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This research was carried out to reveal the impacts of derivational morpheme teaching
on vocabulary of the students learning Turkish as a foreign language, and was
performed with the use of quasi-experimental design with pre-test and post-test
control group, which is one of the quantitative research methods. The study group of
the research consisted of 26 foreign students learning Turkish at B2 level at Ondokuz
Mayis University in 2016-2017 academic year. The application process of the research
was carried out within the last 8 weeks until the completion of the educational
program for the students at B2 level, which started on April 3, 2017 in Turkish
Teaching Practice and Research Center at Ondokuz Mayis University. The data and
analyses showed that the students learning Turkish as a foreign language benefited
significantly from the derivational morpheme teaching, and that the vocabulary of the
experimental group improved more effectively than the control group. It was also
found that learners' success in terms of vocabulary was influenced by the origin and
structure of their native languages. As a result of the detailed analysis carried out on
the data, it was found out that the improvement in the vocabulary of the students
from the experimental group was recorded as 88 words in average (30.98%) according
to the evaluation made on 284 words, that the impact of the experimental practice on
this improvement was calculated as 62.4 words (21.97%), and that the derivational
morpheme teaching made contribution to the vocabulary of the students at the rate of
1.06% per each derivational morpheme.
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Yapim eki 6gretiminin Tlrkgeyi yabanci dil olarak 6grenenlerin kelime hazinesi
tizerindeki etkisini ortaya cikarmak amaciyla gergeklestirilen bu arastirmada nicel
arastirma yontemlerinden Ontest—sontest kontrol gruplu yari deneysel desen tercih
edilmistir. Arastirmanin ¢alisma grubunu 2016-2017 egitim-6gretim yilinda Ondokuz
Mayis  Universitesinde Tiirkce &grenen B2 diizeyindeki 26 vyabanci 6grenci
olusturmaktadir. Arastirmanin uygulama siireci Ondokuz Mayis Universitesi Tiirkce
Ogretimi Uygulama ve Arastirma Merkezi’'nde 03.04.2017 tarihinde baslayan B2
kurundaki 6grencilerle bu kur tamamlanana kadar gegen 8 hafta igerisinde
gerceklestirilmistir. Uygulama kapsaminda segilen 25 yapim ekinin her birine 2 ser ders
saati ayrilmis, bu saatlerden ilk saat Ogretim ikinci saat ise alistirma-pekistirme
galismalari igin kullanilmistir. Toplanan veriler ve analizler, yabanci dil olarak Tirkge
6grenenlerin yapim eki 6gretiminden 6nemli dlglde istifade ettiklerini ve bu 6gretimi
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alan grubun kelime hazinesinin daha fazla gelistigini ortaya ¢ikarmistir. Ayrica kelime
hazinesi bakimindan elde edilen basarida 6grenenlerin ana dillerinin kokeni ve
yapisinin da etkisinin bulundugu belirlenmistir. Veriler Uzerinde yapilan detayl
inceleme sonucunda 284 kelime Ulzerinden yapilan degerlendirmeye gore yapim eki
6gretimini alan Ogrenenlerin kelime hazinesindeki ilerlemenin ortalama 88 kelime
oldugu (%30.98), deneysel uygulamanin bu gelisimdeki payinin 62.4 kelime (%21.97)
oldugu ve yapim eki 6gretiminin kelime hazinesine yapim eki basina % 1.06 oraninda
katki sagladigi tespit edilmistir.

Introduction

Nowadays, there is a consensus on that the main purpose of foreign language teaching is to enable
the language learners in terms of understanding and speaking skills of the target language. On the other
hand, to be able to communicate in the target language by using these skills, foreign language learners
should learn the words which are the building blocks of the language and systems that will enable these
words to operate. In other words, language learners have to learn the functioning of the target language
to understand the words s/he learned while listening or reading, to use the words in sentences while
talking or writing, to combine the words properly by bringing these words side by side and to be able to
derive new words from the words that s/he already know. As it is not possible to use language skills
effectively also not possible to make effective communication for a foreign language student who does
not learn these systems that are named inflection and derivation. The necessity of teaching these two
mentioned systems is also emphasized in the Common European Framework of Reference for
Languages. From this standpoint, an individual who learns Turkish as a foreign language has to learn the
suffixes that provide the function of declension and derivation systems.

Teaching sets for Turkish as foreign language stand out inflectional suffix either of suffixes
(derivational/inflectional) that provides the function of Turkish Language. At first glance this seems to be
understandable because in Turkish there are two basic functions of suffixes. These functions are
derivation and dependency that are essential for functioning of language. “In the simplest term,
derivation function is the ability to derive new words form nominal roots and nominal stems. On the
other hand, with a wider functional area dependency function reflects the ability to relate each
elements of the sentence,” (Demircan, 2004, s. 33). When derivational and inflectional suffixes are
compared within the framework of these functions, “Because of the fact that inflectional suffixes, which
are functioning as dependency suffix, are more effective in both sentences and inter-sentences meaning
and form relations,” (Onan, 2009, s. 252), it can be said that those who prepare these sets intuitively
prioritizing the teaching of inflectional suffixes. However this relative superiority of inflectional suffixes
is not required to neglect the derivational suffixes, in other words the suffixes used in the derivation
function. As a matter of fact in the frame text, it is emphasized that the production features should also
be taught as inflectional features of the language.

It is seen that, according to the classifications in the field, suffixes admitted as derivational suffixes
have limited place in the four sets which are widely used in teaching Turkish as a foreign language (New
Hitit, Yedi iklim, Gazi Témer Turkish for Foreigners and istanbul). Suffixes appeared commonly in at least
two of these sets are -(I)ncl, -ll, -slz, -lIk, -ki, -CA suffixes with deverbal nouns, verbal adjectives and voice
suffixes. Voice suffixes are “the suffixes which do not make a fundamental change in the central
meaning of the verb but make changes in terms of form and situation in relation to the object and the
subject,” (Korkmaz, 2009, s. 540). In this respect, Ustiinova (2004, s. 241-250) says that voice suffixes do
not form a new concept but only refer to the direction of the movement in the verbs. In this regard it
can be said that voice suffixes do not form a new concept that could be keyword in the dictionary. When
considering the functions and the way of using of deverbal nouns and verbal adjectives, according to
their location and context, it is seen that these suffixes take on both inflectional and derivational
properties. Such suffixes are named as binary suffixes (Basdas, 2006, s. 5). It is obviously seen in the
book events, paradigmatic features of deverbal nouns and verbal adjectives are attempted to teach in
Turkish teaching sets. The only exception to this is the New Hitit Turkish teaching set. In this set, word
forming functions of these suffixes partly taken into consideration. Verbalnouns suffixes as —-mA, -mAk,
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-Is ve -Ar, -mAz, -DIk, AcAk, -mls were presented to students under a different topic apart from their
paradigmatic functions. However, it should be noted that in the teaching of these referred suffixes,
there is not sufficient application activities that are given place. It is thought that the verbalnoun suffixes
in the context of derivational suffixes are taught in teaching Turkish as a foreign language in order to
students to be able to make comprehension and able to combine the sentences. For instance, the
purpose of teaching a student the deverbal noun suffix, —=mA is to provide him/her to make sentence
like “Yarin ugak bileti almaya gidecegim (which means “I'm going to get a plane ticket tomorrow” in
Turkish)," rather than make him/her to understand when —mA is suffixed to verb base “al” (which means
“get” in Turkish), it derives a new word “alma”(which means “to get” in Turkish) whose counterpart in
dictionary is “alma isi” (which means “getting action” in Turkish). Or the purpose of teaching verbal
adjective —AcAk is to make student gain knowledge and skill in terms of combining two different
sentences like “Ne zaman gelecegini / bana haber ver (which means “Tell me / when you will be coming”
in Turkish),” rather than to make student understand when —AcAk is suffixed to verb base “—gel” (which
means “come” in Turkish), it forms the word “gelecek” (which means “S/he will come,” in Turkish) in the
dictionary. Voice suffixes are also covered and taught in this context. As mentioned above, the suffixes -
(Dncl, N, -slz, -lk, -ki, -CA are the suffixes that are taught in the teaching sets besides deverbal noun,
verbal adjective and voice suffixes. Listed suffixes are only just a few of tens of suffixes that derive new
words in Turkish and teaching of these suffixes fails in terms of raising awareness of students about
feature of word derivation that originates from Turkish language. In the light of these statements it is
appeared that when teaching Turkish as a foreign language, it is endeavored to provide that to make the
students combine the words and sentences by teaching suffixes that are in the context of derivational
suffixes however there is no specific purpose in terms of improving and expanding their vocabulary and
developing reading comprehension skills by rising morphological awareness of students.

As it is seen from the above review, only a fraction of derivational suffixes, that used for forming
concept takes part in the process of teaching Turkish as a foreign language. In the process of teaching
Turkish as a foreign language; such neglecting the derivation features of the Turkish language, has
negative effect on the learners’ acquisition and internalization processes of the Turkish language.

Teaching of the derivational suffixes considered as a part and necessity of language learning in the
Common European Framework of Reference for Languages; and it is also considered as a part of
teaching vocabulary in the study field of foreign language all over the world. Vocabulary teaching is
especially described as one of the most important elements of foreign language learning and teaching.
No matter which grammatical structure is known without words it is not possible to understand the
language and express yourself in that language. In this sense, words are the basic elements of
understanding and speaking skills. Native language speakers gain words and phrases in the natural
language acquisition process and use them during listening and speaking to understand or express
her/himself from childhood. However, word teaching exercises are done to native speakers also for
vocabulary development at primary and secondary school. Main reason of this, vocabulary is the
precondition to understand what is written and said. Karatay indicates that “understanding of students
what they read and listen depends on the correct meaning of the words; and lack of vocabulary is came
up as a problem that hindering individual from understanding any idea; and hindering make others
understand a situation which s/he feels or tries to explain” (Karatay, 2007, s. 144). In defiance of this
situation, the necessity of teaching vocabulary emerges spontaneously for language learners that learns
language as foreign language.

In the process of foreign language vocabulary teaching process, it should be well planned which
dimensions of the vocabulary should be taught to the students. The neglect of some of these
dimensions may bring some problems such as forgetting the word, confusing the word with another,
having the word only in the receptive vocabulary and for this reason being not able to use this word to
support his/her narrative skills. Nation (2001, p. 27) approaches in three dimensions to the knowledge
and constituents that a person should get in order to be able to have a good comprehension of a word
as both a receptive and productive: form, meaning and usage.

441



Muhammet Rasit MEMIS — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 439-491

An individual who learns foreign language has to know form, meaning and usage of a word and be
able to use the word in order to say that s/he knows that word exactly. If these dimensions are
elaborated; foreign language learners needs to know how to pronounce, how to write, how to spell a
word; the parts of the word that forms a word like base and suffix of the word, functions of these parts;
what does form of a word mean; the relation between word and concept, the concepts derived from the
words, usage of these concepts with other words and appearance of words in different situations, and
when and how often it will be used.

Above mentioned aspects show how important and how effortful is vocabulary learning and
teaching process and draws a general framework, how vocabulary teaching should be in the foreign
language education process. Some of these points above mentioned are taken into consideration while
some others are neglected in the process of teaching Turkish as a foreign language. During teaching
process usually, the reading, writing and meaning of these words are presented to students while
teaching words; it is rare but yet where and when the word should be used is told. However, no
information or instruction is given to the learners of Turkish language as a foreign language about usage
frequency of words, which words are used in collocation with which words, parts of word, functions of
these parts, suffixes that words have and which other words could be derived from these suffixes.
Neglect of the mentioned elements during teaching Turkish as a foreign language is negatively affects
the vocabulary development of the students. In fact derivation system for new words; which is applied
through the suffixes that are very important and remarkable feature of Turkish language; should be
benefited in terms of improving vocabulary and transferring learned words from receptive vocabulary to
productive vocabulary. As it is known, new words in Turkish derived through attaching suffixes to the
base of the words which are unchangeable. Turkish language learner, in accordance with her/his Turkish
level, when s/he has these word bases in her/his receptive vocabulary with the help of suffixes s/he can
improve her/his receptive vocabulary. Improvement of receptive vocabulary implicitly will affect
positively the improvement of the productive vocabulary. Besides language learner who has this
knowledge, could improve his/her productive vocabulary significantly by attaching derivational suffixes
to the word bases that are already in his/her productive vocabulary. From this point of view; Turkish,
with its own word derivation system, offers an important opportunity for the development of both the
receptive and the productive vocabulary if an awareness is created in the learners about the context of
suffix-word base relationship and if the structure and functions of derivational suffixes are taught.

The idea of suffix teaching should be the part of the teaching process during the language training,
has gained importance especially since last thirty years and suffix teaching become the subject of
various researches in the context of both mother tongue teaching and foreign language teaching. In
these researches which are conducted abroad, it is aimed to create a morphological awareness with
suffix teaching, and studies are collected under two main headings: to investigate the effect of this
awareness on the vocabulary and/or on the comprehension of what is read. One part of the relevant
studies directly researches the effects of suffix teaching and morphological awareness on the vocabulary
(Bertram, Laine and Virkkala, 2000; Bowers, 2012; Green, 2012; lyanaga, 2006; Khoury, 2008; Kieffer,
2009; Larsen and Nippold, 2007; Maag, 2007; Miguel, 2013; Mochizuki and Aizawa, 2000; White, Power
and White, 1989; Zhang, 2009). There are also studies in which these two variables are researched at
the same time (Diaz, 2010; Fergusson, 2006; Gomez, 2009; Good, 2011; Pacheco, 2005; Smith, 1998).
According to the results of these researches, direct suffix teaching, that designed to create
morphological awareness, is useful; that suffix teaching affects the progress of the students' vocabulary
in a positive way and contributed to the process of reading comprehension (Bowers, Kirby and Deacon,
2010; Katz, 2004; Kirby et al., 2012; Mann and Singson, 2003; McCutchen, Green and Abbott, 2008;
Schmitt and Meara, 1997).

The majority of the above researches are carried out in English which is an agglutinative and
inflected language. And findings reveal that; morphological awareness, created by suffix teaching,
contributed to the improvement of vocabulary and the process of reading comprehension; especially to
gain the linguistic productivity features, suffix training is a necessity. When the results of these studies
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take into consideration, because of the extremely adjacent and agglutinative structure of Turkish
language, derivational suffix teaching would be more effective in Turkish than English in terms of
vocabulary improvement. In order to determine the accuracy of this predictions, by teaching
derivational suffixes systematically, the influence of this teaching on the vocabulary needs to be
investigated. In this direction, a detailed literature review has been made in the context of
morphological awareness, derivational suffix teaching, contribution of the derivational suffixes teaching
to the improvement of vocabulary but no study could not be found examining the effect of suffix
teaching on vocabulary both in the mother tongue training and the Turkish language as a foreign
language training.

Consequently, in line with the above-mentioned reasons, this study in which semi-experimental
method is used, examines the effects of the derivational suffix teaching on the vocabulary of learners of
Turkish as a foreign language. Accordingly, the research problem of this study is defined as: "What is the
influence of derivational suffix teaching on the vocabulary of Turkish learners as a foreign language?"

Research Objective

The main objective of this research is to reveal the influence of derivational suffix teaching on the
vocabulary of Turkish learners as a foreign language. In this context, in the process of teaching Turkish
as foreign language it is aimed to determine the derivational suffixes to be taught and the sufficient
level for teaching, create morphological awareness in the context of word derivation to the learners of
derivational suffixes. In this direction contribute to the field by preparing materials and activities, to
expand the vocabularies of the learners by teaching the form and properties of derivational suffixes, to
make the Turkish learners, as a foreign language, to gain the ability of deriving new words by using
derivational suffixes and with the help of known word roots, predicting the meaning of unknown words
in a text. In accordance with these objectives, this research seeks an answer to following questions:

1. Is there a meaningful difference between the experimental group that taught the derivational
suffixes and control group that not taught derivational suffixes in terms of vocabulary after
experimental practice?

2. Is there significant difference between pre-test and post-test scores of the vocabulary
achievement test that the learners in the experimental group are subjected?

3. Is there a significant difference between pre-test and post-test scores in the vocabulary
achievement test that the learners in the control group are subjected?

4. Is there a significant difference in terms of vocabulary between the post-test scores, that are
corrected according to pre-test scores, of experimental group that is taught the derivational
suffixes and control group that is not taught derivational suffixes?

5. Is there a significant difference between post-test scores that experimental group and control
group achieved from the vocabulary achievement test?

6. Is there a significant difference in terms of vocabulary improvement between the experimental
group that got the derivational suffix training and control group that did not?

7. Is the linguistic family variable effective on the vocabulary achievement of the experimental
group?

8. Are structural features of the languages effective on post-test scores of vocabulary achievement
test of experimental group?

9. What are the levels of the progress that learners in the experimental group achieved on the
subject of derivational suffixes in terms of vocabulary?

When literature is reviewed, while there are many researches on suffix teaching and morphological
awareness, teaching of derivational suffixes, and the influence of these variables on the development of
vocabulary, abroad; in our country there is no applied scientific research have been conducted
addressing this issue and investigating the effects of derivational suffix teaching on vocabulary within
the framework of teaching Turkish as a foreign language. Therefore, it is thought that the research has
importance with regards to fill the gap in the Turkish literature and regards to be a basis for future
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works on derivational suffixes and other relevant matters in terms of teaching Turkish as a foreign
language. In this context, our research would be source to educators, course book authors, scientists
and researchers working on teaching Turkish as a foreign language.

Method
Research Model

In this research, which aims to identify the influence of derivational suffix teaching on the vocabulary
of Turkish learners as a foreign language, semi-experimental design with pre-test - post-test control
group, which is one of the quantitative research methods, was used. "In the pre-test - post-test control
group model, there are two groups that are formed via random method. One of these groups is used as
experimental group and the other as control group. In both groups, measurements are made before and
after the experiment. The presence of the pre-tests in the model helps to know the degree of similarities
before the experiment and helps to correct according to the post-test results" (Karasar, 2012, s. 97).
"This is a design, which provides a high statistical power to the researcher in relation to testing the
effect of experimental practice on the dependent variable, allows to interpret the obtained findings in
the context of the cause and effect relation. And it is a strong design frequently used in behavioral
sciences" (Blyukoztirk, 2016, p.24). Dependent variable of this research is vocabulary range of the
students and independent variable is teaching method of derivational suffixes.

In this research firstly, the related literature was reviewed and boundaries of the work were
established to examine the effect of derivational suffix teaching on the dependent variable. Teaching
materials and data collection tools were prepared for teaching of derivational suffixes and for
identifying the effect of this teaching, considering all necessary scientific process. It was proceed to the
implementation phase of the research after creation of the materials and the data collection tools, and
pre-tests were applied to Turkish learner foreign students who just completed B1 level at Turkish
Language Teaching Application and Research Center at Ondokuz Mayis University. The data obtained
from pre-test was examined and one of the two closest class, in terms of scores that students get from
the test, assigned as experimental group and the other one as the control group. Experimental and
control group are selected from the same institution in order to increase the similarities of experimental
and control groups, to facilitate the data collection process and to reduce the differences that may arise
from differentiation of the language teaching sets that are used. Selected experimental group got the
derivational suffix training in addition to regular Turkish teaching courses; on the other hand, only
required ordinary Turkish teaching processes were followed for the control group.

Sample

This research, conducted with foreign students who was learning Turkish during spring semester of
the 2016-2017 academic year. Students are randomly selected from B2 level classes according to the
results of pretest which is held in Turkish Language Teaching Application and Research Center at
Ondokuz Mayis University. Due to semi-experimental design was used in the research; two study groups
are specified according to pretest results, including one experiment and one control group, instead of
selecting universe and sample. And attention was paid to fact that they are similar to each other in
terms of controllable variables. Sample of the research consists one experiment and one control group
which are includes both thirteen participants that are eight girls, eighteen boys; total of twenty six
foreign learners from sixteen different countries. In the sample, there are language students with
different languages, cultures and learning histories and this provides the diversity of findings and
increases the generalizability of the results. Considering educational level of the learners involved in the
research; sixteen of them were in Turkey for bachelor degree, seven of them were in Turkey for master
degree and three of them were in Turkey for PhD degree and they learn Turkish because of this reason.
When language family of mother tongues of learners in the working group are examined; five of the
students are belonged to Indo-European Language Family, eight students are belong to Hamito-Samitic,
six of them are belonged to Bantu, one is belonged to Malayo-Polynesian, two are belonged to Sino-
Tibetan an four are belonged Ural-Altaic Language Family. In the experimental group, there are three
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students are belonged to Indo-European, three are belonged to Hamito-Samitic, three are belonged to
Bantu, two are belonged to Sino-Tibetan and two students are belonged to Ural-Altaic Language Family.
Considering structural characteristics of the mother tongues of the learners in the experimental group, it
is identified that three students speak radical language, five students speak inflective language and five
students speak agglutinative language. Here below, there is the result of t test analysis of the pre-test,
which is used as basis of determination of experimental and control groups, for unrelated samples:

Table 1.
Pre-Test Scores of Experimental and Controls Groups in Vocabulary Achievement Test
Group n X Ss Xf t p
Experimental 13 35.23 10.54 0.15 -0.41 0.968
Control 13 35.38 8.52
* p<0.05

When the table is analyzed; according to the results of the success test while arithmetic mean of
experimental group is 35.23, arithmetic mean of control group is 35.38. There is a difference of 0.15
points between the experimental and control group in favor of the control group. In order to determine
whether the difference between the pre-test results of the groups is significant or not, t test is applied
and value of 0.968 is found as a result. Because of the fact that this value is not in the range (0968>
0.05) of significant difference within the framework of t test; there is not a significant difference
between the groups in terms of vocabulary. In other words, it can be said that experimental and control
groups were equal to each other in terms of vocabulary.

Determination of Derivational Suffixes to Teach

Within the scope of this research firstly Turkish grammar books were examined in order to
determine derivational suffixes that were selected to be taught (Bilgegil, 2009; Banguoglu, 1995;
Karahan, 2005; Ergin, 2008; Korkmaz, 2009; Gulensoy, 2010; Eker, 2011; Karaagag, 2012) and from
different categories 39 derivational suffixes are selected from those derivational suffixes that are
frequently used in these books as a common opinion and a list was created. For the purpose of
identification of the derivational suffixes that would take part in teaching, a list contains 39 derivational
suffixes converted into expert feedback form by supporting frequently encountered example sentences
derived with these suffixes. To be able to decide which of the derivational suffixes that are in the
prepared form would be taught within the scope of the research; the feedbacks of two professors, five
associate professors, four assistant professors and one doctorate degree lecturer from six different
universities, are asked.

The data obtained through the expert feedback form evaluated by Lawshe technique. In Lawshe
technique, at least five and maximum 40 experts’ opinions are needed. In this study, due to twelve
experts' opinions are received, the content validity index of the study was taken as 0.56. And as a result
of calculations the items that are below this value were eliminated. As a result of the analyses on the
basis of the expert opinions; fourteen derivational suffixes, with the content validity value below 0.56,
were eliminated; nine denominal noun suffix and eleven nominalization suffix and five denominal
adjective suffix are chosen from inside 39 derivational suffixes for teaching. Those suffixes are: +cA,
+CI/+CU, +Clk/+CUk, +DAs, +lI/+IU, +lIk/+IUk, +(I)ncl/+(U)ncU, +sAl, +slz/+sUz, -Ak, -¢, -GAn, -GlI, -GIn/-
GUn, -1/-U, -(y)lci/-(y)UcU, -k/-(Dk/-(U)k, -m/-(1)m/-(U)m, -mAn, -tI/-tU/-(1)ntl/-(U)ntU, +Al, +I, +IA, +|An
and +lAs.

Data Collection Tool

The data of the study was collected via "Vocabulary Achievement Test" which is developed by the
researcher. The test, used for determination of vocabulary levels and achievements of the learners,
developed in accordance with the objectives of the research, considering the levels of students who
learn Turkish as a foreign language, and using similar vocabulary tests were obtained as the result of the
literature review. Process steps that are followed for preparing this test are as below:
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1. First of all, language teaching sets, that are using in the process of teaching Turkish as a foreign
language, are analyzed in terms of vocabulary they contain; and in the research including B2 level which
is a limit in terms of language level, a word pool of 10261 words was created from the words that
"Hittite, Gazi, Istanbul, Izmir and Yedi iklim" teaching tests include. As a result of the analysis that is
made on the words in this wordpool, it is determined that there are 1448 words derived from 25
derivational suffixes that are specified for teaching in the context of the research in the wordpool.

Firstly 25 vocabulary achievements have been identified at the beginning of the test prepared to
measure the influence of the teaching of derivational suffixes on vocabulary improvement. After than
four pilot vocabulary achievement tests, consisting four questions for each achievement and total of 25
questions, were created in the direction of these achievements.

3. Four pilot tests, each consisting of 25 questions, were presented to review of five faculty
members of Turkish Education Department in terms of "harmony of question-gain, question-answer,
question-distracter and question-language level." After review, four questions, that are not appropriate
in terms of question-distracter and five questions that reported as inappropriate in terms of question-
language level are reformulated in line with recommendations. And test forms are put into pre-
application practice for validation-reliability tests.

4. Considering the question answering duration and student productivity; the exams; that are held
in two consecutive days; applied to hundred students who were about to complete C1 level and the
results examined in terms of item difficulty and item discrimination. The result of the analysis showed
out that sixteen different questions are not appropriate in terms of item discrimination and reliability.
When preparing vocabulary success test, with the purpose of grading ease and equal measurement;
nine questions, with lower discrimination index according to others, are excluded from the test in terms
of intention of giving part to three questions for each of the determined 25 achievement and a test
including 75-question was prepared.

5. After item analysis; the test, which consists of three sections and 75 questions, is examined in
terms of average difficulty, average distinctiveness and reliability; the results are presented in the
following table:

Table 2.
General Analysis Results of Vocabulary Achievement Test
Arithmetic Average Average Standard .
Mean Difficulty Distinctiveness Deviation Variant Kr-20
1% Part 12,759 0,510 0,668 7,346 53,961 0,932
2" Part 10,611 0,424 0,542 5,967 35,608 0,875
3" part 16,037 0,641 0,614 6,744 45,480 0,916

When the table is examined average difficulty is identified as 0.51 for the first section, 0,42 for the
second section and 0.64 for the third section of the vocabulary achievement test. Considering three
sections together, the test seems to be at moderate difficulty. Average discrimination of achievement
test is also identified as 0.66 for the first section, 0.54 for the second section and 0.61 for the third
section. Finally, Kr-20 values, indicating the reliability of the test, are calculated 0.93, 0.87, and 0.91
respectively. These values indicate that the test is qualified and reliable to use in the research.
Achievements and words, measured by the test which of the results are given above are given at the
following table with corresponding questions:
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Table 3.

Achievements Measured in Vocabulary Success Test and Words

[T
o c
F— o
; T B o
Achievement Measured Words -g s 9=z
53 3
2
Knows and uses the words Ingilizce, Tiirkce, Almanca, lyice, Acikca, Gizlice, 12 1, 26,
derived with +CA suffix. Usulca, Sessizce, Rahatga, Glizelce, insanca, Yavasca 51
ZZZC:danjitzseiéhe/Wircdj Balik¢l, Copcii, Firinci, Sakaci, Pastaci, Yalanc, inatgl, 12 2,27,

) Aceleci, Romanci, Haberci, Modaci, Falci 52
suffix.

Knows and uses the words ;

. . Tanecik, Biricik, Parcacik, Kigtclik, Incecik, Yumusacik, 3, 28,
denyed with +Clk / +CUk Azicik, Ufacik, Kisacik, Sicacik 10 53
suffix.

Knows and uses the words Kardes, Soydas, Cagdas, Anlamdas, Arkadas, Sirdas, 10 4,29,
derived with +DAs suffix. Yoldas, Adas, Yurttas, Dindas 54
Knows and uses the words Acili, Verimli, Hesapli, Glinesli, Akilli, Sekerli, Saglkli, 12 5, 30,
derived with +II / +IU suffix. Duzenli, Dogulu, Sicakkanh, Batili, Gorevli 55
ZZZVW:da,EtssejIlIihe/Wflrgz Mezarlik, Agaclk, Copliik, Bataklik, Kulakhk, Kalemlik, 12 6, 31,
suffix Sebzelik, Askilik, Mutluluk, Ginliik, Cimrilik, Tyilik 56
anws and yses the words Birinci, ikinci, Besinci, On sekizinci, Yirminci, Otuzuncu, 7,32,
derived - with  +(l)ncl / Ellinci, Bininci, ki bininci, Kaginci, Sonuncu 11 57
+(U)ncU suffix. ’ ! » haginc,

Knows and uses the words H?yvansal.,' Yasamsal, Klmyas.,ail, Bltk.IS.e|, Eyrensel, 8 33,

] . . Klresel, Bilimsel, Geleneksel, Fiziksel, Kisisel, Ylzeysel, 12
derived with +sAl suffix. 58

Ruhsal
Knows and uses the words Oliimsiiz, Essiz, Korkusuz, Sabirsiz, Evsiz barksiz, 9 34
derived with +slz / +sUz Dertsiz tasasiz, Sessiz sedasiz, Parasiz pulsuz, 12 '

) . . . 59
suffix. Gorgusiiz, Duzensiz, Uykusuz, Anlamsiz
Knows and uses the words Ucak, Kagak, Yatak, Binek, Barinak, Siginak, Tapinak, 11 10, 35,
derived with —Ak suffix. Dayanak, Kivrak, Kayak, Korkak 60
Knows and uses the words Giiliing, igreng, Korkung, Odiing, ilging, Seving, Biling, 1 11, 36,
derived with —¢ suffix. Direng, Kiskang, Kazang, inang 61
rous and uss the s BT KB Ureten, st Kol g
derived with —GAn suffix. ingan, skan, ’ ygan, piskan, 62

Sdrungen, Savurgan

Knows and uses the words Vergi, Sergi, Cosku, Kaygi, icki, Cizgi, Calgi, Duygu 13,38
derived with —GI / -GU Yan?lll Sorg,u Bu§| u, Yerzliflg,i w o o e 12 (’53 ’
SUfﬁX, gl g 7 g 7 g
Knows and uses the words . -
derived with ~Gin / —GUn Soyg.un,"5a§.!<|n, Yangin, Taskin, Saygin, Gezgin, Bilgin, 12 14, 39,
suffix Gergin, Uzgin, Kizgin, Durgun, Yorgun 64
Knows and uses the words Olgi, Arti, Korku, Basari, Oneri, Soru, Taki, Ortii, Yapi, 12 15, 40,
derived with —I / —U suffix. Olu, Koku, Yazi 65
Knows and uses the words Isitici, Sogutucu, Dondurucu, Kurutucu, Sasirtici, 16, 41
derived with —(y)lcl / — Bakici, Besleyici, Bulasici, Tlketici, Yonetici, Dinleyici, 12 L

) 66
(y)UcU suffix. Saticl
Knows and uses the words Bozuk, Cirik, Kesik, Ezik, istek, Dilek, Adak, Delik, Ilik, 12 17, 42,
derived with -k / —(1)k / — Kopuk, Yirtik, Kirik 67
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(U)k suffix.
Knows and uses the words

derived with -m / —(l)m / - g;TZinT,YEii;im, EUkue'tim, OCszm, oTuitreg.im,KGelbim, 12 lsé;B,
(U)m suffix. , sim, Degisim, Onarim, Ogrenim, Karisim
Knows and uses the words Danisman, Ogretmen, Cevirmen, Uzman, Géc¢men, 10 19, 44,
derived with —mAn suffix. Yonetmen, Segmen, Egitmen, Okutman, Elestirmen 69
anws anq uses the words GOrlintl, Gezinti, Baglanti, Toplanti, Kahlnti, Akinti, 20, 45,
derived with —tl / ~tU / = Yikinti, Yasanti, Uziinti, Esinti, Bulanti, Kaginti 12 70
(I)ntl /—(U)ntU suffix. ! ! ! ! !
Knows and uses the words Cogalmak, Azalmak, Diizelmek, Yonelmek, Bosalmak, 3 21, 46,
derived with +Al suffix. Dikelmek, Daralmak, Kérelmek 71
Knows and uses the words Dogrulmak, Dirilmek, Egrilmek, Sivrilmek, Kisalmak, 9 22,47,
derived with +l suffix. incelmek, Kugiilmek, Yiicelmek, Yiikselmek 72
Knows and uses the words Utilemek, Ha2|r'lamak, Temiz'lemek, Hesaplamak, 23, 48,
derived with +IA suffix. Zayiflamak, Serinlemek, Hafiflemek, Alkislamak, 12 73
Cevaplamak, Hatirlamak, Depolamak, Ezberlemek
Telaslanmak, Duygulanmak, Gururlanmak,
Knows and uses the words Meraklanmak, Hastalanmak, Sakatlanmak, Zorlanmak, 24, 49,

Sinirlenmek, Hizlanmak, Kaygilanmak, Umutlanmak, 12 74

Heyecanlanmak

Haberlesmek, Uzaklasmak, Derinlesmek, Karsilasmak,
Sakalasmak, Selamlasmak, Kolaylasmak, Sessizlesmek, 12
Dertlesmek, Glizellesmek, Zorlasmak, Yogunlasmak

derived with +IAn suffix.

Knows and uses the words
derived with +IAs suffix.

25, 50,
75

NUMBERS OF TOTAL WORDS: 284

As mentioned earlier, in the word pool which contains the words in language teaching sets, there are
1448 words derived with 25 derivational suffixes, determined to be taught in the scope of the research.
Among these words relatively more frequently used 284 of them, which compared to others, are chosen
and included into the scope of Vocabulary Achievement Test. Ratio of the measured words in the
achievement test is calculated as 19 percentage of total words derived from derivational suffixes in the
pool. It could be said that this ratio is fairly sufficient sampling for achievement test.

Implementation

The implementation process of this research was performed at Turkish Language Teaching
Application and Research Center at Ondokuz Mayis University to the students of B2 level that was
started on 03.04.2017 during the eight weeks until this level is completed. For each 25 derivational
suffixes, which are selected within the scope of implementation, two lecture hours reserved; first hour
used for teaching and the second hour is used for exercises and enhancements. Students learned three
derivational suffixes during the seven weeks within six hours every week and four derivational suffixes
last week within eight course hours. At the end of eight weeks, with one hour of awareness lessons from
the first week they have received a total of 51 hours of education.

Before the beginning of teaching; students in the experimental group, are informed about their
training and it is tried to make them free from prejudices by reassuring them about the normal language
teaching process would not be hindered. In the first lesson of the implementation, no derivational suffix
was taught instead of this it was tried to create awareness in the learners on the subject of Turkish word
derivation logic by using visualized words. To provide this, visuals of the words that learners are familiar
with and frequently encounter as yasmak (to write), yazi (writing), yazar (author), yazici (writer), kitap
(book), kitapgi (bookstore), kitapcik (booklet), kitaplik (library), goz (eye), gozlik (glasses), gozliikgl
(optician), ¢op (garbage), ¢copcili (garbageman), ¢oplik (dump), korkmak (scare), korkak (coward), korku
(fear), korkung (scary), korkusuz (fearless); and the schematic representations of word roots and suffixes
that forms these words are presented together.
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During the derivational suffix teaching, using the presentations that are prepared by the researcher,
teaching process of each derivational suffixes is performed in five steps. It is firstly started, with
explaining what does relevant suffix do and what kind of words are derived from what kind of words, to
teaching of all derivational suffixes. For instance, derivational suffix -DAs is taught to the learners with
examples that it is attached to a noun and is derived a new word with a meaning related to original
word and that it could be attached only to the nouns not to verbs. Later on, by presenting the section at
the first frame of the prepared presentation, that explains the function of the suffixes; the meaning,
which the words have after getting the suffix -DAs, is tried to show through examples.

In the second stage, it is tried to show the semantic change and semantic relation between the root
word and the new word which is formed by bringing the suffix that was taught; besides it is endeavored
to explain the content of prepared presentation to create awareness on this issue. In terms of doing
this, firstly the meanings of selected sample words were explained then pictures of them were shown;
later the interpretive picture of the new word, which was derived from root word by attaching the
relevant derivational suffix, was shown and relation between those two is explained by the instructor.

At the third stage, by creating an awareness that a word, that is derived with derivational suffix, is
semantically related with root word that it is derived from; and the meaning of the new word can be
predicted by separating it to the root and suffix; and it is aimed to make the learners gain the ability that
we can say morphological analysis ability. In terms of this; the words which are selected as examples
that containing the related derivational suffix, are presented with pictures; from whole to piece
respectively, first body of the word, then the root, and lastly the root and the body together, are shown
with pictures to the learners and this semantic and structural relation between the words is explained
by the instructor.

At the fourth stage, to make it understandable the information that is presented in the first three
chapters and to show what does the words, which are selected as examples, mean in a sentence; the
usage of the related words, which as both root and body in a sentence, are presented to learners and
meanings of words and phrases are tried to explain.

Finally, at the fifth stage; the working papers, which are prepared for the purpose of practicing and
enhancing the learnings, are distributed to the learners and they are asked to do the practices. After this
practice is completed, correct answers are reviewed with learners and explained them.

Data Analysis

The data, that was collected to determine the effect of derivational suffix teaching on the vocabulary
of Turkish learners as a foreign language, is coded and computerized to be able to do the necessary
analysis and was analyzed with statistical data analysis program named SPSS 21 (The statistical Packet
for the Social Sciences). Paired Samples T-Test, which is one of the parametric tests, was used for
determining whether there was a significant difference between pre-test and post-test scores of
experimental and control groups. Independent Samples T-Test was used for comparison of the post-test
scores of experimental and control groups and determination of the statistical significance of progress
that achieved until the end of the application. Two-way ANOVA was used for repeated measurements
on a single factor to show the progress difference of the learners in the experimental and control groups
according to their groups. ANCOVA was used to identify that at what level the difference between
groups is caused by experimental practice. One-way ANOVA was used to identify whether language
family variable and the structural characteristics of languages has effect on the achievement of the
experimental group and Tukey test that is one of the Post-Hoc tests, was used in determining sub
dimensions of this effect. Eta-Square, Cohen's d, Hagend g and r calculations are used to measure the
effect size of the experimental process on the dependent variables.

Findings and Comments

Various analyzes were carried out on the scores of the vocabulary achievement test, which was
prepared by the researcher, was applied to experimental and control group in terms of identifying
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whether the derivational suffix teaching has effect on vocabulary improvement of the learners of
Turkish as a foreign language. These analyzes are carried out in the framework of the research question:
"Is there a meaningful difference between the experimental group that is taught the derivational suffixes
and control group that not taught derivational suffixes in terms of vocabulary?" The data obtained in
this direction was analyzed from six different perspectives in terms of finding answer to the relevant
research question.

Vocabulary achievement test was made before the implementation and after the implementation to
experimental group to find out whether derivational suffix teaching has effect on vocabulary of the
learners of Turkish as a foreign language and it is searched for the answer of the question: "Is there a
significant difference between pre-test scores and post-test scores that experimental group has got from
the vocabulary achievement test?" In accordance with this purpose pre-test scores and post-test scores
of experimental group were compared with Paired Samples T-Test. The results of the analysis are
presented in the following table:

Table 4.
T-Test Analysis Results of Pre-Test-Post-Test Total Scores of Experimental Group
Experimental Group n X ss sd Xf t p
Pre-Test 13 35.23 10.544
Post-Test 13 58.61 6.171 12 23.38 12.116 000
* p<0.05

When the table is examined, while the average of pre-test achievement scores of learners in the
experimental group was 35.23, the average of post-test scores of them was 58.61. There was a
difference of 23.38 points between pre-test and post-test scores of experimental group. In this case it
can be said that there is a remarkable progress of the vocabulary of foreign language students in the
experimental group from pre-test to post-test. According to the result of T-Test that was made to
determine whether the difference that arises between two test is statistically significant, it was
identified that between pre-test and post-test achievement scores there is a significant difference
(tnz=12.116, p .00<.05). In other words, there is a significant difference between vocabulary
achievement test success of participants in the experimental group, before learning the derivational
suffixes and after learning the derivational suffixes. This result with an early evaluation can be
interpreted as the experimental practice applied in the experimental group is quite effective; in other
words, derivational suffix teaching is quite effective on the vocabulary of learners.

Learners in the control group, who did not get the derivational suffix training which is designed as an
experimental practice that is a requirement of the research design, are subjected to the vocabulary
achievement test before implementation and after implementation and answer was searched for the
question of "Is there a significant difference between pre-test and post-test scores in the vocabulary
achievement test that the learners in the control group are subjected?" To find an answer to this
guestion, pre-test and post-test scores of control group were analyzed comparatively via Paired Samples
T-Test. The analysis results are shown in the table below:

Table 5.
T-Test Analysis Result of Pre-Test-Post-Test Total Scores of Control Group
Control Group n X ss sd Xf t p*
Pre-Test 13 35.38 8.519
Post-Test 13 42.15 7.625 12 6.77 17.149 000
* p<0.05

Considering the data in the table, according to vocabulary achievement test results of participants in
the control group; the average of the pre-test scores is 35.38, the average of post-test scores is 42.15.
There is a difference of 6.77 points between pre-test and post-test averages of the control group's
achievement scores. The resulting difference shows that the vocabulary of the learners in the control
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group improved during the research period. To identify the statistical significance of this difference that
occurred from pre-test to post-test, it is determined that there is a significant difference between pre-
test and post-test scores of the control group (t;;2=17.149, p .00<.05) according to Paired Samples T-
Test. In this case, it can be said that there is a progress in the vocabulary of learners in the control group
who have not subjected to experimental practice.

Vocabulary achievement test scores improvement of both the experimental group, which had
learned the derivational suffixes, and control group, which had not, created a need to make a research
on how much of this improvement made by means of the experimental process. At this point to say
whether there is a difference between the sample post-test scores of the groups and if so, whether this
difference really arise from experimental conditions; ANCOVA analysis was performed on the post-test
scores of the students, by taking the pre-test scores as "covariance" in the direction of the research
question of "Is there a significant difference in terms of vocabulary between the post-test scores, that
are corrected according to pre-test scores, of experimental group that is taught the derivational suffixes
and control group that is not taught derivational suffixes?" The analysis results are given in the table
below:

Table 6.
Covariant Analysis Results of Post-Test Results Corrected According to Pre-Test Scores
Source of Variant KT sd KO F p* n’
Model 2621.637 2 1310.819 102.367 .000 .899
Pre-Test (Reg) 860.253 1 860.253 67.181 .000 .745

Group 1781.883 1 1781.883 139.155 .000 .858
Error 294.516 23 12.805
Total 2916.154 25

* p<0.05

Corrected post-test average scores of participants, who are the source of the table, are 58.663 for
the experimental group and 42.106 for the control group. Even the difference of 16.557 points between
these two values alone indicates that the experimental group was more successful. As a result of
ANCOVA analysis; which was performed to determine the location of the experimental process at this
result that comes out in terms of success; as seen on the table, difference between averages of post-test
points which are corrected according to pre-test, that experimental and control groups that has from
vocabulary achievement test, was found significant (F(;,3=139.155, p .00<.05). This obtained results
shows that the applied experimental process is effective on increasing achievement scores of vocabulary
test. When the eta-squared values from analysis results are examined; being in different groups, in
other words being in the experimental group which derivational suffix training is given or in the control
group that this training is not given, explains 85.8 percentage of the variance in the post-test scores of
vocabulary success test. This result shows that the applied experimental practice caused 14.206 of the
16.557 points of average achievement score difference that was arisen between the experimental group
and the control group. In the study, besides the eta-square value, Cohen's d, Hedges' g and r calculators
were also used for calculating the effect size of experimental practice. d: 2.37, g: 2.29 and r: 0.76 values
were received respectively as a result of the calculation of the effect size created by the derivational
suffix teaching on the significant difference arising from the analysis of post-test scores of the learners in
the experimental and control groups. According to this it is seemed that experimental practice has a
great effect size on average scores of vocabulary post-test.

When pretest and post-test scores of participants in the experimental and the control groups are
examined in their own groups, it is seemed that the average scores of both groups improved
(Experiment= 23.38, Control = 6.77). To show how differentiate the development of the learners in
different groups by their groups and if there is a difference to what extent this difference is result of the
applied experimental practice; Paired Samples T-Test is applied on improvement scores of the groups on
the basis of "Is there a meaningful difference between the experimental group that the derivational
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suffixes are taught and control group that derivational suffixes are not taught in terms of vocabulary
improvement?" research question. The results of the analysis are presented in the following table:

Table 7.
Results of T-Test for Unrelated Samples of Learners’ Progress in the Experimental and Control Groups in
Terms of Vocabulary

Group n X ss sd Xf t p n’
Experimental 13 23.38 6.959
Control 13 6.77 1.423 24 16.61 8.434 .000 .748
* p<0.05

When the data in the table is analyzed, the average achievement score change of learners in the
experimental group between pre-test and post-test is 23.38, while this is 6.77 in the control group.
There is a 16.61 of average achievement score difference between the group that was taught
derivational suffix and the group that was not. This data shows that the control group, which
experimental practice was not applied, made improvement in terms of vocabulary. The progress, that
control group made at a considerable level in vocabulary achievement test, shows that the learners in
this group have improved their vocabulary by learning new words both via courses that they take and
individual efforts. This is the result of language learning process, after all. Vocabulary improvement is
extremely normal because of the fact that both groups are improved from B2 level to C1 level. However,
16.61 points of difference between progress scores of experimental and control groups refers to the
post-test achievement scores, which were very close to each other at the pre-test, were differentiated
under the influence of another variable. Taking also other results into the consideration in the
framework of the research; it can be said that this variable is derivational suffix teaching. In order to test
statistical significance of average achievement scores between the groups; achievement scores are
analyzed by using Independent Samples T-Test and reached to the result of the average score difference
between the two groups is significant (T(24=8.434, p .00<.05). ETA-square value is used to measure the
effect of derivational suffix teaching on the average 16.61 points of difference between the
experimental group and control group, and it is found that 74.8 percentage of this change is caused by
experimental practice. This result shows that the applied experimental practice in other words
derivational suffix teaching caused 12.42 of the 16.61 points of average achievement score difference
between improvement scores of experimental group and control group. According to the results of
other methods, which were used to calculate the effect size, following values are founded: d: 3.30, g:
3.20 and r: 0.85. These values reveal that derivational suffix teaching has a sizable effect on the
achievement scores.

It is required that to determine whether progress differ or not according to the participant's group
because of the vocabulary progress that all participants in the experimental and control groups show.
Although to reveal this mentioned issue two factor analysis of variance for single-factor repeated-
measures was used. The result of the analysis is shown in the following table:

Table 8.
ANOVA Analysis Results of Experimental and Control Groups according to Vocabulary Achievement
Difference

Source of Variant KT sd KO F p* n’
Between-Groups
Group (Experimental/Control) 864.308 1 864.308 6.785 .016 .220
Error 3057.462 24 127.394
Within-Groups
Measurements (Pretest-PostTest)  2955.077 1 2955.077 234.303 .000 .907
Group Measurements 897.231 1 897.231 71.140 .000 .748
Error 302.692 24 12.612
* p<0.05
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When the values in the table are examined, the common effects of being in different groups
(experiment-control) and factors that indicate measurement at different times (before the application
and after the application) on the vocabulary achievement test scores of the study groups is found to be
significant (F(;, 15=71.14, p .00<.05). This finding reveals that the observed change in the achievement
scores compared to previous of the experimental practice is different between learners in the
experimental group and the learners in the control group. That is to say, participants' achievement
scores, in experimental and control groups, differentiate depending on the tries. In other words, the
improvement scores change as a result of the experimental practice. From this point of view, it can be
said that the differences, which were observed in the achievement scores of the participants, caused by
the derivational suffix teaching. In this case it is understood that derivational suffix teaching is an
important factor in the vocabulary improvement of foreign language learners.

To identify whether the language family of mother tongue of participants in the experimental group
has effect on the vocabulary achievement, test scores of the experimental group are analyzed by one-
way ANOVA test in the direction of the research question of "Is the linguistic family variable effective on
the vocabulary success of the experimental group?" The analysis results are shown in the following table:

Table 9.
One Way ANOVA Results of Post-test Scores of Experimental Group According to Language Family of
Mother Tongue

Langu.a\ ge n X ss Source of Variance KT sd KO p*
Family
Indo-European 3 59.00 2,646
Hamito-Samitic 3 64.33 4,509 Between-Groups 377.24 4 9431 .004
Bantu 3 51.67 1,528 -
Sino-Tibetan 2 5350 3,536 Within-Groups 7983 8 998
Ural-Altaic 2 65.00 2,828
Total 13 5862 6172 Total 457.08 12
* p<0.05

Considering, post-test scores of learners in the application group according to language family of
mother tongue of participants; arithmetic mean of Bantu language family members' vocabulary test -
post-test scores is 51.67; Sino-Tibetan language family members' is 53.50; Indo-European language
family members' is 59; Hamito-Samitic language family members' is 64.33; Ural-Altaic language family
members' is 65; and the average of the group is 58.62 points. These values show that learners that are
member of different language families got different results from the vocabulary achievement test.
According to this; while learners in the Ural-Altaic language family scored highest in the in the
achievement test, learners in the Bantu language family scored the lowest. Besides, learners from Bantu
and Sino-Tibetan language family are below the average and learners from Indo-European, Hamito-
Samitic and Ural-Altaic language family are above the average. To determine, whether these results,
which arise in post-test scores of vocabulary test of the learners in the experimental group, is
statistically significant, One-Way ANOVA was applied. According to the analysis result it is understood
that language family variable is significantly effective in differences that arose between post-test scores
(p .004 <.05). This finding shows that learners' vocabulary improvement is influenced by the language
tree characteristics of the mother tongues. This result clearly shows that language family should be
taken into consideration in the process of language teaching. When it is understood that being member
of different language families has influences on the vocabulary achievement; Tukey Test which is one of
the Post-Hoc Tests was also applied to determine which language families are differentiated in between
in terms of influence. The result of the analysis is shown in the following table:
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Table 10.
Tukey Test Analysis Results of Post-Test Scores according to Language Family
Language Family Means Difference p*
Hamito-Samitic -5.333 .318
Indo-European Bantu 7.333 115
Sino-Tibetan 5.500 .385
Ural-Altaic -6.000 .313
Indo-European 5.333 .318
Hamito-Samitic Bantu 12.667* .008
Sino-Tibetan 10.833* .033
Ural-Altaic -.667 .999
Indo-European -7.333 115
Bantu Hamito-Samitic -12.667* .008
Sino-Tibetan -1.833 .965
Ural-Altaic -13.333* .011
Indo-European -5.500 .385
Sino-Tibetan Hamito-Samitic -10.833* .033
Bantu 1.833 .965
Ural-Altaic -11.500* .039
Indo-European 6.000 313
. Hamito-Samitic .667 .999
Ural-Altaic Bantu 13.333* 011
Sino-Tibetan 11.500* .039
* p<0.05

When the data in the table is analyzed, it is seen that post-test scores of Hamito-Samitic language
family and post scores of Bantu and Sino-Tibetan language families are significantly different in terms of
language family variable. According to this; learners from the Hamito-Samitic language family scored
more than the learners from Bantu and the Chinese-Tibetan language family. Also, in direction with this
result learners, who belongs to Ural-Altaic language family, achieved better results than learners from
Bantu and Sino-Tibetan language family. Although differences in the scores of students from other
language families, these data were not statistically significant. As a result, it can be said that the origin
and family tree characteristics of the mother tongue of foreign language learners have effect on the
improvement of the target language vocabulary.

In this study; in which the results of various variables of derivational suffix teaching, which is an
important part of the functioning system of the language, are searched; to determine whether the
structural characteristics of the mother tongue of participants in the experimental group has effect on
the vocabulary test, the scores of the experimental group are analyzed with One-Way ANOVA test in the
direction of the research question of "Are structural features of the languages effective on post-test
scores of vocabulary achievement test of experimental group?" The analysis results are shown in the
following table:
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Table 11.
One Way ANOVA Analysis Results for Determining the Effects of Languages’ Structural Features on Post-
Test Scores of Experimental Group

Languages Source of

Accordingto  n X ss . KT sd KO P
Variance
Structures
Radical 3 55.33 3.215
Inflected 5 57.80 3.768 Between-Groups 226.81 2 113.41 .032
Agglutinative 5 63.20 6.181 Within-Groups 230.27 10 23.03
Total 13 58.62 6.172 Total 457.08 12

* p<0.05

When post-test scores of learners in the practice group are examined considering the structural
characteristics of the participants' mother tongue, the arithmetic mean of vocabulary test scores of the
learners, who speak one of the radical languages, is 55.33; of those who speak one of the inflected
languages is 57.8; of those who speak one of the agglutinative languages is 63.2 and the arithmetic
mean of the whole group is 58.62 points. These values show that learners who speak structurally
different languages get scores at different scales form the vocabulary achievement test. According to
this; while radical language speakers achieve the lowest success, on the other hand agglutinative
languages speakers achieve the highest success. Besides, radical language speakers and inflected
languages speakers achieved scores below the experimental group average and those who speak
agglutinative languages achieved above the group average. To determine, whether these results, which
arise in post-test scores of vocabulary test of the learners in the experimental group, is statistically
significant, One-Way ANOVA was applied. According to the analysis result it is understood that the
effects of the structural characteristics of the learners' mother tongues on the differences arise in the
post-test scores are statistically significant (p .032 <.05). This finding shows that learners' vocabulary
improvement is influenced by the formal characteristics of the mother tongue. In the case of learning
Turkish language which is a morphology-prone language, it can be said that the formal characteristics of
the students' mother tongues influence their vocabulary learning. This result, clearly shows out that the
structural characteristics of languages need to be taken into consideration in the process of foreign
language teaching. As it is understood that having a mental function in a different language structure
has influences on the success of the vocabulary, the Tukey Test from the Post-Hoc Tests was also
conducted to determine the variation in between the languages in which structure.

Table 12.
Tukey Test Analysis Results for Determining the Effects of Languages’ Structural Features on Post-Test
Scores of Experimental Group

Languages According Languages According to Difference between *

to Structures Structures Means P
Radical Inflected -5.467 .306
Agglutinative -10.867* .028
Inflected Radical 5.467 .306
Agglutinative -5.400 .225
Agglutinative Radical 10.867* .028
Inflected 5.400 .225

* p<0.05

When the data in the table are examined, it seems that the post-test scores, varying according to the
structural characteristics of the mother tongues of learners in the experimental group, is changed
significantly between radical language speaking learners and agglutinative language speaking learners.
According to this, it is determined that learners who speak agglutinative languages achieved higher
success according to radical language speakers. Although there is a difference in terms of achievement
score between inflected language speakers and radical and agglutinative languages speakers; it was
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determined that these scores did not indicate a statistically significant difference. As a result, it can be
said that structural mother tongue characteristic of Turkish language learners as a foreign language is
effective on their target vocabulary achievement and success.

Findings Related to Improvement of Vocabulary

In the context of analyzes carried out in this study that examines the results of derivational suffix
teaching to the learners of Turkish as a foreign language, it is determined that derivational suffix
teaching has significant influence on the vocabulary and boost the success. At this point, it is considered
necessary to reveal the sub-dimensions of the teaching in order for the findings of the study to be able
to reflect in the teaching process. Therefore, a detailed examination was made on the data obtained
from pre-test and post-test practices within the framework of the vocabulary achievement test. This
examination covers that how many words the learners in the experimental group know from the words
derived by the suffixes that included in the teaching before the application, how many word they have
learned after application and the number of words they insert into their vocabulary with the help of
suffixes, in line with the research question "What is the level of the development that learners in the
experimental group achieved on the subject of derivational suffixes in terms of vocabulary?" The data
subject to this examination is presented in the following table:

Table 13.
Analysis Results of Effects of Derivational Suffixes that are Taught on Vocabulary Expansion

. 4+ a ] ] g’o 4+ k7 "]

o , S 8 & ¢ 82 33 ed 83
Derivational Suffix - s - & ® g 5 O 0 O ® g
:0 a o a a E a v Qv aw
+CA 12 18 28 10 25.64 5,54 8,62 3,08
+Cl / +CU 12 15 31 16 41.02 4,62 9,54 4,92
+Clk / +CUk 10 26 37 11 28.20 6,67 9,49 2,82
+DAs 10 17 31 14 35.89 4,36 7,95 3,59
1/ +lU 12 21 31 10 25.64 6,46 9,54 3,08
+lk / +lUk 12 16 28 12 30.76 4,92 8,62 3,69
+()ncl / +(U)ncu 1 17 24 7 17.94 4,79 6,77 1,97

+sAl 12 12 25 13 33.34 3,69 7,69 4
+slz / +sUz 12 23 33 10 25.64 7,08 10,2 3,08
-Ak 11 18 32 14 35.89 5,08 9,03 3,95
—c 11 13 32 19 48.71 3,67 9,03 5,36
-GAn 12 19 30 11 28.20 5,85 9,23 3,38
-Gl 12 14 29 15 38.46 4,31 8,92 4,62

—GIn / -GUn 12 23 36 13 33.34 7,08 11,1 4
-1/-U 12 15 32 17 43.58 4,62 9,85 5,23
—(y)Icl / —(y)UcU 12 25 31 6 15.38 7,69 9,54 1,85
-k / -()k / =(U)k 12 15 27 12 30.76 4,62 8,31 3,69
-m/—()m/—(U)m 12 14 24 10 25.64 4,31 7,38 3,08
-mAn 10 15 28 13 33.34 3,85 7,18 3,33
—tl / -tU / —(l)ntl / —(U)ntU 12 19 33 14 35.89 5,85 10,2 4,31
+Al 8 19 33 14 35.89 3,9 6,77 2,87
+ 9 17 31 14 35.89 3,92 7,15 3,23
+A 12 23 29 6 15.38 7,08 8,92 1,85
+lAn 12 15 30 15 38.46 4,62 9,23 4,62
+lAs 12 29 37 8 20.51 8,92 11,4 2,46

» O.T.K.S. Number of Total Measured Word » S.0.K.S. Average Word Number in Vocabulary
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When looking at the data in the table, it appears that the participants in the experimental group,
who learned the derivational suffixes, made a progress in the derivation of the words with 25 suffixes
that are taught. It is identified that learners made the most progress respectively to derived words from
-¢ nominalization suffix, - nominalization suffix, +ClI denominal noun suffix, + |lAn denominal adjective
suffix, -Gl nominalization suffix, -tI/-tU nominalization suffix, sAl denominal noun suffix, and -GIn
nominalization suffix, from pre-test to post-test. The least progress is seen respectively in the words that
are derived by —(y)lcl/(y)UcU nominalization suffix, +la denominal adjective suffix and +(l)ncl / +(U)ncU
denominal noun suffix according to suffixes that are taught. The highest progress rate is determined as
48.71% and the lowest progress rate is determined as 15.38% in the vocabulary related to derivational
suffixes. It understood that the average rate of vocabulary progress of the learners in the experimental
group within the scope of words derived by derivational suffixes is 31.18 percentage.

The following table shows that how many average words per derivational suffix are known by
working group and how many average words per derivational suffix that the groups made progress from
words derived from derivational suffixes during the pre-test and post-test as a result of the analyzes:

Table 14.
Average Values that Known about Vocabulary of Experimental and Control Groups Vocabulary (Per
Derivational Suffix)

Average Number of Known  Average Number of Known Average Number of

Word at Pre-Test Word at Post-Test Progressed Word
Experimental 5.34 8.86 3.52
Control 5.36 6.38 1.02
Difference 0.2" 2.48° 2.5°
» d: In favor of experimental group » k: In favor of control group

When the data in the table is analyzed, learners in the experimental group know 5.34 words of the
11.36 words that tested for per derivational suffix at the pre-test that held before the derivational suffix
training; at the end of the B2 level that was carried out with the experimental practice, it is seen that
average 8.86 words, from the same words, entered the vocabulary of the learners. Participants in the
experimental group made an average progress of 3.52 words from pre-test to post-test. It has been
determined that learners, in the control group who did not receive derivational suffix training, know the
average 5.36 words of 11.36 words tested at the pretest and at the end of the B2 level the average
number of words known by the group reached to 6.38. The learners in the control group, like the
learners in the experimental group made progress in terms of vocabulary. But this progress in the
experimental group, who received derivational suffix education, corresponds to average 3.52 words on
the other hand this value is average of 1.02 words in the control group. According to this result between
two groups, that had taken same courses during the B2 level except the derivational suffix education
which is the experimental practice process, there is a difference of 2.5 words which shows out the effect
size and power of the derivational suffix teaching on the vocabulary of the learners. This result shows
that each derivational suffix, that were included in experiment, contributed an average of 2.5 words
more to the vocabulary of learners. These findings shed light on the potential benefit that derivational
suffixes might bring during the progress of the vocabulary of the Turkish learners; if derivational suffixes
are added to the actual language teaching process.

Here is the table showing the effect of the experimental process on the working group's vocabulary
that contains the words derived with derivational suffixes and how many of the 284 words that
measured in the context the vocabulary test is known by the experimental and control group before the
application and how many of them are learned after the experimental practice:

457



Muhammet Rasit MEMIS — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 439-491

Table 15.
Total Values about the Vocabulary of Experimental and Control Groups
Total Numbers of Known Total Numbers of Known Total Numbers of
Words at Pre-Test Words at Post-Test Progressed Words
Experimental 133.5 221.5 88
Control 133.9 159.6 25.6
Difference 0.4" 61.9° 62.4°
» d: In favor of experimental group » k: In favor of control group

The data in the table shows out, thirteen participants in the experimental group know average of
133.5 words and on the other hand thirteen participants in the control group know an average of 133.9
words out of 284 words are tested in the vocabulary achievement test during the pretest process.
Experimental group took derivational suffix training in addition to B2 level courses that both
experimental and control group took. When the post-test results of those two groups are examined, the
vocabulary of the learners in the experimental group reached an average of 221.5 words, while the
vocabulary of the control group reached to an average of 159.6 words. The two groups, who did take
and did not take the derivational suffix training, made progress in terms of vocabulary; this progress is
an average of 88 words for the experimental group and an average of 25.6 words for the control group.
The evaluation that made on 284 words among the two groups, a difference of 62.4 words per
individual was occurred in favor of the experimental group. In other words; learners, who took
derivational suffix education, learned an average of 62.4 words more than those who did not. When
considering only the data obtained from the experimental group; this progress of average of 88 words,
that reached at the end of the experimental practice period, shows that derivational suffix teaching
expands the vocabulary of learners by 30.98 percentage. When the vocabulary of the control group is
also considered; average of 62.4 words of the progress difference between two groups is pointing to
derivational suffix teaching is effective on expanding the vocabulary by 21.97 percentage. When these
two ratios are evaluated together; training, which was designed as including 25 derivational suffixes,
would provide 1.06 percentage additional contribution to vocabulary by per derivational suffix. In the
light of these findings, if all of the derivational suffixes, which were taught in the framework of research,
are included in the Turkish teaching process as a foreign language; it is estimated that the learners will
expand their existing vocabulary by 26.5 percent.

Conclusion, Discussion, Evaluation and Recommendations
Conclusion and Discussion

Nowadays, foreign language teaching is based on communication and in this process main focus is
on the improvement of basic language skills. Although the language teaching process is designed with an
understanding that centers on these skills, grammar and components of grammar also continue to be a
part of foreign language education with different approaches and different methods and applications
with varying intensity. Because, foreign language learners need to learn the grammar rules of target
language different from native language education. If individual do not learn the grammar structure and
grammar rules of the foreign language that s/he is trying to learn; s/he can never use correctly and
effectively and cannot be a competent user of target language. For example; even if a person, who does
not know any tense suffix corresponding a tense, the functions and the different formal appearance of
this suffix with various situations, can communicate up to a certain point but not perfectly; this person
cannot reach the purpose of using the language actively, correctly and competently in all the skills which
is the main goal of foreign language learning. For this reason, grammar is inevitably involved in foreign
language teaching process.

When considering the place of grammar teaching in the process of teaching Turkish as a foreign
language; the grammar structure and rules, which would help the learners to use and understand the
Turkish language, are involved in the teaching process from the beginning level. And starting from the
fact that grammar rules of Turkish language, which is an agglutinative language, become functional with
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suffixes; it is given great importance to teaching of inflectional suffixes fulfill the dependency function
which is one of the two essential features of suffixes. When the process of Turkish teaching as a foreign
language and the teaching sets used in this process are examined; it is determined that the suffixes that
provide the derivation function, which is the second basic task of suffixes, are not taken adequate part
in the teaching process. In this study; the contribution, which would be brought to the learners in terms
of target language skills, is researched if derivational suffixes, which have not been integrated into the
process of Turkish teaching as a foreign language, are included into teaching process; and in this
direction, it is tried to determine influence of derivational suffix teaching on the vocabulary of Turkish
learners as a foreign language. Accordingly, obtained results are as follows:

There is a difference of 23.38 points in favor of post-test between the pre-test and post-test
achievement scores of the learners in the experimental group. In other words, the vocabulary of
participants in the experimental group improved an average of 23.38 points per person. It is identified
that this difference between these two test scores is statistically significant according to the result of
applied T-Test (p .00 <.05). In other words, it is determined that there is a significant difference between
the success of experimental group in terms of vocabulary achievement test before learning the
derivational suffixes and after learning the derivational suffixes. Based on these data, it has been
achieved the result of the derivational suffix teaching as an experimental practice is quite effective on
the improvement of vocabulary of learners in the experimental group.

It is determined that there is a difference of 6.77 points in favor of post-test between the pre-test
and post-test average success scores of the learners in the control group. This difference between pre-
test and post-test scores is identified as statistically significant (p .00 <.05). These results show that the
vocabulary of the learners in the control group had made a progress during the experimental practice.
The progress of learners' language levels from B2 to C1 and naturally continuation of learning process of
new words was effective in the emergence of this result.

Progress in vocabulary achievement scores of both the learners in the experimental group who has
learned the derivational suffixes and the learners in the control group that has not, is required to
determine both which one of the experimental and control groups is more successful and how much of
the vocabulary improvement originated from experimental practice itself? In study group, a difference
of 16.56 points is identified in favor of the experimental group between participants' post-test scores
that is corrected according to vocabulary success test-pretest scores. The result of the ANCOVA analysis
shows that 16.56 points of achievement difference between the groups is statistically significant (p .00
<.05) and the experimental process has effect on the increasing of the vocabulary achievement scores.
When the analysis results are examined in-depth, 85.8 percentage of the 16.56 points of success
difference between the two groups emerged as the result of experimental practice, in other words it is
understood that derivational suffix teaching is responsible for 14.21 points of this difference.

Since it is known that before the experimental practice the experimental and control groups'
achievement scores of the pre-test are very close to each other; considering only the post-test scores of
the participants, result of T-Test confirms that the learners in the experimental group are more
successful than the learners in the control group (p .00 <.05). According to the effect size
measurements, which are made to determine the statistical effect size of the derivational suffix teaching
on this achievement, it was found that the experimental process has a great effect size on the post-test
(d: 2.37,g:2.29 and r: 0.76).

In the context of the analyzes had carried out, from pre-test to post-test, on vocabulary
improvement scores of learners in the experimental and control group, it is identified that the average
difference between the two groups is 16.61 points and this success difference is statistically significant
(p .00 <.05). It is determined that the derivational suffix teaching is 74.8 percentage effective on the
16.61 points of improvement change of the groups and lead to 12.42 points of this improvement
difference.

459



Muhammet Rasit MEMIS — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 439-491

Results of the analysis show that derivational suffix teaching is influential on the vocabulary
improvement and by this mean, learners in the experimental group achieved higher success than
learners in the control group from the vocabulary test. To determine if there is an influence or help of
the language family, in which the mother tongue is located, on this achievement of learners in the
experimental group; test scores of the experimental group are analyzed by One Way ANOVA and it is
understood that the language family has effect on the achievement of learners in the experimental
group (p .004 <.05). To find out between which language families the achievement score differences,
which are among the learners in the experimental group caused by the language family, emerge; Tukey
Test from Post-Hoc Tests applied and it is achieved that the result of especially learners from the
Hamito-Samitic and Ural-Altaic language families achieved higher vocabulary success than the learners
from Bantu and the Sino-Tibetan language families.

In order to determine if there is any effect or help of the structural characteristics and the
functioning system of the mother tongue on the learners' success in the experimental group in terms of
vocabulary; post-test scores of the experimental group were analyzed via One Way ANOVA and it was
found that the structural characteristics of the learners' mother tongue are significantly effective on the
success achieved by the implementation group (p .032 <.05). Tukey test from Post-Hoc tests conducted
to determine between the languages in which structure the difference, which is between the scores of
the participants in the experimental group originating from the structural characteristics of their mother
tongue, occur. According to results of test, especially the agglutinative language speakers are more
successful than radical language speakers in terms of vocabulary.

The 284 words in the vocabulary achievement test consist of words derived from 25 different
derivational suffixes. According to this; an average of 11.36 words are tested per derivational suffix.
When the pre-test and post-test results, which the learners in the study group obtained, are examined;
it is determined that participants in the experimental group know that average of 5.34 of the words and
participants in the control group know average of 5.36 of the words. And it is also determined the
number of the words are known reached to average of 8.86 per derivational suffix for experimental
group and average of 6.38 per derivational suffix for control group in the post-test. While the average of
the 1.02 words per derivational suffix, that both groups progressed in the test made after experimental
practice, is subtracted from the average words that known at the end of the post-test; it is identified
that the experimental group learned an average of 2.5 words per person more than the control group.
This result shows that each derivational suffix, included in experimental practice, has contributed to
vocabulary of learners as an average of 2.5 words.

When the results of learners in the study group, which is related with 284 words that are tested via
achievement test is developed in the scope of vocabulary, are examined; it is determined that
participants in the experimental group know an average of 133.5 and participants in the control group
know 133.9 of those words in the pretest; and the number of words that known are reached to 221.5
for experimental group and 159.6 for control group in post-test. When average of 25.6 words, which
both groups have progressed in the test made after experimental practice, are subtracted from the total
number of words that are known in the post-test; it is determined that the experimental group know
62.4 more words per person than the control group. The difference between the two groups shows that
the derivational suffix teaching increases the vocabulary by 21.97 percentage.

When a general evaluation is made based on the above-mentioned results, as well as vocabulary of
the learners in the experimental group, which had derivational suffix education; also vocabulary of the
learners in the control group, which did not have derivational suffix education, is expanded. This is the
result of the natural language learning process. However, it is seen that individuals, who learns the
derivational suffixes which are manipulated as experimental practice, made more progress in terms of
vocabulary than those who did not learn derivational suffixes. Moreover, the difference between the
two groups was emerged in substantial size. At this point, it can be easily understood that derivational
suffix teaching can be used as an effective method in the improvement of vocabulary of Turkish
learners. Even when the results of the research are taken into consideration, it can be said that
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derivational suffix teaching, which is intertwined with vocabulary teaching, must be absolutely included
in the process of Turkish teaching as a foreign language. In fact, it is not a reasonable approach that to
ignore a practice that could increase the vocabulary by about 22 percentage more than current
language teaching.

Because of there is no study, that has done before about the effects of derivational suffix teaching in
Turkish on vocabulary, in Turkish literature; the results of this study were not compared with similar
studies in terms of Turkish. However, there are studies that examine the relations between derivational
suffix teaching and vocabulary directly or indirectly, in world literature, especially in English. In these
studies, by relating derivational suffix, which is determined as independent variable, with topics like
derivatives suffix, derivatives suffix information, morphology knowledge, morphological analysis and
morphological awareness; change and progress of the vocabulary through the teaching/training of the
mentioned concepts were examined. Some of these mentioned studies were conducted in the frame of
the native language education (English, Finnish), some others were foreign language teaching (English,
Spanish, Arabic) and some others were language education of bilingual students (Chinese-English,
Spanish-English). The results of this research, within the framework of vocabulary, match up and show
consistency with the results of related studies in world literature (Bertram, Laine and Virkkala, 2000;
Bowers, 2012; Craven, 2010; Diaz, 2010; Fergusson, 2006; Gomez, 2009; Good, 2011; Green, 2012;
lyanaga, 2006; Khoury, 2008; Kieffer, 2009; Larsen and Nippold, 2007; Maag, 2007; Miguel, 2013;
Mochizuki and Aizawa, 2000; Pacheco, 2005; Smith, 1998; White, Power, and White, 1989; Zhang,
2009). Just as results of mentioned researches, this research shows that derivational suffix teaching
contributes to the vocabulary improvement. If it is required that to mention the results of similar
studies, limited only by researches conducted within the context of foreign language teaching for a
more accurate comparison: the research, which is conducted by Mochizuki and Aizawa (2000) on
Japanese students learning English, shows that there is a positive correlation between suffix knowledge
and vocabulary. Pacheco (2005), in her research, which is conducted with Puerto Rican students who
learn English as a foreign language, determines that students, who have succeeded in using suffix
knowledge as a strategy, make progress in learning new words, guessing the meaning of unknown
words correctly and comprehending better what they read. For this reason, she says that the suffixes
should be taught in such a way as to create awareness to the foreign language learners. lyanaga (2006)
reported that, in the research conducted on the relationship between suffix knowledge and vocabulary
size, there is a strong correlation between the number of known derivational suffixes and the size of the
vocabulary. Khoury (2008), in the research; which is conducted with American learners who learned
Arabic as a foreign language, in order to determine the contribution of direct teaching of root and suffix
to the acquisition of vocabulary; it is determined that the students in the experimental group had higher
scores than the control group and the students in the experimental group are considerably successful in
terms of correctly guessing the meaning of unknown words. Zhang (2009), in the study; which is
conducted with English learning Chinese students, examines if morphology training is effective to
vocabulary teaching; revealed that students studying morphology had achieved higher success in the
vocabulary tests. Zhang mentions that, morphological information lessons should be added to the
vocabulary teaching activities and this would contribute to vocabulary teaching not alone but with other
methods. Craven's study in 2010 determined that students, who participated the study with English
morphological awareness training, learned new words, and had the ability to analyze words
morphologically, and adopted morphological analysis as a beneficial and useful strategy in vocabulary
learning. In the Miguel's research (2013); that is conducted in order to determine how word formation
knowledge is taught in teaching Spanish as a foreign language, whether there is a relationship between
word-building knowledge and the size of the students' vocabulary, and whether students use the word
formation knowledge to anticipate the meaning of unknown words or not; it is determined that there is
a strong relationship between word formation knowledge and vocabulary size; participants were more
successful in determining the derivational suffixes in terms of comprehension abilities; the usage of
derivational suffixes in production abilities can only be achieved by learners at upper-levels and also
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usage of derivational suffixes in guessing the meaning of the unknown words is only possible for the
upper-level students.

By comparison with learners of English, Arabic and Spanish as foreign languages; the positive
relationship between the knowledge, which can be assessed in the context of the derivational suffixes,
and the vocabulary also show up itself in this study that conducted with Turkish learners as a foreign
language. This common conclusion on four different languages strongly indicates that these structures,
which are involved in word formation, should be brought to the attention of foreign language learners
without language exception. Because, the results of the mentioned studies, clearly reveals that; in
addition to the important contribution of word formation knowledge to the vocabulary improvement of
foreign language learners, it may help them to comprehend better what learners read by providing an
opportunity to guess the meanings of unknown words and by that learners have improved their
command of the target language.

Evaluation

It can be reached the ultimate goal of language learning, which is to use it effectively in
comprehension and speaking skills, only by knowing at sufficient and needed level the words, that are
building blocks of a language, and learning and using the systems which enable the processing of these
words. A foreign language learner; who cannot learn and use effectively and efficiently these systems,
which are called as inflection and derivation features of Turkish; would never be able to realize the
purpose of language learning in real terms. Learners; who have difficulty in achieving this goal due to
the neglect of the derivation features of language although there is a focus on the inflection
characteristics of language in the existing Turkish teaching processes; also had the opportunity to add
the derivation features of Turkish education in to their knowledge and skill repertoires thanks to the
derivational suffix teaching that applied in the context of this study. In this way learners do not have to
just use the ready and memorized structures but have the chance to know the derivation features that
reflects the linguistic creativity and improve their command of the language.

Within scope of the practice, it is provided that expansion of learners' vocabulary more than in the
current language teaching process and provided to gain them the ability to derive new words from
known word roots, and to predict the meaning of unknown words in the reading texts by teaching the
structure and function of the derivational suffixes. In addition, derivational suffix knowledge helped
learners to learn new words. It is observed that learners can learn new words more easily and they can
more easily associate the new words with the words they already know depending on root-new word
relation thanks to the derivational suffix teaching.

The word derivation logic of Turkish, the direct relation between meaning and suffixes that used in
this process, derivation of words from the same root and the transparent relations between derived
words offer valuable and easy-to-see tips in guessing the meaning of unknown words to the Turkish
learners as a foreign language. At the same time, these features facilitate learning by making it easy to
learn and remember the new words, and by internalizing of the words by a certain logic. Learners, who
involved in this research, had the chance to take advantage of these opportunities thanks to the
derivational suffix teaching.

New meaning gains of Turkish words by taking the derivational suffixes and of these words become
functional in the sentence through the inflectional suffixes, are two of the most important features of
the Turkish as an agglutinative language. These features of Turkish have important effects on
improvement of vocabulary and new words teaching in foreign language teaching. However, when the
current Turkish teaching process is examined, while there is a great emphasis on the teaching of
inflectional suffixes, it is seen that derivational suffixes are neglected. Along with this study it is revealed
that when the teaching of derivational suffixes is included in foreign language teaching; it will contribute
to the Turkish learners as a foreign language in terms of vocabulary improvement and different
achievements would be gained by extension.
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When derivational suffixes, which are directly influential in the meaning of the word, and inflectional
suffixes, which are influential in the syntactic meaning of the words, are considered together, these
suffixes have a decisive role in the meaning of the Turkish words. The integrated relationship, which is
between the concepts of meaning and comprehension, directly effects the process of mental
explanation of the words; in other words, the individuals' comprehension achievements and
improvements. Therefore, the determining effects of the suffixes, especially of the derivational suffixes
on the meaning should be absolutely taken into consideration during the improvement of language skills
and should make the foreign language learners aware of these features.

Vocabulary teaching, which is one of the most challenging topics of foreign language teaching, could
be much easier thanks to the teaching-friendly structural features of Turkish language thanks to its
agglutinative structure. Because, mathematical structure of Turkish, which makes concretization of the
rules easy in the mind; and that the word roots are fixed and are not changed alone or in derived words;
and that it is easy to distinguish derivational and inflectional suffixes which attached to word roots;
facilitates vocabulary learning both in mother tongue and foreign language and accelerates the process
of guessing the meaning of unknown words.

Importance that is placed and concession that is made to the inflectional suffix teaching in the
process of Turkish teaching, has also influenced scientific researches and it is concentrated on the
inflectional suffixes in the same way in academic studies that are carried out within the context of
teaching Turkish as a foreign language. This study, will pave the way for further studies on teaching of
derivational suffixes which has not been the subject of any research until now by revealing the
contributions that can be achieved in case of teaching the derivational suffixes. Furthermore, this
research; by serving as a model to future researches about derivational suffix teaching, morphological
awareness and improvement of vocabulary; also gives researchers a ground to increase the numbers of
researches about those topics; and plays a pioneering role in filling the gap in the Turkish literature.

It is thought that the derivational suffixes, that are taught within the scope of this research, are very
effective on vocabulary improvement of Turkish learners as a foreign language and on learning more
words than current language teaching practices, thanks to these reasons: transparent and clear
relationship between root and suffix in Turkish and creating awareness on learners in this regard via this
training; the clear protection of the meaning relation between the word roots and new words derived
from the root as the most important derivation feature of Turkish, and giving this information to the
learners and using it as a method in teaching words; choosing the derivational suffixes and the words
containing these suffixes that are included in the scope of research from those with high frequency;
understanding the concept of the semantic relation between the Turkish words in the teaching process
and increasing their self-confidence by this mean of the learners who are dependent on the outside to
guess the meaning of unknown words before the practice; changing learners' perceptions that as
Turkish is difficult in positive way by relieving derivational suffixes, which are perceived as grammar
rules due to their structure, of being abstract during teaching and demonstrating a concrete relationship
between the words; enriching the materials used in the practice visually to emphasize the meaning
connection between the words; and concretion of the words' meanings.

Recommendations

Within the scope of this research, since it has been determined that derivational suffix teaching
contributes to the students' vocabulary improvement more than the current teaching methods;
derivational suffixes subject should be placed into the curriculum and into the textbooks. Even if not all
of 25 derivational suffixes, that their benefits are proven within the scope of this research, but at least
some of them should be taken into consideration by instructors for the sake of students and the
remaining time after classes should be valued by derivational suffix teaching.

In the case of integration of derivational suffixes into the curriculum, teaching should be absolutely
designed and carried out associated with purposive vocabulary teaching. In this way, it should be
provided that derivational suffixes are seen by learners as a more fun and useful activity and seen as an
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activity that would be useful for daily life practices by changing their mind of perceiving it as a classical
linguistic activity. Teaching should be planned in such a way that the words, which would be taught by
associating with the derivational suffixes, could be used by learners in speaking skills. And activities
should be designed in this direction.

Teachers, who want to place derivational suffixes into the process of language teaching, should place
at least a 2-hours of compliance and awareness orientation before the practice and learners should be
informed about the subject and content that they would learn. Besides, learners should be assured that
this teaching is in favor of them because they may be anxious that ordinary language lessons would be
neglected.

By considering the level of language improvement of Turkish learners as a foreign language, it is
thought to be better that derivational suffix teaching might be provided or intensified for the learners at
the upper levels more than for learners at the beginner level. However, it might be beneficial to start
creating awareness of word formation knowledge at the basic levels with simple words. Because,
Turkish Language's feature of the meaning linkage that does not disappear among the derived words,
and the awareness that created in this regard, help the learners being more successful in terms of
comprehension skills.

If it is desired to give place to the derivational suffix teaching, which is effective in the vocabulary
improvement, in teaching process; while preparing the materials, visual materials should take place in
the teaching process and the words would be included in these materials should be frequently used
words and those of which are more likely to encounter in daily life. It is thought that the use of various
tools and techniques; such as concept maps, different types of games, structured grids, word association
tests; in the development of these materials, would enhance the quality of teaching.

Derivational suffix teaching and awareness training on this subject are proved effective and useful
ways of teaching complex words. Concretization in the mind of the words, which are found difficult by
students and they forced to learn, can be achieved in this way.

Another result of the research is mother tongues of learners of Turkish as a foreign language are
influential on language achievements. According to this; learners, whose mother tongue belong to the
language categories that are same as the Turkish language according to the origin and structure and
belong to those language categories in which the words have been exchanged with Turkish intensively in
the historical process, achieved more successful results than other learners. It is thought that; this result
should be taken into consideration in teaching centers especially while the basic level classes are being
established. And also learners; who fall behind in terms of success due to their mother tongue belongs
to distance linguistic families despite they had done same practice and had got same lessons; especially
for the speakers of radical languages and Bantu language, supporting teaching materials should be
developed and if it is needed Turkish teaching process should be applied longer to get rid of this
disadvantage.

When the Turkish literature is examined, within the framework of teaching Turkish as a foreign
language, this research is the first study to examine the effect of derivational suffix and this situation
stands as a deficiency in front of us. In order to overcome this deficiency more scientific studies should
be done on derivational suffixes. The number of quantitative and qualitative researches; which analyze
the effects of derivational suffix teaching, word formation knowledge and morphological awareness
training on basic language skills; should be increased and result of those researches should be presented
to the attention of instructors, researchers and relevant authorities by comparing with results of similar
studies.

This research was conducted with 26 students at B2 level who learns Turkish as foreign language. It
is recommended that new research would be done to increase the generalizability and accuracy of the
results, reviewing the relation between derivational suffix knowledge and vocabulary of the learners at
different levels, by working with a larger working group and covering a longer teaching period.
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Based on the subject, method and general scope of this research, the role and effect of the
derivational suffix teaching on the vocabulary improvement could be researched in mother tongue.
Again, for being able to identify the needs and to provide solutions by determining the knowledge and
awareness of native Turkish speakers, suffix knowledge awareness scale can be developed for mother
tongue speakers.

Factors; such as using different language teaching sets, teacher competences, quality and quantity of
supportive supplementary materials in the center, are the outside factors that play role in student
success at language teaching centers. To prevent the deficiency and negativity that these factors may
cause; a center should be established where teachers, textbooks and additional materials should be
accredited and all components should be inspected centrally in terms of these issues with common and
concrete criteria. Thus, the quality of Turkish teaching, which all of us are stakeholders, will increase.
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Tiirkge Siirimui

Giris

Glinimuzde yabanci dil 6gretiminin temel amacinin dil 6grenen bireyin hedef dili anlama ve anlatma
becerilerinde kullanabilmesini saglamak oldugu konusunda bir goris birligi vardir. Yabanci dil 6grenen
kisinin bu becerileri kullanarak hedef dilde iletisim kurabilmesi iginse dilin yapi taslari olan kelimeleri ve
bu kelimeleri isletmesini saglayacak olan sistemleri 6grenmesi gerekir. Baska bir ifadeyle, dil 6grenicisi,
ogrendigi kelimeleri dinlerken veya okurken anlayabilmek, konusurken veya yazarken climle icerisinde
kullanabilmek, kelimeleri yan yana getirerek bu kelimeleri birbirine kurallara uygun sekilde
baglayabilmek ve kelimelerden yeni sézciikler tlretebilmek igin hedef dilin isleyis 6zelliklerini 6grenmek
zorundadir. Cekim ve tiretim 6zellikleri olarak adlandirilan bu sistemleri 6grenmeyen bir yabanci dil
Ogrenicisinin, dil becerilerini etkili bir sekilde kullanmasi mumkin olmadigl gibi bu kisinin etkili bir
iletisim gerceklestirmesi de olasi degildir. Bahsedilen bu iki sistemin 6gretiminin gerekliligi Diller icgin
Avrupa Ortak Oneriler Cercevesi’'nde de vurgulanmaktadir. Bu acgidan bakildiginda Tiirkceyi yabanci dil
olarak 6grenen bireyin Tirkcenin cekim ve tiretim sisteminin isleyisini saglayan ekleri 6grenmesi
gerekmektedir.

Yabanci dil olarak Tirkge 6gretiminde kullanilan setlerde Tirkgenin isleyisini saglayan iki tir ekten
(yapim/gekim) c¢ekim ekleri 6n plana cikarilmistir. Bu ilk bakista anlasilabilir bir durum olarak
goriinmektedir. Clinkli Turkgede eklerin iki temel iglevi vardir. Dilin igletilmesi igin elzem olan bu islevler
tiretme ve bagimlilastirma seklindedir. “Tlretme islevi, en basit anlamda, kelime kok ve govdelerinden
yeni kelimeler Uretebilme 0Ozelligidir. Daha genis bir fonksiyon alanina sahip olan bagimlilastirma islevi
ise climle icerisindeki her unsur arasinda iliski kurabilme 6zelligini yansitmaktadir” (Demircan, 2004, s.
33). Yapim ve ¢ekim ekleri, bu islevleri cercevesinde karsilastirildiginda, “bagimlilastirma islevini yerine
getiren c¢ekim ekleri gerek clmle iginde gerekse cimleler arasi anlam ve bigim iliskilerinin
dlzenlenmesinde daha etkili oldugundan” (Onan, 2009, s. 252), bu setleri hazirlayanlarin sezgisel olarak
¢ekim eklerinin 6gretimini onceledigi soylenebilir. Fakat cekim eklerinin sahip oldugu bu goreceli
Gstinlik yapim eklerinin diger bir deyisle tiiretme islevinde kullanilan eklerin ihmal edilmesini
gerektirmez. Nitekim cerceve metinde dilin ¢ekim 6zellikleri gibi Giretimsel 6zelliklerinin de 6gretilmesi
gerektigi vurgulanmaktadir.

Alan yazindaki siniflandirmalara gore yapim eki kabul edilen eklere yabanci dil olarak Tirkge
dgretiminde yaygin olarak kullanilan dért sette (Yeni Hitit, Yedi iklim Tiirkgce, Gazi Témer Yabancilar igin
Tirkce ve istanbul) sinirli sayida yer verildigi gériilmektedir. Setlerin en az ikisinde ortak olarak bulunan
ekler -(I)ncl, -II, -slz, -lik, -ki, -CA ekleri ile isim fiil, sifat fiil ve ¢ati ekleri’dir. Bu eklerden cati ekleri
“eklendigi fiilin temel anlaminda koklu bir degisiklik yapmayan, fiilin nesne ve 6zne ile olan baglantisinda
sekil ve durum degisikligi meydana getiren eklerdir” (Korkmaz, 2009, s. 540). Bu hususta Ustiinova
(2004, s. 241-250) cati eklerinin yeni bir kavram olusturmadigini ve yalnizca fiildeki hareketin yoniine
iliskin gonderme yaptigini soyler. Bu dogrultuda cati eklerinin sozlikte madde basi olabilecek yeni
kavram Uretmedikleri sdylenebilir. isim fiil ve sifat fiil eklerinin islev ve kullanislari diistinildiigiinde ise
kullanildiklari yer ve baglama goére bu eklerin hem c¢ekim hem yapim ozelliklerini Ustlendigi
gorulmektedir. Bu tip ekler ara ekler olarak da adlandirilmaktadir (Basdas, 2006, s. 5). Tiirkce 6gretim
setlerinde isim ve sifat fiil eklerinin cekimsel 6zelliklerinin 6gretilmeye calisildigi kitaplardaki etkinliklerde
actk bicimde goériilebilmektedir. Bu durumun tek istisnasi Yeni Hitit Tirkce 6gretim setidir. ilgili sette bu
eklerin sozciik yapim islevleri kismf de olsa dikkate alinmis —mA, -mAk, -Is ve -Ar, -mAz, -DIk, AcAk, -mls
fiilimsi ekleri, cekimsel islevlerinden ayri olarak farkli bir konu bashg! altinda 6grencilere sunulmustur.
Fakat burada belirtmek gerekir ki sozii edilen eklerin 6gretiminde yeterli uygulama etkinligine yer
verilmemistir. Bu hususlar dikkate alindiginda, yapim eki kapsaminda yer alan fiilimsi eklerinin yabanci
dil olarak Tirkge 6gretiminde, 6grencilerin 6zellikle tamlama kurabilmeleri ve cimleleri baglayabilmeleri
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amaciyla 6gretildigi dusiiniilmektedir. Ornegin 6grenciye —mA isim fiil ekini 6gretmekteki amag al- fiil
kdkiine —mA ekinin eklenmesiyle olusan “alma” sézclgliniin sozliikteki karsihgi olan “alma isi” seklindeki
anlamini kavratmak degil, 6grencinin “Yarin ugak bileti almaya gidecegim.” gibi bir cimle kurabilmesini
saglamaktir. Veya —AcAk sifat fiil ekinin 6gretimindeki hedef, 6grencinin gel- fiil kokine bu eki getirerek
sozlikteki gelecek kelimesinin anlamini kavramasi degil, “Ne zaman gelecegini bana haber ver.” seklinde
iki farkh cimleyi baglayabilmesine yardim edecek bilgi ve beceriyi kazandirmaktir. Cati ekleri de yine bu
kapsamda ele alinip 6gretilmektedir. isim fiil, sifat fiil ve cati ekleri disinda setlerde dgretimi yapilan diger
yapim ekleri yukarida belirtildigi Gzere -(I)ncl, -ll, -slz, -llk, -ki, -CA ekleridir. Sayilan ekler Tirkcede yeni
sozciik tiretmede kullanilan onlarca yapim ekinden yalnizca birkag¢ tanesidir ve bu eklerin 6gretimi,
ogrencilere Turkgenin eklemeli dil yapisindan kaynaklanan kelime tiretme 6zelligi konusunda farkindalk
kazandirma bakimindan yetersiz kalmaktadir. ifade edilen bu hususlar 1siginda yabanci dil olarak Tirkge
ogretiminde yapim ekleri kapsaminda 6gretilen ekler ile 6grencilerin kelimeler ve cimleler arasinda
baglanti kurmalarinin saglanmaya calisildigi, 6grencilerde morfolojik farkindalik olusturarak onlarin
kelime hazinelerini ve okudugunu anlama becerilerini gelistirmeye yonelik hususi bir amag gidilmedigi
anlasiimaktadir.

Yukaridaki incelemede gorildigu tzere yabanci dil olarak Tiirkge 6gretimi siirecinde Tiirkgenin yeni
kavram olusturmada kullandigi yapim eklerinden ¢ok az bir kismi 6gretim siirecinde yer almaktadir.
Turkgenin tlretim 6zelliklerinin yabanci dil olarak Tirkge 6gretimi siirecinde bu denli ihmal edilmesi,
o0grenenlerin Tirkceyi edinim ve igsellestirme siireglerini olumsuz etkilemektedir.

Yapim eklerinin 6gretimi Diller icin Avrupa Ortak Oneriler Cergevesi'nde dil 6greniminin bir pargasi ve
gerekliligi olarak gorilmis, dinyada yabanci dil Gzerine yapilan calismalarda da kelime 6gretiminin
icerisinde ele alinmistir. Kelime 6gretimi Ozellikle yabanci dil 6grenimi ve Ogretiminin en 6nemli
unsurlarindan biri olarak nitelendirilmistir. Kelimeler olmadan hangi dil bilgisel yapi bilinirse bilinsin dili
anlamak ve o dilde anlatmak mumkiin olmaz. Bu yoniyle kelimeler anlama ve anlatma becerilerinin
temel 6gesi konumundadir. Bir dili ana dili olarak konusan bireyler kelimeleri ve kelimeleri olusturan
bigimleri dogal dil edinim sirecinde kazanirlar ve gocukluktan itibaren dinleme ve konusma sirasinda
anlamak veya anlatmak igin kullanirlar. Ancak ana dili konusurlarina dahi ilk ve ortaokulda kelime
hazinelerini gelistirmeye yonelik s6zciik 6gretimi ¢alismalari yapilir. Bunun baslica nedeni sahip olunan
kelime hazinesinin yazilanlari ve sodylenenleri anlamanin 6n kosulu olmasidir. Karatay; “6grencilerin
okuduklarini ve dinlediklerini anlamalarinin sézcikleri dogru anlamlandirmalarina bagli oldugunu, kelime
dagarciginda var olan eksikligin, bireyin herhangi bir disiinceyi anlamasini; hissettigi veya
anlamlandirmaya calistigi durumu anlatmasini engelleyen bir sorun olarak karsimiza c¢iktigin1”
belirtmektedir (Karatay, 2007, s. 144). Bu durum g6z onune alindiginda bir dili yabanci dil olarak
o6grenenlere kelime 6gretimi yapilmasinin gerekliligi kendiliginden ortaya ¢ikmaktadir.

Yabanci dilde kelime 6gretimi silireci planlanirken 6grencilere bir kelimenin hangi boyutlarinin
ogretilmesi gerektigi iyi planlanmalidir. Bu boyutlardan bir kisminin ihmal edilmesi, dil 6grenicisinin
o6grendigi kelimeyi unutmasi, karistirmasi, kelimeye yalnizca alici kelime hazinesinde sahip olmasi ve bu
nedenle kelimeden anlatma becerilerinde yararlanamamasi gibi birtakim sorunlari beraberinde
getirebilir. Nation (2001, s. 27), bir kisinin hem alici hem Uretici olarak bir kelimeye tamamen hakim
olabilmesi icin sahip olmasi gereken bilgi ve bilesenleri bicim, anlam ve kullanim olmak Uzere (i¢ boyutta
ele almistir.

Dil 6grenen bireyin bir kelimeyi tam olarak biliyorum diyebilmesi icin kelimenin sahip oldugu bigim,
anlam ve kullanim boyutlarini bilmesi ve kelimeyi kullanabilmesi gerekmektedir. Bu boyutlar
detaylandirilacak olursa; dil 6grenenlerin bir kelimenin nasil sesletildigini, yazildigini, hecelendigini,
kelimeyi olusturan ek-kok gibi pargalarini, bu pargalarin islevlerini, kelime bigiminin isaret ettigi
anlamlari, kelime-kavram iliskisini, kelimenin olusturdugu kavramlari, diger kelime ve kelime tiirleriyle
birlikte kullanimlari, kelimenin ¢esitli durumlarda aldig1 gérinimleri ve kelimenin nerede, ne zaman ve
ne siklikta kullanilacagini bilmesi gerekmektedir.
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Bahsedilen bu hususlar, kelime 6gretimi ve 6greniminin ne denli dnemli ve ugras gerektiren bir is
oldugunu gostermekte ve yabanci dil egitimi slirecinde yapilmasi gereken kelime 6gretimi ¢alismalarinin
cercevesini ¢izmektedir. Yabanci dil olarak Tirkce Ogretimi siirecinde kelime 6gretimi kapsaminda
bahsedilen bu hususlardan bazilari dikkate alinirken bazilari ihmal edilmektedir. Ogretim siireci boyunca
sozclkler ogretilirken genellikle bu sézciklerin okunusu, yazilisi ve anlami 6grencilere sunulmakta, nadir
olmakla birlikte kelimenin nerede ve ne zaman kullanildigi da séylenmektedir. Fakat Turkgeyi yabanci dil
olarak ogrenenlere, kelimenin kullanim sikligi, kelimelerin esdizimli olarak hangi kelimelerle birlikte
kullanildigi, kelimeyi olusturan pargalar, bu pargalarin islevleri, sézctigin icerdigi ekler ve bu eklerden
hangi baska sozciklerin tiireyebildigi ile ilgili herhangi bir bilgilendirme veya 6gretim yapilmamaktadir.
Yabanci dil olarak Tiirkge 6gretiminde anilan unsurlarin ihmal edilmesi 6grencilerin kelime hazinesi
gelisimlerini olumsuz etkilemektedir. Oysa kelime hazinesini gelistirmede ve 6grenilen kelimeleri alici
kelime hazinesinden Uretici kelime hazinesine aktarmada Tirkgenin sahip oldugu ¢ok énemli ve dikkate
deger bir o6zelligi olan ekler araciligiyla gerceklestirilen yeni kelime tiretme sistematiginin
degerlendirilmesi gerekmektedir. Bilindigi lGzere Tiirkcede yeni kelimeler degisime ugramayan koklere
getirilen yapim ekleri vasitasiyla yapiimaktadir. Tirkce 6grenen bir kisi seviyesine uygun olarak bu
koklere alici kelime hazinesi igerisinde sahip oldugunda ekler yardimiyla alici kelime hazinesini
gelistirebilir. Alici kelime hazinesinin gelisimi dolayli olarak Uretici kelime hazinesinin gelisimini de olumlu
etkileyecektir. Yine bu bilgiyi kullanan dil 6grenicisi Uretici kelime hazinesindeki koklere yapim ekleri
getirerek de {retici kelime hazinesini olduk¢a zenginlestirebilir. Bu agidan bakildiginda, eger
ogrenenlerde ek-kok iliskisi baglaminda bir farkindalik olusturulup yapim eklerinin yapisi ve islevleri
ogretilirse Turkce, sahip oldugu kelime tiiretme sistemiyle hem alici hem (retici kelime hazinesinin
gelisimi icin 6nemli bir firsat sunmaktadir.

Dil egitiminde eklerin 6gretiminin 6grenim sirecinin bir parcasi olmasi gerektigi dislincesi 6zellikle
son otuz yilda 6nem kazanmis ve eklerin 6gretimi hem ana dili hem de yabanci dil egitimi gergevesinde
cesitli arastirmalara konu olmustur. Yurt disinda gergeklestirilen bu arastirmalarda, ek Ogretimiyle
morfolojik bir farkindalik olusturmak amaglanmis ve galismalar bu farkindaligin kelime hazinesi ve/veya
okudugunu anlama {izerindeki etkisini arastirmak Uzere iki ana baslk altinda toplanmistir. ilgili
calismalarin bir bolimi, dogrudan ek 6gretimi ve morfolojik farkindaligin kelime hazinesi zerindeki
etkisini arastirmistir (Bertram, Laine ve Virkkala, 2000; Bowers, 2012; Green, 2012; lyanaga, 2006;
Khoury, 2008; Kieffer, 2009; Larsen ve Nippold, 2007; Maag, 2007; Miguel, 2013; Mochizuki ve Aizawa,
2000; White, Power ve White, 1989; Zhang, 2009). Bu iki degiskenin ayni anda arastirildigi ¢calismalar da
mevcuttur (Diaz, 2010; Fergusson, 2006; Gomez, 2009; Good, 2011; Pacheco, 2005; Smith, 1998). Bu
arastirmalarin sonuglarina bakildiginda, morfolojik biling olusturacak sekilde tasarlanan dogrudan ek
ogretimin yararli oldugu, ek Ogretiminin Ogrencilerin kelime hazinesinin gelisimini olumlu yénde
etkiledigi ve okudugunu anlama siirecine katki sagladigi ortaya cikarilmistir (Bowers, Kirby ve Deacon,
2010; Katz, 2004; Kirby vd., 2012; Mann ve Singson, 2003; McCutchen, Green ve Abbott, 2008; Schmitt
ve Meara, 1997).

Yukarida yer verilen arastirmalarin biyiik bélimii eklemeli ve cekimli bir dil olan ingilizce tizerine
gerceklestirilmis ve bulgular, ek 6gretimi ile olusturulan morfolojik farkindaligin kelime hazinesinin
gelisimine ve okudugunu anlama siirecine katki sagladigini, 6zellikle dilin Gretimsel o6zelliklerinin
kazanilmasi i¢in yapim ekleri 6gretiminin gerekli oldugunu ortaya koymustur. Bu galismalarin sonuglari
go6z 6nine alindiginda, Turkgenin ileri derecede bitisken ve eklemeli dil yapisindan dolayi yapim eklerinin
dgretiminin dzellikle kelime hazinesinin gelistirilmesi hususunda ingilizceye gére daha da etkili olmasi
beklenmektedir. Bu 6ngoriinin dogrulugunu tespit edebilmek icin ise yapim eklerinin sistemli bir sekilde
ogretilerek bu 6gretimin kelime hazinesi Gzerindeki etkisinin arastiriimasi gerekmektedir. Bu dogrultuda,
ek Ogretimi, morfolojik farkindalik, yapim eklerinin 6gretimi, yapim eklerinin 6gretiminin kelime
hazinesinin gelisimine katkisi cercevesinde detayli bir alanyazin taramasi yapilmis ancak gerek ana dili
gerek yabanci dil olarak Turkge egitiminde ek 6gretiminin kelime hazinesi Gizerindeki etkisini arastiran
herhangi bir calisma tespit edilememistir.
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Sonug olarak yukarida belirtilen gerekgeler dogrultusunda yari deneysel yéntemin kullanildigi bu
¢alismada, yabanci dil olarak Tiirkge 6gretiminde yapim eki 6gretiminin 6grenenlerin kelime hazineleri
Uzerindeki etkileri arastirllmistir. Bu dogrultuda arastirmanin problem ciimlesi; “Yabanci dil olarak
Turkce O©grenenlere yapim eki 6gretiminin kelime hazinesi Uzerindeki etkisi nedir?” seklinde
belirlenmistir.

Arastirmanin Amaci

Bu arastirmanin temel amaci; yabanci dil olarak Tirkge 6grenenlere yapim eki 6gretiminin kelime
hazinesi Uzerindeki etkisini ortaya ¢ikarmaktir. Bu kapsamda ayrica, Tlirkgenin yabanci dil olarak 6gretimi
surecinde Ogretilmesi gereken yapim eklerini ve 6gretim icin uygun seviyeyi belirlemek, 6grenenlerde
yapim eklerinin kelime turetme 6zelligi baglaminda morfolojik farkindalik olusturmak, bu dogrultuda
materyal ve etkinlik hazirlayarak alana katki saglamak, yapim eklerinin bicim ve ozelliklerini 6greterek
o6grenenlerin kelime hazinelerini genisletmek, Tiirkceyi yabanci dil olarak 6grenenlere yapim eklerini
kullanarak bilinen kdkler yardimiyla yeni kelimeler tlretebilme ve okunan bir metinde gecen bilinmeyen
kelimelerin anlamini tahmin edebilme becerilerini kazandirmak hedeflenmektedir. Bu amaglar
dogrultusunda arastirmada asagidaki sorulara cevap aranmistir:

10.Yapim eki 6gretiminin yapildi§i deney grubu ile bu egitimi almayan kontrol grubu arasinda
deneysel uygulama sonrasi kelime hazinesi bakimindan anlamh bir fark var midir?

11. Deney grubunda yer alan 6grenenlerin kelime hazinesi basari testinden elde ettikleri dntest ile
sontest puanlari arasinda anlamh bir fark var midir?

12. Kontrol grubunda yer alan 6grenenlerin kelime hazinesi basari testinden elde ettikleri dntest ile
sontest puanlari arasinda anlamh bir fark var midir?

13. Yapim eki 6gretimini alan deney grubu ile boyle bir egitimden gecmeyen kontrol grubunun 6ntest
puanlarina gore diizeltilmis sontest puanlari arasinda kelime hazinesi bakimindan anlaml bir fark
var midir?

14.Deney ve kontrol gruplarinin kelime hazinesi basari testinden elde ettikleri sontest puanlari
arasinda anlamh bir fark var midir?

15. Yapim eki 6gretimini alan deney grubu ile bdyle bir egitimden gegmeyen kontrol grubu arasinda
kelime hazinesinin gelisimi bakimindan anlamli bir fark var midir?

16. Dil ailesi degiskeni deney grubunun kelime hazinesi basarisi Gzerinde etkili midir?

17. Dillerin sahip oldugu yapisal Ozellikler deney grubunun kelime hazinesi basari testi sontest
puanlari Gzerinde etkili midir?

18. Deney grubundaki 6grenenlerin yapim ekleri konusunda kelime hazinesi bakimindan gosterdikleri
gelisimin boyutlari nelerdir?

Alanyazin incelendiginde, yurt disinda “ek 6gretimi ve morfolojik farkindalik, yapim eklerinin 6gretimi
ve bu degiskenlerin kelime hazinesinin gelisimine etkisi” tizerine bircok arastirma yapilmisken tilkemizde,
yabanci dil olarak Tirkce Ogretimi cercevesinde bu konuyu ele alan ve yapim eki 6gretiminin kelime
hazinesi Gizerindeki etkilerini arastiran uygulamaya dayali herhangi bir ¢alisma gergeklestiriimemistir. Bu
nedenle arastirmanin, Turk alan yazinindaki bu eksikligi gidererek yabanci dil olarak Tiirkce 6gretiminde
yapim ekleri ve ilgili diger hususlar Uzerine gelecekte yapilacak galismalara da temel teskil etmesi
bakimindan 6nemli oldugu dusinilmektedir. Bu gercevede arastirmamiz, yabanci dil olarak Tirkge
ogretimi konusunda calisan egitimcilere, ders kitabi yazarlarina, bilim adamlarina ve arastirmacilara
kaynak sunacaktir.

Yéntem
Arastirmanin Modeli

Yapim eki 6gretiminin yabanci dil olarak Tirkge 6grenenlerin kelime hazineleri lizerindeki etkisini
tespit etmek amacini tasiyan bu arastirmada nicel arastirma yéntemlerinden 6ntest — sontest kontrol
gruplu yari deneysel desen kullaniimistir. “Ontest — sontest kontrol gruplu modelde, yansiz atama ile
olusturulmus iki grup bulunur. Bunlardan biri deney, 6teki kontrol grubu olarak kullanilir. Her iki grupta
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da deney oncesi ve sonrasi dlgmeler yapilir. Modelde 6ntestlerin bulunmasi deney 6ncesi benzerlik
derecelerinin bilinmesine ve sontest sonuglarinin buna gore diizeltiimesine yardim eder” (Karasar, 2012,
s. 97). “Bu desen, deneysel islemin bagimli degisken Uzerindeki etkisinin test edilmesiyle ilgili olarak
arastirmaciya yuksek bir istatistiksel glic saglayan, elde edilen bulgularin neden sonug¢ baglaminda
yorumlanmasina olanak veren ve davranis bilimlerinde sikhkla kullanilan glicli bir desendir”
(Buyikoztirk, 2016, s. 24). Bu arastirmadaki bagimh degisken 6grencilerin kelime hazinelerinin genisligi,
bagimsiz degisken ise yapim eklerinin 6gretimi seklindedir.

Arastirmada yapim eklerinin 6gretiminin bagimh degisken Uzerindeki etkisini test etmek Uzere
oncelikle konuyla ilgili alanyazin taranmig ve galismanin sinirlari olusturulmustur. Gerekli tim bilimsel
asamalar gozetilerek yapim eklerinin 6gretimi ve bu 6gretimin etkisini belirlemek igcin 6gretim
materyalleri ve veri toplama araci hazirlanmigtir. Materyallerin ve veri toplama aracinin gelistirilmesinin
akabinde arastirmanin uygulama asamasina gecilmis ve Ondokuz Mayis Universitesi Tirkce Ogretimi
Uygulama ve Arastirma Merkezi’nde Tirkge 6grenmekte olan ve B1 kurunu heniiz tamamlamis yabanci
dgrencilere dntestler uygulanmistir. Ontestten elde edilen veriler incelenmis ve grencilerin testlerden
aldiklari puan bakimdan birbirine en yakin olan iki siniftan biri deney ve digeri kontrol grubu olarak
atanmistir. Deney ve kontrol gruplarinin benzer o6zelliklerinin artirilmasi, veri toplama siirecinin
kolaylastirilmasi ve kullanilan dil 6gretim setlerinin farkhh olmasi durumunda ortaya ¢ikabilecek olan
ayriliklarin azaltilmasi amaciyla deney ve kontrol grubu ayni kurumdan segilmistir. Segilen deney
grubunda normal Tiirkce 6gretim derslerine ek olarak yapim ekleri 6gretimi yapilmis, kontrol grubunda
ise yalnizca olagan Tiirkge 6gretiminin gerektirdigi stirecler takip edilmistir.

Calisma Grubu

Arastirma, 2016-2017 egitim-Ogretim yili bahar yariyiinda Ondokuz Mayis Universitesi Tirkce
Ogretimi Uygulama ve Arastirma Merkezi'nde yapilan &ntest uygulamasinin sonuglarina gére seckisiz
olarak belirlenen B2 seviyesindeki siniflarda Tirkce 6grenen yabanci 6grencilerle gergeklestirilmistir.
Arastirmada yari deneysel desen kullanilmasi nedeniyle evren ve 6rneklem segimi yapilmamis, bunun
yerine dntest sonuglarindan hareketle 1 deney ve 1 kontrol olmak tzere 2 galisma grubu belirlenerek bu
gruplarin kontrol edilebilir degiskenler bakimindan birbirine benzer olmasina dikkat edilmistir.
Arastirmanin ¢alisma grubu 13’G deney, 13’G kontrol grubu olmak tzere 8 kiz, 18 erkek toplam 26
yabanci uyruklu 6grenenden olusmakta ve ¢alisma grubunda 16 farkh tlkeden katiimci bulunmaktadir.
Calisma grubunda farkli dil, kiltir ve 6grenim gecmisinden dil 6grenicisi bulunmasi bulgularin
cesitlenmesini saglamakta ve sonuglarin genellenebilirligini artirmaktadir. Arastirmaya katilan
Ogrenenlerin egitim durumu ele alindiginda 16’si lisans, 7’si yuksek lisans 3’0 ise doktora 6grenimi igin
Tirkiye’de bulunmakta ve bu nedenle Tiirkce 6grenmektedir. Calisma grubunda yer alan 6grenenlerin
ana dilleri ait oldugu dil ailesi bakimindan incelendiginde 6grencilerin 5’i Hint-Avrupa, 8’i Hami-Sami, 6’si
Bantu, 1’i Malezya-Polinezya, 2’si Cin-Tibet, 4’G ise Ural-Altay dil ailesinden gelmektedir. Deney
grubunda sirasiyla Hint-Avrupa dil ailesinden 3, Hami-Sami’den 3, Bantu’dan 3, Cin-Tibet’ten 2 ve Ural-
Altay’dan 2 06grenci bulunmaktadir. Deney grubundaki 6grenenlerin ana dillerinin yapisal 6zellikleri
dikkate alindiginda ise 3 6grencinin tek heceli, 5 6grencinin ¢ekimli ve 5 6grencinin eklemeli dil
yapisindaki dillerin konusuru oldugu belirlenmistir. Asagida deney ve kontrol gruplarinin belirlenmesinde
dayanak olarak kullanilan dntestin iliskisiz 6rneklemler igin t testi analiz sonucu yer almaktadir:

Tablo 1.
Kelime Hazinesi Basari Testi Deney ve Kontrol Gruplarinin Ontest Puanlari
Grup n X Ss Xf t p
Deney 13 35.23 10.54 0.15 -0.41 0.968
Kontrol 13 35.38 8.52
* p<0.05

Tabloda incelendiginde basari testinden elde edilen sonuglara gore deney grubunun aritmetik
ortalamasi 35.23 iken kontrol grubunun aritmetik ortalamasi 35.38 seklindedir. Deney ve kontrol grubu
arasinda kontrol grubu lehine 0.15 puanlik bir fark bulunmaktadir. Yapilan 6ntest sonucunda gruplar
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arasinda bulunan bu farkin anlamli olup olmadigini tespit icin gergeklestirilen t testi sonucunda 0.968
degeri elde edilmistir. Bu deger t testi cergevesinde anlamli fark olarak degerlendirilen aralikta
bulunmadigindan (0.968>0.05) kelime hazinesi agisindan gruplar arasinda anlamli dizeyde bir fark
bulunmamaktadir. Baska bir deyisle, deney ve kontrol gruplarinin kelime hazinesi bakimindan birbirine
denk oldugu soylenebilir.

Ogretilecek Yapim Eklerinin Belirlenmesi

Bu arastirma kapsaminda 6gretilmek Uzere segilen yapim eklerini belirlemek igin déncelikle Turk dil
bilgisi kitaplari incelenmis (Bilgegil, 2009; Banguoglu, 1995; Karahan, 2005; Ergin, 2008; Korkmaz, 2009;
Gllensoy, 2010; Eker, 2011; Karaagag, 2012) ve bu kitaplarda ortak goris olarak sikhkla kullanildigi
belirtilen farkli kategorilerdeki yapim eklerinden 39 tanesi secilerek bir liste olusturulmustur. Ogretimde
yer alacak yapim eklerinin belirlenmesi amaciyla 39 yapim ekinden olusan liste bu eklerle tiretilen ve
sikhikla karsilasilan 6rnek kelimelerle desteklenerek uzman gorist formuna donustiralmistir.
Hazirlanan formda yer alan yapim eklerinden hangilerinin arastirma kapsaminda Ogretilecegine karar
verebilmek icin 6 farkl Gniversiteden 2 profesor, 5 dogent, 4 yardimci dogent ile doktor unvanindaki 1
okutmanin goriisiine basvurulmustur.

Uzman gorisi formu araciligiyla elde edilen verilerin degerlendirilmesinde Lawshe teknigi
kullaniimigtir. Lawshe tekniginde en az 5 en fazla 40 uzmanin gorisine ihtiya¢ duyulmaktadir. Bu
arastirmada 12 uzmandan goéris alindigi i¢in ¢alismanin kapsam gegerlilik 6lglitlu olarak 0.56 degeri
dikkate alinmis, hesaplamalar sonucunda bu degerin altinda kalan maddeler elenmistir. Uzman
goriuslerinden yola gikarak yapilan incelemeler sonucunda listedeki 39 yapim ekinden kapsam gecerlilik
degeri 0.56’nin altinda olan 14 yapim eki elenmis; 9 isimden isim yapim eki, 11 fiilden isim yapim eki ve 5
isimden fiil yapim eki 6gretim icin secilmistir. Bu ekler; +cA, +CI/+CU, +Clk/+CUk, +DAs, +l1/+IU, +lIk/+IUk,
+(I)ncl/+(U)ncy, +sAl, +slz/+sUz, -Ak, -¢, -GAn, -Gl, -GIn/-GUn, -I/-U, -(y)lci/-(y)UcU, -k/-()k/-(U)k, -m/-
(Dm/-(U)m, -mAn, -tI/-tU/-(1)ntl/-(U)ntU, +Al, +1, +IA, +|An ve +|As seklindedir.

Kullanilan Veri Toplama Araci

Arastirmanin verileri arastirmaci tarafindan gelistirilen “Kelime Hazinesi Basari Testi”, araciligiyla
toplanmistir. Ogrenenlerin kelime bilgisi diizeylerini ve bu konudaki basarilarini belirleme amaciyla
kullanilan test, arastirmanin amaglarina uygun olarak Tirkceyi yabanci dil olarak 6grenen 6grencilerin
seviyeleri dikkate alinarak ve yapilan alanyazin taramasi sonucunda elde edilen benzer kelime hazinesi
testlerinden yararlanilarak gelistirilmistir. Bu testin hazirlanmasinda izlenen siregler asagidaki gibidir:

1. Oncelikle yabanci dil olarak Tiirkge 6gretimi siirecinde kullanilan dil 6gretim setleri, ihtiva ettigi
sz varhig bakimindan incelemeye tabi tutulmus ve arastirmada dil diizeyi agisindan sinir olarak kabul
edilen B2 seviyesi dahil olmak lizere “Hitit, Gazi, istanbul, izmir ve Yedi iklim” dil gretim setlerindeki
sozciiklerden 10261 kelimelik bir kelime havuzu olusturulmustur. Bu havuzda yer alan kelimeler lizerinde
yapilan inceleme sonucunda kelime havuzunda arastirma kapsaminda 6gretim icin belirlenen 25 yapim
ekiyle turetilmis 1448 kelime oldugu tespit edilmistir.

2. Yapim eklerinin 6gretiminin kelime hazinesi tizerindeki etkisini 6lcmek amaciyla hazirlanan testin
ilk asamasinda oncelikle 25 adet kelime bilgisi kazanimi belirlenmistir. Daha sonra bu kazanimlar
dogrultusunda her kazanim igin 4’er soru yazilarak 25’er sorudan olusan 4 adet denemelik kelime
hazinesi basari testi olusturulmustur.

3. Her biri 25’er sorudan olusan 4 denemelik test “soru-kazanim, soru-cevap, soru-geldirici ve soru-
dil dizeyi uyumlan” bakimindan Tiirk¢e egitimi anabilim dalinda gorev yapan 5 6gretim (yesinin
incelemesine sunulmustur. inceleme sonrasinda soru-celdirici agisindan uygun olmadigi belirtilen 4 soru
ile soru-dil diizeyi agisindan uygun olmadigl raporlanan 5 soru oOneriler dogrultusunda yeniden
diizenlenmis ve deneme formlari gecerlik-glivenirlik ¢calismalari igin 6n uygulamaya tabi tutulmustur.
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4. Sorulari cevaplama sulresi ve 06grenci verimliligi dikkate alinarak birbirini izleyen iki glinde
gerceklestirilen sinav C1 diizeyini tamamlamak Uzere olan 100 6grenciye uygulanmis, sonuglar madde
guclugu ve madde ayirt ediciligi bakimindan incelemeye alinmistir. Yapilan analizler sonucunda 16 farkli
sorunun ayirt edicilik ve glivenirlik bakimindan uygun olmadigi ortaya ¢ikmistir. Puanlama kolayligi ve
esit O6lcim amaciyla kelime hazinesi basari testi hazirlanirken belirlenen 25 kazanimin her birine 3’er
soru ayirmak icin digerlerine gore ayiricilik indeksi daha disiin olan 9 soru daha testten cikartilarak 75
soruluk bir test hazirlanmistir.

5. Madde analizlerinden sonra 3 boliim ve 75 sorudan olusan test ortalama giclik, ortalama ayirt
edicilik ve glivenirlik bakimindan incelenmis ve sonuglari asagidaki tabloda sunulmustur:

Tablo 2.
Kelime Hazinesi Basari Testi Genel Analizi Sonuglari
Aritmetik Ortalama Ortalama Ayirt  Standart Varyans Kr-20
Ortalama Gugliik Edicilik Sapma
I. B6lim 12,759 0,510 0,668 7,346 53,961 0,932
1l. B6lim 10,611 0,424 0,542 5,967 35,608 0,875
lll. Boliim 16,037 0,641 0,614 6,744 45,480 0,916

Tablo incelendiginde Kelime Hazinesi Basari Testi birinci boliminin ortalama gicligt 0.51, ikinci
balimiiniin 0.42, {iciincli bélimiinin ise 0.64 seklinde belirlenmistir. Ug béliim birlikte ele alindiginda
testin orta gliclikte oldugu gorilmektedir. Basari testinin ortalama ayirt ediciligi ise birinci bolim igin
0.66, ikinci bolim igin 0.54, lglinci bolim iginse 0.61 olarak tespit edilmistir. Son olarak testin
givenirligini gosteren Kr-20 degeri sirasiyla 0.93, 0.87 ve 0.91 olarak hesaplanmistir. Bu degerler testin
arastirmada kullanilabilecek nitelikte ve glvenilirlikte oldugunu gostermektedir. Yukarida analiz
sonuglar verilen testin Ol¢tigl kazanim ve kelimeler ile karsilik geldigi sorular asagidaki tabloda
verilmistir:

Tablo 3.
Kelime Hazinesi Basari Testinde Olgiilen Kazanim ve Kelimeler

I . g a 2 o
Kazanim Olgiilen Kelimeler = 2> 6=z
o O n
i~ wv
+CA ekiyle turetilmis ingilizce, Tirkge, Almanca, lyice, Acikca, Gizlice, 1, 26,

[EEY
N

kelimeleri bilir ve kullanir. Usulca, Sessizce, Rahatga, Giizelce, insanca, Yavasca 51

+Cl / +CU ekiyle tiiretilmis Balikgi, Copgli, Firinci, Sakaci, Pastaci, Yalanci, inatg, 12 2,27,
kelimeleri bilir ve kullanir. Aceleci, Romanci, Haberci, Modaci, Falci 52
+Clk / +CUk ekiyle tiiretilmis  Tanecik, Biricik, Parcacik, Kiigiiciik, incecik, Yumusacik, 10 3, 28,
kelimeleri bilir ve kullanir. Azicik, Ufacik, Kisacik, Sicacik 53
+DAs  ekiyle  tlretilmis Kardes, Soydas, Cagdas, Anlamdas, Arkadas, Sirdas, 10 4,29,
kelimeleri bilir ve kullanir. Yoldas, Adas, Yurttas, Dindas 54
+lI / +IU ekiyle turetilmis Acih, Verimli, Hesapli, Guinesli, Akill, Sekerli, Saglkli, 12 5, 30,
kelimeleri bilir ve kullanir. Dizenli, Dogulu, Sicakkanli, Batili, Gorevli 55
+llk / +lUk ekiyle turetilmis Mezarhk, Agaclik, Copliuk, Bataklik, Kulaklik, Kalemlik, 12 6, 31,
kelimeleri bilir ve kullanir. Sebzelik, Askilik, Mutluluk, Giinliik, Cimrilik, iyilik 56
+.(/)nc'/ ./ +'(U)ncU' 'e'k|yle Birinci, ikinci, Besinci, On sekizinci, Yirminci, Otuzuncu, 7, 32,
tiretilmis kelimeleri bilir ve Lo 11
Ellinci, Bininci, Iki bininci, Kaginci, Sonuncu 57

kullanir.
+sAl ekiyle tiretilmis Hjc.\yvansall,. Yasamsal, Kimyas.ail, Bitk.is.el, Eyrensel, 8 33,

. L Klresel, Bilimsel, Geleneksel, Fiziksel, Kisisel, Yizeysel, 12
kelimeleri bilir ve kullanir. 58

Ruhsal

472



Muhammet Rasit MEMIS — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 439-491

+slz / +sUz ekiyle tiiretilmis  Oliimsiiz, Essiz, Korkusuz, Sabirsiz, Evsiz barksiz, 12 9, 34,
kelimeleri bilir ve kullanir. Dertsiz tasasiz, Sessiz sedasiz, Parasiz pulsuz, 59
Gorgusiiz, Duzensiz, Uykusuz, Anlamsiz
-Ak ekiyle tiretilmis  Ugak, Kagak, Yatak, Binek, Barinak, Siginak, Tapinak, 11 10, 35,
kelimeleri bilir ve kullanir. Dayanak, Kivrak, Kayak, Korkak 60
— ekiyle turetilmis  Gilling, igreng, Korkung, Odiing, ilging, Seving, Biling, 1 11, 36,
kelimeleri bilir ve kullanir. Direng, Kiskang, Kazanc, inang 61
i e enimy S Selen Bt caman, gy g
kelimeleri bilir ve kullanir. N g ! skan, ’ vean, pizkan, 62
Sidringen, Savurgan
-Gl / —GU ekiyle tiiretilmis Vergi, Sergi, Cosku, Kaygi, icki, Cizgi, Calg, Duygu, 12 13, 38,
kelimeleri bilir ve kullanir. Yanilgi, Sorgu, Bulgu, Yenilgi 63
—"GIn. / .—GUn . 'e.k|yle Soygun, Saskin, Yangin, Taskin, Saygin, Gezgin, Bilgin, 14, 39,
tiretilmis kelimeleri bilir ve RS 12
Gergin, Uzgun, Kizgin, Durgun, Yorgun 64
kullanir.
-1 / -U ekiyle tiretilmis Olcl, Arti, Korku, Basari, Oneri, Soru, Taki, Orti, Yapi, 1 15, 40,
kelimeleri bilir ve kullanir. Oli, Koku, Yazi 65
—(y)icl / —(y)UcU ekiyle Isitici, Sogutucu, Dondurucu, Kurutucu, Sasirtici, 16. 41
turetilmis kelimeleri bilir ve  Bakici, Besleyici, Bulasici, Tiketici, Yonetici, Dinleyici, 12 6’56 !
kullanir. Saticl
k7 )k / AUk ekiyle g\ Ciriik, Kesik, Ezik, istek, Dilek, Adak, Delik, Ilik, 17, 42,
turetilmis kelimeleri bilir ve 12
Kopuk, Yirtik, Kirik 67
kullanir.
- —(1 - kiyl N
m / ~{m / ~Um ekivle i egitim, Toketim, Cozam, Titresim, Gelisim, 18,43,
tretilmis kelimeleri bilir ve . .. . ae 12
kullanir Onlem, Yerlesim, Degisim, Onarim, Ogrenim, Karisim 68
—mAn ekiyle  tiretilmis Danisman, Ogretmen, Cevirmen, Uzman, Gdcmen, 10 19, 44,
kelimeleri bilir ve kullanir. Yonetmen, Se¢cmen, Egitmen, Okutman, Elestirmen 69
_t/./ _tU../ _.(I)I?tl / —.(U)ntL{ GOrlintl, Gezinti, Baglanti, Toplanti, Kalinti, Akinti, 20, 45,
ekiyle turetilmis kelimeleri L 12
- Yikinti, Yasanti, Uziintd, Esinti, Bulanti, Kasinti 70
bilir ve kullanir.
+Al ekiyle tiretilmis  Cogalmak, Azalmak, Diizelmek, Yonelmek, Bosalmak, 3 21, 46,
kelimeleri bilir ve kullanir. Dikelmek, Daralmak, Kérelmek 71
+l ekiyle tiretilmis  Dogrulmak, Dirilmek, Egrilmek, Sivrilmek, Kisalmak, 9 22,47,
kelimeleri bilir ve kullanir. incelmek, Kugiilmek, Yiicelmek, Yiikselmek 72
A ekiyle taretilmis Uttlemek, Ha2|r'lamak, Temlzilemek, Hesaplamak, 23,48,
kelimeleri bilir ve kullanir Zayiflamak, Serinlemek, Hafiflemek, Alkislamak, 12 73
’ Cevaplamak, Hatirlamak, Depolamak, Ezberlemek
Telaslanmak, Duygulanmak, Gururlanmak,
+lAn ekiyle tiretilmis Meraklanmak, Hastalanmak, Sakatlanmak, Zorlanmak, 12 24, 49,
kelimeleri bilir ve kullanir. Sinirlenmek, Hizlanmak, Kaygilanmak, Umutlanmak, 74
Heyecanlanmak
+As ekiyle tiretilmis Haberlesmek, Uzaklasmak, Derinlesmek, Kar§|la§mak, 25 50,
. S Sakalagsmak, Selamlasmak, Kolaylasmak, Sessizlesmek, 12
kelimeleri bilir ve kullanir. . . 75
Dertlesmek, Glizellesmek, Zorlasmak, Yogunlagsmak
TOPLAM KELIME SAYISI: 284

Daha once belirtildigi Gzere dil 6gretim setlerinde yer alan sozciiklerden olusturulan kelime
havuzunda arastirma kapsaminda 6gretilmek Uzere belirlenen 25 yapim ekiyle tlretilmis 1448 kelime
bulunmaktadir. Bu kelimeler arasindan digerlerine oranla goreceli olarak daha siklikla kullanilan 284
kelime secilerek Kelime Hazinesi Basari Testi kapsamina alinmistir. Basari testinde 6lgllen kelimelerin
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havuzdaki yapim ekleriyle tiiretilmis toplam kelimelere orani %19 olarak tespit edilmistir. Bu oranin
basari testi igin oldukga yeterli bir 6rneklem olusturdugu sdylenebilir.

Uygulama

Bu arastirmanin uygulama siireci Ondokuz Mayis Universitesi Tirkge Ogretimi Uygulama ve
Arastirma Merkezi'nde 03.04.2017 tarihinde baslayan B2 kurundaki 6grencilerle bu kur tamamlanana
kadar gecen 8 hafta icerisinde gerceklestirilmistir. Uygulama kapsaminda segilen 25 yapim ekinin her
birine ikiser ders saati ayrilmis, bu saatlerden ilk saat 6gretim, ikinci saat ise alistirma-pekistirme
cahismalari igin kullanilmistir. 7 hafta boyunca 6 ders saati icerisinde 3 yapim eki, son hafta ise 8 ders
saati icinde 4 yapim eki 6grenen 6grenciler 8 haftanin sonunda ilk haftadaki 1 saatlik farkindalik dersiyle
ile birlikte toplam 51 saatlik bir egitim almiglardir.

Ogretime baslamadan 6nce deney grubundaki 6grenciler alacaklar egitime dair bilgilendirilmis,
normal dil 6gretim silrecinin aksatiimayacagl konusunda giivence verilerek onyargilar kirilmaya
cahsilmistir. Uygulamanin ilk dersinde herhangi bir yapim ekinin 6gretimi yapilmamis gorsellestirilmis
kelimeler Gzerinden Tirkgenin kelime tiiretme mantigl konusunda 6grenenlerde farkindalk yaratmaya
gayret edilmistir. Bunu saglayabilmek icin 6grenenlerin asina olduklari ve siklikla karsilastiklari
kelimelerden yazmak, yazi, yazar, yazici, kitap, kitapgi, kitapgik, kitaplik, goz, gozlik, gozlikel, ¢op,
¢Opcu, ¢opluk, korkmak, korkak, korku, korkung, korkusuz sozciiklerinin gorselleri ile bunlari olusturan
kok ve eklerin sematik gdsterimi bir arada sunulmustur.

Yapim eklerinin 6gretiminde arastirmaci tarafindan hazirlanan sunular kullanilarak her bir yapim
ekinin 6gretim sireci 5 asamada gerceklestirilmistir. Biitlin yapim eklerinin 6gretimine ilk olarak ilgili
ekin ne ise yaradigl, hangi tir kelimelerden hangi tiir sozcikler tirettigi aciklanarak baslanmistir.
Ornegin; -DAs yapim eki icin 6grenenlere -DAs ekinin isim olan bir kelimeye gelerek bu kelimenin
anlamiyla baglantih olan yeni bir sozclik turettigi, yalnizca isimlere eklendigi ve fiillerle birlikte
kullanilmadigi drneklerle anlatilmistir. Daha sonra hazirlanan sununun ilk karesinde yer alan ekin
islevinin agiklandigi bolim 6grenenlere sunularak —DAs ekinin sozciiklere kazandirdigi anlam 6rnekler
lizerinden gosterilmeye galigiimistir.

ikinci asamada, 6gretilecek ekin sdzciiklere getiriimesiyle meydana gelen kék sézciikle yeni olusan
kelime arasindaki anlamsal degisimi ve bu iki sdzclik arasindaki anlamsal iliskiyi géstermek, ayrica bu
konuda farkindalik olusturmak icin hazirlanan sunuda yer alan icerik agiklanmaya calisiimistir. Bunun igin
ornek olarak secilen kelimelerin dncelikle anlami agiklanmis, sonra resimleri gdsterilmis, daha sonra ilgili
yapim eki kok sozcige eklendiginde olusan yeni kelime ve bu kelimenin anlamini agiklayan resim
sunularak tiim bu iliski 6gretici tarafindan izah edilmistir.

Ugiincli asamada yapim ekleriyle tiiretilen bir kelimenin kendisinden tiiredigi kelime ile anlamsal
acidan iliskili oldugu ve yeni kelimenin ek ve kokiine ayriimasiyla anlaminin tahmin edilebilecegi
konusunda bir farkindalk yaratarak morfolojik analiz becerisi diyebilecegimiz bu beceriyi 6grenenlere
kazandirmak amaglanmistir. Bunu igin ilgili yapim ekini ihtiva eden ve 6rnek olarak segilen soézctlikler
resimleri ile birlikte sunulmus, bitiinden parcaya dogru sirasiyla kelimenin 6nce gévdesi, sonra koki, son
olarak da kok ile govde bir arada olacak bicimde resimleriyle birlikte 6grenenlere gosterilmis ve
kelimeler arasindaki bu anlamsal ve yapisal iliski 6gretici tarafindan agiklanmistir.

Dordiinct asamada, ilk Gg bélimde sunulan bilgilerin anlasilmasi ve 6rnek olarak segilen kelimelerin
climle icinde kazandiklari anlamlarin gosterilmesi amaciyla ilgili sdzciiklerin hem kék hem govde olarak
ciimle iginde kullanimlari 6grenenlere sunulmus ve kelimeler ile cimlelerin anlamlari agiklanmaya
calisiimistir.

Son olarak besinci asamada ise 6grenilenlerin pratige dokilmesi ve pekistiriimesi amaciyla hazirlanan
calisma kagitlari dagitilmis ve 6grenenlerden galisma kagitlarindaki alistirmalari yapmalari istenmistir. Bu
etkinlik tamamlandiktan sonra dogru cevaplar 6grenenlerin de katiimiyla incelenmis ve agiklanmistir.
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Verilerin Analizi

Turkgeyi yabanci dil olarak 6grenenlere yapim eki 6gretiminin kelime hazinesi uzerindeki etkisini
belirlemek amaciyla toplanan veriler gerekli analizlerin yapilabilmesi i¢in kodlanarak bilgisayar ortamina
aktariimis ve SPSS 21 (The statistical Packet for the Social Sciences) isimli istatistiksel veri ¢oziimleme
programi yardimiyla analiz edilmistir. Deney ve kontrol gruplarinin dntest-sontest puanlari arasinda
anlaml bir fark olup olmadiginin belirlenmesinde parametrik testlerden iliskili drneklemler igin t testi;
deney ve kontrol gruplarinin sontest puanlarinin karsilastiriimasinda ve gruplarin kendi icinde uygulama
sonuna kadar gosterdikleri ilerlemenin istatistiksel anlamliligini tespit etmek icin iliskisiz 6rneklemler igin
t testi; deney ve kontrol grubunda yer alan 6grenenlerin bulunduklari gruplara gore gosterdikleri
degisimin farkhligini ortaya ¢ikarmak igin tek faktor Gzerinde tekrarlanmig Slglimler igin iki faktorli
ANOVA; gruplar arasinda ortaya ¢ikan farklhligin ne oOlglide uygulanan deneysel islemden
kaynaklandiginin tespit edilmesi icin ANCOVA; dil ailesi degiskeninin ve dillerin yapisal 6zelliklerinin
deney grubunun elde ettigi basarida etkisi olup olmadigini belirlemek icin tek yonli ANOVA ve bu etkinin
alt boyutlarinin tespitinde ise Post-Hoc testlerinden Tukey testi kullanilmistir. Uygulanan deneysel
islemin bagimli degiskenler tizerinde yaptig etkinin blyikliginin 6lgilmesinde ise Eta-Kare, Cohen’s d,
Hagend g ve r hesaplamalarindan yararlaniimistir.

Bulgu ve Yorumlar

Yapim eki 6gretiminin yabanci dil olarak Turkge 6grenenlerin kelime hazinesinin gelisimine etkisi olup
olmadigini belirleyebilmek igin arastirmaci tarafindan hazirlanan kelime hazinesi basari testinden deney
ve kontrol grubunun elde ettigi puanlar lzerinde cesitli analizler yapilmistir. Bu analizler “Yapim eki
6gretiminin yapildigi deney grubu ile bu egitimi almayan kontrol grubu arasinda kelime hazinesi
bakimindan anlamli bir fark var midir?” arastirma sorusu cercevesinde gerceklestirilmistir. Bu
dogrultuda elde edilen veriler ilgili arastirma sorusuna yanit bulabilmek igin 6 farkli agidan incelenerek
analiz edilmistir.

Yabanci dil olarak Tirkce 6grenenlere yapim eklerinin 6gretiminin kelime hazinesi lzerinde etkili
olup olmadigini ortaya gikarmak icin deney grubu uygulama 6ncesi ve uygulama sonrasinda kelime
hazinesi basari testine tabi tutulmus ve “Deney grubunda yer alan 6grenenlerin kelime hazinesi basari
testinden elde ettikleri dntest ile sontest puanlari arasinda anlamli bir fark var midir?” sorusuna cevap
aranmistir. Bu amag dogrultusunda deney grubunun dntest ve sontest puanlari iliskili drneklemler igin t
testi ile karsilastinimistir. Gergeklestirilen analiz sonuglari asagidaki tabloda sunulmustur:

Tablo 4.
Deney Grubunun Ontest-Sontest Toplam Puanlarinin T Testi Analiz Sonuglari
Deney Grubu n X ss sd Xf t p
Ontest 13 35.23 10.544
Sontest 13 58.61 6.171 12 23.38 12.116 000
* p<0.05

Tablo incelendiginde deney grubundaki 6grenenlerin 6ntest basari puanlarinin ortalamasi 35.23 iken
sontest puanlarinin ortalamasi 58.61 olarak belirlenmistir. Deney grubunun 6ntest ile sontest puanlari
arasinda 23.38 puanlik bir fark olusmustur. Bu durumda Ontest ile sontest arasinda gegen siirede deney
grubundaki yabanci dil 6grencilerinin kelime hazinelerinde kayda deger bir ilerleme oldugu séylenebilir.
iki test uygulamasi arasinda ortaya cikan bu farkhiligin istatistiksel olarak anlamli olup olmadigini tespit
etmek icin yapilan t testi sonucuna gore ontest ile sontest basari puanlari arasinda anlamli bir fark
bulundugu belirlenmistir (t(;2=12.116, p .00<.05). Baska bir ifadeyle, deney grubundaki katilimcilarin
kelime hazinesi basari testinden yapim eklerini 6grenmeden dnce elde ettikleri basari ile yapim eklerini
o6grendikten sonra elde ettikleri basari arasinda anlamli diizeyde farkhlik oldugu goriilmektedir. Bu
sonug, erken bir degerlendirmeyle deney grubunda uygulanan deneysel islemin yani yapim eki
ogretiminin 6grenenlerin kelime hazinesi tizerinde oldukga etkili oldugu seklinde yorumlanabilir.
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Arastirmanin deseninin bir geregi olarak deneysel islem olarak tasarlanan yapim eki 6gretimini
almayan kontrol grubundaki 6grenenler uygulama 6ncesinde ve uygulama sonrasinda kelime hazinesi
basari testine alinmis ve “Kontrol grubunda yer alan 6grenenlerin kelime hazinesi basari testinden elde
ettikleri dntest ile sontest puanlari arasinda anlamli bir fark var midir?” sorusuna yanit aranmistir. Bu
sorunun cevabini ortaya ¢ikarmak igin kontrol grubunun dntest ve sontest puanlari iliskili rneklemler
icin t testi aracihigiyla karsilastirilarak analiz edilmistir. Gergeklestirilen analiz sonuglari asagidaki tabloda
gosterilmistir:

Tablo 5.
Kontrol Grubunun Ontest-Sontest Toplam Puanlarinin T Testi Analiz Sonuglari
Kontrol Grubu n X ss sd Xf t p
Ontest 13 35.38 8.519
Sontest 13 42.15 7.625 12 6.77 17.149 000
* p<0.05

Tablodaki veriler ele alindiginda, kontrol grubundaki katilimcilarin kelime hazinesi basari testinden
aldiklari Ontest puan ortalamalarinin 35.38, sontest puanlarinin ortalamasinin ise 42.15 oldugu
gorulmektedir. Kontrol grubunun oOntest ile sontest ortalama basari puanlari arasinda 6.77 puanlik bir
fark olugmustur. Ortaya ¢ikan bu fark kontrol grubundaki 6grenenlerin kelime hazinelerinin arastirma
siiresi icerisinde gelisim kaydettigini géstermektedir. Ontest ile sontest uygulamasi arasinda gegen
surede olusan bu farkin istatistiksel anlamhligini belirlemek icin gergeklestirilen iliskili drneklemler igin t
testi sonucuna goére kontrol grubunun ontest-sontest puanlari arasinda anlamh bir fark oldugu tespit
edilmistir (t;2=17.149, p .00<.05). Bu durumda deneysel islemin uygulanmadigl kontrol grubundaki
o6grenenlerin de kelime hazinelerinde bir ilerleme oldugu séylenebilir.

Hem yapim eklerini 6grenen deney grubunun hem de bu egitimi almayan kontrol grubunun kelime
hazinesi basari testinden elde ettikleri basari puanlarinda gozlemlenen ilerleme, bu gelisimin ne
kadarinin deneysel islemden kaynaklandigini arastirma ihtiyacini dogurmustur. Bu noktada gruplarin
orneklem sontest puanlari arasinda bir fark olup olmadig ve varsa bu farkin gercekten deneysel
kosullardan kaynaklanip kaynaklanmadigini séyleyebilmek icin “Yapim eki 6gretimini alan deney grubu
ile boyle bir egitimden gegmeyen kontrol grubunun 6ntest puanlarina gore dizeltilmis sontest puanlari
arasinda kelime hazinesi bakimindan anlamli bir fark var midir?” arastirma sorusu dogrultusunda
ogrencilerin sontest puanlari Gzerinde, ontest puanlarn “ortak degisken” alinarak ANCOVA analizi
yapilmistir. Gergeklestirilen analiz sonuglari agagidaki tabloda verilmistir:

Tablo 6.
Ontest Puanlarina Gére Diizeltilmis Sontest Puanlarin Kovaryans Analizi Sonuglari
Varyansin Kaynagi KT sd KO F p* n’
Model 2621.637 2 1310.819 102.367 .000 .899
Ontest (Reg) 860.253 1 860.253 67.181 .000 .745
Grup 1781.883 1 1781.883 139.155 .000 .858
Hata 294.516 23 12.805
Toplam 2916.154 25

* p<0.05

Tablodaki verilere kaynaklik eden katilimcilarin dizeltilmis sontest ortalama puanlari deney grubu
icin 58.663, kontrol grubu igin 42.106’dir. Bu iki deger arasinda goérilen 16.557 puanhk fark bile tek
basina deney grubunun daha basarili olduguna isaret etmektedir. Basari noktasinda ortaya ¢ikan bu
sonucta deneysel islemin yerini tayin edebilmek icin gerceklestirilien ANCOVA analizi neticesinde,
tabloda gorildigl lGzere deney ve kontrol gruplarinin kelime hazinesi basari testinden elde ettikleri
Onteste goére diizeltilmis sontest puan ortalamalar arasindaki farkin anlamli oldugu bulunmustur
(F(1,23=139.155, p .00<.05). Ulasilan bu bulgu, uygulanan deneysel islemin kelime hazinesi testi basari
puanlarinin artmasinda etkili oldugunu gostermektedir. Analiz sonuglarindan eta-kare degerleri
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incelendiginde farkh gruplarda yer almanin, bir baska deyisle yapim eki 6gretilen deney grubunda veya
bu egitimin verilmedigi kontrol grubunda bulunmanin kelime hazinesi basari testi sontest puanlarindaki
degiskenligin %85.8'ini agikladigi gorilmektedir. Elde edilen bu sonug, uygulanan deneysel islemin, yani
yapim eki 6gretiminin, deney grubu ile kontrol grubu arasinda olusan 16.557 puanlik ortalama basari
puani farkinin 14.206’hk kismindan sorumlu oldugunu géstermektedir. Arastirmada deneysel islemin etki
blyuklGginin hesaplanmasinda eta-kare degerinin yani sira Cohen’s d, Hedges’ g ve r 6lgimlerinden de
yararlaniimistir. Deney ve kontrol gruplarinda yer alan 06grenenlerin sontest puanlarinin analizi
sonucunda ortaya c¢ikan anlamh farklilik Gzerinde yapim eki 6gretiminin yarattigi etki blylklGglinin
hesaplanmasi sonucu sirasiyla d: 2.37, g: 2.29 ve r: 0.76 degerleri elde edilmistir. Buna gbre deneysel
islemin kelime hazinesi sontest ortalama puanlari tizerinde gok biyuk bir etki blyukligiine sahip oldugu
gorulmektedir.

Deney ve kontrol grubundaki katilimcilarin 6ntest ve sontest puanlari kendi gruplari icinde
incelendiginde, her iki grubun ortalama puanlarinda bir gelisim oldugu goériilmektedir (deney=23.38,
kontrol=6.77). Farkh gruplarda yer alan 6grenenlerin gosterdikleri gelisimin gruplara gére ne kadar
farkhhk gosterdigi ve varsa bu farkliliginin ne élgiide uygulanan deneysel islemden kaynaklandigini ortaya
¢ikarmak igin “Yapim eki 6gretimini alan deney grubu ile boyle bir egitimden gecmeyen kontrol grubu
arasinda kelime hazinesinin gelisimi bakimindan anlamli bir fark var midir?” arastirma sorusu temel
alinarak gruplarin gelisim puanlar Uzerinde iliskisiz 6rneklemler igin t testi analizi yapilmistir.
Gergeklestirilen analiz sonuglari asagidaki tabloda sunulmustur:

Tablo 7.
Deney ve Kontrol Gruplarinda Yer Alan Ogrenenlerin Kelime Hazinesi Bakimindan Kaydettikleri Gelisime
iliskin iliskisiz Orneklemler icin T Testi Analiz Sonuclari

Grup n X ss sd Xf t p n’
Deney 13 23.38 6.959
Kontrol 13 6.77 1.423 24 16.61 8.434 .000 .748
* p<0.05

Tablodaki veriler incelendiginde, deney grubundaki Ogrenenlerin o6ntest ile sontest arasinda
gosterdikleri ortalama gelisim puani 23.38, kontrol grubundakilerin ise 6.77 seklindedir. Yapim eki
o6gretimini alan grup ile bu egitimi almayan grup arasinda 16.61 ortalama puanlik bir basar farki
olusmustur. Bu veriler deneysel islemin uygulanmadigi kontrol grubunun da kelime hazinesi bakimindan
ilerleme kaydettigini ortaya koymaktadir. Kontrol grubunun da kelime hazinesi basari testinde hatiri
sayllir derecede ilerleme kaydetmesi bu gruptaki 6grenenlerin gerek aldiklar dersler gerek bireysel
cabalariyla yeni kelimeler 6grenerek kelime hazinelerini gelistirdiklerini gostermektedir. Bu zaten dil
6grenim sirecinin dogal bir sonucudur. Her iki grup da B2 kurundan C1 kuruna dogru ilerlediklerinden
kelime hazinelerinin gelismesi son derece normaldir. Fakat deney ve kontrol gruplarinin gelisim
puanlarinin birbirinden 16.61 puanlik bir farklilik gostermesi 6ntest sirasinda birbirine oldukga yakin olan
ortalama basari puanlarinin sontestte baska bir degiskenin etkisiyle bu sekilde farklilastigina isaret
etmektedir. Arastirma cercevesinde diger sonuglar da dikkate alindiginda, bu degiskenin yapim eklerinin
ogretimi oldugu soylenebilir. Gruplar arasindaki gelisim ortalama puanlarinin istatistiksel olarak
anlamhligini test etmek igin basari puanlari iliskisiz drneklemler igin t testi kullanilarak analiz edilmis ve
iki grubun ortalama puanlari arasindaki farkin anlaml oldugu sonucuna ulagilmistir (T(2,=8.434, p
.00<.05). Deney grubunun kontrol grubuna gore gosterdigi 16.61 ortalama puanhk fark Gzerinde yapim
eki 6gretiminin etkisinin hesaplanmasinda eta-kare degeri kullanilmis ve bu degisimin % 74.8'inin
deneysel islemden kaynaklandigi tespit edilmistir. Elde edilen bu sonug, uygulanan deneysel islemin,
yani yapim eki 6gretiminin, deney grubu ile kontrol grubu gelisim puanlari arasinda olusan 16.61 puanlik
ortalama basari puani farkinin 12.42’lik kismindan sorumlu oldugunu gostermektedir. Etki blytkltginiin
hesaplanmasinda kullanilan diger yontemlerin sonuglarina gére d: 3.30, g: 3.20 ve r: 0.85 olarak
belirlenmistir. Bu degerler yapim eki 6gretiminin gelisim puanlari (izerinde olduk¢a buyik bir etki
biyuklGgline sahip oldugunu ortaya koymaktadir.
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Deney ve kontrol gruplarinda yer alan katilimcilarin tamaminin kelime hazinesi bakimindan gelisim
gostermesi bu gelisimin katihmcilarin yer aldigi gruba goére farklilagip farklilagsmadigini belirlemeyi gerekli
kilmistir. S6zu edilen bu hususu ortaya cikarabilmek iginse tek faktor Gizerinde tekrarlanmig 6lglimler igin
iki faktorli varyans analizi kullanilmistir. Yapilan analizin sonuglari agsagidaki tabloda gosterilmistir:

Tablo 8.
Deney ve Kontrol Gruplarinin Kelime Hazinesi Gelisim Farklili§ina iliskin ANOVA Analiz Sonuglari
Varyansin Kaynagi KT sd KO F p* n’
Gruplar Arasi
Grup (Deney/Kontrol) 864.308 1 864.308 6.785 .016 .220
Hata 3057.462 24 127.394
Gruplar ici
Olgiim (Ontest-Sontest) 2955.077 1 2955.077 234.303 .000 .907
Grup C)Igl’]m 897.231 1 897.231 71.140 .000 .748
Hata 302.692 24 12.612

* p<0.05

Tablodaki degerler incelendiginde, farkli gruplarda (deney-kontrol) olma ile farkh zamanlarda
(uygulama oOncesi-sonrasi) 6l¢imi gosteren faktorlerin calisma grubunun kelime hazinesi testi basari
puanlan Uzerindeki ortak etkisinin anlamli oldugu bulunmustur (F; 15=71.14, p .00<.05). Bu bulgu,
yapim ekleri 6gretimi alan deney grubundaki 6grenenlerin gelisim puanlarindaki deneysel islem 6ncesine
gore gozlenen degismenin, kontrol grubundaki 6grenenlerinkinden farkli oldugunu ortaya koymaktadir.
Yani deney ve kontrol grubundaki katilimcilarin gelisim puanlari denemelere bagli olarak farklilik
gostermektedir. Baska bir ifadeyle, uygulanan deneysel islemin bir neticesi olarak gelisim puanlari
degismektedir. Buradan yola ¢ikarak deneklerin gelisim puanlarinda gozlemlenen farkhliklarin yapim
ekleri o6gretiminden kaynaklandigi sdylenebilir. Bu durumda yapim ekleri 6gretiminin yabanci dil
o6grenenlerin kelime hazinesinin gelistirilmesinde 6nemli bir etken oldugu anlasiimaktadir.

Deney grubunda yer alan katilimcilarin ana dillerinin koken bakimindan bagh oldugu dil ailesinin kelime
hazinesi 6zelinde elde edilen basarida etkisi olup olmadigini tespit etmek icin deney grubunun sontest
puanlar “Dil ailesi degiskeni deney grubunun kelime hazinesi basarisi lizerinde etkili midir?” arastirma
sorusu dogrultusunda tek yonli ANOVA testi ile analiz edilmistir. Gergeklestirilen analizin sonuglari
asagidaki tabloda sunulmustur:

Tablo 9.
Dil Ailesine Gére Deney Grubu Sontest Puanlarin Tek Yénlii ANOVA Sonuglari
Dil Ailesi n X Ss Varyansin Kaynagi KT sd KO p*
Hint-Avrupa 3 59.00 2,646
Hami-Sami 3 64.33 4,509 Gruplar Arasi 377.24 4 9431 .004
Bantu 3 51.67 1,528 :
’ Gruplar Igi 79.83 8 9.98
Cin-Tibet 2 5350 3,536 rupiariet
Ural-Altay 2 65.00 2,828
Toplam 13 5862 6,172 Toplam 4>7.08 12
* p<0.05

Uygulama grubundaki 6grenenlerin sontest puanlari katilimcilarin ana dillerinin ait oldugu dil ailesi
bakimindan ele alindiginda, Bantu dil ailesinden gelen Ogrenenlerin kelime hazinesi testi sontest
puanlarinin aritmetik ortalamasi 51.67; C(Cin-Tibet dil ailesindekilerin 53.50; Hint-Avrupa dil
ailesindekilerin 59; Hami-Sami dil ailesindekilerin 64.33; Ural-Altay dil ailesindekilerin 65; grup
ortalamasinin ise 58.62 puan seklinde oldugu gorilmektedir. Bu degerler farkli dil ailesindeki
o6grenenlerin kelime hazinesi basari testinden farkli derecelerde sonuglar elde ettigini gostermektedir.
Buna gore; en yiksek basariyr Ural-Altay dil ailesindeki 6grenenler yakalarken en distk basariyi elde
edenler ise Bantu dil ailesindeki katilimcilar olmustur. Ayrica Bantu ve Cin-Tibet dil ailesinden gelen
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o6grenenler grup ortalamasinin altinda, Hint-Avrupa, Hami-Sami ve Ural-Altay dil ailesindeki 6grenenler
ise grup ortalamasinin Ustiinde bir basari puanina ulagmislardir. Deney grubundaki 6grenenlerin kelime
hazinesi testi sontest puanlarinda ortaya cikan bu sonuglarin istatistiksel olarak anlamli olup olmadigini
tespit etmek icin tek yonli ANOVA analizine basvurulmustur. Analiz sonucuna gore; dil ailesi
degiskeninin sontest puanlarinda olusan farkhliklarin ortaya g¢ikmasinda istatistiksel olarak anlaml
diizeyde etkili oldugu anlasiimistir (p .004<.05). Bu bulgu 6grenenlerin kelime hazinesi gelisiminin ana
dillerin akrabalik 6zelliklerinden etkilendigini gbstermektedir. Ulasilan bu sonug dil ailesinin yabanci dil
ogretimi slrecinde dikkate alinmasi gerektigini acikca ortaya koymaktadir. Farkh dil ailesinde
bulunmanin kelime hazinesi basarisini etkilediginin anlasilmasi Gzerine bu farklilasmanin hangi dil aileleri
arasinda oldugunu belirlemek igin Post-Hoc testlerinden Tukey testi de kullanilmistir. Yapilan analizin
sonuglari asagidaki tabloda gosterilmistir:

Tablo 10.
Dil Ailesine Gére Sontest Puanlarina iliskin Tukey Testi Analiz Sonuglari
Dil Ailesi Ortalamalar Farki p*
Hami-Sami -5.333 .318
Hint-Avrupa .Ban.tu 7.333 115
Cin-Tibet 5.500 .385
Ural-Altay -6.000 313
Hint-Avrupa 5.333 .318
Hami-Sami Bantu 12.667* .008
Cin-Tibet 10.833* .033
Ural-Altay -.667 .999
Hint-Avrupa -7.333 115
Bantu Hami-Sami -12.667* .008
Cin-Tibet -1.833 .965
Ural-Altay -13.333* .011
Hint-Avrupa -5.500 .385
- Hami-Sami -10.833* .033
Cin-Tibet Bantu 1.833 965
Ural-Altay -11.500* .039
Hint-Avrupa 6.000 .313
Ural-Altay Hami-Sami .667 .999
Bantu 13.333* .011
Cin-Tibet 11.500* .039
* p<0.05

Tablodaki veriler incelendiginde, dil ailesi degiskenine gore farklilasan sontest puanlarinin Hami-Sami
dil ailesi ile Bantu ve Cin-Tibet dil aileleri arasinda anlamli sekilde degisim gosterdigi gorilmektedir. Buna
gore Hami-Sami dil ailesinden gelen 6grenenler Bantu ve Cin-Tibet dil ailesindeki 6grenenlere gére daha
ylksek basari elde etmislerdir. Yine bu sonugla ayni dogrultuda Ural-Altay dil ailesindeki 6grenenler
Bantu ve Cin-Tibet dil ailesinden gelen 6grenenlerden daha basarili sonug elde ettikleri belirlenmistir.
Diger dil ailelerinden gelen 6grencilerin puanlari arasinda da farkliliklar olmasina ragmen bu veriler
istatistiksel olarak anlamli bulunmamistir. Sonug olarak yabanci dil 6grenenlerin ana dillerinin kdken ve
akrabalik 6zelliklerinin onlarin hedef dildeki kelime hazinesi gelisimleri ve basarilari (izerinde etkili
oldugu soylenebilir.

Dilin isleyis sisteminin 6nemli bir pargasi olan yapim eklerinin 6gretiminin cesitli degiskenler
Gzerindeki sonuglarinin arastirildig bu calismada, deney grubunda yer alan katilimcilarin ana dillerinin
sahip oldugu yapisal 6zelliklerin kelime hazinesi 6zelinde elde edilen basarida etkisi olup olmadigini
tespit etmek icin deney grubunun sontest puanlari “Dillerin sahip oldugu yapisal 6zellikler deney
grubunun kelime hazinesi basari testi sontest puanlari (izerinde etkili midir?” arastirma sorusu
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dogrultusunda tek yonli ANOVA testi ile analiz edilmistir. Gergeklestirilen analizin sonuglari asagidaki
tabloda sunulmustur:

Tablo 11.
Dillerin Sahip Oldugu Yapisal Ozelliklerin Deney Grubunun Sontest Puanlari Uzerindeki Etkisini
Belirlemeye Yénelik Tek Yonlii ANOVA Analizi Sonuglari

Yap|S|.na Gore n e ss Varyaniln KT sd KO p*
Diller Kaynagi
TZ';;?:E" 2 ggzg :gég Gruplar Arasi 22681 2 113.41  .032
Eklemeli 5 63.20 6.181 Gruplar igi 230.27 10 23.03
Toplam 13 58.62 6.172 Toplam 457.08 12
* p<0.05

Uygulama grubundaki 6grenenlerin sontest puanlari katiimcilarin ana dillerinin yapisal 6zellikleri
bakimindan ele alindiginda, tek heceli dilleri konusan 6grenenlerin kelime hazinesi testi sontest
puanlarinin aritmetik ortalamasi 55.33; cekimli dilleri konusanlarin 57.8; eklemeli dilleri konusanlarin
63.2 ve grup ortalamasinin 58.62 puan seklinde oldugu gorilmektedir. Bu degerler yapisal olarak farkli
dilleri konusan o6grenenlerin kelime hazinesi basari testinden farkli derecelerde puan aldiklarini
gostermektedir. Buna gore; en diisiik basariyi tek heceli dilleri konusanlar elde ederken en yiiksek
basariy1 eklemeli dilleri konusanlar yakalamistir. Ayrica tek heceli ve ¢ekimli dilleri konusanlar deney
grubunun kelime hazinesinden elde ettigi grup ortalamasinin altinda, eklemeli dilleri konusanlar ise grup
ortalamasinin lizerinde bir basari puanina ulagmislardir. Deney grubundaki 6grenenlerin kelime hazinesi
testi sontest puanlarinda ortaya ¢ikan bu sonuglarin istatistiksel olarak anlamli olup olmadigini tespit
etmek icin tek yonlit ANOVA analizine basvurulmustur. Analiz sonucuna goére; 6grenenlerin ana dillerinin
yapisal 6zellikleri sontest puanlarinda olusan farkliliklarin ortaya ¢ikmasinda istatistiksel olarak anlaml
dizeyde etkili oldugu anlasilmistir (p .032<.05). Bu bulgu 6grenenlerin kelime hazinesi gelisiminin ana
dillerin bigimsel 6zelliklerinden etkilendigini géstermektedir. Bu durumda morfoloji egilimli bir dil olan
Tirkgenin 6greniminde 6grencilerin ana dillerinin bicimsel 6zelliklerinin onlarin kelime 6grenimlerini
etkiledigi soylenebilir. Ulasilan bu sonug, dillerin yapisal 6zelliklerinin yabanci dil 6gretimi slrecinde
dikkate alinmasi gerektigini acgikca ortaya koymaktadir. Farkli dil yapisinda bir zihinsel isleyise sahip
olmanin kelime hazinesi basarisini etkilediginin anlasiimasi izerine bu farkhilasmanin hangi yapidaki diller
arasinda oldugunu belirlemek icin Post-Hoc testlerinden Tukey testi de ise kosulmustur.

Tablo 12.
Dillerin Sahip Oldugu Yapisal Ozelliklerin Deney Grubunun Sontest Puanlari Uzerindeki Etkisini
Belirlemeye Yénelik Tukey Testi Analiz Sonuglari

E3

Yapisina Gore Diller Yapisina Gore Diller Ortalamalar Farki p
. Cekimli -5.467 .306
Tek Hecell Eklemeli -10.867* 028
Cekimli Tek Heceli 5.467 .306
Eklemeli -5.400 .225
Eklemeli Tek Heceli 10.867* .028
Cekimli 5.400 .225

* p<0.05

Tablodaki veriler incelendiginde, deney grubundaki 6grenenlerin ana dillerinin sahip oldugu yapisal
ozelliklere gore farkhilasan sontest puanlarinin tek heceli dil yapisindaki dillerin konusurlari ile eklemeli
dil yapisindaki dillerin konusurlari arasinda anlamh sekilde degisim gosterdigi goriilmektedir. Buna gore;
eklemeli dilleri konusan 6grenenlerin tek heceli dilleri konusanlara gore daha yiiksek basari elde ettikleri
belirlenmistir. Cekimli dil yapisindaki dillerin konusurlari ile tek heceli ve eklemeli dillerin konusurlari
arasinda da basari puani agisindan farkhlik olmasina karsin bu puanlarin istatistiksel olarak anlamli bir
farka isaret etmedigi tespit edilmistir. Sonug olarak Tirkceyi yabanci dil olarak 6grenenlerin konusuru
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olduklari ana dillerinin yapisal 6zelliklerinin onlarin hedef dildeki kelime hazinesi gelisimleri ve basarilari
Uzerinde etkili oldugu séylenebilir.

Kelime Hazinesinin Gelisimine iligkin Bulgular

Yabanci dil olarak Tiirkgce 6grenenlere yapim eki 6gretiminin sonuglarinin arastirildigi bu ¢alismada
gerceklestirilen analizler neticesinde yapim eki 6gretiminin kelime hazinesi Gizerinde énemli derecede
etkili oldugu ve basariyi artirdigi belirlenmistir. Bu noktada yapilan 6gretimin alt boyutlarinin ortaya
cikarilmasinin  g¢alisma bulgularinin  6gretim slrecine vyansiyabilmesi icin gereklilik arz ettigi
distntlmektedir. Bu nedenle deney grubundan kelime hazinesi basari testi cercevesinde Ontest ve
sontest uygulamalarinda elde edilen verilerin detayh bir incelemesi yapilmistir. Bu inceleme “Deney
grubundaki dgrenenlerin yapim ekleri konusunda kelime hazinesi bakimindan gésterdikleri gelisimin
boyutlari nelerdir?” arastirma sorusu dogrultusunda deney grubundaki 6grenenlerin uygulama
oncesinde 6gretime dahil edilen eklerden tiretilmis olan kelimelerden kacini bildiklerini, uygulama
sonrasinda bunlardan kacini 6grendiklerini ve ekler yardimiyla kelime hazinelerine kattiklari kelime
sayisini kapsamaktadir. Bu incelemeye konu olan veriler asagidaki tabloda sunulmustur:

Tablo 13.
Odretilen Yapim Eklerinin Kelime Hazinesinin Gelisimi Uzerindeki Etkisine iliskin Analiz Sonuglari

49 % B E ETI g2 58 E£8
He) O (73 (G} Q > 0« w wn [GIN7,)
+CA 12 18 28 10 25.64 5,54 8,62 3,08
+Cl / +CU 12 15 31 16 41.02 4,62 9,54 4,92
+Clk / +CUk 10 26 37 11 28.20 6,67 9,49 2,82
+DAs 10 17 31 14 35.89 4,36 7,95 3,59
+1/+lU 12 21 31 10 25.64 6,46 9,54 3,08
+llk / +lUk 12 16 28 12 30.76 4,92 8,62 3,69
+(I)ncl / +(U)ncu 1 17 24 7 17.94 4,79 6,77 1,97

+sAl 12 12 25 13 33.34 3,69 7,69 4
+slz / +sUz 12 23 33 10 25.64 7,08 10,2 3,08
—Ak 11 18 32 14 35.89 5,08 9,03 3,95
-¢ 11 13 32 19 48.71 3,67 9,03 5,36
—-GAn 12 19 30 11 28.20 5,85 9,23 3,38
-Gl 12 14 29 15 38.46 4,31 8,92 4,62

—-GIn / -GUn 12 23 36 13 33.34 7,08 11,1 4
-1/-U 12 15 32 17 43.58 4,62 9,85 5,23
—(y)lcl / =(y)UcU 12 25 31 6 15.38 7,69 9,54 1,85
-k / —()k / =(U)k 12 15 27 12 30.76 4,62 8,31 3,69
-m/—()m / —(U)m 12 14 24 10 25.64 4,31 7,38 3,08
—-mAn 10 15 28 13 33.34 3,85 7,18 3,33
—tl / -tU / —(I)ntl / —<(U)ntU 12 19 33 14 35.89 5,85 10,2 4,31
+Al 8 19 33 14 35.89 3,9 6,77 2,87
+ 9 17 31 14 35.89 3,92 7,15 3,23
+lA 12 23 29 6 15.38 7,08 8,92 1,85
+lAn 12 15 30 15 38.46 4,62 9,23 4,62
+lAs 12 29 37 8 20.51 8,92 11,4 2,46

» O.T.K.S. Olgiilen Toplam Kelime Sayisi » S.0.K.S. Sahip Olunan Ortalama Kelime Sayisi

Tablodaki verilere bakildiginda, deney grubunda yer alarak yapim eklerini 6grenen katilimcilarin
tamaminin 6gretimi yapilan 25 yapim ekiyle tiretilmis kelimelerde ilerleme kaydettikleri gorilmektedir.
Ontestten sonteste kadar dgrenenlerin en cok sirasiyla — fiilden isim yapim eki, -1 fiilden isim yapim eki,
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+Cl isimden isim yapim eki, +lAn isimden fiil yapim eki, -Gl fiilden isim yapim eki, —tl/-tU fiilden isim
yapim eki, sAl isimden isim yapim eki ve —GIn fiilden isim yapim eki ile tiretilen kelimelerde gelisim
gosterdigi belirlenmistir. Ogretilen yapim ekine bagh en az ilerleme gériilen kelimelerin ise sirasiyla —
(y)lcl/(y)UcU fiilden isim yapim eki, +la isimden fiil yapim eki ve +(I)ncl / +(U)ncU isimden isim yapim eki
vasitasiyla tiiretilen kelimeler oldugu tespit edilmistir. Kelime hazinesinde yapim ekine bagli en yiksek
gelisim orani % 48.71, en dusik gelisim orani ise % 15.38 olarak saptanmistir. Deney grubundaki
ogrenenlerin yapim ekleriyle tiretilmis kelimeler kapsaminda kelime hazinesi gelisimlerinin ortalama
oraninin ise % 31.18 oldugu anlasilmistir.

Gergeklestirilen analizler neticesinde yapim ekleriyle tiiretilmis olan kelimelerden Ontest ve sontest
asamasinda yapim eki basina ortalama ne kadarinin galisma grubu tarafindan bilindigi ve gruplarin yapim
eki bagina ortalama kag kelimede ilerleme kaydettigini gdsteren tablo asagida verilmistir:

Tablo 14.
Deney ve Kontrol Grubunun Kelime Hazinesine iliskin Ortalama Dederler (Yapim Eki Basina)
Ontestte Bilinen Ortalama Sontestte Bilinen Ortalama Gelisen Ortalama
Kelime Sayisi Kelime Sayisi Kelime Sayisi
Deney 5.34 8.86 3.52
Kontrol 5.36 6.38 1.02
Fark 0.2" 2.48° 2.5°
» d: Deney grubu lehine » k: Kontrol grubu lehine

Tablodaki veriler incelendiginde, deney grubundaki 6grenenlerin yapim eki 6gretimini almadan 6nce
gerceklestirilen dntest sirasinda yapim eki basina test edilen ortalama 11.36 kelimeden 5.34 kelimeyi
bildigi, deneysel uygulama ile birlikte yiurutilen B2 dizeyinin sonunda ise ayni kelimelerden ortalama
8.86 sozciigii kelime hazinesinde bulundurdugu gériilmektedir. Ontest ile sontest arasindaki siirede
deney grubundaki katiimcilar ortalama 3.52 kelimelik bir ilerleme kaydetmislerdir. Yapim eki 6gretimi
almayan kontrol grubundaki 6grenenler ontest sirasinda test edilen 11.36 kelimeden ortalama 5.36
kelimeyi bildigi, B2 kurunun sonunda gergeklestirilen sontestte ise grubun bildigi ortalama kelime
sayisinin ortalama 6.38 kelimeye ulastigi belirlenmistir. Kontrol grubundaki 6grenenler de tipki deney
grubundaki 6grenenler gibi sontestte kelime hazinesi bakimindan gelisim goéstermislerdir. Ancak bu
gelisim yapim eki 6gretimini alan deney grubunda ortalama 3.52 kelimeye tekabiil ederken kontrol
grubunda bu deger ortalama 1.02 kelimelik bir ilerleme seklinde ortaya ¢ikmistir. Bu sonuca gore B2
kuru siiresince deneysel uygulama islemi olan yapim eki 6gretimi disinda ayni dersleri alan iki grup
arasinda olugan ortalama 2.5 kelimelik fark, yapim eki 6gretiminin 6grenenlerin kelime hazinesi
Uzerindeki etkisinin bliylkliguni ve gliciini ortaya koymaktadir. Bu sonug¢ deneysel uygulamaya dahil
edilen her bir yapim ekinin 6grenenlerin kelime hazinesine ortalama 2.5 kelime daha fazla katkida
bulundugunu gostermektedir. Bu bulgular, eger yapim ekleri gercek dil 6gretim silrecine eklenirse
Tirkge 68renen bireylerin kelime hazinelerinin gelistirilmesi slrecinde yapim eklerinin getirebilecegi
potansiyel faydanin ne denli olabilecegine i1sik tutmaktadir.

Uygulanan deneysel islemin calisma grubunun yapim ekleriyle tiretilmis sézctkleri iceren kelime
hazinesi Uzerindeki etkisini ve kelime hazinesi testi kapsaminda olglilen 284 kelimeden ne kadarinin
uygulama 6ncesinde deney ve kontrol grubu tarafindan bilindigi ve uygulama sonrasinda ne kadarinin
ogrenildigini gosteren tablo asagida yer almaktadir:
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Tablo 15.
Deney ve Kontrol Grubunun Kelime Hazinesine iliskin Toplam Degerler
Ontestte Bilinen Toplam Sontestte Bilinen Toplam Gelisim Kaydedilen
Kelime Sayisi Kelime Sayisi Toplam Kelime Sayisi
Deney 133.5 221.5 88
Kontrol 133.9 159.6 25.6
Fark 0.4" 61.9° 62.4°

» d: Deney grubu lehine » k: Kontrol grubu lehine

Tablodaki verilere bakildiginda, dntestin uygulandigi slirecte 284 kelimenin test edildigi kelime
hazinesi basari testinden deney grubundaki 13 katilimcinin ortalama 133.5, kontrol grubundaki 13
katiimcinin ise ortalama 133.9 kelimeyi bildigi goriilmektedir. Deney grubunun aldigl yapim eki
O6gretiminin yani sira B2 kurunun gerektirdigi dersleri tamamlayan her iki grubun sontest sonuglar
incelendiginde, deney grubundaki 6grenenlerin kelime bilgisinin ortalama 221.5 kelimeye, kontrol
grubundakilerin kelime bilgisinin ise ortalama 159.6 kelimeye ulastigi belirlenmistir. Yapim eki 6gretimini
alan ve almayan iki grup da kelime hazinesi bakimindan ilerleme kaydetmis, bu ilerleme deney grubun
icin ortalama 88, kontrol grubu igin ortalama 25.6 kelime olarak ortaya ¢ikmistir. iki grup arasinda 284
kelime Uzerinden yapilan degerlendirmede birey basina deney grubu lehine 62.4 kelimelik bir fark
olusmustur. Baska bir ifadeyle, yapim eki 6gretimini alan 6grenenler bu egitimi almayan 6grenenlerden
ortalama 62.4 kelime daha fazla 6grenmislerdir. Yalnizca deney grubundan elde edilen veriler ele
alindiginda, deneysel uygulama siireci sonundan gosterilen ortalama 88 kelimelik gelisim, yapim eki
Ogretiminin 6grenenlerin kelime hazinesini % 30.98 oraninda artirdi§ini géstermektedir. Kontrol
grubunun da kelime hazinesinde kaydettigi ilerleme de géz oniinde bulunduruldugunda, iki grup
arasinda ortaya c¢ikan ortalama 62.4 kelimelik gelisim farki, yapim eki 6gretiminin kelime hazinesinin %
21.97 oraninda artmasinda etkili olduguna isaret etmektedir. Bu iki oran birlikte degerlendirildiginde, 25
yapim eki seklinde tasarlanan 6gretimin kelime hazinesine yapim eki basina % 1.06 oraninda ek katki
saglayacagl anlamina gelmektedir. Bu bulgularinin isiginda, eger bu arastirma cercevesinde 6gretimi
yapilan yapim eklerinin tamami yabanci dil olarak Tirkce 6gretim siirecine dahil edilirse 6grenenlerin
halihazirdaki uygulamalarla sahip olduklari kelime hazinesinin % 26.5 oraninda genisleyecegi tahmin
edilmektedir.

Sonug, Tartisma, Degerlendirme ve Oneriler
Sonug ve Tartisma

GiUnimuzde yabanci dil 6gretimi iletisim temeli Gizerine kurulmakta ve bu siirecte esas olarak temel
dil becerilerinin gelistiriimesine odaklaniimaktadir. Her ne kadar dil 6gretim siireci bu becerilerin
merkeze oturtuldugu bir anlayista tasarlansa da dil bilgisi ve dil bilgisinin bilesenleri de farkli yaklagimlar
ve gesitli yontemlerle ve degisen yogunluktaki uygulamalarla yabanci dil egitiminin bir par¢asi olmaya
devam etmektedir. Clinkii ana dili egitiminden farkl olarak yabanci dil 6grenenlerin hedef dildeki dil
bilgisi kurallarini 6grenmesi gerekmektedir. Birey 6grenmeye calistigl yabanci dilin dil bilgisi yapi ve
kurallarini 6grenmezse bu dili hicbir zaman dogru ve etkili kullanamaz, hedef dilde yetkin kullanici
olamaz. Ornegin, herhangi bir kip ekinin karsiladigi zamani, bu ekin islevlerini ve cesitli durumlarda
ortaya cikan farkh bigimsel gortinimlerini bilmeyen bir kisi belli bir noktaya kadar iletisimi eksik de olsa
gerceklestirse bile yabanci dil 6grenimin temel hedefi olan dili tim becerilerde etkin, dogru ve yetkin
kullanma amacina ulasamaz. Bu nedenle de dil bilgisi yabanci dil 6gretiminde kaginilmaz olarak yer
almayi surdirmektedir.

Tiurkcenin yabanci dil olarak 6gretimi siirecinde dil bilgisi 6gretiminin yerine bakildiginda,
o6grenenlerin Tiirkceyi anlama ve anlatma sirasinda kullanabilmelerine yardim edecek olan dil bilgisel
yapi ve kurallarin baslangi¢ seviyesinden itibaren 6gretim silirecinde yer aldig1 ve eklemeli bir dil olan
Tirkgenin dil bilgisi kurallarinin eklerle islerlik kazandigi gerceginden yola cikarak eklerin iki temel
ozelliginden biri olan bagimlilastirma islevini yerine getiren ¢ekim eklerinin 6gretimine bliyiik 6nem
verildigi gorilmektedir. Tirkgenin yabanci dil olarak 6gretimi siireci ve bu siregte kullanilan 6gretim
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setleri incelendiginde, eklerin Ustlendigi ikinci temel gorev olan tiiretme islevini saglayan eklerin ise
dgretim siirecinde yeterince yer almadigi belirlenmistir. iste bu calismada, yabanci dil olarak Tiirkce
O0grenimi slirecinde 0gretimine yeterince yer verilmeyen bu eklerin yani yapim eklerinin 6gretime dahil
edilmesi durumunda 6grenenlere hedef dilde getirecegi katkilar arastirilmis, bu dogrultuda yapim eki
o6gretiminin yabanci dil olarak Tiurkce Ogrenenlerin kelime hazinesi zerindeki etkisi tespit edilmeye
cahisilmistir. Buna gore ulasilan sonuglar su sekildedir:

Deney grubundaki Ogrenenlerin 6ntestten elde ettikleri basari puanlar ile sontestten aldiklari
puanlar arasinda sontest lehine 23.38 puanlik bir fark olusmustur. Yani deney grubundaki katilimcilarin
kelime hazinesi uygulama boyunca gecen siirede birey basina ortalama 23.38 puanhk gelisim
gostermistir. iki test uygulamasindan elde edilen puanlar arasinda ortaya ¢ikan bu farkin, gerceklestirilen
t testi sonucuna gore istatistiksel olarak anlamli oldugu tespit edilmistir (p .00<.05). Baska bir ifadeyle,
deney grubundaki katilimcilarin kelime hazinesi basari testinden yapim eklerini 6grenmeden 6nce elde
ettikleri basari ile yapim eklerini 6grendikten sonra elde ettikleri basari arasinda anlamli diizeyde farkhhk
oldugu belirlenmistir. Bu verilerden yola ¢ikarak deneysel islem olarak uygulanan yapim eki 6gretiminin
deney grubunda yer alan Ogrenenlerin kelime hazinesinin gelisimi Uzerinde oldukga etkili oldugu
sonucuna ulasiimistir.

Kontrol grubundaki 6grenenlerin dntestten aldiklari ortalama basari puanlari ile sontestten aldiklari
basari puanlari arasinda sontest lehine 6.77 puanlik bir fark olustugu belirlenmistir. Ontest ile sontest
puanlari arasindaki bu fark istatistiksel olarak anlamli bulunmustur (p .00<.05). Bu sonuglar kontrol
grubundaki 6grenenlerin kelime hazinelerinin de deneysel uygulamanin gerceklestirildigi siire zarfinda
ilerleme kaydettigini gostermektedir. Bu sonucun ortaya c¢ikmasinda 6grenenlerin dil seviyelerinin
B2’den C1’e dogru ilerlemesi ve bu sirecgte dogal olarak yeni kelime 6grenmeye devam etmeleri etkili
olmugtur.

Hem yapim eklerini 6grenen deney grubunun hem de bu egitimi almayan kontrol grubunun kelime
hazinesi basari testinden elde ettikleri basari puanlarinda ilerleme géstermesi, hem deney ve kontrol
gruplarindan hangisinin daha basarili oldugunun ortaya cikarilmasini hem de kelime hazinesinde
gozlemlenen gelisimin  ne kadarinin deneysel uygulamadan kaynaklandiginin belirlenmesini
gerektirmistir. Calisma grubundaki katimcilarin kelime hazinesi basari testi dntest puanlarina gore
diizeltilmis sontest puanlari arasinda deney grubu lehine 16.56 puanlik bir fark oldugu tespit edilmistir.
Gergeklestirilen ANCOVA analizi sonucu da gruplar arasinda olusan 16.56 puanlik basari farkinin
istatistiksel olarak anlamh oldugunu (p .00<.05) ve uygulanan deneysel islemin kelime hazinesi basari
puanlarinin artmasinda etkili oldugunu goéstermistir. Yapilan analiz sonuglari derinlemesine
incelendiginde iki grup arasindaki 16.56 puanlik basari farkinin % 85.8’inin deneysel uygulama sonucu
ortaya ciktigl, yani yapim eki 6gretiminin bu farkin 14.21 puanlik kismindan sorumlu oldugu anlasiimistir.

Deney ve kontrol gruplarindaki 6grenenlerin deneysel uygulama oncesinde ontestten elde ettikleri
basari puanlarinin birbirine oldukca yakin oldugu bilindiginden, katilimcilarin yalnizca sontest puanlari
dikkate alinarak gerceklestirilen t testi sonucu da deney grubundaki 6grenenlerin kontrol grubundaki
O0grenenlere gore daha basarili oldugunu teyit etmektedir (p .00<.05). Yapim eki 6gretiminin bu basari
lizerindeki etkisinin blyiklUglni istatistiksel olarak belirlemek igin yapilan etki blyklGgi dlclimlerine
gore deneysel islemin sontest puanlari Gzerinde (d: 2.37, g: 2.29 ve r: 0.76) ¢ok bilylk bir etki
biyuklGgline sahip oldugu tespit edilmistir.

Deney ve kontrol grubundaki 6grenenlerin ontest ile sontest uygulamasi arasinda gecen siirede
kelime hazinesi bakimindan gosterdikleri gelisim puanlari lizerinde gergeklestirilen analizler neticesinde
iki grup arasinda ortalama 16.61 puanlik basari farki oldugu ve bu basari farkinin istatistiksel olarak
anlamh oldugu saptanmistir (p .00<.05). Yapim eki 6gretiminin gruplarin 16.61 puana tekabil eden
farkhhkta bir gelisim kaydetmesi Gzerinde % 74.8 oraninda etkili oldugu ve bu gelisim farkinin 12.42
puanlik kismindan yapim eki 6gretiminin sorumlu oldugu belirlenmistir.

Gergeklestirilen analizler neticesinde elde edilen sonuglar yapim eki 6gretiminin kelime hazinesinin
gelisimi Ulzerinde etkili oldugunu ve deney grubundaki 6grenenlerin bu sayede kontrol grubundaki
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ogrenenlere gore kelime hazinesi testinden daha yiiksek basari elde ettiklerini ortaya koymustur. Deney
grubundaki 6grenenlerin elde ettikleri bu basarida ana dillerinin bulundugu dil ailesinin bir etkisi veya
yardimi olup olmadigini belirlemek igin deney grubunun sontest puanlari tek yonli ANOVA analizi ile
incelenmis ve dil ailesinin deney grubundaki 6grenenlerin basarilari lizerinde bir etkisinin oldugu
anlasiimistir (p .004<.05). Deney grubundaki 6grenenler arasinda olusan dil ailesi kaynakl basari puani
farklarinin hangi dil aileleri arasinda ortaya giktigini tespit etmek icin Post-Hoc testlerinden Tukey testine
basvurulmus ve ulasilan sonuglar 6zellikle Hami-Sami ve Ural-Altay dil ailesinden gelen 6grenenlerin
Bantu ve Cin-Tibet dil ailesinden gelen 6grenenlere gore kelime hazinesi bakimindan daha yilksek basari
elde ettiklerini gbstermistir.

Deney grubundaki 6grenenlerin kelime hazinesi bakimindan daha ustiin basari gdstermesinde ana
dillerin yapisal 6zelliklerinin ve isleyis sisteminin herhangi bir etkisi veya yardiminin olup olmadigini
tespit etmek icin deney grubunun sontest puanlari tek yonli ANOVA analizi ile incelenmis ve
o6grenenlerin konusuru olduklari ana dillerin yapisal 6zelliklerinin uygulama grubunun elde ettigi basari
Gzerinde anlamh dizeyde etkili oldugu anlasiimistir (p .032<.05). Deney grubundaki katimcilarin
puanlari arasinda olusan ana dillerinin yapisal 6zellikleri kaynakli puan farklarinin hangi yapidaki diller
arasinda ortaya ciktigini belirlemek igin yapilan Post-Hoc testlerinden Tukey testi analiz sonuglarina gore
ozellikle eklemeli dil konusurlarinin kelime hazinesi bakimindan tek heceli dil konusurlarina gére daha
basarili olduklari anlagiimistir.

Kelime hazinesi basari testinde yer alan 284 kelime 25 farkli yapim ekiyle tiretilmis s6zclklerden
olusmaktadir. Buna goére; yapim eki basina test edilen ortalama sozciik sayisi 11.36 kelime olarak
belirlenmistir. Calisma grubundaki Ogrenenlerin 6ntest ve sontestten elde ettikleri sonuglar
incelendiginde deney grubundaki katilimcilarin ontestte bu kelimelerden ortalama 5.34’tnd, kontrol
grubundakilerin de ortalama 5.36’sini bildigi; sontestte ise deney grubunun bildigi kelime sayisinin yapim
eki basina ortalama 8.86 sozclige, kontrol grubunun bildigi kelime sayisinin ortalama 6.38 sozciige
ulastig belirlenmistir. Deneysel uygulama sonrasinda yapilan testte iki grubun da yapim eki basina ortak
gelisim gosterdigi ortalama 1.02 kelime sontest sonunda bilinen ortalama kelime sayisindan
cikartildiginda deney grubunun kontrol grubundan birey basina ortalama 2.5 kelime daha fazla 6grendigi
tespit edilmistir. Bu sonug deneysel uygulamaya dahil edilen her bir yapim ekinin 6grenenlerin kelime
hazinesine ortalama 2.5 kelime katkida bulundugunu géstermektedir.

Kelime hazinesi kapsaminda gelistirilen basari testi araciligiyla test edilen 284 sézcik ile ilgili calisma
grubundaki 6grenenlerin elde ettikleri sonuglar incelendiginde, deney grubundaki katilimcilarin 6ntestte
bu kelimelerden ortalama 133.5’ini kontrol grubundakilerin 133.9’unu bildigi; sontestte ise deney
grubunun bildigi kelime sayisinin kisi basina 221.5 s6zcige, kontrol grubundakilerin bildigi kelime
sayisinin 159.6 sozciige ulastigl belirlenmistir. Deneysel uygulama sonrasinda yapilan testte iki grubun da
ortak gelisim gosterdigi ortalama 25.6 kelime, sontest sonunda bilinen toplam kelime sayisindan
cikartildiginda deney grubunun kontrol grubundan birey basina 62.4 kelime daha fazla 6grendigi tespit
edilmistir. iki grup arasindaki ortaya cikan fark, yapim eki dgretiminin kelime hazinesinin % 21.97
oraninda artmasini sagladigini gostermektedir.

Yukarida belirtilen sonuglardan yola c¢ikarak genel bir degerlendirme yapildiginda, hem yapim eki
egitimini goren deney grubundaki 6grenenlerin hem de bu egitimi gérmeyen kontrol grubundaki
o6grenenlerin kelime hazinesi genislemistir. Bu dogal dil 6grenim silrecinin bir sonudur. Ancak deneysel
uygulama olarak manipliile edilen yapim eklerini 6grenen bireylerin kelime hazinesinde yapim eklerini
dgrenmeyenlere gore daha fazla ilerleme kaydettikleri goriilmustiir. Ustelik iki grup arasinda farklilasan
gelisim buylUkligl azimsanmayacak boyutlarda ortaya c¢ikmistir. Bu noktada rahatlikla yapim eki
ogretiminin  Turkce Ogrenenlerin kelime hazinelerinin gelistiriimesinde etkili bir ydontem olarak
kullanilabilecegi, hatta arastirma sonuglarindaki gostergeler dikkate alindiginda, yabanci dil olarak
Tirkce Ogretimi sirecinde kelime 6gretimiyle i¢c ice ge¢mis bir yapim eki 6gretimine mutlaka yer
verilmesi gerektigi sdylenebilir. Oyle ki mevcut dil 6gretimine gére kelime hazinesini yaklasik % 22
oraninda artirabilecegi tespit edilen bir uygulamayi géz ardi etmek akla yakin bir yaklasim olmayacaktir.
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Tirk alan yazininda Tirkcedeki yapim eklerinin 6gretiminin kelime hazinesi lzerindeki etkisinin
incelendigi bir calisma bugiline kadar gergeklestiriimediginden bu arastirmada elde edilen sonuglar
Tiirkce acisindan benzer calismalarla karsilastirilamamistir. Ancak diinya literatiiriinde 6zellikle ingilizce
Uzerinde dogrudan veya dolayl olarak yapim eki kelime hazinesi iliskisini inceleyen arastirmalar
bulunmaktadir. Bu arastirmalarda bagimsiz degisken olarak belirlenen yapim ekleri tiiretme eki,
turetimsel ek bilgisi, morfoloji bilgisi, morfolojik analiz ve morfolojik farkindalik gibi konularla
iliskilendirilerek s6zii edilen kavramlarin egitimi/6gretimi yoluyla kelime hazinesinde meydana gelen
degisim ve gelisimler irdelenmistir. Bahsedilen arastirmalarin bir kismi ana dili egitimi (ingilizce, Fince)
bir kismi yabanci dil 6gretimi (ingilizce, ispanyolca, Arapca) bir kismi da iki dilli 8grencilerin dil egitimi
(Cince-ingilizce, ispanyolca-ingilizce) cercevesinde gerceklestirilmistir. Diinya literatiiriindeki ilgili
¢alismalarin sonuglari ile (Bertram, Laine ve Virkkala, 2000; Bowers, 2012; Craven, 2010; Diaz, 2010;
Fergusson, 2006; Gomez, 2009; Good, 2011; Green, 2012; lyanaga, 2006; Khoury, 2008; Kieffer, 2009;
Larsen ve Nippold, 2007; Maag, 2007; Miguel, 2013; Mochizuki ve Aizawa, 2000; Pacheco, 2005; Smith,
1998; White, Power, and White, 1989; Zhang, 2009) bu arastirma neticesinde kelime hazinesi
cercevesinde elde edilen sonuglar birbiriyle ortismekte ve tutarlilik arz etmektedir. Tipki s6zi edilen
arastirmalarin sonuglarinda oldugu gibi bu arastirmada da yapim eki egitiminin kelime hazinesinin
gelisimine katki sagladigi ortaya cikarilmistir. Daha isabetli bir karsilastirma agisindan benzer ¢alismalarin
sonuglarina, yalnizca yabanci dil 6gretimi kapsaminda gergeklestirilen arastirmalarla sinirlandirilarak
deginmek gerekirse Mochizuki ve Aizawa (2000) ingilizce 6grenen Japon &grencilerle yirittigi
arastirmada ek bilgisi ile kelime hazinesi arasinda pozitif bir korelasyon oldugunu belirlemistir. Pacheco
(2005) yabanci dil olarak ingilizce 6grenen Porto Rikolu 6grencilerle gergeklestirdigi calismada ek bilgisini
bir strateji olarak kullanmayi basaran 6grencilerin yeni kelimeleri 6grenme, bilinmeyen kelimelerin
anlamini dogru tahmin etme ve okuduklarini daha iyi anlama hususlarinda gelisim kaydettiklerini tespit
etmis; bu nedenle de eklerin yabanci dil 6grenenlere farkindalik olusturacak sekilde ogretilmesi
gerektigini sOylemistir. lyanaga (2006) ek bilgisi ile kelime hazinesi blyuklugu arasindaki iliskiyi de
inceledigi bir arastirmada, bilinen yapim eki sayisiyla kelime hazinesi biliylkligl arasinda gigli bir
baglanti bulundugunu bildirmistir. Khoury (2008) dogrudan kok ve ek bilgisi 6gretiminin kelime
edinimine katkisini belirlemek amaciyla Arapgayl yabanci dil olarak 6grenen Amerikali 6grenenler ile
sirdirdiga arastirmada, deney grubundaki 6grencilerin kontrol grubundakilerden daha yliksek puanlar
elde ettigini ve deney grubundaki 6grencilerin bilinmeyen kelimelerin anlamini dogru tahmin etme
agisindan 6nemli 6lgide basarili oldugunu raporlamistir. Zhang (2009) sekil bilgisi egitiminin kelime
dgretiminde kullanilabilecek etkili bir yol olup olmadigini tespit etmek icin ingilizce 6grenen Ginli
ogrencilerle gergeklestirdigi calismada, sekil bilgisi egitimi alan 6grencilerin kelime bilgisi testinden daha
ylksek basari elde ettiklerini ortaya ¢ikarmis ve kelime 6gretimi ¢alismalarina morfolojik bilgi derslerinin
eklenmesi gerektigi ancak bunun tek basina degil, diger yontemlerle birlikte kelime 6gretimine katki
saglayacagini ifade etmistir. Craven 2010’daki arastirmasinda, ingilizcedeki morfolojik farkindalik
egitimiyle calismaya katilan 6grencilerin yeni kelimeler 6grendigini, kelimeleri morfolojik olarak analiz
edebilme becerisi kazandiklarini ve morfolojik analizi kelime 6greniminde yararli ve kullanish bir strateji
olarak benimsediklerini belirlemistir. Miguel (2013) ise yabanci dil olarak ispanyolca dgretiminde sézciik
yapim bilgisinin nasil 6gretildigini, s6zcik yapim bilgisi ile 6grenciler kelime hazinesinin buyukluga
arasinda iliski olup olmadigini ve 6grencilerin bilinmeyen kelimelerin anlamini tahmin etmede sozcik
yapim bilgisini kullanip kullanmadiklarini tespit etmek amaciyla gerceklestirdigi arastirmada, sozcik
yvapim bilgisi ile kelime hazinesi biy(kligl arasinda glicli bir iliski bulundugunu; katilimcilarin yapim
eklerini belirleme konusunda anlama becerilerinde daha basarili olduklarini; yapim eklerinin Gretim
becerilerinde kullaniminin yalnizca (st seviyelerdeki ©6grenenler tarafindan basarilabildigini ve
bilinmeyen kelimelerin anlamini tahmin etmede yine yalnizca Ust seviyedeki 6grencilerin yapim eki
bilgisini ise kosabildigini tespit etmistir.

ingilizce, Arapca ve ispanyolcayi yabanci dil olarak 6grenenlerin bu dillerdeki yapim eki cercevesinde
degerlendirilebilecek bilgileri ile kelime hazineleri arasinda belirlenen pozitif iliski Tlrkceyi yabanci dil
olarak 6grenenlerle yiritilen bu arastirmada da kendini géstermistir. Dort farkl dilde de ulasilan bu
ortak sonug, dil ayrimi gézetilmeksizin sdézcik yapiminda gorev alan yapilarin yabanci dil 6grenenlerin
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dikkatine sunulmasi gerektigine gigcli bir sekilde isaret etmektedir. Clinkl bahsedilen arastirmalardan
elde edilen sonuglar, sézciik yapim bilgisinin yabanci dil 6grenenlerin kelime hazinesi gelisimine yaptigi
onemli katkinin yani sira, bilinmeyen kelimelerin anlamlarinin tahmin edilmesinde de 6grenenlere bir
firsat sunarak bu sayede 6zellikle okuduklarini daha iyi anlamalarina yardimci oldugunu ve 6grenenlerin
hedef dile hakimiyetini artirdigini agik bicimde ortaya koymustur.

Degerlendirme

Dil 6grenimin nihai amaci olan dili anlama ve anlatma becerilerinde etkili bir sekilde kullanabilme
hedefine ancak bir dilin yapi tasi olan kelimeleri yeterince ve ihtiyaci oraninda bilmekle ve bu kelimelerin
islemesini saglayan sistemleri 6grenip kullanmakla ulasilabilir. Tirkcede g¢ekim ve tiiretim Ozellikleri
olarak adlandirilan bu sistemleri yeterli ve etkili sekilde 6grenip kullanamayan bir yabanci dil 6grenicisi
hicbir zaman dil 6grenim maksadini gercek manada gergeklestiremeyecektir. Halihazirda strdirilen dil
ogretim sureclerinde Tirkgenin ¢ekim 6zellikleri Gizerinde yogunlasilmasina ragmen tiretim 6zelliklerinin
ihmal edilmesi sebebiyle bu amaca ulasmada zorluk yasayan 6grenenler bu arastirma kapsaminda
o6gretimi yapilan yapim ekleri sayesinde bilgi ve beceri repertuarlarina Turkgenin tiretim 6zelliklerini de
katma firsati yakalamislardir. Bu sayede 6grenenler yalnizca hazir olarak bulunan ve ezberledikleri
yapilari kullanmaya mahkim kalmaktan kurtularak dilin yaraticilik yonini yansitan tiiretim tarafini da
tanima imkani bulmus ve dile olan hakimiyetlerini artirmislardir.

Uygulama kapsaminda yapim eklerinin bicim ve islev 6zelliklerinin 6gretimiyle, 6grenenlerin kelime
hazinesinin mevcut dil 6gretim siirecindekinden daha fazla genislemesi ve bilinen kdkler yardimiyla yeni
sozclkler tiiretebilme ve metinlerdeki bilinmeyen sozciiklerin anlamini tahmin edebilme becerilerini
kazanmalari saglanmistir. Ayrica yapim eki bilgisi, 6grenenlerin yeni kelime 6grenimine de yardimci
olmustur. Yapim eklerinin 6gretimi sayesinde 6grencilerin yeni karsilastiklari kelimeleri daha kolay
O0grenebildikleri ve halihazirda bildikleri kelimelerle yeni 6grendikleri tiremis kelimeleri kék-yeni kelime
iliskisine dayanarak daha kolay iliskilendirebildikleri gériilmustur.

Tirkgedeki kelime tiiretme mantigi, bu strecte kullanilan eklerin anlamla dogrudan baglantili olmasi,
kelimelerin ayni kdkten tiremesi ve tiiretilen kelimeler arasi iliskilerin saydam olmasi Tirkgeyi yabanci
dil olarak Ogrenenlere bilinmeyen kelimelerin anlamini tahmin etmede oldukca degerli ve kolay
gorilebilir ipuglari sunmakta; ayni zamanda bu 6zellikler yeni kelimelerin 6grenilmesini, hatirlanmasini
ve zihinde belli bir mantiga oturtularak igsellestirilmesini kolaylastirarak 06grenme kolayligi
saglamaktadir. Bu arastirmaya katilan Ogrenenler yapim eki Ogretimi sayesinde bu firsatlardan
yararlanma imkani elde etmislerdir.

Tirkgenin sondan eklemeli dil olmasinin getirdigi en 6nemli iki 6zellik, Tirkcedeki sozciiklerin yapim
ekleri vasitasiyla yeni anlamlar kazanmasi ve ¢ekim ekleri araciligiyla da bu kelimelerin ciimle igerisinde
isler hale gelmesidir. Turkcenin bu 6zellikleri yabanci dil 6gretiminde kelime hazinesinin gelisimi ve yeni
kelime 6gretimi lizerinde 6nemli etkilere sahiptir. Ancak su andaki Tiirkge 6gretim siireci incelendiginde,
isletim eklerinin 6gretimine bilylk 6nem verilirken tlretim eklerinin ihmal edildigi gorilmektedir. Bu
calismaya birlikte yapim eklerinin Ogretimine de zaman ayrildiginda, yabanci dil olarak Tirkce
ogrenenlerin kelime hazinesi gelisimi ve buna bagl ortaya c¢ikan farkhh kazanimlar da gozler 6niine
serilmistir.

Sozciliglin anlaminda dogrudan etkili olan yapim ekleri ve kelimenin s6z dizimsel anlami Gzerinde
etkisi bulunan gekim ekleri birlikte dislinildiginde, bu ekler Tirkcedeki soézciklerin anlami lizerinde
belirleyici isleve sahiptirler. Anlam ve anlama kavramlarinin birbiriyle olan bitinlesik iliskisi s6zcliklerin
zihinsel anlamlandirma siirecini baska bir deyisle bireylerin anlama becerilerini ve gelisimini dogrudan
etkilemektedir. Bu nedenle, eklerin 6zellikle de yapim eklerinin anlam (izerinde sahip oldugu belirleyici
etkinin dil becerilerinin gelistirilmesi strecinde mutlaka dikkate alinarak yabanci dil 6grenenlerin bu
ozellikleri bilmesi saglanmalidir.

Yabanci dil 6gretiminde en ¢ok zorlanilan konulardan biri olan kelime 6gretimi, Tiirkgenin sahip
oldugu eklemeli dil yapisindan kaynaklanan 6gretim dostu yapi 6zellikleri sayesinde ¢cok daha kolay hale
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getirilebilir. Clinkl Tidrkgenin kurallarin zihinde somutlastiriimasini kolaylastiran matematiksel yapisi,
kelime koklerinin tek basina veya tliremis kelimeler iginde sabit kalmasi ve herhangi bir degisiklige
ugramamasi, sozciik koklerine gelen yapim ve g¢ekim eklerinin rahatlkla ayirt edilebilmesi hem ana
dilinde hem de yabanci dilde kelime 6grenimini kolaylastirmakta ve bilinmeyen kelimelere anlam verme
sdrecini hizlandirmaktadir.

Tirkge 6gretimi siirecinde cekim Ozelliklerinin 6gretimine gosterilen énem ve ayricalik yapilan
bilimsel arastirmalara da tesir etmis ve yabanci dil olarak Tirkce 6gretimi kapsaminda gergeklestirilen
akademik calismalar da ayni sekilde ¢ekim ekleri lizerine yogunlasmustir. iste bu calisma bugiine kadar
herhangi bir arastirmaya konu olmamis olan yapim eklerinin 6gretimi halinde elde edilebilecek katkilari
da ortaya ¢ikararak gelecekte yapilacak olan arastirmalara kapi aralamistir. Ayrica arastirma, yapim
eklerinin 6gretimi, morfolojik farkindalik, kelime hazinesinin gelistirilmesi ile ilgili yapilacak arastirmalara
ornek teskil ederek bu konularda yapilacak arastirmalarin sayisinin artirilmasina da zemin hazirlamis ve
Tirk alan yazinindaki boslugun doldurulmasinda 6nci bir rol Gstlenmistir.

Bu arastirma kapsaminda 6gretimi yapilan yapim eklerinin yabanci dil olarak Tirkce 6grenenlerin
kelime hazinesi gelisimleri bakimindan oldukga etkili olmasi ve mevcut dil 6gretimine gore daha fazla
kelime 6grenmelerini saglamasi Gzerinde, Tirkcede kok ile ek arasindaki iliskinin saydam ve belirgin
olmasi ve uygulanan egitim sayesinde 6grenenlerin bu konuda farkindalik kazanmasi; Tiirkgenin en
onemli tiretim 6zelligi olan kék soézclklerle tlretilen yeni sdzclkler arasinda anlam baginin agik bir
bicimde korunuyor olmasi ve bu bilginin 6grenenlere verilerek kelime 6gretiminde bir yontem olarak
kullanilmasi; arastirma kapsamina dahil edilen yapim ekleri ve bu ekleri ihtiva eden kelimelerin sikligi
ylksek olanlar arasindan segilmesi; uygulama oncesinde bilinmeyen kelimelerin anlamini tahmin etmede
disart bagimli olan 6grenenlerin 6gretim siurecinde Tirkcedeki kelimelerin anlamsal iliski mantigini
kavramasi ve bu sayede o6zglivenlerinin artmasi; yapisi geregi dil bilgisi kurali gibi algilanan yapim
eklerinin 6gretim sirasinda soyut olmaktan ¢ikarilarak kelimeler arasinda somut bir iliski olusturdugunun
gosterilmesi sebebiyle 6grenenlerin Turkgenin zorlugu ile ilgili algilarinin olumlu yénde degismesi;
uygulama kapsaminda kullanilan materyallerin kelimeler arasindaki anlam bagini vurgulayacak bigimde
gorsellerle zenginlestirilmesi ve kelime anlamlarinin somutlastirilmasi gibi nedenlerin etkili oldugu
distnilmektedir.

Oneriler

Bu arastirma kapsaminda yapim eki 6gretimiyle 6grencilerin kelime hazinesinin gelisimine mevcut
Ogretim seklinden daha fazla katki saglandigi belirlendiginden yapim ekleri konusu 6gretim programina
eklenmeli ve ders kitaplarindaki yerini almasi saglanmalidir. Bu arastirma kapsaminda 6gretimi yapilan
ve yarari kanitlanmig 25 yapim ekinin tamami 6gretim silirecine alinmasa bile en azindan belli bir kismi
6grenci yarari duslinilerek 6greticiler tarafindan dikkate alinmali, dersten arta kalan zamanlar yapim eki
ogretimiyle degerlendirilmelidir.

Yapim eklerinin mifredata dahil edilmesi halinde 0Ogretim mutlaka amagh kelime 06gretim
calismalariyla iliskili bir sekilde tasarlanarak yiratilmelidir. Bu sekilde yapim eklerinin, klasik bir dil bilgisi
etkinligi gibi algilanmaktan g¢ikartilarak 6grenenler tarafindan daha eglenceli, faydali ve giinliik yasam
pratiginde islerine yarayacak bir etkinlik seklinde gériilmesi saglanmalidir. Ogretim, yapim ekleriyle
iliskilendirilerek Ogretilecek kelimelerin 6grenenler tarafindan anlatma becerilerinde kullaniimasini
saglayacak sekilde planlanmali ve etkinlikler bu dogrultuda tasarlanmalidir.

Yapim eklerine dil 6gretim sirecinde yer vermek isteyen 6greticiler uygulama dncesinde en azindan 2
saatlik bir uyum ve farkindalik programi yapmali ve 6grenenleri 6grenecekleri konu ve igerikle ilgili
bilgilendirmelidir. Ayrica 06grenenler olagan dil derslerin ihmal edildigi konusunda endiseye
kapilabileceginden bu 6gretiminin onlarin yararina oldugu telkin edilerek giivence verilmelidir.

Yabanci dil olarak Tiirkge 6grenenlerin dil gelisim seviyeleri dusiinilerek yapim eki 6gretiminin temel
diizeylerden daha c¢ok ileri seviyelerde yapilmasinin veya yogunlastirimasinin daha uygun olacagi
distntlmektedir. Ancak sézcik yapim bilgisi farkindahginin basit kelimeler Gizerinden temel seviyeden
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itibaren olusturulmaya baslanmasi da yararl olacaktir. Clinkli Tlrkgenin tliremis kelimeler arasinda
kaybolmayan anlam bag o6zelligi ve bu konuda kazandirilan farkindalk 6&grenenlerin anlama
becerilerinde daha basarili olmalarina yardimci olmaktadir.

Kelime hazinesini gelistirmede etkili oldugu anlasilan yapim eki 6gretimine 6gretim sirecinde yer
verilmek istenirse; 6gretim sirecinde kullanilacak materyaller hazirlanirken mutlaka gorsel 6gelere yer
verilmeli, bu materyallerde yer alacak sozciikler ise sikhg yiksek ve glinlik yasamda karsilasma ihtimali
ylksek olanlar arasindan secilmelidir. Bu materyallerin gelistiriimesinde kavram haritasi, farkh tipteki
oyun tarleri, yapilandirilmis grid, kelime iliskilendirme testleri gibi cesitli ara¢ ve tekniklerden
yararlanilmasinin 6gretimin niteligini artiracagi diistinilmektedir.

Yapim eklerinin 6gretimi ve bu konudaki farkindalik egitimi yapica karmasik kelimelerin 6gretiminde
kullanilabilecek etkisi ve yararhligi kanitlanmis bir yoldur. Ogrencilerin zor buldugu ve &greniminde
zorlandigi kelimelerin zihinde somutlastirilmasi bu yolla saglanabilir.

Arastirmadan elde edilen bir baska sonu¢ da yabanci dil olarak Tirkce 6grenenlerin dil basarilari
Uzerinde ana dillerinin etkili oldugudur. Buna goére; 6grenenlerden ana dillerinin bulundugu kdkenine ve
yapisina gore dil kategorisi Turkge ile ayni olanlar ve tarihi siireg icerisinde kelime alisverisinin yogun
olarak gerceklestigi dillerden olanlar diger 6grenenlere gore daha basarili sonuglar elde etmiglerdir. Bu
sonucun o6gretim merkezlerinde Ozellikle temel seviyede siniflar olusturulurken dikkate alinmasi
gerektigi dusinilmektedir. Bunun yani sira ayni uygulama ve dersleri almasina karsin ana dillerinin
Tirkgeye uzak olmasindan dolayr basari yoninden geride kalanlarin bu dezavantajini gidermek igin
ozellikle tek heceli yapidaki diller ile Bantu dil ailesindeki dilleri konusan 6grenenlere yonelik destekleyici
ogretim materyalleri gelistirilmeli ve bu 06grenenlere gerekirse daha fazla siire Tirkce Ogretimi
yapilmaldir.

Tirk alan yazini incelendiginde, bu arastirma yabanci dil olarak Tiirkge 6gretimi ¢ercevesinde yapim
eki 6gretiminin etkisinin incelendigi ilk ¢alisma olma 6zelligi tagimakta ve bu durum bir eksiklik olarak
onimuzde durmaktadir. Bu yetersizligin giderilmesi i¢in yapim ekleri konusunda daha ¢ok bilimsel
¢alismanin yapilmasi saglanmalidir. Yapim eki 6gretiminin, sézcik yapim bilgisinin ve morfolojik
farkindahk egitiminin temel dil becerileri Gzerindeki etkisinin incelenecegi nicel ve nitel arastirmalarin
sayisi cogaltiimali ve elde edilen sonuglar benzerleriyle karsilastirilarak 6gretici, arastirmaci ve ilgili
mercilerin dikkatine sunulmalidir.

Bu arastirma B2 kurundaki 26 yabanci dil olarak Tiirkge 6grenicisi ile birlikte yiritilmistir. ilerleyen
zaman igerisinde sonuglarin genellenebilirligini ve dogrulugunu artirmak igin farkli seviyelerdeki
0grenenlerin yapim eki bilgisi ile kelime hazinesi iliskisini inceleyen ve daha buyuk bir ¢alisma grubu ile
daha uzun bir 6gretim siiresini kapsayan yeni arastirmalarin yapilmasi tavsiye edilmektedir.

Bu arastirmanin konusu, yontemi ve genel kapsamindan yola c¢ikarak ana dilinde yapilacak bir
calismayla yapim eki 6gretiminin kelime hazinesinin gelistirilmesindeki roli ve etkisi arastirilabilir. Yine
ana dili olarak Tirkge konusanlarin ekler konusundaki bilgilerini ve farkindaliklarini belirleyerek ihtiyag ve
¢6z(im sunabilmek icin ana dili konusurlarina yonelik ek bilgisi farkindalk 6lcegi gelistirilebilir.

Dil 6gretiminin yapildigi merkezlerde farkli dil 6gretim setlerinin kullaniimasi, 6gretici yeterlilikleri,
merkezdeki destekleyici ek materyal niteligi ve sayisi gibi etkenler 6grenci basarisinda rol oynayan
o6grenen disindaki unsurlardir. Bu unsurlarin yol agabilecegi eksiklik ve olumsuzluklarin 6nlenmesi igin
ders kitaplari, ek materyaller ve 6greticilerin akredite olmak zorunda olacagi bir merkez kurulmali ve bu
hususlarla ilgili ortak ve somut 6lcitler konularak tim bilesenler tek elden denetlenmelidir. Boylelikle
hepimizin paydas oldugu Tiirkce 6gretiminin kalitesi artacaktir.

489



Muhammet Rasit MEMIS — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 439-491

References

Banguoglu, T. (1995). Tiirkgenin Grameri. Ankara: Turk Tarih Kurumu Basim Evi.

Basdas, C. (2006). Tiirkcede Ugiincii Grup (Ara) Ekler. B. Universitesi (Dii.), I. Uluslararasi Biyiik Tiirk Dili
Kurultayinda Sunulan Bildiri iginde (s. 1-6). Ankara: Bilkent Universitesi.

Bertram, R., Laine, M., & Virkkala, M. (2000). The role of derivational morphology in vocabulary
acquisition: Get by with a little help from my morpheme friends. Scandinavian Journal of Psychology,
4(41), 287-296.

Bilgegil, K. (2009). Tiirkge Dilbilgisi. Erzurum: Salkimségut Yayinlari.

Bowers, P. N. (2012). Morphological instruction in the elementary classroom (Doctoral dissertation).
Ontario, Canada: Queen’s University.

Bowers, P. N., Kirby, J. R., & Deacon, S. H. (2010). The effects of morphological instruction on literacy
skills: A systematic review of the literature. Review of Educational Research, 80(2), 144-179.

Biyukoztirk, S., Kilig-Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirel, F. (2012). Bilimsel arastirma
yéntemleri. Ankara: Pegem Akademi Yayinlari.

Demircan, O. (2004). Tiirkiye Tiirkcesinde Ek — K6k Birlesmeleri. Ankara: Papatya Yayinlari.

Diaz, I. (2010). The effect of morphological instruction in improving the spelling, vocabulary, and reading
comprehension of high school English language learners (ELLs). (Doctoral dissertation). California: TUI
University.

Eker, S. (2011). Cagdas Tiirk Dili. Ankara: Grafiker Yayinlari.
Ergin, M. (2008). Tiirk Dil Bilgisi. istanbul: Bayrak BYT.

Fergusson, L. (2006). The effects of explicit teaching of morphemic analysis on vocabulary learning and
comprehension and its transfer effects to novel words. (Master thesis). Wichita State University.

Gomez, G. E. (2009). The role of morphological awareness in bilingual children’s first and second
language vocabulary and reading. (Doctoral dissertation). Toronto: University of Toronto.

Good, J. E. (2011). The effects of morphological awareness training on reading, spelling, and vocabulary
skills. (Doctoral dissertation). Arkansas: University of Central Arkansas.

Green, J. D. (2012). Suffix knowledge withing derivational morphological awareness in Spanish-English
bilingual middle school students (Doktoral Dissertation). Connecticut: University of Connecticut.

Gilensoy, T. (2010). Tiirkge El Kitabi. Ankara: Akgag Yayinlari.

lyanaga, K. (2006). Determinants of EFL learners’ derivational suffix knowledge. (Doctoral dissertation).
Temple University.

Karaagag, G. (2012). Tiirkgenin Dil Bilgisi. Ankara: Akcag Yayinlari.

Karahan, L. (2005). Tiirkcede S6z Dizimi. Ankara: Akg¢ag Yayinlari.

Karasar, N. (2008). Bilimsel Arastirma Yéntemleri. Ankara: Nobel Yayincilik.

Karatay, H. (2007). Kelime Ogretimi. Gazi Universitesi Gazi E§itim Fakiiltesi Dergisi, (27), 141-153.

Katz, L. A. (2004). An investigation of the relationship of morphological awareness to reading
comprehension in fourth and sixth graders. (Doctoral dissertation). Michigan: University of Michigan.

Khoury, G. (2008). Vocabulary acquisition in Arabic as a foreign language: The root and pattern strategy.
(Doctoral dissertation). Boston University.

Kieffer, M. J. (2009). The development of morphological awareness and vocabulary knowledge in
adolescent language minority learners and their classmates. (Doctoral dissertation). Harvard
University.

490



Muhammet Rasit MEMIS — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 47(2), 2018, 439-491

Kirby, J. R., Deacon, S. H., Bowers, P. N., Izenberg, L., Wade-Wooley, L., & Parrila, R. (2012). Children’s
morphological awareness and reading ability. Reading and Writing, 25(2), 389-410 doi: 10-1007/s
11145-010-9276-5.

Korkmaz, Z. (2009). Tiirkiye Tiirkgcesi Grameri Sekil Bilgisi. Ankara: Tirk Dil Kurumu Yayinlari.

Larsen, J. A., & Nippold, M. A. (2007). Morphological analysis in school-age children: Dynamic
assessment of a word learning strategy. Language, Speech, and Hearing Services in Schools, (38),
201-212. doi: 0161-1461/07/3803-0201.

Maag, L. K. (2007). Measuring morphological awareness in adult readers: Implications for vocabulary
development. (Doctoral dissertation). Florida: University of Florida.

Mann, V., & Singson, M. (2003). Linking morphological knowledge to English decoding ability: Large
effects of little suffixes. E. Assink, & D. S. (Eds.) icinde, Reading complex words: Cross-language
studies (s. 1-25). Dordrecht: Klwuer.

McCutchen, D., Green, L., & Abbott, R. D. (2008). Children’s morphological knowledge: Links to literacy.
Reading Psychology, 29(4), 289-314 doi: 10.1080/02702710801982050.

Miguel, N. M. (2013). Analyzing instruction and learning of derivational morphology in the Spanish
foreign language classroom. (Doctoral Dissertation). Pittsburg: University of Pittsburg.

Mochizuki, M., & Aizawa, K. (2000). An affix acquistion order for EFL learners: An exploratory study.
System, (28), 291-304.

Nation, P. (2001). Learning vocabulary in another langauge. Cambridge: Cambridge University Press.

Onan, B. (2009). Eklemeli dil yapisinin Tirkce 6gretiminde olusturdugu bilissel (kognitif) zeminler.
Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 6(11), 237-264.

Pacheco, E. C. (2005). Affixes as a strategy for vocabulary acquisition in a first year ESL college reading
course. (Doctoral dissertation). University of Puerto Rico.

Schmitt, N., & Meara, P. (1997). Researching vocabulary through a word knowledge frame work. Studies
in Second Language Acquisition, (19), 17-36.

Smith, M. L. (1998). Sense and sensitivity: an investigation into fifth grade children's knowledge of
English derivational morphology and its relationship to vocabulary and reading ability. (Doctoral
dissertation). Harvard: Harvard University.

Ustiinova, K. (2004). Eklerin &gretimi iizerine bir iki s6z. Uludag Universitesi Fen-Edebiyat Fakiiltesi
Sosyal Bilimler Dergisi, (11), 241-250.

White, T., Power, M., & White, S. (1989). Morphological analysis: Implications for teaching and
understanding vocabulary growth. Reading Research Quarterly, 24(3), 283-304.

Zhang, B. (2009). Incorporating English morphological knowledge into ESL vocabulary teaching. (Doctoral
Dissertation). Idaho: ABD: Idaho State University.

491



