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Abstract

Key Words

Home education is an alternative educational service designed for students who
are unable to attend formal educational institutions due to health problems,
disabilities, or other special circumstances. The primary aim of this practice is
to safeguard students’ right to education and ensure continuity in their academic
development. In this way, students are able to continue learning in a planned and
structured manner despite the circumstances they face. Educational practices are
planned in accordance with each student’s individual characteristics and needs,
and instruction is delivered face-to-face in the home environment by teachers
assigned in accordance with the curriculum. When necessary, the process is
supported by digital materials, online resources, and technological tools, thereby
ensuring uninterrupted educational progress and providing a flexible and
accessible learning experience. This model also supports students’ social and
emotional development. The effectiveness of home education largely depends
on teachers’ knowledge, skills, and attitudes. Therefore, teachers’ attitudes are
regarded as a critical factor in the successful implementation of home education
services. The aim of this study was to develop a valid and reliable scale for
measuring teachers’ attitudes toward home education services provided to
students who are unable to attend formal education due to health problems.
Based on teachers’ experiences and views, a nine-item attitude scale was
developed. During the scale development process, a review of the relevant
literature was conducted, and an item pool was generated based on expert
opinions. The Kaiser—-Meyer—Olkin (KMO) test was performed as part of the
data analysis, while Exploratory Factor Analysis (EFA) and Confirmatory Factor
Analysis (CFA) were conducted to examine construct validity. In the reliability
analysis, the Cronbach’s alpha coefficient indicated high internal consistency.
The findings demonstrated that the developed nine-item scale possesses high
validity and reliability and provides an effective instrument for assessing
teachers’ attitudes toward home education.
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Introduction

Home education is a special education service provided to students who are unable to continue
formal education due to health problems. Chronic illnesses can reduce individuals’ quality of life and
necessitate special arrangements in educational processes (Er, 2006). In Tiirkiye, home education is
provided exclusively on health-related grounds in accordance with the Special Education Services
Regulation issued in 2018 and is planned based on the student’s medical report and the parents’ request
(MEB, 2018). During the home education process, teachers prepare individualized instructional
programs (Susam, 2019). Consequently, home education is an important special education service that
safeguards the right to education of students who might otherwise be deprived of educational
opportunities due to health problems. Research on home education in Tiirkiye has generally employed
qualitative methods and focused on the views of teachers, parents, and students (Arslan, 2015; Atilgan,
2018; Ciftci, 2016; Kili¢ & Onen, 2012; Peker & Tas, 2017; Susam et al., 2018; Tasdemir & Bulut,
2015; Yildirim et al., 2015). The present study is important in that it aims to develop a valid and reliable
scale for measuring the attitudes of teachers providing home education. By means of this scale, the
quality and accessibility of home education services can be enhanced, thereby helping to safeguard the
educational rights of students who are unable to attend school due to health problems. Furthermore, the
findings obtained through the scale are expected to contribute to policies aimed at improving home
education practices and teacher training.

Home education is an alternative educational model adopted for various reasons across different
countries. In the United States and Europe, this model is widely used in response to concerns related to
discrimination, religious and philosophical beliefs, safety, and students’ individual learning needs
(Isenberg, 2007; Waggoner, 2005; Sad & Akdag, 2010). In these countries, families consider home
education an option for fostering their children’s potential and transmitting their own value systems
(Muldowney, 2011). In Tiirkiye, however, home education is implemented within a more limited scope
than in international contexts and serves primarily as an alternative for students who are unable to attend
school due to health problems (Susam et al., 2019; Tasdemir & Bulut, 2015). Research indicates that
approximately 1-2% of children experience chronic health problems that affect their daily lives and
educational processes, requiring them to continue their education at home or in hospital settings
(Giiltekin & Baran, 2005; Er, 2006). Health problems are among the major causes of school absenteeism,
and home education offers a critical solution in this regard (Susam et al., 2019). While home education
is implemented worldwide for a range of sociocultural and pedagogical reasons, in Tiirkiye it is restricted
to a health-based educational service. This distinction indicates that home education in Tiirkiye has a
more limited scope and faces context-specific challenges compared with international practices.

Home education has a long-established history, particularly in the United States and European
countries, where it is widely adopted as an educational model for moral, philosophical, and religious
reasons. In these countries, home education is implemented in various forms, allowing children to
receive their education either entirely at home or partly at school, while enabling families to shape the
educational process in accordance with their own value systems (Muldowney, 2011; Terry, 2011;
Cooper & Sureau, 2007). Through this model, families are able both to raise their children in a safer and
more controlled environment and to implement individualized learning programs. In many countries,
including Canada, the United Kingdom, Australia, France, Japan, and South Korea, home education has
also been adopted by diverse socioeconomic and cultural groups and has become an increasingly
widespread alternative approach to education (Ray, 2015; Sad & Akdag, 2010). In Tiirkiye, however,
home education is implemented within a more limited scope than in international contexts and is
addressed within the framework of special education. Rather than being based on individual or parental
preference, the system is primarily designed for students who are unable to attend formal education due
to health problems (Tasdemir & Bulut, 2015). In this context, home education in Tiirkiye has been
established within a legal framework to safeguard students’ right to education; however, shortcomings
in teacher assignment processes limit the effectiveness of the service (Atilgan, 2018).

The primary objective of home education services in Tiirkiye is to ensure equal educational
opportunities and safeguard the right to education of students who are unable to attend school due to
health conditions. In this way, students’ education is not interrupted, their connection with society is
maintained, and they are provided with learning opportunities comparable to those of their peers (Aslan,
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2017). One of the most significant contributions of home education is that it supports not only the
academic development of individuals with special needs but also their social and emotional development
(Isik, 2019). This service aims to reduce the disadvantages experienced by individuals who are unable
to participate in formal educational settings, support their socialization, and enable them to express
themselves more effectively (Orhan & Geng, 2015). The Ministry of National Education assigns
teachers to provide educational services to students for whom home education has been approved.
Priority is given to volunteer teachers working at the school in which the student is enrolled; however,
when a suitable teacher cannot be found, an assignment cannot be made, and students may consequently
be unable to benefit from the service (Giiler & Capri, 2020). Research has shown that, in some cases,
teachers are not assigned despite an official decision to provide home education (Susam et al., 2018).
Furthermore, teachers have been found to encounter logistical difficulties, such as transportation and
access to instructional materials, while delays in teacher assignments negatively affect the efficiency of
the service (Susam et al., 2019). The selection of teachers to provide home education is based on criteria
such as suitability for the student’s individual needs, subject-matter knowledge, experience, and
willingness to participate (Susam, 2019). To enhance the effectiveness of the service, it is recommended
that the home environment be adapted to facilitate learning, appropriate instructional materials be
provided, and teachers receive training specifically related to home education (Yildirim et al., 2015).
Nevertheless, home education may also present economic and social challenges, and a child’s separation
from their peer group may adversely affect social development (West, 2009). Therefore, while
prioritizing students’ health and right to education throughout the process, it is also important to plan
alternative approaches that support their social development (Neuman & Aviram, 2003).

The literature emphasizes that assigning teachers based on criteria such as willingness to
participate, experience, subject-matter knowledge, and individual compatibility directly influence the
effectiveness of the home education process. However, current practices indicate that delays in teacher
assignments, logistical challenges, and insufficient support for teachers’ attitudes toward home
education remain significant concerns. Therefore, to enhance the quality of home education services, it
is important to assess and improve teachers’ attitudes toward the process in light of empirical evidence.
In this context, the present study aimed to develop a Home Education Attitude Scale that would enable
the assessment of teachers’ perceptions of and approaches toward home education. In line with this aim,
the study sought to answer the following research questions.

o Is the validity of the developed Home Education Attitude Scale adequate?
o s the reliability of the developed Home Education Attitude Scale adequate?

Method

This study is a scale development study aimed at developing a measurement instrument to
determine the attitudes of teachers providing home education. In psychology and educational sciences,
scale development studies are quantitative studies designed to make abstract concepts or attitudes that
cannot be directly observed measurable and to establish the validity and reliability of the resulting
instruments through scientific methods (Seker & Gengdogan, 2006). This flexible scale development
process involves examining the distribution of the construct to be measured, identifying its potential
subdimensions, and organizing these components within a specific structure (Erkus, 2012).

Study Group

Selecting an appropriate sample is of great importance to ensure that the validity and reliability
analyses of the study are conducted appropriately. In determining the sample for the scale development
study, the recommendation that the sample size should be at least five to ten times the number of items
in the scale was taken into consideration to ensure the suitability of the data for factor analysis
(Tavsancil, 2002). Accordingly, the study sample consisted of primary school teachers who had
previously provided or were likely to provide home education services, and the participants were
selected using purposive sampling. In this study, data were collected from 379 primary school teachers
for Exploratory Factor Analysis (EFA) to determine the factor structure of the scale and from 135
primary school teachers for Confirmatory Factor Analysis (CFA) to test the resulting structure. The
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study sample was selected from primary school teachers who had provided or were likely to provide
home education services in Samsun, Tiirkiye, during the 2024-2025 academic year.

Development of the Data Collection Instrument

During the scale development process, the relevant national and international literature was first
reviewed to establish the theoretical foundation of attitudes toward home education. In constructing the
item pool, particular attention was given to the experiences and observations of primary school teachers
involved in the home education process. As a result, a five-point Likert-type item pool consisting of 22
items was developed. The items were evaluated by two academics with expertise in home education and
measurement and evaluation, two experts in Turkish language education, and two teachers with
experience in home education. In line with the experts’ feedback, lengthy items were revised, and certain
statements were simplified on the grounds that they might be difficult for teachers to understand.

Data Analysis

For the validity analyses of this study, data obtained using the 22-item draft scale developed for
primary school teachers who had previously provided or were likely to provide home education services
were used. To assess the suitability of the data for factor analysis, the Kaiser—-Meyer—Olkin (KMO)
measure of sampling adequacy was applied, and the data were found to be suitable for factor analysis.
Following these analyses, Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA)
were conducted.

Scale Development Process

The scale development process was conducted by following the fundamental stages commonly
accepted in the social sciences. In line with the aim of the study, a review of the relevant literature was
first conducted, and academic studies on the home education process were examined. Based on this
review, statements designed to measure teachers’ attitudes toward home education were identified, and
an initial item pool consisting of 22 items was developed. The items were prepared in a five-point Likert-
type format and submitted to experts in special education and measurement and evaluation to establish
content validity. Based on expert feedback, necessary revisions were made in terms of content, wording,
and language; technical expressions were simplified, and grammatical errors were corrected. To
examine the construct validity of the scale, Exploratory Factor Analysis (EFA) was first conducted. At
this stage, the suitability of the data for factor analysis was assessed, and items with low factor loadings
were removed. The factor structure identified through EFA was subsequently tested using Confirmatory
Factor Analysis (CFA), the validity of the model was evaluated, and model fit indices were examined.
Thus, the validity of the scale’s factor structure was statistically assessed. Finally, Cronbach’s alpha
internal consistency coefficient was calculated to determine the reliability of the scale, thereby
establishing the consistency among the scale items and the overall reliability of the measurement
instrument.

Findings

In this section of the study, the results obtained from Exploratory Factor Analysis (EFA) and
Confirmatory Factor Analysis (CFA), conducted to evaluate the validity and reliability of the Home
Education Attitude Scale, are presented.

Validity Findings

Figure 1 presents the scree plot used to determine the factor structure of the Home Education Attitude
Scale.
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Figure 1. Scatterplot

Examination of the scree plot for the Attitude Scale Toward Home Education indicates that the
graph exhibits a relatively flat pattern after the second factor. A scree plot is a graphical method used in
factor analysis or component analysis to display the magnitude of eigenvalues in descending order and
visualize the contribution of each factor to the total variance. Its purpose is to identify the factors that
make a meaningful contribution to the factor structure. Generally, an “elbow point” is sought in the
graph; beyond this point, the contribution of subsequent factors decreases and may be considered
negligible. In a scree plot, the interval between two consecutive points represents a factor. The point at
which the curve begins to level off is identified, and the number of factors is determined accordingly
(Biiyiikoztiirk, 2012). Regarding the item discrimination indices of the scale, items with values of .40
or higher can be considered to have very good discriminatory power. The item discrimination indices of
the Attitude Scale Toward Home Education are presented in Figure 2.

Item Discrimination Indices of the Home Education Attitude Scale
08

07 i 0,67 0,65

Discrimination Index

ml0 mll ml2 mi13 ml4 mil5 mie m20 m21 m22

-0,2
Items

Figure 2. Item discrimination indices of the attitude scale toward home education

Figure 2 presents the item discrimination indices of the Attitude Scale Toward Home Education
and demonstrates the extent to which each item is able to discriminate among individuals with different
attitudes toward home education. When items with discrimination indices below .40 were retained in
the scale, the total variance explained was found to be 17%. Items m3 (.32), m5 (.12), m6 (.24), m8
(=.11), m9 (.04), m11 (.11), m12 (.06), m16 (.25), m17 (—.06), m18 (.00), m19 (—.08), m20 (.18), and
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m21 (.35), all of which had discrimination indices below .40, were subsequently removed from the scale.
According to Biyiikoztirk (2011), an item—total correlation below .30 indicates low item
discrimination, whereas items with values between .20 and .30 may be retained when considered
necessary. In contrast, values of .40 or higher indicate a high and adequate level of item discrimination.
Items with high discrimination indices are an important factor contributing to the reliability of a scale.
As shown in the figure, Items 1, 2, 4, 7, 10, 13, 14, 15, and 22 have discrimination indices above .40,
indicating that these items successfully discriminate among participants with differing attitudes. Item
discrimination indices that meet the established criteria contribute to the validity of the instrument.
Following the removal of items with discrimination indices below .40, the total variance explained
increased to 40%. To determine the factor structure of the scale, the suitability of the sample was first
examined prior to conducting Exploratory Factor Analysis (EFA). In this context, the Kaiser—Meyer—
Olkin (KMO) measure of sampling adequacy and Bartlett’s test of sphericity were examined. The
analysis yielded a KMO value of .83 and a Bartlett’s test of sphericity value of x> = 874.56 (df =36, p
<.001), indicating that the data were adequate and suitable for factor analysis. Items with factor loadings
above .40 were retained following the analysis, resulting in a nine-item, unidimensional scale. The
resulting single-factor structure is consistent with the literature indicating that such structures are
acceptable in the social sciences (Kilig, 2022). Reliability analysis was subsequently conducted, yielding
a Cronbach’s alpha (o) coefficient of .88. The structure of the Attitude Scale Toward Home Education
was initially identified through EFA and subsequently tested using Confirmatory Factor Analysis
(CFA). Tabachnick and Fidell (2007) emphasized that CFA is an effective method for evaluating
complex constructs and testing the fit of theory-based models, particularly in social sciences and
educational research.

, 3 ! 50 ! 34 ! .56 ! 32 , 51 ! 50 ! 49 ! 68
m1 m2 m3 m4 m5 m6 m7 mé m9

Figure 3. Structural equation model and standardized estimates of the attitude scale toward home
education

This model visually represents the unidimensional structure of the scale and shows the factor
loading of each items on the corresponding factor. The standardized estimates obtained indicate that the
overall structure of the scale is consistent and that the scale functions appropriately for its intended
measurement purpose. As a result of the Confirmatory Factor Analysis, the critical ratio values for all
regression coefficients were found to be greater than 1.96, indicating that all factor loadings were
statistically significant (p < .001). According to Simsek (2007), the t-value should exceed 1.96. The
absolute goodness-of-fit indices obtained from the Confirmatory Factor Analysis of the Attitude Scale
Toward Home Education are presented in Table 1.

180



Journal of Education, Theory and Practical Research 2026, Vol 12, Issue 2, 175-186 Birol SUSAM, Sertan TALAS

Table 1. Goodness-of-fit indices

Indices Acceptable Fit Model Fit Indices
y/df <3 1.69
RMSEA <0.08 0.07
RMR <0.08 0.07
NFI >0.90 0.91
IF1 >0.90 0.96
CFI1 >0.90 0.96
GFI >0.90 0.93

RMSEA = Root Mean Square Error of Approximation, RMR = Root Mean Square Residual,
NFI = Normed Fit Index, IFI = Incremental Fit Index, CFI = Comparative Fit Index, GFI =
Goodness-of-Fit Index.

Examination of the absolute goodness-of-fit indices obtained from the Confirmatory Factor
Analysis indicated that the ¥?/df ratio was below 3. Regarding the relative fit indices, the NFI, CFI, and
IFI values were found to be above .90. According to the literature, values at this level are considered
indicative of an adequate model fit. Similarly, Bentler and Bonett (1980) emphasized that these indices
should exceed .90.

Reliability Findings

Cronbach’s alpha (o) was used to determine the reliability of the Attitude Scale Toward Home
Education. In this context, the Cronbach’s alpha coefficient was found to be .88. It has been stated that,
for scales used in scientific research to be considered reliable, the reliability coefficient should be .70 or

higher (Bliytlikoztiirk, 2012). Accordingly, the reliability coefficient of the Attitude Scale Toward Home
Education can be considered to be within acceptable limits.

Table 2. Minimum, maximum, mean, and standard deviation values of the home education attitude scale

Scale n Min. Max. X SD
Home Education Attitude Scale 135 9.00 40.00 28.9852 8.31

In the descriptive statistical analysis conducted for the Home Education Attitude Scale, valid
data from a total of 135 participants were examined. Scores obtained from the scale ranged from 9 to
40, with a minimum score of 9 and a maximum score of 40. The mean scale score of the participants
was calculated as 28.99, suggesting that the participants generally exhibited positive attitudes toward
home education. The standard deviation of the scores was found to be 8.31.

Table 3. Minimum, maximum, mean, and standard deviation values of the items of the home education attitude
scale

N Min. Max. X Ss
Ml 135 1.00 5.00 3.71 1.11
M2 135 1.00 5.00 3.71 1.35
M3 135 1.00 4.00 2.51 1.11
M4 135 1.00 5.00 2.68 1.24
M5 135 1.00 5.00 3.27 1.21
M6 135 1.00 5.00 4.03 1.26
M7 135 1.00 5.00 2.98 1.46
M3 135 1.00 5.00 3.08 1.13
M9 135 1.00 5.00 2.97 1.51
Toplam 135

For each item analyzed, participants’ responses ranged from 1 to 5; however, the maximum
score for Item M3 was 4.00. This may indicate that a score of 5 was not used for Item M3 or that none
of the participants selected the highest response option. Examination of the mean scores showed that
Item M6 received the highest mean rating (M = 4.03), whereas Item M3 had the lowest mean score (M
= 2.51). This indicates that [tem M6 was generally evaluated more positively by the participants, while
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Item M3 received comparatively lower ratings. The standard deviation values varied across the items.
For example, Item M9 (SD = 1.51) reflected the greatest variability in participants’ responses, whereas
Item M1 (SD = 1.11) received relatively more consistent responses.

Table 4. Item—total statistics for the home education attitude scale

Scale Mean if Item Scale Variance if  Corrected Item—  Squared Multiple = Cronbach’s Alpha

Deleted Item Deleted Total Correlation  Correlation if Item Deleted
Ml 25.274 58.514 541 380 880
M2 25.274 53.842 668 477 870
M3 26.466 58.519 541 357 880
M4 26.303 54.497 707 526 867
M5 25.711 57.938 521 344 882
M6 24.948 54.691 684 500 869
M7 26.000 52.940 653 481 872
M3 25.896 56.616 651 469 872
M9 26.007 50.336 764 646 861

Table 4 presents detailed item—total statistics for the Home Education Attitude Scale. The table
shows how the scale mean, variance, item—total correlation, squared multiple correlation, and
Cronbach’s alpha values change when each item is deleted individually. Examination of the Scale Mean
if Item Deleted column indicates that the scale mean ranges from 24.948 (M6) to 26.466 (M3) when
individual items are removed. These values suggest that deleting any single item does not result in a
substantial change in the scale mean and that the overall mean structure of the scale remains relatively
stable. Regarding the Scale Variance if Item Deleted, the variance values range from 50.336 (M9) to
58.514 (M1). This indicates that removing individual items may result in some variation in the overall
scale variance, although these changes remain within reasonable limits. The Corrected Item—Total
Correlation values reflect the internal consistency of the scale and the contribution of each item to the
overall construct. These values range from .521 (M5) to .764 (M9), with M9 demonstrating a higher
correlation than the other items. This finding indicates that M9 exhibits a high level of discrimination
and consistency within the scale. The Squared Multiple Correlation values reflect the extent to which
each item is explained by the remaining items in the model. As shown in the table, these values range
from .344 (M5) to .646 (M9). M9 yields the highest values for both the corrected item—total correlation
and the squared multiple correlation, indicating that it plays an important role in the overall scale
structure. Finally, the Cronbach’s Alpha if Item Deleted values range from .861 (M9) to .882 (M5). The
high Cronbach’s alpha values indicate that the scale demonstrates a high level of reliability and that the
items are internally consistent. Furthermore, the absence of a substantial change in Cronbach’s alpha
following the deletion of any individual item suggests that the scale maintains a robust internal structure
when all items are retained.

Discussion, Conclusion, and Recommendations

Most studies on home education have employed qualitative methods and reported qualitative
findings, while the absence of a scale specifically designed to assess home education in Tiirkiye
highlights the need for the present scale development study. Kilic and Onen (2012) evaluated the
feasibility of home education in Tiirkiye and its implications for the education system based on teachers’
views. Arslan (2015) reported that teachers encountered problems such as low remuneration,
transportation difficulties, and inadequate instructional materials, which negatively affected the
effectiveness of the educational process. Tasdemir and Bulut (2015) emphasized that, from parents’
perspectives, home education contributed to students’ development; however, challenges such as
students’ longing for school and inadequacies in the learning environment were also experienced.
Yildinim et al. (2015) and Ciftci (2016) found that students, parents, and teachers generally held positive
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views regarding the home education process, while also emphasizing the need to increase opportunities
for socialization and improve the provision of instructional materials. Pehlivan and Pehlivan (2000),
Aydin and Pehlivan (2000), Aydogan (2007), Oz (2008), and Sad and Akdag (2010) noted that home
education in Tiirkiye is provided exclusively on the basis of health conditions, whereas in the United
States and Europe, reasons for choosing home education generally include religious beliefs, academic
inadequacies, economic factors, and geographical distance from schools. These studies also identified
limited opportunities for socialization, difficulties in obtaining educational materials, and families’ lack
of professional educational competence as major challenges associated with home education. Korkmaz
and Duman (2014), Peker and Tag (2017), Susam et al. (2018), and Atilgan (2018) highlighted flexible
educational programs, active parental involvement in the educational process, and contributions to
individual development as major advantages of home education, while limited socialization
opportunities and inadequate instructional materials were frequently identified as disadvantages. As can
be seen, all of these studies were conducted using qualitative methods. Therefore, there is a need to
develop a measurement instrument that will enable greater methodological diversity in future research
on home education.

In this study, Exploratory Factor Analysis (EFA) and Confirmatory Factor Analysis (CFA) were
conducted to evaluate the validity and reliability of the Attitude Scale Toward Home Education. The
findings provide support for the construct validity of the scale. Regarding item discrimination indices,
values of .40 or higher indicate very good discrimination, values between .30 and .39 indicate fairly
good discrimination, and values between .20 and .29 suggest that an item may be included in the scale
when necessary (Tekin, 2000). Examination of the discrimination indices of the scale items confirmed
that values of .40 and above indicate a high level of item discrimination. This finding demonstrates that
the scale items meaningfully distinguish between individuals with differing attitudes. More specifically,
Items 1,2,4,7,10, 13, 14, 15, and 22 were found to have discrimination indices above .40. This indicates
that these items are highly effective in distinguishing teachers’ attitudes toward home education and
contribute to the reliability of the scale.

As part of the Exploratory Factor Analysis (EFA) conducted to determine the factor structure of
the scale, sampling adequacy was assessed, and the results of the Kaiser—-Meyer—Olkin (KMO) measure
and Bartlett’s test of sphericity were found to be statistically significant. These findings indicated that
the data were suitable for factor analysis. Based on items with factor loadings above .40, a nine-item,
unidimensional structure was obtained. Reliability analysis yielded a Cronbach’s alpha (a) coefficient
of .88, indicating a high level of internal consistency. Confirmatory Factor Analysis (CFA) was
subsequently conducted to test the validity of the factor structure identified through EFA. According to
the CFA results, examination of the absolute goodness-of-fit indices showed that the y*/df ratio was
below 3, indicating a good model fit. The RMSEA value was calculated as .07 and was found to be
within acceptable limits. In addition, the SRMR value was below .10, indicating an adequate level of
model fit. Examination of the incremental fit indices revealed that the NFI, CFI, and IFI values were
above .90, further supporting the good fit of the model (Kline, 2000). Hair et al. (2010) suggested that
RMSEA values should be less than or equal to .08, whereas MacCallum, Widaman, Preacher, and Hong
(1996) stated that RMSEA values of .10 or lower may be considered adequate. Similarly, Kline (2016)
argued that SRMR values of .10 or lower indicate acceptable fit, while Tabachnick and Fidell (2007)
recommended a more stringent criterion of .08 or lower for the same index.

In this study, the reliability of the Attitude Scale Toward Home Education was evaluated using
Cronbach’s alpha (o). The analysis yielded a Cronbach’s alpha coefficient of .88. Considering that a
reliability coefficient of .70 or higher is generally regarded as acceptable for measurement scales, this
finding indicates that the scale demonstrates an acceptable level of reliability. In the descriptive
statistical analysis of the Attitude Scale Toward Home Education, valid data from a total of 135
participants were examined. Scores obtained from the scale ranged from 9 to 40, with a minimum score
of 9 and a maximum score of 40. The mean score obtained by the participants was calculated as 28.99.
Overall, the findings indicate that participants’ attitudes toward home education were distributed around
the mean, while also demonstrating individual variability. Based on the findings of the study, the
following recommendations can be proposed.
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e [t is recommended that the validity and reliability of the scale be further examined across
different sample groups relevant to the field.

e The validity and reliability analyses in this study were conducted with primary school
teachers. To enhance the generalizability of the findings, it is recommended that similar
studies be conducted with teachers from other subject areas.

e Developing shorter and more practical forms of the scale used in this study and examining
their validity and reliability could contribute to greater efficiency in terms of both time and
resources. Therefore, future studies are encouraged to develop and validate such abbreviated
versions of the scale.
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Appendix:

Home Education Attitude Scale

HOME EDUCATION ATTITUDE SCALE

Kesinlikle Katilmiyorum
Kismen Katilmiyorum
Kararsizim
Katiltyorum

Tamamen katiltyorum

1 | Evde egitim 6grencisi i¢in her dersi verebilecek yeterli sayida 6gretmen vardir.

2 | Ogrenciler ders siirecine yeterince dahil olur.

3 | Ogretmenlerin cogu evde egitimde gérevlendirilmek ister.

4 | Evde egitimde en biiyiik sorumluluk dgretmendedir.

5 | Evde egitim 6gretmenlerine yeterli hizmetigi egitim verilir.

6 | Evde egitimde gerekli teknolojiler kullanilir.

Hastalig1 nedeniyle tedavi géren dgrencilere egitim vermenin en iyi yolu evde

egitimdir.

8 | Evde egitim i¢in sadece 6gretmen gorevlendirilmesi yeterlidir.

9 | Evde egitim hizmeti siirekli gelismektedir.
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Oz

Anahtar Kelimeler

Evde egitim, saglik sorunlari, engellilik ya da 6zel durumlar nedeniyle 6rgiin
egitim kurumlarindan yararlanamayan 6grenciler icin tasarlanmis alternatif bir
hizmettir. Bu uygulamanin temel amaci, 6grencilerin egitim hakkini korumak ve
akademik gelisimlerinin siirekliligini saglamaktir. Boylece Ogrenciler, icinde
bulunduklar1 kosullara ragmen planli bir sekilde 6grenmeye devam ederler. Egitim
uygulamalari, her 6grencinin bireysel 6zellikleri ve gereksinimleri dogrultusunda
planlanmakta; 6gretim, miifredata uygun bicimde gorevlendirilen 6gretmenler
tarafindan ev ortaminda yiiz yiize gergeklestirilmektedir. Gerektiginde dijital
materyaller, ¢cevrim i¢i kaynaklar ve teknolojik araglarla desteklenen bu siireg,
kesintisiz ilerleme ve esnek, erisilebilir bir 6grenme deneyimi sunar. Bu model
ayni zamanda &grencilerin sosyal ve duygusal gelisimlerini de destekler. Evde
egitimin etkililigi biiyiik olgiide 6gretmenlerin bilgi, beceri ve tutumlarina
baglidir. Bu nedenle 6gretmen tutumlari, uygulamanin basarisinda kritik bir unsur
olarak goriilmektedir. Bu arastirmanin amaci, saglik sorunlari nedeniyle orgiin
egitime devam edemeyen Ogrencilere yonelik evde egitim hizmetlerine iligkin
Ogretmen tutumlarmi Olgmek amactyla gegerli ve gilivenilir bir 0dlgek
gelistirmektir. Ogretmenlerin deneyim ve goriislerine dayanarak 9 maddelik bir
tutum dlgegi gelistirilmistir. Olgek gelistirme siirecinde alan yazin taramasi
yapilmis ve uzman goriisleri dogrultusunda madde havuzu olusturulmustur.
Verilerin analizinde Kaiser-Meyer-Olkin (KMO) testi uygulanmis; yap1
gegerligini incelemek i¢in Agimlayici Faktor Analizi (AFA) ve Dogrulayici Faktor
Analizi (DFA) gerceklestirilmistir. Gtiivenirlik analizlerinde Cronbach Alfa
katsayis1 yiliksek i¢ tutarlilign gostermistir. Elde edilen sonuglar, gelistirilen 9
maddelik dlgegin yiiksek gecerlik ve giivenirlige sahip oldugunu ve 6gretmen
tutumlarint degerlendirmede etkili bir ara¢ sundugunu ortaya koymustur.
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Giris

Evde egitim, saglik sorunlari nedeniyle 6rgiin egitime devam edemeyen 6grencilere sunulan biz
Ozel egitim hizmetidir. Siliregen hastaliklar bireylerin yasam kalitesini diisiirmekte ve egitim
siireclerinde 6zel diizenlemeler gerektirmektedir (Er, 2006). Tiirkiye’de evde egitim, 2018 tarihli Ozel
Egitim Hizmetleri Yonetmeligi’ne dayanarak yalnizca saglik gerekcesiyle uygulanmakta, dgrenci
raporu ve veli talebi dogrultusunda planlanmaktadir (MEB, 2018). Evde egitim siirecinde 6gretmenler
bireysellestirilmis 6gretim programlari hazirlamaktadir (Susam, 2019). Sonug olarak evde egitim, saglik
sorunlart nedeniyle egitimden mahrum kalabilecek 6grencilerin 6grenim hakkini glivence altina alan
onemli bir 6zel egitim hizmetidir. Tiirkiye’de evde egitim iizerine yapilan arastirmalar genellikle nitel
yontemlerle yiiriitiilmiis ve 6gretmen, veli ile 6grenci goriislerine odaklanmistir (Arslan, 2015; Atilgan,
2018; Ciftci, 2016; Kilig ve Onen, 2012; Peker ve Tas, 2017; Susam ve digerleri, 2018; Tasdemir ve
Bulut, 2015; Yildinnm ve digerleri, 2015). Bu arastirma, evde egitim Ogretmenlerinin tutumlarini
dlemeye yonelik gecerli ve giivenilir bir dlgek gelistirmesi bakimindan énemlidir. Olgek aracilifryla
hizmetin kalitesi ve erisilebilirligi artirilarak saglik sorunlar1 nedeniyle okula gidemeyen dgrencilerin
egitim haklar1 korunacak; ayrica elde edilen bulgular, evde egitim uygulamalarinin gelistirilmesine ve
Ogretmen egitimine yonelik politikalara katki saglayacaktir.

Evde egitim, farkl iilkelerde gesitli gerekcelerle tercih edilen alternatif bir egitim modelidir.
ABD ve Avrupa’da bu model, ayrimecilik, dini ve felsefi sebepler, giivenlik kaygilar1 ve 6grencilerin
bireysel 6grenme ihtiyaglari dogrultusunda yaygin olarak kullanilmaktadir (Isenberg, 2007; Waggoner,
2005; Sad ve Akdag, 2010). Bu iilkelerde aileler, ¢ocuklarinin potansiyellerini gelistirmek ve kendi
deger sistemlerini aktarmak amaciyla evde egitimi bir se¢enek olarak degerlendirmektedir (Muldowney,
2011). Turkiye’de ise evde egitim, uluslararast orneklerden farkli olarak daha sinirli bir kapsamda
uygulanmakta ve ozellikle saglik sorunlari nedeniyle okula devam edemeyen Ogrenciler igin bir
alternatif olusturmaktadir (Tagsdemir ve Bulut, 2015; Susam ve digerleri, 2019). Arastirmalar, ¢cocuklarin
%1-2’sinin giinliik yasamlarin1 ve egitim siireglerini etkileyen kronik saglik sorunlariyla miicadele
ettigini, bu nedenle egitimlerine evde veya hastanede devam etmek zorunda kaldiklarini ortaya
koymaktadir (Giiltekin ve Baran, 2005; Er, 2006). Ogrencilerin okula devamsizliklarinin en énemli
nedenlerinden biri saglik problemleri olup, evde egitim bu noktada kritik bir ¢6ziim sunmaktadir (Susam
ve digerleri, 2019). Diinyada evde egitim farkli sosyo-kiiltiirel ve pedagojik gerekgelerle uygulanirken,
Tiirkiye’de yalnizca saglik temelli bir hizmet olarak simirlandirilmistir. Bu durum, Tirkiye’de evde
egitimin uluslararas1 uygulamalara kiyasla daha dar kapsamli ve 6zgiin sorunlara sahip bir yapida
oldugunu gostermektedir.

Evde egitim, 6zellikle ABD ve Avrupa lilkelerinde koklii bir gegmise sahip olup, ahlaki, felsefi
ve dini gerekgelerle tercih edilen yaygin bir egitim modelidir. Bu iilkelerde evde egitim, ¢ocuklarin
tamamen evde ya da kismen okulda egitim almasini icerecek sekilde farkli bicimlerde uygulanmakta ve
ailelere egitim siirecini kendi deger sistemleri dogrultusunda yonlendirme imkani tamimaktadir
(Muldowney, 2011; Terry, 2011; Cooper & Sureau, 2007). Aileler bu model sayesinde hem ¢ocuklarin
daha giivenli ve kontrollii bir ortamda yetistirmekte hem de bireysellestirilmis 6grenme programlari
uygulayabilmektedir. Kanada, Ingiltere, Avustralya, Fransa, Japonya ve Giiney Kore gibi bir¢ok iilkede
de evde egitim, farkl1 sosyoekonomik ve kiiltiirel gruplar tarafindan benimsenmis, giderek yayginlasan
bir alternatif egitim yaklasimi haline gelmistir (Ray, 2015; Sad & Akdag, 2010). Tiirkiye’de ise evde
egitim, uluslararas1 O6rneklerden farkli olarak daha dar kapsamda uygulanmakta ve &zel egitim
kapsaminda ele alinmaktadir. Burada sistem, bireysel tercihlere dayali olmaktan ¢ok, saglik sorunlari
nedeniyle orgiin egitime devam edemeyen 6grenciler i¢in diizenlenmistir (Tagdemir & Bulut, 2015). Bu
baglamda, evde egitim Tiirkiye’de &grencilerin egitim hakkini giivence altina almak igin yasal bir
ger¢eveye oturtulmus, ancak Ogretmen gorevlendirme siireclerinde yasanan eksiklikler hizmetin
etkinligini sinirlamaktadir (Atilgan, 2018).

Tiirkiye’de evde egitim hizmetlerinin temel amaci, firsat esitligi saglamak ve saglik durumu
nedeniyle okula devam edemeyen Ogrencilerin egitim hakkini giivence altina almaktir. Boylelikle
Ogrencinin egitim siireci kesintiye ugramamakta, toplumla baglar1 korunmakta ve akranlariyla benzer
O0grenme firsatlarina erigimi mimkiin kilinmaktadir (Aslan, 2017). Evde egitimin en Onemli
katkilarindan biri, 6zel gereksinimli bireylerin yalnizca akademik degil, aym1 zamanda sosyal ve
duygusal gelisimlerini de desteklemesidir (Isik, 2019). Bu hizmet, 6rgiin egitim ortamlarina katilamayan
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bireylerin dezavantajli konumlarini azaltmayi, sosyallesmelerini desteklemeyi ve kendilerini daha etkin
sekilde ifade edebilmelerini saglamayir amaglamaktadir (Orhan & Geng, 2015). Evde egitim karari
verilen 6grencilerin egitim siire¢lerini yiiriitmek iizere Milli Egitim Bakanlig1 6gretmen gorevlendirmesi
yapmaktadir. Oncelik, 6grencinin kayitl oldugu okulda gérev yapan goniilli dgretmenlere
verilmektedir; uygun 6gretmen bulunamamasi durumunda ise atama yapilamamakta ve &grenciler
hizmetten yararlanamamaktadir (Giiler & Capri, 2020). Arastirmalar, bazi velilerin evde egitim karar
alinmasina ragmen Ogretmen atamasi yapilmadigimi gostermektedir (Susam vd., 2018). Ayrica,
Ogretmenlerin ulasim ve materyal temini gibi lojistik sorunlarla karsilastigi, ge¢ gérevlendirilmelerinin
hizmetin verimliligini olumsuz etkiledigi belirlenmistir (Susam vd., 2019). Evde egitimde gorev alacak
ogretmenlerin secimi, Ogrencinin bireysel ihtiyaclarina uygunluk, alan bilgisi, deneyim ve goniilliiliik
gibi kriterlere baglidir (Susam, 2019). Hizmetin etkinligini artirmak i¢in ev ortaminin 6grenmeye uygun
hale getirilmesi, uygun materyallerin saglanmasi ve 6gretmenlerin bu alanda egitilmesi 6nerilmektedir
(Yildirim vd., 2015). Bununla birlikte, evde egitim ekonomik ve sosyal agidan zorluklar dogurabilir;
cocugun arkadas cevresinden uzak kalmasi sosyal gelisimini etkileyebilir (West, 2009). Bu nedenle
siiregte, saglik ve egitim hakki dncelikli tutulurken, sosyal gelisimi destekleyecek alternatif modellerin
de planlanmasi 6nemlidir (Neuman & Aviram, 2003).

Literatiirde 6gretmenlerin goniilliiliik, deneyim, alan bilgisi ve bireysel uyum gibi kriterler
cerg¢evesinde gorevlendirilmelerinin siirecin verimliligini dogrudan etkiledigi vurgulanmaktadir. Ancak
mevcut uygulamalarda 6gretmen atamalarinda gecikmeler yasandigi, lojistik sorunlar bulundugu ve
ogretmenlerin evde egitime yonelik tutumlarinin yeterince desteklenmedigi goriilmektedir. Bu nedenle,
evde egitim hizmetlerinin niteligini artirmak i¢in dgretmenlerin siirece yonelik tutumlariin bilimsel
veriler 1s18inda degerlendirilmesi ve gelistirilmesi 6nem arz etmektedir. Bu baglamda, arastirmada
ogretmenlerin evde egitime yonelik alg1 ve yaklasgimlarin1 6lgmeye imkén taniyacak bir Evde Egitim
Tutum Olgegi gelistirilmesi amaglanmistir. Bu amag dogrultusunda asagidaki arastirma sorularia cevap
aranmistir.

e Gelistirilen Evde Egitim Tutum Olgeginin gegerlik diizeyi yeterli midir?

e Gelistirilen Evde Egitim Tutum Olgeginin giivenirlik diizeyi yeterli midir?

Yontem

Bu arastirma evde egitim O0gretmenlerinin tutumlarinmi belirlemek amaciyla bir 6lgme araci
gelistirmeyi amaclayan bir dlcek gelistirme calismasidir. Olgek gelistirme calismalar1 psikoloji ve
egitim bilimlerinde, dogrudan gozlemlenemeyen soyut kavramlart veya tutumlar1 Olgiilebilir hale
getirmeyi amaglayan ve gegerligi ile giivenirligi bilimsel yontemlerle kanitlanan nicel ¢aligmalardir
(Seker ve Gengdogan, 2006). Bu esnek olcek gelistirme siireci, 6l¢iilmek istenen 6zelligin dagilimini,
ortaya ¢ikarilabilecek alt 6zelliklerini ve bu se¢eneklerin belirli bir yapida bir araya getirilmesini igerir
(Erkus, 2012).

Arastirma Grubu

Arastirmanin gegerlilik ve giivenilirlik analizlerinin saglikli bir sekilde yapilabilmesi i¢in uygun
bir 6rneklem se¢imi biiyiik 6nem tasimaktadir. Olgek gelistirme ¢alismasinda drneklemi belirlerken,
gelistirilen 6lgegin faktor analizine uygunlugu agisindan, drneklemin 6lgekteki madde sayisinin en az
bes veya on kati olmasi Onerisi dikkate alinmistir (Tavsancil, 2002). Bu dogrultuda, arastirmanin
orneklemi, evde egitimde gorev almis veya gorev alma ihtimali olan simf 6gretmenlerinden
olugmaktadir ve amagli 6rnekleme yontemi ile katilimcilar belirlenmistir. Bu arastirmada 6l¢egin faktor
yapisini belirlemek i¢in agimlayict faktor analizi (AFA) kapsaminda 379 sinif 6gretmeninden, elde
edilen yapiy1 sinamak amaciyla gerceklestirilen dogrulayici faktor analizi (DFA) kapsaminda ise 135
sinif 0gretmeninden veri toplanmistir. Arastirmanin orneklemi, 2024-2025 egitim-6gretim yilinda
Tiirkiye Samsun ilinde, evde egitimde gorev almis veya gorev alma ihtimali olan simif 6gretmenleri
arasindan segilmistir.
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Veri Toplama Aracimin Gelistirilmesi

Olgek gelistirme siirecinde ilk olarak, evde egitime ydnelik tutumlarm teorik altyapisini
olusturmak amaciyla ilgili ulusal ve uluslararasi literatiir incelenmistir. Madde havuzu olusturulurken,
evde egitim siirecinde gorev alan simf Ogretmenlerinin deneyimleri ve gozlemleri {izerine
odaklanilmistir. Sonug olarak, 22 maddeden olusan besli Likert tipi bir madde havuzu olusturulmustur.
Gelistirilen maddeler, Evde egitim ve Olgme-Degerlendirme alaninda uzman 2 akademisyen, Tiirkce
Egitimi alaninda uzman 2 kisi ve Evde Egitim alaninda deneyimli 2 Ogretmen tarafindan
degerlendirilmistir. Uzmanlarin geri bildirimleri dogrultusunda, uzun olan maddeler giincellenmis ve
bazi ifadeler 6gretmenlerin anlasilmasini zorlastirabilecegi gerekgesiyle sadelestirilmistir.

Verilerin Analizi

Bu calismanin gegerlilik analizleri igin, evde egitimde gorev almig veya gorev alma ihtimali
olan sinif 6gretmenlerine yonelik olarak gelistirilen ve 22 maddeden olusan taslak 6lgek ile elde edilen
veriler kullanilmistir. Verilerin faktor analizine uygunlugunu degerlendirmek i¢in Kaiser-Meyer-Olkin
(KMO) orneklem uygunlugu testi uygulanmis ve verilerin faktér analizi i¢in yeterli oldugu
belirlenmistir. Bu analizlerin ardindan A¢imlayic1 Faktor Analizi (AFA) ve Dogrulayici Faktdr Analizi
(DFA) gerceklestirilmistir.

Olcek Gelistirme Siireci

Olgek gelistirme siireci, sosyal bilimlerde kabul géren temel asamalar izlenerek yiiriitiilmiistiir.
Arastirmanin amaci dogrultusunda oncelikle alan yazin taramasi yapilmis, evde egitim siirecine iliskin
gelistirilen akademik caligmalar incelenmistir. Bu incelemelerden hareketle 6gretmenlerin evde egitime
yonelik tutumlarin1 Slgmeye yonelik ifadeler belirlenmis ve 22 maddelik bir madde havuzu
olusturulmustur. Maddeler 5°’li Likert tipi Ol¢ek formatinda hazirlanmig, kapsam gecerliliginin
saglanmas1 amaciyla 6zel egitim ve 6l¢me-degerlendirme alanindaki uzmanlarm goriisiine sunulmustur.
Uzman doniitleri dogrultusunda igerik, ifade ve dil acisindan gerekli diizeltmeler yapilmis, teknik
ifadeler sadelestirilmis ve dilbilgisel hatalar giderilmistir. Olgegin yap1 gegerliligini test etmek amaciyla
oncelikle agimlayici faktor analizi (AFA) uygulanmis, bu asamada verilerin faktdr analizine uygunlugu
degerlendirilmis ve diisiik faktor yiikiine sahip maddeler ¢ikarilmistir. AFA sonucunda belirlenen faktor
yapisi dogrulayici faktor analizi (DFA) ile sinanmig, modelin gegerliligi test edilmis ve uyum indeksleri
incelenmistir. Boylece 6lgegin faktor yapisinin gecerliligi istatistiksel olarak degerlendirilmistir. Son
asamada ise Olgegin giivenilirligini belirlemek amaciyla Cronbach Alfa i¢ tutarlilik katsayisi
hesaplanmis, dlcek maddelerinin birbiriyle olan tutarlilig1 ve 6l¢lim aracinin giivenilirlik diizeyi ortaya
konmustur.

Bulgular

Calismanin  bu béliimiinde, Evde Egitime Iliskin Tutum Olgeginin gecerliligini ve
giivenilirligini degerlendirmek amaciyla Ac¢imlayict Faktor Analizi (AFA) ve Dogrulayici Faktor
Analizi (DFA) uygulanarak elde edilen sonuglar sunulmustur.

Gecgerlik Bulgular

Sekil 1°de Evde Egitime Iliskin Tutum Olgegi igin faktdr yapisimi belirlemede kullanilan
serpilme diyagrami verilmistir.
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Scree Plot

Eigenvalue
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Component Number

Sekil 1. Scatterplot

Evde Egitime iliskin Tutum Olgegi’nin serpilme diyagramina bakildiginda, ikinci faktdrden
sonra grafiginin diiz bir yap1 gosterdigi sonucuna ulasilmistir. Scree plot, faktdr analizi veya bilesen
analizinde kullanilan bir grafik tiiridiir. Bu grafik, 6zdegerlerin biiyiikliiklerini siralayarak her bir
faktoriin toplam varyansa Kkatkisin1 gorsellestirir. Amag, hangi faktorlerin onemli oldugunu
belirlemektir. Genelde grafikte bir "kirilma noktasi" aranir; bu noktadan sonra faktorlerin katkis1 azalir
ve goz ardi edilebilir. Scree Plot grafiginde iki nokta arasi bir faktori ifade eder. Bu tabloda egrinin
diizleserek devam ettigi nokta bulunur ve kag faktdr oldugu sayilir (Biiyiikéztiirk, 2012). Olgek
maddelerinin ayirt edicilik indekslerine bakildiginda. 40 ve daha biiyiik degerlerdeki maddelerin ayirt
ediciliginin ¢ok iyi maddeler oldugu ifade edilebilir. Evde Egitime iliskin Tutum Olgegi madde ayirt
edicilik indeksleri sekil 2.’de verilmistir.

Evde Egitime iliskin Tutum Olgegi Maddelerinin Ayirt Edicilik indeksleri
0,8
0,7

0,68 0,67

0,6 0,62 0,61
9.8 0,54 0,55
0,5
0,4 0,35

0,32
0.3 0,24 0,25
0,2 0,18
0,12 0,11
0,1 0,04 0,06
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0,65
0,62

0,08

0,2

Sekil 2. Evde egitime iliskin tutum 6l¢egi maddelerinin ayirt edicilik indeksleri

Sekil 2, "Evde Egitime Iliskin Tutum Olgegi" maddelerinin ayirt edicilik indekslerini
gostermekte olup, her bir maddenin bireylerin evde egitime yonelik tutumlarini ayirt etme giiciinii analiz
etmektedir. Ayirt edicilik indeksleri 0.40’1mn altinda olan maddeler 6l¢ekten ¢ikarilmamisken toplam
aciklanan varyans %17 olarak bulunmustur. Ayirt edicilik indeksi 0.40’mn altinda olan m3(0.32),
m5(0.12), m6(0.24), m8(-0.11), m9(0.04), m11(0.11), m12(0.06), m16(0.25), m17(-0.06), m18(0.00),
m19(-0.08), m20(0.18) ve m21(0.35) dlgekten cikarilmistir. Biiytlikoztiirk (2011)’e gore, madde-toplam
korelasyonunun .30’un altinda olmasi, maddenin ayirt ediciliginin diisiik oldugunu géstermektedir. .20
ile .30 arasindaki maddeler ise gerekli goriilmesi durumunda 6lgekte tutulabilir. Buna karsilik, .40 ve
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lizerindeki degerler maddelerin ayirt edicilik diizeyinin yiiksek ve yeterli oldugunu ifade etmektedir.
Yiiksek ayirt edicilik indeksine sahip maddeler, 6l¢egin giivenilirligini artiran énemli bir faktordir.
Grafikte, 1, 2, 4, 7, 10, 13, 14, 15 ve 22 numarali maddeler 0.40'in iizerinde bir ayirt edicilik indeksine
sahiptir. Bu durum, bu maddelerin katilimcilar arasindaki tutum farkliliklarini basarili bir sekilde ayirt
ettigini gostermektedir. Madde ayirt ediciliginin belirlenen 6l¢iit degerlerde olmasi, testin gegerligini
arttirmaktadir. Ayirt edicilik indeksleri 0.40’1n altinda olan maddeler 6lgekten ¢ikartilmasinin ardindan
toplam agiklanan varyans %40 olarak bulunmustur. Olgegin faktdr yapisini tespit etmek amaciyla
kullanilan AFA’da oOncelikle 6rneklem uygunluguna bakilmistir. Bu baglamda Kaiser-Meyer-Olkin
(KMO) orneklem uygunlugu ve Bartlett Sphericity testleri ele alinmistir. Analiz sonucunda KMO
orneklem uygunluk katsayis1 0.83, Bartlett Sphericity testi x2 degeri ise 874,56 (p <.001, sd= 36) olarak
saptanmis ve verilerin faktdr analizi i¢in yeterli ve uygun olduguna karar verilmistir. Faktor yiikleri
40'n iizerinde olan maddeler analizden sonra Gl¢ekte birakilmis ve bu dogrultuda 9 maddelik, tek
boyutlu bir form elde edilmistir. Elde edilen tek faktorli yapi, sosyal bilimlerde bu tiir yapilarin kabul
edilebilir oldugunu gosteren literatiirle uyumludur (Kilig, 2022). Ardindan giivenilirlik analizine
gecilmis ve giivenilirlik analizi sonucunda Alfa (o) katsayisi. 88 olarak saptanmisgtir. Evde egitim tutum
Olgeginin yapisi, agimlayici faktor analizi (AFA) kullanilarak ortaya konmus ve bu yap1 dogrulayici
faktor analizi (DFA) ile test edilmistir. Tabachnick ve Fidell (2007), dogrulayict faktdr analizinin,
ozellikle sosyal bilimler ve egitim arastirmalarinda, karmagik yapilar1 degerlendirmek ve teoriye dayali
modellerin uygunlugunu sinamak igin etkili bir yontem oldugunu vurgulamistir.

, 31 ! 50 ! 34 ! .56 ! 32 , 51 ! 50 ! 49 ! 68
m1 m2 m3 m4 mb5 m6 m7 mé m9

Sekil 3. Evde Egitime iliskin Tutum Olgegi Yapisal Esitlik Modeli ve Standart Degerleri

Bu model, 6l¢egin tek boyutlu yapisini1 gorsel olarak ortaya koymakta ve her bir maddenin ilgili
faktore olan ylik degerlerini gostermektedir. Elde edilen standart degerler, dlcegin genel yapisinin tutarl
oldugunu ve 6lgme amacina uygun bigimde c¢alistigini gostermektedir. Dogrulayici faktor analizi
sonucunda elde edilen tiim regresyon katsayilarimin kritik oran degerleri 1.96’nin tizerinde bulunmustur.
Bu durum, tiim faktor yiklerinin istatistiksel olarak anlamli oldugunu gostermektedir (p <.001).
Simsek’e (2007) gore, t degeri 1.96’in iizerinde olmalidir. Evde Egitime Iliskin Tutum Olgegi
Dogrulayici faktor analizine ait mutlak uyum iyiligi indeksleri Tablo 1°de verilmistir.
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Tablo 1. Uyum lyiligi indeksleri

indeksler Kabul edilebilir uyum Model uyum indeksleri
X2/sd <3 1,69
RMSEA <0,08 0,07
RMR <0,08 0,07
NFI >0,90 0,91
IF1 >0,90 0,96
CFI1 >0,90 0,96
GFI >0,90 0,93

RMSEA=Hata Tahminlerinin Karekoklerinin Ortalamasi, RMR=Ko6k Ortalama Kare Hata,
NFI=Normlanmis Uyum Indeksi, IFI=Fazlalk Uyum Indeksi, CFI=Karsilastirmali Uyum
Indeksi, GFI=Uyum lyiligi Indeksi.

Dogrulayic1 faktor analizine iliskin mutlak uyum 1iyiligi indeksleri incelendiginde, X?/sd
oraninin 3’{in altinda oldugu goriilmektedir. Goreli uyum indeksleri incelendiginde ise NFI, CFI ve IFI
degerlerinin 0,90’1n iizerinde oldugu gozlemlenmistir. Literatlirde bu degerlerin yeterli diizeyde oldugu
kabul edilmektedir. Bentler ve Bonnet (1980) de benzer sekilde bu indekslerin 0,90’dan yiiksek
olmasimin gerekliligini vurgulamiglardir.

Giivenirlik Bulgular

Evde Egitime Iliskin Tutum Olgeginin giivenirligini belirleyebilmek i¢in Cronbach Alfa (a)
yontemi kullanilmistir. Bu baglamda, Cronbach Alfa (o) katsayisinin. ,88 oldugu tespit edilmistir.
Bilimsel ¢aligmalarda kullanilan 6lgeklerin giivenilirliginin kabul edilmesi i¢in gilivenirlik katsayisinin.
70 ve iizeri olmas: gerektigi belirtilmektedir (Biiyiikoztiirk, 2012). Buna gére, Evde Egitime Iliskin
Tutum Olgeginin giivenirlik katsayilarmin kabul edilebilir simirlarda oldugu ifade edilebilir.

Tablo 2. Evde Egitim Tutum Olgegi Minimum, Maksimum, Ortalama ve Standart Sapma Degerleri
Olgek n Min. Max. £ Ss
Evde Egitim Tutum Olgegi 135 9,00 40,00 28,9852 8,31

Evde Egitim Tutum Olgegi igin yapilan betimsel istatistik analizinde, toplam 135 katilimcinin
gegcerli verileri incelenmistir. Olgekten alinan puanlar 9 ile 40 arasinda degismekte olup, minimum puan
9, maksimum puan ise 40 olarak belirlenmistir. Katilimcilarin 6l¢ekten aldig1 puanlarin ortalamasi 28,99
olarak hesaplanmistir. Bu durum, katilimcilarin genel olarak evde egitime yonelik olumlu bir tutum
sergilediklerini disiindiirmektedir. Puanlarin standart sapmasi 8,31 olarak bulunmustur.

Tablo 3. Evde Egitim Tutum Olgegi Maddeleri Minimum, Maksimum, Ortalama ve Standart Sapma Degerleri

N Min. Max. n Ss
Ml 135 1,00 5,00 3,71 1,11
M2 135 1,00 5,00 3,71 1,35
M3 135 1,00 4,00 2,51 1,11
M4 135 1,00 5,00 2,68 1,24
M5 135 1,00 5,00 3,27 1,21
M6 135 1,00 5,00 4,03 1,26
M7 135 1,00 5,00 2,98 1,46
M8 135 1,00 5,00 3,08 1,13
M9 135 1,00 5,00 2,97 1,51
Toplam 135

Analiz edilen her madde i¢in katilimcilarin yanitlari 1 ile 5 arasinda degismektedir, ancak M3
maddesi i¢in maksimum puan 4,00 olarak belirlenmistir. Bu, M3 maddesi i¢in 5'in kullanilmadigini veya
katilimcilardan en yliksek degeri segen olmadigim gosterebilir. Ortalama degerler incelendiginde, M6
maddesi katilimcilar tarafindan en yiiksek ortalamayla (4,03) degerlendirilirken, M3 maddesi en diisiik
ortalamaya (2,51) sahiptir. Bu, m6 maddesinin genel olarak daha olumlu bir sekilde degerlendirildigini,
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M3 maddesinin ise daha disiik bir diizeyde degerlendirildigini gdstermektedir. Standart sapma
degerleri, maddeler arasinda degisiklik gostermektedir. Ornegin, M9 maddesi (1,51) katilimci
yanitlarinda en yiiksek cesitliligi yansitirken, m1 maddesi (1,11) nispeten daha tutarli yanitlar almistir.

Tablo 4. Evde Egitim Tutum Olgegi Madde Toplam Istatistikleri

Madde Madde Diizeltilmis Kareye
Silindiginde Silindiginde Madde- Alinmis Coklu Madde
Olgek Ol¢ek Toplam Korelasyon Silindiginde
Ortalamasi Varyansi Korelasyonu Katsayisi Cronbach Alfa
M1 25,274 58,514 ,541 ,380 ,880
M2 25,274 53,842 ,668 AT77 ,870
M3 26,466 58,519 ,541 ,357 ,880
M4 26,303 54,497 , 707 ,526 ,867
M5 25,711 57,938 ,521 ,344 ,882
M6 24,948 54,691 ,684 ,500 ,869
M7 26,000 52,940 ,653 ,481 ,872
Mg 25,896 56,616 ,651 ,469 ,872
M9 26,007 50,336 ,764 ,646 ,861

Tablo 4 Evde Egitim Tutum Olceginin madde toplam istatistiklerine iliskin ayrintili verileri
sunmaktadir. Bu tablo, 6l¢egin maddelerinin tek tek ¢gikarilmasi durumunda 6lgek ortalamasi, varyansi,
madde-toplam korelasyonu, kareye alinmis ¢oklu korelasyon katsayist ve Cronbach Alfa degerlerinin
nasil degistigini gdstermektedir. Madde Silindiginde Olgek Ortalamast siitunu incelendiginde, maddeler
cikarildiginda 6lgek ortalamasinin 24,948 (M6) ile 26,466 (M3) arasinda degistigi goriilmektedir. Bu
degerler, maddelerin ¢ikarilmasiyla dlgek ortalamasinda ¢ok biiyiik bir oynama olmadigini ve 6lgegin
genel ortalama yapisinin korundugunu gostermektedir. Madde Silindiginde Olgek Varyansi agisindan
degerlendirildiginde, varyans degerlerinin 50,336 (M9) ile 58,514 (M1) arasinda degistigi
gozlemlenmektedir. Bu da maddelerin ¢ikarilmasi halinde 6l¢ek varyansinin belirli Slgiide
degisebilecegini, ancak bu degisimin makul smirlar i¢inde kaldigini ifade etmektedir. Diizeltilmis
Madde-Toplam Korelasyonu degerleri ise, dlgegin i¢ tutarliligini ve her maddenin 6l¢ege olan katkisini
gostermektedir. Bu degerler 0,521 (M5) ile 0,764 (M9) arasinda degismekte olup, ozellikle M9
maddesinin diger maddelere kiyasla daha yiiksek bir korelasyona sahip oldugu anlagilmaktadir. Bu
durum, M9 maddesinin olgek igerisindeki ayirt ediciliginin ve tutarliliginin yiiksek oldugunu
gostermektedir. Kareye Alinmig Coklu Korelasyon Katsayis1 maddelerin modeldeki agiklayicilik
diizeyini yansitmaktadir. Tabloya gore bu degerler 0,344 (M5) ile 0,646 (M9) arasinda degismektedir.
M9 maddesi, hem diizeltilmis madde-toplam korelasyonunda hem de bu katsayida en yiiksek degerleri
elde ederek Olgek yapisinda dnemli bir rol oynamaktadir. Son olarak, Madde Silindiginde Cronbach
Alfa degerleri 0,861 (M9) ile 0,882 (M5) arasinda degismektedir. Cronbach Alfa'nin yiiksek olmasi,
Olcegin giivenilirliginin genel olarak yiiksek oldugunu ve maddelerin birbirleriyle tutarli bir sekilde
iligkilendigini gostermektedir. Ayrica, herhangi bir maddenin ¢ikarilmasiyla Cronbach Alfa degerinde
belirgin bir azalma gozlenmemesi, dlgegin biitiin maddelerle saglam bir yapiya sahip oldugunu isaret
etmektedir.

Tartisma, Sonuc ve Oneriler

Evde egitim ile ilgili yapilan ¢alismalarin cogunlukla nitel ¢alismalar oldugu ve nitel sonuglar
icerdigi, Tirkiye’de evde egitim ile ilgili bir 6l¢ek olmamasi bu Olgek gelistirme c¢alismasinin
gerekliligini ortaya koymaktadir. Kilig ve Onen (2012), Tiirkiye’de evde egitimin uygulanabilirligini ve
egitim sistemine etkilerini Ogretmen goriisleri dogrultusunda degerlendirmistir. Arslan (2015),
ogretmenlerin diisiik iicret, ulasim giicliikleri ve materyal yetersizligi gibi sorunlar yasadigini ve bunun
verimliligi olumsuz etkiledigini belirtmistir. Tagdemir ve Bulut (2015), veliler agisindan evde egitimin
Ogrencilerin gelisimine katki sagladigini, ancak okul 6zlemi ve egitim ortaminin yetersizligi gibi
sorunlarin yasandigini vurgulamistir. Yildirim ve digerleri (2015) ile Ciftci (2016), d6grenciler, veliler
ve Ogretmenlerin siirece iligkin olumlu degerlendirmelerinin bulundugunu, ancak sosyallesme
firsatlarinin artirilmasi ve materyal temininde iyilestirmeler yapilmasinin gerektigini ortaya koymustur.
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Pehlivan ve Pehlivan (2000), Aydin ve Pehlivan (2000), Aydogan (2007), Oz (2008) ile Sad ve Akdag
(2010), Tiirkiye’de evde egitimin yalnizca saglik durumuna bagh olarak verildigini; buna karsilik ABD
ve Avrupa oOrneklerinde evde egitimin tercih edilme nedenlerinin genellikle dini inanglar, akademik
yetersizlikler, ekonomik faktdrler ve okullarin uzakligi gibi unsurlara dayandigini, sorunlarin ise
sosyallesme eksikligi, materyal temini ve ailelerin profesyonel egitim yeterliligi seklinde oldugunu
belirtmistir. Korkmaz ve Duman (2014), Peker ve Tas (2017), Susam ve digerleri (2018) ile Atilgan
(2018), evde egitimin avantajlar1 arasinda esnek programlar, ailelerin siirece aktif katilimi ve bireysel
gelisime katkilart one cikarirken; dezavantajlar arasinda sosyallesmenin sinirli olmasi ve materyal
eksikliklerinin sik¢a dile getirildigini ifade etmistir. Goriildiigii lizere bu calismalarin tamami nitel
yontemlerle gerceklestirilmistir. Evde egitim konusunda yapilacak arastirmalarin gesitlendirilebilmesi
i¢in 6lgme araci gelistirilmesine ihtiya¢ duyulmaktadir.

Bu arastirmada, Evde Egitime Iliskin Tutum Olgegi’nin gegerliligi ve giivenilirligini
degerlendirmek amaciyla Agimlayici Faktor Analizi (AFA) ve Dogrulayici Faktor Analizi (DFA)
uygulanmigtir. Elde edilen bulgular, dlgegin yap1 gecerliligini destekler niteliktedir. Maddelerin ayirt
edicilik indeksi; 0.40 ve daha biiylik ise madde ¢ok iyi, 0.30-0.39 arasinda ise madde oldukga iyi sayilir.
0.20-0.29 arasinda ise madde zorunlu hallerde 6lgege dahil edilebilir (Tekin, 2000). Olgek maddelerinin
ayirt edicilik indeksleri incelendiginde, .40 ve iizeri degerlerin maddelerin yiiksek ayirt edicilik
gosterdigini dogruladigi belirlenmistir. Bu bulgu, 6lcek maddelerinin bireyler arasindaki farkliliklar
anlamli bir sekilde yansitigim gostermektedir. Olgcek maddelerinin ayirt edicilik indeksleri
degerlendirildiginde, 1,2, 4, 7, 10, 13, 14, 15 ve 22 numarali maddelerin .40’1n lizerinde bir ayirt edicilik
indeksine sahip oldugu goriilmiistiir. Bu durum, s6z konusu maddelerin 6gretmenlerin evde egitime
yonelik tutumlarimi giiclii bir sekilde ayirt edebildigini ve Slgegin giivenilirligine katki sagladigini
gostermektedir.

Olgegin faktdr yapisini belirlemek amaciyla gergeklestirilen Agimlayici Faktor Analizi (AFA)
kapsaminda 6rneklem uygunlugu degerlendirilmis, yapilan Kaiser-Meyer-Olkin (KMO) ve Bartlett
Kiiresellik Testi sonuglarinin anlamli oldugu belirlenmistir. Bu bulgular, verilerin faktor analizi i¢in
uygun oldugunu gostermektedir. Faktor yiikleri .40’1n iizerinde olan maddeler dikkate alinarak 9
maddelik ve tek boyutlu bir yapi elde edilmistir. Olgegin giivenilirlik analizi sonucunda ise Cronbach’s
Alpha (o) katsayis1 .88 olarak hesaplanmis ve 6lgegin i¢ tutarliliginin yiiksek oldugu belirlenmistir. Elde
edilen faktor yapisinin dogrulugunu test etmek amaciyla Dogrulayici Faktor Analizi (DFA)
uygulanmistir. Dogrulayici Faktor Analizi (DFA) sonuglarina gore, mutlak uyum 1iyiligi indeksleri
incelendiginde y2/sd oraninin 3’iin altinda oldugu belirlenmistir. Bu durum, modelin iyi bir uyum
gosterdigini ortaya koymaktadir. Ayrica, RMSEA degeri 0,07 olarak hesaplanmis ve kabul edilebilir
sinirlar i¢inde oldugu goriilmiistiir. Buna ek olarak, SRMR degeri 0.10’un altinda bulunmug ve modelin
uyum agisindan yeterli oldugu belirlenmistir. Artan uyum indeksleri incelendiginde, NFI, CFI ve IFI
degerlerinin 0.90’1n {izerinde oldugu tespit edilmistir. Bu degerler, modelin iyi bir uyum gosterdigini
desteklemektedir. Bu durum, modelin oldukc¢a iyi bir uyuma sahip oldugunu gostermektedir (Kline,
2000). RMSEA degeri ise 0,07 olarak hesaplanmistir. Hair ve digerleri (2010), bu degerin 0,08’den
kiigiik veya esit olmasi gerektigini belirtirken, MacCallum, Widaman, Preacher ve Hong (1996)
RMSEA’nin 0,10’dan kii¢iik veya esit olmasinin yeterli oldugunu ifade etmektedirler. Benzer sekilde,
Kline (2016) SRMR degerinin 0,10’dan kiiciik veya esit olmasinin kabul edilebilir oldugunu
savunmaktadir. Tabachnick ve Fidell (2007) ise ayn1 indeks i¢in 0,08’den kiigiik veya esit olmasin
onermektedir.

Bu arastirmada, Evde Egitime Iliskin Tutum Olgegi’nin giivenirligi Cronbach Alfa (o)) yontemi
ile degerlendirilmistir. Yapilan analizler sonucunda Cronbach Alfa (a) katsayisinin 0.88 oldugu
belirlenmistir. Olgeklerin giivenilir kabul edilebilmesi igin giivenirlik katsayisinin 0.70 ve iizerinde
olmasi gerektigi dikkate alindiginda, elde edilen sonuglarin 6lgegin giivenirlik agisindan kabul edilebilir
sinirlar icinde oldugunu gosterdigi sdylenebilir. Evde Egitime Iliskin Tutum Olgegi’ne yonelik betimsel
istatistik analizinde, toplam 135 katilimcinin gegerli verileri incelenmistir. Olgekten alman puanlar 9 ile
40 arasinda degismekte olup, minimum puan 9 maksimum puan ise 40 olarak belirlenmistir.
Katilimcilarin 6lgekten aldigi puanlarin ortalamasi 28,99 olarak hesaplanmustir. Sonug olarak, yapilan
analizler, katilimcilar arasinda evde egitime yonelik tutumlarin ortalamaya yakin bir dagilim
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sergiledigini, ancak bireysel farkliliklarin da bulundugunu goéstermektedir. Arastirmanin bu
sonuglarindan yola ¢ikarak asagidaki dnerilerde bulunulabilir.

e Olgegin, konuyla ilgili farkl1 6rneklem gruplarinda da gegerlik ve giivenirlik ¢alismalarinin
yapilmast onerilir.

e Bu calismanin gegerlik ve giivenirlik analizleri simif 6gretmenleri ile gergeklestirilmistir.
Bulgularin genellenebilirligini artirmak adina, benzer ¢alismalarin diger brans 6gretmenleri ile
de yapilmasi onerilir.

e Bu calismada kullanmilan 6l¢egin daha kisa ve pratik kullanima uygun kisa formlarinin
gelistirilerek gecerlilik ve gilivenirliklerinin incelenmesi hem zaman hem de kaynak tasarrufu
saglayacaktir. Bu nedenle, ileriki caligmalarda 6l¢egin bu tiir uyarlamalarinin yapilmasi énerilir.
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Ek:

Evde Egitim Tutum Olcegi

EVDE EGITIiM TUTUM OLCEGI

Kesinlikle Katilmiyorum
Kismen Katilmryorum
Tamamen katiliyorum

IKararsizim
Katiliyorum

Evde egitim 6grencisi igin her dersi verebilecek yeterli sayida

O0gretmen vardir.

2 | Ogrenciler ders siirecine yeterince dahil olur.

3 | Ogretmenlerin ¢ogu evde egitimde gorevlendirilmek ister.

4 | Evde egitimde en biiyiik sorumluluk 6gretmendedir.

5 | Evde egitim 6gretmenlerine yeterli hizmetici egitim verilir.

6 | Evde egitimde gerekli teknolojiler kullanilir.

Hastalig1 nedeniyle tedavi goren 6grencilere egitim vermenin en iyi

yolu evde egitimdir.

8 | Evde egitim i¢in sadece 6gretmen gorevlendirilmesi yeterlidir.

9 | Evde egitim hizmeti siirekli gelismektedir.
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