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Etkin Vatandashk Baglaminda Ortaokul Ogrencilerinin Toplumsal Cinsiyet Esitligi
Algilarn

Melek KORUKCU! Siileyman TEMUR?

MAKALE BiLGILERIi 0z

Toplumsal cinsiyet esitligi, kadinlarin toplumsal hayattaki konumlarini gii¢lendirerek
DOI: 10.29299/kefad. 1863556 demokratik bir toplum insasina katki saglayan temel bir kavramdir. Egitim, bu esitligin
saglanmasinda en etkili araclardan biri olarak goriilmektedir. Ozellikle, demokratik vatandaslik
becerilerinin kazandirildigi Sosyal Bilgiler Dersi, toplumsal cinsiyet esitligi konusunda
ogrencilerin farkindaliklarini artirmada 6nemli bir role sahiptir. Bu baglamda ¢aligmada, 7.
smif 6grencilerinin Sosyal Bilgiler Dersindeki "etkin vatandaslik" 6grenme alan1 kapsaminda
toplumsal cinsiyet esitligine iliskin algilarmi belirlemek amaglanmistir. Nitel arastirma
yontemlerinden durum g¢alismasi ¢ergevesinde, yedinci sinif 6grencilerinden olugan 40 kisilik
¢alisma grubu ile yapilan yar1 yapilandirilmis goriigmeler, igerik analiziyle degerlendirilmistir.
Bulgular, ortaokul dgrencilerinin toplumsal cinsiyet kavramini agirlikli olarak ayrimeilik ve
cinsiyet rolleri iizerinden yorumladigini ortaya koymustur. Ogrenciler, cinsiyet kimligine
atfedilen toplumsal beklentileri benimseyerek toplumsal cinsiyet esitligi kavramina mesafeli
durmuslardir. Glinliik yagamda cinsiyet yanlihig1, dnyarg: ve belirli cinsiyet rollerine iliskin
Diizeltme Tarihi: 18.02.2026  kaliplasmis inanglarm yaygin oldugu belirlenmistir. Ogrencilerin bityiik bir kismi meslek
Kabul Tarihi: 29.09.2026  secimi konusunda cinsiyetin 6nemli olmadigini diisiinmekle birlikte, ev isleri ve calisma
hayatindaki sorumluluklarin cinsiyete gore ayrildigimi diisiinmektedir. Kiyafet tercihlerinde de
cinsiyet temelli ayrimciliga yonelik gii¢lii bir inang hakimdir. Bu bulgular, ortaokul ¢agindaki
bireylerin toplumsal cinsiyet stereotiplerinden etkilenerek cinsiyet esitsizligine dair
igsellestirilmis inanglar gelistirdigini gostermektedir. Arastirma bulgulari 1s1¢inda farkli sinif
seviyelerinde ve cesitli 6grenme alanlarinda toplumsal cinsiyet konusunda caligmalarin
yapilmasi onerilmektedir.
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Giris
Cinsiyet biyolojik bir gergekliktir ve bireylerin dogustan gelen bir 6zelligi olarak degerlendirilmektedir.
Cinsiyet evrensel ve degismez bir olgudur. Ancak, toplumsal cinsiyet kavrami, cinsiyetin biyolojik
temellerinin Otesine gegerek, toplumsal, kiiltiirel ve tarihsel siirecler igerisinde sekillenen bir kavram olarak
ele alimmaktadir. Toplumsal cinsiyet (gender) kavrami, 1972 yilinda Ann Oakley tarafindan kaleme alinan
"Sex, Gender and Society" adl1 galismasiyla sosyoloji literatiiriine kazandirilmistir. Oakley, cinsiyeti biyolojik
bir gerceklik olarak tanimlarken, toplumsal cinsiyeti ise toplumsal yapilarin kadin ve erkeklere atfettigi roller,
sorumluluklar ve beklentiler sonucu ortaya ¢ikan bir sosyal insa olarak ele almistir. Bu ¢ercevede, toplumsal
cinsiyet, kadinlik ve erkeklik arasindaki toplumsal esitsizlikleri ve gii¢ iliskilerini anlamanin temel bir anahtar1
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olarak goriilmektedir (Vatandas, 2007). Ayrica Gégiis Tan (2018), toplumsal cinsiyeti, kadinlik ve erkeklige
atfedilen roller, sorumluluklar, beklentiler ve degerlerin toplami olarak tanimlamaktadir. Bu tanimlamalardan
anlasilacagi tizere, toplumsal cinsiyet, biyolojik cinsiyetin iizerine insa edilen ve toplumsal yapilar tarafindan
stirekli olarak yeniden iiretilen bir yapidir. Dahasi, toplumsal cinsiyet, toplumun kadin ve erkeklere atfettigi
normlar, kalip yargilar ve beklentiler araciligiyla sekillenir. Acar Simsek (2019) tarafindan da vurgulandigi
gibi, kiiltiir, toplumsal cinsiyetlerin nasil insa edildigini ve anlamlandirildigini belirleyen en 6nemli
faktorlerden biridir. Clinkii toplumsal cinsiyet rolleri, bireylerin davraniglarini, diisiincelerini ve yasamlarini
sekillendirirken, ayn1 zamanda toplumsal iliskileri ve giic dengesini de etkiler. Bu bilgiler dogrultusunda
toplumsal cinsiyeti, toplumsal yapilarin kadinlik ve erkeklige atfettigi anlamlar, degerler ve normlar
araciligryla bireylerin davranislarini, kimliklerini ve sosyal iliskilerini sekillendiren bir sosyal insa siirecinin
iirlinii olarak tanimlayabiliriz.

Toplumsal cinsiyet c¢alismalari; kadinlarin toplumsal, politik ve ekonomik alanlardaki konumlarimni
giiclendirmeyi ve cinsiyet esitligini saglamay1 amaglamaktadir. Diinya niifusunun yaklasik yarisini olusturan
kadimnlarin sahip olduklar1 potansiyelin degerlendirilmesi, toplumsal gelismenin hizlandirilmas: agisindan
biiyilk dnem tasimaktadir. Buna karsin toplumsal cinsiyet esitsizligi, bircok iilkede varligini siirdiirerek
toplumsal gelismenin 6niindeki temel engellerden birini olusturmaktadir. Bu baglamda, 143 {ilke anayasasinda
kadin-erkek esitligini hukuki olarak giivence altina almasina ragmen, heniiz 52 iilke bu adimi atmamistir
(United Nations Development Programme Tiirkiye [UNDP], 2024). Diinyada okuma yazma bilmeyen 900
milyon insanin yaklasik {icte ikisi kadindir. Bu veriler, toplumsal cinsiyet esitliginin saglanmasi i¢in daha fazla
caba sarf edilmesi gerektigini gostermektedir. Ayrica kadinlara kars1 yapilan ayrimciligin ortadan kaldirilmasi
amaciyla hazirlanan CEDAW (Kadinlara Kars1 Her Tiirlii Ayrimciligin Tasfiye Edilmesine Dair S6zlesme),
bu alanda 6nemli bir uluslararasi belge olarak kabul edilmektedir. S6zlesmeyi imzalayan Tiirkiye gibi birgok
ilkede, CEDAW c¢ercevesinde egitim basta olmak iizere c¢esitli alanlarda iyilestirmeler yapilmasi
hedeflenmektedir. Dahasi, CEDAW, kadinlarin siyasi, ekonomik, sosyal, kiiltiirel ve kisisel alanlarda
erkeklerle esit haklara sahip oldugunu vurgulayan ve kadinlarin insan haklarindan tam olarak yararlanmasini
giivence altina alan kapsamli bir sézlesmedir. Bu baglamda toplumsal cinsiyet esitligi, sadece kadinlarin degil,
tiim insanligin yararina olan evrensel bir hedeftir. Bu hedefe ulasmak i¢in hukuki diizenlemelerin yani sira,
egitim, bilinglendirme ve Kkiiltiirel degisim gibi farkli alanlarda c¢ok yonlii ¢aligmalarin yapilmasi
gerekmektedir.

Toplumun cinsiyete atfettigi anlamlar ve beklentiler, bireylerin kisiliklerinin sekillenmesinde belirleyici rol
oynamaktadir. Cinsiyetlere atfedilen farkli renkler, oyuncaklar ve meslekler gibi kiiltiirel kodlar, bu durumun
somut Ornekleridir (Gardiner ve Gander, 2015). Bu baglamda toplumsal cinsiyet esitsizligini, politikalarin,
kiiltiirel normlarin ve bireysel algilarin karmasik etkilesimi sonucu ortaya ¢ikan, kadinlarin yasamlarinin her
alaninda kendini gosteren ve toplumsal gelismeyi engelleyen ¢ok boyutlu bir sorun olarak degerlendirebiliriz.
Toplumsal cinsiyet esitsizliginin ortadan kaldirilmasi ve esitligin saglanmasi i¢in, bireysel, toplumsal ve politik
diizeylerde koklii doniisiimlerin gerceklestirilmesi gerekmektedir (Seven, 2019). Ciinkii toplumsal cinsiyet
esitligi, bireylerin cinsiyetlerine bakilmaksizin toplumsal yasamin her alaninda esit haklara sahip olmasi,
firsatlardan esit sekilde yararlanmasi, esit muamele goérmesi, esit tercihler yapabilmesi ve kigisel gelisimini
smirlayan hi¢bir engelle karsilasmamasi anlamina gelir (UNDP, 2021). Avrupa Konseyi ise toplumsal cinsiyet
esitligini, kadinlar ve erkekler arasindaki farkliliklarin ve toplum igindeki cesitli rollerinin esit kabul gérmesi
ve bu rollere esit sekilde deger verilmesi olarak tanimlamaktadir (Council of Europe, 2004). Bu baglamda
UNDP ve Avrupa Konseyi'nin de vurguladigi gibi, toplumsal cinsiyet esitligini saglamak amaciyla, bireylerin
yasamlarinin her alaninda, egitimden istihdama, siyasi katilimdan kisisel gelisimine kadar esitlik¢i bir
yaklagimin benimsenmesi gerektigi soylenebilir.

Kadinlara verilen degerin, bir tilkenin toplumsal gelismislik diizeyini dogrudan etkiledigi yoniindeki bilimsel
konsensiis, kadinlarin toplumsal yasamin tiim alanlarinda etkin bir rol iistlenmesinin siirdiiriilebilir
kalkinmanin temel kosullarindan biri oldugunu ortaya koymaktadir (Koriikcii vd., 2020). Bu amag
dogrultusunda, egitim en kritik araglardan biri olarak one ¢ikmaktadir. Egitim, bireylerin sosyallesme
stireclerinde en etkili kurum olarak, toplumsal cinsiyet rolleri ve beklentileri de dahil olmak {izere, toplumun
deger ve normlarimi bireylere aktarir. Ozellikle karma egitim, kadm-erkek esitliginin okullarda somut bir
sekilde uygulandiginin bir gostergesi olarak kabul edilir (Coskun, 2018). Kadinlarin okuryazar olmasi bile,
toplumsal hayattaki konumlarini giiglendirmeleri i¢in 6nemli bir adim olarak degerlendirilir. Egitim sayesinde
bireyler, mevcut firsatlar ve riskler hakkinda bilgi sahibi olur ve toplumdaki karar alma siireclerine katilim
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imkan1 bulur (United Nations Educational, Scientific and Cultural Organization [UNESCO], 2019). UNESCO,
United Nations Global Compact ve World Bank gibi uluslararasi kuruluslar, kadinlarin egitiminin toplumsal
cinsiyet esitligi ve kadinlarin gili¢lendirilmesi icin kritik bir 6neme sahip oldugunu vurgulamaktadir
(UNESCO, 2019; United Nations Global Compact, 2024; World Bank, 2001). Bu baglamda, toplumsal
cinsiyet esitligini saglamak i¢in egitim sisteminin temel yapr taslari olan O6gretim programlari ve
materyallerinin toplumsal cinsiyet perspektifiyle yeniden yapilandirilmasi gerekmektedir. Cilinkii egitim,
sadece bilgi aktarmakla kalmayip, ayni zamanda toplumsal cinsiyet rolleri ve beklentileri konusunda
farkindalik yaratir ve bireylerin potansiyellerini tam olarak gerceklestirmelerine olanak tanir. Bu nedenle,
egitim sistemlerinin toplumsal cinsiyet esitligi ilkesine uygun hale getirilmesi, gelecek nesiller icin daha adil
ve esitlikei bir toplum inga etmek icin atilacak en 6nemli adimlardan biridir (Baserer Berber, 2021).

Bilim ve teknolojideki hizli degisimler, bireyleri ve toplumsal yasami derinden etkileyerek egitim sistemlerinin
giincellenmesini zorunlu kilmistir. Tiirkiye'de 2017 ve 2024 yillarinda yapilan Ogretim programi
giincellemeleri, bu degisimlere ve bireylerin beklentilerine cevap verme amaciyla gerceklestirilmistir. Bu
stirecte, etkin ve sorumlu vatandas yetistirmeyi hedefleyen Sosyal Bilgiler Dersi, 6nemli bir rol iistlenmistir.
Sosyal Bilgiler Dersi, bireylere toplumsal yasamda etkin rol alabilmeleri igin gerekli bilgi, beceri, tutum ve
degerleri kazandirmay1 amaclar. Bu baglamda, toplumsal cinsiyet esitligi gibi temel bir konunun 6gretim
programlarina dahil edilmesi biiyiikk onem tasir. Sosyal Bilgiler Dersi, bireyleri etkin vatandasliga
yonlendirerek toplumsal degerleri benimsemelerini saglar ve yasadiklari ¢evreyi iyilestirmek icin gerekli bilgi
ve becerileri kazandirir. Ozellikle karar verme ve problem ¢dzme becerilerinin gelistirilmesi, Sosyal Bilgiler
Dersinin temel hedeflerinden biridir. Ayrica 2018 yilinda revize edilen Sosyal Bilgiler Dersi Ogretim Programi
(SBDOP) ile “Etkin Vatandashk” dgrenme alami, Tiirkiye egitim sistemine kazandirilmistir (Milli Egitim
Bakanligi [MEB], 2018). Bu durum, iilkemizin etkin ve bilingli vatandaslar yetistirmeye verdigi 6nemi
gostermektedir. Etkin vatandaglik, sadece iilkesine hizmet eden degil, ayn1 zamanda hak ve sorumluluklarini
bilen, toplumsal sorunlara duyarh ve ¢6ziim odakli, demokratik degerlere bagl bireyler yetistirmeyi hedefler
(Coban ve Aksit, 2018). Dahasi etkin vatandaslik, bireylerin toplumsal yasamda aktif bir rol alarak, oy
kullanma, se¢me ve secilme gibi haklarin1 kullanmalari, glindemi takip etmeleri ve elestirel diisiinme
becerilerini kullanmalar1 anlamina gelmektedir. Bu kavram, bireylerin sosyal sorumluluk bilinciyle hareket
ederek, toplumsal sorunlara karst duyarli olmalarimi ve ¢oziim Onerileri gelistirmelerini igerir (Siivari ve
Tangiilii, 2020; Temur, 2023). G6z ve Glirdogan Bayir (2016)'a gore ise etkin vatandaslik, bireylerin problem
¢ozme ve karar verme becerilerini kullanarak, toplumsal yasama aktif katilim gdstermeleri demektir. Cincil
(2020) ise etkin vatandashigin, farkliliklara ve farkli bakis acilarina saygili olmay1 gerektirdigini
vurgulamaktadir. Bu baglamda, Sosyal Bilgiler Dersinin, toplumsal cinsiyet esitligi gibi temel bir konuda
bireylerin bilgi, beceri ve farkindaliklarini artirarak, etkin vatandaslik becerilerinin gelisimine dnemli katkilar
saglayacagi soOylenebilir. Sosyal Bilgiler Dersi sayesinde Ogrenciler, toplumsal cinsiyet esitsizliginin
nedenlerini, sonuglarini ve ¢éziim yollarini daha iyi anlayabilir, bu konuda duyarhilik gelistirebilir ve esitlikci
bir toplum i¢in ¢aba gosterebilirler.

Literatiir taramas1 sonuglarina gore, okul Oncesi, ilkokul ve ortaokul Ogrencilerinin toplumsal cinsiyet
algilarmin gesitli degiskenler iizerinden incelendigi cok sayida arastirma bulunmaktadir. Akar ve Aksoy (2018)
ve Giir (2023) ise ilkokul 6grencilerini; Karagoz (2016) ve Yesil ve Balci Karaboga (2021) calismalarinda
ortaokul 6grencilerini merkeze almistir. Bu ¢alismalar, farkli yas gruplarindaki ¢cocuklarin toplumsal cinsiyet
algilarinin gelisimini ve bu algilar sekillendiren faktorleri daha iyi anlamak igin 6nemli veriler sunmaktadir.
Ancak, bu calismalarin odak noktasi genellikle 6grencilerin genel toplumsal cinsiyet algilar1 olup, spesifik
olarak "etkin vatandaglik" 6grenme alan1 baglamindaki algilarini incelememektedir. Bu baglamda ¢aligmanin
amaci, etkin vatandashik 6grenme alani icerisinde yer alan toplumsal cinsiyet esitligi konusundaki &grenci
algilarmi derinlemesine incelemektir. Etkin vatandaslik, bireylerin ¢evrelerindeki olaylara kargi duyarli,
elestirel diisiinen ve sorgulayan bir yaklagim benimsemeleri anlamina gelir. Bu baglamda, etkin bir vatandas
diger bireylerin haklarma sayg1 duyar ve toplumsal cinsiyet esitligi gibi temel degerleri benimser. Ozellikle 7.
sinif 6grencilerinin, bir 6nceki yil 6grendikleri “Etkin Vatandaslik” 6grenme alani ¢ergevesinde toplumsal
cinsiyet esitligi konusundaki kazanimlarin1 ne 6lgiide igsellestirdikleri ve giinliik hayatlarina yansittiklari, bu
caligmanin merkezinde yer alan sorulardir. Dahasi, 6. sinif SBDOP’de yer alan ilgili kazamimlarin hedeflenen
Ol¢iide 6grenilmis olup olmadiginin belirlenmesi, bu arastirmanin énemini vurgulamaktadir. Bu sayede, etkin
vatandaslik egitiminin toplumsal cinsiyet esitligi bilincini olusturmadaki etkinligi hakkinda daha
derinlemesine bilgi edinmek miimkiin olacaktir. Bu dogrultuda asagidaki sorulara cevap aranmistir: Ortaokul
7. stmif 6grencilerinin;
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Toplumsal cinsiyet kavramina yiikledikleri anlamlar nelerdir?

Giinliik yasamda toplumsal cinsiyete yonelik algilari nelerdir?

Meslek secimine yonelik cinsiyet algilart nasildir?

Toplumsal cinsiyete yiiklenen sorumluluklara yonelik algilar1 nasildir?
Giinliik yagamda kiyafete yonelik toplumsal cinsiyet algilar1 nasildir?

A R

Yontem

Bu arastirmada, ortaokul 6grencilerinin toplumsal cinsiyet esitligine iliskin algilar1 kendi ifadeleri ve giinliik
yasam deneyimleri {izerinden incelenmistir. Ogrencilerin etkin vatandaslik 6grenme alaniyla iliskilendirdikleri
diisiinceleri ayrintili bicimde anlamak igin nitel arastirma yaklasimi benimsenmistir. Arastirmanin deseni,
calisma grubu, veri toplama siireci ve analiz agsamalar1 asagida aciklanmstir.

Desen

Bu calisma, nitel arastirma yaklagimi temel alinarak yapilandirilmistir. Nitel arastirmalar, inceleme
evrenindeki 6rneklemin derinlemesine ve yogun bir sekilde anlagilmasini saglama konusunda 6nemli bir
avantaja sahiptir. Bu aragtirma, nitel arastirma yaklasimlarindan durum g¢aligmasi deseninde kurgulanmistir.
Yildinnm ve Simsek’e (2021) gore durum calismasi, belirli bir konuya iligskin sonuglar1 ortaya koymayi
amaglayan ve hem nicel hem de nitel yaklagimlarla yiiriitiilebilen bir arastirma yontemidir. Nitel durum
caligmalarinda ise arastirma konusu; ortam, bireyler, olaylar ve siireclerle birlikte bir biitiin olarak ele alinir ve
ayrmtili bigimde incelenir. Creswell (2013) bu yontemi; arastirmacinin belirli bir zaman dilimi igerisinde sinirl
bir ya da birka¢ durumu, gozlem, goriisme ve dokiiman gibi farkli veri kaynaklari araciligiyla kapsamli sekilde
inceledigi nitel bir yaklasim olarak agiklamaktadir. Bu baglamda durum galigmasi; olay ya da durumlarin
ayrintili olarak ele alindigi, verilerin sistemli bicimde toplandig1 ve gergek yasam ortaminda degerlendirildigi
bir yontemdir.

Cahisma Grubu

Bu calismada, arastirma grubunun olusturulmasinda amagli 6rnekleme ydntemlerinden biri olan olgiit
ornekleme yontemi tercih edilmistir. Bu yontem, 6nceden belirlenmis spesifik 6lgiitlere uygun katilimeilarin
arastirmaya dahil edilmesi ilkesine dayanmaktadir. Calismanin amaci, 6. sinif miifredatinda yer alan toplumsal
cinsiyet konularinin 6grenciler tarafindan ne derece igsellestirildigini ve bu konuya iligkin genel 6grenci
algilarmi belirlemek oldugundan, "7. sinifta okumak" ve "2024-2025 egitim 6gretim doneminde 6rgiin egitime
devam etmek" olgiitleri temel alinarak &meklem olusturulmustur. Olgiit 6rneklemenin en onemli
ozelliklerinden biri, se¢ilen durumlarin arastirma igin bilgi agisindan zengin olmasidir. Bu sayede, ¢alismanin
amacina yonelik derinlemesine ve anlamli veriler elde etmek miimkiin hale gelir. Ozellikle, belirli bir miifredat
programinin etkilerini izlemek isteyen calismalar icin Sl¢iit 6rnekleme, niteliksel veriler sunarak énemli bir
ara¢ olarak degerlendirilir (Marshall ve Rossman, 2014). Sonu¢ olarak, bu g¢alismada kullanilan 6lgiit
ornekleme yOntemi, aragtirmanin amacina uygun olarak belirlenen Ol¢iitler sayesinde, 6. sinif miifredatindaki
toplumsal cinsiyet konularina iliskin 6grenci goriislerinin daha net ve derinlemesine incelenmesine olanak
saglamistir. Bu sayede, elde edilen bulgularin hem akademik hem de uygulama alanlari i¢in 6nemli katkilari
olacagi disiliniilmektedir. Bu kapsamda arastirmanin c¢alisma grubu Nigde il merkezinde, Milli Egitim
Miidiirliigii’ne bagh ortaokullarda 7. Sinifa devam eden 40 ortaokul grencisinden olusmaktadir. Ogrencilerin
20’si kiz 20’si erkektir.

Verilerin Toplanma Siireci

Aragtirma verileri, gerekli etik kurul izninin alinmasinin ardindan 2024-2025 egitim 6gretim yilinda Nigde il
merkezindeki Milli Egitim Midiirligiine bagh ortaokullarda toplanmistir. Veri toplama siireci arasgtirmacilar
tarafindan ytritiilmiis ve katilimda goniilliilik ilkesi esas almmistir. Goriismeler oncesinde Ogrencilere
arastirmanin amaci, kapsami ve goriisme siirecinin isleyisi yas diizeylerine uygun ve anlasilir bir dille
aciklanmistir. Katilimcilara verdikleri bilgilerin yalnizca bilimsel amaglarla kullanilacagi, kisisel bilgilerinin
gizli tutulacag1 ve arastirma raporunda kimliklerini ortaya ¢ikarabilecek herhangi bir bilgiye yer verilmeyecegi
bildirilmistir.

Goriismeler, egitim 6gretim siirecini aksatmamak amaciyla ders saatleri disinda, katilimcilarin kendilerini
rahat bi¢imde ifade edebilecekleri uygun ve sessiz bir siif ortaminda gergeklestirilmistir. Her bir goriisme
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yaklagik 20-25 dakika stirmiistiir. Katilimcilarin goriisleri ses kaydina alinmamis; verdikleri yanitlar goriisme
sirasinda arastirmacilar tarafindan yazili olarak kaydedilmistir. Goriisme siirecinde yar1 yapilandirilmis
goriisme formundaki sorular belirlenen sira dogrultusunda ydéneltilmis, gerekli durumlarda katilimcilarin
yanitlarin1  ayrintilandirmalarimt  saglayacak agiklayici sorulardan yararlanilmistir. Bununla birlikte,
katilmeilarin ~ goriislerini  etkileyebilecek  yoOnlendirici  agiklamalardan  kagimilmistir.  Goriismeler
tamamlandiktan sonra yazili olarak kaydedilen yanitlar arastirmacilar tarafindan gézden gecirilmis ve herhangi
bir anlam degisikligine yol agilmadan bilgisayar ortamina aktarilmistir. Katilimeilarin gizliligini korumak
amactyla gergek isimler kullanilmamuis; her bir grenci O1, 02, O3, ..., 040 bigiminde kodlanmstir. Béylece
elde edilen veriler icerik analizine hazir hale getirilmistir. Veri toplama siirecinin belirli bir il merkezinde
ogrenim goren 40 yedinci sinif 6grencisiyle ve yazili goriisme notlartyla sinirh olmasi, aragtirmanin baglamsal
sinirliliklar arasinda degerlendirilmistir.

Veri Toplama Araclari

Arastirmada veri toplama araci olarak arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis gériisme formu
kullanilmistir. Yart yapilandirilmis goriismeler arastirmacilarin ve katilimceilarin bir araya geldigi, iletisim
kurdugu bir yontemdir. Bu yontemde arastirmaci tarafindan sinirlari belirlenen sorularin katilimeilar tarafindan
cevaplanmasi istenir (Kusg, 2012). Formun birinci bdliimiinde katilimcilarin demografik bilgilerine ait sorular
yer almaktadir. Formun ikinci béliimiinde ise yar1 yapilandirilmis arastirma sorulart bulunmaktadir.

Aragtirmanin 6zgiin olmasi amaci ile yar1 yapilandirilmis form olusturulmadan &nce arastirma konusu
kapsaminda ulusal ve uluslararast literatiir (Connell, 2016; Dasli, 2019; Lips, 2017; Ozdemir, 2019; Secgin ve
Tural, 2011) taranmistir. Taramanin ardindan yar1 yapilandirilmis form hazirlanmistir. Arastirmanin kapsam
gecerligini saglama amaci ile formda yer alan sorular alaninda uzman {i¢ Sosyal Bilgiler 6gretmeni ve iki
akademisyen ile paylagilmistir. Alinan doniitler dogrultusunda ortaokul &grencilerinin ebeveynlerinin
toplumsal cinsiyete bakisi, toplumsal cinsiyete yonelik deyimleri ile ilgili sorular ¢ikarilmistir. Veri toplama
aracinin goriiniis gecerligini saglama amaci ile Tiirk¢e egitimi alaninda uzman bir akademisyenden goriis
almmistir.  Veri toplama aracinda igerik agisindan arastirmanin amacina uygun verilere ulagilmasi
hedeflenmistir. Alinan doniitler neticesinde son incelemeler gerceklestirilmis ve forma son sekli verilmistir.

Nitel aragtirmalarda gecerlik ve gilivenirlik noktasinda nesnelligin yan1 sira 6znel bakis acgis1 da 6nemlidir.
Gegerligin en temel gostergesi elde edilen verilerin ayrintilari ile agiklanmasi, sonugta ve degerlendirmede
nelere dikkat edildiginin belirtilmesidir (Yildirim ve Simsek, 2021). Gegerlik i¢ gegerlik ve dis gegerlik olmak
iizere iki kisimda incelenmektedir. I¢ gecerlik arastrmanin inandiriciigidir. Dis gegerlik ise verilerin
aktarilabilirligidir. Arastirmalarda giivenirlik i¢ giivenirlik ve dis giivenirlik olmak iizere ele alinmaktadur. I¢
giivenirlik aragtirmanin tutarli olmasidir. Katilimcilarin benzer durumlar karsisinda benzer sonuca
ulagmalaridir. Dis giivenirlikte dogrulanabilir olma esastir (Arslan, 2022).

Gergeklestirilen bu aragtirmada arastirmanin gecerligini saglamak amaci ile alanyazin taramasi yapilmis,
amaca ve alt amaglara uygun olarak veri toplama araci hazirlanmigtir. Uzman goriisleri dogrultusunda forma
son sekli verilmistir. Giivenirlik uygulamasi bu asamanin ardindan fikir ayriligi-goriis birligi dikkate alinarak
gergeklestirilmistir. Miles ve Huberman (1994)’1n gelistirdigi giivenirlik formiilii (Glivenirlik= Goriis Birligi /
Gortis Birligi + Gortis Ayriligi) uygulanmigtir. Nitel aragtirmalarda bu formiil degerinin %90 ve {izeri olmasi
beklenir. Aragtirmada gergeklestirilen giivenirlik ¢calismasinda %92 oraninda giivenirlik oldugu belirlenmistir.
Karsilagtirmali analiz yapilmis, arastirma verilerinin tutarliligi belirlenmistir. Farkli katilimcilarin birbirine
benzer noktalara temas etmesi arastirmanin inandiriciligini artirmistir. Elde edilen veriler aragtirmacilar
tarafindan betimlenmis, dogrudan alintilar kullanilmis ve bdylece aktarilabilirlik saglanmustir.

Verilerin Analizi

Arastirmada elde edilen verilerin analizinde icerik analizi ydntemi kullamlmistir. Igerik analizi ulagilan
verilerdeki igeriklerin ve mesajlarin ana fikrini sayisallastirma ile ortaya ¢ikarmayi amaclayan bir yontemdir.
Gergeklestirilen sayisallagtirmada kodlamalar belirli kurallar ger¢evesinde gergeklestirilir. Analiz sonucunda
ulagilan semboller, kelimeler, ifadeler ve oneriler frekans ve yiizde ile gosterilir (Yildirim ve Simsek, 2021).
Arastirma verilerinin analizinde dncelikle 6grencilerden gelen cevaplar bilgisayar ortamina topluca aktarilarak
verilerin bir arada olmasi saglanmustir. Veriler alfabetik olarak siralanmus, her bir veriye O1, 02, O3,....
seklinde kodlama yapilmistir. Bu kodlama ile verilerin analizinde sistematiklik saglanmistir. Verilerin
kodlanmas: sirasinda arastirmanin amacina ve kapsamina uygun olmayan veriler belirlenerek ayiklanmistir.
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Elde edilen veriler kavramsallastirilarak, tema ve kodlar belirlenmistir. Bu agamada ise verilerin kodlanmasi,
temalarin bulunmasi, kodlarin ve temalarin diizenlenmesi, bulgularin tanimlanmasi, bulgularin yorumlanmasi
(Yildirim ve Simsek, 2021) asamalan takip edilerek analiz islemi gergeklestirilmistir.

Etik Bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlart Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tiim kurallara uyulmus; yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin
Etigine Aykirt Eylemler” baglig1 altinda belirtilen eylemlerden higbiri gerceklestirilmemistir. Bu ¢alisma,

Nigde Omer Halisdemir Universitesi Etik Kurulu’nun 04.03.2025 tarihli ve 22504254-050.04 sayili izni
dogrultusunda gerceklestirilmistir.

Bulgular
Toplumsal Cinsiyet Kavramina Yiikledikleri Anlama Yonelik Bulgular

Arastirmanin birinci alt problemi 7. Siif 6grencilerinin toplumsal cinsiyet kavramina yiikledikleri anlamlarin
neler olduguna yoneliktir. Bu alt probleme ait bulgular Tablo 1’de sunulmustur.

Tablo 1

Toplumsal Cinsiyet Kavramina Yénelik Anlamlar

Tema Kategori Kod
Ayrimcilik Cinsiyet
Ev Isleri
Spor
Kryafet
Goriintii
Giig
Kalip yargi
Oyuncak
Rol Anne-Baba
Mutfak
Oyun
Ihtiyag
Cevre
Gorev
Ustiinliik
Toplumsal Cinsiyet Farklilik Sag
Giyim
Ortam
Calisma
Esitlik Is
Egitim
Yasam hakki
Sorumluluk
Gorev
Cinsiyet Goriinti
Kiyafet
Davranisg
Tutum
Onyargi
Bakis Agisi Egitim
Beceri
Cevre
Sorumluluk Ebeveyn
Is
Toplum
Ozgiirliik Esitlik
Birey
Davranig
Gorev Ebeveyn
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Is 2

Toplam 79

Tablo 1 incelendiginde 7. sinif dgrencilerinin toplumsal cinsiyet kavramimi agirlikli olarak ayrimcilik, rol,
farklilik, esitlik ve cinsiyet odakli anlamlandirdiklari, bunun yaninda bakis agisi, sorumluluk, 6zgiirliik ve
gorev gibi daha ikincil ama o6nemli boyutlar1 da vurguladiklari goriilmektedir. Elde edilen bulgular
incelendiginde ogrencilerin toplumsal cinsiyeti hem esitsizlik iireten bir toplumsal yapi hem de
dontstiirtilebilir bir hak ve 6zgiirliik alani olarak gordiiklerini diisiindiirmektedir. Ayrimcilik (f=18) kategorisi
en yiiksek frekansa sahip kategori olup, bu kategori altinda 6zellikle cinsiyet, spor, kiyafet, goriintii, glic ve
kalip yarg1 kategorilerinin &ne ¢iktig1 goriilmektedir. Ogrencilerin ifadelerinde toplumsal cinsiyet, cogunlukla
“yapamaz” sdylemiyle kurulan engelleyici bir yapi olarak tasvir edilmektedir. Ornegin O3’iin “Kadinlar
basketbol oynayamaz.” ifadesi, toplumsal cinsiyetin kadinlarin hareket alanini daraltan, spor gibi belirli
alanlardan dislayan bir normlar biitiinii olarak algilandigini gostermektedir. O14’iin “Kizlar bebekle oynar,
erkekler araba ve silahla.” ifadesi ise oyuncaklar iizerinden yeniden iiretilen kalip yargilara isaret etmektedir.
Burada toplumsal cinsiyet, ¢ocukluk doneminden itibaren oyun ve oyuncak tercihlerini dahi belirleyen bir
norm sistemi olarak goriiniir hile gelmektedir. Ogrencilerin énemli bir kismi, bu ayrimciligin kaynagini
bireylerden ¢ok “toplum”, “toplumsal bakis agis1” ve “Onyarg1” kavramlariyla agiklamakta, yani esitsizligi
kisisel tercihten ¢ok toplumsal yap1 ve kiiltiirel kaliplara atfetmektedir (019, 022). Bu bulgu, &grencilerin
yapisal ayrimeilik konusunda belirli bir farkindaliga sahip olduklarini; toplumsal cinsiyet esitsizligini sadece
kizlar ve erkekler arasindaki farklar diizeyinde degil, toplumun dayattigi sinirlayict normlar olarak da
okuyabildiklerini gostermektedir.

Ikinci yiiksek kategori “rol” (f=16) olup; anne-baba, mutfak, oyun, ihtiyag, cevre, gérev ve iistiinliik kodlart
ile iliskilendirilmistir. 027 nin “Herkesin kendine ait gorevi var. Kadinlarin gérevi ayri, erkeklerin gorevi
ayri.” ifadesi ile 037 nin “Erkekler futbol oynar, bir iste calisirlar. Kadinlar ev isleri ile ilgilenir ve cocuklara
bakarlar.” ciimlesi, 6grencilerin 6nemli bir kisminin halen geleneksel cinsiyet rollerini igsellestirdigini
gostermektedir. Tabloda 6ne ¢ikan bir diger boyut, farklilik (f=8) ve esitlik (f=12) kategorilerinin ayn1 anda
giiclii sekilde temsil edilmesidir. Farklilik kategorisi; sag, giyim, ortam ve g¢aligma kodlar1 etrafinda
sekillenmekte, 6zellikle kiyafet ve dis goriiniis iizerinden somutlasmaktadir. O34iin “Kizlar farkh kiyafetler
giver, erkekler farkll kyyafetler giyer. Mesela erkekler etek giymez. Ciinkii biz farklyiz. Ama bazi konularda
esitiz.” ifadesi bu ikili yapry1 ¢ok net bir bigimde dile getirir. Esitlik kategorisi ise is, egitim, yasam hakki,
sorumluluk ve gorev kodlari ile iliskilenmektedir. Ogrenciler toplumsal cinsiyeti bazen dogrudan esitlik olarak
tanimlamakta; kiz ve erkeklerin ayn1 isleri yapabilme, ayni egitimi alabilme ve ayni haklardan yararlanma
kapasitesini vurgulamaktadir.

Tabloda yer alan bakis agisi, sorumluluk ve ozgirliik kategorileri, frekans olarak ayrimcilik ve rol
kategorilerine kiyasla daha diisiik goriinse de toplumsal cinsiyetin Ogrenciler tarafindan nasil
konumlandirildigini anlamak agisindan niteliksel olarak son derece zengin ipuglar1 sunmaktadir. 022’nin
“Bunu toplum boyle yapiyor. Toplum bunlart béyle goriiyor. Kadin veya erkegin toplumsal bakis agisi.”
ifadesi, toplumsal cinsiyetin bir bakis ag1s1 meselesi oldugunu ortaya koymaktadir. Ozgiirliik kategorisi altinda,
cinsiyete bakilmaksizin bireylerin egitim, meslek segimi, hareket ve ifade 6zgiirliigii vurgulanmaktadir. 036
“Kimin ne dedigine bakmamaliyiz.” gibi ifadeler, toplumsal baskiya ragmen 6grencilerin bireysel tercih ve
haklar1 6nceleyen bir sdylem gelistirdiklerini gdstermektedir. Bdylece toplumsal cinsiyet, bir yandan
ayrimcilik ve kisitlamayla 6zdeslestirilirken, 6te yandan 6zgiirlesme ve esit yurttaglik talebinin de odak noktasi
haline gelmektedir.

Giinliik Yasamda Toplumsal Cinsiyete Yonelik Algilara iliskin Bulgular

Arastirmanin ikinci alt problemi ortaokul Ogrencilerinin giinliik yasamda toplumsal cinsiyete ydnelik
algilarinin nasil oldugunu belirlemeye yoneliktir. Bu alt probleme ait bulgular Tablo 2’de sunulmustur.

Tablo 2

Ortaokul 6grencilerinin giinliik yasantilarinda toplumsal cinsiyet algilar:

Tema Kategori Kod [t
Mutfak 5
Ev 4
Cinsiyet Yanhlig Ev isleri Cocuk 3
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Temizlik
Calisma
Biling
Esitsizlik
Yetenek
Motor beceri Cinsiyet
Deger
Statii
Klise
Anne-Baba
Cinsiyet Abla
Lider
Onem
Kiz
Esitsizlik Erkek
Is Boliimii
Takdir

Onyargi

Rol

Cinsiyet Korligi

T I N [ N R N P L U C] S SO

Toplam

Tablo 2 incelendiginde ortaokul 6grencilerinin toplumsal cinsiyete iliskin algilarinin cinsiyet yanliligi,
onyargi, rol ve cinsiyet korliigii olmak iizere dort ana tema altinda toplandig1 bulgusuna ulasilmistir. Bu
dagilim, Ogrencilerin sdylemlerinde en baskin orlintiiniin dogrudan cinsiyet yanlihigi ve kalip yargilar
oldugunu; buna eslik eden bir rol paylasimi s6ylemi ve daha sinirh 6lgiide de “esitlik varmis gibi” konusan bir
cinsiyet korliigii bulundugunu gostermektedir. Ogrenciler hem ev igi is boliimii hem de mesleki ve kamusal
alan tizerinden keskin bir kadin—erkek ayrimi kurmakta; az sayida 6grenci ise bu ayrimi sorgulayan daha
elestirel bir perspektif gelistirmektedir. Cinsiyet yanliligi temasi altinda toplanan kodlar 6grencilerin, kadinlari
ev ici bakim ve goriinmeyen emekle, erkekleri ise iicretli ¢aligma ve kamusal alanla 6zdeslestirdigini
gostermektedir. O4 ve O31 numaral1 alintilar, bu geleneksel is boliimiinii ok acik bigimde ortaya koymaktadir:
O4: “Is yapmak, eve bakmak, yemek yapmak, alisverise gitmek kadinlarin yapacagi seylerdir. Erkekler
calistyor genelde. Kadinlar evde de calistyor.” O31: “Mesela kizlar sabah kalkar kahvalti hazirlar ve ev isi
yvapar. Erkekler ise sabah kalkar kahvaltisini yapar ve ise gider.” Bu ifadeler, hem normatif bir bekleyis
(kadinlarin yapacag seylerdir) icermekte hem de kadinlarin ticretli ise ek olarak “evde de calistiklar1” vurgusu
yapmaktadir. Erkek figiirii ise cogunlukla “ise giden, evin ge¢imini saglayan” kisi olarak konumlandirilmistir.
013 ve 026 kodlu 6grenciler bu is boliimiiniin yalnizca pratik degil, ayn1 zamanda hiyerarsik bir iistiinliik
iliskisi olarak algilamislardir: O13: “... toplumun géziinde her zaman erkekler iistiindiir.” 026: “Erkek kiz
ayrimi vardir. Erkekler hep daha ¢ok sevilir. Daha ¢ok 6zellikleri vardir.” Bu noktada ortaokul 6grencilerinin
yalnizca rollerin farkli oldugunu degil, erkekligin daha ¢ok takdir edilen, daha ¢ok 6zelligi olan ve daha ¢ok
sevilen bir konuma yerlestirildigini fark ettiklerini s6ylemek miimkiindiir.

Onyargi temasinda ortaokul dgrencilerinin kadin ve erkegin yetenekleri ile ilgi alanlarini dogallastirdiklari
bulgusuna ulasilmustir. Zira O3: “Cogunlukla erkekler araba siirer kadinlar siiremez. Kadinlar futbol
oynayamaz.” O8: “Kizlar hemsire olur ama erkekler olamaz. Erkekler top oynar ama kizlar oynayamaz.”
demektedir. Yani “yapamaz / olamaz” formiilasyonlari, biyolojik ya da degistirilemez bir sinir varmis gibi
algilanmaktadir. Futbol oynamak, araba stirmek ya da belli meslekleri segmek, toplumsal olarak kodlanmigken,
Ogrenciler bunlar1 dogustan gelen farkliliklar gibi ifade etmekte; bu da toplumsal farkliliklarin dogal ve
kacinilmaz gibi algilanmasina yol agmaktadir. Elde edilen bulgular rollerin 6grencilerin aile igindeki ve
toplumsal baglamdaki konum ve sorumluluk tanimlar1 iizerinden sekillendigini gdstermektedir. 031 ve 037,
kadin ve erkege atfedilen rollerin hem goriinlis hem de ¢alisma hayat lizerinden kuruldugunu gostermektedir:
031: “Kizlar sabah kalkar kahvalt hazirlar ve ev isi yapar. Erkekler ise gider.” O37: “Dus goriiniis farkhdr.
Kadmnlarin saglart ¢ok uzun olur. Erkeklerin sacgi kisadir. Yapilan mesleklerde de oyledir. Kadinlar ¢ok
calismasa da erkekler ¢ok calismalidir.” 037’ de bedensel farkliliklar (sa¢ uzunlugu) ile mesleki rol dagilimi
yan yana getirilerek, sanki ikisi de aym derecede “dogal” bir ayrimim parcasiymis gibi algilanmaktadir.
“Kadinlar ¢ok calismasa da erkekler ¢cok ¢aligmalidir” ifadesi, erkegin gegindirmekle yiikiimlii, dolayisiyla
daha fazla ¢calismasi gereken kisi oldugu varsayimini yeniden iiretmektedir.

1589



M. Koériikgii and S. Temur Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 3, 2026

Cinsiyet korliigii noktasinda ulasilan bulgular esitsizligi normallestirerek goriinmez kilmak ya da tam tersine,
esitsizligi fark ederek onu elestirmek olarak iki yonde algilanmaktadir. 027, esitlik séylemini yalin bigimde
dile getirmektedir: “Esitlik var. Kadinlara ve erkeklere esit davraniliyor.” S6z konusu degerlendirme, 6nceki
almtilarda dile getirilen belirgin esitsizliklerle ¢elismekte ve 0grencilerin zihninde normatif esitlik anlayisi ile
giindelik pratiklerde karsilasilan esitsizlikler arasindaki gerilimi ortaya koymaktadir. 020 “Giinliik yasamda
toplumsal cinsiyete yonelik her seyi insanlar toplum yapryor. Kadinlar araba siiremez, motor siiremez derler,
erkekler yemek yapamaz derler. Halbuki her ikisi de yapar.” 026 “Erkek kiz ayrimi vardir. Erkekler hep daha
cok sevilir. Daha ¢ok ézellikleri vardir. Kizlar disariya pek cikmazlar.” 020 ve 026 cinsiyet korliigiine
elestirel farkindalik ile yaklagmiglardir. Bu noktada bir grup 6grencinin esitsizligi “dogal” ve goriinmez ettigini
daha kiiciik bir grubun ise bu kalip yargilara mesafe alabildigini séylemek miimkiindiir.

Meslek Secimine Yonelik Cinsiyet Algilarina fliskin Bulgular

Arastirmanin {igiincii alt problemi ortaokul 6grencilerinin meslek se¢imine yonelik cinsiyet algilarinin nasil
olduguna yoneliktir. Bu alt probleme ait bulgular Tablo 3’te sunulmustur.

Tablo 3
Ortaokul Ogrencilerinin Meslek Seciminde Toplumsal Cinsiyet Algilar

Tema Kod
Esitlik
Adalet

Hayir Ozgiirliik
Cesaret
Aile
Biling
Gug

wwhouo ol
N—

Cinsiyet
Tipoloji
Ayrimcilik
Kalip yargi
Toplam 40

Evet

R NN W

Tablo 3 incelendiginde, arastirmaya katilan 40 ortaokul 6grencisinden 32’sinin meslek seciminde cinsiyetin
onemli olmadigini, 8’inin ise cinsiyetin 6nemli bir etken oldugunu ifade ettigi goriilmektedir. Cinsiyetin
meslek segiminde dikkate alinmamasi gerektigini savunan 6grencilerin yanitlarinda, esitlik, adalet ve bireysel
Ozgiirlik vurgulan ortaya ¢ikmaktadir. Bu 6grenciler, meslekleri “kadin isi / erkek isi” ayriminin Gtesinde,
herkese acik alanlar olarak tanimlamaktadir. O11“Meslek seciminde cinsiyet dikkate alinmamaldur. Iki
cinsiyet egittir. Bir artis1 bir eksisi yoktur. Meslek herkese 6zgiidiir.” Derken 013, meslek secimini bireysel
hayaller ve 6z-gerceklestirme lizerinden tanimlamaktadir: “Alinmamalidir. Her birey hayallerinin pesinden
gidebilir.” Burada cinsiyet, meslek seciminde “digsal” ve mesru olmayan bir sinirlayict olarak
konumlanmakta; belirleyici olanin bireyin hayali ve istegi oldugu vurgulanmaktadir. O31 ise daha somut bir
ornek lizerinden toplumsal cinsiyet kalip yargilarini sorgulamaktadir: “Meslek seciminde cinsiyet ayrimi
olmamalidir. Herkes ozgiirdiir. Bir erkek araba siiriiyorsa kadinlar da siirebilir. Ehliyet alip araba
kullanabilirler.” Bu noktada 6grencilerin meslek seciminde esitlik, adalet ve 6zgiirliik kavramlarin1 agikc¢a
kullanarak, meslek se¢iminde cinsiyete gore farkli muameleyi mesru gérmediklerini sdylemek miimkiindiir.

Meslek se¢iminde cinsiyetin dikkate alinmasi gerektigini savunan 6grencilerin ifadeleri, toplumsal cinsiyet
rolleri ve biyolojik 6zciilikk ekseninde sekillenmektedir. Bu 6grenciler kadinlar ve erkekler arasinda dogal
farklar olduguna ve bu farklarin meslekler iizerinde zorunlu sonuglar dogurdugunu diisinmektedir. 02
“Meslek seciminde cinsiyet dikkate alinmalidir. Ciinkii herkesin bir cinsiyeti vardir. Bazi meslekleri bazi
cinsiyetler yapar.” Bu ifadede, “herkesin bir cinsiyeti vardir” cilimlesi, siradan bir gerceklik tespiti gibi
sunulmakta; hemen ardindan gelen “bazi meslekleri baz1 cinsiyetler yapar” ifadesiyle, bu farkin dogrudan
mesleki ayrismayi gerektirdigi ileri siiriilmektedir. Boylece toplumsal cinsiyet farkliligi, meslekler diinyasinda
“dogal” bir siralama ve paylasim nedeni olarak normallestirilmektedir. O12 “Erkeklerle kizlar arasinda fark
vardir. Bu yiizden meslek sahibi olmak igin cinsiyet dikkate alinmalidir.” Burada “fark”in kendisi tartigma
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konusu yapilmamakta, aksine kendiliginden anlagilir kabul edilmektedir. Baz1 6grenciler, bu farkin 6zellikle
fiziksel gii¢ iizerinden kuruldugunu agik¢a ifade etmektedir. O16 “Evet meslek seciminde cinsiyet dikkate
alinmahdir. Ornek bir adam sofor artyor ama sofor kadin olmaz. Bazi isleri kadinlar yapamaz.” Bu ifadede,
“sofor kadin olmaz” sdylemi, hem belirli bir meslegin erkeklere ait oldugu varsayimini, hem de kadinlarin
kimilerince “dogal” goriilen kapasite yetersizligi sdylemini bir arada tagimaktadir. Dolayisiyla dgrencilerin
fiziksel gii¢ gerektiren islerin erkeklere daha uygun oldugu varsayimiyla, meslekler arasinda cinsiyete gore bir
hiyerarsi kurdugunu séylemek miimkiindiir.

Toplumsal Cinsiyete Yiiklenen Sorumluluklara Yonelik Algilara iliskin Bulgular

Arastirmanin dordiincii alt problemi ortaokul 6grencilerinin toplumsal cinsiyete yiiklenen sorumluluklara
yonelik algilariin nasil olduguna yoneliktir. Bu alt probleme ait bulgular Tablo 4°te sunulmustur.

Tablo 4

Ortaokul 6grencilerinin toplumsal cinsiyete yiikledikleri sorumluluk algilar

Tema Kategori Kod 1))
Is Boliimii Cocuk Bakimi 6
Meslek Calisma Sartlart 5
Farkli Ev Ebeveynlik 5
Yasam Mutfak 4
Kalip yargi Gorev Tanimi 3
Giig Is Bolimii 3
Miicadele
Esit Ozgiirliik 6
Farkli Degil Aynilik Bireysellik 5
Insan Kisisel Gelisim 3
Toplam 40

Tablo 4’te toplumsal cinsiyete yiiklenen sorumluluklar incelendiginde, 40 6grenciden 26’s1 sorumluluklarin
kadin ve erkek igin farkli oldugunu, 14 ise farkli olmadigini ifade etmektedir. Ogrencilerin yaklasik %65’
sorumluluklari cinsiyete gore ayristirmakta, %35°1 ise esitlik¢i bir soylem kurmaktadir. “Farkli” temasi altinda
toplanan kodlar 6grencilerin énemli bir boliimiiniin kadin ve erkek i¢in ayri, hiyerarsik bir gorev alani
tammladigii gostermektedir. O11 ve O25’in ifadeleri bu driintiiyii agik bigimde ortaya koymaktadir: O11:
“Evet ¢tinkii kadinlar yemek yapiyor, erkekler ¢calisiyor. Erkekler tir siiriiyor. Kadinlar siirmiiyor. Erkekler
cocuk bakamiyor.” O25: “Evet farklidir. Erkege verilen sorumluluk para kazamp ailesini gecindirmek.
Kadinlarda ise esine yemek yapmak, kiyafetleri yikamak gibi islerdir.” Ogrencilerin bu sdylemlerinde kadinlar
ev i¢i bakim, yemek ve camasir gibi goriinmeyen emekle; erkekler ise para kazanma ve agir/tehlikeli isler ile
0zdeslestirilmistir. Dolayisiyla, 6grencilerin énemli bir kismi igin toplumsal cinsiyet, ev—dis diinya, bakim—
gecim, zayif—giiclii ikilikleri tizerinden anlamlandirilmaktadir.

Buna karsin, 14 dgrenci esitlik¢i sdylemde bulunmus, olmas1 gereken ile olani ayristirmustir. 07, O14 ve
038’in ifadeleri bu esitlikci cerceveyi temsil eder: O7: “Erkek ve kadinlar ayni sorumluluga sahip. Erkek de
ev isi yapar kadin da. Erkek de ¢alisir kadin da.” O14: “Haywr. Erkekler bulasik yikayabilirler. Kadinlar da
araba siirebilirler. Kimseye onyargili davranmamaliyiz.” O38: “Haywr. Kadin ve erkek aym sorumlulugu tasur.
Paylasim olmali. Imkdn olsa kadinlar daha c¢ok sorumluluk alabilir.” Bu sdylemleri ile 6grencilerin
sorumluluklar1 paylasilabilir gérdiigii ve kalip yargilara karst olduklarim sdylemek miimkiindiir. Ulasilan
bulgular 6grencilerin zihinlerinde olan ile olmasi gerekeni agikca ayristirdiklarini ifade etmesi bakimindan
onemlidir.

Giinliik Yasamda Kiyafete Yonelik Toplumsal Cinsiyet Algilarina Yonelik Bulgular

Arastirmanin besinci alt problemi ortaokul 6grencilerinin giinliik yasamda kiyafete yonelik cinsiyet algilarinin
nasil olduguna yoneliktir. Bu alt probleme ait bulgular Tablo 5’te sunulmustur.

1591



M. Koériikgii and S. Temur Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 3, 2026

Tablo 5
Ortaokul Ogrencilerinin Kiyafete Yonelik Cinsiyet Algilar
Tema Kategori Kod 1))
Degisik Elbise 6
Goriiniim Etek 6
Farkli Renk Pembe 4
Figiir Kirmizi 3
Aksesuar Topuklu Ayakkabi1 3
Makyaj Stil 3
Ortam Sort 3
Ev Karakter 2
Benzerlik Birey 6
Aym Tercih 2
Toplam 40

Tablo 5 incelendiginde kiyafete iliskin verilerde farkli temasi altinda yer alan “gdriiniim, renk, figiir, aksesuar,
makyaj, ortam, ev” kategorileri Ogrencilerin biiyiikk ¢ogunlugunun kiyafeti cinsiyetle giiclii bigimde
iliskilendirdigini gdstermektedir. Baz1 dgrenciler kiyafetin dogrudan “cinsiyeti” oldugundan sdz etmistir. O23:
“Giinliik yasamda kiyafetin cinsiyeti olabilir. Neden c¢iinkii kizlarin kiyafetinin cinsiyeti kizdir. Erkeklerin
kiyafetinin cinsiyeti erkektir.” Bu ifade, kiyafeti yalnizca sosyal bir tercih degil, kadinlik ve erkekligin bir
uzantis1 olarak konumlandirmaktadir. Benzer sekilde 027 ve O31 de, belirli kiyafet tiirlerini iki cinsiyet
arasinda sert smirlarla ayirir: O27: “Kiyafetlerde cinsiyete goredir. Erkekler etek giyemez, elbise giyemez.”
O31: “Evet olabilir. Ciinkii erkekler etek ya da elbise giyemez. Kizlar ise erkek ayakkabisi ve tisortiin iizerinde
araba resmi olan kiyafetler giyemez.” Burada “giyemez” ifadesi, yapmamali / uygun degildir anlaminda
normatif bir yasak gibi kullanilarak, kiyafet iizerinden bedensellesmis bir cinsiyet sinir1 gizilmektedir. 034 ve
039’un ifadeleri bu simirlari, renkler ve figiirler {izerinden daha ayrintili bigimde tasvir eder: O34: “... sadece
kizlar etek, elbise, kiilotlu ¢corap giyiyor. Kizlarin takist daha fazla ve renkleri ¢cok. Makyaj yapabiliyor kizlar.”
039: “Kizlarin kiyafeti daha canli renkler. Kirmizi, pembe daha ¢ok var onlarda. Sa¢ tokalar: var mesela.
Erkek kiyafetlerinde dinozor, futbolcu gibi resimler var.” Bu alintilar, pazarlama ve popiiler kiiltiirdeki pembe—
kiz, futbol-erkek ikiliginin ¢ocuklar tarafindan igsellestirildigini yansitir. Ulasilan bulgular 6grencilerin
toplumsal degisimi fark ettiklerini, ancak buna ragmen temel cinsiyet¢i sinirlar1 korudugunu gostermektedir.

Kiyafete iliskin verilerde az sayida 6grenci, kiyafetin cinsiyetle iliskisiz olmasi gerektigini savunmaktadir. Bu
ogrencilerin ifadeleri, “birey ve tercih” kodlar1 altinda toplanmugtir. 05, 013, 025 ve 029’un ifadeleri bu
cerceveyi oOrneklemektedir: O5: “Giinliik yasamda kadinlarin giysisi mesela, kendinden baskasin
ilgilendirmez... Rengini de kendisi secer.” O13: “Giinliik yasamda kadin ve erkek arasinda fark olmamal.
Egsitiz ciinkii her insan her seyde esittir.” 025: “Hayr giiniimiizde kiyafetler kiz erkek fark etmeden giyilir ve
hicbir zaman kiz erkek ayirt etmemeliyiz.” 029: “Giinliik yasamda kiyafet ¢cok énemli degil. Herkes istedigini
giymekte ozgiirdiir. Cinsiyet onemli degil karakter énemlidir.” Bu ifadelerde ii¢ vurgu 6ne ¢ikmaktadir. Bu
vurgulardan ilki bireysel dzgiirliiktiir. Herkes istedigini giymekte dzgiirdiir. ikincisi esitliktir. Her insan her
seyde esittir. Ugiinciisii ise beden ve kiyafetin mahremiyetidir. Yine burada da olmasi gerekene dair normatif
bir perspektif ile, kimi zaman giiniimiizde vurgusuyla degisen toplumsal pratiklere atif i¢ ice gecmektedir.
Ozellikle O25’in “Giiniimiizde kiyafetler kiz erkek fark etmeden giyilir” ifadesi, gegmisle bugiin arasinda
algilanan bir kirllmaya isaret etmektedir.

Sonug¢ ve Tartisma

Bu aragtirmada 7. sinif 6grencilerinin toplumsal cinsiyet kavramina, giinlik yasamdaki uygulamalara, meslek
secimine, sorumluluklara ve kiyafete iligkin algilart bes alt problem kapsaminda incelenmis; elde edilen
bulgular 6. stnif SBDOP’de (MEB, 2018) yer alan Etkin Vatandaslik grenme alani baglaminda tartisilmistir.
Genel olarak bulgular, Etkin Vatandaslik 6grenme alaninin hedefledigi hak temelli ve esitlik¢i bakis agisinin
ogrencilerin sdylemlerine kismen yansidigini; ancak ozellikle ev i¢i is bolimii, sorumluluklar ve kiyafet gibi
giindelik yasam alanlarinda giiclii cinsiyetgi kalip yargilarin halen baskin oldugunu gostermektedir. Bu g¢ift
yOnlii yapi, 6grencilerin 6. sinifta hedeflenen kazanimlari bilissel diizeyde belirli 6l¢iide edindiklerini, fakat
bu kazanimlarin tutum ve davranig boyutunda tam olarak igsellestirilmedigini diisiindiirmektedir.
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Birinci alt problemde, 6grencilerin “toplumsal cinsiyet” kavramini en ¢ok ayrimcilik, rol, esitlik, farklilik ve
cinsiyet temalar1 lizerinden anlamlandirdiklari; ayrimeilik ve esitlik sdylemlerinin ¢ogu zaman ayni ciimlede
yan yana yer aldig1 goriilmektedir. Ogrenciler bir yandan “Kadinlar basketbol oynayamaz” gibi ifadelere atifla
toplumsal cinsiyeti engel koyan bir normlar sistemi olarak tanimlarken, diger yandan “Her ikisi de yapabilir”,
“Cinsiyet onemli degil, hepimiz insaniz” gibi ifadelerle hak ve firsat esitligi vurgusu yapmaktadir. Bu noktada
Ogrencilerin toplum tarafindan cinsiyete atfedilen cinsiyet kimligi 6zelliklerini dikkate aldiklar1 s6ylenebilir.
Bireyin kendisine ‘ben kimim’ sorusunu yoneltmesi ve bu soruya verdigi cevaplar toplumsal cinsiyet kimligi
ile ilintilidir (Durutiirk, 2020). Bireyin toplum igerisinde cinsiyetine yiiklenen rolleri kabulii, reddi,
i¢sellestirmesi ve kendisini nasil tanimladig1 6nemlidir. Ciinkii bu gostergeler toplumsallagsmanin isaretleridir.
Cinsiyet kimliginin olusumunda 6zdesim kurma, fiziki 6zellikler, dis goriiniis ve bireyin o cinsiyete kendisini
ait hissetmesi on plandadir (Ecevit, 2021). Zira 6grenciler rol, farklilik, cinsiyet bakis agisi, gérev ve
sorumluluk kategorisinde de toplumun cinsiyete yiikledigi kimlik {izerinden diisiincelerini ifade etmislerdir.
Etkin vatandastan beklenen demokratik degerlere, temel hak ve ozgiirliiklere saygi duyarak bu degerleri
i¢sellestirmesidir. Ogrencilerin bu degerleri icsellestirmekle birlikte cevre, aile ve kiiltiir gibi unsurlarin etkisi
altinda kaldigini séylemek miimkiindiir.

Ikinci alt problemde giinliik yasantrya iliskin veriler, 6grencilerin sdylemlerinde “cinsiyet yanlilig1” (ev isleri,
meslek, mutfak, ¢ocuk bakimi) ve 6nyargi kodlarinin 6ne ¢iktigini; buna rol ve daha sinirlt lgiide cinsiyet
korligii soyleminin eslik ettigini gostermektedir. Toplumsal cinsiyet yanliligi bireyleri cinsiyetlerinin 6n plana
almarak birbirlerinden ayristirilmasidir. Bu ayristirmaya inanglar, kalip yargilar, kligeler eslik eder. Kizlarin
ev i¢i emek ve bakim isleriyle, erkeklerin ise iicretli calisma ve “gecindirme” roliiyle 6zdeslestirilmesi,
SBDOP’de (MEB, 2018) vurgulanan “kadina verilen deger” kazanimimnin giindelik hayatta daha ok geleneksel
roller lizerinden okundugunu gostermektedir. Bu hususta ailedeki cinsiyet rollerinin 6grenciler tizerinde etkili
oldugu soylenebilir. Ciinkii aile igerisinde annelerin ev isleri ve aile iiyelerinin bakimin {istlenmesi rold,
babanin ekonomik kazanci saglayici rolii, abi, abla ve kardes rolii cinsiyet yanliligin1 ortaya ¢ikarmaktadir.
Zira cinsiyet yanliliginda kadin veya erkeklerin belirli mecralarda goriilmesi anlayis1 hakimdir. Bu anlayis
ogrencilerde cinsiyet korliigiine neden olmustur. Ogrencilere gore kadin ve erkeklerin sosyal, kiiltiirel, siyasi,
ekonomik vb. bir¢ok alanda sahip olduklari rol ve sorumluluklar farkli ve ayrimcidir. Bu farklilik ve
ayrimciligin giderilmesi sosyalizasyon ortaminin degismesi ve egitimsel tedbirlerin alinmasi ile miimkiindiir.
Ogrencilerin ayrimcilik ve dnyargiy1 dilsel olarak teshis edebilmelerine karsin; bu esitsizliklerin tarihsel,
hukuksal ve siyasal boyutlarina sinirlt bicimde deginmeleri, Etkin Vatandaslik 6grenme alaninda cinsiyet
esitliginin daha ¢ok ahlaki bir ilke olarak islendigini, yurttaglik hakki ve demokratik temsil boyutlarinin gérece
zayif kaldigini diistindiirmektedir

Ugiincii alt problemde, arastirmaya katilan 40 ortaokul dgrencisinden 32’sinin meslek seciminde cinsiyetin
onemli olmadigini, 8’inin ise cinsiyetin dnemli bir etken oldugunu ifade ettigi goriilmektedir. “Hayir” diyen
ogrencilerin yanitlarinda farkindalik, esitlik, adalet, egitim, gii¢, cesaret, aile, biling ve 6zgiirliilk temalarinin
one c¢iktigl; “Evet” diyen 6grencilerin yanitlarinin ise giig, rol, algi, farklilik, cinsiyet, tipoloji, ayrimecilik ve
kalip yargi kodlariyla iliskilendirildigi anlasilmaktadir. Bu dagilim, bir yandan o6grencilerin 6nemli bir
boliimiiniin esitlik¢i ve hak temelli bir bakis agisin1 benimsedigini, diger yandan da kayda deger bir azinligin
toplumsal cinsiyet¢i is bolimiinii mesrulastiran bir sdylemi siirdiirdiigiinii gostermektedir. “Meslek herkese
ozgiidiir”, “Her birey hayallerinin pesinden gidebilir” tiirli ifadeler, 6grencilerin 6nemli bir kisminin firsat
esitligi ve bireysel Ozgiirliik kavramlarini benimsedigini gosterirken; “Sofor kadin olmaz”, “Bazi igleri
kadinlar yapamaz” gibi soylemler, fiziksel gii¢ ve biyolojik farklilik gerekgesiyle mesleklerin yeniden
cinsiyetlendirilmesine isaret etmektedir. Ogrenciler, esitlik, adalet, egitim ve farkindalik gibi temalara vurgu
yaparak, meslek seciminde yeteneklerin, ilgi alanlarinin ve kisisel hedeflerin 6n plana ¢ikmasi gerektigini
belirtmektedirler. Bu bulgu, toplumda cinsiyet esitligi konusunda farkindaligin arttigina ve gen¢ neslin daha
esitlik¢i bir bakis agisina sahip olduguna isaret etmektedir. Literatiirdeki caligsmalar, ¢ocuklarin meslek
seciminde cinsiyet temelli dnyargilarin varligini ortaya koyarak, calisma bulgulariyla farklilik gdstermektedir.
Karag6z (2016) tarafindan yapilan arastirmada, ¢ocuklar, belirli meslekleri belirli cinsiyetlere atfetme egilimi
gostermiglerdir. Ornegin, astronot, itfaiye ve pilot gibi meslekleri erkeklere, terzilik gibi meslegi ise kadinlara
atfetmislerdir. Karabekmez vd. (2018) tarafindan yapilan ¢aligmada ise okul oncesi ¢ocuklarinin, kadinlara ve
erkeklere atfettikleri meslekler incelenmistir. Cocuklar, kadinlara terzilik, ascilik gibi geleneksel olarak
kadinlara atfedilen meslekleri, erkeklere ise soforlik, itfaiyecilik gibi fiziksel giic gerektiren meslekleri
atfetmislerdir. Yagan Giider (2014) de benzer bulgulara ulasarak, ¢ocuklarin meslek tercihlerinde cinsiyet
kaliplarin1 benimsedigini goéstermistir. Giircan ve Kargin (2023) ise c¢ocuklarin fiziksel gii¢ gerektiren
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meslekleri erkeklere, bakim ve hizmet sektdriindeki meslekleri ise kadinlara atfettiklerini belirtmistir. Ancak
Yesil ve Balct Karaboga’nin (2021) calismasinda ¢ocuklarin meslekleri cinsiyete gore kategorize etmedigi
sonucu calisma bulgulariyla benzerlik gostermektedir. Bu baglamda elde edilen bulgular, ortaokul
Ogrencilerinin meslek segimlerine yonelik cinsiyet algilarinin hem esitlik¢i ve cagdas hem de geleneksel
inanislarin etkisi altinda kaldig1 sdylenebilir. Meslek se¢iminde esitlik¢i ve cagdas goriislere sahip bireylerin
olusumunda Sosyal Bilgiler Dersi ve Etkin Vatandaglik 6grenme alaninin 6nem arz ettigi sdylenebilir. Nitekim
Etkin Vatandaglik 6grenme alani, 6grencilere demokratik vatandaslik bilinci (Temur, 2024) kazandirmanin
yani sira, toplumsal cinsiyet esitligi konusunda da farkindalik yaratmayi1 hedefler. Bu sayede, 6grenciler,
cinsiyet temelli ayrimciliga karsi duyarli bireyler olarak yetisir ve toplumda daha adil ve esitlik¢i bir yasamin
olusmasina katki saglarlar. Dahasi, Etkin Vatandaslik egitimi, 6grencilere toplumsal cinsiyet rollerinin sosyal
olarak insa edilmis oldugunu ve bu rollerin biyolojik cinsiyetle belirlenmedigini 6greterek, cinsiyet esitligi
konusunda farkindalik yaratmay1 amaclar. Bu sayede, dgrenciler, herkesin kendi yetenek ve ilgi alanlarina
uygun meslegi segme hakkina sahip oldugunu ve cinsiyet temelli ayrimciligin kabul edilemez oldugunu
Ogrenirler.

Dérdiincti alt problemde sorumluluklara iligkin veriler, 40 6grenciden 29’unun kadin ve erkek sorumluluklarini
farkli gordiigiinii, yalnizca 11’inin sorumluluklarin esit olmas1 gerektigini diisiindiiglinii ortaya koymustur.
Ogrenciler bir yandan toplumdaki cinsiyetgi is boliimiinii tanimlar, diger yandan bunu yanlis olarak niteleyip
elestirir. Bu, erken ergenlik doneminde bile elestirel toplumsal cinsiyet farkindaliginin filizlenebildigini
diisiindiirmektedir. Ev ici isler, cocuk bakimi1 ve mutfak isleri biiyiik 6l¢iide “kadin sorumlulugu”, “aileyi
gecindirmek” ise “erkek sorumlulugu” olarak yeniden iiretilmektedir. Ozellikle kadinlarin ev isleri ve ¢ocuk
bakimina, erkeklerin ise disarida ¢alismaya yonelik daha fazla sorumluluklari oldugu yoniinde yaygin bir goriis
bulunmaktadir. Bu durum, toplumda hala egemen olan geleneksel cinsiyet rollerinin igsellestirildigini
gostermektedir. Yapilan gesitli calismalar, cocuklarin cinsiyet rolleri hakkindaki algilarinin toplumdaki yaygin
cinsiyet kaliplarin1 yansittigini ortaya koymaktadir. Bu c¢aligmalarda, ¢ocuklarin ev isleri ve aile igi
sorumluluklar ile ilgili olarak belirli cinsiyetlere atfettikleri gorevler, toplumsal cinsiyet esitsizliginin erken
yaglarda igsellestirildigine dair 6nemli ipuglar1 sunmaktadir. Yesil ve Balci Karaboga (2021) tarafindan
gergeklestirilen arastirmada, ¢ocuklarin kadinlara ev igi igler, bakim ve yetistirme gorevlerini, erkeklere ise
disarida ¢calismak ve fiziksel gii¢ gerektiren isleri atfettikleri goriilmiistiir. Bu bulgu, toplumda yaygin olarak
kadinlara yiiklenen geleneksel cinsiyet rollerinin cocuklarin zihinlerinde de yer ettigini gostermektedir. Benzer
sekilde, Giircan ve Kargin (2023) da okul 6ncesi ¢ocuklarinin ev islerini anneye, calismay1 ise babaya
atfettiklerini belirtmislerdir. Akar ve Aksoy (2018) tarafindan yapilan ¢alismada ise ¢ocuklar, anne ve babayi
tanimlarken, anneye bakim, ev isi ve beslenme gibi goérevleri, babaya ise gecim saglama ve koruma gibi
gorevleri atfetmislerdir. Ozer ve Keser (2020) de okul &ncesi donemdeki cocuklarin anneye iliskin
beklentilerinin ev isleri ve bakimla smirli oldugunu vurgulamustir. Ote yandan, égrencilerin yaklasik {igte biri
toplumsal cinsiyetlere farkli sorumluluklar yiiklenmedigi, herkesin esit haklara sahip oldugu goriisiindedir. Bu
bulgu, toplumsal cinsiyet esitligi konusunda farkindalik yaratan egitim caligmalarinin olumlu etkilerini
gostermektedir. Bu bilgiler dogrultusunda aragtirma sonuglari, ortaokul &grencilerinin toplumsal cinsiyet
rolleri hakkindaki algilarmin karmasik ve geligkili oldugunu gostermektedir. Bir yandan geleneksel cinsiyet
rollerine iligkin kaliplasmis diisiincelerin etkisi goriiliirken, diger yandan baz1 6grencilerin esitlik¢i bir bakis
agisina sahip olmasi, genglerin yasadig1 toplumsal cinsiyet ikilemini yansitmaktadir. Ogrencilerin biiyiik bir
kisminin toplumsal cinsiyetlere farkli sorumluluklar yiiklemesi, medyada, ailede ve toplumda karsilastiklari
cinsiyet¢i mesajlarin etkisiyle agiklanabilir. Ote yandan, 6grencilerin bir kismini esitlik¢i bir bakis acisina
sahip olmasi, egitim sisteminin ve toplumsal duyarliligin artmasinin bir sonucu olarak degerlendirilebilir.
Okullarda yapilan cinsiyet esitligi konulu ¢aligmalar, 6grencilerin farkindaliklarin1 artirmakta ve cinsiyetci
kaliplar1 sorgulamalarina yardimci olmaktadir. Bu noktada Sosyal Bilgiler Dersinin etkin vatandaglik
misyonunun kilit rol oynadigi sdylenebilir (Kafa, 2021).

Besinci alt problem, kiyafete yonelik cinsiyet algilarinin oldukga kati oldugunu gostermektedir. Ogrencilerin
cogu kiyafetleri “kiz kiyafeti” ve “erkek kiyafeti” bigiminde kesin sinirlarla siniflandirirken, sinirli sayidaki
ogrenci “Herkes istedigini giymekte ozgiirdiir.” ifadesiyle bireysel tercih ve 6zgiirliigii 6n plana ¢ikarmustir.
Bu egilim, Etkin Vatandaslik baglaminda temel hak ve 6zgiirliikler (beden, ifade ve giyim ozgiirliigii gibi)
islenirken, 6zel alanin yurttaglik egitiminin mesru bir konusu olarak ele alinip alinmadigi sorusunu giindeme
getirmektedir. Zira ulasilan bulgular toplumda yaygin olarak kabul gdren cinsiyet rollerinin ve kaliplagmig
cinsiyet kimliklerinin 6grencilerin kiyafet tercihlerini sekillendirdigini gostermektedir. Ogrencilerin
kiyafetlere iligkin cinsiyetci algilari, giyimde renk, model, aksesuar ve hatta belirli kiyafet tiirleri gibi farkli
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kategorilere yayilmistir. Ornegin, kiz 6grenciler genellikle pembe, kirmiz1 gibi renkleri ve etek, elbise gibi
kiyafetleri tercih ederken, erkek 6grenciler spor kiyafetleri, sort gibi daha rahat ve cinsiyetle 6zdeslestirilen
kiyafetleri tercih etmektedir. Kiyafetler, toplumsal cinsiyet rollerinin pekistirilmesinde 6nemli bir arag islevi
gormektedir. Literatlirdeki c¢esitli ¢alismalar, ¢ocuklarin kiyafet tercihlerinde toplumsal cinsiyet rollerinin
belirleyici bir etkiye sahip oldugunu gdstermektedir. Bu calismalar, cocuklarin erken yaslardan itibaren
cinsiyetlerine uygun olarak belirlenen renkler, desenler ve kiyafet tiirlerini tercih etme egiliminde olduklarini
ortaya koymaktadir. Karagdz (2016) tarafindan yapilan arastirmada, katilimcilara yeni dogmus bir erkek veya
kiz ¢ocuguna hangi renk kiyafet hediye edecekleri soruldugunda, pembe rengin kiz ¢ocuklarina, mavi ve mor
renklerin ise erkek ¢ocuklarina atfedildigi gortilmiistiir. Bu bulgu, toplumda yaygin olarak kabul géren cinsiyet
kaliplarinin, bebeklik déneminden itibaren kiyafet tercihlerine yansidigimi gostermektedir. Yesil ve Balci
Karaboga (2021) da kiyafet segimlerinde cinsiyetin 6nemli bir rol oynadigint vurgulamislardir. Yagan Giider
(2014) ise okul 6ncesi ¢ocuklarinin kiyafet tercihlerini inceleyerek, cocuklarin cinsiyetlerine uygun olarak
kaliplasmis ifadeler kullandiklarini belirtmistir. Calismada kiz ¢ocuklarinin ¢igekli ve uzun elbiseleri, erkek
cocuklarmin ise mavi ve ¢izgili gdmlekleri tercih etmeleri, cinsiyet rollerine dayali kiyafet tercihlerinin erken
yaslarda basladigini1 gostermektedir. Dahasi Sagir vd. (2021) galigsmasi, ¢ocuk kiyafetlerindeki gorsel 6gelerin
cinsiyet kaliplarin1 pekistirdigini gostermektedir. Calismaya gore, kiz cocuklarina cicekli ve gosterisli, erkek
cocuklarma ise hayvan figiirlii ve koyu renkli kiyafetler atfedilmektedir. Ebeveynlerin pembeyi kiz, maviyi
erkek rengi olarak gérmeleri s6z konusu bulguyu desteklemektedir. Bu durum, ¢ocuklarin cinsiyet rollerine
dair erken yasta kaliplasmis diisiincelere sahip olmasina neden olabilmektedir. Ote yandan, smirh sayida
ogrenci kiyafetlerin cinsiyete gore farklilik gdstermedigini diisiinmektedir. Bu bulgu, cinsiyet kaliplarmin
mutlak olmadig1r ve bireylerin kendi tercihlerine gore kiyafet segebilecegi yoniinde Onemli bir mesaj
vermektedir. Bu 6grencilerin ifadeleri, daha esitlik¢i bir cinsiyet algisina sahip olduklarim1 ve kiyafetlerin
kisisel ifade ve 6zgiirliik i¢in bir ara¢ oldugunu gdstermektedir. Arastirmanin bu bulgulari, ortaokul ¢aginda
cinsiyet rollerinin ve kaliplarinin 6grencilerin kiyafet tercihlerini ne denli etkiledigini ortaya koymaktadir.
Medya, aile, akranlar ve egitim kurumlar1 gibi gesitli sosyalizasyon araglar1 araciligiyla 6grenilen cinsiyet
rolleri, kiyafet secimi gibi giinliik yasamin bir¢ok alaninda kendini gdstermektedir. Bu durum, cinsiyet esitligi
ve bireysel Ozgirliikler agisindan Onemli sorunlar yaratmaktadir. Sonug olarak, ortaokul Ogrencilerinin
kiyafetlere yonelik cinsiyet algilar1, toplumun cinsiyet¢i yapilar ve kaliplarinin bir yansimasidir. Yansimalarin
degismesi icin, okulda ve toplumda cinsiyet esitligi konusunda farkindalik yaratmak ve cinsiyet kaliplarini
sorgulamak 6nemlidir.

Bu sonuglar dogrultusunda yapilan arastirma, 6grencilerin biiyiik bir kisminin cinsiyet rollerine dair geleneksel
inanglar1 benimsediklerini ve bu inanglarin kadinlara ve erkeklere farkli sorumluluklar yiikledigini ortaya
koymaktadir. S6z konusu bulgu, toplumda derin kokleri olan cinsiyet esitsizliginin, geng nesiller tarafindan da
icsellestirildigini gostermektedir. Ozellikle kadinlarn ev igi islere ve belirli mesleklere yonlendirilmesi,
erkeklerin ise daha ¢ok liderlik ve rekabetci alanlarda basarili olmasi gerektigi gibi kaliplasmis diisiinceler,
Ogrencilerin zihinlerinde yer etmektedir. Ancak, aragtirma sonugclari, tiim dgrencilerin bu geleneksel bakis
acisini paylasmadigint da géstermektedir. Bir kisim 6grenci, cinsiyetlerin esit haklara sahip olmasi gerektigi
ve cinsiyet temelli ayrimciligin kabul edilemez oldugu konusunda farkindalik gdéstermektedir. Bu durum,
toplumda cinsiyet esitligi konusunda farkindalik yaratan ¢alismalarin ve egitim sistemindeki bazi olumlu
gelismelerin etkili oldugunu diisiindiirmektedir. Arastirma bulgulari, 6grencilerin cinsiyet rollerine dair
geleneksel inanglar1 benimsedigi ve soz konusu egilimin toplumsal cinsiyet esitsizliginin devam ettigini
gostermektedir. Bu baglamda, egitim sisteminde cinsiyet esitligi konusunda daha kapsamli ve sistematik
caligmalara ihtiya¢c oldugu agiktir. Ogrencilere elestirel diisiinme becerileri kazandirmak, &gretmenleri
bilinglendirmek, ailelerin ve medyanin duyarliligini artirmak ve okul miifredatin1 giincellemek gibi adimlar,
cinsiyet esitligi konusunda farkindalik yaratmaya ve kalici degisiklikler saglamaya yonelik Onemli
stratejilerdir. Arastirma kapsaminda ulasilan bulgular 1s18inda asagidaki dnerilerde bulunulmustur.

e Farkli simif seviyelerinde ve gesitli 6grenme alanlarinda toplumsal cinsiyet konusunda ¢alismalarin
yapilmasi onerilmektedir. Boylelikle, toplumsal cinsiyet esitligi perspektifinden egitim siireglerinin
daha iyi degerlendirilmesi ve gelistirilmesi miimkiin olacaktir.

o Egitimin diger paydaslari olan ebeveyn ve 6gretmenlerin toplumsal cinsiyet konusundaki goriislerinin
incelendigi ¢aligmalar yapilabilir.

e Etkin Vatandaslik {initesi etkinlik tasarimlarinda rol yapma, tartisma ve problem ¢ozme temelli
uygulamalara yer verilerek 6grencilerin toplumsal cinsiyet rollerini elestirel bicimde sorgulamalari
saglanmalidir.
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o Etkin Vatandaslik initesinde kullanilmak {izere, toplumsal cinsiyet esitligine duyarli 6grenme
materyalleri gelistirilmelidir

e Ortaokul dgrencilerinin toplumsal cinsiyet rollerine iliskin algilarini derinlemesine anlamak igin nitel
ve nicel yontemlerin bir arada kullanildig1 uzunlamasina ¢alismalar yapilabilir.

Yazar Katkilar1: Birinci yazarin ¢calismaya katkis1 %50 ve ikinci yazarin ¢alismaya katkist %50°dir.

Etik Kurul Bilgisi: Bu arastirma, Nigde Omer Halisdemir Universitesi Bilimsel Arastirma ve Yaym Etigi Sosyal ve
Beseri Bilimler kurulunun 04/03/2025 tarihli 22504254-050.04 sayili karari ile alinan izinle yiiriitiilmiistiir.

Cikar Catismasi: Calismamizda bir ¢ikar ¢atigmast yoktur.

Veri Erisilebilirligi: Kimlikten arindirilmig arastirma verilerine, etik izin ve veli onami kapsamindaki kosullar
gozetilerek, gerekeeli talep iizerine sorumlu yazardan erisilebilir.
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Introduction

Biological sex refers to individuals' biological attributes and is considered an innate characteristic. It is
generally regarded as a universal and immutable fact. However, gender extends beyond biological sex, shaped
by social, cultural, and historical processes. The concept of gender was introduced into sociological literature
in 1972 by Ann Oakley in her book Sex, Gender and Society. Oakley defined sex as a biological reality,
whereas gender was conceptualized as a social construct resulting from the roles, responsibilities, and
expectations that social structures attribute to women and men. Gender remains key to understanding social
inequalities and power relations (Vatandas, 2007). Furthermore, G6giis Tan (2018) defines gender as the sum
of the roles, responsibilities, expectations, and values attributed to women and men. As can be inferred from
these definitions, gender is a structure built upon biological sex and continuously reproduced through social
structures. Moreover, gender is shaped by the norms, stereotypes, and expectations that society attributes to
women and men. As emphasized by Acar Simsek (2019), culture is one of the most important factors
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determining how gender is constructed and interpreted. Gender roles shape individuals’ behaviors, thoughts,
and lives and also influence social relations and power dynamics. In light of this, gender can be defined as the
product of a process of social construction that shapes individuals’ behaviors, identities, and social relations
through the meanings, values, and norms attributed to femininity and masculinity by social structures.

Gender studies have identified women’s empowerment and the achievement of gender equality in social,
political, and economic spheres as fundamental goals. These objectives are essential for fully realizing the
potential of women, who constitute half of the world’s population, and for accelerating social development.
However, gender inequality remains widespread across many countries and constitutes a major barrier to social
development. In this context, although 143 countries have legally guaranteed gender equality in their
constitutions, 52 countries have yet to do so (United Nations Development Programme Tiirkiye [UNDP],
2024). Approximately two-thirds of the 900 million illiterate people worldwide are women. These figures
indicate that greater efforts are required to achieve gender equality. CEDAW (Convention on the Elimination
of All Forms of Discrimination Against Women) is the key international instrument. In many countries that
have ratified the Convention, including Tiirkiye, improvements are pursued in various domains, particularly
education, within the framework of CEDAW. Moreover, CEDAW is a comprehensive convention that affirms
women’s equal rights with men in political, economic, social, cultural, and personal spheres and guarantees
the full enjoyment of their human rights. In this regard, gender equality is a universal goal that benefits not
only women but all humanity. Achieving this goal requires multifaceted efforts across diverse areas, including
legal reform, education, awareness-raising, and cultural transformation.

The meanings and expectations that society attributes to gender play a decisive role in shaping individuals’
personalities. Cultural codes, such as the attribution of different colors, toys, and occupations to genders, are
concrete examples of this phenomenon (Gardiner & Gander, 2015). In this context, gender inequality can be
understood as a multidimensional problem arising from the complex interaction of policies, cultural norms,
and individual perceptions; it manifests across all areas of women’s lives and hinders social development.
Eliminating gender inequality and achieving equality require transformations at individual, social, and political
levels (Seven, 2019). Gender equality implies that individuals, regardless of gender, have equal rights in all
areas of social life, benefit equally from opportunities, receive equal treatment, can make equal choices, and
do not encounter barriers that limit their personal development (United Nations Development Programme
[UNDP], 2019). The Council of Europe defines gender equality as the equal recognition of differences between
women and men and their diverse roles in society, as well as the equal value accorded to these roles (Council
of Europe, 2004). In this regard, as emphasized by UNDP and the Council of Europe, achieving gender equality
requires the adoption of an egalitarian approach across all areas of life, from education and employment to
political participation and personal development.

The scientific consensus that the value accorded to women directly affects a country’s level of social
development highlights that women’s active participation in all spheres of social life is one of the fundamental
conditions for sustainable development (Koriikcetl, et al., 2020). In this regard, education stands out as one of
the most critical instruments. As the most influential institution in individuals’ socialization processes,
education transmits societal values and norms to individuals, including gender roles and expectations.
Coeducational schooling, in particular, is considered an indicator of the concrete implementation of gender
equality in schools (Coskun, 2018). Even women’s literacy is regarded as an important step toward
strengthening their position in social life. Through education, individuals become aware of existing
opportunities and risks and are able to participate in decision-making processes within society (United Nations
Educational, Scientific and Cultural Organization [UNESCO], 2019). International organizations such as
UNESCO, UN Global Compact, and the World Bank emphasize that women’s education is critical for gender
equality and women’s empowerment (UNESCO, 2019; UN Global Compact, 2024; World Bank, 2001). In
this context, curricula and instructional materials, which constitute the core components of the education
system, need to be restructured from a gender perspective in order to achieve gender equality. Education not
only transmits knowledge but also raises awareness of gender roles and expectations and enables individuals
to fully realize their potential. Therefore, aligning education systems with the principle of gender equality is
one of the most important steps toward building a more just and equitable society for future generations
(Baserer Berber, 2021).

Rapid changes in science and technology have profoundly affected individuals and social life, making it
necessary to reform education systems. The curriculum revisions implemented in Tiirkiye in 2017 and 2024
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were introduced to respond to these changes and evolving societal expectations. In this process, the social
studies course, which aims to cultivate effective and responsible citizens, plays an important role. Social
studies aims to equip individuals with the knowledge, skills, attitudes, and values necessary for active
participation in social life. In this context, the inclusion of a fundamental topic such as gender equality in the
curriculum is of great importance. The social studies course promotes active citizenship by fostering the
internalization of social values and providing individuals with the knowledge and skills needed to improve
their environment. Developing decision-making and problem-solving skills is one of the core objectives of
social studies.

Furthermore, with the Social Studies Curriculum (SSC) revised in 2018, the “Active Citizenship” learning
domain was introduced into the Turkish education system. This demonstrates the importance attached in
Tiirkiye to raising active and conscious citizens. Active citizenship aims to cultivate individuals who not only
serve their country but also understand their rights and responsibilities, are sensitive to social issues, adopt a
solution-oriented perspective, and are committed to democratic values (Coban & Aksit, 2018). Active
citizenship also entails individuals’ active participation in social life, the exercise of civic rights such as voting
and standing for election, engagement with public affairs, and the use of critical thinking skills. This concept
involves acting with a sense of social responsibility, demonstrating sensitivity to social issues, and developing
solutions (Siivari andTangiilii, 2020; Temur, 2023). According to G6z and Giirdogan Bayir (2016), active
citizenship refers to individuals’ active participation in social life through the use of problem-solving and
decision-making skills. Cincil (2020) emphasizes that active citizenship requires respect for differences and
diverse perspectives. In this context, social studies courses can make significant contributions to the
development of active citizenship skills by enhancing students’ knowledge, skills, and awareness regarding
fundamental issues such as gender equality. Through social studies education, students can better understand
the causes, consequences, and possible solutions for gender inequality, develop sensitivity toward this issue,
and strive for a more egalitarian society.

A review of the literature indicates that numerous studies have examined the gender perceptions of preschool,
primary, and middle school students across various variables. Akar and Aksoy (2018) and Giir (2023) focused
on primary school students, whereas Karagdz (2016) and Yesil and Balc1 Karaboga (2021) examined middle
school students. These studies provide important insights into the development of children’s perceptions of
gender equality across age groups and the factors shaping these perceptions. However, they generally address
students’ overall perceptions of gender equality and do not specifically investigate these perceptions within
the context of the “Active Citizenship” learning domain. Accordingly, the present study aims to examine in
depth students’ perceptions of gender equality within the Active Citizenship learning domain. Active
citizenship refers to individuals adopting a sensitive, critical, and questioning stance toward events in their
environment. In this regard, an active citizen respects the rights of others and embraces fundamental values
such as gender equality. The central research question of this study concerns the extent to which seventh-grade
students have internalized and reflected in their daily lives the learning outcomes related to gender equality
acquired within the “Active Citizenship” learning domain in the previous year. Furthermore, determining
whether the relevant learning outcomes included in the sixth-grade Social Studies Curriculum (SSC) have been
achieved as intended underscores the significance of this research. This, in turn, enables a deeper understanding
of the effectiveness of active citizenship education in fostering gender equality awareness. Accordingly, the
following research questions were addressed for seventh-grade middle school students;

1. What meanings do students attribute to the concept of gender?

2. What are students’ perceptions of gender in daily life?

3. What are students’ gender-related perceptions regarding occupational choice?
4. What are students’ perceptions of gender-attributed responsibilities?

5. What are students’ gender-related perceptions regarding clothing in daily life?

Method

This study examines middle school students’ perceptions of gender equality through their own accounts and
everyday experiences. A qualitative approach was adopted to understand in detail the views they associate
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with the Active Citizenship learning area. The research design, study group, data collection process, and
analysis are described below

Design

This study was structured within a qualitative research approach. Qualitative research provides an important
advantage in enabling an in-depth and comprehensive understanding of the participants and the phenomenon
under investigation. The study was designed as a case study, one of the qualitative research designs. According
to Yildirnm and Simgek (2021), a case study is a research method that aims to reveal findings related to a
particular issue and can be conducted through both qualitative and quantitative approaches. In qualitative case
studies, the subject of investigation is examined as a whole together with its setting, participants, events, and
processes. Creswell (2013) describes case study research as a qualitative approach in which the researcher
conducts an in-depth examination of one or more bounded cases within a specific period of time by using
multiple sources of data such as observations, interviews, and documents. In this respect, case study research
involves the detailed examination of events or situations, the systematic collection of data, and the evaluation
of these data within their real-life context.

Study Group

In this study, criterion sampling, a purposive sampling method, was employed to establish the study group.
This method is based on including participants who meet predetermined criteria. Since the aim of the study
was to determine the extent to which students had internalized gender-related issues included in the sixth-grade
curriculum and to identify their overall perceptions of this topic, the sample was selected according to the
criteria of “being in the seventh grade” and “being enrolled in formal education during the 2024-2025
academic year.” One of the key features of criterion sampling is that the selected cases are information-rich
with respect to the research purpose, enabling the collection of in-depth and meaningful data. Criterion
sampling is considered particularly valuable for studies that seek to examine the effects of a specific
curriculum, as it facilitates the generation of qualitative data (Marshall & Rossman, 2014). Accordingly, the
criterion sampling approach used in this study, through criteria aligned with the research purpose, enabled a
clearer and more in-depth examination of students’ views on gender-related issues in the sixth-grade
curriculum. It is therefore expected that the findings will contribute to both academic knowledge and
educational practice. In this context, the study group consisted of 40 seventh-grade students attending public
middle schools affiliated with the Nigde Provincial Directorate of National Education in the city center.
Twenty students were female and twenty were male.

Data Collection Process

The research data were collected during the 2024-2025 academic year in middle schools affiliated with the
Provincial Directorate of National Education in Nigde city center, following the receipt of the necessary ethics
committee approval. The data collection process was conducted by the researchers, and participation was based
on the principle of voluntariness. Prior to the interviews, the students were informed about the purpose and
scope of the study and the procedures to be followed during the interview process in a clear and age-appropriate
manner. Participants were informed that the information they provided would be used solely for scientific
purposes, that their personal information would be kept confidential, and that no information that could reveal
their identities would be included in the research report. The interviews were conducted outside regular class
hours so as not to disrupt the teaching and learning process, in a suitable and quiet classroom environment
where the participants could express themselves comfortably. Each interview lasted approximately 20-25
minutes. The participants’ responses were not audio-recorded; instead, their answers were recorded in writing
by the researchers during the interviews. During the interview process, the questions in the semi-structured
interview form were asked in the predetermined order, and, when necessary, explanatory probing questions
were used to enable participants to elaborate on their responses. However, care was taken to avoid leading
explanations that might influence the participants’ views. After the interviews were completed, the responses
recorded in writing were reviewed by the researchers and transferred to an electronic format without causing
any change in meaning. To protect the confidentiality of the participants, their real names were not used;
instead, each student was coded as S1, S2, S3, ..., S40. Thus, the obtained data were prepared for content
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analysis. The fact that the data collection process was limited to 40 seventh-grade students studying in a single
city center and to written interview notes was considered among the contextual limitations of the study

Measures

A semi-structured interview form developed by the researchers was employed as the data collection tool. Semi-
structured interviews facilitate direct communication between the researcher and participants, allowing
respondents to answer questions within a framework defined by the researcher (Kus, 2012). The form consists
of two sections; the first gathers demographic information, and the second contains the semi-structured
research questions.

A comprehensive literature review ensured study originality. National and international sources informed form
development (Ecevit, 2011; Se¢gin & Tural, 2011; Connell, 2016; Lips, 2017; Dasli, 2019; Ozdemir, 2019).
To establish content validity, the draft questions were reviewed by three social studies teachers and two
subject-matter experts in academia. Based on their feedback, questions related to the gender views of the
students' parents and certain expressions were removed. Additionally, to ensure face validity, the form was
reviewed by an expert in Turkish language education to assess its linguistic clarity and appropriateness. The
content of the data collection instrument was designed to obtain data consistent with the purpose of the study.
Following these expert evaluations and final revisions, the interview form was finalized for implementation.

Validity and Reliability

In qualitative research, both objectivity and researcher subjectivity are considered important in ensuring
validity and reliability. A key indicator of validity is the transparent and detailed reporting of the data obtained
and the criteria considered in the interpretation and evaluation of the findings (Yildinm & Simsek, 2021).
Validity is examined in two dimensions: internal validity and external validity. Internal validity refers to the
credibility of the research, whereas external validity refers to the transferability of the findings. Reliability in
qualitative research is considered in terms of internal reliability and external reliability. Internal reliability
refers to the consistency of the research process, meaning that similar results are obtained under similar
conditions. External reliability emphasizes verifiability (Arslan, 2022).

In this study, a literature review was conducted to support validity, and the data collection instrument was
developed in line with the research purpose and research questions. The final version of the instrument was
established based on expert feedback. Following this stage, reliability analysis was conducted by examining
coder agreement and disagreement. The reliability formula proposed by Miles and Huberman (1994)
(Reliability = Agreement / [Agreement + Disagreement]) was applied. In qualitative research, a reliability
coefficient of 90% or higher is considered acceptable. The reliability analysis in this study yielded a coefficient
0f 0.92. A comparative coding procedure was employed to examine the consistency of the data. The fact that
different participants expressed similar views enhanced the credibility of the study. The data were described
by the researchers, and direct quotations were included to ensure transferability.

Data Analysis

Content analysis was used to analyze the data obtained in this study. Content analysis is a method that aims to
identify and interpret patterns, themes, and meanings within qualitative data through systematic coding and
categorization. In this process, coding is conducted according to predefined rules. The categories, words, and
expressions derived from the analysis are presented using frequency and percentage values (Yildirim &
Simsek, 2021). During the analysis of the research data, students’ responses were first compiled in a single
electronic file to ensure that all data were organized in one place. The data were arranged alphabetically, and
each response was assigned a code (S1, S2, S3, etc.). This coding facilitated a systematic analysis process.
During coding, data irrelevant to the purpose and scope of the study were identified and excluded. The
remaining data were then conceptualized, and themes and codes were generated. At this stage, the analysis
followed the steps of coding the data, identifying themes, organizing codes and themes, describing the findings,
and interpreting the findings (Yildirim & Simsek, 2021).

Ethical Statement

In this study, all the rules specified to be followed within the scope of the “Directive on Scientific Research
and Publication Ethics of Higher Education Institutions” were complied with, and none of the actions specified
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under the title “Actions Contrary to Scientific Research and Publication Ethics,” which constitutes the second
section of the directive, were carried out. This study was conducted in accordance with the approval of the
Ethics Committee of Nigde Omer Halisdemir University, dated 04.03.2025 and numbered 22504254-050.04.

Results
Findings Related to the First Research Question

The first research question of the study examines the meanings that seventh-grade students attribute to the
concept of gender. The findings related to this research question are presented in Table 1.

Table 1. Meanings Attributed by Seventh-Grade Students to the Concept of Gender

Theme Category Code
Gender
Housework
Sports
Clothing
Appearance
Power
Stereotype
Toy
Mother—Father
Kitchen
Game
Role Need
Environment
Duty
Superiority
Hair
. Clothin
Gender Difference EnViron%nent
Work
Work
Education
Equality Right to Life
Responsibility
Duty
Appearance
Clothing
Sex Behavior
Attitude
Prejudice
Education
Perspective Skill
Environment
Parent
Responsibility Work
Society
Equality
Freedom Individual
Behavior
Parent
Work

Discrimination

Duty

I\)NHNNHNL&»—A»—‘I\)»—‘l\)l\)l\)wl\)l\)l\)u-)u-)HHUJU)HHNNNWUIHHNNNN-BJ;S

Total 79

When Table 1 is examined, it is seen that seventh-grade students predominantly interpret the concept of gender
in terms of discrimination, role, difference, equality, and gender, while also emphasizing secondary but
important dimensions such as perspective, responsibility, freedom, and duty. The findings suggest that students
perceive gender both as a social structure that produces inequality and as a transformable domain of rights and
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freedoms. The category of discrimination (f = 18) has the highest frequency, and within this category, the
codes of gender, sports, clothing, appearance, power, and stereotypes particularly stand out. In the students’
statements, gender is mostly portrayed as a restrictive structure constructed through a “cannot do” discourse.
For example, S3’s statement, “Women cannot play basketball,” shows that gender is perceived as a set of
norms that restricts women’s sphere of action and excludes them from certain domains such as sports. S14’s
statement, “Girls play with dolls, boys play with cars and guns,” points to stereotypes reproduced through toys.
Here, gender becomes visible as a system of norms that determines even children’s play and toy preferences
from an early age. A considerable number of students explain the source of this discrimination through
concepts such as “society,” “social perspective,” and “prejudice,” rather than through individuals; in other
words, they attribute inequality to social structures and cultural patterns rather than to personal preferences
(S19, S22). This finding shows that students have a certain level of awareness of structural discrimination and
that they are able to interpret gender inequality not only at the level of differences between girls and boys but
also as restrictive norms imposed by society.

The second highest category is “role” (f = 16), which is associated with the codes of parent, kitchen, play,
need, environment, duty, and superiority. S27’s statement, “Everyone has their own duty. Women have
different duties, and men have different duties,” and S37’s statement, “Men play football and work at a job.
Women deal with housework and take care of children,” show that a considerable proportion of students still
internalize traditional gender roles. Another prominent dimension in the table is the strong simultaneous
representation of the categories of difference (f = 8) and equality (f = 12). The category of difference is
structured around the codes of hair, clothing, environment, and work, and becomes particularly concrete
through clothing and physical appearance. S34’s statement, “Girls wear different clothes, boys wear different
clothes. For example, boys do not wear skirts. Because we are different. But we are equal in some respects,”
expresses this dual structure very clearly. The category of equality is associated with the codes of work,
education, the right to life, responsibility, and duty. Students sometimes define gender directly in terms of
equality, emphasizing the capacity of girls and boys to do the same jobs, receive the same education, and
benefit from the same rights.

Although the categories of perspective, responsibility, and freedom shown in the table have lower frequencies
than the categories of discrimination and role, they provide qualitatively very rich clues for understanding how
students position gender. S22’s statement, “Society does this this way. Society sees these things this way. The
social perspective of women or men,” reveals that gender is perceived as a matter of perspective. Under the
category of freedom, emphasis is placed on individuals’ freedom of education, occupational choice, movement,
and expression regardless of gender. Statements such as S36°s “We should not care about what anyone says”
show that, despite social pressure, students have developed a discourse that prioritizes individual preferences
and rights. Thus, while gender is associated with discrimination and restriction on the one hand, it also becomes
a focal point of demands for liberation and equal citizenship on the other.

Findings Related to the Second Research Question

The second research question of the study aims to determine how middle school students perceive gender in
their daily lives. The findings related to this research question are presented in Table 2.

Table 2. Middle School Students’ Gender Perceptions in Daily Life
Theme Category Code
Kitchen
Home
Child
Work
Gender Bias Housework Cleaning
Awareness
Inequality
Ability
Gender
Value
Motor Skills Status
Cliche

Prejudice

—‘—‘—‘tha»—lwww.hms
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Mother—Father

Older Sister
Gender Leader

Importance

Girl

Boy

Division of Labor
Appreciation

Total 43

Role

—— A

Gender Blindness Inequality

—_—— 0 N

Table 2 indicates that middle school students’ perceptions of gender are organized under four main themes:
gender bias, prejudice, role, and gender blindness. This distribution suggests that the most dominant pattern in
students’ discourse is direct gender bias and stereotypical judgments, accompanied by a discourse of role
division and, to a lesser extent, a form of gender blindness that speaks as if “equality exists.” Students construct
a sharp gender distinction both in the domestic division of labor and in professional and public spheres; only
a limited number of students adopt a more critical perspective that questions this distinction. The codes grouped
under the theme of gender bias indicate that students associate women with domestic care and invisible labor,
whereas they associate men with paid employment and the public sphere. Men were associated with paid work
and public roles. The statements coded as S4 and S31 clearly illustrate this traditional division of labor: S4:
“Working, taking care of the house, cooking, and going shopping are things women do. Men generally work.
Women also work at home.” S31: “For example, girls get up in the morning, prepare breakfast, and do
housework. Boys get up in the morning, eat breakfast, and go to work.” These statements reflect both a
normative expectation (“things women do”) and an emphasis on women “also working at home” in addition
to paid employment. The male figure is primarily positioned as the individual who “goes to work and provides
for the household.” Students coded as S13 and S26 perceived this division of labor not only as practical but
also as hierarchical. S13: “... in the eyes of society, men are always superior.” S26: “There is a distinction
between boys and girls. Men are always more loved. They have more characteristics.” This suggests that
middle school students recognize not only the differentiation of roles but also the positioning of masculinity
as more valued, more appreciated, and endowed with greater attributes.

The findings indicate that middle school students tend to naturalize the idea that women and men possess
different abilities and interests. For example, Student 3 states, “Mostly men drive cars; women can’t drive.
Women can’t play soccer.” Similarly, Student 8 remarks, “Girls become nurses, but boys can’t. Boys play ball,
but girls can’t.” In other words, the repeated use of “can’t” formulations suggests the perception of a biological
or immutable limitation. Although playing soccer, driving a car, or choosing certain professions are socially
constructed practices, students describe them as innate differences, leading social distinctions to be perceived
as natural and inevitable. The findings further demonstrate that gender roles are shaped through definitions of
position and responsibility within both family and broader social contexts. Students coded as S31 and S37
illustrate how roles attributed to women and men are constructed through both appearance and working life.
S31: “Girls get up in the morning, prepare breakfast, and do housework. Men ... go to work.” S37: “Their
appearance is different. Women’s hair is very long. Men’s hair is short. It is the same in the professions they
do. Women don’t have to work hard, but men have to work hard.” In S37, physical differences (such as hair
length) are juxtaposed with the distribution of occupational roles, as if both were components of an equally
“natural” distinction. The statement, “Even if women don’t work much, men must work hard,” reproduces the
assumption that men bear primary responsibility for breadwinning and therefore are expected to work more.

Gender blindness findings suggest two interpretations: normalizing inequality as invisible, or critically
challenging recognized inequalities. S27 articulates the discourse of equality in a straightforward manner:
“Equality exists. Women and men are treated equally.” This statement contrasts with the explicit inequalities
expressed in the previous quotations and reflects the tension in students’ minds between normative claims of
equality and inequalities observed in everyday practice. S20 states, “In everyday life, people create everything
related to gender. They say women can’t drive cars or motorcycles, and men can’t cook. But both can do these
things.” Similarly, S26 remarks, “There is a distinction between boys and girls. Boys are always loved more.
They have more characteristics. Girls don’t go out much.” S20 and S26 approach gender blindness with a
critical awareness of these dynamics. The data indicate that while one group of students normalizes inequality
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by perceiving it as ‘“natural” and therefore invisible, a smaller group demonstrates the ability to distance
themselves from such stereotypes.

Findings Related to the Third Research Question

The third research question of the study focuses on how middle school students perceive gender in relation to
career choice. The findings related to this research question are presented in Table 3.

Table 3. Middle School Students” Gender Perceptions in Occupational Choice

Theme Code )
Equality
Justice

No Freedom
Courage
Family
Awareness
Power

W WAk U N

Gender
Yes T}‘/pol‘og.y .
Discrimination
Stereotype
Total 40

— NN W

Career choice findings revealed that 32 of 40 students who participated in the study stated that gender was not
important in career choice, while 8 reported that gender was an important factor. The responses of students
who argued that gender should not be considered in career choice clearly emphasize the concepts of equality,
justice, and individual freedom. These students describe careers as fields open to everyone, beyond the
distinction of “women’s work™ and “men’s work.” S11 states, “Gender should not be considered in career
choice. The two genders are equal. There is no plus or minus. Careers belong to everyone.” Meanwhile, S13
defines career choice in terms of individual dreams and self-actualization: “It should not be considered. Every
individual can pursue their dreams.” In these statements, gender is positioned as an external and illegitimate
constraint in career choice, while individual aspirations and desires are emphasized as the determining factors.
S31 questions gender stereotypes through a more concrete example: “There should be no gender distinction in
career choice. Everyone is free. If a man can drive a car, women can too. They can get a driver’s license and
drive a car.” At this point, it can be stated that students explicitly employ the concepts of equality, justice, and
freedom when discussing career choice and do not consider differential treatment based on gender to be
legitimate.

The statements of students who argue that gender should be considered in career choice are clearly shaped by
gender roles and biological essentialism. These students believe that natural differences exist between women
and men and that such differences have inevitable consequences for career choices. S2 states, “Gender should
be considered in career choice. Because everyone has a gender. Certain genders perform certain professions.”
In this statement, the phrase “everyone has a gender” is presented as a simple observation of reality; it is
immediately followed by the claim that “certain genders perform certain professions,” suggesting that this
difference directly necessitates occupational segregation. Thus, gender difference is normalized as a “natural”
justification for the ranking and division of professions. S12 remarks, “There is a difference between boys and
girls. That’s why gender should be taken into account when choosing a profession.” Here, the “difference”
itself is not questioned; rather, it is treated as self-evident. Some students explicitly associate this difference
with physical strength. S16 explains, “Yes, gender should be taken into account in career choice. For example,
a man is looking for a driver, but a woman cannot be a driver. Women cannot do some jobs.” The statement
“a woman cannot be a driver” reflects both the assumption that certain occupations belong to men and the
perception of women’s supposed “natural” lack of capacity. Therefore, it can be argued that students construct
a hierarchy of occupations based on gender, assuming that jobs requiring physical strength are more
appropriate for men.

Findings Related to the Fourth Research Question
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The fourth research question of the study focuses on middle school students’ perceptions of the responsibilities
associated with gender roles. The findings related to this research question are presented in Table 4.

Table 4. Middle School Students’ Perceptions of Gender-Attributed Responsibilities

Theme Category Code o)
81V15101t1i orf1 Labor Childcare 6
ceupatio Working Conditions 5
Home
. Parenthood 5
Life .
Different Stereotype Kitchen 4
P Job Description 3
Power ..
Division of Labor 3
Struggle
Equal Freedom 6
Not Different Same Individuality 5
Human Personal Development 3
Total 40

Table 4 shows that 26 of the 40 students stated that gender-related responsibilities differ for women and men,
whereas 14 students stated that they do not differ. Accordingly, 65% of the students differentiated
responsibilities according to gender, while 35% adopted an egalitarian perspective. The codes grouped under
the theme of “difference” indicate that a considerable proportion of students define separate and hierarchical
spheres of duty for women and men. The statements of S11 and S25 clearly illustrate this pattern. S11 states,
“Yes, because women cook and men work. Men drive trucks. Women do not. Men cannot take care of
children.” S25 remarks, “Yes, they are different. The responsibility given to men is to earn money and provide
for the family. For women, it involves tasks such as cooking for their husbands and washing clothes.” In these
statements, women are associated with invisible domestic labor such as caregiving, cooking, and laundry,
whereas men are associated with earning income and performing physically demanding or risky work. Thus,
for a significant number of students, gender is interpreted through dichotomies such as home—public sphere,
care-breadwinning, and weak—strong.

In contrast, 14 students expressed an egalitarian discourse, distinguishing between what exists in practice and
what should ideally be. The statements of S7, S14, and S38 represent this egalitarian perspective. S7 states,
“Men and women have the same responsibilities. Men do housework, and so do women. Men work, and so do
women.” S14 remarks, “No. Men can wash dishes. Women can drive cars. We should not be prejudiced against
anyone.” S38 explains, “No. Women and men have the same responsibilities. Responsibilities should be
shared. If possible, women can take on more responsibility.” These statements suggest that students perceive
responsibilities as shareable and express opposition to stereotypical role expectations. The findings are
noteworthy in that they reveal students’ ability to clearly distinguish between existing social practices and
normative expectations.

Findings Related to the fifth Research Question

The fifth research question of the study focuses on how middle school students perceive gender in relation to
clothing in their daily lives. The findings related to this research question are presented in Table 5.

Table 5. Middle School Students” Gender Perceptions Regarding Clothing

Theme Category Code o
Different Dress 6

Appearance Skirt 6

Color Pink 4

Figure Red 3

. Accessory High Heels 3
Different Makeup Style 3
Environment Shorts 2

Home Character 2

e Individual 6

Same Similarity Preference )
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Total 40

Table 5 indicates that codes such as appearance, color, figure, accessories, makeup, environment, home,
family, dress, skirt, pink, red, high heels, cleats, shorts, and character, which fall under the theme of clothing,
suggest that the vast majority of students strongly associate clothing with gender. Some students directly refer
to clothing itself as having a gender. S23 states, “Clothing can have a gender in daily life. Why? Because girls’
clothing is female. Boys’ clothing is male.” This statement positions clothing not merely as a social choice but
as an extension of femininity and masculinity. Similarly, S27 and S31 draw strict boundaries between the two
genders regarding certain types of clothing. S27 remarks, “Clothing is gender-specific. Boys cannot wear skirts
or dresses.” S31 states, “Yes, it can. Because boys cannot wear skirts or dresses. Girls cannot wear men’s shoes
or clothes with pictures of cars on T-shirts.” Here, the phrase “cannot wear” functions as a normative
prohibition in the sense of “should not” or “is not appropriate,” thereby establishing a gender boundary
embodied through clothing. The statements of S34 and S39 describe these boundaries in greater detail through
colors and figures. S34 explains, “... only girls wear skirts, dresses, and tights. Girls have more accessories
and more colors. Girls can wear makeup.” S39 states, “Girls’ clothes have brighter colors. They often include
red and pink. For example, they have hair clips. Boys’ clothes have pictures of dinosaurs and soccer players.”
These quotations reflect how children internalize the pink—girl and soccer—boy dichotomy commonly
reproduced in marketing and popular culture. The findings indicate that although students recognize certain
aspects of social change, they nevertheless maintain fundamental gender boundaries.

In the data related to clothing, a small number of students argue that clothing should be independent of gender.
These students’ statements were grouped under the codes of “similarity,” “individual,” and “preference.” The
statements of S5, S13, S25, and S29 exemplify this perspective. S5 states, “In daily life, women’s clothing, for
example, concerns no one else... She chooses the color herself.” S13 remarks, “In daily life, there should be
no difference between women and men. We are equal because every human being is equal in everything.” S25
explains, “No, nowadays clothes are worn regardless of gender, and we should never distinguish between girls
and boys.” S29 states, “Clothes are not very important in daily life. Everyone is free to wear what they want.
Gender is not important; character is important.” Three main points emerge from these statements. The first is
individual freedom: everyone is free to wear what they want. The second is equality: every human being is
equal in everything. The third is the privacy of the body and clothing. Here again, a normative perspective on
what ought to be is intertwined with references to changing social practices, sometimes emphasized through
references to the present day. In particular, S25°s statement, “Nowadays clothes are worn regardless of
gender,” points to a perceived shift between past and present.

Discussion

This study examined seventh-grade students’ perceptions of the concept of gender, its reflections in daily life,
career choices, responsibilities, and clothing within the framework of five research questions. The findings
were discussed in relation to the Active Citizenship learning area included in the sixth-grade Social Studies
Curriculum. Overall, the findings indicate that the rights-based and egalitarian perspective targeted by the
Active Citizenship learning area is partially reflected in students’ discourse. However, they also reveal that
strong gender stereotypes remain prevalent, particularly in everyday domains such as the division of labor
within the household, responsibilities, and clothing. This dual structure suggests that students have acquired
the intended sixth-grade learning outcomes to some extent at the cognitive level; however, these outcomes do
not appear to have been fully internalized in terms of attitudes and behaviors.

Regarding the first research question, it is observed that students interpret the concept of “gender” primarily
through the themes of discrimination, roles, equality, difference, and gender itself, and that statements related
to discrimination and equality frequently appear side by side within the same responses. While students define
gender as a system of norms that imposes barriers—referring to statements such as “Women cannot play
basketball”—they also emphasize equal rights and opportunities through statements such as “Both can do it”
and “Gender does not matter; we are all human beings.” These findings reveal that students take into account
the gender identity characteristics attributed to gender by society. An individual asking themselves the question
“Who am [?” and the answers they provide to this question are closely related to their gender identity
(Durutiirk, 2020). It is important how individuals accept, reject, or internalize the roles assigned to their gender
within society and how they define themselves. These indicators can be considered signs of socialization. In
the formation of gender identity, identification, physical characteristics, appearance, and an individual’s sense

1609



M. Koériikgii and S. Temur Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 3, 2026

of belonging to that gender come to the forefront (Ecevit, 2021). Indeed, students expressed their views on the
gender identity assigned by society through categories such as role, difference, gender perspective, duty, and
responsibility. An active citizen is expected to respect democratic values and fundamental rights and freedoms
and to internalize these values. This suggests that students internalize these values while also being influenced
by factors such as their environment, family, and culture.

The findings related to the second research question indicate that students’ perceptions of gender in daily life
are predominantly shaped by “gender bias” and prejudice, particularly in relation to household chores,
occupation, cooking, and childcare. This discourse is accompanied by role-based explanations and, to a lesser
extent, forms of gender-blind discourse. Gender bias refers to the differentiation of individuals based on their
gender, often accompanied by beliefs, stereotypes, and clichés. Girls were linked to domestic labor; boys to
breadwinning. This shows the Social Studies Teaching Program (2018) emphasis on women's value is
interpreted through traditional roles. Thus, gender roles within the family significantly shaped . The role of
mothers, who often assume household chores and caregiving responsibilities, the role of fathers as providers
of economic income, and the roles attributed to brothers and sisters collectively reveal the persistence of gender
bias. Indeed, gender bias commonly reflects the perception that women and men belong to distinct social
spheres. This understanding has also contributed to the emergence of gender-blind perspectives among some
students. According to the students’ statements, the roles and responsibilities of women and men across many
domains—such as social, cultural, political, and economic spheres—are perceived as both different and
hierarchical. Eliminating these differences and inequalities is possible through transforming socialization
processes and implementing educational measures. Students identified discrimination linguistically. However,
they rarely referenced its historical, legal, or political dimensions.

Table 3 shows that 32 of the 40 middle school students who participated in the study stated that gender was
not important in their career choice, whereas 8 reported that gender was an important factor. The responses of
students who answered “No” highlighted themes such as awareness, equality, justice, education, power,
courage, family, consciousness, and freedom, while the responses of those who answered “Yes” were
associated with codes such as power, role, perception, difference, gender, typology, discrimination, and
stereotyping. This distribution indicates that, on the one hand, a substantial proportion of students adopt an
egalitarian and rights-based perspective, while in contrast, a notable minority continues to reproduce a
discourse that legitimizes gender-based divisions of labor. Statements such as “Every profession is for
everyone” and “Every individual can pursue their dreams” suggest that many students embrace the principles
of equal opportunity and individual freedom. In contrast, statements such as “Women cannot be drivers” and
“Women cannot do some jobs” point to the re-gendering of professions based on assumptions related to
physical strength and biological differences. Students emphasize themes such as equality, justice, education,
and awareness, stating that abilities, interests, and personal goals should be prioritized in career choices. This
finding suggests an increasing awareness of gender equality in society and indicates that younger generations
tend to adopt a more egalitarian perspective. Studies in the literature, however, report the persistence of gender-
based biases in children’s career choices, which differs from the findings of this study. In a study conducted
by Karago6z (2016), children demonstrated a tendency to attribute certain occupations to specific genders. For
example, occupations such as astronaut, firefighter, and pilot were attributed to males, whereas occupations
such as dressmaking were attributed to females. Similarly, Karabekmez et al. (2018) examined the occupations
attributed to women and men by preschool children. In summary, the results showed that children associated
occupations traditionally linked to women, such as tailoring and cooking, with women, while occupations
requiring physical strength, such as driving and firefighting, were associated with men. Yagan Giider (2014)
reported similar results, showing that children tend to adopt gender stereotypes in their career choices.
Likewise, Giircan and Kargin (2023) found that children attribute occupations requiring physical strength to
men and occupations in the care and service sectors to women. However, the findings of Yesil and Balci
Karaboga (2021) indicate that children do not categorize occupations according to gender, which is consistent
with the findings of the present study. In this context, the results suggest that middle school students’
perceptions of gender in occupational choices are shaped by both egalitarian and contemporary perspectives
as well as traditional beliefs. It can therefore be argued that social studies courses and the Active Citizenship
learning area play an important role in fostering individuals with egalitarian and contemporary perspectives
on career choice. Indeed, the Active Citizenship learning area aims not only to develop democratic citizenship
awareness but also to raise awareness of gender equality among students (Temur, 2024). In this way, students
are expected to grow into individuals who are sensitive to gender-based discrimination and who contribute to
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the development of a more just and egalitarian society. Furthermore, Active Citizenship education aims to
raise awareness of gender equality by emphasizing that gender roles are socially constructed rather than
determined by biological sex. In this way, students learn that everyone has the right to choose a profession
aligned with their abilities and interests and that gender-based discrimination is unacceptable.

The findings related to the fourth research question revealed that 29 out of 40 students viewed the
responsibilities of women and men as different, while only 11 believed that responsibilities should be equal.
Students both recognize the gendered division of labor in society and criticize it as problematic. This suggests
that critical gender awareness may emerge even in early adolescence. Household chores, childcare, and kitchen
work are largely reproduced as “women’s responsibilities,” whereas “providing for the family” is perceived as
“men’s responsibility.” There is a widespread perception that women bear greater responsibility for housework
and childcare, while men are primarily responsible for working outside the home. This situation indicates that
traditional gender roles, which remain dominant in society, have been internalized by students. Various studies
have shown that children’s perceptions of gender roles reflect prevailing gender patterns in society. These
studies provide important evidence that gender inequality is internalized at an early age, as children attribute
specific tasks related to household chores and family responsibilities to particular genders. Research conducted
by Yesil and Balci Karaboga (2021) found that children attributed domestic chores, caregiving, and child-
rearing tasks to women, while attributing working outside the home and physically demanding tasks to men.
This finding demonstrates that traditional gender roles commonly assigned to women in society are also
reflected in children’s perceptions. Similarly, Giircan and Kargin (2023) noted that preschool children attribute
housework to mothers and paid work to fathers. In a study conducted by Akar and Aksoy (2018), children,
when describing their mothers and fathers, attributed tasks such as caregiving, housework, and feeding to
mothers, while assigning responsibilities such as providing for the family and protection to fathers. Ozer and
Keser (2020) also emphasized that preschool children’s expectations of mothers are largely limited to
housework and caregiving. Conversely, approximately one-third of the students believe that responsibilities
should not differ according to gender and that everyone should have equal rights. This finding indicates the
positive effects of educational efforts aimed at raising awareness about gender equality. In line with this
information, the results of the study reveal that middle school students’ perceptions of gender roles are complex
and sometimes contradictory. While the influence of stereotypical ideas regarding traditional gender roles is
evident on the one hand, there are also students who adopt an egalitarian perspective on the other. This situation
reflects the gender dilemma experienced by young people. The fact that a large proportion of students assign
different responsibilities to genders may be explained by the influence of gendered messages encountered in
the media, family, and society. However, the presence of students with an egalitarian perspective may be
considered a result of improvements in the education system and increased social awareness. Gender equality
initiatives implemented in schools raise students’ awareness and help them question gender stereotypes. At
this point, it can be stated that social studies courses play a key role in fulfilling the mission of active citizenship
(Kafa, 2021).

The findings related to the fifth research question indicate that students’ perceptions of gender in relation to
clothing are quite rigid. Most students sharply classify clothing as “girls’ clothing” and “boys’ clothing,”
whereas a limited number of students emphasize individual choice and freedom by stating that “everyone is
free to wear what they want . This situation raises the question of whether the private sphere is sufficiently
addressed as a legitimate topic in citizenship education when fundamental rights and freedoms—such as bodily
autonomy, freedom of expression, and freedom of dress—are discussed within the framework of Active
Citizenship. The findings indicate that widely accepted gender roles and stereotypical gender identities shape
students’ clothing preferences. Students’ gendered perceptions of clothing are distributed across different
categories such as color, style, accessories, and even specific types of clothing. Girls preferred pink/red colors,
skirts, and dresses. Boys chose sportswear, shorts, and comfortable gender-associated clothing. This situation
demonstrates that clothing functions as an important social tool in reinforcing gender roles. Various studies in
the literature indicate that gender roles have a decisive influence on children's clothing preferences. These
studies reveal that children tend to prefer colors, patterns, and types of clothing considered appropriate for
their gender from an early age. In a study conducted by Karagdz (2016), when participants were asked what
color clothing they would gift to a newborn boy or girl, it was observed that pink was associated with girls,
whereas blue and purple were associated with boys. This finding demonstrates that gender stereotypes widely
accepted in society are reflected in clothing preferences from infancy onward. Yesil and Balci1 Karaboga (2021)
also emphasized that gender plays an important role in clothing choices. Yagan Giider (2014), on the other
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hand, examined the clothing preferences of preschool children and noted that children tend to use stereotypical
expressions associated with their gender. The study indicates that girls prefer flowery and long dresses,
whereas boys prefer blue and striped shirts, suggesting that gender-based clothing preferences begin at an early
age. Furthermore, the study conducted by Sagir et al. (2021) shows that visual elements in children's clothing
reinforce gender stereotypes. According to the study, girls are associated with flowery and flashy clothing,
whereas boys are associated with animal-patterned and dark-colored clothing. Parents' perception of pink as a
girl's color and blue as a boy's color also reinforces this pattern. This situation may lead children to develop
fixed ideas about gender roles at an early age. Nevertheless, a limited number of students believe that clothing
does not differ according to gender. This finding suggests that gender stereotypes are not absolute and that
individuals can choose clothing according to their own preferences. The statements of these students indicate
that they have a more egalitarian perception of gender and view clothing as a means of personal expression
and freedom. These findings reveal the extent to which gender roles and stereotypes influence middle school
students' clothing preferences. Gender roles learned through various socialization agents, such as the media,
family, peers, and educational institutions, manifest themselves in many areas of daily life, including clothing
choices. This situation creates significant challenges in terms of gender equality and individual freedoms.
Consequently, middle school students' gender perceptions regarding clothing can be interpreted as a reflection
of the gendered structures and patterns present in society. To change this situation, it is important to raise
awareness about gender equality in schools and society and to encourage the questioning of gender norms.

This study, conducted in light of these findings, reveals that a large proportion of students adopt traditional
beliefs about gender roles and that these beliefs impose different responsibilities on women and men. This
situation indicates that gender inequality, which has deep roots in society, is also internalized by younger
generations. In particular, stereotypical ideas—such as women being directed toward domestic work and
certain professions, while men are expected to succeed in leadership and competitive fields—appear to be
embedded in students' perceptions. However, the results of the study also demonstrate that not all students
share this traditional perspective. Some students show awareness that genders should have equal rights and
that gender-based discrimination is unacceptable. This finding suggests that efforts to raise awareness about
gender equality in society, as well as certain positive developments within the education system, are having an
impact. Overall, the research findings indicate that many students continue to embrace traditional beliefs about
gender roles, which contributes to the persistence of gender inequality in society. In this context, it is evident
that more comprehensive and systematic efforts related to gender equality are needed within the education
system. Strategies such as fostering students’ critical thinking skills, raising awareness among teachers,
increasing the sensitivity of families and the media, and updating school curricula are important for promoting
gender equality and achieving lasting change. The study recommends:

- Studies on gender issues should be conducted at different grade levels and across various learning areas. This
would enable a more comprehensive evaluation and improvement of educational processes from a gender
equality perspective.

- Further research could examine the views of parents and teachers, who are important stakeholders in
education, regarding gender issues.

- Awareness-raising studies on gender equality could be conducted with middle school students.

- Longitudinal studies employing both qualitative and quantitative methods could be carried out to gain a
deeper understanding of middle school students’ perceptions of gender roles.
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