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ABSTRACT

The aim of this study is to examine the reasons behind the stagnations experienced by students during their master's
thesis processes. Recognizing that graduate theses are not solely a product of individual effort but are also shaped by
institutional, academic, and psychosocial factors, this study explores implicit problems in the thesis process through
thematic analysis. The importance of the study lies in the difficulties experienced by students during the master's
process and the critical role this process plays in graduation, academic career progression, and professional
development. Using an interpretive phenomenological approach, which is one of the qualitative research methods,
semi-structured interviews were conducted with students pursuing a master's degree in the field of Curriculum and

Instruction. The data obtained were analyzed through content analysis, and the reasons for thesis stagnation were
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categorized under five themes: “personal reasons,” “scientific research competencies,” “thesis topic,” “advisor,” and
“unexpected circumstances.” The results revealed that the most common problems students faced were time
management difficulties due to excessive workload, perfectionism, marriage, lack of knowledge about scientific
research, insufficient knowledge of the thesis topic, and delayed feedback from advisors. Based on these findings, the
study emphasizes that both advisors and institutions must take responsibility to ensure that the thesis process becomes
more transparent, supportive, and sustainable.
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LISANSUSTU TEZLERDE ORTULU SORUNLAR: YUKSEK LiSANS TEZ
DURAKSAMALARININ NEDENLERI UZERINE BiR INCELEME

OZET

Bu ¢alismann amaci, 6grencilerin yiiksek lisans tez siireglerinde yasadiklari duraksamanin nedenlerini incelemektir. Yiiksek
lisans tezlerinin yalnizca bireysel ¢cabanm {iriinii olmadigmi, aym zamanda kurumsal, akademik ve psikososyal faktorlerin de
etkisiyle sekillendigini kabul eden bu calisma, tematk analiz yoluyla tez siirecindeki Ortiik sorunlari ortaya koymaktadir.
Calismann 6nemi, Ogrencilerin yiiksek lisans siirecinde yasadiklar1 zorluklar ve bu siirecin mezuniyet, akademik kariyer
gelisimi ve mesleki gelisimde oynadigi kritikk rolde yatmaktadw. Nitel arastrma yontemlerinden biri olan yorumlayici
fenomenolojik yaklagim kullanilarak, Egitim Programlari ve Ogretim alaninda yiiksek lisans yapan dgrencilerle yari
yapilandirilmig gorlismeler yapimustr. Elde edilen veriler icerik analizi ile incelenmis ve tezlerin durma nedenleri bes tema
altmda smiflandrilmistir: “kisisel nedenler”, “bilimsel arastwrma yeterlilikleri”, “tez konusu”, ‘damgman’ ve “beklenmedik
durumlar”. Sonuglar, 6grencilerin karsilastifi en yaygm sorunlarm asmi is yiikii nedeniyle zaman yonetimi zorluklari,
milkemmeliyetcilik, evlilik, bilimsel arastrma ile ilgili bilgi eksikligi, tez konusu hakkinda yetersiz bilgi ve danismanlardan
gelen geri bildirimin gecikmesi oldugunu ortaya koymustur. Bu bulgulara dayanarak, ¢alisma, tez siirecinin daha seffaf,
destekleyici ve siirdiiriilebilir hale gelmesini saglamak i¢gin hem damgmanlarm hem de kurumlarm sorumluluk almasi
gerektigini vurgulamaktadr.

Anahtar kelimeler: Lisanstistii egitim, tez duraksamasi, 6grenci goriisler,; fenomenoloji

1. INTRODUCTION

Graduate education refers to academic programs that provide opportunities for further
specialization beyond undergraduate studies and equip individuals with advanced academic and
professional skills (Aitken, Currey, Marshall & Elliott, 2008). The primary aim of these programs is to
train a qualified workforce capable of producing, utilizing, and critically evaluating knowledge, and of
solving problems with a productive mindset. The contributions of graduate programs to national
development, their role in establishing national science policy, the support they provide for professional
advancement, the scientific research processes and skills they help to develop, and the opportunities
they offer to learn new information have been demonstrated in various studies in the field (Alhas, 2006;
Cikrik¢1 2002; Gencel, 2001; Karaman & Bakirci, 2010; Katilmig, Celik & Kop, 2013; Seferoglu, 2004;
Yalgnkaya, Kosar & Altunay, 2014). Moreover, the increasing necessity for specialization in
professional disciplines has gradually heightened the importance of graduate education (Karakutuk,
2009). In addition, the increase in the number of undergraduate degree holders has made it necessary to
equip individuals with different qualifications (Gomleksiz & Et, 2013).

Graduate education is structured into two main levels, which are the master’s and doctoral
programs (Council of Higher Education, 2016). Master’s programs, which constitute the first stage of
graduate education, are a significant process that not only enhance individuals’ research competencies
but also support their professional development. In this process, thesis writing is both a fundamental
step in an academic career and a tangible product that demonstrates an individual's ability to apply
scientific methods, and as such, it is a crucial process that requires in-depth knowledge of the field and

must be conducted with a research design appropriate to the chosen topic (Qasem & Zayid, 2019). The



research conducted in this process is expected to be original, designed and written with a critical and
objective perspective, and grounded in a solid foundation (Matin & Khan, 2017). However, the graduate
thesis process does not always progress as planned; it may slow down at a certain point or come to a
complete standstill. Studies indicate that a significant portion of master's students experience stagnation
during the thesis process, and that some even withdraw from their programs without graduating as a
result (Akbulut, Cepni ve Sahin, 2013; Bocar, 2009; Deniz, 2020; Duze, 2010; Ekpoh, 2016; Huang,
2010; Jiranek, 2010; Lessing & Schulz, 2003; Safari, Navazeshkhah, Azizi, Ziaei & Sharafi, 2015;
Yousefi, Bazrafkan, & Yamani, 2015). Thesis stagnation, which can be defined as the failure to complete
a thesis within the legal deadline or a pause in the writing process, reduces students' academic
motivation, prolongs the time to graduation, and, in some cases, can completely disrupt scientific
productivity. Moreover, this situation can lead to feelings of failure and inadequacy in the individual
and may result in psychological symptoms of burnout (Ozmen & Aydmn Giig, 2013). At the institutional
level, problems such as declining graduation rates and reduced productivity in graduate programs may
also arise. When the causes of thesis stagnation are examined, it becomes evident that, in addition to
factors such as insufficient advisor support, the chosen topic, the quality of the higher education
institution, the complexity of the research design, and the challenges of data collection (Lessing &
Schulz, 2003; Safari et al., 2015), personal factors also play a significant role (Bocar, 2009; Huang,
2010; Wright, 2003). These situations may not only represent individual academic difficulties but also
indicate certain structural problems within the higher education system. In this context, it is regarded as
essential to conduct an in-depth examination of the reasons behind stagnation in the thesis process.
Furthermore, direct consequences such as the prolongation of graduation times, the decline in student
satisfaction, and the disruption of scientific productivity make further research into this issue even more
important. In addition, understanding the causes of thesis stagnation will contribute to strengthening
guidance services for students and improving the quality of supervision processes. This contribution is
expected to enhance not only academic achievement at the individual level but also the institutional
efficiency of higher education institutions. Research to be conducted in this context will both support
students in experiencing more effective thesis processes and enable universities to review their graduate
education policies. It is also considered that this research holds critical importance in terms of
developing policies and practices that can intervene in the process of thesis stagnation, restructuring the
academic advising system, enhancing student support services, and making the thesis writing process
more sustainable.

As is well known, there are numerous master’s programs in the field of educational sciences in
Tirkiye. One of these programs is Curriculum and Instruction (EPO), which is run under the auspices
of the institutes of social sciences or educational sciences at universities. EPO first began operating as
an undergraduate department at the Faculty of Educational Sciences at Ankara University. Since 1969,
following the establishment of the “Graduate Education Commission”, graduate programs in this field

have been implemented. In 1997, as a result of a regulation developed in cooperation between the
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Ministry of National Education and the Council of Higher Education under the National Education
Development Project, it was decided that the EPO field would offer education only at the graduate level.
The EPO field aims to equip students at the graduate level with knowledge, skills, and understanding in
the field of educational sciences, enabling them to develop programs, conduct evaluations, and carry out
scientific research. In line with this goal, students are provided with competencies that allow them to
gain expertise in the EPO field (Atik Kara, Kiiriim Yapicioglu & Sever, 2020). In order for education to
progress in a planned and systematic way, there is a need for experts who design such programs.
Graduate education is the first step in training such experts, and the EPO field plays a particularly
significant role in this regard (Alhas, 2006). Therefore, it is an undeniable fact that identifying the causes
of thesis stagnation in the EPO field in advance and taking precautions accordingly is of great
importance. Based on this significance, the aim of this study is to identify the reasons for thesis

stagnation experienced by graduate students in the EPO field.

2. METHOD
2.1. Research Design

The study employed an interpretative phenomenological approach, which is one of the
qualitative research methods. Interpretative phenomenology is defined as an approach that explores how
individuals make sense of their lived experiences related to a specific event or concept (Smith, Flowers
& Larkin, 2009). Accordingly, a phenomenological approach was adopted to uncover how participants
made sense of their experiences related to thesis stagnation, and semi-structured interviews were
conducted with them. All students who participated in the study shared the common experience of thesis
stagnation.
2.2. Participants

This study used criterion sampling, a purposive sampling method. Criterion sampling allows for
the selection of individuals who have experienced a particular situation and can provide in-depth
information about it (Yildri & Simsek, 2018). Accordingly, the participants of the study consisted of
graduate students in the field of Curriculum and Instruction (EPO) who had experienced thesis
stagnation during their thesis process. The criteria for selecting participants included being enrolled in
a thesis-based master's program, preparing a thesis in the EPO field, having made no progress in the
thesis process for at least three years, and agreeing to participate voluntarily. During the research
process, only master’s students were interviewed, as all doctoral students were in the coursework stage.
According to official records of the Institute of Educational Sciences at Marmara University, there were
12 students in the EPO master’s program-launched in the fall semester of the 2013-2014 academic
year—who either failed to complete their theses within the legal time frame or had frozen their
registration but had not been formally dismissed from the program. Since the program is related to
educational sciences, applicants are required to be graduates of faculties of education. For this reason,

all participants had undergraduate degrees in teaching-related fields. These students were contacted, and
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two declined to participate in the study. As a result, the research was carried out with ten students. All
10 participants were teachers, although only 7 of them were actively working as teachers. Creswell
(2013) states that a phenomenological study may include between 2 and 25 participants and that they
should share a similar lived experience. Information about the participants is presented in Table 1.

Table 1. Information Regarding the Participants

Interview Codes and Sex Age Year of Entry Grade Point Average

Participants

P1 Female 35 2019 3,55
P2 Female 37 2019 3,90
P3 Female 23 2020 3,75
P4 Female 33 2019 4,00
P5 Female 23 2021 4,00
P6 Female 23 2020 3,95
P7 Female 24 2020 3,50
P8 Female 25 2020 3,85
P9 Female 24 2019 3,75
P10 Female 26 2019 3,85

When Table 1 is examined, it is observed that all participants were female, their ages ranged
from 23 to 37, and their enrolment years in the program varied between 2019 and 2021. Their graduate
GPA ranged between 3,50 and 4,00. The fact that all participants were female is due to the higher number
of female students enrolled in the program.

2.3. Data Collection Tool and Data Collection Process

In this study, a semi-structured interview form which is one of the commonly used data
collection tools in qualitative research and based on asking questions within a pre-determined thematic
framework (George, 2023) was employed. While preparing the interview form, the relevant literature
was reviewed, previous studies were examined and the draft interview form, which consisted of a single
open-ended question, was reviewed by two faculty members: one expert in Curriculum and Instruction
and another in Turkish language education. Turkish language expert assessed the clarity of the question,
while the Curriculum and Instruction expert evaluated its relevance to the EPO field. No revisions were
suggested as a result of these reviews. In this context, the one-question interview form was piloted with
three graduates from the EPO program who had previously experienced thesis stagnation, and a decision
was made whether to add probing questions. As no such need was identified after the pilot study, the
final version of the form consisted of a single question: “What do you think are the factors that affected
your thesis stagnation?”

The semi-structured interview form was administered over four days via online face-to-face
interviews, with participants’ permission, and audio recordings were taken. Each interview lasted an
average of 20 minutes. The interview dates were determined by the participants. Information about the

duration and dates of the interviews is presented in Table 2.



Table 2. Interview Durations and Dates

Interview Codes and Duration Date
Participants

P1 26 minutes 09 sec. 07.10.2024
p2 19 minutes 14 sec. 07.10.2024
P3 21 minutes 0 sec. 05.10.2024
P4 20 minutes 39 sec. 07.10.2024
P5 23 minutes 23 sec. 05.10.2024
P6 17 minutes 11 sec. 05.10.2024
pP7 18 minutes 35 sec. 06.10.2024
P8 25 minutes 58 sec. 06.10.2024
P9 14 minutes 24 sec. 06.10.2024
P10 20 minutes 52 sec. 07.10.2024

When Table 2 is examined, it is seen that the interviews lasted an average of 20 minutes. The
longest interview lasted 26 minutes and 9 seconds, while the shortest lasted 14 minutes and 24
seconds. The interviews were completed over the course of four days.
2.4. Data Analysis

The data obtained from the interviews were analyzed using content analysis. Content analysis
is a data analysis technique that enables making valid and replicable inferences from interview texts
within their context of use (Krippendorff, 2018). In this technique, similar data are coded to create
categories, and the resulting categories are grouped under themes (Guba & Lincoln, 1994; Maxwell,
2008; Pope, Ziebland & Mays, 2006).

For the analysis of the data obtained from the interviews, participants were first coded as P1,
P2, P3, etc., in the order of the interviews, and the audio recordings were transcribed using an artificial
intelligence application. To prevent data loss, the transcriptions were rechecked and corrected by the
researchers by listening to the audio recordings again. Next, the participants' responses were examined,
and codes were generated by identifying similarities and differences. Themes were determined by
combining similar codes. No qualitative data analysis software or artificial intelligence was used during
the analysis process; the data from 10 participants were analysed manually by the researchers. The
themes and codes derived from the analysis are presented in the findings section.
2.5. Validity and Reliability of Data

In qualitative research, the concepts of validity and reliability are used to evaluate how accurate,
consistent, and credible the content, process, and results of a study are (Krefting, 1991). Although these
concepts are interrelated, they represent different meanings. Accordingly, validity, which shows how
accurately the research findings reflect the phenomenon under investigation and how meaningful their
interpretation is, is divided into internal and external validity. Internal validity refers to how accurately
the research findings are explained, and it involves analyzing the consistency and accuracy between the
researcher’s interpretations and those of the participants (Daymon & Holloway, 2003). It is crucial for
the researcher to avoid reflecting their own biases and preconceptions in the analysis in order to ensure
internal validity (Creswell, 2013).To enhance internal validity, the researcher can engage in prolonged

and in-depth interaction with participants to better understand their perspectives and experiences; seek



expert feedback before analyzing the data to ensure consistency in the interpretation of findings; confirm
the accuracy of findings by sharing them with participants and obtaining their feedback; and increase
the credibility of the findings by presenting different viewpoints through direct quotations (Creswell,
2014).In this context, to ensure internal validity in this study, expert feedback and participant
confirmation were obtained, and participants' statements were presented in the findings section through
direct quotations. In addition to ensuring internal validity, it is also important to ensure external validity.
External validity, which refers to the generalizability of the research results to other contexts or
populations (Johnson & Onwuegbuzie, 2004), can be achieved by detailing how the sample was
selected, providing information on participant characteristics, describing the data collection tool and
process, and thoroughly explaining the data analysis procedure (Sharts-Hopko, 2002). Accordingly, to
ensure the external validity of this study, purposive sampling was used, and detailed information was
provided regarding the research method, data collection tool, data collection process, data analysis
procedure, and participant characteristics.

Reliability, which indicates how consistent and replicable the research findings are, is divided
into internal and external reliability. Internal reliability, which aims to ensure the consistency of the
internal processes and outcomes of the research and to determine whether other researchers can reach
the same results using the same data (Johnson & Onwuegbuzie, 2004), can be enhanced through
systematic coding of the data, having multiple researchers code the data to reach a consensus, and
detailing each step of the research process to allow for replication by other researchers (Creswell,
2014).1n this study, to align with these principles, audio recordings were made to prevent data loss, the
recordings were re-listened to by the researchers, the codes generated were compared, common codes
were established, and the research process was presented in detail within the study.

In external reliability, also referred to as confirmability, the codes developed by the researchers
from the interview forms were also generated by an independent researcher and compared. Whether the
codes created by different evaluators were consistent was calculated using the reliability formula
proposed by Miles and Huberman (1994). As a result of this calculation, the external reliability of the
study was determined to be 0.79. According to Miles and Huberman (1994), a value of 0.75 or above is
considered sufficient. Therefore, the coding process was deemed reliable. In addition, to further support
the external reliability of the study, the conceptual framework related to the topic was presented in detail,
the obtained data were discussed in line with both theoretical and practical literature, multiple
researchers were involved in the process, and the data collection and analysis methods were described

thoroughly.

3. RESULTS
In the interview, participants were asked the question: “What do you think are the factors that
caused stagnation in your thesis?” Based on their responses, five themes were identified: personal

reasons, scientific research competencies, thesis topic, advisor, and unexpected factors. The codes
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related to these themes are presented in Table 3.

Table 3. Findings Regarding Codes and Themes
Themes Codes Frequency
Personal Reasons Perfectionism
Change in living space
Excessive workload
Being disorganized
Marriage
Unmet expectations regarding an academic
position
Experiencing loss
Having children
Health problems
Scientific research Lack of knowledge about scientific research
competencies Inadequacy in literature review
Difficulty in accessing resources
Thesis Topic lack of sufficient knowledge about the topic
The topic losing its relevance
The thesis topic causing anxiety
Advisor Lack of follow-up on student work
Inability to communicate with the advisor
Advisor assigned without student’s preference
Delayed feedback from the advisor
Mismatch between the advisor’s guidance
and the student’s area of interest
Unexpected Difficulties in collecting data remotely
Circumstances Receiving extensions
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When Table 3 is examined, it is seen that the highest number of codes (9) fall under the theme
of Personal Reasons. Among these codes, the most frequently cited personal reason for stagnation was the
excessive workload stemming from academic, professional, and personal life (f=3). Participant P5
described this situation as follows: “And I still have some responsibilities related to school because I’m a mathematics

teacher. At the same time, | also teach mathematics Olympiad courses. So, I’m basically trying to juggle many things at once,
even though they are spread out over time.” while participant P4 stated, “Frankly, it is my life after getting married. Of course,

my responsibilities increased. | transitioned into a life | was completely unfamiliar with.” Participant P6 also expressed

the reason for her thesis stagnation as follows: “Apart from that, | have a child. I also work. So, it’s mostly due to

me. For example, there were times when my advisor was waiting for a response from me. | would say, ‘Okay, I’ll get back to
you in aweek,” but then my child would get sick, or things would pile up at school, and that one week would turn into a month.”

Another prominent code under the theme of personal reasons was perfectionism (3) and marriage (3).
These codes revealed that the participants’ internal expectations and changes in marital status played a
role in thesis stagnation. Regarding this finding, participant P1 stated that the expectation of being a
perfectionist contributed to her delay in thesis progress: “If I’'m going to do it, | want it to be perfect—it's all or

nothing. Yes, | don't like doing anything halfway or just touching the surface of something. Exactly, when I do something, |

want to do it thoroughly. | want to research it in depth and produce something meaningful—whatever form this effort may
take. So, if it's going to happen, it's either perfect or nothing. Yes, I don’t like doing anything halfway.” Participant P10
expressed her detailed thoughts on this issue as follows:

“Mine was a scale study, | had to collect data. There were times when | didn’t feel confident about my data. | was
supposed to collect it from public school teachers, but we just shared the scale links in some teacher groups. | think some

private school teachers also filled them out—I got that feeling. Like | said, | couldn’t really trust some parts of it. | wasn't very
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satisfied with the quality of the resulting product. It looked like it would turn out kind of below average. I guess | started out
wanting to create something really good. But as | kept writing, | realized the quality was kind of low, and that demotivated me.
I might have even sabotaged myself a little. 1 mean, if 1 had pushed, | probably could have finished it as an average or even a
below-average thesis. But like |said, | think my expectations were a bit high. | kept putting things off, trying to make it better.
I knew what | had to do, but I guess | just couldn’t do it. That thing they call perfectionism makes you delay everything, and

in the end, you end up producing nothing.” When the other codes under the theme of personal reasons are
examined, it is seen that change of the living space (2), being disorganized (2), having children (2),
experiencing loss (2), and health problems are among the additional factors contributing to thesis
stagnation. Regarding these findings, participant P1 described her struggle with organization by saying,
“I’m terrible at time management. I’'m not good at staying organized.” Similarly, participant P4 expressed her
experience as follows: “The thesis period is all about managing yourself. | mean, you’re on your own. There’s no deadline
or anything, | don’t know how to manage time, or how to get organized.” Apart from these findings, it was also
identified that experiencing loss and dealing with health problems contributed to thesis stagnation. One
participant mentioned that she experienced a delay due to the loss of her grandmother, who had raised
her during the thesis period. Participant P9 similarly described how losing her closest friend led to

stagnation, stating: “I recently lost a friend—she passed away. It felt like everything just stopped for a long time because
she was a very close friend. We were also working together at school. That period completely took over my life, unfortunately.
It disrupted many things. | mean, even simple things like folding laundry at home—those got delayed too. For me, it was kind

of like a transition into a depression.” Among the two participants who stated that they experienced thesis
stagnation due to health problems, participant P7 identified her health problems as the main reason for
the delay: “I wanted to finish it this year. But | started Ramadan feeling unwell. | went to the doctor. | already have
rheumatism, so | got scared. The doctor said it needed surgery—maybe it didn’t, but I panicked and dropped everything. Then
I thought about going back to my family. | needed to leave here. Health was the biggest reason.” Similarly, participant
P8, who attributed her stagnation to mental health problems, shared the following: “The reason I started
therapy was that | went through a severe depression. | mean really severe. My school environment... | live in the middle of
nowhere, literally between mountains. Besides that, the environment at school was awful. I didn’t even realize | was being

subjected to mobbing. It took me a long time to understand it. | was really being mistreated at school, along with two new

colleagues. 1 used to come home crying every day, and it was a terrible time for me. I felt stuck between two vices: my life and
my thesis. | couldn’t write the thesis, and my life was a mess.” In addition to these findings, one participant
expressed that a major reason for her thesis stagnation was the decline in her motivation due to unmet
expectations regarding an academic position in her career plans: “One of the main reasons | kept postponing the
thesis was realizing that | wouldn’t be able to become a research assistant once | finished it. I kept thinking, ‘I still have time—
maybe a position will open up.” And it did, but it was for someone very specific. | also applied to a few positions. So, | often
told myself, ‘Good thing | didn’t finish—see?’ For a while, | actually chose not to finish because of that. | thought that once |

complete the thesis, | wouldn’t be eligible for any more postings until after completing a PhD, which would take at least another

four or five years. | always used to say, ‘If | could just land a position—just get in somewhere—this would be my job, and then
I could write more easily.” That was really the biggest reason—getting a position (P2).”

Scientific Research Competencies was another theme identified in the analysis. Within this theme,
three codes were found: lack of knowledge about scientific research (2), inadequacy in literature review

(1), and difficulty in accessing resources (1). The participants’ statements under this theme revealed that



they did not know how to structure a scientific text, how to begin writing, or how to use academic
language. In particular, participant P7 explained that the difficulties she experienced in using academic
language and written expression not only prolonged the process but also negatively affected her
motivation: “Writing in Turkish is a bit difficult for me. | mean, | understand everything, but figuring out how to write it or
how to express it takes a lot of time. | tried watching videos, but they were too advanced, so | gave up. | taught myself. | watch
videos, |learn. Sometimes | ask my friends or professors. | don’t know how to write the introduction.” Participant P1 also
mentioned that technical or system-related obstacles encountered during the process of accessing
academic resources created difficulties, stating: “..And also the literature part. | struggled to access the literature.”
Participant P10, on the other hand, expressed that her lack of mastery in scientific research—particularly
her limited knowledge of data analysis software—contributed to the stagnation in her thesis process,

explaining: “Since it was my first time writing a thesis, | kept thinking, where do | start, how do | go about it. | searched on
YouTube, how to do this, how to do that. There was quite a gap between when | took the SPSS course and when | actually
needed to use SPSS for my thesis during grad school. | had forgotten most of it. Because | wasn’t confident in conducting

scientific research, | found it difficult and kept putting it off.”

Thesis Topic theme included three codes: lack of sufficient knowledge about the topic (2), the
topic losing its relevance (1), and the thesis topic causing anxiety (1). The views of participants P1 and
P5 indicated that insufficient academic knowledge about the selected thesis topic led to indecision,

anxiety, and stagnation. Participant P1 described this as follows: “We decided to compare the program for
teaching English as a second language here with the program for teaching Turkish as a second language in Turkiye. | can say
I wasn’t very familiar with the concepts in the Turkish field. | had to explore that area mostly during the research proposal
process. With the arrival of Syrians in our country, the program was developed and so on, but then | shifted to a different area.
When the issue of sending migrants back was brought up, | started worrying that the program would no longer be needed. |
wondered if | had chosen the wrong topic. When something like that came up, | thought, ‘What if the migrants leave and the
topic loses its relevance?” So, | experienced stagnation for a while due to that anxiety.” Participant P5 similarly noted:
“My topic is in the field of vocational education. But | conducted the study in the field of mathematics. There was no data in
the mathematics education field. Nothing. | felt a lot of anxiety. There were no sources to support my study. No research had
been done on basic courses like this. Yes, I’ll probably get citations—if | finish it, of course. But like | said, | stagnated.”
Under the theme of Advisor, five codes were identified: lack of follow-up on student work (2),
inability to communicate with the advisor (1), advisor assigned without student’s preference (1), delayed
feedback from the advisor (1), and a mismatch between the advisor’s guidance and the student’s area of
interest (1). Participant P3 described the stagnation she experienced due to delayed feedback from her
advisor, a difference in their areas of expertise, a lack of follow-up on her work, and being assigned an

advisor not of her choosing: “My motivation really dropped. During my undergraduate years, | had done a project on
teaching mathematics in museums. During the interview for the master’s program, when | mentioned this to the faculty
members, they responded like, “you might continue in that direction for your thesis,” and that’s what I had in mind, too. Because
it was my area of interest, an area I'd worked on before, and | thought | could contribute something more. But later, during the
thesis proposal phase, the topics | brought to my advisor didn’t seem suitable to them. They gave me a different topic. | couldn’t
devote time to the thesis, but when I did, | wrote my proposal. Only the proposal got approved, but then | was left wondering:
what now? I'd rather have some guidance on how to proceed than just approval. | would have liked someone to map out the
next steps clearly. | tried to contact my advisor, kept asking what | should be doing. At first, we focused on a different topic,
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then 1 sent what I’d written, but my advisor responded late. | mean, two weeks felt late to me, since the section to review wasn’t
that long.” Participant P6 also reported experiencing delays due to postponed feedback: “When the responses

were delayed, it disrupted my timeline. The longer it took get back to me, the more | stagnated—especially when | was working
on specific questions or had sent an email and was waiting for a reply, | couldn’t move forward without that. As the waiting
period got longer, 1lost focus. | think there was a breakdown in communication on both sides. Besides, my advisor wasn't one

of the advisors | chose anyway. Maybe that was the reason for everything.” Similarly, participant P2 stated that the

lack of sufficient guidance from her advisor caused her to stall: “I wasn’tguided enough. I didn’t receive proper
supervision. We both had difficulty grasping the field. We couldn’t agree on the topic. | couldn’t get into it, and my advisor

couldn’t open it up for me either—if that makes sense.”

Under the theme of Unexpected Circumstances, two codes were identified: difficulties in collecting
data remotely (1) and receiving extensions (1). Participant P2 noted that receiving multiple extensions
contributed to her stagnation, stating: “I was granted too many extensions... | got two semesters because of the
pandemic. Then | also received the extension given after the earthquake for another semester. The prolongation of this period,
and the additional six months, definitely made me both feel more relaxed and also just stop altogether.” Participant P9

described the challenges she faced during data collection: “In my thesis, | worked with both teachers and school
administrators. Sometimes, they can be temperamental. Unfortunately, they are not always open to interviews. Maybe it's due
to the heavy workload they carry. They prefer to focus on something else rather than spend that half hour with you. | had a
very hard time collecting data. My motivation decreased because of the interviewees. So, in that sense, there may have been a
bit of a setback.” Participant P6 also shared the emotional difficulty she experienced during data collection:
“In the interviews, | asked people to recall a difficult period—to remember the pandemic, actually. We transitioned very quickly
from the imagined pandemic reality back to normal life, and people struggled to recall the past. That part was a bit challenging
because we had already returned to our daily routines. It was hard because, while collecting data, they had to remember bad
times.”

4, CONCLUSION, DISCUSSION AND RECOMMENDATIONS

This study aimed to identify the reasons for thesis stagnation among graduate students in the
field of Curriculum and Instruction, and the data obtained from the interviews revealed five themes:
personal reasons, scientific research competencies, thesis topic, advisor, and unexpected circumstances.

According to the findings of the study, the theme with the highest number of codes was
“personal reasons.” Under this theme, it was found that the workload stemming from academic,
professional, and personal life-as well as responsibilities such as simultaneously managing multiple
roles, parenting, and marriage—directly affected the thesis writing process. Additionally, a tendency
toward perfectionism, poor time management skills, health problems, personal losses, and changes in
living space also emerged as significant factors contributing to stagnation in the thesis process. These
results highlight the influence of individual awareness and psychological factors on thesis progress
(Lovitts, 2001; Pyhé&ltd, Stubb & Lonka, 2012). In a study by Lessing and Schulz (2003), personal
reasons were identified as common challenges during the thesis writing phase. Similarly, several other
studies have also demonstrated the adverse effects of personal factors on thesis stagnation (Din, Abbas
& Abdullah, 2023; Ebadi & Pourahmadi, 2019; Ekpoh, 2016). In a study conducted by Furgoni,
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Muhayyang & Muhalim (2025), under the theme of fear of making mistakes, one participant stated that
perfectionism, as a personal reason, posed a barrier to thesis writing and also made time management
more difficult. Many studies that address problems such as poor time management and lack of
organization, both considered personal reasons, have also shown that inadequate time management
contributes to thesis stagnation (Amelia & Kurniawan, 2025; Diocos, 2022; Ebadi & Pourahmadi, 2019;
Schramm-Possinger & Powers, 2015), and that this issue is particularly experienced by full-time
working students, with thesis completion rates being significantly lower among those who juggle both
work and academic responsibilities (Dzikunu, Agyekum, Pajibo & Yelkpieri 2025). Itis clearly evident
in the research that balancing work and academic research is not an easy process for students. For many
students, responsibilities such as work, marriage, and parenting pose a major obstacle to dedicating time
to the research process (Arthur & Arkoh Fenyi, 2023). Furthermore, studies conducted by Akparep,
Jengre ve Abaamah. (2017) and Rauf (2016) also concluded that students’ efforts to manage both work
and education limit the time they can allocate to their theses, which in turn prevents them from
completing their theses on time and causes delays in graduation. Another code under the theme of
personal reasons that causes thesis stagnation is health problems. A study by Lature et al. (2025)
identified health problems as an internal variable | influencing the completion of theses. In parallel,
research conducted by Levecque, Anseel, Beuckelaer, Heyden & Gisle (2017); Peluso, Carleton &
Asmundson (2011) and Stubb, Pyhaltd & Lonka (2011) indicated that both psychological and physical
health problems slow down the thesis process. Another personal factor contributing to thesis stagnation
identified in the study is loss and changes in living space. The findings of this study are consistent with
those of numerous others (Aksu & Demirtas, 2016; Evans, Amaro, Herbert, Blossom & Roberts, 2018;
Herie & Martin, 2002; Lovitts, 2001; Konokman & Yelken, 2014), which have shown that events such
as the loss of a loved one, relocation, moving to a different city or country, and changes in one’s living
space can lead to stagnation in the thesis writing process. These studies have concluded that emotional
trauma caused by the death of a loved one, as well as relocating to a new city during the course of a
master's or doctoral program, are among the most common factors that hinder sustainable progress in
thesis writing. In summary, the findings related to personal reasons revealed in this study are supported
by the results of many previous studies in the literature and demonstrate that personal factors are among
the primary causes of delays in the thesis process. For full-time working students in particular, the
difficulty of balancing work and study—along with responsibilities such as relocation, personal loss,
marriage, and parenthood—has been found to limit the time that can be dedicated to thesis writing,
ultimately leading to delays in graduation. All these findings indicate that stagnation in the thesis process
is a multidimensional and multivariate phenomenon arising from interconnected individual, academic,
and social factors.

Another theme that emerged in the study is “Scientific Research Competencies.” An
examination of the participants' statements related to the codes under this theme shows that they felt

inadequate in terms of accessing resources, using academic language, and working with data analysis
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software. Similar results were also reported in studies conducted by Ebadi and Pourahmadi (2019) and
Ekpoh (2016). In a study conducted by Ismail, Abiddin ve Hassan (2011) examining the factors leading
to thesis stagnation among graduate students, it was found that unfamiliarity with the research process,
difficulties in selecting a topic, and a lack of knowledge about research methodology were identified as
key factors. When considered in terms of the critical role that comprehensive scientific research
knowledge and skills play in thesis writing, this situation is regarded as a significant cause of stagnation
(Chanel Rodriguez, Griffith & Juarez, 2017). Likewise, the result of a study conducted by Diocos
(2022), which found that thesis stagnation occurred due to difficulties in analyzing the collected data,
aligns with the finding of this study indicating that challenges in using statistical software during data
analysis contributed to stagnation. In summary, the findings related to scientific research competencies
reveal that participants experienced difficulties in areas such as accessing resources, using academic
language, and working with data analysis programs. This finding is also consistent with previous studies,
which have shown that factors such as an insufficient grasp of the research process, difficulties in
selecting a topic, and limited knowledge of methodology can lead to stagnation in the thesis process. In
particular, difficulties experienced during the data analysis stage are regarded as one of the main
obstacles hindering progress in thesis writing.

Under the theme of thesis topic-related reasons, three codes were identified: insufficient
knowledge about the topic, the topic losing its relevance, and anxiety caused by the topic. Specifically,
it was found that unfamiliarity with the concepts in the field, choosing a topic outside one’s area of
expertise, concern about the topic losing its relevance, a lack of interest in the topic, and lack of resources
related to the topic all contributed to students’ anxiety, which in turn led to stagnation in their thesis
process. The findings related to this theme are also supported by the existing literature. Green (2005)
and Wanasinghe (2020) pointed out students’ lack of interest in the topic, while Chidi and Slyvia (2020)
highlighted concerns about the topic losing its relevance as key factors contributing to thesis stagnation.
In addition, previous studies have also found that when graduate students feel unfamiliar with the topic
(Shobari, Sutrisna, & Fitrawati, 2023), have concerns about its relevance (Alostath, 2021), or do not like
the topic (Pratiwi & Hapsari, 2023), they experience anxiety, which contributes to stagnation in the
thesis process. Insummary, students experience anxiety when they lack sufficient knowledge about their
thesis topic, are concerned about its relevance, or do not like the topic; this anxiety leads to a slowdown
in their thesis progress.

The advisor theme was the second most frequently coded theme in the study. Under this theme,
five codes were identified: lack of follow-up on student work, failure to establish communication with
the advisor, assignment of an advisor without the student’s consent, a mismatch between the student’s
interests and the advisor’s guidance and receiving delayed feedback from the advisor. An examination
of the views related to these codes reveals that problems experienced with the advisor during the thesis
topic selection process directly affect students’ engagement with the process, emotional commitment,

and level of progress. The overall findings indicate that problems with the advisor during the thesis topic
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selection process directly affect students’ engagement, emotional commitment, and level of progress.
Studies have shown that inadequate communication with the advisor, the inability to establish a
collaborative and mutually committed relationship between the student and the advisor, insufficient
feedback, and the rejection of proposed thesis ideas all contribute to stagnation in the thesis writing
process (Dzikunu et al., 2025; Siddiqui, Zulfigar & Kbhalid, 2020; Spear, 2000). In this context,
Koskenoja (2006) and Nouri, Larsson, & Sagr (2019) highlight that an effective advisor-student
relationship plays a determining role in thesis success. Given that a thesis is a long-term project,
collaborating with the advisor, holding regular meetings, and progressing through mutual understanding
throughout the process are of central importance for its success. Indeed, a study by De Kleijn, Mainhard,
Meijer & Pilot (2012) also found that when the advisor exercised moderate control over the process and
effective communication was present, more successful outcomes were achieved.

Under the theme of unexpected circumstances, two codes emerged: difficulties in collecting data
remotely, and receiving extensions due to events such as earthquakes and the pandemic. Students’
reflections on these codes suggest that, particularly during the data collection phase, factors such as the
unwillingness of participants, the emotional strain of recalling sensitive content, and the fading impact
of the pandemic negatively affected their motivation. It was also observed that extensions granted due
to events such as earthquakes and the pandemic have produced two-sided effects on students, leading to
both relief and stagnation. This situation reveals that the research process is influenced not only by
academic factors but also by psychological and social dynamics. In a study conducted by Ucar (2023),
it was noted that during the thesis writing process, the most significant challenges caused by COVID-
19 were difficulties in data collection and finding participants. Changes in communication channels
caused by COVID-19 have been reported in the literature as one of the reasons for thesis stagnation,
particularly due to the difficulties they created in data collection (Duze, 2010; Helm, 1989). On the other
hand, the impact of unexpected circumstances on thesis delays—specifically the granting of
extensions—can be explained through the Temporal Motivation Theory, which suggests that delays
directly reduce motivation (Turgeman & Pollak, 2023), and that the longer the delay, the lower the
motivation becomes (Steel & Konig, 2006). Moreover, the reduced interaction between instructors and
students due to the pandemic and earthquake also demonstrates that the process carries dual
psychological effects on participants—producing both a sense of relief and moments of stagnation.
Based on all the findings obtained, the following recommendations have been proposed to prevent thesis
stagnation:

e The study revealed that participants' experience of thesis stagnation was particularly related to
time management. To address this issue, a course titled "Preparation for Graduate Education™
can be integrated into academic programs. This course could help students develop skills such
as time management, self-regulation, self-monitoring, psychological first aid, and coping with
stress.
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Another problem identified during the thesis writing process was the uncertainty surrounding
meeting times with advisors. To address this issue, it is recommended that a workflow
calendar be created and monitored in collaboration between the advisor and the student.

To support student motivation during the thesis writing process, it is important that the thesis
topic be determined through advisor-student collaboration. Otherwise, if the student does not
embrace the thesis topic, it may lead to stagnation, as observed in the research.

Some participants stated that they experienced thesis stagnation due to a lack of competence in
scientific research. To prevent this, it is recommended that institutes regularly organize
practical training sessions on topics such as scientific writing techniques, literature review
strategies, and research methods, ensuring student participation. In addition, establishing
support systems that facilitate access to resources-such as library support and digital resource
guidance-could be beneficial.

The process of determining the thesis topic should be structured in alignment with the
student's interests, knowledge level, and career goals.

Advisor guidance should support the student’s academic development and be responsive to
their interests and abilities.

Regarding the finding that extension requests may contribute to thesis stagnation, structured
monitoring and support mechanisms could be developed. For instance, students could be
required to prepare a thesis progress plan and attend mandatory periodic meetings with their

advisors. Psychological counseling could also be offered.
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GENISLETILMIiS TURKCE OZET

LiSANSUSTU TEZLERDE ORTULU SORUNLAR: YUKSEK LiSANS TEZ
DURAKSAMALARININ NEDENLERI
UZERINE BiR INCELEME

Kuramsal Cerceve

Lisansiistii egitimin ilk basamagi olan yiiksek lisans programlari, bireyin arastirma
yetkinliklerini gelistirmesinin yan1 sira mesleki gelisimini destekleyen dnemli bir siirectir. Bu siirecte
tez yazimmin hem akademik kariyerin temel adimlarindan biri olmasi, hem de bireyin bilimsel
yontemleri uygulama becerisini somut olarak ortaya koydugu bir iiriin niteligi tagimasi nedeniyle
calisilan alanda derinlemesine bilgi gerektiren ve segilen konuya uygun bir arastirma deseniyle
yuritilmesi gereken énemli bir surectir (Qasem ve Zayid, 2019). Ancak lisansistu tez stireci, her zaman
planlandig1 gibi ilerlemeyebilir, belirli bir noktada yavaglayabilir veya tamamen duraksayabilir.
Aragtirmalar, yiiksek lisans 6grencilerinin énemli bir boliimiiniin tez siirecinde duraksama yasadigin,
hatta baz1 6grencilerin bu nedenle programdan mezun olamadan ayrildigini gostermektedir (Akbulut,
Cepni ve Sahin, 2013; Bocar, 2009; Duze, 2010; Ekpoh, 2016; Huang, 2010; Jiranek, 2010; Lessing ve
Schulz, 2003; Mutlu ve Dogan, 2021; Safari vd., 2015; Seving ve Eren, 2019; Yousefi, Bazrafkan ve
Yamani, 2015). Yasal siire i¢inde tezin tamamlanamamasi veya yazim siirecinde ara verilmesi olarak
tanimlanabilecek tez duraksamalari; Ogrencinin akademik motivasyonunu azaltmakta, mezuniyet
siiresini uzatmakta ve bazi durumlarda bilimsel iiretkenligi tamamen kesintiye ugratabilmektedir. Ayrica
bu durum, bireyde basarisizlik ve yetersizlik duygularina neden olmakta, psikolojik olarak tiikkenmislik
belirtileriyle sonuclanabilmektedir (Kodse, 2020). Bu duraksamalarin nedenleri arasinda danigman
destegi, konu se¢imi, yontemsel zorluklar ve kisisel faktorler yer almakta olup, durum ayni zamanda
ylksekogretim sistemindeki yapisal sorunlara da isaret etmektedir (Lessing ve Schulz, 2003; Safari vd.,
2015; Wright, 2003). Bu baglamda, tez siirecinde yasanan duraksamalarin nedenlerinin derinlemesine
incelenmesinin énemli oldugu diigtiniilmektedir.
Bilindigi tizere Tiirkiye’de egitim bilimleri alaninda bir¢ok yiiksek lisans programi bulunmaktadir. Bu
programlardan biri de {iniversitelerin sosyal bilimler ya da egitim bilimleri enstitiilerine bagh olarak
yiiriitiilen Egitim Programlar1 ve Ogretim (EPO) alanidir. Uzman yetistirilmesinde yiiksek lisans egitimi
ilk basamak olup, 6zellikle EPO bilim alaninin 6nemi biiyiiktiir (Alhas, 2006). Bu nedenle EPO alaninda
tez duraksama nedenlerinin énceden belirlenerek 6nlem alinmasinin daha da dnemli oldugu yadsmamaz
bir gercektir. Bu calismada da bu énemden yola cikilarak EPO bilim dalinda yiiksek lisans yapan
Ogrencilerin yasadiklari tez duraksama nedenlerinin ortaya ¢ikarilmasi amaglanmaistir.
Yontem

Calismada nitel arastirma yontemlerinden olan yorumlayict fenomenolojik yaklagim
kullanilmistir. Bu dogrultuda, arastirmada katilimcilarin tez duraksamasina iligkin yagamis olduklar
deneyimlerini nasil anlamlandirdiklarim1 ortaya koymak amaciyla fenomenolojik yaklasim tercih

edilmistir.
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