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Bu arastirmanin temel amaci, ebeveynlerin ¢ocuklarimin dijital ara¢ kullanim stireglerini yonetirken
basvurduklar1 stratejileri belirlemektir. Arastirma, betimsel tarama modeli ile yiriitiilmiis olup
arastirmanin ¢alisma grubu 4-8 yas arasi ¢cocuklarin ebeveynlerinden olusmaktadir. Veri toplama araci
olarak arastirmanin amacina uygun anket olusturulmus ve olusturulan anket iizerinden veriler
toplanmustir. Bulgular, dijital ebeveynlik sorumlulugunun biiytik oranda anneler tizerinde toplandigini
ve c¢ocuklarin cihazlara genellikle anne iizerinden eristigini gostermektedir. Ebeveynler, uygulama
seciminde "Ogreticilik" kriterine onem verse de ekonomik nedenlerle reklam iceren iicretsiz
uygulamalar1 tercih etmektedir. Bu durum, cocuklarin siddet ve korku icerikli reklamlara maruz
kalmasiyla sonuglanarak ebeveynlerde yiiksek giivenlik kaygisi yaratmaktadir. Dijital araclar, 6zellikle
hafta sonlar1 bir "6dil" ve ebeveynlerin kendilerine zaman ayirmasini saglayan bir "yardimci bakic1”
olarak konumlandirilmaktadir. Ebeveynler ¢ocuklarini "her zaman" takip ettiklerini beyan etseler de
aktif eslik etme oraninin diisiik oldugu ve denetimin daha ¢ok pasif izleme seklinde gerceklesmektedir.
Ebeveynlerin, kullanima getirdikleri kisitlamalar ise ¢ocuklarda kiisme ve aglama gibi yogun duygusal
tepkilere yol actig1 goriilmektedir.

Anahtar Kelimeler: Dijital araglar, ebeveyn dijital stratejileri, ebeveyn kaygilari

Abstract

The primary objective of this study is to identify the strategies employed by parents in managing their
children's digital tool usage processes. Conducted using a descriptive survey model, the study's
participant group consists of parents with children aged 4-8. Data were collected through a structured
survey designed in accordance with the research objectives. The findings indicate that digital parenting
responsibilities are predominantly concentrated on mothers, and children generally access digital
devices through their mothers. Although parents prioritize "educational value" as a criterion for app
selection, they tend to prefer ad-supported free applications due to economic reasons. This situation
results in children being exposed to advertisements containing violence and fear, which triggers high
security concerns among parents. Digital tools are positioned as a "reward," particularly on weekends,
and as an "auxiliary caregiver" that allows parents to allocate time for themselves. While parents claim
to monitor their children "at all times," the rate of active mediation remains low, with supervision
mostly occurring in the form of passive monitoring. Furthermore, the restrictions imposed by parents
are observed to elicit intense emotional responses in children, such as sulking and crying,
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GIRIS

Ev ortaminda bulunan dijital teknolojilerin kiiresel diizeyde yayginlasmasi, ebeveyn ve
cocuklarin dijital araglarla etkilesim diizeyini arttirmistir (Huber vd., 2018). Bu duruma 6rnek
olarak pandemi siireci gosterilebilir. Pandemi siireci ve sonrasinda ¢ocuklarin televizyon
izleme oranlari yiiksekken bu durum dijital ara¢ kullaniminin artmasina dogru bir degisim
gostermis, dijital oyun ve dijital medya kullanim pratikleri 6n plana ¢ikmistir (Radesky vd.,
2020). Yapilan arastirmada pandemi sonrasinda ebeveynlerin pandemi 6ncesine goére daha
kaliteli uygulamalar sectigi goriilmiistiir (Lewis vd., 2023). Bu arastirmaya gore, degisen dijital
diinyanin, ebeveynleri de degistirdigi ve gelistirdigi sOylenebilir. Ciinku dijital teknolojiler
glinliik yasamin ayrilmaz bir par¢a haline geldigi gelmistir. Ozellikle 0-12 yas grubundaki
cocuklarin oyun ve O0grenme faaliyetleri i¢in dijital ara¢ kullanimi diinya genelinde artmakta
(Lau & Lee, 2021), cevrimici 6grenme, oyun ve cesitli uygulamalarla farkli amaclar icin
kullanilmaktadir (Stites vd., 2021). Dijital ara¢ ve uygulamalarin hem egitim sisteminde hem
de ev ortaminda siirekli yer almasi yetiskinlerin konumlarin1 da énemli hale getirmistir (Gjelaj
vd., 2020; Stoilova, Livingstone & Mascheroni, 2020). Giiniimiiz dijital diinyas1 ebeveynligi
degistirmis ve bu yeni ebeveynlik rolleri, geleneksel bakis acisinin yaninda dijital ebeveynlige
yonelmesini de zorunlu kilmistir (Cao vd., 2022).

Dijital ebeveynlik kavrami, baslangicta ¢ocuklar dijital diinyanin risklerinden koruma odakl
olarak gorilmistiir (Rode, 2009). Ancak gecen zaman igerisinde kavram degisime ugramistir.
Ebeveynlerin, ¢ocuklarin dijital kullanim siirecine dahil oldugu, etkilesimin 6n planda yer aldig:
ve aynl zamanda disiplin unsurlarini da igeren genis anlam kazanmistir (Mascheroni, Ponte &
Jorge 2018). Dijital ebeveynlige yonelik yeni anlam ve yaklasim; teknoloji okuryazarligi, cihaz
kullanim yo6netimi ve dijital etkilesimin olas1 kazanimlar hakkindaki bilgi aktarimini bir arada
sunmaktadir (Dong, Cao & Li, 2020). Fidan ve Seferoglu (2020) ise dijital ebeveynligi, cocuklari
dijital diinyada gliclendiren ve koruyan, firsatlar ve tehlikeler arasinda denge kuran bir aktor
olarak tanimlamaktadir. Ciinkii giiniimiizde ¢ocuklarin i¢cinde bulunduklan diinyada yetkinlik
kazanmasi ve toplumsal katilim i¢in dijital beceriler 6nemli goriilmektedir (Kervin vd., 2018).
Bundan dolay1 da dijital ebeveynlik, cocuklarin hem firsatlardan istifade etmesini hem de
dijital diinyanin olasi zararlarindan korumay1 gerektirmektedir (Livingstone & Helsper, 2008).

Cocuklarin dijital diinyada firsatlardan yararlanmasini ve olumsuzluklardan Kkorunmasini
saglamak icin ebeveynlerin tutum ve davranislari 6nemlidir. Ciinkii ebeveynlerin belirli
faaliyetlere yonelik tutum ve davranislari, cocuklarin bu faaliyetlere katilim ve kullanim
bicimini, sikligin1 ve erisimini dogrudan etkilemektedir (Marsh vd., 2015; Scaglioni vd., 2008).
Bu noktada ise kisitlayici, 6gretici ve birlikte olmak iizere li¢ temel arabuluculuk rolii ortaya
cikmaktadir. Kisitlayici rolde; icerikler ve araclara yonelik yasaklar ve kurallar 6n plana
cikmakta, 68retici rolde kullanim sirasinda ve sonrasinda c¢ocukla fikir alisverisi yapilmakta,
birlikte rolde ise deneyim ortaklasa paylasilmaktadir (Valkenburg vd., 1999). Ebeveynlerin
arabuluculuk rolleri incelendiginde, dijital araglarin kullaniminda ebeveynlerin temel karar
verici oldugu (Tandon vd., 2011), ekran siiresi, cihazin kullanimi ve kullanimi takip etme
tizerine karar aldiklar goériilmektedir (Brauchli vd., 2024; Gedik & Sahan, 2024). Ayn1 zamanda
ebeveynlerin dijital araglarin kullaniminda yetersiz bilgiye sahip olmasinin ekran bagimliligina
ve uygunsuz iceriklere maruz kalmaya neden oldugu goriilmustir (Pouwels vd., 2021). Ayrica
ebeveynlerin, ¢ocuklari uygunsuz iceriklere maruz kalma, siber zorbalik, oyun ve ekran
bagimlilig1 gibi risklerden uzak tutmak icin koruma refleksi gosterdikleri tespit edilmistir (Cao,
Dong & Li, 2022; Gedik & Sahan, 2024; Keya vd., 2020; Vale vd., 2018). Ebeveynlerin dijital
araglara karst korumaci tutuma sahip olmasi, ¢ocuklarin dijital diinyanin imkanlarindan
faydalanma sansini azaltabilmektedir (Lupton, Pedersen & Thomas, 2016; Rodriguez-de-Dios
vd., 2018). Burada temel nokta ise ebeveynlerin, dijital diinyada ¢ocuklari nasil yonlendirmesi
gerektigi meselesidir (Twenge & Campbell, 2018). Cocuklarin siddet ve olumsuz iceriklere
maruz kalmasi ebeveyn-cocuk iliskisini ve iletisimini olumsuz etkiledigi gibi, dijital
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uygulamalarn aile ici iliskileri giiclendirme potansiyeli oldugu ve ebeveyn tutumlarinin énemli
oldugu vurgulanmaktadir (Sergi vd., 2017; Stoilova, Livingstone & Mascheroni, 2020).

Ebeveynlerin dijital araglara yonelik olumlu tutumlari, ¢ocuklarin dijital ara¢ ve uygulamalari
kullanmalarin1 etkilemekte ve ayrica ebeveyn c¢ocuk iliskilerini etkiledigi goriilmektedir
(Lepicnik-Vodopivec & Samec, 2013; Papadakis vd., 2019). Dijital ara¢ ve uygulamalarin, farkl
oyun ve Kesif i¢in yeni yollar sunmalar (Zakaria vd., 2022), 68renme ve birlikte zaman gecirme
icin birlikte kullanilmasi (Sergi vd., 2017) ve bu siireclerde c¢ocuklarin yetiskinin destegine
ihtiyac duymasi (Plowman vd., 2012) ebeveyn ve c¢ocuk arasindaki iligkileri olumlu
etkileyebilir. Yapilan arastirmalarda c¢evrimic¢i etkinliklere ebeveyn ve ¢ocugun birlikte
katilmasi, ebeveynlerin ¢ocuklariyla yakin iliskiler kurmasini saglamakta, ortak kullanimla
yasanan deneyim ise duygusal baghlhig artirmakta ve giiclendirmektedir (Anderson & Jiang,
2018; Connell, Lauricella & Wartella, 2015). Giiniimiizde ¢ocuklarin dijital araglarla hizla
biitiinlestigi g6z Oniine alindiginda (Rideout vd., 2011), bu arag¢larin kullanimini tamamen
ortadan kaldirmak gercek¢i bir yaklasim olmayabilir (Gentile vd., 2014). Dijital dinyada
ebeveynlik, cocuklarin dijital kullanimini diizenleme ve rehberlik etme sorumlulugunu nasil ve
ne Olciide ustlendigi ile ilgilidir (Benedetto & Ingrassia, 2021). Ebeveynler, ¢ocuklarin dijital
givenliginin sorumlulugunu tstlenmekle birlikte degisen kultiirel ortama goére c¢ocuklarin
ihtiyaclarim1 karsilamaya calismaktadirlar (Smetana, 2017; Yardi & Bruckman, 2011). Sonuc
olarak ebeveynlerin davranislari, ¢ocuklarin dijital araglarla olan iliskinin yapilandirilmasinda
ve deneyim sahibi olmasinda temel unsurlarin basinda gelmektedir (Cingel & Krcmar, 2013;
Bjelica & Milanovic, 2018; Madigan vd., 2019; Wu & Gao, 2018).

Arastirmanin Amaci

Alan yazindaki giincel arastirmalar incelendiginde; erken ¢ocukluk déneminde ebeveynlerin
dijital ebeveynlik tutumlari, 6z-yeterlilik algilar ve farkindalik dizeyleri ile bu degiskenlerle
iligkili ¢esitli davranigsal 6riintilerin kapsamli bir bicimde ele alindig1 goriilmektedir (Aklziim,
Baran & Celebi, 2022; Bostanc1 & Cakir, 2022; Dogan & Déger, 2023; Kopuz, Turgut & Aslan,
2022; Yildiz, 2025). Bu arastirmanin temel amaci; ¢ocuklarin dijital arag (tablet, akilli telefon
vb.) kullanim aliskanliklarin1 ve ebeveynlerin bu siireci yonetirken kullandiklan stratejileri,
denetim yontemlerini ve karsilastiklar1 giivenlik risklerini belirlemektir. Ebeveynlerin dijital
araclara yonelik tutum, farkindalik ve o6zyeterlilikleri 6nemli olmakla birlikte sahip olduklar
tutum ile hangi davranislan yerine getirdikleri, ebeveyn-cocuk arasindaki dijitale yonelik
iliskide hangi davranislarin sergilendigi, nelerle karsilastiklari durumlarin belirlenmesinin
onemli oldugu diistiniilmektedir.

YONTEM

Arastirma, tarama modelleri arasinda yer alan betimsel tarama modeli ile yapilmistir.
Karakaya (2009) betimsel taramayi; genis gruplarla yapilan ve grupta yer alan bireylerin bir
olgu ve olaya yonelik goriislerinin, tutumlarinin ele alindig1 veya olgu ve olaylar betimlemeye
calisan arastirmalar olarak tanimlamaktadir. Betimsel tarama modeli; toplumsal siire¢lerin ve
olgularin isleyisini betimlemek, belirli bir fenomenin mevcut yapisina dair kapsamli veri
toplamak ve bireylerin tutum, goriis veya algilarin1 sistematik bir bicimde ortaya koymak
adina elverisli bir arastirma desenidir (Cohen, Manion & Morrison, 2007; King & He, 2005). Bu
arastirma; ebeveynlerin, ¢cocuklarinin dijital arag (tablet, akilli telefon vb.) kullanim siireclerini
yonetirken basvurduklarn stratejileri, uyguladiklari denetim yodntemlerini ve Kkarsilastiklar
olas1 glivenlik risklerini belirlemeyi amacladigindan, nicel arastirma desenlerinden biri olan
betimsel tarama modeli ile yapilandirilmistir.

Orneklem/Cahsma Grubu/Katihmcilar

Arastirmada ¢alisma grubunun belirlenmesinde uygun 6rnekleme teknigi kullanilmistir. Uygun
ornekleme, evrendeki elemanlarin hepsini belirlemek zor oldugu durumlarda ve pratiklik
saglamasindan dolay1 kullanilabilmektedir (Monette, Sullivan & De Jong, 2005; Fraenkel &
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Wallen, 2006). Arastirmanin ¢alisma grubunu, ¢ocuklarin okul éncesi veya ilkokul 1./2. sinifta
olan ebeveynler olusturmaktadir. Katilimcilarla ilgili bilgiler Tablo 1’de verilmistir.

Tablo 1. Katilimcilarin demografik bilgileri

n % n %
Anne 209 82 Asgari Tlicret 96 46
Baba 46 18 22.104-30.000 TL 33 16
Ebeveynin yakinlik Toplam 255 o 30.001-40.000 TL 26 12
Jerecasi Gelir diizeyi 40.001-50.000 TL 20 10
50.001-60.000 TL 16 8
60.000 iizeri TL 16 8
Toplam 255
[kégretim 47 19 Tek cocuk 28 11
Ortadgretim 102 40 iki cocuk 129 51
Ebeveyn Egitim Onlisans 36 14 Ug gocuk 85 33
Diizeyi Lisans 57 22 Gocuk say1si Dort g¢ocuk ve 13 5
Lisanstisti 13 5 uzeri
Toplam 255 Toplam 255
25-30 62 24 Okul 6ncesi 112 44
31-35 78 31 flkokul (1.-2. Smf) 143 56
36-40 68 27 Cocugun devam ettigi ~ Toplam 255
Ebeveyn Yas 41-45 32 12 Marm
46-50 15 6
Toplam 255
Tek cocuk 28 11 Kiz 119 53
iki gocuk 129 51 Erkek 136 47
U¢ cocuk 85 33 Toplam 255
Gocuk sayisi Dort ¢ocuk 13 5
ve uzeri
Toplam 255

Tablo 1’de yer alan katiimcilarin bilgileri incelendiginde; arastirmaya annelerin daha fazla
katildig1 (n=209), egitim duzeyleri incelendiginde en fazla ortadgretim (ortaokul ve lise)
mezunu (n=102), lisans iistii egitim derecesinin (n=13) en az oldugu, katilimcilarin yaslari
incelendiginde ise 25-30, 31-35 ve 36-40 yas aralifinda ¢ok sayida oldugu ve 41-45 ve 46-50
yas araliginin az oldugu, gelir diizeylerine bakildiginda ise asgari iicret gelir diizeyine sahip
(n=96) en fazla oldugu en az ise 50.001-60.000-60.000 TL fizeri gelir diizeyinin oldugu
gorilmektedir. Evdeki cocuk sayisina bakildiginda ise en fazla iki cocuk (n=129), en az ise dort
cocuk ve flizeri (n=13) oldugu, calisma grubundaki cocuklarin cinsiyet degiskenine gore
dagilimi en fazla erkek ¢ocuk (n=136), kiz cocuklarinin (n=119) oldugu goériilmektedir. Cinsiyet
agisindan kiz ve erkek ¢cocuk sayilarn arasinda farkin biiyiik olmadigi sdylenebilir.

Veri Toplama Araglari/Veri Toplama Yéntemleri / Veri Toplama Teknikleri

Anketler, bireylerin zaman icerisinde, belirli konulardaki davranislarini, inanglarim
betimlemek i¢in bir dizi sorudan olusan veri toplama aracidir (Taylor-Powell & Marshall, 1998;
Thomas, 1998). Katihmcilarin, dijital uygulamalart hakkindaki davranislarini incelemeye
yonelik anket hazirlanarak veriler toplanmistir. Veri toplama aracinin gelistirilme siirecinde;
oncelikle dijital ebeveynlik ve ebeveynlerin dijital ara¢ kullanim pratiklerine yonelik kapsamli
bir alan yazin taramasi gerceklestirilmistir. Elde edilen kuramsal ¢erceve dogrultusunda
olusturulan madde havuzu, taslak d6l¢ek formuna doniistiirilmustiir. Hazirlanan taslak formun
kapsam gecerliligini ve yapisal uygunlugunu degerlendirmek amaciyla, dijital teknolojiler
alaninda ¢alismalar1 bulunan ii¢ uzman akademisyenin goriisiine basvurulmus ve alinan geri
bildirimler dogrultusunda ankete son hali verilmistir.
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Islem

Anket maddelerinin olusturulmasindan sonra, katilimcilardan veri toplamak icin Google Form
kullanilmistir. Google Form iizerinden anket olusturulmus ve katilimcilara sosyal uygulamalar
tizerinden ulastirilmistir. Anket iki hafta boyunca katilimcilarin doldurulmasina acik birakilmis
yeterli veri toplanildig1 diisiiniilmesiyle Google Form iizerinden anket sonlandirilmistir. Google
Form iizerinden toplanan veriler analiz edilmistir.

BULGULAR

Bu bolimde ebeveynlerin anket sorularina verdikleri cevaplar {izerinden arastirma
bulgularina yer verilmistir.

Dijitale Erisim ve Uygulama Se¢cimi

Cocuklarin dijital araclara (tablet, akilli telefon) nasil eristigi Sekil 1'de gosterilmistir.

250
200

100
68

46

Kendisinin tabletinden/akilli Annesinin tabletinden/akilli Babasinin tabletinden/akill
telefonundan telefonundan telefonundan

50

Sekil 1. Cocuklarin Dijital Cihazlara Erigimi

Sekil 1 incelendiginde cocuklarin en cok annelerin dijital aracglarini (tablet, akilli telefon)
(n=141), en az ise babalarn dijital araglarin1 (n=46) kullandig1, baz1 ¢ocuklarin ise kendi dijital
araglara sahip oldugu (n=68) goériilmektedir. Babalarin dijital araclara erisim noktasinda az
etkisi oldugu soylenebilir.

Ebeveynlerin ¢ocuklarin kullandiklar1 uygulama, oyunu nasil sectikleri Sekil 2’de belirtilmistir.
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250
200
150 134
100 84
] : ?
O — —
Uygulamayi Cocugumla Cocugumun Arkadaslarimin  Reklamlarda
kendim secerim birlikte secerim istedigi tavsiyelerine onerilen
uygulamayi gore secerim uygulamayi
secerim secerim

Sekil 2. Ebeveynlerin Cocuklarin I¢in Uygulama Segimi

Sekil 2 incelendiginde ebeveynlerin yarisindan fazlasinin (n=134) uygulama/oyunu birlikte
sectigi, bununla birlikte c¢ocugun kullanacagi uygulamayr ve oyunu Kkendileri secen
ebeveynlerinde ¢ogunlukta oldugu (n=84) goriilmektedir. Ebeveynlerin uygulama se¢cmesinde
cocugun istedigi, arkadas tavsiyesi ve reklamlarda onerilen uygulamalarin secilmesinde
ebeveynler tarafindan ¢ok fazla tercih edilmedigi sdylenebilir.

Ebeveynlerin uygulama ve oyun se¢iminde hangi 6zellikleri dikkate aldigiyla ilgili bulgular
Sekil 3’de verilmistir.

250
200
148
150
100
56
0 | —
Ogretici olmasini Ebeveyn Eglenceli Hareketli ve Kullaniminin
denetimi olmasini heyecanh olmasi  kolay olmasi
olmasini

Sekil 3. Ebeveyn Uygulama Secme Ozellikleri

Sekil 3 incelendiginde, ebeveynlerin ¢ocuklar icin uygulama/oyun se¢me Kriteri olarak
uygulama ve oyunun Ogretici olmasinin (n=148) 6nemli bir kriter oldugu, secim kriterinde
diger bir 6zelligin ise uygulama/oyun icin ebeveyn denetimin olmasi (n=56), uygulama ve
oyunun eglenceli olmasi (n=40) geldigi gorilmektedir. Uygulama ve oyunun hareketli,
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heyecanli olmasi, kullaniminin kolay olmasi kriterlerinin ebeveynler tarafindan cok az tercih
edildigi soylenebilir.

Ebeveynlerin ¢ocuklar icin uygulama ve oyun satin alma durumlari Sekil 4’de verilmistir.

245

250

200

150

100

50

10
|

Ucretsiz uygulamalan tercih ediyorum Uygulamalan satin aliyorum

Sekil 4. Ebeveynlerin Uygulama/Oyun Satin Alma Durumlari

Sekil 4 incelendiginde ebeveynlerin biiylik cogunlugu (n=245) iicretsiz uygulamalar tercih
ettigi, cok az ebeveynin ise (n=10) uygulama ve oyunu satin aldiklar1 gértilmektedir.

Ebeveynlerin cocuklarin istedikleri uygulama ve oyunu onaylamama nedenleri Sekil 5’de
verilmistir.
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Sekil 5. Ebeveynlerin Uygulama/Oyunu Onaylamama Nedenleri

Sekil 5’deki bulgular incelendiginde ebeveynlerin ¢ocuklarin istedikleri ancak kendilerinin izin
vermedikleri uygulama/oyunlarin nedenlerinin en fazla c¢ocuga uygun olmama (n=195)
gelmektedir. Ebeveynlerin izin vermeme nedenleri arasinda uygulama ve oyunun egitici
olmamasi (n=39) oldugu, uygulamanin ve oyunun igeriginin yeterli olmamasi, iicretli olmasi ve
reklam olmasi nedenlerinin az oldugu sdylenebilir.

Ebeveynlerin, ¢ocuklarin kullandiklarn dijital uygulamalarda ve oyunlarda reklam olmasina
yonelik durumlar Sekil 6’da verilmistir.
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Sekil 6. Ebeveynlerin Dijital Uygulamalarda ve Oyunlarda Reklama Yonelik Gortsleri

Sekil 6 incelendiginde, ¢cocuklarin kullandiklar1 uygulamalarin ve oynadiklarn dijital oyunlarin
reklam icermesiyle ilgili ebeveynlerin reklamlarin olumsuz igerikli olmasindan endiselendigi
(n=198) gorilmektedir. Cocuklarin kullandiklar1 uygulamalar ve oyunlarin iicretsiz olmasi
durumunda reklamlan dikkat almadiklarn (n=40), ¢ocuklarin reklama maruz kalmamasi igin
uygulama satin alabilecekleri (n=12) ve reklamlarn yeni uygulama ve oyunlan kesfetmesini
sagladigl (n=10) yonelik ebeveyn goriisleri bulunmaktadir.

Dijital Ara¢ Kullanimina izin Verme

Ebeveynlerin, cocuklarin dijital araglarin kullanilmasina neden izin verdiklerine yonelik
bulgular hafta i¢i ve hafta sonu olmak iizere iki farkli sekilde ele alinmistir. Ebeveynlerin
cocuklarin dijital araglar1 kullanmalarina hafta ici izin verme nedenleri Sekil 7°’de, hafta sonu
izin verme nedenleri Sekil 8’de verilmistir.
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Sekil 7. Ebeveynlerin Hafta ici Dijital Ara¢ Kullanimi izin Nedenleri
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Sekil 8. Ebeveynlerin Hafta Sonu Dijital Ara¢ Kullanimi izin Nedenleri

Sekil 7 ve 8 incelendiginde, ebeveynlerin hafta ici/sonu dijital ara¢ kullanima izin verme
nedenlerinin farklilastig1 gériilmektedir. Ebeveynlerin ¢ocuklarin dijital ara¢lari kullanmalarini
izin verme nedenleri arasinda en fazla 6diil vermek icin oldugu goriilmektedir. Ebeveynler
hafta i¢i (n=64), hafta sonu (n=72) cocuklarin dijital araglar kullanmalarini 6diil olarak
vermektedir. Hafta sonu 06diil olarak vermenin az da olsa artis gosterdigi de soylenebilir.
Cocuklarin dijital ara¢ kullanma nedenleri arasinda ¢izgi dizi/film izleme oldugu
gorulmektedir. Cizgi dizi/film izleme hafta i¢i (n=54), hafta sonu (n=50) oldugu, hafta ici ve
hafta sonun sayilarinin birbirine yakin oldugu séylenebilir. Bir diger neden ise ¢ocuklarin
O0grenmelerini desteklemek oldugu goriilmektedir. Ebeveynlerin c¢ocuklarin 6grenmelerini
desteklemek icin hafta ici (n=41), hafta sonu (n=18) 6grenmelerini desteklemektedir. Hafta ici
cocuklarin dijital ara¢ kullaniminda 6grenmelerini desteklemenin hafta sonu oldugunda
onemli oranda diistiigii goriilebilir.

Ebeveynlerin hafta ici ve hafta sonu ¢ocuklarin dijital ara¢ kullanma nedenleri arasinda
kendilerine zaman ayirmak oldugu goriilmektedir. Ebeveynlerin kendilerine zaman ayirmak
icin cocuklara dijital ara¢ kullanmasi izin verme hafta i¢ci (n=31), hafta sonu (n=23) oldugu,
ebeveynlerin hafta ici kendilerine zaman ayirmak i¢in ¢ocuklara daha fazla izin verdigi, hafta
sonu ise bu durumda azalma oldugu sdylenebilir. Cocuklarin oyun oynamasini saglamak ise
hafta i¢i (n=27) ve hafta sonu (n=46) cocuklarin dijital ara¢ kullanimina izin vermenin bir diger
nedenidir. Cocuklarin oyun oynamalarini saglamak i¢in dijital araglarin kullaniminda izin
verilmesinde hafta sonu artis oldugu goriilebilir. Diger nedenler arasinda ¢ocuklarin ilgi ve
merakini kesfetmek hafta i¢ci (n=15), hafta sonu (n=20) oldugu ve hafta sonu bu durumda
kiiciikk bir artis oldugu soylenebilir. Cocuklara kisa video izlemesi icin hafta i¢i (n=23), hafta
sonu (n=24) oldugu gorilmektedir ve hafta i¢i ve hafta sonu kisa video izleme saymin
birbirlerine yakin oldugu gorilmektedir. Ebeveynlerin c¢ocuklarin dijital araclan
kullanmalarina izin verme nedenleri arasinda hafta i¢i olmayan ancak hafta sonu izin dizi/film
izleme (n=2) oldugu goriilmektedir. Hafta sonu ¢ocuklarin dizi/film izleme sayimnin diger izin
nedenleri arasinda ¢ok az oldugu s6ylenebilir.

Dijital Ara¢ Kullantiminda Takip, Kontrol, Giivenlik ve Kurallar

Ebeveynlerin cocuklarin dijital ara¢ kullanmalarimi takip etmeyle ilgili durumlarn Sekil 9’da
verilmistir.
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Sekil 9. Ebeveynlerin Dijital Ara¢ Kullanimini1 Takip Etme Durumlari

Sekil 9 incelendiginde, ebeveynlerin ¢ogunlugunun ¢ocuklarin dijital ara¢ kullanimini takip
ettikleri (n=197), takip etmeyen ebeveynlerin ise cok az oldugu (n=2), bazen takip eden (n=56)
ebeveynlerin oldugu goériilmektedir.

Cocuklarin dijital araglart kullanim siirecini nasil kontrol ettikleriyle ilgili bulgular Sekil 10’da
verilmistir.
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Sekil 10. Ebeveynlerin Dijital Kullanimini Kontrol Etme Uygulamalar

Sekil 10’daki veriler incelendiginde, ebeveynlerin cesitli kontrol yontemleri kullandiklar ve
kontrol yontemi olarak en fazla cocugu uygun uygulamalara izin vererek (n=107) kontrolii
sagladiklar, diger bir kontrol saglama ise ebeveyn filtresi (n=58) kullanilmasi oldugu
gorilmektedir. Ebeveynlerin dijital aracin birlikte kullanarak (n=44) ve uygulamay ilk kendi
kullanarak (n=41) ¢ocugun dijital ara¢ kullanimi kontrol etmektedir. Kontrol etme cesidi
olarak bireysel kontrol etmenin (n=5) uygulanmaktadur.

Cocuklarn dijital araglar kullanirken karsilastiklar1 olumsuzluklarla ilgili bulgular Sekil 11’de
verilmistir.
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Sekil 11. Cocuklarin Karsilastiklart Olumsuzluklar

Dijital ara¢ kullaniminda g¢ocuklarin karsilastiklar1 sorunlar arasinda en fazla siddet igerikli
0geye maruz kalmalar1 (n=106) oldugu, korku igerikli (n=63), cinsel igerikli (n=48) 0gelere
maruz kalmalarnn ise c¢ocuklarin karsilastiklar1 diger olumsuzluklardadir. Yasanan
olumsuzluklar arasinda yanlslikla tcretli uygulama/oyun satin alma (n=9), izin almadan
cevrim i¢i ucretli uygulama/oyun satin alma (n=6), ¢evrim i¢i bir uygulamada tanimadigi
kisilerle konusma (n=4) sorunlar yasandig1 goriilmektedir. Ebeveynlerden bazilarinin simdiye
kadar sorun yasamamislardir (n=19).

Ebeveynlerin, ¢ocuklarnn dijital ara¢ kullanimiyla ilgili uyguladiklar1 kurallar Sekil 12’de
verilmistir.
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Sekil 12. Ebeveynlerin Dijital Ara¢ Kullanim Kurallar

Sekil 12 incelendiginde ebeveynlerin farkli kurallar uyguladigi, bu kurallar arasinda en fazla
ekran siiresi (n=103) kurali oldugu, diger kurallarin ise uygulamaya birlikte karar verme
(n=83), siddet icerikli olmama (n=43), korku icerikli olmama (n=26) kurallar1 oldugu
gorilmektedir.
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Cocuklarin dijital ara¢ kullanimi engellendiginde verdikleri tepkiler Sekil 13’te verilmistir.
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Sekil 13. Cocuklarin verdikleri tepkiler

Sekil 13 incelendiginde cocuklarin dijital ara¢ kullanimi engellendiginde en fazla kiisme (n=90)
tepkisi verdigi goriilmektedir. Cocuklarin verdikleri diger tepkiler aglama (n=55), bagirma
(n=25), elindeki nesneyi firlatma (n=17), kotii sozler sdyleme (n=14), 1srarci davranma (n=4),
tziilme (n=4), siddet gésterme (n=3) tepkileri vermektedirler. Ayrica ¢ocuklarin olumsuz tepki
vermedigi (n=43) vermedigi goriilmektedir.

SONUCLAR ve TARTISMA

Arastirmanin sonuglari incelendiginde, ¢ocuklarin en fazla annelerinin dijital ara¢larini (tablet,
akilli telefon vb.) kullandigi, cocuklarin kendi tablet ve akilli telefonlara sahip oldugu,
uygulama veya oyunun seciminde ebeveyn ile ¢ocugun birlikte karar verdigi ve ayn1 zamanda
ebeveynin tek basina da uygulama secimine karar verdigi tespit edilmistir. Arastirma sonuclari
incelendiginde, c¢ocuklarin dijital ara¢ kullaniminda sorumlulugun biiyiilk oranda annede
oldugu sdylenebilir. Arastirmaninin diger bir sonucunda uygulama se¢iminin birlikte yapilmasi
ancak ebeveynin istedigi uygulamalarin da olmasi hem demokratik bir yaklasimin hem de
dijital ara¢ kullaniminin kontrol ve denetim isteginin varligiyla iliskili olabilir. Vittrup vd.,
(2016), ebeveynlerin ¢ocuklarin hangi dijital uygulamay: kullanacagi konusundaki rolii etkili
oldugu belirtmektedir. Yapilan arastirmada dijital araglarin kullanim ile ilgili sorumlulugun
annede oldugu tespit edilmistir (Biricik, 2021). Yapilan baska bir arastirmada 2-12 yas arasi
cocuklarin ebeveynlerinin ¢evrimi¢ci uygulamalar ve internet kullaniminda ortak, aktif
(6gretici) ve kisitlayic1 yaklasimda bulunduklan goériilmiistiir (Nikken & Jansz, 2014). Yapilan
arastirmanin sonugclari ve yorumlar, literatiirdeki arastirma sonuglarin1 desteklemektedir.

Ebeveynlerin, cocuklar icin uygulama secimindeki kriterinin; 6gretici olmasi kriterinin 6nemli
oldugu, ebeveynler tarafindan onay verilmeyen uygulamalarin ise ¢ocuga uygun uygulama
olmamasinin 6nemli bir kriter oldugu sonucuna ulasilmistir. Yapilan arastirmalarda
ebeveynler, ¢ocuklarin oynadiklari oyunlar egitici ve 6gretici bulduklari, 6grenmeyi tesvik
etmek icin dijital araglart kullandiklar tespit edilmistir (Aydin & Koérpe, 2025; Marsh vd.,
2015). Cocuklarin ekran siiresi arttikca geleneksel materyallerle oynanan egitici oyunlar
yerine dijital oyunlar tercih ettigi (Erdogan, 2019), ilkokula giden ¢ocuklarin da dijital arac¢lar
ders calisma, arastirma yapma ve egitici video amaciyla kullanildiklar1 gérilmiistiir (Demir
Evcimen & Tellier, 2025). Uygulama secim kriterleri incelendiginde 06greticilik, cocuga
uygunlugun ve denetlenebilirligin 6n planda oldugu ve literatiirde yer alan arastirmalarla,
yapilan arastirmanin sonuglarinin értistigii s6ylenebilir.
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Ebeveynlerin uygulama se¢iminde ¢ogunlukla iicretsiz uygulamalan tercih ettigi, uygulama ve
oyunlarda ¢ocuklarin maruz kaldig1 reklamlar hakkinda ise ebeveynlerin olumsuz icerikleri
olan reklamlara maruz kalma noktasinda endise ettikleri tespit edilmistir. Meyer vd. (2019)
yaptiklar1 arastirmada Google Play magazasindaki 1-5 yas arast cocuklara yonelik
uygulamalarin %95’inde reklam oldugu, licretsiz uygulamalarin oyuncuyu oyunu durdurmaya
zorlayan tam ekran acgilir video reklami, banner reklamlar, gizli veya kamufle edilmis
reklamlar, sosyal medyaya baglanma uyarilar1 ve reklam izleyerek 6gelerin kilidini agmay1
iceren reklamlarin oldugu ve ayrica egitici uygulamalarin da reklam icerdigini tespit
etmislerdir. Sergi vd. (2017), yaptiklarn arastirmada ebeveynlerin kontrol edilemeyen
reklamlardan endise duyduklarini tespit etmistir. Literatiirde yer alan arastirmalar ve mevcut
arastirmanin sonuglarina gore; ebeveynlerin reklamlara bakis a¢is1 ve uygulamalarinda
celiskili oldugu goriilebilir. Clinkii arastirmaya katilan ebeveynlerin biiylik cogunlugun licretsiz
uygulamalar tercih etmesi ancak uygunsuz reklamlar konusunda endiselendigi goriilmektedir.
Ucretsiz uygulamalarin bircogunda reklam olmas1 celigkili bir bakis acis1 ve uygulama
oldugunu, ayrica ebeveynlerin bu uygulamalar kullanmada risk aldiklarin1 gosterebilir.

Ebeveynlerin, ¢ocuklarnn dijital ara¢ kullanima izin vermeleri hafta i¢i ve hafta sonu degistigi
gorilmektedir. Ebeveyn hafta ici ve hafta sonu en fazla 6diil olarak izin verdikleri sonucuna
ulasilmistir. Hafta ici ve hafta sonu ¢izgi dizi/film izleme icin verme ise en fazla izin verilen
diger bir durumdur. Cocuklann okul 6ncesi donemde ve ilkokulda olan ebeveynlerin, dijital
araglar1 6diil olarak kullandigl (Aslan & Zinderen, 2024; Lee, Kim & Kim, 2022; Merdin &
Bayazit, 2025; Sergi vd., 2017; Zehir vd., 2019), ayrica ¢ocuklarin dijital araglar1 oyun oynamak
ve c¢izgi film izlemek icin kullandiklan goérilmektedir (Darga, 2021). Arastirmanin bu sonucu
ebeveynlerin, dijital araglarin bir 6grenme materyalinden daha fazla davranis yonetiminde
0diil mekanizmasi olarak kullanimi olarak yorumlanabilir.

Cocuklarin hafta i¢i 6grenmelerini desteklemek i¢in dijital cihaz kullanimina izin verildigini
ancak 68renmelerini desteklemek i¢in hafta sonu dijital ara¢ kullanima izin vermenin distigi
tespit edilmistir. Cocuklarin oynamasi igin hafta i¢i izin verilme orani diisiik iken hafta sonu bu
oranin arttif1 ve ayrica ebeveynlerin kendilerine zaman ayirmak icin cocuklara dijital araglari
verdikleri sonucuna ulasilmistir. Alanyazinda yer alan arastirmalarda da ebeveynlerin farkl
amaclar icin dijital araglan kullandig1 gorilmektedir. Ebeveynler dijital araclari; 6grenme (Cao,
Dong & Li, 2022; Ocak ve Kol, 2023), cocuk bakimina yardimci olmasi i¢in ¢ocuklar sessizce
mesgul etmek (Chaudron vd., 2015; Hetherington vd., 2020; Vittrup vd., 2016), kendi isleri
veya ev isleri siirecinde islerini yapabilmek (Sergi vd. 2017), cocuklarin oyun arkadasi
olmamasindan dolayi, c¢ocuklarin oyun oynamalarini saglamak (Kesicioglu, 2024) icin
kullandiklar tespit edilmistir. Yapilan arastirmanin sonuglari, alanyazindaki arastirmalarin
sonuglarini desteklemektedir. Bu sonuglar 1si18inda; ebeveynler dijital araglara bir 6dul
mekanizmasi olarak kullansa da hafta ici ve hafta sonu 6grenme amach kullanimindaki
degisiklik ebeveynlerin farkli uygulamalari oldugu, hafta ici dijital araglara daha islevsel
yaklastig1 soylenebilir. Ayn1 zamanda hafta i¢ci oyun oynama i¢in kullanimin disiik, hafta
sonunda yiiksek olmasi, cizgi dizi/film izlemenin hafta i¢i/sonu benzer oranlarda kullanilmasi,
ebeveynlerin dijital araglar1 hafta ici ve hafta sonu farkli islevlerin i¢in kullanilmasinda izin
verdiklerini, 6zellikle hafta sonu eglence amacglh kullaniminin 6n planda oldugunu gésterebilir.
Ilkokul ¢ocuklariyla yapilan arastirmada, ¢ocuklarin dijital ara¢larimi kullaniminda en fazla
okul calismalarina yardimci olmak, eglence amacgh video izlemek ve oyun oynamak oldugu
(Zeybekoglu Akbas ve Dursun, 2020), ebeveynlerin dijital araclar egitsel ve eglence amach
cocuklara sunduklari (ilvan ve Ceylan, 2024; Kogak ve Goktas, 2020; Sogiitliiler & Baser, 2023;
Yilmaz ve Sen, 2021) goriilmektedir. Ebeveynlerin, ¢ocuklarin dijital ara¢ ve uygulamalari
kullanmasinda bir denge kurmasi gerekmektedir (Dong, Cao & Li, 2022). Arastirma
sonuglarina bakildiginda, ebeveynlerin hafta ici ve hafta sonu farkl islevler iizerinden dijital
araglarin kullanimini saglayarak egitsel ve eglence arasinda bir denge kurmaya g¢alistiklari
sOylenebilir.
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Ebeveynlerin, ¢ocuklarin dijital ara¢ kullanimin takip ettikleri, takip ve kontrol etme yontemi
olarak ise uygun uygulamalara izin vererek, ebeveyn filtresi kullanarak takip ve kontrol
ettikleri sonucuna ulasilmistir. Ebeveynlerin, dijital ara¢ yonetimine yo6nelik uyguladiklar
kurallar arasinda ekran siiresi, uygulamaya birlikte karar verme, siddet ve korku 6gesinin
olmamasi gerektigi gibi kurallarin oldugu sonucuna ulasilmistir. Ebeveynlerin, c¢ocuklarin
dijital ara¢ kullanirken en ¢ok karsilastiklar1 problemler arasinda siddet ve korku 6gesi,
uygunsuz icerikli reklamla karsilasma problemleri oldugu tespit edilmistir. Literatiir bilgileri
ve dijital ara¢ kullanimiyla ilgili yapilan arastirmalarla, mevcut arastirmanin sonugclari
ortismektedir. Hiniker vd., (2016), ebeveynlerin, ¢ocuklarin dijital cihazlarini, oyun ve
uygulamalarini takip etmesi ve denetmesi gerektigini belirtmektedir. Ebeveynlerin, kisisel
bilgilerin paylasilmasi, siber zorbalik ve magdur olma, kotii niyetli kisilerle konusma gibi
konularda endiseli olduklar1 ve bunun i¢in de kisitlayic1 yaklasim benimsedikleri gortilmiistiir
(Fidan & Seferoglu, 2020; inan-Kaya vd., 2018). Kisitlayic1 yaklasimin farkh arastirmalarda da
ortaya ¢iktig1 goriilmektedir. Ebeveynlerin, denetim ve kisitlama tutumlarinin oldukea yiiksek
oldugu, cocuklarin dijital diinyada kesinlikle denetlenmesi gerektigi ve kurallar cercevesinde
hareket edilmesi gerektigini diisiindiikleri tespit edilmistir (Gir & Tirel, 2022).
Arastirmalarda; ebeveynlerin ise ¢ocuklar siirekli olarak denetledikleri (Pons-Salvador vd.,
2022), denetim ve takip i¢cin ekran siiresi, dijital cihazin ne zaman ve nerede kullanilacagiyla
ilgili kurallar konuldugu (Chaudron vd., 2015; Lewis vd., 2023), sifreleme ve filtreleme
yontemlerinin uygulandig1 (Nikken & Opree, 2018), dijital etkilesimlerinin, dijital cihaz kontrol
edilerek ne yaptiklar1 sorularak (Shin & Li, 2017), dogru icerikler secilerek (Lim, 2018) takip
ve kontrol edildigi goriilmektedir. Dias vd., (2016), ebeveynlerin, ¢ocuklarin maruz kalacagi
riskleri en aza indirme ve egitsel olarak kullanma arasinda bir denge kurmaya calistiklar
tespit etmistir. Ebeveynlerin, ¢ocuklarin dijital ara¢ kullanimini takip etmeleri, kurallar
koymalar1 ebeveynlerin dijital ara¢ kullanim1 konusunda farkindalik sahibi oldugunu
gosterebilir. Ancak takip edilmesi, kurallarin olmasi ¢ocuklarnn siddet ve korku 6geleriyle
karsilasmalarini net bir sekilde engellemedigi, ebeveyn uygulamalarnnin yetersiz kaldigini
gosterebilir. Bununla birlikte denetim ve takip yontemleriyle bir denge kurmaya calistiklar1 da
gorilebilir. Ayrica ¢ocuklarin reklamlardaki uygunsuz 6gelere maruz kalmasi ise ebeveynlerin
Ucretsiz uygulamalan tercih etmesi ve Tcretsiz uygulamalarda reklamlarin olmasi
ebeveynlerin bu riski almasiyla ile acgiklanabilir. Ciinkii Ebeveynler, ¢ocuklarin gesitli risklerle
karsilasacaginin farkindadirlar (Zakaria vd., 2022). Ayrica Pons-Salvador vd., (2022)
cocuklarin yaslar ilerledikce ebeveyn kontroliiniin zorlastigini belirtmektedir. Arastirmaya 3-
8 yas arasinda c¢ocuklarin ebeveynlerin katildigi diistiniildiiglinde yasanan problemlerin
kontrolii saglamakta zorlanilmasi olabilir.

Ebeveynleri karsilastigi bir diger problem ise ¢ocuklarin dijital araci erisimi, kullanimi
engellendiginde verdikleri tepkilerdir. Cocuklarin en fazla verdikleri tepkiler ise kilisme,
aglama ve bagirma oldugu, fakat bazi ¢ocuklarin ise olumsuz tepki vermedikleri sonucuna
ulasilmistir. Karaselvi ve Giirsoy (2023) yaptiklari arastirmada ¢ocuklarin dijital ara¢ kullanimi
sinirlandirildiginda ¢ocuklarin %70’i itiraz etme, uyum saglama, aglama, kiisme, bagirma,
huzursuz olma gibi tepkiler verdiklerini, %30’u ise sinirlamalart énemsemedigini ve tepki
vermedigini tespit etmislerdir. Arastirmanin sonucunu, mevcut arastirmanin sonucunu
desteklemektedir. Ayrica siddet ve cinsel icerikli uygunsuz materyallere maruz kalinmasi,
ebeveyn-cocuk iliskisine zarar verebildigi (Stoilova, Livingstone & Mascheroni, 2020),
kisitlayici ebeveyn tutumunun ebeveyn-cocuk catismasina neden oldugu (Beyens ve Beullens,
2017) goriilmektedir. Bu sonuclar 1s181inda, c¢ocuklarin engellenmesi durumunda verdikleri
tepkiler, sadece kural koymanin yeterli olmadigin1 gosterebilir. Cocuklarin duygu diizenleme
ve catisma ¢O6zme becerileri konusunda ebeveynler tarafindan desteklenmesi, dijital araclar
disinda duygusal doyum alanlarinin saglanmasi gerekliligi olarak yorumlanabilir.

Yapilan arastirmanin sonuglar genel olarak degerlendirildiginde; annelerin, ¢ocuklarin dijital
ara¢ kullaniminda 6nemli rol ve sorumluluk iistlendigi, ebeveynlerin dijital uygulama ve oyun
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seciminde ilk olarak egitici ve 6gretici olmasinin 6n planda oldugu, ebeveynlerin dijital arac
kullaniminda kurallar koydugu, ebeveyn filtresi gibi araglarla ¢ocuklarin kullanimini takip
ettikleri, siddet ve olumsuz igerikleri reklam konusunda endiseleri oldugu goriilmektedir.
Ebeveynlerin cocuklarin dijital ara¢ ve uygulamalari kullanmalarimi takip etmek icin cesitli
uygulamalara yonelik farkindaliklar1 oldugu goriilebilir. Ancak ebeveynlerin olumlu olarak
farkindaliklarina ragmen dijital araglart 6diil olarak kullanmalan ise c¢eliskili bir durum
oldugunu ortaya ¢ikardig1 sdylenebilir. Ayni ¢eliskinin hafta ici ve hafta sonu dijital ara¢larinin
kullanimina izin verilmesinde de bulunmaktadir. Fakat bu hafta i¢i ve hafta sonu dijital arac
kullanimindaki islevsel farklilik bir ebeveynlerin dijital ara¢ kullanimini dengeleme g¢abasi
olarak da yorumlanabilir. Arastirma sonuglarindan yola ¢ikara ebeveynlerin dijital arag
kullaniminda karsilastiklar1 problemlerin temel nedeni ortaya ¢ikarmak igin farkli ¢alismalar
yapilabilir.
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Abstract

The primary objective of this study is to identify the strategies parents use to manage their children’s
use of digital devices. The study used a descriptive survey design, and the study group comprised
parents of children aged 4-8. A questionnaire tailored to the study’s objectives was developed as the
data collection tool, and data were collected using it. The findings indicate that responsibility for digital
parenting largely falls to mothers, and that children typically access devices through their mothers.
While parents prioritize the “educational value” criterion when selecting apps, they opt for free apps
with ads for economic reasons. This situation results in children being exposed to advertisements
containing violence and fear, leading to high safety concerns among parents. Digital devices are
positioned, particularly on weekends, as a “reward” and a “helper” that allows parents to carve out time
for themselves. Although parents claim to monitor their children “at all times,” the rate of active
supervision is low, and monitoring tends to be passive observation. The restrictions parents impose on
usage, however, have been observed to trigger intense emotional reactions in children, such as sulking
and crying.

Keywords: Digital tools, parental digital strategies, parental concerns

INTRODUCTION

The global proliferation of digital technologies in the home environment has increased
interaction between parents and children using digital tools (Huber et al., 2018). The pandemic
period serves as an example of this trend. While children’s television viewing rates were high
during and after the pandemic, this trend shifted toward increased use of digital tools, with
digital gaming and digital media usage practices coming to the forefront (Radesky et al., 2020).
Research has shown that, after the pandemic, parents selected higher-quality applications than
before (Lewis et al, 2023). According to this research, the evolving digital world is
transforming and enhancing parents as well. This is because digital technologies have become
an integral part of daily life. In particular, the use of digital tools for play and learning activities
among children aged 0-12 is increasing worldwide (Lau & Lee, 2021), and online learning,
games, and various applications are being used for different purposes (Stites et al., 2021). The
constant presence of digital tools and applications in both the educational system and the
home environment has also made the roles of adults significant (Gjelaj et al., 2020; Stoilova,
Livingstone & Mascheroni, 2020). Today’s digital world has transformed parenting,
necessitating a shift toward digital parenting alongside the traditional perspective (Cao et al.,
2022).
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The concept of digital parenting was initially viewed as focused on protecting children from
the risks of the digital world (Rode, 2009). However, over time, the concept has evolved. It has
taken on a broader meaning that involves parents actively participating in their children’s
digital usage, prioritizes interaction, and also incorporates elements of discipline (Mascheroni,
Ponte & Jorge, 2018). This new understanding and approach to digital parenting combines the
transfer of knowledge regarding technology literacy, device usage management, and the
potential benefits of digital interaction (Dong, Cao & Li, 2020). Fidan and Seferoglu (2020),
however, define digital parenting as an actor that empowers and protects children in the
digital world, striking a balance between opportunities and risks. This is because, in today’s
world, digital skills are considered essential for children to develop competence and engage in
social participation (Kervin et al., 2018). For this reason, digital parenting requires both
enabling children to take advantage of opportunities and protecting them from the potential
harms of the digital world (Livingstone & Helsper, 2008).

Parents’ attitudes and behaviors are crucial for ensuring that children can take advantage of
opportunities in the digital world and protect themselves from negative influences. This is
because parents’ attitudes and behaviors toward specific activities directly influence children’s
participation in, frequency of use, and access to these activities (Marsh et al., 2015; Scaglioni et
al., 2008). At this point, three fundamental mediating roles emerge: restrictive, instructional,
and collaborative. In the restrictive role, restrictions and rules regarding content and tools take
center stage; in the instructional role, ideas are exchanged with the child during and after use;
and in the collaborative role, the experience is shared jointly (Valkenburg et al., 1999). When
examining parents’ mediating roles, it is observed that parents are the primary decision-
makers regarding the use of digital tools (Tandon et al., 2011), and they make decisions about
screen time, device use, and monitoring (Brauchli et al, 2024; Gedik & Sahan, 2024).
Additionally, it has been observed that parents’ lack of sufficient knowledge regarding the use
of digital tools leads to screen addiction and exposure to inappropriate content (Pouwels et al.,
2021). Furthermore, it has been observed that parents exhibit a protective reflex to shield their
children from risks such as exposure to inappropriate content, cyberbullying, and gaming and
screen addiction (Cao, Dong & Li, 2022; Gedik & Sahan, 2024; Keya et al., 2020; Vale et al,,
2018). Parents’ protective attitudes toward digital tools may reduce children’s opportunities to
benefit from the digital world’s possibilities (Lupton, Pedersen & Thomas, 2016; Rodriguez-de-
Dios et al., 2018). The key issue here is how parents should guide their children in the digital
world (Twenge & Campbell, 2018). While children’s exposure to violence and negative content
negatively impacts parent-child relationships and communication, it is emphasized that digital
applications have the potential to strengthen family relationships and that parental attitudes
are crucial (Sergi etal., 2017; Stoilova, Livingstone & Mascheroni, 2020).

Parents’ positive attitudes toward digital tools influence children’s use of these tools and
applications and also affect parent-child relationships (Lepicnik-Vodopivec & Samec, 2013;
Papadakis et al., 2019). The fact that digital tools and applications offer new avenues for
different types of play and exploration (Zakaria et al.,, 2022), their joint use for learning and
spending time together (Sergi et al.,, 2017), and the fact that children require adult support
during these processes (Plowman et al, 2012) can positively influence parent-child
relationships. Research indicates that when parents and children participate together in online
activities, it helps parents build close relationships with their children, and the shared
experience enhances and strengthens emotional bonding (Anderson & Jiang, 2018; Connell,
Lauricella & Wartella, 2015). Given that children are rapidly integrating digital tools today
(Rideout et al.,, 2011), eliminating their use may not be a realistic approach (Gentile et al.,,
2014). Parenting in the digital world involves how and to what extent parents assume the
responsibility of regulating and guiding children’s digital use (Benedetto & Ingrassia, 2021).
While parents take on the responsibility for children’s digital safety, they also strive to meet
children’s needs in accordance with the evolving cultural environment (Smetana, 2017; Yardi

ISSN: 2602-2516 Disiplinleraras1 Egitim Arastirmalar1 Dergisi
Journal of Interdisciplinary Educational Research 2026; 10(23); 111-128 112



Gole, M. 0., Ozberk, G. & Kaya, A./ Parental control strategies, safety concerns, and management styles regarding
children's use of digital tools

& Bruckman, 2011). Consequently, parents’ behaviors are among the key factors in shaping
children’s relationships with digital tools and their ability to gain experience with them (Cingel
& Krcmar, 2013; Bjelica & Milanovic, 2018; Madigan etal., 2019; Wu & Gao, 2018).

Purpose of the Study

A review of recent research in the field reveals that studies have comprehensively examined
parents’ digital parenting attitudes, perceptions of self-efficacy, and levels of awareness during
early childhood, as well as various behavioral patterns associated with these variables
(Akiiziim, Baran & Celebi, 2022; Bostanc1 & Cakir, 2022; Dogan & Ddger, 2023; Kopuz, Turgut &
Aslan, 2022; Yildiz, 2025). The primary objective of this study is to identify children’s habits
regarding the use of digital devices (tablets, smartphones, etc.), as well as the strategies,
monitoring methods, and security risks parents encounter when managing this process. While
parents’ attitudes, awareness, and self-efficacy regarding digital devices are important, it is
also crucial to determine which behaviors they exhibit based on their attitudes, which
behaviors they display in the parent-child relationship regarding digital use, and the specific
situations they encounter.

METHOD

Research Desing

The study used the descriptive survey model, one of the survey models. Karakaya (2009)
defines descriptive surveys as studies conducted with large groups that examine the views and
attitudes of individuals within the group regarding a phenomenon or event, or that seek to
describe such phenomena and events. The descriptive survey model is a suitable research
design for describing the functioning of social processes and phenomena, collecting
comprehensive data on the current structure of a specific phenomenon, and systematically
revealing individuals’ attitudes, views, or perceptions (Cohen, Manion & Morrison, 2007; King
& He, 2005). Since this study aims to identify the strategies parents employ, the control
methods they apply, and the potential security risks they encounter while managing their
children’s use of digital devices (such as tablets and smartphones), it is structured as a
descriptive survey, a quantitative research design.

Sample/Study Group/Participants

An appropriate sampling technique was used to determine the study group in this research.
Convenience sampling can be used when it is difficult to identify all elements of the population
and when it offers practicality (Monette, Sullivan & De Jong, 2005; Fraenkel & Wallen, 2006).
The study sample consists of parents of children in preschool or first/second grade.
Information about the participants is provided in Table 1.

Table 1. Demographic information of the participants

n % n %
Mother Father 209 82 Minimum wage 96 46
Total 46 18 22.104-30.000 TL 33 16
255 30.001-40.000 TL 26 12
Parent Income level 40.001-50.000 TL 20 10
50.001-60.000 TL 16 8
60.000 iizeri TL 16 8
Total 255
Elementary 47 19 One child 28 11
Parents’ Secondary 102 40 Total number of Two children 129 51
Education Associate's Degree 36 14 children Three children 85 33
Level Bachelor's Degree 57 22 Four and more 13 5
Graduate Degree 13 5 children
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Total 255 Total 255
25-30 62 24 Preschool 112 44
31-35 78 31 Elementary(Grades 143 56
Parent's Age 36-40 68 27 The ir_lstitution the 1-2) 255
41-45 32 12 child attends Total
46-50 15 6
Total 255
Children's Kiz 119 53
Gender Erkek 136 47
Total 255

An analysis of the participants’ information in Table 1 reveals that more mothers participated
in the study (n=209); regarding educational levels, the largest group consisted of secondary
school graduates (middle school and high school) (n=102), while the smallest group held
postgraduate degrees (n=13); and regarding the participants’ ages, the 25-30, 31-35, and 36-
40 age groups, while the 41-45 and 46-50 age groups were the least represented. Regarding
income levels, the largest group had an income at the minimum wage level (n=96), while the
smallest group had an income of 50,001-60,000 TL or higher. Regarding the number of
children in the household, the largest group consists of households with two children (n=129),
while the smallest group consists of households with four or more children (n=13). Regarding
the gender distribution of the children in the study group, the largest group is boys (n=136),
followed by girls (n=119). It can be said that there is no significant difference in the number of
girls and boys.

Data Collection Tools / Data Collection Methods / Data Collection Techniques

Surveys are data collection tools consisting of a series of questions designed to describe
individuals’ behaviors and beliefs regarding specific topics over time (Taylor-Powell &
Marshall, 1998; Thomas, 1998). Data were collected through a survey designed to examine
participants’ behaviors regarding digital applications. During the development of the data
collection tool, a comprehensive literature review on digital parenting and parents’ practices
regarding the use of digital tools was first conducted. The item pool, developed based on the
theoretical framework, was converted into a draft scale. To evaluate the content validity and
structural appropriateness of the draft form, the opinions of three expert academics with
research experience in digital technologies were sought, and the survey was finalized based on
their feedback.

After the survey questions were developed, Google Forms was used to collect data from
participants. The survey was created in Google Forms and distributed to participants via social
media. The survey remained open for participants to complete for two weeks, and once
sufficient data had been collected, it was closed via Google Forms. The data collected through
Google Forms was analyzed.

FINDINGS

This section presents the research findings based on the parents’ responses to the survey
questions.

Digital Access and Application Selection

Figure 1 shows how children access digital devices (tablets, smartphones).
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Figure 1. Children’s access to digital devices

An examination of Figure 1 reveals that children most frequently use their mothers’ digital
devices (tablets, smartphones) (n=141) and least frequently use their fathers’ digital devices
(n=46). In contrast, some children own their own digital devices (n=68). It can be concluded
that fathers have little influence on children’s access to digital devices.

Figure 2 shows how parents select the apps and games their children use.
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Figure 2. Parents' choice of apps for their children

Examining Figure 2, it is evident that more than half of the parents (n=134) selected the app or
game together with their child; however, the majority of parents (n=84) selected the app or
game their child would use on their own. When selecting apps, parents do not frequently
choose those requested by the child, recommended by friends, or advertised in commercials.

The findings regarding the factors parents consider when selecting apps and games are
presented in Figure 3.
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Figure 3. Features of the parent app selection

An examination of Figure 3 reveals that parents consider the educational value of an app or
game (n=148) to be an important criterion when selecting apps or games for their children.
Other key selection criteria include parental controls availability (n=56) and whether the app
or game is fun (n=40). It can be said that criteria such as the app or game being dynamic and
exciting and easy to use were chosen by parents very rarely.

Parents’ purchasing habits regarding apps and games for their children are shown in Figure 4.
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Figure 4. Parents’ app/game purchase habits

As shown in Figure 4, the vast majority of parents (n=245) prefer free apps, while very few
parents (n=10) purchase apps and games.

The reasons why parents do not approve of the apps and games their children want are
presented in Figure 5.
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Figure 5. Reasons parents do not approve of apps/games

An analysis of the findings in Figure 5 reveals that the most common reason parents do not
approve of apps or games their children want is that they are not suitable for the child
(n=195). Among the reasons parents do not grant permission, the lack of educational value in
the app or game (n=39) stands out, while reasons such as insufficient content, being paid, and
containing ads are less common.

Figure 6 shows parents’ views on the presence of advertisements in the digital apps and games
their children use.
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Figure 6. Parents’ views on advertising in digital apps and games

An examination of Figure 6 reveals that parents are concerned about the negative content of
advertisements in the apps and digital games their children use (n=198). Parents expressed
views that children do not pay attention to ads when the apps and games they use are free
(n=40), that they might purchase apps to prevent children from being exposed to ads (n=12),
and that ads help children discover new apps and games (n=10).
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Allow Use of Digital Devices

Findings regarding why parents allow their children to use digital devices were analyzed in
two distinct categories: weekdays and weekends. The reasons parents allow their children to
use digital devices on weekdays are presented in Figure 7, while the reasons for allowing their
use on weekends are shown in Figure 8.
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Figure 7. Reasons parents give for allowing digital device use on weekdays
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Figure 8. Reasons parents give for allowing their children to use digital devices on weekends

An examination of Figures 7 and 8 reveals that parents’ reasons for allowing their children to
use digital devices differ between weekdays and weekends. The most common reason parents
give for allowing their children to use digital devices is to offer a reward. Parents allow their
children to use digital devices as a reward on weekdays (n=64) and weekends (n=72). It can
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also be noted that allowing use as a reward shows a slight increase on weekends. Watching
cartoons/movies is among the reasons children use digital devices. Watching cartoons/movies
occurs on weekdays (n=54) and weekends (n=50), and the numbers are relatively close.
Another reason is to support children’s learning. Parents support their children’s learning on
weekdays (n=41) and weekends (n=18). It can be observed that the use of digital devices to
support learning on weekdays decreases significantly compared to weekends.

One reason parents allow their children to use digital devices on weekdays and weekends is to
carve out time for themselves. Parents allow their children to use digital devices to carve out
time for themselves on weekdays (n=31) and weekends (n=23); parents grant more
permission for this purpose on weekdays, while there is a decrease in such permission on
weekends. Allowing children to play games is another reason for permitting digital device use
on weekdays (n=27) and weekends (n=46). There is an increase in permission for digital
device use to allow children to play games on weekends. Among other reasons, helping
children explore their interests and curiosity is cited more often on weekdays (n=15) than on
weekends (n=20), with a slight increase on weekends. It is noted that children watch short
videos on weekdays (n=23) and weekends (n=24), and the number of short videos watched is
similar on both days. Among the reasons parents allow their children to use digital devices,
watching TV shows or movies on weekends (n=2) is noted, though this is not permitted on
weekdays. It can be noted that the number of children watching TV shows or movies on
weekends is very low compared to other reasons for permission.

Tracking, Monitoring, Safety, and Rules for the Use of Digital Tools

The findings regarding parents’ monitoring of their children’s use of digital devices are
presented in Figure 9.
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Figure 9. Parents’ monitoring of their children’s use of digital devices

A review of Figure 9 reveals that the majority of parents monitor their children’s use of digital
devices (n=197), while very few parents do not monitor it (n=2), and some parents monitor it
occasionally (n=56).

The findings regarding how children monitor their use of digital devices are presented in
Figure 10.
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Figure 10. Apps for monitoring parents' digital usage

An analysis of the data in Figure 10 reveals that parents use various control methods, with the
most common approach being to allow their children to use appropriate apps (n=107),
followed by the use of parental filters (n=58). Parents also control their children’s use of digital
devices by using the device together with them (n=44) and by using the app themselves first
(n=41). Individual monitoring (n=5) is also employed as a method of control.

The findings regarding the negative experiences children encounter when using digital devices
are presented in Figure 11.
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Figure 11. Adversities faced by children

Among the problems children encounter when using digital devices, exposure to violent
content (n=106) was the most common, while exposure to frightening (n=63) and sexual
(n=48) content were other negative experiences children faced. Among the negative
experiences reported are accidentally purchasing paid apps or games (n=9), purchasing paid
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apps or games online without permission (n=6), and talking to strangers in an online app
(n=4). Some parents have not experienced any problems so far (n=19).

The rules that parents enforce regarding their children’s use of digital devices are shown in
Figure 12.
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Figure 12. Parents' rules for using digital devices

An examination of Figure 12 reveals that parents enforce different rules, with the most
common rule being screen time limits (n=103), followed by rules regarding joint decision-
making (n=83), no violent content (n=43), and no scary content (n=26).

The reactions of children when their use of digital devices is restricted are shown in Figure 13.
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Figure 13. Children’s reactions

Figure 13 shows that when children's use of digital devices is restricted, the most frequent
reaction is sulking (n=90). Other reactions given by the children include crying (n=55),
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shouting (n=25), throwing objects (n=17), using foul language (n=14), being persistent (n=4),
being sad (n=4), and showing aggression (n=3). It is also observed that the children did not
give any negative reactions (n=43).

RESULTS and DISCUSSION

An analysis of the study’s findings revealed that children most frequently use their mothers’
digital devices (tablets, smartphones, etc.), that children own their own tablets and
smartphones, that parents and children make decisions together regarding the selection of
apps or games, and that parents also make app selections on their own. An analysis of the
research findings suggests that responsibility for children’s use of digital devices largely rests
with the mother. Another finding of the study indicates that while app selection is often a joint
decision, the inclusion of apps preferred by the parent may be linked to both a democratic
approach and the parent’s desire for control and supervision over digital device use. Vittrup et
al. (2016) note that parents play an effective role in determining which digital apps their
children use. The study found that responsibility for the use of digital tools lies with the mother
(Biricik, 2021). In another study, parents of children aged 2-12 adopted a collaborative, active
(educational), and restrictive approach to online applications and internet use (Nikken & Jansz,
2014). The findings and interpretations of this study align with the literature.

It was concluded that the educational value criterion is important for parents when selecting
apps for their children, and that apps not approved by parents are not suitable for children.
Research has shown that parents find the games their children play to be educational and
instructive, and that they use digital tools to encourage learning (Aydin & Koérpe, 2025; Marsh
et al., 2015). As children’s screen time increases, they prefer digital games over educational
games played with traditional materials (Erdogan, 2019). It has also been observed that
elementary school children use digital tools for studying, conducting research, and watching
educational videos (Demir Evcimen & Tellier, 2025). When examining the criteria for selecting
the application, it can be stated that educational value, suitability for children, and
controllability are prioritized, and the results of this study align with those found in the
existing literature.

It has been found that parents mostly prefer free apps when selecting apps, and that they are
concerned about their children being exposed to advertisements containing negative content
in apps and games. In their study, Meyer et al. (2019) found that 95% of apps targeting
children aged 1-5 on the Google Play Store contained ads, including full-screen pop-up video
ads that force the player to pause the game, banner ads, hidden or camouflaged ads, warnings
about connecting to social media, and ads that require watching ads to unlock in-app items,
and that even educational apps contain ads. Sergi et al. (2017) found that parents were
concerned about uncontrollable ads. Based on studies in the literature and the current study's
results, it can be observed that parents’ perspectives on ads and their practices are
contradictory. This is because while the vast majority of parents participating in the study
prefer free apps, they are also concerned about inappropriate ads. The presence of ads in many
free apps may indicate a contradictory perspective and practice, and also suggest that parents
are taking a risk by using these apps.

It appears that parents’ permission for children to use digital devices varies between weekdays
and weekends. It has been concluded that parents most frequently grant permission as a
reward on weekdays and weekends. Allowing children to watch cartoons or movies is another
common scenario in which permission is most frequently granted. Parents of children in
preschool and elementary school use digital devices as rewards (Aslan & Zinderen, 2024; Lee,
Kim & Kim, 2022; Merdin & Bayazit, 2025; Sergi et al., 2017; Zehir et al,, 2019), and it is also
observed that children use digital devices for playing games and watching cartoons (Darga,
2021). This study's findings can be interpreted as indicating that parents use digital devices
more as a reward mechanism for behavior management than as a learning tool.
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It has been found that while the use of digital devices is permitted on weekdays to support
children’s learning, their use on weekends for this purpose is less common. It was concluded
that while the rate of permission for children to use digital devices for play is low on weekdays,
this rate increases on weekends, and that parents also give children digital devices to free up
time for themselves. Research in the literature also shows that parents use digital devices for
various purposes. Parents use digital devices for learning (Cao, Dong & Li, 2022; Ocak & Kol,
2023), to keep children quietly occupied to assist with childcare (Chaudron et al, 2015;
Hetherington et al., 2020; Vittrup et al., 2016), to manage their own work or household chores
(Sergi et al., 2017), and to ensure children play when they lack playmates (Kesicioglu, 2024).
The results of this study support previous research in the field. In light of these results, while
parents may use digital tools as a reward mechanism, the difference in learning use between
weekdays and weekends suggests that parents have different approaches; specifically, they
adopt a more functional approach on weekdays.

Additionally, the fact that usage for playing games is low on weekdays and high on weekends,
while watching cartoons/movies is used at similar rates on both weekdays and weekends,
suggests that parents allow digital tools to be used for different purposes on weekdays and
weekends, with recreational use being particularly prominent on weekends. In a study
conducted with elementary school children, the primary uses of digital devices were found to
be assisting with schoolwork, watching videos for entertainment, and playing games
(Zeybekoglu Akbas and Dursun, 2020), and it is evident that parents provide digital devices to
children for both educational and entertainment purposes (Ilvan & Ceylan, 2024; Kocak &
Goktas, 2020; Sogitliiler & Baser, 2023; Yilmaz & Sen, 2021). Parents need to strike a balance
in their children’s use of digital tools and applications (Dong, Cao & Li, 2022). Based on the
research findings, it can be said that parents attempt to balance educational and recreational
use by facilitating the use of digital tools across different functions on weekdays and weekends.

It was found that parents monitor their children's use of digital devices by allowing
appropriate apps and using parental controls. It was also found that the rules parents apply
regarding digital device management include screen time limits, joint decision-making
regarding app usage, and the requirement that content not contain elements of violence or
fear. It was determined that the most common problems parents encounter when their
children use digital devices include violent and frightening content and exposure to
inappropriate advertisements. The findings of this study align with the literature on digital
device use. Hiniker et al. (2016) state that parents should monitor and supervise their
children's digital devices, games, and apps. It has been observed that parents are concerned
about issues such as the sharing of personal information, cyberbullying and victimization, and
communicating with malicious individuals, and that they adopt a restrictive approach for this
reason (Fidan & Seferoglu, 2020; inan-Kaya et al., 2018). A restrictive approach has also
emerged in various other studies. It has been determined that parents exhibit very high levels
of control and restriction, believing that children must be strictly monitored in the digital
world and that they must act within the framework of established rules (Giir & Tiirel, 2022). In
studies, it has been observed that parents constantly monitor their children (Pons-Salvador et
al.,, 2022), establish rules regarding screen time and when and where digital devices may be
used for monitoring and tracking (Chaudron et al., 2015; Lewis et al., 2023), encryption and
filtering methods are applied (Nikken & Opree, 2018), and their digital interactions are
monitored and controlled by asking what they are doing while the device is being monitored
(Shin & Li, 2017) and by selecting appropriate content (Lim, 2018). Dias et al. (2016) found
that parents strive to strike a balance between minimizing the risks their children may face
and using digital tools for educational purposes. Parents' monitoring of children's digital
device use and the establishment of rules may indicate that they are aware of their children's
digital device use. However, monitoring and the presence of rules do not clearly prevent
children from encountering elements of violence and fear, suggesting that parental
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interventions may be insufficient. Nevertheless, they also strive to strike a balance through
monitoring and control methods.

Furthermore, children's exposure to inappropriate content in advertisements can be explained
by parents' preference for free apps that include ads, suggesting that parents are willing to
accept this risk. This is because parents are aware that children may encounter various risks
(Zakaria et al.,, 2022). Furthermore, Pons-Salvador et al. (2022) note that parental control
becomes more challenging as children grow older. Considering that the study involved
children aged 3-8, the difficulties in maintaining control may stem from the challenges parents
face in managing these issues.

Another problem parents face is the reactions children exhibit when their access to or use of
digital devices is restricted. The most common reactions among children are sulking, crying,
and screaming, though some do not exhibit negative reactions. In their study, Karaselvi and
Glirsoy (2023) found that when children’s use of digital devices was restricted, 70% of them
exhibited reactions such as protesting, adapting, crying, sulking, shouting, or becoming
restless, while 30% did not take the restrictions seriously and showed no reaction. The
findings of this study support the current research. Additionally, exposure to violent and
sexually explicit inappropriate content can harm the parent-child relationship (Stoilova,
Livingstone & Mascheroni, 2020), and restrictive parental attitudes have been shown to cause
parent-child conflict (Beyens & Beullens, 2017). In light of these findings, children’s reactions
when restricted may indicate that simply setting rules is insufficient. This suggests the need for
parents to support children’s emotional regulation and conflict-resolution skills, as well as the
need to provide emotional fulfillment beyond digital tools.

When the results of the study are evaluated overall, it is evident that mothers play a significant
role and bear responsibility regarding children’s use of digital tools; parents prioritize
educational and instructional value when selecting digital apps and games; parents establish
rules for the use of digital tools; they monitor children’s usage through tools such as parental
filters; and they express concerns regarding violence, negative content, and advertising.
Parents are aware of various applications designed to monitor their children’s use of digital
tools and apps. However, despite this positive awareness, the fact that parents use digital tools
as rewards highlights a contradictory situation. The same contradiction is present in the
decision to allow digital tool use on weekdays but not on weekends. However, this functional
difference in digital tool use between weekdays and weekends could also be interpreted as
parents’ efforts to balance digital tool usage. Based on the research findings, further studies
could be conducted to identify the underlying causes of the problems parents face with digital
tools.
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