri, sugluluk, sosyal iligkilerden geri ¢ekilme, durumu reddetme,
gormezden gelme vb. tepkiler gosterebildikleri ifade edilmektedir (Fazlioglu, vd: 2016; Gilirsoy ve
Sezer, 2020; Ol¢ay-Giil, vd., 2015; Yaman ve Atasayar, 2014). Bazen de ebeveyler farkinda olmadan
saglikli gocugu ihmal edilebilmektedir (Aykara, 2015; Armahan, 2022; Burke ve Montgomery, 2000).
Ebeveynler ilgilerini 6zel gereksinimli kardese yogunlastirarak diger bireyin ihtiyaglarinin farkinda
olmayabilirler. Bu durumda 6zel gereksinimli kardesin varligiyla sikigmis hisseden birey; bazen
kendisiyle ilgili olarak degersiz, suclayici, elestirel, gelecege dair kaygilh ve yargilayici
hissedebilmektedir (Avsaroglu ve Gilik, 2017; Dyson, vd., 1989; Kao, vd., 2011; Kiirtiincli Arslan,
2019; Konuk Er, 2011; Kivrak, 2019; Martirosyan, 2013; Varol, 2006). Thmal duygusunu yogun olarak
yasayan bireylerde kendisiyle ilgili olumlu diisiinceler azalmakta ve kendini sevme ve benlik saygisinin
olusumu ile ilgili sorunlar yasanabilmektedir (Chamberlain ve Haaga, 2001; Ozmen ve Atli, 2021; Sari,
Ardahan ve Oztornaci, 2016).

Literatiir incelendiginde OGK-var grubundaki bireylerle yapilmis bircok ¢alisma bulunmaktadir
(Tuncay ve Polat, 2019; Kot, vd. 2018; Bengisu ve Akkaynak, 2021; Victor, vd. 2021). Tuncay ve Polat
(2019) calismasinda, zihinsel yetersizligi bulunan c¢ocuklarn tipik gelisim gosteren bireylerin
kardeslerinde benlik saygis1 diizeyleri ile akademik basar1 skorlar1 arasindaki iligki ele alinmistir. S6z
konusu bulgular, benlik saygisi diizeyinin ¢gogunlukla orta ve diisiik diizeylerde seyrettigini; buna kargin
akademik basar1 skorlar a¢isindan anlamli bir farklilagma saptanmadigini gostermektedir. Kot ve
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arkadaslar1 (2018) ise OGK-var grubunda yer alan ailelerin deneyimleri gdzden gegirilmis, ailelerin hem
sosyal cevrede hem de ev yagaminda 6zbakim, sosyal yasama katilim ve kardesler arasi catigmalar
baglaminda c¢esitli giicliiklerle karsilagabildigini raporlamistir. Bengisu ve Akkaynak (2021) ise
aragtirmalarinda, 6zel gereksinimli ¢ocuklar ve kardeslerinin iliskisini arastirdiklar: ¢caligmada ebeveyn
tutumlarinin kardes iligkisine yansidig1 ve kardesler arasindaki yas farki azaldik¢a kardeslerin daha
olumlu iligki kurduklari sonucuna ulagmiglardir. Victor ve arkadaslari (2021) ise down sendromlu
cocugun iki ablasiyla yaptiklar nitel arastirmalarinda, ebeveyn tutumlarinin 6zel gereksinimli kardese
yonelik tutumu dogrudan etkiledigini; kardeslerde yas biiyiidiik¢e ortaya ¢ikan kiskanglik duygusunun
azaldigini ortaya koymuslardir. Bu baglamda literatiirdeki galigmalar incelendiginde; genellikle 6zel
gereksinimli cocuk ve kardesin iligkisinin benlik saygisi, akademik basari, ebeveyn tutumlari, 6zbakim,
kardesin yas faktorii gibi konularin ele alindig1 goriilmektedir. Ayrica literatiirdeki arastirmalarda,
calismalarin tek engel grubu olan 6zel gereksinimli bireylerin kardesleri iizerine yogunlastigi
goriilmektedir. Bu nedenle bu arastirmada farkli engel gruplarinda kardesi olan bireyler ile kardesi 6zel
gereksinimli olmayan bireylerin benlik saygisinin karsilagtirilmasina odaklanilmigtir. Bununla birlikte,
alanyazinda OGK-var ve OGK-yok gruplarindaki bireylerin benlik saygisini kardes sayis1 degiskeni
bakimindan dogrudan karsilastiran ¢alismalara sinirli diizeyde rastlanmaktadir (Levante vd., 2025).

Amag

Bu arastirma, 6zel gereksinimli kardese sahip olma durumunun 14-20 yas aras1 bireylerin benlik
saygist diizeyleri agisinda anlamli bir fark olup olmadigimi belirlemeyi amaglamaktadir. Bu amag
dogrultusunda ¢alisgamada asagidaki alt problemlere yanit aranmustir:

e OGK-var ve OGK-yok gruplarinin benlik saygisi diizeyleri istatistiksel olarak anlamli
farklilagmakta midir?

e Benlik saygis1 diizeyi, 6grenim diizeyi, anne-baba egitim diizeyi ve hane gelir diizeyi gibi
bireysel/ailevi degiskenlere gore gruplar arasinda anlamli bigimde degismekte midir?

e OGK-var bireylerin benlik saygisi diizeyleri, kardesle ilgili sorumluluk alma durumu ve kardese
iligkin temel 6zellikler agisindan anlaml fark var midir?

Yontem
Arastirmanin Modeli

Bu arastirmada, nicel arastirma yontemlerinden nedensel karsilastirma modeli kullanilmistir.
Nicel arastirma yontemi dogasi geregi, ortaya koymaya calistigi gercegin tek bir gercek ve
arastirmacidan bagimsiz oldugunu kabul eden bir yaklasimdir. Nedensel karsilastirma modeli, insan
gruplart arasindaki farkliliga sebep oldugu diisiiniilen neden-sonuglarin herhangi bir miidahale olmadan
belirlemeyi amaglayan aragtirmalardir (Biiylikoztiirk vd., 2014).

Katilimcilar ve Prosediir

Caligma grubu, amagli Ornekleme yaklasimlarindan 06l¢iit ornekleme kullanilarak
olusturulmustur. Olgiit 6rnekleme ydnteminde, arastirma amaci dogrultusunda &nceden tanimlanan
kriterleri karsilayan katilimcilar ¢aligma kapsamina dahil edilir (Biiyiikoztiirk vd., 2014; Yildirim ve
Simsek, 2018). Bu nedenle arastirmaya katilacak olan bireylerin arastirma amaglari dogrultusunda;
katilimcilarin en az bir kardese sahip olmasi, 14-20 yas araliginda olmasi, yarisinin 6zel gereksinimli
kardese sahip olmasi sartlar1 aranmigtir. Arastirmaya goniilliiliik ilkesi kapsaminda dahil edilmis ve
ebeveyn izinleri sozlii olarak alimmistir. Arastirma igin silinmistir etik izin onay1 alinmistir. Gerekli
izinler alindiktan sonra arastirmaci, OGK-var/OGK-yok kriterlerini saglayan bireyleri belirlemek
amactyla Milli Egitim Bakanhigina bagli okullar, 6zel egitim okullari ile X Universitesinde dgrenim
goren Ogrencilere ulagmistir. Belirlenen kriterlere uygun katilimcilara ulagmak amaciyla 6n
degerlendirme yapilmis; OGK-var/OGK-yok kosullarini saglayan toplam 212 kisiyle 6n goriisme
gergeklestirilmigtir. Veri toplama siirecinde, toplam katilimcilardan 5°i uygulama giiniinde okulda
bulunmadig1 igin, 7 katilimer ise anket formunu eksik veya hatali doldurdugu i¢in ¢aligma kapsami
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disinda birakilmistir. Boylece arastirmanin nihai 6rneklemi, OGK-var grubu 100 ve OGK-yok 100 birey
olmak iizere toplam 200 katilimcidan olusturulmustur. Belirtilen sartlar dogrultusunda katilimcilara ait
demografik 6zellikler Tablo 1°de gosterilmektedir.

Tablo 1: Katilimeilara ait Demografik Ozellikler

Katilimcilar N %
Cinsiyet Kiz 104 52.0
Erkek 96 48.0
Yas 14-20 yas 200 100
Katilimcilarin Egitim Lise Ogrencisi 99 49.5
Diizeyi Universite Ogrencisi 101 50.5
Annenin egitim diizeyi Okuryazar degil 76 38.0
flkokul 55 27.5
Ortaokul 28 14.0
Lise 27 13.5
Universite 14 7.0
Babanin egitim diizeyi Okuryazar degil 28 14.0
flkokul 63 31.5
Ortaokul 43 21.5
Lise 41 20.5
Universite 25 12.5
Ailenin gelir diizeyi* 0-12000 tl (diistik) 78 39.0
12001-25000 tl (orta) 75 37.5
25001 ve iistii (yiiksek) 47 23.5
Kardes say1s1 1-5 119 59.5
6-10 81 40.5
Ozel gereksinimli kardes var. 100 50
yok. 100 50
Toplam 200 100

*2024 Ttk verilerine gore verilerine gore siniflama yapilmustir.

Tablo 2. OGK-var Grubundaki Bireylerin Ozel Gereksinimli Kardeslerine ait Demografik Bilgileri

Katimcilar N %
Cinsiyeti Kiz 36 36.0
Erkek 64 64.0
Engel grubu Zihinsel yetersizligi olan bireyler 49 49.0
Otizm 18 18.0
Gorme 11 11.0
Isitme 10 10.0
Kronik hastaliklar 12 12.0
Ozel Egitim kurumundan Egitim aliyor. 83 83.0
alma Egitim almiyor. 17 47.0
Devam ettigi kurumlar Ozel egitim ve rehabilitasyon kurumu 45 45.0
Ozel alt simf 20 20.0
Evde bakim hizmeti 22 22.0
Kaynastirma 15 15.0
Yardima ihtiya¢ duyma Evet, ihtiyag¢ duyar. 56 56.0
Hayir, ihtiya¢ duymaz. 44 44.0
Kardesin bakimiyla ilgili Evet, sorumluluk alirim. 52 52.0
sorumluluk alma Hayir, sorumluluk almam. 48 48.0
Toplam 100 100

Tablo 2. Incelendiginde OGK-var grubundaki katilimcilarin, kardesleri ile ilgili kisisel bilgilerine
yer verilmistir. Ozel gereksinimli kardesin cinsiyetine bakildiginda ise %36’smin kiz, %64 iiniin ise
erkek oldugu goriilmektedir. Ozel gereksinimli kardesin engel grubuna bakildiginda; %49 unun zihinsel
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yetersizlik oldugu goriiliirken; %51’inin diger (% 18 otizm, % 11 gorme, % 10 isitme, % 12 kronik
hastaliklar) olarak gruplandirildigi goriilmektedir. Ozel gereksinimli kardeslerin egitim alip almama
durumu degerlendirildiginde; %83 iliniin egitim aldig1 ve %47 sinin ise egitim almadig1 belirlenmistir.
Buna gore, 6zel gereksinimli bireylerin %45’inin 6zel egitim ve rehabilitasyon merkezine, %57’ sinin
ise diger (%20 ozel alt sinif, %22 evde bakim hizmetleri ve %15 kaynastirma) devam ettigi
goriilmektedir. Ozel gereksinimli kardesin yardima ihtiyag duyup duymamasina bakildiginda ise
%56 sinin yardima ihtiya¢ duydugunu ve %44 iiniin ise yardima ihtiya¢ duymadig1 belirlenmistir. Ozel
gereksinimli kardesle ilgili sorumluluk alma durumunda ise %52’sinin sorumluluk aldig1 ve %48’inin
ise sorumluluk almadig1 goriilmektedir.

Veri Toplama Siireci

Aragtirmanin amaci dogrultusunda, X Merkez ve X ilgesindeki Milli Egitim Bakanligina bagl
okullar ile 6zel egitim ve rehabilitasyon merkezlerinde gorev yapan kurum yetkilileriyle goriisiilmiis ve
etik ilkeler gozetilerek 14-20 yas araliginda, 6zel gereksinimli kardesi olan (OGK-var) ve olmayan
(OGK-yok) bireylere ulasilmistir. Arastirmaya goniillii katilim esas alinmistir. 18 yasindan kiiciik
bireylerin aileleri arastirma siireci hakkinda bilgilendirilmis ve ebeveyn/yasal vasilerden yazili
bilgilendirilmis onam alinmistir. 18-20 yas arasindaki bireylerden ise goniillii katilim onam formu temin
edilmistir. Bu kapsamda, 18 yas altindaki katilimeilar igin Ebeveyn Izin Formu (EK-1), 18 yas ve
iizerindeki katilimcilar i¢in ise Goniilli Katilim Onam Formu (EK-2) kullanilmigtir. Ayni izin ve
uygulama siireci, normal geligsim gosteren dgrencilerin kardesleri i¢in de yiirtitiilmistiir. Gerekli izinler
alindiktan sonra, katilimcilara anket formu dagitilmis ve formlarin arastirmaci gozetiminde
doldurulmasi saglanmstir.

Veri Toplama Araci
Kisisel Bilgi Formu

Bu calismada kullanilan kisisel bilgi toplama formu, uzman goriisii alinarak arastirmaci tarafindan
hazirlanmis  iki béliimden olusan bir formdur.  Formun birinci béliimii OGK-var/OGK-yok
gruplarindaki tim katilimeilarin, yas, cinsiyet, egitim, gelir durumu, ebeveyn egitim diizeyi gibi
demografik bilgilerini almaya y&nelik ifadelerden olusmaktadir. Formun ikinci boliimiinde, OGK-var
grubundaki katilimcilarin dolduracagi, kardesin cinsiyet, yas, engel grubu, egitim alip almamasini
belirlemeye yonelik sorulardan olugmaktadir. Formun doldurulma siiresi ortalama 8-10 dakikadir.

Rosenberg Benlik Saygist Olgegi Kisa Formu (RBSO-KF)

Bu arastirmada benlik saygisin1 8lgmek amaciyla Rosenberg Benlik Saygisi Olcegi Kisa Formu
(RBSO-KF) kullanilmistir. Olgek, Rosenberg tarafindan gelistirilmis olup psikolojik ve psikiyatrik
calismalarda ergenler de dahil olmak {izere benlik saygisimin degerlendirilmesinde yaygin olarak
kullanilan gecerli ve giivenilir bir l¢gme aracidir. Olgegin Tiirkceye uyarlama, gecerlik ve giivenirlik
calismas1 Cuhadaroglu (1986) tarafindan yapilmistir. RBSO-KF, 10 maddeden olusmakta olup, 6lgekten
alian puanlar 10 ile 40 arasinda degismektedir. Cuhadaroglu’nun (1986) ¢alismasinda 6l¢egin gegerlik
katsayisir=0.71, test-tekrar test giivenirlik katsayisi ise r = 0.75 olarak rapor edilmistir. Bu arastirmada
ise Ol¢egin Cronbach Alfa i¢ tutarlhilik katsayisi r = 0.76 olarak hesaplanmistir.

Verilerin Analizi

Bu arasgtirmada verilerin analizi SPSS-25 paket programi kullanilarak gerceklestirilmistir.
ANCOVA analizinin uygulanabilirligini degerlendirmek amaciyla, analiz 6ncesinde gerekli varsayimlar
test edilmistir. Bu kapsamda verilerin normal dagilim gosterip gostermedigi carpiklik ve basiklik
degerleri ile normallik bulgulari {izerinden incelenmistir. Elde edilen bulgular, verilerin normal dagilim
varsayimint karsiladigini ve parametrik analizlerin uygulanabilecegini gostermistir (Jondeau ve
Rockinger, 2003; Kalayci, 2009; Shao, 2002). Analiz siireci ve analize dahil edilen gruplar Sekil 1°de
Ozetlenmisgtir.
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Katilimcilar: \ Katilimcilar: \
GK-

Ozel gereksinimli kardesi olan ve Ozel gereksinimli kardesi olan(O
Olmayan (OGKvar/OGK-yok) var)
(N=200) (N=100)
Degiskenler Degiskenler
Benlik Saygist Ozel gereksinimli kardesin;
Cinsiyet Cinsiyeti
Egitim Engel grubu
Ailenin geliri Egitim alma durumu
Kardes Say1st Egitim Aldig1 kurum
Anne Ogrenim Diizeyi Kullanilan Analiz:
Baba Ogrenim Diizeyi )
Kullanilan Analiz: t testi
t testi- Faktoriyel (Iki Yonlii)
ANOVA-ANCOVA

L =4

Sekil 1. Katilimc1 ve Analizler

Yukaridaki Sekil 1 ‘de goriilecegi gibi, analizler iki boliim halinde tamamlanigtir. Birinci boliim
analizler, OGK-var ve OGK-yok grubundaki tiim katilimcilar dahil edilmistir. Ikinci bdliimdeki
analizlerde ise sadece OGK-var grubundaki bireylerin benlik saygisi puanlari iizerinden yapilmistir.

Birinci boliim analizlerde benlik saygisi puanlarinin 6zel gereksinimli kardesi olma degiskenine
gore t-testi; cinsiyet, grenim diizeyi ve kardes sayisi degiskenine gore (Faktoriyel) Iki Faktorlii
ANOVA; ailenin gelir diizeyi, annenin egitim diizeyi ve babanmin egitim diizeyi degiskenlerine gore ise
ANCOVA testi kullamlarak istatistiksel analizler yapilmistir. ikinci boliim analizlerde ise sadece OGK-
var grubundaki bireylerin; 6zel gereksinimli kardesin cinsiyeti, egitim alma durumu, 6zel gereksinim
grubu, egitim kurumu, yardima gereksinim duymasi, bireyin kardesiyle ilgili sorumluluk alma
degiskenlerine gore ise t-testi kullanilarak istatistiksel analizler yapilmistir.

ANCOVA testinin istatistiksel analiz olarak kullanilmas1 i¢in bazi varsayimlarin saglanmasi
gerekmektedir. Dolayisiyla asagida belirtilen varsayimlarin saglayip saglamadigia bakilmigtir. Bunlar;
"OGK-var/OGK-yok gruplarindaki bireylerin benlik saygisi puanlari ile cinsiyet, grenim diizeyi,
ailenin gelir diizeyi ve kardes sayis1 degiskeni acisindan anlamli fark var midir? (Faktor 1)” sorularina
cevap bulmak amaciyla ilk olarak faktor 1’in sirasiyla aritmetik ortalamalarina, Skewness ve Kurtosis
degerlerine bakilmistir. Buna gdre Skewness ve Kurtosis degerleri (-3) ile (+3) arasinda oldugu
belirlenmistir ve normal dagilim icin varsayimi sagladigi sdylenebilir (Jondeau ve Rockinger 2003;
Kalayci, 2009; Shao, 2002). Dolayisiyla normal dagilim varsayimim karsiladigi i¢in hem kovaryant
almabilecegi hem de ANCOVA i¢in temel varsayimin karsilanabilecegini goriilmiistiir.

Bulgular

Bu béliimde OGK-var/OGK-yok gruplarindaki bireylerin benlik saygis1 diizeyi ile demografik
degiskenler arasindaki farka dair veriler sunulmaktadir.
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Tablo 3. RBSO-KF Puanlarinin OGK-var/OGK-yok Gruplarma gére t-testi Sonuglari

Ozel  gereksinimli N ' S Sd t P
kardes (OGK)

OGK var 100  31.61 2.82 198 29.85 .000*
OGK yok 100 19.18 3.05

#p< 01, *p<.05

Tablo 3 incelendiginde OGK-var/OGK-yok gruplarmin benlik saygisi puanlari karsilastiriimigtir.
RBSO-KF puanlari 6zel gereksinimli kardesi olma degiskenine gore anlaml farklilik gostermektedir (¢
198) = 29.35, p<.01). Dolayisiyla OGK-var grubunun, OGK-yok grubuna gére dlgek puanlarmin daha
yiiksek oldugu gériilmiistiir. Bu gergevede, OGK-var grubunun puan ortalamasinin daha yiiksek olmasi,
bu grupta benlik saygisi diizeyinin gorece daha diisiik olabilecegine isaret etmektedir.

Tablo 4. OGK-var ve OGK-yok Gruplarmin Demografik Degiskenlere gore RSBO-KF Puanlari

Cinsiyet Kiz Erkek Toplam
Ozel N X S N X S N X S
gereksinimli Var 36 3133  3.18 64 3176  2.62 100 31.61  2.82
kardes Yok 68 19.05  2.15 32 19.43 443 100 19.18  3.05
(OGK)

Ogrenim _Lise Universite Toplam
Ozel diizeyi N X S N X S N X S
gereksinimli Var 42 3193 353 58 31.16  2.62 99 2717 7.27
kardes Yok 57 20.76  2.88 43 17.98  2.88 101 23.57  6.01
(OGK)

Kardes 1-5 kardes 5-10 kardes Toplam
Ozel sayisl N X S N X S N X S
gereksinimli Var 67 31.64 2.63 33 3154 3.23 100 31.61 282
kardes Yok 52 18.98  3.16 48 19.39 295 100 19.18  3.05
(OGK)

OGK: Ozel gereksinimli kardes

Tablo 4’te OGK-var ve OGK-yok gruplarinin benlik saygisi puan ortalamalari; cinsiyet, 6grenim
diizeyi ve kardes sayis1 degiskenleri agisindan incelenmistir. Buna gére OGK-var grubuna dahil kizlarin
benlik saygisi ortalama puanlar1 (x= 31.33) ve erkeklerin ise (x= 31.76) oldugu belirlenmistir. Ayrica
OGK-yok grubuna dahil kizlarmn benlik saygisi ortalama puanlari (X= 19.05) ve erkeklerin ise (x=19.43)
oldugu goriilmektedir. Bununla birlikte 6grenim diizeyi degiskeni ile benlik saygisi ortalama puanlarina
bakildiginda; OGK-var grubundaki lise 6grencilerinin benlik saygisi ortalama puanlarmin (= 31.93) ve
{iniversite 6grencilerinin ise (X= 31.16) oldugu belirlenmistir. Ayrica OGK-yok grubundaki lise
ogrencilerinin benlik saygisi puan ortalamalar1 (X= 20.76) ve liniversite 6grencilerinin ise (X=17.98)
oldugu goriilmektedir. OGK-var ve OGK-yok gruplarmin kardes say1s1 degiskenine gore benlik saygist
puanlari incelendiginde; OGK-var grubunun 1-5 kardesi olan bireylerin benlik saygis1 puan ortalamalari
(X=31.64), 5-10 kardesi olanlarin ise (X= 31.54) oldugu goriilmektedir. Ayrica OGK-yok grubunun 1-5
kardesi olan bireylerin benlik saygisi puan ortalamalarimin (x= 18.98) ve 5-10 kardesi olanlarin ise (X=
19.39) oldugu belirlenmistir. OGK-var ve OGK-yok gruplarinin demografik (cinsiyet, dgrenim diizeyi
ve kardes sayisi) degiskenlerine acisindan benlik saygisi puanlann Faktoriyel (iki faktorli) ANOVA
sonuglar1 Tablo 5.’te gdsterildigi gibidir.
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Tablo 5. OGK-var ve OGK-yok Gruplarinin Demografik Degiskenine gére RBSO-KF Puanlarinin

ANOVA Sonuglari

Sd F Anlamhhik diizeyi
Cinsiyet 1 .844 359
Ozel gereksinimli kardes 1 776.800 .000
CxOGK 1 004 952
Toplam 200

Sd F Anlamhhik diizeyi
Ogrenim diizeyi 1 19.94 .000*
Ozel gereksinimli kardes 1 938.730 .000
OD x OGK 1 6.465 012
Toplam 200

Sd F Anlamhhik diizeyi
Kardes sayis1 1 136 712
Ozel gereksinimli kardes 1 826.240 .000
KS x OGK 1 351 554
Toplam 200

C: Cinsiyet, OGK: Ozel Gereksinimli Kardes, OD: Ogrenim diizeyi, KS: Kardes Sayist

Tablo 5 incelendiginde OGK-var ve OGK-yok gruplarmnin benlik saygisi puanlarinin cinsiyet
degiskeni agisindan anlamli fark yoktur [ F(, 196 = .004, p>.01]. OGK-var ve OGK-yok gruplarinin
benlik saygis1 puanlarmin 6grenim diizeyi degiskeni agisindan anlamli fark bulunmaktadir [F (i, 196) =
19.49, p<.01]. RBSO-KS &lgegine gore benlik saygisi puanlarn arttikga benlik saygist diizeyinin
azaldigt; benlik saygisi puanlarn azaldik¢a benlik saygis1 diizeyininin arttigi bilinmektedir. Buna gore
OGK-var ve OGK-yok gruplarmin benlik saygisi puanlarma bakildiginda; 6grenim diizeyi arttik¢a
benlik saygisi diizeyinin de arttig1 goriilmektedir. Ayrica OGK-var ve OGK-yok gruplarinin kardes
sayist ile benlik saygisi puanlar1 agisindan anlamli fark yoktur [ F (1, 196 = .351, p>.01].

OGK-var ve OGK-yok gruplarinin benlik saygis1 puanlari ile demografik degiskenlerine (ailenin
geliri, annenin egitim diizeyi, babanin egitim diizeyi) gore ANCOVA sonuglar1 Tablo 6.’da gosterildigi
gibidir.



Candemir & Ay / Anemon Musg Alparslan Universitesi Sosyal Bilimler Dergisi, 2026 14(1) 802-835 823

Tablo 6. OGK-var ve OGK-yok Gruplarmin RBSO-KF Puanlar ile Demografik Degiskenlerine gore

ANCOVA Sonuglart
Gruplar Varyansin  Kareler Sd  Kareler F Fark Anlamhhk
kaynag Toplam Ortalamasi diizeyi

- Distk (1) RSBO 41.160 3 13.741 306.891 1. (0.10) — .000
'7:,” (Reg.) 3.*
= Orta(2) Grup 314 1 157 3.508 2.(0.11)-3.* .032*
T Yiiksek (3) Hata 8.776 196
= Toplam 50.000 200

Gruplar Varyansin  Kareler Sd  Kareler F Fark Anlamhhk
% kaynagi Toplam Ortalamasi diizeyi
=  Okuryazardegil RSBO 41.459 5 8.292 188.333 1.(0.00)—-5. .000
()] (Reg.) *
£  llkokul (2) Grup .549 1 137 3.117 2(0.00)-5.* .016*
)GZD Ortaoku (3) Hata 8.541 196 3. (0.00) —
g 5%
g Lise (4) Toplam 50.000 200 4.(0.00) - 5.
< Universite (5) *

Gruplar Varyansin  Kareler Sd  Kareler F Fark Anlamhhk
o= kaynagi Toplam Ortalamasi diizeyi
E} Okuryazardegil ~ RSBO 41.599 5 8.320 192.125 1.(0.00)—-5. .000
= O (Reg.) *
E Ilkokul (2) Grup .689 1 172 3.979 2.(0.00)—-5. .004*
~— *
E‘J Ortaokul (3) Hata 8.401 194 3.(0.00) - 5.
= *
_§ Lise (4) Toplam 50.000 200 4. (0.00)- 5.
&  Universite (5) *

**p<.01, *p<.05

Tablo 6’da OGK-var ve OGK-yok gruplarinin RBSO-KF &lgeginden aldiklar1 puanlarm ailenin
gelir diizeyi, annenin egitim diizeyi ve babanin egitim diizeyi degiskenleri agisindan ANCOVA
sonuglar1 sunulmustur. Analiz sonuglarina gore, benlik saygisi puanlar ile ailenin gelir diizeyi arasinda
anlaml bir fark oldugu belirlenmistir [F 3 505) =.032%,p<.05]. Benzer sekilde, benlik saygis1 puanlarinin
annenin egitim diizeyi [F 3117 =.016%, p<.05] ve babanin egitim diizeyi [F 39799 =.004%*, p<.05]
degiskenlerine gore de anlamli farklilik gosterdigi saptanmustir. Yapilan post-hoc (Bonferroni)
analizleri, s6z konusu farkliliklarin hangi gruplar arasinda ortaya ¢iktigim gostermektedir. RBSO-KF
puanlama sistemine gore puanlarin azalmasi benlik saygisi diizeyinin arttigini ifade etmektedir. Bu
dogrultuda, ailenin gelir diizeyi ile ebeveynlerin egitim diizeyi arttikca bireylerin benlik saygisi
diizeyinin yiikseldigi goriilmektedir.

OGK-var grubunun benlik saygisi puanlari, 6zel gereksinimli kardese iliskin degiskenler
acgisindan ayrica incelenmistir. Bu kapsamda, OGK-var grubunda yer alan 100 (%50) bireyin benlik
saygisi puanlari; 6zel gereksinimli kardesin cinsiyeti, engel grubu, egitim alma durumu, yardima ihtiyag
duyma durumu ve bireyin kardesiyle ilgili sorumluluk alma degiskenleri agisindan karsilastirilmigtir.
Bu degiskenlere gore benlik saygisi puanlarinda anlamli bir farklilik olup olmadigimi belirlemek
amaciyla bagimsiz 6rneklemler i¢in t-testi uygulanmistir. Elde edilen sonuglar Tablo 7’de sunulmustur.
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Tablo 7. OGK-var ve OGK-yok Gruplarmin Benlik Saygis1 Puanlarmin Kardesin Demografik
Ozelliklerine gore Karsilastirilmasi

Ozel  gereksinimli N X S sd t p
kardes Kiz 42 3195 3.13 98 1.031 305
Cinsiyet Erkek 58 31.36 2.57
N X S sd t P
Engel grubu Zihinsel yetersizlik 49  31.26 3.10 98 1.197 234
Diger 51 3194 2.52
N X S sd t P
Egitim alma durumu Evet 83 31.60 2.26 98 .023 98
Hayir 17  31.61 3.37
N X S sd t P
Egitim kurumu Ozel egitim ve 55 3141 2.97 98 748 45
rehabilitasyon
merkezi
Diger 45  31.84 2.65
Yardima ihtiyac N X S sd t p
duyma ihtiyac duyar 56  31.55 3.05 98 224 .83
ihtiya¢ duymaz 44 31.68 2.54

*p<.01, *p<.05.

Tablo 7 de goriilecegi gibi, OGK-var grubunun benlik saygis1 puanlari, bireylerin sahip oldugu
0zel gereksinimli kardesin cinsiyetine gore farklilik gostermemektedir [# (1.031), p > .05]. Yani kisinin
0zel gereksinimli bir kardese sahip olmasi benlik saygisi puanlarini etkilerken [(7 19s) = 29.35, p <.01)],
0zel gereksinimli kardesin kiz ya da erkek olmasi onun benlik saygis1 puanlarim etkilememektedir.
Bireylerin RBSO-KF 6lgegi puanlarinmn, kardeslerinin engel grubu agisindan anlamli fark yoktur [¢
(11970, p>.05]. Bireylerin RBSO-KF &lgegi puanlar ile egitim alma durumlart agisindan anlamli fark
yoktur [t (.23, p>.05]. Bireylerin RBSO-KF &lgegi puanlari ile kardeslerinin egitim aldigi kurumlar
acisindan anlamli fark bulunmamustir [f (745, p>.05]. Bireylerin RBSO-KF 6lgegi puanlari ile
kardeslerinin yardima ihtiya¢ duymalar1 agisindan anlaml fark olmadigi belirlenmistir [ (224, p>.05].
Bireylerin RBSO-KF 6lgegi puanlari ile kardesleriyle ilgili sorumluluk alma degiskeni agisindan anlaml
fark oldugu goriilmektedir [# 3.3, p<.05%].

Tartisma

Aragtirmada, OGK-var ve OGK-yok gruplarinin benlik saygisi1 diizeyi demografik degiskenler
acisindan incelenmis ve arastirmada elde edilen bulgular literatiirde olan benzer arastirmalarla
tartisilmaya ¢aligilmistir.

Arastirmada, bireylerin benlik saygis1 puani ile 6zel gereksinimli kardesi olma degiskenine gore
anlamli fark oldugu goriilmektedir. Bu noktada OGK-var grubunun benlik saygisi puanlart
incelendiginde benlik saygisi diizeylerinin OGK-yok grubundakilere gore daha diisiik oldugunu
sOylemek miimkiindiir. Literatiir incelendiginde; bireylerde diisiik benlik saygisinin olusmasina neden
olan dort farkli goriisten bahsedilmektedir. Bunlar; bireyi kiyaslama, yargilama, bir goriisii kabul etmeye
zorlama, fikirlerinin degerli olmadigin1 hissettirme vb. davraniglara maruz kalmasi olarak agiklanabilir.
Rosenberg (1974) ise benlik saygisinin sosyal etkilesimle sekillendigine dikkat ¢cekmektedir. OGK-var
grubundaki bireyler, kardesleriyle sosyal etkilesime ge¢mede sikinti yasayabilmektedir. Sosyal
cevresindeki arkadaglarmin kardesleriyle olan iligkisine sahit oldugunda kendi iliskisini
kiyaslayabilmekte ve dolayisiyla birey kendisi yetersiz, suclu, diglanmis gibi hissedebilmektedir.
Dolayistyla OGK-var grubunun diisiik benlik saygist olasi bir durumdur. Ancak arastirma sonucunun
aksine Saban ve Arikan (2013) calismasinda zihinsel engelli kardesi olan ¢ocuklarda benlik saygisi
diizeylerinin olmayanlara oranla daha yiiksek oldugunu ortaya koymustur. Ancak bu arastirmada OGK-
var grubunda olmak benlik saygisini olumsuz yonde etkiledigi tespit edilmistir.
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Literatiirde benlik saygisinin cinsiyete gore anlamli farkini inceleyen ¢aligmalarda farkli gortisler
bulunmaktadir. Bu aragtirmalardan bir kismi1 benlik saygisimin cinsiyete gore anlamli degistigini ortaya
koyarken (Kaner, 2000); bir kismu ise benlik saygisi diizeyleri ile cinsiyet arasinda anlamli fark
olmadigimi belirtmektedir (Block ve Robbins, 1993; Kaner, 2000; Tuncay ve Polat, 2019). Ayrica
arastirmada her iki gruba dahil olan bireylerin benlik saygisi ile cinsiyet degiskeni arasinda anlaml fark
bulunmamustir. Ozel gereksinimli bireylerin kardeslerine bakildiginda; benzer siirecler yasadiklari
goriilmektedir. Bu bireyler ailede 6zel gereksinimli bir kardesi oldugunda kiz ya da erkek olmasi fark
etmeksizin sorumluluklar alarak ebeveynlere yardim ederler. Bazen zorlanabilir, yorulabilir ancak
sorumlulugu oldugu inanciyla ebeveynlerine destek olmaya devam ederler. Dolayisiyla kizlarda ve
erkeklerde benlik saygisi arasinda fark bulunmamasi olasi bir durum olarak degerlendirilebilir.

Bireylerin benlik saygisi ile 6grenim diizeyleri agisindan fark tespit edilmistir. Benlik saygisini
gelistirmede ii¢ temel nokta bulunmaktadir. Bunlar; bagkalarn tarafindan saygi duyulmasi, bireyin
kendini yeterli hissetmesi ve kendi duygu-diisiincelerine 6nem vermesiyle gelisen kendilik bilincidir.
Bu noktada bireyin kendine olan 6zgiiveni erken ¢ocukluk doneminde temelleri atilan bir siiregtir ancak
ebeveynlerine halen baghdir. Ancak ergenlik donemine gelinmesiyle birlikte birey, o giline kadar
ailesinden 0grendigi her seyi ve cevresinde gozlemlediklerini sorgulamaya baglamaktadir. Bu donemde
kendi fikirlerini daha net sdyleyebilmesi, sayginlik ihtiyaci duymas1 ve toplumda ‘ben’ olarak var
olmay1 istemesi beklenmektedir. Ancak 6zel gereksinimli kardesi olan bireylerde; bu siire¢ daha zorlu
gegebilmektedir. Sosyal ¢evresinde sayginlik gérmek, kendine giivenmek isteyen birey kardesinin
durumundan dolay1 kendisini yetersiz ve degersiz hissedebilir. Yasi ilerledik¢e aslinda bu siirecin
kendisiyle ilgili olmadigin1 daha kolay kabullenebilecegi ve kendilik bilincinin gelismis olacagi
diisiniilmektedir. Dolayisiyla benlik saygisi puanlar1 ile egitim kademesi arasinda anlamli fark
olmasinin beklenilen bir durum oldugunu sdylemek miimkiindiir. Bulgularimizin aksine Tuncay ve
Polat (2019)’un arastirmasinda benlik saygisinin 6grenim diizeyi ile anlamli farklilagmadigini
belirlenmistir. Bu noktada arastirmanin 6grenim diizeyi degiskeni agisindan kisith kaldigi soylenebilir.

Benlik saygis1 puanlari ile bireylerin ailenin gelir diizeyi degiskeni acisindan anlaml fark oldugu
bulunmustur. Bireylerin yas grubu agisindan degerlendirildiginde, ailelerinin yeterliliklerinin
sosyallesmede ara¢ olarak kullanilabildigi diisiiniilebilir. Bununla birlikte 6zel gereksinimli kardesi
olmasini olumsuz bir faktor olarak degerlendirebilen bireyler ailesinin gelir diizeyinin bunu geri planda
birakabilecek bir giic olarak degerlendirebilirler. Literatiir incelendiginde Erbil, vd. (2006)
calismalarinda, benlik saygisinin ailenin gelir diizeyine gore anlamli olmasiyla birlikte buna karsilik
yiiksek gelir diizeyindeki bireylerin yliksek benlik saygisina sahip oldugu ve diisiik gelir diizeyinde
bireylerin ise diisiik benlik saygisina sahip olduklar1 belirlenmistir.

Benlik saygis1 puanlari ile annenin egitim diizeyi ve babanin egitim diizeyleri arasinda anlamli
fark oldugu tespit edilmistir. Anne ve babanin egitim diizeylerinin, bireylerin farkindalik seviyelerini
yiikselttigi ve benlik saygisina katkida bulunan bir faktor oldugu diisiiniilmektedir. Anne-babanin egitim
diizeyi arttik¢a bireyin fikirlerine dnem verme, kendisini ifade etmesini destekleme, kararlarina saygi
duyma vb. birgok noktada destekleyici davramslar sergilemektedirler. Dolayistyla OGK-var ve OGK-
yok gruplarmin benlik saygisina da olumlu etkisi olan bir faktdr oldugu diisiiniilmektedir. Yapilan
arastirmalar incelendiginde, anne ve babanin egitim diizeyinin benlik saygisi olumlu etkiledigini
ortaya ortaya koyan birgok caligma bulunmaktadir (Cam, vd., 2000; Erbil, vd. 2006; Gilingor, 1989;
Saban ve Arikan, 2013). Ancak arastirma sonuglarinin aksine Auletta ve De Rosa (1991), Dilek ve
Aksoy (2013), Baybek ve Yavuz (2005) ve Saban ve Arikan (2013) ise yaptiklari arastirmalarda
bireylerin anne ve babanin egitim diizeylerinin benlik saygisi ile arasinda anlamhi fark olmadigini
belirtmiglerdir.

Benlik saygisi puanlart ile kardes sayisi1 degiskeni agisindan anlamli fark olmadig: fark edilmistir.
Aragtirmalar incelendiginde, OGK-var grubundaki bireylerle yapilan galismalar bulunmaktadir. Ancak
OGK-var ve OGK-yok gruplarinmn farkli kardes sayis1 degiskeni agisindan karsilastirildigi calismaya
rastlanmamistir. Aragtirmanin bu yoniiyle literatiire katki saglayacag: diisliniilmektedir. Ayrica bireyin
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0zel gereksinimli kardesten biiyiik ya da kiigiik olmasina dair bir degisken eklenmesinin daha anlamli
olacag1 sonuglar ortaya koyacag diisiiniilmektedir.

Arastirmada, OGK-var grubundaki bireylerin kardesleri ile ilgili degiskenlerin benlik saygisi
puanlart ile anlamhi farkhilasip farklilagsmadigi bir¢ok degisken agisindan incelenmistir. Arastirma
sonucunda, OGK-var grubundaki bireylerin benlik saygisi puanlari ile dzel gereksinimli kardesin
cinsiyet, engel grubu, egitim alma durumu, egitim kurumu ve yardima ihtiya¢ duymasi degiskenleri
acisindan anlamli fark olmadig1 goriilmiistiir. Alanyazinda Tuncay ve Polat (2019) yaptiklar ¢alismada
zihinsel engelli kardesi olan bireylerde okul basaris1 ve benlik saygisi iligkisini ortaya koymaya
calismislar ve arastirma sonucunda, saglikli bireylerin benlik saygisinin cinsiyet, yas, 6grenim diizeyinin
ise benlik saygisiyla arasinda anlamli fark olmadigim ortaya koymustur.

Arasgtirmada, bireylerin benlik saygisi puanlari ile 6zel gereksinimli kardesiyle ilgili sorumluluk
alma degiskeni arasinda anlamli farklilik goriilmektedir. Bireyler 6zel gereksinimli kardesleriyle ilgili
sorumluluk aldiklarinda duygusal zekas1 yiiksek, daha pozitif diisiinebilen, empati yetenegi gelismis,
duygularimi yonetme becerisine sahip, problem ¢6zme becerisi yiiksek bireylere doniistiigiinii soylemek
miimkiindiir (Kaya vd., 2020; Perenc & Pe¢czkowski, 2018; Vatne & Zahl, 2017; Rokstad, vd. 2015).
Aragtirmamizda ise OGK-var grubundaki bireylerin benlik saygisi tek bir boyutta ele alinmamistir.
Saglikli bireyle ilgili degiskenlere yer verilirken, 6zel gereksinimli bireyle ilgili de degiskenler
incelenmistir. Dolayisiyla arasgtirmamizda ele aldigimiz degiskenlerin literatiire 151k tutacagi
diisliniilmektedir.Makalede Times New Roman yazi1 karakteri kullanilmalidir. Makalelerde kullanilacak
kisaltmalarda TDK Yazim Kilavuzu esas alinmalidir. Metin Times New Roman yazi karakterinde, 11
punto, tek satir aralifi, 1 paragraf girintisi ve paragraf aralifi once 6 sonra 0 nk olacak sekilde
diizenlenmelidir. Kenar bosluklar1 sol, sag ve alttan 2,5 cm olmalidir. Metin Times New Roman yazi
tipinde, 11 punto, tek satir araligi, 1 paragraf girintisi ve paragraf araligi 6 ve sonra 0 nk olmalidir. Kenar
bosluklar sol, sag ve altta 2,5 cm olmalidir. Metin Times New Roman yazi tipinde, 11 punto, tek satir
aralig, 1 paragraf girintisi ve 6'dan sonra 0 nk paragraf aralig1 ile yazilmalidir. Kenar bosluklar sol, sag
ve altta 2,5 cm olmalidir.

Oneriler

Bu arastirmada, 6zel gereksinimli kardesi olan ve olmayan bireylerin benlik saygisi nicel veriler
araciligiyla incelenmistir. Elde edilen bulgular 6nemli ipuglar1 sunmakla birlikte, benlik saygisinin 6znel
deneyimlerle de yakindan iligkili bir yap1 olmasi, gelecekte yapilacak ¢alismalarda nitel yontemlerin
siirece dahil edilmesinin yararli olabilecegini diisiindiirmektedir. Ozellikle bireylerin 6zel gereksinimli
kardesleriyle yasadiklar1 deneyimlerin derinlemesine goriigmeler yoluyla ele alinmasi, nicel bulgularin
daha kapsamli bicimde yorumlanmasina katki saglayabilir. Bu dogrultuda karma yontem desenlerinin
kullanilmasi, konunun ¢ok boyutlu yapisini daha goriiniir kilabilir.

Ote yandan, 6zel gereksinimli kardesin bireyden biiyiik ya da kiigiik olma durumunun, kardes
iligkileri ve benlik saygis1 lizerindeki olas1 etkileri dikkate alindiginda, bu degiskenin gelecekteki
arastirmalarda ayrica ele alinmasmin 6nemli oldugu diisiiniilmektedir. Kardes siras1 ve yasa bagh
sorumluluk algisinin, benlik saygisi ile iliskili olabilecegi varsayimi, yeni ¢alismalara farkli bir bakis
acis1 kazandirabilir.

Son olarak, bu arastirmanin kirsal bir bolgede gergeklestirilmis olmasi, 6rneklem grubunun
demografik ¢esitliligini sinirlamis olabilir. Farkli sosyoekonomik ve kiiltiirel 6zelliklere sahip bolgelerin
dahil edildigi 6rneklemlerle yapilacak caligmalar, elde edilen bulgularin genellenebilirligini artirarak
konuya daha genis bir ¢er¢eveden bakilmasina olanak saglayacaktir.

Beyan ve Aciklamalar

1. Arastirmacilarin katki orani beyani: Makalenin hazirlanmasinda dir. Bu katki; ¢aligmanin
girig, yontem ve sonug boliimlerinin yazilmasi, ¢alisma verilerinin toplanmasini kapsamaktadir. katki
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orant ise %30 dur. Caligmanin yapilandirilmasi, veri analizi ve calismaya son halinin verilmesine
yonelik katki sunmustur.

2. Cikar catismasi: "Herhangi bir ¢ikar ¢atigmasi bulunmamaktadir.”

3. Etik Raporu: Arastirmaya goniilliilikk ilkesi kapsaminda dahil edilmis ve ebeveyn izinleri
s0zlii olarak alinmigtir. Aragtirma i¢in silinmistir etik onay alinmigtr.

4. Arastirmanin Modeli: Bu calisma arastirma makalesi modelindedir. Bu g¢alismada nicel
arastirma yontemlerinden nedensel karsilastirma modeli kullanilmistir. Ozel gereksinimli kardesi olan
ve olmayan bireylerin benlik algis1 arasindaki farklilig arastirdig igin bu yontem kullanilmistir.
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APPENDIX 1
PARENT INFORMATION FORM

Dear Parent;

This study has been designed to determine whether there is a difference in an individual’s self-esteem depending
on whether they have a sibling with special needs. In this study, your child will be administered the “Personal
Information Form” and the “Rosenberg Self-Esteem Scale”, both prepared by the researcher. Your child’s
participation in the research is subject to your consent and your child’s willingness. At any time during the research
process, you may refuse to allow your child to participate in the study or withdraw your child from the study
without facing any penalty or sanction and without losing any of your rights. Records identifying your child and
you will be kept confidential; they cannot be disclosed to the public, and your identity will remain confidential
even if the research results are published.

Contact person available 24 hours a day during the study
Name Surname / Telephone:

INFORMED CONSENT FORM

I have read all the explanations in the Informed Consent Form. I have received written and verbal explanations
regarding the study, the subject and purpose of which are stated above, from the principal investigator named
below. I am aware that my child is participating in the study voluntarily, that they may withdraw from the study
at any time with or without cause, and that they may be excluded from the study by the researcher regardless of
our wishes. I consent to my child’s participation in the study in question ( ) with my consent, without any pressure
or coercion.

Parent’s Name / Surname / Signature / Date

Name / Surname / Signature / Date of the Person Providing the Explanation

ANNEX 2
RESEARCH VOLUNTARY PARTICIPATION FORM

This study is a research project titled ‘An Investigation of Self-Esteem in Individuals with and without a Siblings
with Special Needs’, and aims to identify the relationship between self-esteem and various variables in
individuals with and without a sibling with special needs. The study is being conducted by [Name] and the
results will be presented / will shed light on the development of the literature.

e  Your participation in this study is entirely voluntary.

e In line with the study’s objectives, data will be collected from you using a questionnaire, a type of
quantitative research method.

e You are not required to provide your name or any information that would reveal your identity;
participants’ names will be kept confidential in the study.

e The data collected as part of this research will be used solely for scientific purposes; it will not be used
for any purpose other than the research objective or in any other study, and, where necessary, will not
be shared with others without your (written) consent.

®  You have the right to review the data collected from you if you wish.

e The data collected from you will be protected and will be archived or destroyed upon completion of
the research.
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e There will be no questions or requests during the data collection process that may cause you any
discomfort. However, should you feel uncomfortable for any reason during your participation, you
may withdraw from the study at any time. Should you withdraw from the study, the data collected
from you will be removed from the study and destroyed.

Thank you for taking the time to read and consider the volunteer participation form. You may direct any
questions regarding the study to X University XX Vocational School XXX (email/tel).

Researcher’s Name:

I consent to the use of the information I have provided for scientific purposes, fully of my own free will
and in the knowledge that I may withdraw from the study at any time if I so wish.
(Please hand this form to the data collector after completing and signing it.)

Participant’s First Name and Surname:
Signature:

Date:

ANNEX 3

Dear students, below are some statements regarding your characteristics. After reading
each statement, please tick the option that applies to you. As the information you provide
will be used solely for scientific research purposes, there is no need to write your name.
Thank you.

Personal Information Form — Rosenberg Self-Esteem Scale Short Form
Please tick the options that apply to you below:

Gender female () male ()

Your age .......

School you are attending ............c.oveveiiiiiiiiiiiins e

Your mother’s level of education: illiterate () primary school () secondary school ( ) high school (') university
() postgraduate ()

Your father’s level of education: illiterate () primary school () secondary school () sixth form () university (
) postgraduate ()

Family income: 0—12,000 low () 12,001-25,000 medium ( ) 25,001 and above: high ()
Number of siblings: .............cceevvinnnn.n.

Do you have a sibling with special needs? Yes () No ()
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If your answer is Yes;
Gender of your sibling with special needs: female () male ()

Ager i

Please tick the box(es) below to indicate which group your sibling with special needs falls into. (You may tick

more than one option)

Special needs group Yes No

Individuals ~ with  intellectual () O) Individuals with physical (chronic

disabilities illness and orthopaedic) disabilities

Individuals with autism spectrum () O) Individuals with Attention Deficit

disorder Hyperactivity Disorder (ADHD)

Individuals with visual impairment () O) Individuals with speech and language
difficulties

Individuals with hearing () O) Individuals with specific learning

impairments difficulties

Highly gifted individuals ) O) Individuals with Asperger’s syndrome

Individuals with emotional and () O) Individuals with multiple disabilities

behavioural disorders

Individuals with chronic illnesses ) O)

Is your sibling with special needs receiving education at an institution? Yes () No ()

Yes
0)

0

0

0

0
0

If your answer is yes, please tick the institution where they are receiving education in the table below

1 Special education and rehabilitation centre ~ Yes No

2 Special needs class @) @)

3 Special education vocational training () O)

centre

4 Inclusion class O) O)

5 Home care services O) O)

6 (007 1)
Does your sibling with special needs require assistance?
Yes () No ()
Do you take responsibility for the care of your sibling with special needs?
Yes () No ()

RBSO SHORT FORM Very true  Correct Incorrect ~ Very

wrong

1) I consider myself to be just as valuable as 4
other people.

2) I think I have some positive qualities. 4

No
0

0

0

0

0
0
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3) I tend to see myself as a failure. 4

4) 1 can do things just as well as most other 4
people.

5) I can’t find much to be proud of in myself. 4

6) I have a positive attitude towards myself. 4

7) Generally speaking, I am satisfied with 4

myself.
8) I wish I could have more respect for myself. 4
9) Sometimes I definitely feel that I’m no use to 4
anyone.
10) Sometimes I feel that I am not a good 4

enough person.




