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Oz-Belirleme Teorisi, bireylerin 6grenme ve katilim siireglerinde 6zerklik, yeterlik ve
DOI: 10.29299/kefad. 1867230 iliskililik olmak iizere ii¢ temel psikolojik ihtiyacin karsilanmasinin kritik oldugunu ileri siirer.
Kapsayici egitim baglaminda bu ihtiyaglarin desteklenmesi, 6grencilerin yalnizca katilimini
degil, ayn1 zamanda 6grenme ortamina yonelik aidiyet ve anlamli baglanma gelistirmelerini
miimkiin kilar. Bu calismanm amaci, kapsayic1 egitim baglaminda Tiirkiye’de zihinsel
yetersizligi olan dgrencilerin uyarlanmig spor etkinliklerine katilim deneyimlerinin, 6zerklik,
yeterlik ve iligkililik temel psikolojik ihtiyaglari araciligiyla sosyal baglilik, sosyal aidiyet ve
sosyal etkilesim becerilerinin ingasini nasil destekledigini ortaya koymaktir. Arastirmada
yorumlayici fenomenolojik analiz yaklagimi kullanilmis olup katilimcilar farkli diizeylerde
zihinsel islevsellikte yetersizlik tanist bulunan 18-40 yas arasi on kisi ve yine normal gelisim
gosteren on goniilli katilimeilardan olugmaktadir. Veri toplama siireci, ses kayitlari, yari

Gonderim Tarihi:  19.01.2026  yapjlandinlmis gdriismeler ve yansitici notlardan olusmaktadir. Tematik veri analizi
Diizeltme Tarihi: 26.02.2026  sonucunda ddrt tema olusturulmustur: (a) Sosyal Baglar ve karsilikh etkilesim deneyimleri (b)
Kabul Tarihi: 28.09.202¢  Aldiyetin ingasi ve gruba uyum (c) Iletisim Yoluyla Sosyal Uyumun Giiglenmesi (d) Goniillii

Katilimcilarmm Duygusal Deneyimleri ve Kapsayiciliga Yonelik Algilar1 Uyarlanmis spor
etkinlikleri, zihinsel yetersizligi olan Ogrencilerin sosyal aidiyet ve etkilesimlerini
gliclendirmektedir. Bu etki, bireysel destek gereksinimlerine goére farklilasmakta; gergek
katilimin ise yalnizca uyarlanmis spor etkinliginde bulunmasinda degil, 6grencinin kendini ait
hissetmesi ve 6grenme siirecinin desteklenmesiyle miimkiin oldugu goriilmektedir.

Anahtar Kelimeler: Oz belirleme teorisi, kapsayici egitim, uyarlanmis spor, zihinsel
engellilik, sosyal aidiyet.

Atf Bilgisi: Beyazoglu, G. ve Kanmaz B. (2026). Kapsayic1 egitimde uyarlanmis voleybolla sosyal aidiyet ingasi: zihinsel yetersizligi
olan bireylerin deneyimleri, 4hi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 27(3), 1286-1309. 10.29299/kefad.1867230

Giris

Zihinsel engelli bireylerin fiziksel aktiviteye katilimi, yalnizca motor gelisimlerini destekleyen bir siire¢
olmanin Otesinde; sosyal becerilerin gelisimi, iletisim yeterlikleri ve toplumsal uyum stirecleri iizerinde
belirleyici bir role sahiptir (McConkey ve Collins, 2010). Oz-Belirleme Teorisi bu siireci agiklamak igin giiclii
bir kuramsal cerceve sunmakta; bireylerin fiziksel aktiviteye katilim motivasyonlarinin, temel psikolojik
ihtiyaclarin (6zerklik, yeterlilik ve iliskililik) ne Olgiide karsilandigiyla yakindan iligkili oldugunu
vurgulamaktadir (Deci vd., 2017). Bu baglamda spor, yalnizca fiziksel bir etkinlik degil; bireylerin kendi
eylemleri {izerinde s6z sahibi olduklarini hissettikleri, yeterlik algilarin1 gelistirebildikleri (Ryan ve Deci,
2000) ve sosyal baglar kurabildikleri bir deneyim alam olarak degerlendirilmektedir (Beyazoglu ve Ozbek,
2025). Ozellikle uyarlanmis spor etkinlikleri, zihinsel engelli bireylerin hem kendi akranlariyla hem de normal
gelisim gosteren bireylerle anlamli ve karsilikli etkilesimler kurmalarina olanak taniyan kapsayici ortamlar
sunarak iligkililik ihtiyacinin karsilanmasini desteklemekte; bu durum, bireylerin aidiyet duygularim ve 6z-
belirlenmis motivasyon diizeylerini giiglendirdigi diisiiniilmektedir. Dolayisiyla, uyarlanmis sporun Oz-
belirleme teorisi perspektifinden ele alinmasi, zihinsel engelli bireylerin fiziksel aktiviteye katiliminin sosyal
kabul, siirdiriilebilir katilim, sosyal aidiyet lizerindeki etkilerini daha biitlinciil bi¢imde anlamaya olanak
saglamaktadir.
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Son yillarda engelli bireylerin spor yapmalar1 yoniindeki 6znel deneyimlerine iliskin aragtirmalarda onlarin
seslerinin daha fazla gériiniir kilinmasi yoniinde ¢agrilar artmistir (Beyazoglu ve Ozbek, 2025; Haegele, 2019;
Van Schalkwyk ve Dewinter, 2020). Zihinsel yetersizlige sahip bireylerin biitiinlestirme ortamlarina katilma
durumlar1 arastirmalarda tartisilsa da uyarlanmis spor etkinliklerinde sesleri ¢ogunlukla duyulmamaktadir.
Ayrica aragtirmalar ¢cogu zaman yetersizlige sahip bireylerin kendi sesinden degil de aileleri iizerinden onlar
hakkinda ya da onlar i¢in yiiriitiildiigii gostermektedir (Crane vd., 2021, s. 1802). Arastirmacilar, uyarlanmis
fiziksel aktivitenin (APA) ve sporun zihinsel engelli bireyler i¢in fiziksel, zihinsel ve psikososyal faydalar
konusunda hemfikirdir (Cabeza-Ruiz vd., 2021; Gamez-Calvo vd., 2022; Van Lindert vd., 2023). Zihinsel
yetersizligi olan bireyler icin spora katilim; 6zerklik ve 6z-belirlenmis motivasyonun desteklendigi, sosyal
aidiyetin deneyimlendigi ve yasam becerilerinin gelisimine katki sunan biitiinciil bir katilim alan1 olarak
degerlendirilmektedir (Allen vd., 2021; Zhao vd., 2021). Zihinsel engelli bireyler i¢in uyarlanmis fiziksel
aktivite (APA) ve sporun kanitlanmis avantajlarina ragmen, bu ihtiyaglar1 olan kisiler i¢in 6zel olarak
tasarlanmis spor firsatlar1 sinirlidir (Crespo-Eguilaz vd., 2024). Ayrica zihinsel engelli bireylerin fiziksel
aktiviteye katilimimi arttirmanin ve zihinsel engele sahip olan bireyler ile normal gelisim gdsteren bireyler
arasindaki anlayisi, kabulii ve katilimi tesvik ederek sporun doniistiiriicii giiciinii 6zerklik, yeterlilik ve
iligkisellik agisindan nitel arastirmalar baglaminda inceleyen ¢aligsmalara literatiirde rastlanmamugtir.

Bu baglamda c¢alismanin amaci zihinsel engelli bireylerin uyarlanmis spor etkinliklerine katilim deneyimleri
sosyal baglilik, sosyal aidiyet ve sosyal etkilesim becerilerini 6z belirleme teorisi ile agiklayarak mevcut bilgiyi
genigletmek ve cesitlendirmektedir. Bu amag¢ dogrultusunda belirlenen hedef icin zihinsel engelli bireylerin
uyarlanmis spor ortamlarinda kazanacaklari beceriler i¢in bu arastirmada belirtilen yetkinliklerin hayata
gegirilmesi ile formal ve informal zamanda daha etkili yontemler ile 6gretilen beceriler gercek zamanl ve
deneysel olarak devam ederek, Voleybol becerilerinin kazandirilmasi ve uygulanacak takim oyunu toplumsal
kapsayiciliga katki saglayacaktir. Bu anlamda arastirma yasam kalitesini dogrudan destekleyen, ¢cok boyutlu
ve katilim1 gii¢lendiren bir ¢alisma olarak degerlendirilebilir. Ayrica ¢alismanin bir diger 6zel amaci zihinsel
engelli bireylerin sosyal becerilerini gelistirmek ve toplumsal farkindalig1 artirmaktir.

Yontem
Desen

Bu calismada, kapsayiciligi tesvik etmeyi amaclayan stratejilerle zihinsel yetersizligi olan bireylerin
uyarlanmis spor deneyimlerini incelemek iizere sosyal yapilandirmaci bir diinya goriisiiyle uyumlu olarak
yorumlayici fenomenolojik analiz (YFA) arastirma yaklasimi kullanilmistir. YFA, katilimcilarin yasantilarini
kendi bakis agilart dogrultusunda anlamay1 ve bu yasantilara atfettikleri anlamlart aragtirmacinin yorumlayici
bir analiz siireciyle, incelemeyi amaclayan nitel bir aragtirma yaklasimidir. YFA, sayisal ol¢iimlere
dayanmaktan ziyade, bireylerin deneyimlerini, diisiincelerini ve duygularini derinlemesine anlamaya
odaklanmaktadir. Bu yaklagim iki temel amag dogrultusunda yapilandirilmistir. ilk olarak, arastirmaci, kendi
on kabullerini katilimer anlatilarina dayatmaksizin, belirli bir deneyimin katilimcilar tarafindan nasil
yasandigini ve algilandigini betimlemeyi hedefler (Larkin vd., 2006). Bu calisma baglaminda s6z konusu
amag, katilimcilarin uyarlanmis voleybol brangindaki deneyimlerinin onlarin perspektifinden nasil yasandigini
ortaya koymak seklinde somutlasmaktadir ikinci olarak ise YFA, katilimcilarin deneyimlerini anlatmalar1 ve
bu yasantilara anlam yiiklemeleri siirecini merkeze alir. Arastirmaci, bu anlatilar1 yorumlayici bir yaklagimla
analiz ederek, katilimcilarin deneyimlerine atfettikleri anlamlar1, duygular1 ve ortaya ¢ikan temalar1 goriiniir
kilmay1 amagclar. Bu dogrultuda YFA, yalnizca yasanan olaylara odaklanmakla kalmayip, bu olaylarin
katilimcilar i¢in ne ifade ettigini anlamaya yonelik analitik bir ¢ergeve sunar. (Larkin vd., 2006). YFA;
fenomenoloji, hermendtik ve idiyografiden beslenen bir yaklagimdir (Smith ve Fieldsend, 2021). YFA,
bireylerin yasadiklari deneyimlere nasil anlamlandirdiklarini kendi bakis agilar1 {izerinden inceleyen;
arastirmacinin bu anlamlandirma siirecini yorumlayarak analiz ettigi ve genelleme yapmaktan ziyade bireysel
deneyimlerin derinlemesine anlagilmasini saglamaktadir (Smith ve Fieldsend, 2021).

Orneklem

Bu caligmanin katilimcilart aragtirmanin amacina uygun Olgiitlere gore ¢alismaya goniillii olarak katilan
zihinsel engele sahip bireyler ve goniillii yardime1 katilimeilar arasindan segilmistir. Calismada uygun
ornekleme, ortamlarin gruplarin uygun olarak mevcut ve katilmaya istekli bireyler olgiitler dogrultusunda
secilmistir (Creswell ve Poth, 2016). Uygulamay1 yapan arastirmaci tarafindan olusturulan ya da daha 6nceden
hazirlanmus Slgiitler listesi kullanilmistir (Marshall ve Rossman, 2014). Olgiit 6rnekleme igin arastirmanin
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calistign fenomeni agiklamada belirledigi kritik noktalar kullanilabilir. Fakat kritik noktalar i¢in belirlenmis
oOl¢iitlerin calismanin genel durumu ile iliski iginde olmasi gerekmektedir (Creswell, 2009).

Zihinsel yetersizligi bulunan bireylerin 6rneklem segiminde Kullanilan Olgiitler; Zihinsel Engeli Olan
Bireyler: a) Zihinsel engel tanisi almig bireyler (6r. otizm spektrum bozuklugu, 6grenme giicligli, down
sendromu vb.), b)18-45 yas araliginda olmak, c) Fiziksel aktiviteye katilimda istekli olmak, d) Proje siiresince
diizenli olarak katilim gosterebilecek durumda olmak, e) Katilimcilarin ebeveynleri veya vasileri tarafindan
onay verilmis olmak. Normal Gelisim Gosteren Goniilliiler: a) 18-30 yas araliginda, zihinsel engeli olmayan
bireyler, b) Ekip calismasina yatkin ve sosyal iligkilerde destekleyici bir tutum sergileyen bireyler, c) Proje
siiresince diizenli olarak katilim gosterebilecek durumda olmak. Ortak Olgiitler: a) Voleybol egitimi almak
icin gerekli fiziksel uygunluga sahip olmak (saglik raporu gerektirebilir), b) Projeye katilim icin istekli ve
motivasyonu yiiksek bireyler olmak. Katilimcilar, bu 6lgiitleri karsilayan ve Kirgehir ilinde yasayan 10 zihinsel
engele sahip birey ve 10 normal gelisim gosteren goniillii katilimcilardan olugsmaktadir.

Tablo 1
Zihinsel Yetersizligi Olan Bireylerin Demografik Ozellikleri

- . Engellilik dee e

Isim (Takma) Yas Cinsiyet Durumu Engellilige iliskin agiklama

Ahmet 18 Erkek zY Hafif diizey zihinsel yetersizlik; dikkat sorunlar1 ve gecikmis
motor koordinasyon

Elif 21 Kadin zY Orta diizey zihinsel yetersizlik; sinirli ifade edici dil ve sosyal
kayg1

Mehmet 24 Erkek zY Hafif diizey zihinsel yetersizlik; cok agamali yonergeleri takip
etmede giicliik

Zeynep 27 Kadm Y Orta diizey zihinsel yetersizlik; diisiik 6z giiven ve akran
etkilesiminde zorluk

Hasan 30 Erkek zY Hafif diizey zihinsel yetersizlik; diirtiisellik ve duygusal
diizenleme giicliigii

Ayla 33 Kadin zY Orta diizey zihinsel yetersizlik; kisa dikkat siiresi ve
tekrarlayict davraniglar

Murat 35 Erkek zY Hafif diizey zihinsel yetersizlik; yavas bilgi isleme ve
koordinasyon sorunlart

Fatma 37 Kadin zY Orta diizey zihinsel yetersizlik; sosyal iletisim ve karar verme
giicliigi

Kemal 39 Erkek zY Hafif diizey zihinsel yetersizlik; problem ¢dzme becerilerinde
siurlilik ve grup etkinliklerinde kaygt

Derya 40 Kadin 7Y Orta diizey zihinsel yetersizlik; diisiik fiziksel 6z yeterlik ve

smirh sosyal giriskenlik

Not. ZY: Zihinsel Yetersizlik

Tablo 1’de goriildiigii lizere, zihinsel yetersizligi olan katilimcilarin yaglar1 18 ile 40 arasinda degismektedir.
Katilimcilarin besi kadin, besi erkektir. Katilimcilarin besinde hafif diizey, besinde orta diizey zihinsel
yetersizlik bulunmaktadir.

Tablo 2
Goniillii Katilimcilarin Demografik Ozellikleri

Isim (Takma) Yas Cinsiyet Egitim Durumu Engelli Bireylerle Onceki Deneyim
Ece 18 Kadmn Universite 1. simf Yok

Melisa 19 Kadmn Universite 1. simf Sinirli (okul/staj)

Selin 19 Kadmn Universite 2. simif Yok

Can 20 Erkek Universite 2. simif Var (goniilliilik)

Zeynep 21 Kadin Universite 3. sinif Yok
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Emre 21 Erkek Universite 3. simif Sinirh

Zehra 22 Kadn Universite 4. simf Var (ders kapsaminda)
Kerem 22 Erkek Universite 4. simf Yok

Elif 23 Kadn Universite 4. simf Var (goniilliilik)
Oguz 24 Erkek Universite 4. simf Var (goniilliilik)

Tablo 2’de goriildiigii iizere, goniillii katilimcilarin yaglart 18 ile 24 arasinda degismektedir. Goniilli
katilimeilarin altis1 kadin, dordii erkek olup tamamai iiniversite 6grencisidir. Goniillillerin dordiiniin engelli
bireylerle 6nceden deneyimi bulunmakta, ikisinin sinirli deneyimi bulunmakta, dordiiniin ise deneyimi
bulunmamaktadir.

Verilerin Toplanma Siireci

Aragtirmanin katilimcilarina ulagsmak amaciyla Kirsehir ilinde faaliyet gdsteren zihinsel yetersizligi olan
bireylere yonelik derneklerle iletisime gecilmis ve ¢aligmaya katilacak engelli bireyler bu yolla belirlenmistir.
Gontlli katilimcilara ulasmak igin ise {iniversite genelinde duyuru yapilarak normal gelisim gosteren
bireylerin ¢aligmaya dahil edilmesi saglanmigtir. Arastirma, on zihinsel yetersizligi olan birey ve on
goniilliiden olusan toplam yirmi katilimer ile planlanmig ve yiriitiilmiistiir. Zihinsel yetersizligi olan on
katilime1 i¢in ebeveynlerinden veya yasal vasilerinden yazili onam formu alinmistir. Calismanin amacina
yonelik olarak hazirlanan goériisme sorulari, saha uygulamasi 6ncesinde tiim katilimcilarla gerceklestirilen 6n
goriismelerde yoneltilmistir. Saha calismasinin tamamlanmasinin ardindan ayni katilimcilarla ikinci kez
gorlismeler yapilarak deneyimlerine iliskin veriler toplanmistir. Bunlara ek olarak, ¢aligmaya goniillii olarak
katilan bireylerle de ayr1 goriismeler gergeklestirilmis ve onlarin siirece iliskin deneyimleri de degerlendirmeye
almmistir. Bu ¢aligmanin siirliligi, bulgularin belirli bir katilimc1 grubunun deneyimlerine dayanmasi ve
farkli baglamlarda genellenebilirliginin olmamasidir.

Veri Toplama Araclar

Yar1 yapilandirilmis goriisme sorular;, Oz-Belirleme Kurami temel alarak ve zihinsel yetersizligi olan
bireyler ile ailelerine yonelik yiiriitiilmiis 6nceki arastirmalar dogrultusunda, katilimer gruplara 6zgii olarak
ayr1 ayri gelistirilmistir. Goriisme sorulari, uygulama Oncesi ve uygulama sonrast siirecleri kapsayacak bicimde
yapilandirtlmistir (Shank, 2006). Acik uglu goriisme sorulari, katilimcilara anlayislarini, algilarini ve
deneyimlerini ifade etme bi¢imi saglamistir (Roulston, 2010). Ayrica bazi goriismeler icin ek sorular
sorulmustur. Katilimcidan ek bilgi ve agiklama istenmesi (Rubin, 2005) konuyu daha agiklayici ve anlamli
kilar (Tashakkori ve Teddlie, 2009). Bu ek sorular goriisme kilavuzunun igerisine ve yapisina dahil edilmistir.
Goriigme siirecinde katilimeilarin deneyimlerini rahatlikla paylasabilmeleri amaciyla giivenli ve destekleyici
bir goriisme ortami olusturulmustur (Roulston, 2010).

Caligma baslamadan once, goriisme sorular1 zihinsel yetersizligi olan bir birey ve ailesi ile pilot olarak
uygulanmis; sorularin anlasilirhgr ve uygunlugu degerlendirilerek nitel arastirma asamasina yonelik son
diizenlemeler (Tashakkori ve Teddlie, 2009). Pilot uygulamaya katilan bireyler arastirma 6rneklemine dahil
edilmemistir. Pilot goriismeler sirasinda veri toplama siirecinde kullanilacak ekipmanlarin islevselligini
degerlendirmek amaciyla ses kayitlar1 alinmistir (Hatch, 2023). Bu siirecte tespit edilen yazim hatalar
giderilerek goriisme sorularina son hali verilmistir.

Verilerin Analizi

Goriismelerin tamamlanmasinin ardindan ses kayitlar1 desifre edilmistir. Elde edilen veriler, Flowers ve
digerleri (2009) tarafindan Onerilen dort asamali Yorumlayict Fenomenolojik Analiz (YFA) siireci
dogrultusunda analiz edilmistir. [lk asamada, birinci yazar veri setini yinelemeli okumalar yoluyla inceleyerek
veriye asinalik saglamis ve ortaya ¢ikan ilk tematik izlere iliskin yorumlayict notlar olusturmustur. ikinci
asamada, birinci yazar anlamli ifade orilintiilerini kodlayarak tematik yapilar olusturmus ve analitik notlarla
stireci desteklemistir. Anlamlandirma siirecini derinlestirmek amaciyla, birinci yazar ikinci yazari “elestirel
arkadas” olarak siirece dahil etmis; ortaya ¢ikan temalar karsilikli olarak gézden ge¢irilmis, sorgulanmig ve
katilimcilarin deneyimlerinin daha derinlemesine anlasilmasi saglanmistir (Tracy, 2024). Analizin ii¢lincii
asamasinda, katilimei bazinda ortaya ¢ikan temalar karsilastirilarak iligkili temalar bir araya getirilmistir. Son
asamada, tim katilimcilarda goézlenen ortak Oriintiiler temel alinarak temalarn biitiinciil agiklamalari
olusturulmus ve temalar her iki yazar tarafindan ortaklasa gbzden gegirilmistir.
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Bulgular

Veri analizi sonucunda yetersizlige sahip bireyler i¢in birbirleri ile iliskili li¢c tema olusturulurken (1-Sosyal
Baglar ve karsilikli etkilesim deneyimleri; 2-Aidiyetin insasi ve gruba uyum; 3-iletisimsel Yetkinliklerin
Dontistimii ve Sosyal Becerilerin Yeniden Yapilanmasi) normal gelisim gosteren goniillii grubu i¢in bir tema
(1-Goniillii  Katilimcilarin  Duygusal Deneyimleri ve Kapsayiciliga Yonelik Algilari) altinda tiim
deneyimlerine yer verilmistir. Her bir tema kapsaminda katilimcilar, tiim uygulamalari uygulayan diger
katilimcilarla ve uygulama i¢inde yasadiklari olumlu ve olumsuz deneyimleri tantmlamislardir. Nitel sonuglar,
bu c¢alismay1 yonlendiren arastirma sorularina gore sunulmus ve diizenlenmistir. Arastirma sorulari,
uyarlanmis voleybol etkinliklerinde hissettikleri farkli diizeylerdeki “dahil olma” deneyimleri ile iligkili
duygular1 boliim boyunca ele alinmaistir.

Sosyal Baglar ve Karsihikh Etkilesim Deneyimleri

Bu calisma kapsaminda elde edilen bulgular, uyarlanmis spor etkinliklerinin zihinsel yetersizligi olan
ogrenciler icin Ozellikle iligkililik ihtiyacin1 destekleyen giiclii bir sosyal baglam sundugunu ortaya
koymaktadir. Katilimcilarin deneyimleri, bu ortamlarda kurulan sosyal baglarin ve karsilikli etkilesimlerin
yalnizca fiziksel katilimi degil, ayn1 zamanda katilimin niteligini, siirekliligini ve anlamliligin1 da dogrudan
etkiledigini gostermektedir. Uyarlanmis beden egitimi ortamlarinda egitimci esliginde yardimci personelin
bulunmasi, literatiirde en sik karsilasilan ve dnerilen kapsayici stratejilerden biri olarak tanimlanmaktadir. Bu
baglamda, her 6grenciye bireysel olarak eslik eden yardimci personelin varligi, 6grencinin kendisini giivende
hissetmesini, desteklendigini algilamasini ve sosyal iligkiler kurabilmesini kolaylagtiran 6nemli bir unsur
olarak one ¢ikmaktadir. Bu bulgu, calismaya katilan Derya’nin deneyimleriyle dogrudan ortiismektedir. Derya
(takma isim), 12 haftalik uyarlanmig spor uygulamasi siirecinde kendisiyle aktif olarak ilgilenen bir uyarlanms
spor uzmani esliginde hem fiziksel hem de psikolojik olarak desteklendigini; bu destegin sosyal bag kurma
stirecini gli¢lendirdigini ve aidiyet duygusunu artirdigini ifade etmistir. Katilimei, yardimci personelin siirekli
yaninda olmasinin ve toplulukla ayni sporu yapmanin, kendisini yalnizca yonlendirilmis degil, ayn1 zamanda
anlagilan ve kabul edilen bir birey olarak hissettirdigini belirtmistir. Bu durumu su sézlerle dile getirmistir:

“Yanmimda benimle ilgilenen biri olunca kendimi daha iyi hissediyorum. Ne yapacagimi daha kolay
anliyorum. Birinin benimle gercekten ilgilendigini bilmek bana iyi geliyor. O zaman kendimi daha giivende
hissediyorum ve oraya aitmisim gibi oluyor. Yammda kimse olmazsa kendimi yalniz hissediyorum. Yalniz
kalmak istemiyorum, insanlarla birlikte olmay: seviyorum. Ama bazen topu iyi atamadigimda ya da oyunun
kurallarimi unuttugumda benimle oynamak istemiyorlar. Yanimda hep biri oldugunda, hata yapsam bile
oyun oynamama izin veriliyor. Istedigim kisilerle birlikte olabiliyorum. Bu da beni mutlu ediyor.”

Derya’nin yalniz kalmaya yonelik yogun endisesinin, sosyal ortamlarda siirekli olarak kabul gérme ve var
olma ¢abasi i¢inde olmasinin; diisiik fiziksel 6z yeterlik algisi ve sinirh sosyal giriskenlik 6zellikleriyle iliskili
olabilecegi diisiiniilmektedir. Katilimcinin etkinliklere katilim siirecinde kurallar1 dogru uygulama ve hata
yapmama yoniindeki yogun hassasiyetinin, sosyal etkilesimlerde dislanmaktan kacinma istegini yansittig1
goriilmektedir. Bu durum, katilimcimin fiziksel yeterliklerine yonelik giiven eksikligi ve sosyal etkilesim
baglatma konusundaki ¢ekingenligi nedeniyle, destekleyici bir sosyal baglam ve siirekli eslik ihtiyacin1 daha
belirgin hale getirmis olabilir (yansitict notlar).

Bu bulgu, caligmaya katilan Mehmet’in deneyimleriyle de ortligmektedir. Mehmet (takma isim), 12 haftalik
uyarlanmis spor uygulamasi siirecinde, etkinliklerin yapilandirilmis ve adim adim ilerlemesinin kendisini
sosyal olarak daha rahat hissetmesini sagladigimi ifade etmistir. Ozellikle uyarlanmis spor uzmaninin
yonergeleri sadelestirerek tekrar etmesi ve etkinlik sirasinda bireysel geri bildirim sunmasi, Mehmet’in grup
icinde kalabilmesini ve etkilesimi siirdiirebilmesini kolaylastirmigtir. Katilimei, bu destek sayesinde yalnizca
etkinlikleri daha iyi anlayabildigini degil, ayn1 zamanda grup icinde yer alabildigini ve diger katilimcilarla
daha fazla iletisim kurabildigini belirtmistir. Mehmet bu durumu su sekilde ifade etmistir: “Biri bana adim
adim anlattiginda daha iyi yapiyorum. Karistirmiyorum. O zaman oyunda kalabiliyorum. Arkadaslarla
birlikteyken kendimi daha iyi hissediyorum. Beni beklediklerinde ve tekrar anlattiklarinda oyundan
kopmuyorum. Birlikte oynamak hosuma gidiyor.”
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Mehmet’in bu anlatilar, cok asamali yonergeleri takip etmede yasadigi giicliigiin, destekleyici ve sabirli bir
sosyal ¢cevre saglandiginda katilimin 6niinde bir engel olmaktan ¢iktigini gostermektedir. Katilimeinin sosyal
etkilesimlere daha aktif bigimde katilabilmesinin, yonergelerin anlagilir olmas1 ve sosyal ortamda hata
yapmasina tolerans gosterilmesiyle dogrudan iliskili oldugu goriilmektedir. Bu durum, Mehmet’in
yapilandirilmis destek sayesinde sosyal bag kurabildigini ve grup i¢inde kabul gorme deneyimini daha giiclii
yasadigin diisiindiirmektedir (yansitict notlar).

Buna kargin Hasan’in deneyimleri olumsuz bir 6rnek sunmaktadir. Hasan (takma isim), uyarlanmig spor
etkinlikleri sirasinda zaman zaman kontrol etmekte zorlandigi tepkilerinin ve ani davranislarmin sosyal
etkilesimleri olumsuz etkiledigini ifade etmistir. Grup etkinliklerinde kurallara uymakta zorlandiginda ya da
oyunun akis1 kesintiye ugradiginda, arkadaglarinin kendisiyle oynamaktan kacindigini hissettigini belirtmistir.
Hasan bu durumu su s6zlerle dile getirmistir:

“Bazen ¢ok ¢abuk sinirleniyorum ve kendimi durduramiyorum. Oyunda bagirdigimda ya da kizdigimda
herkes benden uzaklagiyor. O zaman oyun benim i¢in bitmis gibi oluyor ve kimse benimle olmak istemiyor
diye diigtintiyorum. Ama biri bana sakinlesmem i¢in zaman verdiginde ve oyuna tekrar girmeme izin
verdiginde kendimi daha iyi hissediyorum. O zaman yeniden oynayabiliyorum ve arkadaslarla birlikte
kalabiliyorum.”

Hasan’in uyarlanmis spor etkinlikleri sirasinda yasadigi olumsuz deneyimlerin, biiyiik 6l¢iide diirtiisellik ve
duygusal diizenleme giicliigii ile iliskili oldugu gdzlemlenmistir. Ozellikle yapilandirilmamis ya da hizlh
ilerleyen etkinliklerde, Hasan’in duygusal tepkilerini kontrol etmekte zorlandigi; bu durumun akran
etkilesimlerinde kesintilere ve gegcici sosyal geri ¢ekilmeye yol actig1 goriilmiistiir. Aragtirmaci gozlemleri, bu
olumsuz deneyimlerin bireysel bir yetersizlikten ziyade, etkinlik yapisinin Hasan’in ihtiyaglaria yeterince
uyumlu olmamastyla iligkili olabilecegine isaret etmektedir. Bu farkindalik dogrultusunda arastirmaci,
etkinliklerin akigini daha net sinirlarla yapilandirmis; kurallar1 kisa ve agik bigimde yinelemis ve Hasan’a
duygusal yogunluk yasadigi anlarda kisa mola ve yeniden katilim firsatlari sunmustur. Ayrica Hasan’in olumlu
davraniglart aninda fark edilerek pekistirilmis ve grup igindeki rolii daha belirgin héle getirilmistir. Bu
diizenlemeler sonrasinda Hasan’in etkinliklere daha sakin bir sekilde katilabildigi, akranlariyla etkilesim
siiresinin uzadig1 ve dislanma algisinin azaldig1 gozlemlenmistir. Bu siire¢, uygun pedagojik yapilandirma ve
duyarli Ogretim yaklasgimlarinin, baslangigta olumsuz goriinen katilim deneyimlerini dahi olumluya
donistiirebilecegini gostermektedir (yansitict notlar). Bu siirecte, 6zellikle akranlardan gelen kapsayict ve
destekleyici tepkilerin (Wang, 2019) Hasan’in duygusal diizenleme becerilerini toparlamasinda ve etkinlige
yeniden katilmasinda tamamlayici ve giiglendirici bir rol oynadig1 gézlemlenmistir.

Aidiyetin Insas1 ve Gruba Uyum

Zihinsel yetersizligi olan bireyler i¢in bir gruba ait hissetmek, yalnizca bagkalariyla birlikte olmaktan ibaret
degildir. Bu duygu; bireyin kendisini yeterli hissettigi, hata yapabildigi ve grup iginde kabul edilen bir liye
oldugunu deneyimledigi durumlarda gelismektedir. Ayn1 zamanda, baskalariyla bag kurabilme, etkinliklere
kendi hizinda katilabilme ve kiiciik de olsa se¢imler yapabilme firsatlari, aidiyet ve gruba uyum siirecini
giiclendirmektedir (Nagro vd., 2017). Genel olarak, etkinliklerde herkesin hata yapabilmesinin dogal
karsilandig1 ve katilimcilara bireysel ihtiyaclarina uygun uyarlamalar sunulan ortamlarda, zihinsel yetersizligi
olan bireylerin kendilerini gruba ait hissettikleri goriilmiistiir. Hata yapmalarina izin verilen ve sosyal alanda
var olmalar1 desteklenen bu ortamlarda katilim daha anlamli héle gelmistir. Buna karsilik, zamaninda ve
yonlendirici geri bildirimin verilmedigi durumlarda, katilimcilar yaptiklar1 hatalar nedeniyle ice kapanmis ve
icinde bulunduklar1 spor ortamina kars1 olumsuz duygular gelistirmistir. Bu durum, katilimcilarin kendilerini
dislanmis hissetmelerine yol agmustir.

Ahmet (takma isim), uyarlanmig spor etkinliklerinde yonergelerin sadelestirildigi ve etkinlik temposunun
diisiiriildiigii anlarda gruba daha rahat uyum saglayabildigini ifade etmistir. Dikkatini toplamakta
zorlandiginda ya da hareketleri zamaninda yapamadiginda oyundan kopma riski yasadigini; ancak
beklenildiginde ve tekrar denemesine izin verildiginde kendisini grubun bir pargast gibi hissettigini
belirtmistir. Ahmet bu durumu su sézlerle dile getirmistir: “Bazen ge¢ kaliyorum, hareketleri karigtirryorum.
Ama arkadaslarim beklediginde oyunda kaliyorum. Tekrar yapinca oluyor. O zaman birlikteyim gibi
hissediyorum.”

Ahmet’in aidiyet deneyimi, biiyiik 6l¢iide yeterlik duygusunun korunmasina bagli oldugu diisiniilmektedir.
Bu durum biiyiik 6l¢iide Ahmet’in motor koordinasyon ve dikkat giicliikleri, desteklenmediginde oyundan
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kopmaya yol acsa da bekleme, tekrar ve basit uyarlamalar grupta kalmasini saglamistir. Bu durum, kiigiik
pedagojik diizenlemelerin aidiyet ve gruba uyum iizerinde belirleyici etkisi oldugunu gdstermektedir (Yansitici
notlar).

Kemal, grup etkinliklerinde ne yapacagini bilemedigi anlarda kaygisinin arttigin1 ve geri ¢ekilme egilimi
gosterdigini ifade etmistir. Ozellikle kurallar karmasiklastiginda ya da hizli karar vermesi gerektiginde
kendisini yetersiz hissettigini; buna karsin, gorevlerin net oldugu ve kii¢iik sorumluluklar verildigi durumlarda
gruba daha rahat uyum sagladigini belirtmistir. Kemal soyle demistir: “Kalabalik olunca kafam karisiyor. Ne
yapacagimi bilince rahatliyorum. Bana gérev verildiginde orada durabiliyorum. O zaman gruptayim gibi
oluyor.”

Zeynep’in aidiyet deneyimi, akran tepkilerine son derece duyarli bir yap1 sergilemektedir. Diisiik 6z giiven,
sosyal etkilesimi siirlandirsa da akranlardan gelen sozlii destek ve oyuna davet, Zeynep’in gruba uyumunu
gliclendirmistir. Bu durum, akran desteginin aidiyetin insasinda doniistiiriicli bir rol oynadigini agik bicimde
gostermektedir (yansitici notlar).

Ahmet, Kemal ve Zeynep’in deneyimleri birlikte degerlendirildiginde, aidiyetin insasi ve gruba uyum
stirecinin yalnizca zihinsel yetersizligi olan bireylerin katilimina degil, aym1 zamanda etkinliklere eslik eden
ve destek sunan normal gelisim gosteren bireylerin tutum ve etkilesimlerine de bagl olarak sekillendigi
goriilmektedir. Uyarlanmis spor etkinliklerinde yardimci personel ya da akran olarak yer alan bireyler, destek
verdikleri siirece dahil olduk¢a yalmzca rehberlik eden degil, ortak bir spor deneyimini paylagan grup iiyeleri
haline gelmis; bu durum karsilikli kabul, anlayis ve uyumu gii¢lendirmistir. Bununla birlikte, destekleyici
rollerin yalnizca yonlendirme odakli kaldigi ve karsilikli etkilesimin sinirli oldugu anlar da hem zihinsel
yetersizligi olan bireylerin hem de normal gelisim gosteren katilimcilarin aidiyet duygusunun zayifladig
gozlemlenmistir. Bu bulgular, uyarlanmis sporun doniistiiriicii giiciiniin, ancak karsilikli etkilesim ve ortak
deneyim temelinde kurulan kapsayici sosyal baglamlarda ortaya ¢iktigini gostermektedir (yansitict notlar).

Ayrica calismaya katilan diger tiim katilimcilar, normal gelisim gdsteren bireylerle aymi ortamda spor
yapmaktan memnuniyet duyduklarini ve bu ortak deneyimin kendilerini gruptan ayri degil, herkesle ayn1 ve
esit hissettirdigini ifade etmiglerdir. Birlikte gerceklestirilen uyarlanmig spor etkinlikleri, katilimcilarin
kendilerini dislanmis degil, grubun dogal bir pargasi olarak algilamalarina katki saglamigtir. Katilimcilar bu
durumu asagidaki sekillerde ifade etmislerdir. Elif (takma isim), bu durumu “Herkesle birlikte spor yaptigimda
kendimi ayri hissetmiyorum, ben de herkes gibiyim.” seklinde ifade ederken, Ayla, “Birlikte yaptigimizda
yalniz olmuyorum, herkesle ayni yerdeyim. Daha 6nce bir odada tek basima hareket ettiriliyordum bu durum
¢ok can sikici idi simdi ¢ok eglenceli” seklinde ifade etmistir. Ayni zamanda Murat (takma isim) “Ben topa
vuramasam da diger arkadaslarim vuruyor ve top hi¢ yere diismiiyor, bu da bana birlikte oldugumuzu ve
oyunun i¢inde oldugumu hissettiriyor, cok giizel bir sey.” ifadesi ile takim olmus olma duygusunu
yansitmaktadir.

fletisim Yoluyla Sosyal Uyumun Giiclenmesi

Bu tema, uyarlanmus spor etkinlikleri siirecinde zihinsel yetersizligi olan bireylerin iletisim kurma bigimlerinde
ve sosyal etkilesim becerilerinde yasanan degisimleri ele almaktadir. Bulgular, iletisimin yalnizca yonerge
alma siireci olmaktan ¢ikarak, bireylerin kendilerini ifade edebildikleri ve akranlariyla etkilesime girebildikleri
bir deneyime doniistiigiinii gostermektedir. Bu siireg, katilimcilarin grup i¢inde daha goriiniir hale gelmelerini
saglamis; iletisim yoluyla sosyal uyumun ve gruba dahil olma duygusunun giiglenmesine katki sunmustur.

Katilimcilardan Elif bu durumu su sekilde agiklamistir: Elif, uyarlanmig spor etkinliklerinde kendisini daha
rahat hissettigi anlarda konusmaya ve iletisim kurmaya daha acik oldugunu ifade etmistir. Ozellikle
zorlanmadan katilabildigi ve acele ettirilmedigi durumlarda, akranlariyla kisa da olsa iletisim kurabildigini
belirtmistir. Elif bu durumu su sekilde dile getirmistir: “......... Herkes yavas olunca ben de konusabiliyorum.
Bir sey soyleyince dinliyorlar. O zaman kendimi daha rahat hissediyorum. Burada olmayr ¢ok sevdim.”,
........ Beni zorlamadiklarinda daha rahat oluyorum. Konusmak istedigimde konusuyorum. Istemedigimde

susabiliyorum. O zaman kendimi daha iyi hissediyorum.”

Elif’in iletisim deneyimi, sosyal kaygi ve simirh ifade edici dil 6zellikleriyle yakindan iligkilidir. Baskinin
azalmas1 ve giivenli bir sosyal ortamin saglanmasi, Elif’in iletisim kurma istegini artirmigtir. Bu durum,
iletisimin zorunluluktan ziyade istekli bir davranis haline geldigi baglamlarda gelistigini diistindiirmektedir
(Yansitici notlar).
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Bir bagka katilimc1 olan Murat, etkinliklerde hareketleri ve yonergeleri anlamak i¢in daha fazla zamana ihtiyag
duydugunu; bu siirenin tanindig1 anlarda akranlariyla iletisim kurabildigini ifade etmistir. Oyunun hizinin
yavaglatilmasi ve tekrar yapilmasi, Murat’in grup i¢inde kalmasini ve etkilesime girmesini kolaylastirmistir.

Murat deneyimini su sdzlerle anlatmistir: “...... Beni bekleyince ne yapacagumi anliyorum. O zaman
konusabiliyorum. Oyun hep devam ediyor”. Siirekli oyundayim. Cok eglenceli, cok mutluyum.”

Murat’in sosyal etkilesime katilimi, yalnizca yeterli hissetmesiyle degil, kendi hizinda ilerleyebilmesine ve
stirece miidahale edilmeden dahil olabilmesine baglh olarak sekillenmistir. Etkinlik temposunun Murat’in
ihtiyacina gore ayarlanmasi ve tekrar talep etmesine olanak taninmasi, onun kendisini yonlendirilen degil,
siirecin aktif bir parcgasi olarak hissetmesini saglamistir. Bu durum, Murat’in iletisim kurmaya daha istekli hale
gelmesine ve grup i¢inde kalici bir sosyal uyum gelistirmesine katki sunmustur (yansitict notlar).

Fatma, uyarlanmis spor etkinliklerinde se¢cim yapmasina izin verildiginde ve fikri soruldugunda iletisim
kurmanin kendisi i¢in daha kolay oldugunu ifade etmistir. Karar verme siireglerine kiigiik de olsa dahil
edildiginde, grup icindeki konusmalara katilabildigini belirtmistir. Fatma bunu su sekilde ifade etmistir: “Bana
sorunca konuguyorum. Ne yapmak istedigimi soyleyebiliyorum. O zaman birlikteyiz gibi oluyor.”

Fatma’nin deneyimi, 6zerklik firsatlarinin iletisim ve sosyal etkilesim iizerindeki etkisini ortaya koymaktadir.
Karar verme gii¢liigii yasayan katilime1 igin, yapilandirilmis se¢imler sunulmasi iletisimi kolaylastirmis ve
sosyal bag kurmasini desteklemistir. Bu bulgu, iletisimin gelistigi ortamlarla gelismedigi ortamlar arasindaki
farkin, biyiik 6l¢iide bireyin siirece ne kadar dahil edildigiyle iliskili oldugunu diisiindiirmektedir.

Elif, Murat ve Fatma’nin deneyimleri birlikte ele alindiginda, iletisim yoluyla sosyal uyumun giiclenmesinin
temelinde bireylerin siirece kendi istekleri ve hizlar1 dogrultusunda katilabilmeleri oldugu goriilmektedir.
Konusma baskisinin azalmasi, tekrar talep edebilme ve kiigiik de olsa se¢im yapma firsatlarinin sunulmasi,
katilimcilarin kendilerini yonlendirilen degil, siirecin aktif bir pargasi olarak hissetmelerini saglamistir. Bu
durum, uyarlanmis spor ortamlarinda 6zerklik duygusunun desteklenmesinin, iletisim kurma istegini artirarak
sosyal uyumu ve gruba dahil olma deneyimini giiglendirdigini ortaya koymaktadir. Bu tema kapsaminda,
caligmaya katilan tiim bireylerin iletisim kurma ve sosyal etkilesim siire¢lerinde olumlu duygular
sergiledikleri; uyarlanmis spor etkinlikleri sayesinde sosyal uyumlarinin giiclendigi ve iletisim becerilerinde
gozle goriiliir ilerleme kaydettikleri belirlenmistir.

Goniilli Katihmeilarin Duygusal Deneyimleri ve Kapsayiciliga Yonelik Algilar

Bu tema, uyarlanmig spor etkinliklerine goniillii olarak katilan normal gelisim gosteren bireylerin siire¢
boyunca yasadiklar1 duygusal deneyimleri, zihinsel yetersizligi olan bireylerle birlikte spor yapmaya yonelik
algilarmi ve kapsayiciliga iligkin diisiincelerini ele almaktadir. Bulgular, goniillii katilimcilarin deneyimlerinin
tek yonlii olmadigini; baglangicta belirsizlik, kaygi ve tereddiit iceren duygularin zamanla yerini kabul, empati
ve birlikte basarma hissine biraktigin1 gostermektedir. Baslangicta cok belirgin olan duygulardan biri yine
acima duygusu olsa da yerini kapsayicilikta etkin olan duygulara birakmustir.

Etkinliklere goniillii olarak katilan normal gelisim gosteren bireyler, siirecin baslangicinda ¢ogunlukla
belirsizlik ve kaygi iceren duygular yasadiklarini ifade etmislerdir. Bu durumu bir goniillii katilimer olan Can
(takma isim) su sozlerle dile getirmistir: “Basta nasil davranacagimi bilmiyordum, yanls bir sey yapmaktan
korktum.” Bu ifade, Can’in baglangigta kapsayici bir ortamda dogru tutumu sergileyememe endisesi
tagidiklarini ve bu durumun siirece temkinli yaklasmalarina neden oldugunu gostermektedir.

Stireg ilerledikge, goniillii katilimcilarin deneyimlerinin daha olumlu bir yone evrildigi ve birlikte spor
yapmanin yarattigi etkilesimin duygusal yakimligi artirdigi goriilmistiir. Melisa bu doniisiimii su sekilde ifade
etmistir: “Birlikte spor yapinca aramizdaki farklarin ¢ok da onemli olmadigini gordiim.” Bu anlati, ortak bir
spor deneyiminin goniilliller i¢in zihinsel yetersizligi olan bireylerle aralarindaki algilanan farkliliklart
azalttigini ve karsilikli kabulii gliglendirdigini ortaya koymaktadir.

Goniilli katilimeilarm bir kismi ise siirecin sonunda kendilerini yalmizca destek veren kisiler olarak degil,
grubun dogal bir par¢asi olarak hissettiklerini belirtmiglerdir. Bu durumu bir katilime1 su sozlerle 6zetlemistir:
“Ilk basta goniilliiydiim ama sonradan gergekten grubun bir parcasi gibi hissettim.”, “Basta sadece yardim
etmek i¢in buradaydim ama zamanla kendimi grubun i¢inde hissetmeye basladim.”, “.....Sonradan fark ettim
ki ben sadece gomiillii degil, bu grubun bir itiyesiydim.” Bu ifade, uyarlanmis spor ortamlarinin goniilliiler
acisindan da aidiyet duygusunu besleyen ve kapsayiciliga yonelik bakis acilarimi dondiistiiren bir deneyim

sundugunu gostermektedir.
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Sonug ve Tartisma

Bu calisma, uyarlanmis spor etkinliklerinin zihinsel yetersizligi olan bireylerin sosyal deneyimleri iizerindeki
etkisini, aidiyet, gruba uyum ve iletigim siiregleri lizerinden ele almistir. Bulgular, uyarlanmig sporun yalnizca
fiziksel katilim1 artiran bir uygulama olmadigini; bireylerin sosyal olarak kabul edilme, etkilesim kurma ve
grup i¢cinde yer alma deneyimleri edinmelerini saglayan bir olgu oldugunu ortaya koymustur. Bu durumda
uyarlanmis spor etkinlikleri sosyal bag kurma ve toplumsal katilimi destekleyen uygulamalardir (Biesta vd.,
2001; Elling vd., 2001; Seippel, 2002; Walseth, 2006). Calisma gostermektedir ki uyarlanmis spor
ortamlarinda aidiyet duygusu yalnizca ayni ortamda bulunmakla olugsmamaktadir. Zihinsel yetersizligi olan
bireyler i¢in aidiyet, oyunda kalabilme, hata yapabilme ve bu hatalar sonrasinda dislanmadan katilima devam
edebilme ile anlam kazanmistir. Bu durum, aidiyetin bireysel bir Ozellikten ziyade kisinin akranlari,
egitmenleri ve etkinlik ortaminda yasadigi deneyimler dogrultusunda gelisen bir siire¢ oldugunu savunan
kuramsal yaklagimlarla tutarlidir (Antonsich, 2010; Mahar vd., 2013).

Uyarlanmig spor ortamlarinda sunulan yapilandirilmig destekler, gruba uyum siirecini belirgin bigimde
kolaylagtirmistir (Haegele, 2019). Etkinliklerin bireysel farkliliklara goére diizenlenmesi, ydnergelerin
sadelestirilmesi ve hata toleransinin yiiksek olmasi, katilimcilarin katilimi siirdiirmesini desteklemistir. Buna
karsilik, geri bildirimin sunulmadig1 ve bireylerin hatalariyla bas basa birakildigi durumlarda, katilimcilarin
ice kapandiklar1 ve spor ortamina karst olumsuz duygular gelistirdikleri goriilmiistiir. Bu bulgu, dislanma
deneyimlerinin ¢ogu zaman bireyin oOzelliklerinden degil, i¢cinde bulundugu ortamin yetersizliginden
kaynaklandigini ileri siiren elestirel kapsayicilik literatiiriiyle ortiismektedir (Giese ve Ruin, 2018; Giese vd.,
2024; Haegele, 2019).

Iletisim ve sosyal becerilere iliskin bulgular, uyarlanmis sporun bireyler icin giivenli bir iletisim alani
sundugunu gostermektedir. Katilimcilarin stireg ilerledikce akranlariyla daha fazla etkilesime girmeleri ve
kendilerini ifade etme konusunda daha rahat hissetmeleri, iletisimin zorunlu bir gérev olmaktan ¢ikip goniillii
bir siirece doniistiigiinii diisiindiirmektedir. Bu durum, iletisimin gelisiminin giivenli sosyal ortamlar ve
destekleyici etkilesimler yoluyla miimkiin oldugunu vurgulamaktadir (Renwick vd., 2019; Rosenthal, 2004;
Slaten vd., 2023). Bu noktada bulgular, Oz Belirleme Teorisi’nin 6zellikle 6zerklik boyutuyla anlamli bigimde
ortiismektedir. Yetersizligi olan bireylerin uygulamalara kendi hizlarinda katilabilmeleri, konusma ya da
etkilesim konusunda baski hissetmemeleri ve kiigiik de olsa se¢im yapabilmeleri, sosyal etkilesime katilma
istegini artirmigtir. Bu durum, uyarlanmis spor ortamlarinda Ozerkligin desteklenmesinin yalnizca
motivasyonu degil, sosyal uyumu ve aidiyet deneyimini de giiclendirdigini ortaya koymaktadir (Aggerholm
ve Breivik, 2021; Deci ve Ryan, 2000; Zhao vd., 2021).

Caligmada dikkat ¢eken bir diger bulgu, katilimcilarin normal gelisim gdsteren bireylerle ayni ortamda spor
yapmaktan memnuniyet duymalaridir. Yetersizlige sahip bireyler, bu ortak deneyimin kendilerini gruptan ayri
degil, herkesle ayni1 ve esit hissettirdigini ifade etmislerdir. Aslinda kapsayicilik ve entegre olma durumu
sadece fiziksel olarak bir arada bulunma degil hem yetersizligi olan bireylerin hem normal gelisim gosteren
goniillii akranlarin karsilikl etkilesimi sonucu anlam kazanir (Maher vd., 2023; Spaaij, 2015; Walseth, 2006).
Kazanilan bu olumlu deneyim destekleme roliiniin karsilikli etkilesime dayandigi durumlarda giiglendigi,
sadece normal gelisim gdsteren bireyler tarafindan yonlendirme odakli oldugu durumlarda ise aidiyet
duygusunun zayiflayabildigi goriilmiistir. Bu durum, entegrasyonun her zaman kapsayicit bir deneyim
iretmedigini ve “kapsayicilik yanilsamasi” yaratabildigini ileri siiren elestirel beden egitimi ve spor
literatiirlinii desteklemektedir (Giese vd., 2024; Haegele, 2019; Stride vd., 2022).

Sonug olarak, bu c¢alisma uyarlanmig sporun, zihinsel yetersizligi olan bireylerin sosyal uyum, aidiyet ve
iletisim deneyimlerini destekleyen doniistiiriicii bir ortam sundugunu ortaya koymaktadir. Bulgular, kapsayici
spor uygulamalarinin yalnizca bireyi etkinlige dahil etmeyi degil; bireyin sosyal olarak kabul edilmesini,
stirece Ozerk bicimde katilabilmesini ve grup icinde anlamli bir yer edinmesini hedeflemesi gerektigini
gostermektedir. Bu baglamda, 6zerkligi destekleyen, hata toleransi olan ve karsilikli etkilesimi merkeze alan
uyarlanmig spor ortamlarinin, daha siirdiiriilebilir ve kapsayici sosyal katilim deneyimleri yaratabilecegi
diisiiniilmektedir (Aggerholm ve Breivik, 2021; Haegele ve Maher, 2023; Walseth, 2006).

Gelecek c¢alismalarda, uyarlanmis spor etkinliklerinin farkli engel gruplar1 ve yas diizeylerinde uzun dénemli
sosyal uyum ve aidiyet etkileri incelenebilir. Ayrica, akran destegi ve Ozerkligi destekleyen Ogretim
stratejilerinin hangi kosullarda daha etkili olduguna odaklanan karsilastirmali tasarimlar gelistirilebilir. Son
olarak, normal gelisim gosteren bireylerin uyarlanmis spor deneyimlerine iliskin algi ve doniisiimlerini
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derinlemesine ele alan nitel caligmalar, kapsayici spor uygulamalarina yonelik daha biitiinciil bir anlayis
saglayabilir.

Yazar Notu : Bu makale, Kirgehir Ahi Evran Universitesi Bilimsel Arastirma Projeleri Birimi
tarafindan desteklenen, proje numarasi SBF.43.25.002 olan “Ozel Olimpiyatlara Dogru Hareketin Guicii: Zihinsel Engelli
Bireyler I¢in Uyarlanmis Voleybol” baslikli projeden tiretilmistir.

Yazar Katkilar1 : Birinci yazar %70, ikinci yazar %30 oraninda katkida bulunmustur.

Etik Kurul Bilgisi : Bu aragtirma, Kirsehir Ahi Evran Universitesi Sosyal ve Beseri Bilimler Bilimsel
Arastirma ve Yayin Etik Kurulunun 12/02/2025 tarihli ve 2025/03/15 sayili karar1 kapsaminda alinan etik kurul izni
dogrultusunda yiiriitiilmiistiir.

Cikar Catismasi : Caligmamizda ¢ikar ¢atigmast yoktur.
Veri Erisilebilirligi : Veriler arastirmacilar tarafindan gizli tutulmaktadir. Aragtirmacilarla iletisime
gecilmelidir.
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In inclusive education, supporting these needs enables students not only to participate but
also to develop a sense of belonging and meaningful attachment to the learning environment.
This study examines how participation of students with intellectual disabilities in adapted
sports activities in Tiirkiye's inclusive education context supports the construction of social
connectedness, belonging, and interaction skills through autonomy, competence, and
relatedness. An interpretative phenomenological analysis approach was used. Participants
were ten individuals aged 18—40 with intellectual disabilities at varying levels of functioning
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Introduction

The participation of individuals with intellectual disabilities in physical activity extends beyond merely
supporting their motor development; it plays a decisive role in the development of social skills, communication
competencies, and processes of social adaptation (McConkey & Collins, 2010). Self-Determination Theory
provides a robust theoretical framework for explaining this process, emphasizing that individuals’ motivation
to participate in physical activity is closely associated with the extent to which their basic psychological needs
autonomy, competence, and relatedness are satisfied (Deci et al., 2017). In this context, sport is regarded not
merely as a physical activity but as an experiential domain in which individuals feel that they have agency
over their own actions, can develop their perceptions of competence (Ryan & Deci, 2000), and can establish
social bonds (Beyazoglu & Ozbek, 2025). Adapted sport activities, in particular, support the satisfaction of the
need for relatedness by providing inclusive environments that enable individuals with intellectual disabilities
to establish meaningful and reciprocal interactions both with their peers and with typically developing
individuals; this is considered to strengthen their sense of belonging and levels of self-determined motivation.
Therefore, examining adapted sport from the perspective of Self-Determination Theory enables a more holistic
understanding of the effects of physical activity participation among individuals with intellectual disabilities
on social acceptance, sustained participation, and social belonging.
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In recent years, there have been increasing calls for the voices of individuals with disabilities to be made more
visible in research concerning their subjective experiences of participating in sport (Beyazoglu & Ozbek, 2025;
Haegele, 2019; Van Schalkwyk & Dewinter, 2020). Although the participation of individuals with intellectual
disabilities in integrated settings has been discussed in research, their voices are largely unheard in adapted
sport activities. Furthermore, research is often conducted about or for individuals with disabilities through their
families rather than on the basis of their own voices (Crane et al., 2021, p. 1802). Researchers agree on the
physical, mental, and psychosocial benefits of adapted physical activity (APA) and sport for individuals with
intellectual disabilities (Cabeza-Ruiz et al., 2021; Gamez-Calvo et al., 2022; Van Lindert et al., 2023). For
individuals with intellectual disabilities, participation in sport is regarded as a holistic domain of participation
in which autonomy and self-determined motivation are supported, social belonging is experienced, and
contributions are made to the development of life skills (Allen et al., 2021; Zhao et al., 2021). Despite the
demonstrated benefits of adapted physical activity (APA) and sport for individuals with intellectual disabilities,
sport opportunities specifically designed for individuals with these needs remain limited (Crespo-Eguilaz et
al., 2024). Moreover, no studies were identified in the literature that examine, within the context of qualitative
research, the transformative power of sport in terms of autonomy, competence, and relatedness by increasing
the participation of individuals with intellectual disabilities in physical activity and promoting understanding,
acceptance, and participation between individuals with intellectual disabilities and typically developing
individuals.

In this context, the aim of the study is to expand and diversify existing knowledge by explaining, through Self-
Determination Theory, how the experiences of individuals with intellectual disabilities in adapted sport
activities relate to social connectedness, social belonging, and social interaction skills. In pursuit of this aim,
implementing the competencies specified in this study in relation to the skills that individuals with intellectual
disabilities will acquire in adapted sport settings, and ensuring that the skills taught through more effective
methods in formal and informal settings continue through real-time and experimental practice, will contribute
to social inclusion through the acquisition of volleyball skills and the team game to be implemented. In this
respect, the research may be regarded as a multidimensional and participation-enhancing study that directly
supports quality of life. Another specific aim of the study is to develop the social skills of individuals with
intellectual disabilities and raise social awareness.

Method
Research Design

This study employed interpretative phenomenological analysis (IPA), aligned with a social constructivist
worldview, to examine the adapted sport experiences of individuals with intellectual disabilities through
strategies aimed at promoting inclusion. IPA is a qualitative research approach that seeks to understand
participants’ lived experiences from their own perspectives and to examine, through an interpretative analytical
process, the meanings they attribute to those experiences. Rather than relying on numerical measurements,
IPA focuses on developing an in-depth understanding of individuals’ experiences, thoughts, and emotions.
This approach is structured around two primary aims. First, without imposing their own preconceptions on
participants’ accounts, researchers seek to describe how a particular experience is lived and perceived by the
participants (Larkin et al., 2006). In the context of this study, this aim is operationalized by revealing how
participants experience adapted volleyball from their own perspectives. Second, IPA places participants’
accounts of their experiences and the process through which they attribute meaning to those experiences at the
center of the inquiry. By analyzing these accounts through an interpretative approach, researchers aim to make
visible the meanings and emotions that participants associate with their experiences, as well as the themes that
emerge. Accordingly, IPA not only focuses on the events experienced but also provides an analytical
framework for understanding what these events mean to the participants (Larkin et al., 2006). IPA is an
approach grounded in phenomenology, hermeneutics, and idiography (Smith & Fieldsend, 2021). It examines,
from individuals’ own perspectives, how they make sense of their lived experiences; involves the researcher’s
interpretative analysis of this sense-making process; and facilitates an in-depth understanding of individual
experiences rather than seeking generalization (Smith & Fieldsend, 2021).

Sample

The participants in this study were selected from among individuals with intellectual disabilities and volunteer
support participants who voluntarily agreed to participate and met the criteria aligned with the purpose of the
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research. Convenience sampling was employed, whereby individuals who were readily available within the
relevant settings and groups and willing to participate were selected in accordance with the established criteria
(Creswell & Poth, 2016). A list of criteria developed by the researcher who conducted the intervention or
prepared in advance was used (Marshall & Rossman, 2014). In criterion sampling, critical points identified as
relevant to explaining the phenomenon under investigation may be used. However, the criteria established for
these critical points must be related to the overall context of the study (Creswell, 2009).

The criteria used to select individuals with intellectual disabilities were as follows: Individuals with Intellectual
Disabilities: (a) having been diagnosed with an intellectual disability (e.g., autism spectrum disorder, learning
disability, Down syndrome, etc.); (b) being between 18 and 45 years of age; (c) being willing to participate in
physical activity; (d) being able to participate regularly throughout the project; and (e) having received
approval from their parents or legal guardians. Typically Developing Volunteers: (a) being between 18 and 30
years of age and not having an intellectual disability; (b) being inclined toward teamwork and demonstrating
a supportive attitude in social relationships; and (c) being able to participate regularly throughout the project.
Common Criteria: (a) possessing the physical fitness required to receive volleyball training, which may require
a medical report; and (b) being willing and highly motivated to participate in the project. The participants
comprised 10 individuals with intellectual disabilities and 10 typically developing volunteers who met these
criteria and resided in the province of Kirsehir.

Table 1

Demographic Characteristics of Individuals with Intellectual Disabilities

Name Disability _ L

(Pseudonym) Age Gender Status Description of Disability

Ahmet 18 Male ID Mild intellectual disability; attention difficulties and delayed
motor coordination

Elif 21 Female ID Moderate intellectual disability; limited expressive language
and social anxiety

Mehmet 24 Male ID Mild intellectual disability; difficulty following multistep
instructions

Zeynep 27 Female ID Moderate intellectual disability; low self-confidence and
difficulty with peer interaction

Hasan 30 Male ID Mild intellectual disability; impulsivity and difficulty with
emotional regulation

Ayla 33 Female ID Moderate intellectual disability; short attention span and
repetitive behaviors

Murat 35 Male ID Mild intellectual disability; slow information processing and
coordination difficulties

Fatma 37 Female ID Moderate intellectual disability; difficulties with social
communication and decision-making

Kemal 39 Male ID Mild intellectual disability; limited problem-solving skills and
anxiety during group activities

Derya 40 Female ID Moderate intellectual disability; low physical self-efficacy and

limited social assertiveness

Note. 1D: Intellectual Disability.

As shown in Table 1, the ages of the participants with intellectual disabilities ranged from 18 to 40. Five of
the participants were female and five were male. Five participants had mild and five had moderate intellectual
disabilities.

Table 2

Demographic Characteristics of Volunteer Participants
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Name Age Gender Educational Status Pr.eviqu.s.Experience with Individuals with
(Pseudonym) Disabilities

Ece 18 Female First-year university student None

Melisa 19 Female First-year university student Limited (school/internship)
Selin 19 Female Second-year university student None

Can 20 Male Second-year university student  Yes (volunteering)

Zeynep 21 Female Third-year university student None

Emre 21 Male Third-year university student Limited

Zehra 22 Female Fourth-year university student Yes (as part of coursework)
Kerem 22 Male Fourth-year university student None

Elif 23 Female Fourth-year university student Yes (volunteering)

Oguz 24 Male Fourth-year university student Yes (volunteering)

As shown in Table 2, the ages of the volunteer participants ranged from 18 to 24. Six of the volunteers were
female and four were male, and all were university students. Four volunteers had previous experience with
individuals with disabilities, two had limited experience, and four had no previous experience.

Data Collection Process

To reach the participants of the study, contact was established with associations operating in Kirsehir province
that serve individuals with intellectual disabilities, and the disabled individuals to participate in the study were
identified through this channel. To reach volunteer participants, a university-wide announcement was made,
ensuring the inclusion of individuals with typical development in the study. The research was planned and
conducted with a total of twenty participants, consisting of ten individuals with intellectual disabilities and ten
volunteers. Written consent forms were obtained from the parents or legal guardians of the ten participants
with intellectual disabilities. The interview questions prepared in accordance with the purpose of the study
were posed to all participants during preliminary interviews conducted prior to the field application. Following
the completion of the fieldwork, second interviews were conducted with the same participants to collect data
regarding their experiences. In addition, separate interviews were also conducted with the individuals who
participated in the study as volunteers, and their experiences related to the process were likewise evaluated. A
limitation of this study is that its findings are based on the experiences of a specific group of participants and
are not generalizable across different contexts.

Data Collection Tools

The semi-structured interview questions were developed separately for each participant group based on Self-
Determination Theory and informed by previous research conducted with individuals with intellectual
disabilities and their families. The interview questions were structured to cover both the pre-intervention and
post-intervention periods (Shank, 2006). The open-ended interview questions provided participants with a
means of expressing their understandings, perceptions, and experiences (Roulston, 2010). Additional questions
were also asked during some interviews. Requesting further information and clarification from participants
(Rubin, 2005) makes the topic more explicit and meaningful (Tashakkori & Teddlie, 2009). These additional
questions were incorporated into the content and structure of the interview guide. A safe and supportive
interview environment was established to enable participants to share their experiences comfortably during the
interviews (Roulston, 2010).

Before the study commenced, the interview questions were piloted with an individual with an intellectual
disability and their family; the clarity and appropriateness of the questions were evaluated, and final revisions
were made for the qualitative research phase (Tashakkori & Teddlie, 2009). The individuals who participated
in the pilot study were not included in the research sample. During the pilot interviews, audio recordings were
made to evaluate the functionality of the equipment to be used in the data collection process (Hatch, 2023).
Typographical errors identified during this process were corrected, and the interview questions were finalized.

Data Analysis

Following the completion of the interviews, the audio recordings were transcribed. The resulting data were
analyzed in accordance with the four-stage interpretative phenomenological analysis (IPA) process proposed
by Flowers et al. (2009). In the first stage, the first author examined the dataset through iterative readings to
become familiar with the data and produced interpretative notes on the initial thematic traces that emerged. In
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the second stage, the first author coded meaningful patterns of expression, developed thematic structures, and
supported the process with analytical notes. To deepen the sense-making process, the first author involved the
second author as a “critical friend”; the emerging themes were jointly reviewed and questioned, thereby
facilitating a more in-depth understanding of the participants’ experiences (Tracy, 2024). In the third stage of
the analysis, the themes emerging for each participant were compared, and related themes were grouped
together. In the final stage, holistic accounts of the themes were developed based on the common patterns
observed across all participants, and the themes were jointly reviewed by both authors.

Ethics Statement

This research was conducted in accordance with the ethics committee approval granted under the decision of
the Scientific Research and Publication Ethics Committee for Social Sciences and Humanities at Kirgsehir Ahi
Evran University, dated 12/02/2025 and numbered 2025/03/15.

Findings

The data analysis generated three interrelated themes for individuals with disabilities: (1) Social Bonds and
Experiences of Reciprocal Interaction; (2) Constructing Belonging and Adapting to the Group; and (3)
Transformation of Communicative Competencies and Restructuring of Social Skills. For the typically
developing volunteer group, all experiences were presented under a single theme: (1) Volunteer Participants’
Emotional Experiences and Perceptions of Inclusion. Within each theme, participants described their positive
and negative experiences during the intervention and their interactions with other participants who took part
in all the activities. The qualitative findings were presented and organized according to the research questions
that guided this study. The emotions associated with participants’ experiences of different levels of “inclusion”
in adapted volleyball activities were addressed throughout the section in relation to the research questions.

Social Bonds and Experiences of Reciprocal Interaction

The findings of this study reveal that adapted sport activities provide a strong social context that particularly
supports the need for relatedness among students with intellectual disabilities. The participants’ experiences
demonstrate that the social bonds and reciprocal interactions established in these settings directly influence not
only physical participation but also the quality, continuity, and meaningfulness of that participation. The
presence of support staff working alongside an instructor in adapted physical education settings is identified
as one of the most frequently encountered and recommended inclusive strategies in the literature. In this
context, the presence of support personnel who individually accompany each student emerges as an important
factor that helps students feel safe, perceive themselves as supported, and establish social relationships. This
finding directly corresponds with the experiences of Derya. Derya (pseudonym) stated that, throughout the 12-
week adapted sport intervention, she received both physical and psychological support from an adapted sport
specialist who actively attended to her; this support strengthened the process of forming social bonds and
enhanced her sense of belonging. She indicated that having a support person constantly by her side and
participating in the same sport as the community made her feel not only guided but also understood and
accepted as an individual. She expressed this as follows:

“I feel better when there is someone beside me who pays attention to me. I understand what I need to do
more easily. Knowing that someone genuinely cares about me makes me feel good. Then I feel safer and as
though I belong there. If no one is beside me, I feel lonely. I do not want to be alone; I like being with
people. But sometimes, when I cannot throw the ball well or when I forget the rules of the game, they do
not want to play with me. When someone is always beside me, I am allowed to play even if  make a mistake.
I can be with the people I want to be with. That makes me happy.”

Derya’s intense concern about being alone and her continual effort to be accepted and present in social settings
may be related to her low perceived physical self-efficacy and limited social assertiveness. The participant’s
heightened sensitivity to following the rules correctly and avoiding mistakes during the activities appears to
reflect her desire to avoid exclusion from social interactions. Her lack of confidence in her physical competence
and reluctance to initiate social interactions may have made her need for a supportive social context and
continuous accompaniment more pronounced (reflective notes).

This finding also corresponds with the experiences of Mehmet. Mehmet (pseudonym) stated that the structured
and step-by-step progression of the activities during the 12-week adapted sport intervention enabled him to
feel more socially comfortable. In particular, the adapted sport specialist’s simplification and repetition of
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instructions and provision of individualized feedback during the activities helped Mehmet remain within the
group and sustain his interactions. The participant indicated that this support enabled him not only to
understand the activities more effectively but also to participate within the group and communicate more
frequently with the other participants. Mehmet expressed this as follows:

“I do better when someone explains it to me step by step. I do not get confused. Then I can stay in the game.
1 feel better when I am with my friends. When they wait for me and explain it again, I do not become
disconnected from the game. I enjoy playing together.”

Mehmet’s accounts demonstrate that his difficulty following multistep instructions ceased to constitute a
barrier to participation when a supportive and patient social environment was provided. His ability to
participate more actively in social interactions appears to be directly related to the clarity of the instructions
and the tolerance shown toward his mistakes within the social setting. This suggests that structured support
enabled Mehmet to establish social bonds and experience a stronger sense of acceptance within the group
(reflective notes).

In contrast, Hasan’s experiences provide a negative example. Hasan (pseudonym) stated that his reactions and
sudden behaviors, which he sometimes found difficult to control during adapted sport activities, negatively
affected his social interactions. He indicated that when he had difficulty following the rules during group
activities or when the flow of the game was interrupted, he felt that his friends avoided playing with him.
Hasan expressed this as follows:

“Sometimes I get angry very quickly, and I cannot stop myself. When I shout or become angry during the
game, everyone moves away from me. Then it feels as though the game is over for me, and I think that no
one wants to be with me. But when someone gives me time to calm down and allows me to rejoin the game,
1 feel better. Then I can play again and remain with my friends.”

It was observed that Hasan’s negative experiences during adapted sport activities were largely associated with
impulsivity and difficulty with emotional regulation. Particularly during unstructured or fast-paced activities,
Hasan experienced difficulty controlling his emotional responses, which led to disruptions in peer interactions
and temporary social withdrawal. The researcher’s observations indicate that these negative experiences may
have been related not to an individual impairment but to the insufficient alignment of the activity structure
with Hasan’s needs. In light of this awareness, the researcher structured the flow of the activities with clearer
boundaries, repeated the rules in a brief and explicit manner, and provided Hasan with opportunities to take
short breaks and rejoin the activity when he experienced emotional intensity. In addition, Hasan’s positive
behaviors were immediately recognized and reinforced, and his role within the group was made more explicit.
Following these adjustments, Hasan was observed to participate in the activities more calmly, interact with his
peers for longer periods, and experience a reduced sense of exclusion. This process demonstrates that
appropriate pedagogical structuring and responsive teaching approaches can transform even participation
experiences that initially appear negative into positive ones (reflective notes). During this process, inclusive
and supportive responses from peers (Wang, 2019) were observed to play a complementary and empowering
role in helping Hasan regain emotional regulation and re-engage in the activity.

Constructing Belonging and Adapting to the Group

For individuals with intellectual disabilities, feeling that they belong to a group involves more than merely
being with others. This feeling develops when individuals experience themselves as competent, are allowed to
make mistakes, and perceive themselves as accepted members of the group. Opportunities to connect with
others, participate in activities at their own pace, and make choices, however small, also strengthen the process
of developing belonging and adapting to the group (Nagro et al., 2017). Overall, individuals with intellectual
disabilities were observed to feel that they belonged to the group in environments where making mistakes was
regarded as natural for everyone and adaptations appropriate to participants’ individual needs were provided.
Participation became more meaningful in these environments, where participants were allowed to make
mistakes and were supported in maintaining a social presence. Conversely, when timely and instructive
feedback was not provided, participants withdrew because of their mistakes and developed negative feelings
toward the sport environment in which they were participating. This led them to feel excluded.

Ahmet (pseudonym) stated that he was able to adapt to the group more comfortably when instructions were
simplified and the pace of the activities was reduced during adapted sport activities. He indicated that he was
at risk of becoming disengaged from the game when he had difficulty concentrating or could not perform the
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movements on time; however, when others waited for him and allowed him to try again, he felt that he was
part of the group. Ahmet expressed this as follows: “Sometimes I am late, and I mix up the movements. But
when my friends wait for me, I stay in the game. When I try again, I can do it. Then I feel as though I am
together with them.”

Ahmet’s experience of belonging is thought to depend largely on preserving his sense of competence. Although
Ahmet’s motor coordination and attention difficulties led him to become disengaged from the game when he
was not supported, waiting, repetition, and simple adaptations enabled him to remain within the group. This
demonstrates that minor pedagogical adjustments have a decisive effect on belonging and adaptation to the
group (reflective notes).

Kemal stated that his anxiety increased and that he tended to withdraw when he did not know what to do during
group activities. He reported feeling inadequate, particularly when the rules became more complex or when
he was required to make rapid decisions; by contrast, he adapted to the group more comfortably when the tasks
were clearly defined and he was given small responsibilities. Kemal stated:

“I get confused when there are a lot of people. I feel more comfortable when I know what to do. When I am
given a task, I can stay there. Then I feel as though I am part of the group.”

Zeynep’s experience of belonging was characterized by a high degree of sensitivity to peer responses.
Although low self-confidence limited her social interactions, verbal support from peers and invitations to join
the game strengthened Zeynep’s adaptation to the group. This clearly demonstrates that peer support plays a
transformative role in constructing belonging (reflective notes).

When the experiences of Ahmet, Kemal, and Zeynep are considered together, the construction of belonging
and the process of adapting to the group appear to be shaped not only by the participation of individuals with
intellectual disabilities but also by the attitudes and interactions of the typically developing individuals who
accompany and support the activities. As individuals serving as support personnel or peers in adapted sport
activities became involved in the support process, they became not merely guides but members of the group
who shared a common sporting experience; this strengthened mutual acceptance, understanding, and
adaptation. Nevertheless, there were also moments when supportive roles remained focused solely on
providing direction and reciprocal interaction was limited; at such times, the sense of belonging experienced
by both individuals with intellectual disabilities and typically developing participants was observed to weaken.
These findings demonstrate that the transformative power of adapted sport emerges only within inclusive social
contexts established on the basis of reciprocal interaction and shared experience (reflective notes).

Furthermore, all the other participants in the study stated that they were pleased to participate in sport in the
same environment as typically developing individuals and that this shared experience made them feel not
separate from the group but the same as and equal to everyone else. The adapted sport activities undertaken
together contributed to participants’ perceptions of themselves not as excluded, but as natural members of the
group. The participants expressed this in the following ways. Elif (pseudonym) stated, “When [ participate in
sport together with everyone, I do not feel separate; I am just like everyone else.” Ayla stated, “When we do
it together, I am not alone; I am in the same place as everyone else. Previously, [ was made to exercise alone
in a room, and that was very boring. Now it is a lot of fun.”” Similarly, Murat (pseudonym) reflected the sense
of being part of a team by stating, “Even if [ cannot hit the ball, my other friends do, and the ball never touches
the ground. This makes me feel that we are together and that I am part of the game. It is a wonderful feeling.”

Strengthening Social Adaptation Through Communication

This theme addresses the changes that occurred in the communication patterns and social interaction skills of
individuals with intellectual disabilities during adapted sport activities. The findings demonstrate that
communication evolved from being merely a process of receiving instructions into an experience through
which individuals could express themselves and interact with their peers. This process enabled participants to
become more visible within the group and contributed to strengthening their social adaptation and sense of
inclusion through communication.

Elif, one of the participants, explained this situation as follows. She stated that she was more open to speaking
and communicating when she felt comfortable during adapted sport activities. She indicated that she was able
to communicate with her peers, even if only briefly, particularly when she could participate without difficulty
and was not rushed. Elif expressed this as follows: “...When everyone goes slowly, I can speak too. When 1
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say something, they listen. Then I feel more comfortable. I really enjoyed being here.”, “...I feel more
comfortable when they do not pressure me. I speak when [ want to speak. I can remain silent when I do not
want to speak. Then [ feel better.”

Elif’s communication experience was closely associated with her social anxiety and limited expressive
language. Reduced pressure and the provision of a safe social environment increased Elif’s willingness to
communicate. This suggests that communication develops in contexts where it becomes a voluntary behavior
rather than an obligation (reflective notes).

Another participant, Murat, stated that he needed more time to understand the movements and instructions
during the activities and that he was able to communicate with his peers when he was given this time. Slowing
the pace of the game and repeating the activities helped Murat remain within the group and engage in
interaction. Murat described his experience as follows: “... When they wait for me, I understand what I need to
do. Then I can speak. The game always continues. I am always in the game. It is a lot of fun, and I am very

happy.”

Murat’s participation in social interaction was shaped not only by his sense of competence but also by his
ability to progress at his own pace and participate in the process without interference. Adjusting the pace of
the activities to Murat’s needs and allowing him to request repetition enabled him to perceive himself not as
someone being directed, but as an active participant in the process. This contributed to Murat’s increased
willingness to communicate and the development of sustained social adaptation within the group (reflective
notes).

Fatma stated that communicating was easier for her when she was allowed to make choices and was asked for
her opinion during adapted sport activities. She indicated that she was able to participate in group conversations
when she was included in decision-making processes, even in small ways. Fatma expressed this as follows: “/
speak when they ask me. I can say what I want to do. Then it feels as though we are together.”

Fatma’s experience demonstrates the influence of opportunities for autonomy on communication and social
interaction. For a participant who experienced difficulty making decisions, the provision of structured choices
facilitated communication and supported the formation of social bonds. This finding suggests that the
difference between environments in which communication develops and those in which it does not is largely
associated with the extent to which the individual is included in the process.

When the experiences of Elif, Murat, and Fatma are considered together, the strengthening of social adaptation
through communication appears to be grounded in individuals’ ability to participate in the process according
to their own preferences and at their own pace. Reducing the pressure to speak, enabling participants to request
repetition, and providing opportunities to make choices, however small, allowed them to perceive themselves
not as individuals being directed, but as active participants in the process. This demonstrates that supporting a
sense of autonomy in adapted sport settings increases the willingness to communicate and strengthens social
adaptation and the experience of inclusion within the group. Within this theme, all individuals participating in
the study were found to display positive emotions during communication and social interaction processes;
adapted sport activities strengthened their social adaptation and produced observable improvements in their
communication skills.

Volunteer Participants’ Emotional Experiences and Perceptions of Inclusion

This theme addresses the emotional experiences of typically developing individuals who voluntarily
participated in adapted sport activities, their perceptions of participating in sport alongside individuals with
intellectual disabilities, and their views on inclusion. The findings demonstrate that the volunteer participants’
experiences were not unidirectional; feelings initially characterized by uncertainty, anxiety, and hesitation
gradually gave way to acceptance, empathy, and a sense of achieving together. Although pity was once again
one of the most prominent emotions at the outset, it was replaced by emotions conducive to inclusion.

Typically developing individuals who voluntarily participated in the activities stated that they predominantly
experienced feelings of uncertainty and anxiety at the beginning of the process. Can (pseudonym), a volunteer
participant, expressed this as follows: “At first, I did not know how to behave, and I was afraid of doing
something wrong.” This statement demonstrates that Can was initially concerned about being unable to display
the appropriate attitude in an inclusive environment and that this concern caused him to approach the process
cautiously.

1305



G. Beyazoglu and B. Kanmaz Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 3, 2026

As the process progressed, the volunteer participants’ experiences evolved in a more positive direction, and
the interactions generated through participating in sport together increased emotional closeness. Melisa
described this transformation as follows: “When we participated in sport together, I realized that the
differences between us were not actually very important.” This account reveals that the shared sporting
experience reduced the differences that the volunteers perceived between themselves and individuals with
intellectual disabilities and strengthened mutual acceptance.

Some volunteer participants stated that, by the end of the process, they perceived themselves not merely as
individuals providing support but as natural members of the group. One participant summarized this as follows:
“At first, I was a volunteer, but later I genuinely felt like part of the group.”, “At first, [ was here only to help,
but over time, I began to feel that I was part of the group.”, “...I later realized that I was not merely a volunteer
but a member of this group.” This statement demonstrates that adapted sport settings also provided volunteers

with an experience that fostered a sense of belonging and transformed their perspectives on inclusion.
Results and Discussion

This study examined the effects of adapted sport activities on the social experiences of individuals with
intellectual disabilities through the processes of belonging, adaptation to the group, and communication. The
findings revealed that adapted sport is not merely a practice that increases physical participation, but a
phenomenon that enables individuals to experience social acceptance, establish interactions, and assume a
place within a group. In this respect, adapted sport activities are practices that support the formation of social
bonds and participation in society (Biesta et al., 2001; Elling et al., 2001; Seippel, 2002; Walseth, 2006). The
study demonstrates that a sense of belonging in adapted sport settings does not arise merely from being present
in the same environment. For individuals with intellectual disabilities, belonging acquired meaning through
their ability to remain in the game, make mistakes, and continue participating without being excluded following
those mistakes. This is consistent with theoretical approaches arguing that belonging is not an individual
characteristic but a process that develops through individuals’ experiences with their peers and instructors and
within the activity environment (Antonsich, 2010; Mahar et al., 2013).

The structured support provided in adapted sport settings clearly facilitated the process of adapting to the group
(Haegele, 2019). Tailoring activities to individual differences, simplifying instructions, and maintaining a high
degree of tolerance for mistakes supported participants in sustaining their participation. Conversely, when
feedback was not provided and individuals were left to cope with their mistakes alone, participants were
observed to withdraw and develop negative feelings toward the sport environment. This finding aligns with
the critical inclusion literature, which argues that experiences of exclusion often result not from individuals’
characteristics but from the inadequacy of the environments in which they participate (Giese & Ruin, 2018;
Giese et al., 2024; Haegele, 2019).

The findings concerning communication and social skills demonstrate that adapted sport provides individuals
with a safe space for communication. Participants’ increased interaction with their peers and greater comfort
in expressing themselves as the process progressed suggest that communication evolved from a compulsory
task into a voluntary process. This emphasizes that communication development is made possible through safe
social environments and supportive interactions (Renwick et al., 2019; Rosenthal, 2004; Slaten et al., 2023).
At this point, the findings meaningfully correspond with the autonomy dimension of Self-Determination
Theory in particular. Allowing individuals with disabilities to participate in the activities at their own pace,
ensuring that they did not feel pressured to speak or interact, and enabling them to make choices, however
small, increased their willingness to engage in social interaction. This demonstrates that supporting autonomy
in adapted sport settings strengthens not only motivation but also social adaptation and the experience of
belonging (Aggerholm & Breivik, 2021; Deci & Ryan, 2000; Zhao et al., 2021).

Another noteworthy finding was the participants’ satisfaction with participating in sport in the same
environment as typically developing individuals. Individuals with disabilities stated that this shared experience
made them feel not separate from the group, but the same as and equal to everyone else. Indeed, inclusion and
integration acquire meaning not merely through physical co-presence but through reciprocal interaction
between individuals with disabilities and their typically developing volunteer peers (Maher et al., 2023; Spaaij,
2015; Walseth, 2006). This positive experience was strengthened when the supportive role was grounded in
reciprocal interaction; however, when it was focused solely on providing direction by typically developing
individuals, the sense of belonging could weaken. This supports the critical physical education and sport
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literature, which argues that integration does not invariably produce an inclusive experience and may create
an “illusion of inclusion” (Giese et al., 2024; Haegele, 2019; Stride et al., 2022).

In conclusion, this study reveals that adapted sport provides a transformative environment that supports the
social adaptation, belonging, and communication experiences of individuals with intellectual disabilities. The
findings demonstrate that inclusive sport practices should aim not only to include individuals in activities but
also to ensure their social acceptance, enable their autonomous participation in the process, and support them
in establishing a meaningful place within the group. In this context, adapted sport environments that support
autonomy, tolerate mistakes, and center reciprocal interaction may create more sustainable and inclusive
experiences of social participation (Aggerholm & Breivik, 2021; Haegele & Maher, 2023; Walseth, 2006).

Future studies may examine the long-term effects of adapted sport activities on social adaptation and belonging
across different disability groups and age levels. Comparative designs may also be developed to investigate
the conditions under which peer support and autonomy-supportive teaching strategies are more effective.
Finally, qualitative studies that examine in depth the perceptions and transformations of typically developing
individuals regarding their experiences in adapted sport may provide a more holistic understanding of inclusive
sport practices.
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