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arasindaki iliskinin incelenmesidir. Aragstirmada okul tiikenmisligi ile depresyon ve kaygi

Makale Gegmisi: arasindaki betimsel ve yordayicl iligkiler incelenmistir. Calisma grubunun segiminde

Gelis 16.01.2018 uygun ornekleme yodntemi kullaniimistir. Arastirmanin  galisma grubunu bir il

Duzeltme 28.06.2018 merkezindeki liselerde 6grenim goérmekte olan 712 Ogrenci olusturmaktadir.

Kabul 17.09.2018 Arastirmada veri toplama araci olarak okul tiikenmisligi olgegi ve depresif belirtiler

olgegi kullaniimistir. Arastirma surecinde elde edilen verilerin analizi i¢in korelasyon

Anahtar Kelimeler: analizi ve regresyon analizi kullanilmistir. Yapilan analizler sonucunda; okul

Okul tiikenmisligi, depresyon, tikenmisligi ile depresyon ve kaygl arasinda pozitif yonli ve anlamli iligkiler oldugu

kaygl. tespit edilmis; ayrica okul tilkenmisliginin depresyon ve kayginin anlamli bir yordayicisi
oldugu saptanmigstir. Arastirmadan elde bulgular dogrultusunda, okul tiikenmisliginin
depresyon ve kaygi icin 6nemli bir risk faktéri oldugu soéylenebilir.

Introduction

The overwhelming burden of responsibilities and workload can result in stress and pressure in every
stage of life. Adult individuals try to cope with these responsibilities and workload, while students
making an effort be successful in academic exams and centralized examinations. As a result of the
intensive examinations, students who are in secondary education embark on a new race in order to
transition to university. For students, the duties and responsibilities to be fulfilled at school, in addition
to the expectations of school and family, concern for their future and career planning become very
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tiresome. High school students become even more challenged with the additional burden of
adolescence-related issues. Some students manage to cope with these challenges in this period,
whereas others fail and undergo various problems such as school burnout, depression and anxiety.

School Burnout

The concept of burnout, widely encountered at schools in recent years, is a problem commonly
associated with an individual’s professional life. ‘Burnout’ was initially introduced by Herbert
Freudenberger (1974), who described it as the feeling of being worn out, exhausted and a failure
resulting from the overuse of energy, power and other internal resources. Burnout has been a subject of
interest in many cultures, with numerous studies conducted since the term was introduced (Cherniss,
1988; Lee and Ashfort, 1996; Maslach & Jackson, 1981; Shirom, 1989). Maslach, Schaufeli and Leiter
(2001) describe the concept of burnout as the uncontrolled use of an individual’s energy, power and all
other resources as a result of physical, mental and emotional wear and tear.

As a widely encountered issue particularly among face-to-face occupational groups, “burnout” has in
time exceeded occupational boundaries and became a more generic issue. For instance, unemployed
individuals, people that have failed to achieve their goals in life, or those who fail to gain their expected
scores from examinations may also undergo burnout (Sarigéz & Cermik, 2012). The intense study pace
may become a serious source of stress for students (Seger & Gengdogan, 2012). The findings of the
research showed that the stress levels of the students who passed the important examination processes
were higher when compared to the other students (Kutsal & Bilge, 2012); academic stress, anxiety in
students, time management and satisfaction with leisure activities (Misra & Mckean, 2000). In some
studies, it has been stated that stress is one of the causes of burnout (Capulcuoglu & Giindiiz, 2013;
Parker & Salmela-Aro, 2011). Although students are not regular employees of schools, the act of
studying has been regarded as an occupation as a result of the expectations of school and family from
students and their everlasting duties and responsibilities; in addition to their obligation to attend school
on weekdays (Salanova, Schaufeli, Martinez & Breso, 2009; Salmela-Aro, Savolainen & Holopainen,
2009; Schaufeli, Martinez, Pinto, Salanova & Bakker, 2002; Yang, 2004).

School burnout has been defined as the feeling of being worn out by the expectations of school
thereby taking a cynical and negligent attitude toward the school and feeling incompetent (Salmela-Aro,
Kiuru, Leskinen & Nurmi, 2009; Salmela-Aro, Kiuru, Pietikainen, & Jokela, 2008). Similarly, Aypay (2011)
defined school burnout as students’ undergoing physical, mental and emotional depreciation resulting
from the demanding nature of school and educational life. School burnout has three subdimensions:
emotional exhaustion, depersonalization, and a feeling of underachievement (Salmela-Aro et al., 2008).
Students who think that they cannot meet the demands and expectations of the education process and
will fail can be emotionally exhausted, become cynical and irresponsible with regard to the duties and
responsibilities of the school, and may become insensitive, which can lead to a lack of success (Kutsal,
2009).

Students encounter various difficulties in every stage of their education. The high school years pose
a higher risk of school burnout with an increase in academic responsibilities and duties in addition to the
concerns that high school students have for the future. The higher possibility of undergoing school
burnout in high school years highlights the need to conduct in-depth studies on school burnout-related
issues. Findings from previous literature revealed that school burnout may be associated with a variety
of variables. In some of these studies, a negative correlation was reported between school burnout and
academic success (Balkis, Duru, Bulus & Duru, 2011; Bask & Salmela-Aro, 2013; May, Bauer & Finchama,
2015), psychological well-being (Kara, 2014) and subjective well-being (Aypay & Eryilmaz, 2011; Parker
& Salmela-Aro, 2011; Raiziene, Pilkauskaite-Volickiene & Zukouskiene, 2014; Tuominen-Soini, Salmela-
Aro & Niemivirta, 2011); whereas a positive and significant correlation was reported between school
burnout and having weak family ties (Salmela-Aro & Tynkkynen, 2012), academic distress (Santen, Holt,
Kemp & Hemphill, 2010), some psychological problems such as depression, anxiety and stress (Capri &
Sonmez, 2013; Dahlin & Runeson, 2007; Salmela-Aro & Upadyaya, 2015; Seger, 2015).
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Depression among Adolescents

Symptoms of depression include decreased desire to eat or overeating, problems sleeping or
oversleeping, diminished intrinsic energy or feeling exhausted, decreased self-esteem, difficulty in
focusing and deciding, and hopelessness (APA, 2013). Depression is defined as a psychological syndrome
that manifests with various symptoms such as thinking, speaking in an effective manner, retarded
motions, calmness, feeling worthless and underestimating oneself, reluctance and desperation (Oztiirk
& Ulusahin, 2011). The term ‘depression’ that seen at mild, moderate and major levels according to
their severity is used to define an abnormal mood governed by unhappiness and misery. Depressive
symptoms can be defined as a reaction of individuals to unexpected environmental changes and vital
events (Turkgapar, 2013).

Previous studies show that depression is a mental disorder widely encountered among adolescents
(Bodur & Kigtikkendirci, 2009; Durukan et. al, 2011; Eskin, Ertekin, Harlak, & Dereboy, 2008; Lewinsohn,
Rohde, & Seeley, 2000; Melnyk, Brown, & Jones, 2003). Several findings indicate that depression
suffered in adolescence is closely associated with the personal, social, private and academic life of
individuals. Research results also show that the risk of depression and likelihood of undergoing related
mental disorders is associated with a depression history among family members (Mizrahi, 2016), conflict
between parents and adolescents (Weismann et al., 2006), school failure and low average grades
(Undheim & Sund, 2005), the use of alcohol and cigarettes (Malone, 2013), peer groups and an
adolescent’s relationship with peers (Afifi, Al Riyami, & Morsi, 2006), and negative opinions on physical
appearance and self-esteem (Eberhart, Shih, Hammen, & Brennan, 2006). Studies about the prevalence
and epidemiology of depression indicate that depression is prevalent at a rate of two percent and five
percent before and during adolescence respectively (Kessler, Avenevoli, & Merikangas, 2001; Gorker,
Korkmazlar, Durukan, & Aydogdu, 2004). The findings of another study showed that the prevalence of
severe depression was 9.6 percent, and 5.4 percent among female and male high school students
respectively (Ertem & Yazici, 2004). In another study, the prevalence of depression among students aged
between 16 and 18 years old was found to be 26.2 percent (Bostanci, Ozdel, & Oguzhanoglu, 2005).

Anxiety among Adolescents

Anxiety is commonly defined as a subjective psychiatric disorder and sense of restlessness, emerging
without the need for a source of stress or another stimulus, and preventing individuals from performing
their daily functions and activities (APA, 2007). Related studies show that anxiety is very common
among children and adolescents (Schniering, Hudson & Rapee, 2000; Verhulst, Ende, Ferdinand &
Kasius, 1997). As indicated by some of the epidemiologic study results, the prevalence of anxiety among
children varies between eight percent and 17.3 percent (Bernstein, Borchardt & Perwien, 1996; Costello,
1989). Beesdo, Knappe and Pine (2009) reported that the prevalence of lifelong anxiety disorder in
children and adolescents varies between 15 percent and 20 percent. A study of 1079 adolescents aged
from 12-18 years old showed that the prevalence of anxiety disorder is 7.5 percent and 6.8 percent
among female and male individuals respectively (Gérker et al., 2004). It has been reported that anxiety
disorders induce adverse results on the school, domestic and social functions of children and
adolescents (Silver, Shapiro & Milrod, 2013) and children and adolescents diagnosed with anxiety
disorders undergo difficulties in academic fields due to low self-esteem, social isolation and low social
skills (Strauss, 1988).

Literature indicates that depression and anxiety emerge as serious problems, particularly among
adolescents. Several studies (Burwell & Shirk 2006; Kandemir, 2012; Meadows, Brown, & Elder, 2006;
Ozcan et al., 2013; Ozyiirek & Demiray, 2010; Tiirkles, Hacihasanoglu & Capar, 2008; Zorbaz & Tuzgdl
Dost, 2014) have addressed the relationship between depression, anxiety and a variety of variables;
however, few studies have been carried out on school burnout and the effects that the psychological,
social and academic condition of adolescents have on anxiety and depression. It is important to
investigate the relationship between school burnout and depression and anxiety in the the findings that
depression predicts school burnout (Capri & Sonmez, 2013; Salmela-Aro et al., 2008; Secer, 2015) and
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school burnout may lead to depression (Fiorillia, Stasioa, Chiacchiob, Pepec & Salmela-Aro, 2017;
Salmela-Aro, Upadyaya, Hakkarainen, Lonka & Alho, 2017).

School burnout has been estimated to have a significant effect on depression and anxiety as it is
accompanied by emotional exhaustion, depersonalization and the feeling of underachievement. In this
respect, school burnout is considered as a significant potential risk of depression and anxiety among
adolescents. This is further supported by the vast number of depression and anxiety-related findings in
the studies performed with high school students who undergo academic underachievement (Bulut Serin
& Topses, 2017; Fergusson & Woodward, 2002; Li, & Lerner, 2011; Maurizi, Grogan-Kaylor, Granillo &
Delva, 2013; Wang & Sheikh-Khalil, 2014). In this context, investigation of the relationship between
school burnout, depression and anxiety constitutes the aim of this research.

Method
Research Model

This study was carried out as a descriptive research with a survey method. This model is generally
used to determine the interaction between two or more variables and the extent of the interaction. A
survey method does not yield a real cause and effect relationship; instead, it enables prediction of a set
of variables and their status in line with the information as to a specific variable (Buytikozturk, Cakmak,
Akgiin, Karadeniz & Demirel, 2014).

Participants

The population of this research consisted of high school students in state schools in Erzurum
provincial centre in the 2015-2016 school year. A convenience sampling method was used in the
research. In calculating the population’s size, total figures related to the population were obtained from
the Provincial Directorate of National Education on the basis of a 99 percent confidence interval in an
attempt to achieve the sample size that was high enough to represent the total figure (25500). The
research process started in accordance with the permission received from the Provincial Directorate of
National Education, and the researcher gathered the data. After informing the students about the
research, data collection tools were applied to the volunteer students.

Gender, age range, class level and school type information of the study group are shown in Table-1.
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Table-1.

Descriptive Statistics on Some Demographic Characteristics of the Study Group

Veriables N %
Female 346 51.4
Gender Male 366 48.6
Total 712 100
14 29 4.1
15 226 32.6
16 248 35.7
AgeRange 147 21.2
18 43 6.2
Total 693 100
9 370 52.4
10 198 28
Class Level 11 102 14.4
12 36 5
Total 706 100
Science and Technology 44 6.2
Social Sciences 26 3.6
Native Anatolian 396 56.1
School Type Vocational and Technical 180 25.5
Anatolian Imam Hatip 59 8.3
Total 705 100
Instrument

School Burnout Inventory

This inventory was developed by Salmela-Aro et al. (2009) as a self-report Likert-type scale to
measure school burnout among children. The Turkish version was introduced by Secer, Halmatov, Veyis
and Ates (2013). The scale consists of three sub-scales — emotional exhaustion, depersonalization and
feeling of underachievement — with nine items. Confirmatory factor analysis of the scale was performed,
and the three-factor structure of the scale was found for the Turkish sample (RMSEA; .06, CFI;.94,
TLI.93). Cronbach alpha internal consistency reliability coefficient of the scale was .87 and test-retest
reliability was reported as .88.

Depressive Symptoms Inventory

This scale was developed by Ebesutani et al. (2012) to evaluate the symptoms related to depression
and anxiety disorders among children and adolescents, and its Turkish adaptation was introduced by
Secer and Simsek (2015). This Likert-type scale consists of 25 items and two subscales. High scores
received from the two subscales are indicative of the high probability of depression and anxiety
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symptoms. The adaptation study is conducted with children and adolescents between 13-18 years old.
Construct validity confirmatory factor analysis was performed during its adaptation into Turkish culture,
which yielded significant CFA results (RMSEA: .071, RMR: 065, SRMR: .070, NFI: .97, CFl: .98). The
Cronbach alpha internal consistency reliability coefficient of the scale was .87 and the item total
correlation values varied between .37 and .81, and it was determined that the scale had sufficient
reliability values.

Data Collection Procedure

Following the implementation of the data collection tools, the inventory forms completed by the
participants were subjected to a general review and 14 inventory forms with missing or multiple
answers or those deemed invalid were excluded from the data set. The data were initially transferred to
a digital environment and then the data set was reviewed in terms of extreme values. This resulted in
the exclusion of 22 forms from the analysis. Following the extreme value check, the scale’s suitability for
assumptions of parametric tests was evaluated. In this context, a Kolmogorov-Smirnow test was applied
for normality, and the inventory was not found to meet the normality requirements (p=.00). This is
common in large samples (Pallant, 2017). Then histogram, Q-Q graph, P-P graph, skewness and kurtosis
values were examined together (Seger, 2015) and the scale’s suitability for assumptions of parametric
tests was detected. Finally, 712 of 748 students were included in the analysis. After ensuring that the
data set met the single and multi-variable normality criteria required for parametric tests, the statistical
analyses were performed using the SPSS 22.00 software package.

The fundamental criteria of regression analysis were checked whether there is a multiple-connection
problem. In line with the obtained data, the tolerance value of emotional exhaustion, depersonalisation
and underachievement subscales were found as .58, .48 and .46 respectively. The values, which were
higher than .10, are indicative of the normality of the dataset. VIF values were found as 1.70, 2.04 and
2.14 respectively. VIF scores lower than 10 indicate that the data set does not have a multicollinearity
problem. Finally, the Durbin-Watson value (1.93) indicates that the data set is suitable for regression
analysis as this value remains between 1-3, which are the criteria values.

Results

During the course of the research, a Pearson product-moment correlation analysis was performed to
determine the relationship between school burnout and depression-anxiety, and a multiple linear
regression analysis was performed to determine the predictive role of school burnout on depression and
anxiety and findings is shown in Table-2, Table-3 and Table-4.

The findings obtained after the analysis of research data are given below.
Table-2.

Correlation between School Burnout, Depression and Anxiety

Variable X sd 1 2 3 4 5
1. Depression 22.16 6.06 -

2. Anxiety 28. 89 7.82 .67%* -

3. Emotional Exhaustion 12.39 3.46 A9** A0** -

4. Depersonalization 8.37 3.43 .50%* .35%* .58%** -

5. Feeling of 5.50 2.28 AB** .39%* .60** .69** -
Underachievement

** p<.01

As indicated in Table-2, there are positive and significant correlations between emotional exhaustion
and depression (r=.488, p<.01) and anxiety (r=.402, p<.01); between depersonalisation and depression
(r=.500, p<.01) and anxiety (r=.345, p<.01); and between the feeling of underachievement and
depression (r=.480, p<.01) and anxiety (r=.392, p<.01).
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Table-3.

Multiple Linear Regression Analysis for School Burnout and Depression

Variable B Standard Error t p
Constant 10.751 .703 15.285 .00
Emotional Exhaustion 436 .071 .249 6.171 .00**
Depersonalization 432 .078 .245 5.531 .00**
Feeling of .432 120 .163 3.591 .00**

Underachievement

R=.56, R*=.32, F=112.05, **p< .01

As indicated by the values in Table-3, emotional exhaustion, depersonalisation and the feeling of
underachievement combined account for 32 percent of the variance in depression (R=.56, R?=.32,
F=112.05, p<.01). An analysis of predictor variables in addition to B and t values show that emotional
exhaustion (B=.25, t=6.171), depersonalisation (B=.25, t=5.531) and the feeling of underachievement
(B=.16, t=3.591) are significant predictors of depression in descending order of significance.

Table-4.

Multiple Linear Regression Analysis for School Burnout and Anxiety

Variable B Standard Error B t p
Constant 17.006 .987 17.225 .00
Emotional Exhaustion .549 .099 .243 5.533 .00**
Depersonalization .159 .110 .070 1.446 .14
Feeling of .681 .169 .198 4.033 .00**

Underachievement

R=.45, R?=.20, F= 58.746, **p< .01

The figures in Table-4 show that emotional exhaustion, depersonalisation and the feeling of
underachievement collectively account for 19% of the overall variance in anxiety (R=.45, R?=.20,
F=58.746, p<.01). However, predictor variables, 3 and t values indicate that the depersonalisation
subscale (B=.07, t=1.446) alone is not a significant predictor of anxiety; emotional exhaustion (B=.24,
t=5.533) and feeling of underachievement (B=.20, t=4.033) are significant predictors of anxiety in
descending order of relative significance.

Discussion & Conclusion

In the research it is determined that there was a positive and significant correlation between school
burnout, depression and anxiety in high school students.

Related literature shows similar results to those found in this research. Many studies have revealed
positive and significant associations between school burnout and depression (Dahlin & Runeson, 2007;
Dyrbye, Thomas, Harper, Massie, Power & Eacker, 2009; Nagar, Baykan & Cetinkaya, 2012; Schonfeld &
Renzo, 2016, Yan, Lin, Su & Liu, 2018). Capri & Sonmez’s (2013) study of high school students yielded
positive and significant findings between the depression and anxiety scores of students. Furthermore,
Salmela-Aro et al., (2017) reported that there is a significant correlation between internet usage, school
burnout and depressive symptoms. Studies on school burnout also revealed the presence of significant
correlations between burnout and depression (Fiorillia et al., 2017; Kiuru, Aunola, Nurmi, Leskinen &
Salmela-Aro, 2008; Salmela-Aro et al., 2008; Salmela-Aro & Upadyaya, 2015; Walburg, Mialhes &
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Moncla, 2016). The positive and significant correlation found between school burnout, depression and
anxiety is consistent with related research findings.

In the study, it was determined that school burnout had positive and predictive effects on
depression and anxiety in high school students. The findings of the research revealed that all three
scales of school burnout predicted the depression subscale. However, the emotional exhaustion and
feeling of underachievement subscales predict anxiety, but the depersonalisation subscale was not
found to be a significant predictor for anxiety. Literature findings show that there is a predictive
relationship between anxiety and depersonalization subscale (Gapulcuoglu, 2012; Capri and S6nmez,
2013; Salmela-Aro et al., 2009, Slivar, 2001) and this study’s findings are not consistent with similar
investigations. While there is a significant relationship between depersonalisation and anxiety, other
variables (emotional exhaustion and feeling of underachievement) taken into account for regression
equality show that there may be a mediating effect between depersonalisation and anxiety. For this
reason, the depersonalisation subscale may not have predicted anxiety.

In the related literature, there is limited number of studies as to whether school burnout predicts
depression and anxiety. Fiorillia et al.’s (2017) study of high school students indicated that school
burnout has strong direct and indirect effects on depressive symptoms. Moreover, a study on school
burnout among high school students revealed that depression and anxiety symptoms were found to be
significant predictors for all three subscales of school burnout (Capri & Sénmez, 2013). In a study
conducted with university students, anxiety and stress was found to be significant predictors of school
stress (P6hlmann, Jonas, Ruf, & Harzer, 2005). Seger (2015) studied burnout among university students
and reported that psychological adjustment disorders such as depression, anxiety, stress are significant
predictors of school burnout. Another study of high school students suggests that excessive internet use
may lead to school burnout and that school burnout may lead to depressive symptoms (Salmela-Aro et
al., 2017). Salmela-Aro et al. (2008) carried out research on two different adolescent groups and
concluded that school burnout was predicted by depression and in turn, depression was predicted by
school burnout. The notable finding in this study is that school burnout more strongly predicted
subsequent depressive symptoms later on rather than vice versa. This finding can be interpreted as a
correlation between school burnout and depressive symptoms that depressive symptoms in puberty will
have a triggering effect on school exhaustion.

School burnout is a concept that must be taken seriously due to the possibility that it leads to
depression (Salmela-Aro et al., 2009). Based on the results of this research, it appears that school
burnout can be an important causal factor for depression and anxiety. The fact that the concept of
school plays a central role in the life of high school students, that the high school years have great
importance in the context of transition to university and that this period coincides with adolescence
means that the school experience can lead to school burnout in students. Students who are
experiencing depression and anxiety can perceive and assess their situation at school more adversely
due to the effects of school burnout. As a result, depression and anxiety may also increase with the
increase in school burnout. In this respect, school burnout can be considered as a risk factor for
depression and anxiety experienced during adolescence.

School burnout has the potential to pose an obstacle for students fulfilling their school duties and
responsibilities, thereby having adverse effects on their educational life through preventing them from
meeting expectations and coping with educational issues. As a result, it can be considered that the
students who experience school burnout may have more possibilities of experiencing emotional
disturbances such as depression and anxiety. In this context, detection of the students who undergo
school burnout and providing them with the required psychological assistance can be proposed as a
primary suggestion. in addition, determination of how factors such as parent attitudes, teacher
approaches, school perception of the student and loyalty-attachment to the school can induce school
burnout would contribute to the development of preventive counselling services. Also, With family and
teacher trainings to be organized, parents and teachers can be informed about school burnout and help
students overcome this problem. School administrators could reduce the expectation of academic
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success by introducing extra curricula activities such as arts and sports events, competitions, trips that
will increase students’ loyalty to the school and can bring the students’ perception of school to a
positive level. In addition, psychological counsellors working in schools may develop individual and
group psychological counselling sessions and psychoeducation programs focusing on prevention and
reduction of school burnout in the sense that school burnout is a significant predictor of depression and
anxiety in high school students. With regard to the finding that the depersonalisation subscale cannot
predict anxiety, using the scales in this research, re-research with high school students in the 14-18 age
group may be important in terms of testing this finding. Also, investigations can be made to discover
other variables that have intermediary effects between depersonalisation subscale and anxiety.

Selection of adolescents aged 14-18 receiving education in a provincial centre’s state schools as the
study group and the use of a survey method, assuming that the measurements are based on self-report
and that individuals participating in the research have accurate and unbiased statements on their own
situation can be seen as the limitations of this research. In addition to performing experimental studies
on the concepts of school burnout, depression and anxiety, the use of larger populations with children
fewer than 14 and private school students from a variety of provinces and regions hold importance for
the generalisability of the research findings.
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Tiirkge Siirimui

Giris

Yasamin her alaninda artan sorumluluklar ve is yukd, stres ve baskiyl da beraberinde getirmektedir.
Yetiskinler yasam sorumluluklari ve mesleklerinin gerektirdigi is yluklyle miicadele ederken; 6grenciler
de akademik galismalarda ve merkezi sinavlarda basarili olmak icin ¢aba sarf etmektedir. Yogun sinav
siiregleri sonucunda ortadgretim kurumlarina yerlesen 6grenciler, yeterince dinlenemeden kendilerini
Uiniversiteye gecis adiyla yeni bir yarisin icinde bulmaktadir. Okulda 6grencinin yerine getirmesi gereken
gorev ve sorumluluklar, okul ve ailenin 6grenciden beklentileri, 6grencinin gelecek ve kariyer planlama
kaygisi gibi sebepler 6grenciyi yormaktadir. Biitiin bunlara ergenlik sorunlarinin eklenmesiyle beraber;
lise donemi 6grenciler igin zor bir siirece dontismektedir. Bu siirecteki zorluklarla bazi 6grenciler olumlu
bir sekilde basa cikabilirken; bazilari zorluklarin stesinden gelemeyip okul tilkenmisligi, depresyon ve
kaygi gibi problemler yasayabilmektedir.

Okul Tukenmigligi

Son yillarda okul kavrami ile birlikte kullanilan tikenmislik; genel anlamda is ve meslek yasami ile ilgili
bir sorun olarak bilinmektedir. Tikenmislik ilk kez Herbert Freudenberger (1974) tarafindan eneriji, glic
ve diger kisisel i¢ kaynaklarin asiri kullanimi sonuncu ortaya ¢ikan yipranma, basarisiz olma ve bitkin
diisme hali olarak tanimlanmistir. ilerleyen yillarda yapilan ¢ok sayida arastirma (Cherniss, 1988; Lee ve
Ashfort, 1996; Maslach ve Jackson, 1981; Shirom, 1989) ile tiikenmislik, bircok kiltiirde dikkat ¢eken bir
konu olmustur. Maslach, Schaufeli ve Leiter (2001) tikenmislik kavramini; bireylerin enerji, glic ve diger
tim kaynaklarini kontrolstiz bir sekilde kullanmasi sonucu bedensel, zihinsel ve duygusal agidan
yipranma ve bitkin diisme hali olarak ifade etmistir.

Ozellikle yiiz yiize etkilesim iceren meslek gruplarinda siklikla ele alinan tiikenmislik, zamanla isyeri
sinirlarini asarak; daha kapsamli sekilde ele alinmaya baslamistir. S6z gelimi issiz bireylerde, hayatta
amaglarina ulasamamis yetiskinlerde ya da sinavlardan bekledigi 6lglide puanlar elde edememis
dgrencilerde de titkenmislik yasanabilmektedir (Sarigdz ve Cermik, 2012). Ogrenciler igin yogun egitim
temposu 6nemli bir stres kaynagina donlisebilmektedir (Secer ve Gengdogan, 2012). Arastirma bulgulari,
o6nemli sinav sireglerinden gecen 6grencilerin stres dizeylerinin, diger 6grencilerle karsilastirildiginda
daha yiksek oldugunu gosterirken (Kutsal ve Bilge, 2012); akademik stresin 6grencilerde kaygi, zaman
yonetimi ve bos zaman etkinliklerinden doyum alma gibi kavramlarla iliskili oldugunu ortaya
koymaktadir (Misra ve Mckean, 2000). Bazi arastirmalarda ise, stresin, tikenmisligin nedenlerinden biri
oldugu belirtilmistir (Capulcuoglu ve Giindiiz, 2013; Parker ve Salmela-Aro, 2011). Ogrenciler dogrudan
okul ¢alisani olmadigi halde; hafta ici her giin okula gitmeleri okuldaki gérev ve sorumluluklarinin
sureklilik gostermesi, 6grenciligin bir is olarak degerlendiriimesine zemin hazirlamistir (Salanova,
Schaufeli, Martinez, ve Breso, 2009; Salmela-Aro, Savolainen ve Holopainen, 2009; Schaufeli, Martinez,
Pinto, Salanova ve Bakker, 2002; Yang, 2004).

Okul tiikenmisligi, 6grencinin okulun beklentilerinden tiikenmesi, okula dair alayci ve umursamaz bir
tutum gelistirmesi ve kendini yetersiz hissetmesi seklinde ifade edilmistir (Salmela-Aro, Kiuru, Leskinen
ve Nurmi, 2009; Salmela-Aro, Kiuru, Pietikdinen ve Jokela, 2008). Aypay (2011) ise okul tiikenmisligini;
okulun ve genel anlamda egitim yasantisinin 6grenciden asiri talepte bulunmasi sonucu, 6grencinin
fiziksel, zihinsel ve duygusal olarak yipranmasi ve bitkin diismesi olarak agiklamaktadir. Okul
tikenmisliginin duygusal tiikenme, duyarsizlasma ve disik basari hissi seklinde li¢ alt boyutu oldugu
belirtilmistir (Salmela-Aro vd., 2008). Egitim siirecinde, asiri talep ve beklentileri karsilayamayacagini ve
basarisiz olacagini diisiinen 6grenci; duygusal agidan tiikenebilir, okuldaki gérev ve sorumluluklara karsi
alayci ve umursamaz bir tutum sergileyerek duyarsizlasabilir ve diisiik basari hissine kapilabilir (Kutsal,
2009).
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Ogrenciler egitimin her asamasinda cesitli zorluklar yasamaktadir. Lise yillarinda égrencilerin ergenlik
déneminde olmasi, akademik anlamda gorev ve sorumluluklarinin artmasi ve yogun gelecek kaygisi
yasamalari, bu doénemi okul tikenmigligi agisindan riskli hale getirmektedir. Lise déneminde okul
tikenmisliginin yagsanma ihtimalinin fazla olmasi, okul tikenmigliginin iliskili olabilecegi problemleri
arastirmayi gerekli kilmaktadir. Yapilan bazi arastirmalarda okul tikenmisligi ile akademik basari (Balkis,
Duru, Bulus ve Duru, 2011; Bask ve Salmela-Aro, 2013; May, Bauer ve Finchama, 2015), psikolojik iyi olus
(Kara, 2014) ve 6znel iyi olus arasinda (Aypay ve Eryllmaz, 2011; Parker ve Salmela-Aro, 2011; Raiziene,
Pilkauskaite-Volickiene ve Zukouskiene, 2014; Tuominen-Soini, Salmela-Aro ve Niemivirta, 2011)
negatif; aile baglarinin zayif olmasi (Salmela-Aro ve Tynkkynen, 2012), akademik stres (Santen, Holt,
Kemp ve Hemphill, 2010), depresyon, kaygi ve stres gibi bazi psikolojik sorunlar (Capri ve Sénmez, 2013;
Dahlin ve Runeson, 2007; Salmela-Aro ve Upadyaya, 2015; Secer, 2015 ) ile okul tikenmisligi arasinda
pozitif iliskiler oldugu belirlenmistir.

Ergenlerde Depresyon

Depresyon; yeme isteginin azalmasi veya asiri yemek yeme, uyuyamama ya da asiri uyuma, enerji
disukligu ve bitkinlik hissetme, benlik saygisinda azalma, odaklanma ve karar vermekte gliclik yasama
ve umutsuzluk duygular gibi ¢ok sayida belirti ile gézlenen ¢okkinlik durumu olarak tanimlanmistir
(APA, 2013). Oztiirk ve Ulusahin (2011) depresyonu; derin {iziintiilii bir duygulanim iginde diistinme,
konusma ve hareketlerde yavaslama ve durgunluk, degersizlik, kendini kiiciik gorme, isteksizlik,
karamsarlik gibi cok sayida belirtiyi iceren bir rahatsizlik olarak ifade etmektedir. Yogunluguna gore hafif,
orta ve agir dizeylerde gorilebilen depresyon, mutsuzluk ve kederin hakim oldugu normal disi bir
duygudurumu tanimlamada kullanilmaktadir. Depresif belirtiler bireyin ¢evresel degisiklikler ve yasamsal
olaylara verdigi bir tepki olarak da ele alinmaktadir (Turkcapar, 2013).

Yapilan arastirmalarda, depresyonun ergenlerde yaygin olarak ortaya ¢ikan rahatsizliklardan biri
oldugu ve ergenlikte yasanan depresyon ile kisisel, sosyal, ailevi ve akademik yasantilar arasinda yakin
iliski bulundugu goérilmektedir (Bodur ve Kiiglikkendirci, 2009; Durukan vd., 2011; Eskin, Ertekin, Harlak
ve Dereboy, 2008; Lewinsohn, Rohde ve Seeley, 2000; Melnyk, Brown ve Jones, 2003). Arastirma
bulgulari, aile Gyelerinde depresyon oOykisid olmasinin (Mizrahi, 2016), ebeveyn-ergen catismasinin
(Weismann vd., 2006), okul basarisizhiginin ve disiik not ortalamasinin (Undheim ve Sund, 2005) alkol ve
sigara kullaniminin (Malone, 2013), akran gruplarinin ve ergenin akranlariyla olan iliskisinin (Afifi, Al
Riyami ve Morsi, 2006) ve fiziksel gorinim ve 6zsaygiya iliskin olumsuz bakis agisinin (Eberhart, Shih,
Hammen ve Brennan, 2006) depresyon ile iliskili oldugunu ortaya koymaktadir. Depresyon yayginligi ile
ilgili yapilan arastirmalarda, depresyon yayginliginin ergenlik dénemi éncesinde % 2, ergenlik doneminde
ise % 5 oldugu belirtilmistir (Kessler, Avenevoli ve Merikangas, 2001; Gorker, Korkmazlar, Durukan ve
Aydogdu, 2004). Baska bir arastirmada lise 6grencisi kizlar arasinda agir depresyon yayginliginin % 9.6
oraninda gorildigu, erkeklerde ise bu oranin % 5.4’ e diistigu tespit edilmistir (Ertem ve Yazici, 2004).
Bir diger arastirmada ise 16 - 18 yas grubundaki 6grencilerde depresyon goriilme oraninin % 26.2 oldugu
saptanmistir (Bostanci, Ozdel ve Oguzhanoglu, 2005).

Ergenlerde Kaygi

Oznel bir rahatsizlik ve huzursuzluk hissi seklinde ifade edilen kaygi; herhangi bir stres kaynagi ya da
uyaran olmadigl halde ortaya ¢ikan ve glinliik etkinliklerin yerine getirilmesini engelleyecek siddette
meydana gelen psikiyatrik bir bozukluk olarak tanimlanmaktadir (APA, 2007). Arastirmalar, kayginin
cocuk ve ergenlerde olduk¢a yaygin oldugunu gostermektedir (Schniering, Hudson ve Rapee, 2000;
Verhulst, Ende, Ferdinand ve Kasius, 1997). Bazi epidemiyolojik calismalarda, cocuk ve ergenlerde kaygi
gorilme sikliginin % 8 ile % 17.3 oldugu tespit edilmistir (Bernstein, Borchardt ve Perwien, 1996;
Costello, 1989). Beesdo, Knappe ve Pine (2009)’'in arastirmasinda; ¢ocuk ve ergenlerde yasam boyu kaygi
bozuklugu gorilme sikliginin % 15 ile % 20 arasinda degistigi saptanmistir. 12 - 18 yas araligindaki 1079
ergen Uzerinde gergeklestirilen bir arastirmada; kaygi bozuklugu oraninin kizlarda % 7.5, erkeklerde ise %
6.8 oldugu belirtilmistir (Gorker vd., 2004). Kaygi bozukluklarinin, cocuk ve ergenlerin okul, aile iliskileri
ve sosyal islevselliklerinde olumsuz sonuglara yol actigi (Silver, Shapiro ve Milrod, 2013); kaygi bozuklugu
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olan c¢ocuk ve ergenlerin diisiik benlik saygisi, sosyal izolasyon, diisik sosyal beceri ve akademik
alanlarda zorluk yasadigi ifade edilmektedir (Strauss, 1988).

Literatiire iliskin veriler, ergenler arasinda depresyon ve kayginin énemli bir problem oldugunu,
ergenlerde yaygin olarak goruldiglini ortaya koymaktadir. Yapilan arastirmalarda ergenlerde depresyon
ve kaygi ile bircok degisken arasindaki iliskinin (Burwell ve Shirk 2006; Kandemir, 2012; Meadows, Brown
ve Elder, 2006; Ozcan vd., 2013; Ozyiirek ve Demiray, 2010; Tirkles, Hacthasanoglu ve Capar, 2008;
Zorbaz ve Tuzgdl Dost, 2014) ele alinmasina karsin, bireylerin psikolojik, sosyal ve akademik durumlari
basta olmak Uzere birgok yonden olumsuz etkilenmelerine yol agabilen okul tikenmisliginin depresyon
ve kaygi Uzerindeki olasi etkilerinin heniiz yeterince ele alinmadigl sdylenebilir. Depresyonun okul
tiikenmisligini yordadig bulgulari (Capri ve S6nmez, 2013; Salmela-Aro vd., 2009; Seger, 2015) ve okul
tikenmisliginin de depresyona yol acgabilecegi bulgulari (Fiorillia, Stasioa, Chiacchiob, Pepec ve Salmela-
Aro, 2017; Salmela-Aro, Upadyaya, Hakkarainen, Lonka ve Alho, 2017) dikkate alindiginda, okul
tikenmisligi ile depresyon ve kaygi arasindaki iliskinin arastirilmasi 6nem tasimaktadir.

Okul tikenmisliginin dogasi geregi duygusal tiikenme, duyarsizlasma ve dusik basari hissi siiregleri
ile depresyon ve kaygi Uzerinde etki olusturabilecegi tahmin edilmektedir. Bu yonlyle ergenlerde
depresyon ve kaygl yasamasinda okul tikenmigliginin  6nemli bir risk kaynagi olabilecegi
distntlmektedir. Akademik agidan sorun yasayan lise 6grencileri ile yapilan arastirmalarda depresyon
ve kaygl bulgularina sikga rastlanmasi (Bulut Serin ve Topses, 2017; Fergusson ve Woodward, 2002; Li, ve
Lerner, 2011; Maurizi, Grogan-Kaylor, Granillo ve Delva, 2013; Wang ve Sheikh-Khalil, 2014) bu
distnceyi glclendirmektedir. Bu dogrultuda okul tiikenmisligi ile depresyon ve kaygi arasindaki iliskinin
incelenmesi bu arastirmanin amacini olusturmaktadir.

Yoéntem
Arastirma Modeli

Bu arastirma, iliskisel tarama modeli tiriinde betimsel bir ¢alismadir. Bu model; genellikle iki veya
daha fazla degisken arasindaki etkilesimi ve miktarini belirlemede kullanilmaktadir. Gergek bir neden -
sonug iliskisi vermeyen iliskisel tarama modeli, bir degiskene ait bilgiler dogrultusunda diger degisken
veya degiskenlerdeki durumun tahmin edilmesine olanak vermektedir (Buyukoztirk, Cakmak, Akgin,
Karadeniz ve Demirel, 2014).

Katilimcilar

Arastirmanin evrenini Erzurum il merkezinde 2015 -2016 egitim 6gretim yilinda devlet okullarinda
o6grenim gdrmekte olan lise 6grencileri olusturmaktadir. Arastirmada 6rnekleme yéntemi olarak uygun
drnekleme yéntemi kullanilmistir. Orneklem biiyiikligiinin hesaplanmasinda % 99 giiven araligl esas
alinarak evrene iliskin toplam rakamlar il Milli Egitim Midirligi’nden edinilmis; elde edilen toplam
rakami (25500) temsil giicine sahip 6érneklem biyiikliigiine ulasiimaya calisilmistir. il Milli Egitim
Mudurligi’nden alinan izin dogrultusunda arastirma slreci baslamis, veriler arastirmaci tarafindan
toplanmistir. Ogrencilere arastirma hakkinda bilgilendirme yapildiktan sonra goniillii dgrencilere veri
toplama araglari uygulanmustir.

Arastirma grubunun cinsiyet, yas araligi, sinif diizeyi ve okul tiir( bilgileri Tablo-1’ de gosterilmistir.
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Tablo-1.

Arastirma Grubunun Bazi Demografik Ozelliklerine iliskin Betimleyici istatistikler

Degiskenler N %
Kiz 346 51.4
Cinsiyet Erkek 366 48.6
Toplam 712 100
14 yas 29 4.1
15 yas 226 32,6
16 yas 248 35.7
Yas Araligi 17 yas 147 212
18 yas 43 6.2
Toplam 693 100
9. sinif 370 52.4
10.sinif 198 28
Sinif Diizeyi 11. sinif 102 14.4
12. sinif 36 5
Toplam 706 100
Fen Lisesi 44 6.2
Sosyal Bilimler Lisesi 26 3.6
Anadolu Lisesi 396 56.1
Okul Tard Mesleki ve Teknik Anadolu Lisesi 180 25.5
Anadolu imam Hatip Lisesi 59 8.3
Toplam 705 100

Kullanilan Veri Toplama Araglari
Okul Tiikenmisligi Ol¢egi

Oz bildirime dayali Likert tipi bir 6lgme araci olan dlgek, Salmela-Aro ve digerleri (2009) tarafindan
ogrencilerin okul tikenmislik diizeyini 6lgmek lGzere gelistirilmis, Secer, Halmatov, Veyis ve Ates (2013)
tarafindan Tirk kiiltiriine uyarlanmistir. Olcek; duygusal tiikenme, duyarsizlasma ve diisiik basari hissi
olmak iizere 3 alt boyut ve toplam 9 maddeden olusmaktadir. Olgegin Tirk kiiltiiriine uyarlanmasi
stirecinde dogrulayici faktér analizi yapiimis ve 6lgegin Ug faktorli yapisinin Tiirk kiltGrinde iyi uyum
verdigi bulunmustur (RMSEA; .06, CFl;.94, TLI.93). Olgegin Cronbach alpha i¢ tutarhlik giivenirlik katsayisi
.87 ve test tekrar test glivenirligi ise .88 olarak raporlastiriimistir.

Depresif Belirtiler Olgegi

Cocuk ve ergenlerde depresyon ve kaygl bozukluguna iliskin belirtileri 6lgmek amaciyla Ebesutani ve
digerleri (2012)'nin gelistirdigi olcek, Secer ve Simsek (2015) tarafindan Turk kiltiiriine uyarlanmustir.
Toplamda 25 maddeden ve iki alt boyuttan olusan 6lcek Likert tipi bir 8lcme aracidir. Olgcek depresyon ve
kaygl olmak Uzere iki alt boyuttan olusmakta ve alt boyutlardan elde edilen puanlarin yliksek olmasi
depresyon ve kaygl belirtilerinin yiksek oldugunu gostermektedir. Uyarlama c¢alismasi 13-18 yas
arahigindaki cocuk ve ergenlerle gergeklestirilmistir. Olgek Tiirk kiiltiiriine uyarlanirken, yapi gecerligi icin
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dogrulayici faktoér analizi yapilmis ve dlgegin DFA sonuglarinin iyi uyum verdigi bulunmustur (RMSEA:
.071, RMR: 065, SRMR: .070, NFI: .97, CFI: .98). Olgegin Cronbach alpha i tutarlilik giivenirlik katsayisinin
.87 ve madde toplam korelasyon degerlerinin ise .37 ile .81 arasinda degistigi goriilmus ve dlgegin yeterli
diizeyde giivenirlik degerlerine sahip oldugu belirlenmistir.

Veri Analizi

Arastirmada kullanilan veri toplama araglari 6rneklem olarak belirlenen katilimcilara uygulandiktan
sonra, katimcilarin cevapladiklari 6lgek formlari genel hatlariyla kontrol edilmis, eksik ya da birden fazla
secenegin isaretlendigi maddeler bulunan veya gegersiz olarak degerlendirilen 14 cevap kagidi veri
setinin disinda birakilmistir. Degerlendirmeye alinmasi kararlastirilan 6lgekler 6nce bilgisayar ortamina
aktarilmig, sonrasinda veri seti dncelikle ug degerler agisindan gézden gegirilmis ve 22 kisiye ait 6lgekler
uc degerlere sahip olmasi sebebiyle veri setinden ¢ikarilmistir. U¢ deger analizinden sonra dagilimin
parametrik testler icin uygun olup olmadigl goézden gegcirilmistir. Bu kapsamda normallik icin
Kolmogorov-Smirnov testi yapilmis ve gerekli kriterlerin saglanmadigi (p=.00) tespit edilmistir. Bu durum
blylik 6rneklemlerde siklikla gorilmektedir (Pallant, 2017). Daha sonra histogram, Q-Q grafigi, P-P
grafigi, carpiklik ve basiklik degerleri birlikte incelenmis (Seger, 2015) ve dagilimin normal seviyelerde
oldugu gorilmustir. Son asamada, 748 o&grenciden toplanan verilerden 712’si degerlendirmeye
alinmistir. Veri setinin parametrik testler igin gerekli olan tek degiskenli ve ¢ok degiskenli normallik
kriterlerini karsiladiginin belirlenmesinden sonra SPSS 22.00 paket programi araciligiyla istatistiksel
analizler yapilmistir.

Coklu baglanti probleminin olup olmadigini belirlemek igin regresyon analizinin temel kriterleri
gbzden gegcirilmistir. Elde edilen bulgulara gére tolerance degerleri sirasiyla duygusal tiikenmislik icin .58,
duyarsizlasma igin .48 ve disik basari hissi igin .46 olarak bulunmustur. Elde edilen degerlerin .10’dan
biylk olmasi veri setinin normalligini isaret etmektedir. VIF degerlerinin ise sirasiyla 1.70, 2.04 ve 2.14
oldugu tespit edilmistir. Bu degerlerin 10’dan dusik olmasi, tolerance degeri ile birlikte ele alindiginda,
veri setinin ¢oklu baglanti problemi olmadigini gostermektedir. Son olarak Durbin-Watson degeri
incelendiginde bu degerin 1.93 oldugu ve kriter rakam olan 1 - 3 arasinda yer aldigi ve veri setinin bu
anlamda da regresyon analizi icin uygun nitelik tasidigi séylenebilir.

Sonuglar

Okul tukenmigligi ile depresyon ve kaygi arasindaki iliskileri belirlemek igin Pearson Momentler
GCarpim Korelasyon Analizi, okul tikenmigliginin depresyon ve kaygi Ulzerindeki yordayici glclnu
belirlemek igin Coklu Dogrusal Regresyon Analizi kullanilmis, bulgular Tablo-2, Tablo-3 ve Tablo-4’ te
gosterilmigtir.

Tablo-2.

Okul Tiikenmisligi ile Depresyon ve Kaygi Arasindaki iliskiler

Degisken X ss 1 2 3 4 5
1. Depresyon 22.16 6.06 -

2. Kaygi 28.89 7.82 67%* -

3. Duygusal Tiikenmislik 12.39 3.46 A9** A0** -

4. Duyarsizlasma 8.37 3.43 .50%* .35%* .58%** -

5. Diisuk Basari Hissi 5.50 2.28 AB** .39%* .60** .69** -
** p<.01

Tablo-2 incelendiginde duygusal tikenmislik ile depresyon arasinda (r=.49, p<.01) ve kaygi arasinda
(r=.40, p<.01) pozitif yonlt ve anlamli iliskilerin oldugu; duyarsizlasma ile depresyon arasinda (r=.50,
p<.01) ve kaygi arasinda (r=.35, p<.01) pozitif yonli ve anlamli iliskilerin oldugu tespit edilmistir. Dlsik
basari hissi agisindan bakildiginda ise; depresyon ile arasinda (r=.48, p<.01) ve kaygl arasinda (r=.39,
p<.01) pozitif yonll ve anlamli iliskilerin oldugu goriilmektedir.
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Tablo-3.

Okul Tiikenmisligi ile Depresyona iliskin Coklu Dogrusal Regresyon Analizi

Degisken B Standart Hata t p
Sabit 10.751 .703 15.285 .00
Duygusal Tukenmislik 436 .071 .249 6.171 .00**
Duyarsizlasma 432 .078 .245 5.531 .00**
Dustik Basari Hissi 432 120 .163 3.591 .00**

R=.56, R?*=.32, F=112.05, **p< .01

Tablo-3 incelendiginde duygusal tiukenmislik, duyarsizlasma ve diasiik basari hissinin birlikte
depresyondaki varyansin % 32’sini acikladigi gériilmektedir (R=.56, R?=.32, F=112.05, p<.01). Yordayici
degiskenler tek tek ele alinip B ile t degerleri incelendiginde, goreli 5nem duzeyi olarak sirasiyla duygusal
tikenmisligin (B=.25, t=6.171), duyarsizlasmanin (B=.25, t=5.531) ve dusik basari hissinin (B=.16,
t=3.591) depresyonun anlamh bir yordayicisi oldugu tespit edilmistir.

Tablo-4.

Okul Tiikenmisligi ile Kaygiya iliskin Coklu Dogrusal Regresyon Analizi

Degisken B StandartHata 3 t P
Sabit 17.006 .987 17.225 .00
Duygusal Tikenmiglik .549 .099 .243 5.533 .00**
Duyarsizlasma .159 .110 .070 1.446 .14
Dislik Basari Hissi .681 .169 .198 4.033 .00**

R=.45, R?=.20, F= 58.746, **p< .01

Tablo-4 incelendiginde duygusal tiikenmislik, duyarsizlasma ve dlstik basari hissinin birlikte kaygidaki
varyansin % 20’sini acikladigi gorilmektedir (R=.45, R2=.20, F=58.746, p< .01). Yordayici degiskenler tek
tek ele alinip B ile t degerleri incelendiginde, duyarsizlasma (B=.07, t=1.446) alt boyutunun kayginin
anlamh bir yordayicisi olmadigi; goreli 6nem dizeyi olarak sirasiyla duygusal tiikenmisligin (B=.24,
t=5.533) ve duslik basari hissinin (B=.20, t=4.033) kayginin anlamli bir yordayicisi oldugu tespit edilmistir.

Tartisma ve Oneriler

Arastirmada okul tikenmisligi ile depresyon ve kaygl arasinda pozitif ve anlaml iliskiler oldugu
saptanmistir.

ilgili alanyazin incelendiginde, bu arastirma bulgularini destekleyen benzer arastirmalar oldugu
goriilmektedir. Yapilan bircok arastirmada, okul tiikenmisligi ile depresyon arasinda pozitif ve anlamli
iliskiler oldugu ortaya konmustur (Dahlin ve Runeson, 2007; Dyrbye, Thomas, Harper, Massie, Power ve
Eacker, 2009; Nagar, Baykan ve Cetinkaya, 2012; Schonfeld ve Renzo, 2016, Yan, Lin, Su ve Liu, 2018).
Capri ve S6nmez (2013)’in lise 6grencileriyle gerceklestirdigi arastirmada, okul tikenmisligi puanlari ile
depresyon ve kaygl puanlari arasinda pozitif iliski oldugu tespit edilmistir. Lise 6grencileri Uzerinde
vapilan baska bir calismada internet kullanimi, okul tikenmisligi ve depresif belirtiler arasinda anlamli
iliski oldugu tespit edilmistir (Salmela-Aro vd., 2017). Okul alaninda tikenmislik ile ilgili yapilan
arastirmalarda da, tiikenmislik ile depresyon arasinda anlaml iliskiler oldugu tespit edilmistir (Fiorillia
vd., 2017; Kiuru, Aunola, Nurmi, Leskinen ve Salmela-Aro, 2008; Salmela-Aro vd., 2009; Salmela-Aro ve
Upadyaya, 2014; Walburg, Mialhes ve Moncla, 2016). Okul tikenmisligi, depresyon ve kaygi arasinda
bulunan pozitif ve anlamli iliski bulgusu, ilgili arastirmalarla tutarlihk géstermektedir.
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Arastirmada, lise 6grencilerinde okul tikenmisliginin depresyon ve kaygi icin pozitif ydonde yordayici
etkilerinin oldugu saptanmistir. Arastirma bulgulari incelendiginde; okul tiikenmisliginin ¢ boyutunun
da depresyonu yordadigi gorilmektedir. Arastirmada duygusal tiikenmislik ve disiik basari hissi alt
boyutlarinin kaygly1 yordadigi; ancak duyarsizlasma alt boyutunun kaygi icin anlamli bir yordayici
olmadig tespit edilmistir. Alanyazin incelendiginde, kaygi ile duyarsizlasma alt boyutu arasinda yordayici
iliskiler oldugu (Capulcuoglu, 2012; Capri ve S6nmez, 2013; Salmela-Aro vd., 2009; Slivar, 2001) ve bu
arastirma bulgularinin benzer arastirmalarla tutarlilk géstermedigi géze ¢arpmaktadir. Duyarsizlagma ile
kaygi arasinda anlamli iliski oldugu halde yordayici iliskilerin olmamasi; regresyon esitligine alinan diger
degiskenlerin (duygusal tiikenmislik ve dustk basari hissi) duyarsizlasma ile kaygi arasindaki iliskide araci
etkiye sahip olabilecegini gostermektedir. Bu nedenden dolaylr duyarsizlasma alt boyutu kaygiy
yordamamis olabilir.

ilgili alanyazinda, lise 6grencilerinde okul tiikenmisliginin depresyonu yordayiciligini test eden sinirli
sayida arastirma bulunmaktadir. Lise 6grencileri ile yapilan bir arastirmada, okul tikenmisliginin hem
dogrudan hem de dolayli olarak depresyon ve kayglyl glcliu bir sekilde etkiledigi ortaya konmustur
(Fiorillia vd., 2017). Lise 6grencilerinde okul tikenmisliginin incelendigi bir baska arastirmada, depresyon
ve kaygi belirtilerinin okul tukenmisliginin duygusal tikenme, duyarsizlasma ve diisiik basari hissi
seklindeki U¢ boyutu igin de anlamli bir yordayici oldugu bulgusuna ulasilmistir (Capri ve Sonmez, 2013).
Universite 6grencileri ile gergeklestirilen bir calismada, kaygi ve stresin okul tiikenmisliginin anlamh
yordayicisi oldugu tespit edilmistir (P6hlmann, Jonas, Ruf ve Harzer, 2005). Secer (2015)’in Universite
ogrencilerinde tikenmisligi inceledigi arastirmasinda; depresyon, kaygi ve stres gibi bazi psikolojik uyum
sorunlarinin okul tikenmisliginin anlamli bir yordayicisi oldugu saptanmistir. Lise 6grencileri ile yapilan
baska bir calismada asiri internet kullaniminin okul tikenmisligine, okul tikenmisliginin de depresif
belirtilere yol agabilecegi 6ngorulmistir (Salmela-Aro vd., 2017). Salmela-Aro ve digerlerinin (2009) iki
farkh ergen grubu Uzerinde gergeklestirdigi arastirmada, depresyonun okul tiikenmigligini yordadigi, okul
tikenmisliginin de depresyonu yordadigi sonucuna ulasiimistir. Bu arastirmada dikkat ¢ceken bulgu ise;
okul tukenmisliginin depresif belirtileri yordamasinin, depresif belirtilerin okul tikenmisligini
yordamasindan daha giicli olmasidir. Bu bulgu, okul tikenmisligi ile depresif belirtiler arasindaki
karsilikh iliskide okul tikenmisliginin ergenlerde depresif belirtileri tetikleyici bir etki olusturacagi
seklinde yorumlanabilir.

Okul tikenmigligi depresif belirtilere yol agma olasiligiyla ciddiye alinmasi gereken bir kavramdir
(Salmela-Aro vd., 2009). Lise 6grencilerinin yasamlarinda okul kavraminin merkezi bir rol oynamasi, lise
doéneminin Universiteye gecis baglaminda biyik 6éneme sahip olmasi ve bu dénemin ergenlige denk
gelmesi sonucunda; okul deneyimi 6grencilerde okul tikenmisligi yasanmasina yol acabilir. Depresyon
ve kaygi yasayan 6grencilerin, okuldaki durumlarini algilama ve degerlendirmeleri, okul tikenmisliginin
etkisiyle daha olumsuz olabilir. Bunun sonucunda okul tikenmisliginin artisiyla, depresyon ve kaygida da
artis yasanabilir. Bu dogrultuda okul tiikenmisligi, ergenlik déneminde yasanan depresyon ve kaygi igin
bir risk faktori olarak diistiinilebilir.

Okul tiikenmisligi lise 6grencilerinin egitim yasantisini olumsuz yonde etkileyerek; 6grencilerin gorev
ve sorumluluklarini yerine getirmesine, beklentileri karsilamasina ve egitsel zorluklarin Ustesinden
gelmesine engel olusturabilir. Bu baglamda okul tiikenmisligi yasayan 6grencilerin depresyon ve kaygi
gibi duygudurum bozukluklari yasama olasiliklarinin daha fazla olabilecegi disinilebilir. Bu bilgiler
dogrultusunda okullarda o6ncelikle tarama yapilarak okul tikenmisligi yasayan 06grencilerin tespit
edilmesi ve bu 6grencilere gerekli psikolojik destegin saglanmasi 6nerilebilir. Ayrica okul tiikenmisligine
yol agmasi muhtemel ebeveyn tutumlari, 6gretmen yaklasimlari, 6grencinin okul algisi ve okula baghhk-
aidiyet gibi etkenlerin incelenmesi, okul tiikenmisligi konusunda onleyici rehberlik hizmetlerinin
gelistiriimesini saglayabilir. Bununla birlikte diizenlenecek aile ve 6gretmen egitimleriyle, ebeveyn ve
o6gretmenler okul tikenmisligi konusunda bilgilenebilir ve 6grencilerin bu sorunu asmasina yardimcl
olabilir. Okul yoneticileri, akademik basari beklentisini azaltarak; 6grencilere okulu sevdirecek ve
o6grencilerin okula baghligini artiracak cesitli sanat ve spor etkinlikleri, yarismalar, geziler vb. faaliyetler
diizenleyebilir ve 6grencilerin okul algisini olumlu diizeye getirebilir. Buna ek olarak lise 6grencilerinde
okul tikenmisliginin depresyon ve kayginin anlamli bir yordayicisi olduguna dair bulgu dogrultusunda,
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okullarda goérev yapan psikolojik danismanlar, okul tiikenmisligini 6nleme ve azaltma odakli bireysel ve
grupla psikolojik danisma oturumlari ve psikoegitim programlari gelistirebilir. Duyarsizlasma alt
boyutunun kaygiy yordamadigi bulgusu dogrultusunda, bu arastirmadaki 6lgekler kullanilarak 14-18 yas
grubunda yer alan lise 6grencileri ile yeniden arastirma yapilmasi, bu bulgunun sinanmasi agisindan
onemli olabilir. Ayrica duyarsizlasma boyutu ile kaygl arasindaki araci etkiye sahip olan diger
degiskenlerin kesfedilmesine yonelik arastirmalar yapilabilir.

Calisma grubunun bir il merkezinde devlet okullarinda 6grenim gérmekte olan 14-18 yas grubundaki
ergenlerden secilmesi, arastirmanin tarama modeli ile gergeklestirilmesi, 6lgimlerin 6zbildirime dayali
olmasi ve arastirmaya katilan bireylerin kendi durumlarina dair dogru ve yansiz bildirimlerde
bulundugunun varsayilmasi bu arastirmanin sinirhliklari olarak degerlendirilebilir. 14 vyas alti
¢ocuklardan, 6zel okullardan ve farkli il ve boélgelerden olusacak drneklemler lizerinde yapilacak olan
arastirmalarin artmasi ve okul tikenmisligi ile depresyon ve kaygi kavramlarinin deneysel olarak
incelendigi arastirmalarin yapilmasi, bu arastirma bulgularinin genellenebilirligi acisindan 6nem
tasimaktadir.
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