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o [Thenticate

Bu arastirmada beden egitimi ogretiminde yaratici drama yonteminin kullanimi
tizerine yapilmus ulusal ve uluslararasi ¢alismalarin karsilastirmal bir bakis agisiyla
analiz edilip raporlanmasi amaglanmistiv. Arastirmada, incelenen ¢alismalarin
arastirma desenleri, orneklem profilleri, miidahale siireleri ve temel bulgular:
sunularak ilgili literatiiriin sentezlenmesi ve metodolojik egilimleri ile varsa arastirma
bosluklarimin ortaya konulmas: hedeflenmistiv. Bu amag ve hedef dogrultusunda
arastirma  sistematik bir derleme olarak tasarlanmistir. Arastirmada Google
Scholar, Web of Science, Scopus, Dergipark, YOK Ulusal Tez Merkezi ve EBSCO
taranarak kapsamli bir literatiir taramasi gerceklestirilmis ve dahil etme-hari¢ tutma
kriterlerinden sonra nihai olarak 30 ¢alismanin incelenmesine karar verilmistir.
Arastirmada elde edilen nihai calismalarin analizi tammlayici igerik ve tematik sentez
ile gercgeklestirilmistir. Elde edilen bulgulara gore bu ydntemin teknik bir beceri
ogretiminden ziyade biligsel, duyussal ve psikomotor alan kazanmmlarimi biitiinciil
bir sekilde sentezleyen bir model olarak karsimiza ¢iktigi gériilmiistiir. Sonug olarak,
yaratict dramanin beden egitimi ogretiminde bir oyun etkinligi olmadigi, 6grencinin
fiziksel hareketlerini anlamlandirdig, sosyallesme siirecini destekleyen, “bedenlesmis
bilis” siirecini ortaya ¢ikaran pedagojik bir arag oldugu ortaya konulmugstur. Bu
nedenle yaratict dramanin beden egitimi 6gretiminde pedagojik siirecin merkezinde
olmast gerekmektedir. Calismada ulasilan sonuglardan hareketle, 6gretmen yetistirme
programlarinda yaratici dramanin sinif yonetimi, kapsayici egitim ve deger égretimiyle
biitiinlesik miifredata uygun bir sekilde yapilandirilmast onerilmektedir. Uygulamanin
surdiiriilebilirligi acisindan ogretmenlerin yaratict drama temelli liderlik egitimleriyle
desteklenmesi gerekmektedir.
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Giris

Gegmisten giiniimiize egitim sistemleri, 0grencilerin biitiinciil (biligsel, duyusgsal, psikomotor)
gelisimlerini merkeze alan etkili 6gretim yontemlerinin arayisi iginde olmustur. Bu arayisin sonunda
ortaya ¢ikan drama temelli 6gretim yaklasimlart uluslararasi egitim literatiiriinde O6zellikle 20.
ylizyilin ikinci yarisindan itibaren ilgi gdrmeye baslamistir (See & Kokotsaki, 2016; Gatt, 2009).
Dramanin egitim sistemlerinde yaratici drama etkinlikleri seklinde yer almasi, glinlimiizde farkli
ogretim yaklagimlarinin kullanildiginin bir gostergesidir. Yaratici drama; Onceden yazilmis bir
metne dayanmayan, grupla canlandirma siireci olarak yapilan, bireylerin kendi yaratici kesifleri ve
on bilgileri temelinde dogaglama gergeklestirdikleri rol oynama yontemi olarak tanimlanmaktadir
(Ozek, 2016; Stephens, 2013). Bu tanim yaratici dramanin sanatsal bir etkinlik olmasindan ote,
biligsel, duyussal ve sosyal 0grenmeyi biitiinlestirici bir pedagojik 6gretim yaklagimi oldugunu
ortaya koymaktadir (Kaf & Yilmaz, 2017; Ulubey, 2018).

Ilgili literatiir incelendiginde, egitimde yaratici dramaya iliskin kullanilan kavramlarin
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oldukga ¢esitli oldugu goriilmektedir. Caligmalarda “egitimde drama”, “yaratict drama”, “egitsel
drama”, “siire¢ dramas1” ve “siif dramasi” gibi kavramlar kullanilmaktadir (Arican & Kaya, 2024;
Stephens, 2013). Amerika’da bu kavram yaygin bigimde “yaratict drama” olarak adlandirilirken,
Ingiltere’de ise “egitimde drama” olarak kabul gormektedir (Arican & Kaya, 2024). Tiirkiye’de ise
kavramin hem “yaratici drama” (Ustaoglu Hosver vd., 2020) hem de “egitimde drama” (Geng, 2005)
seklinde kullanildig1 goriilmektedir. Bu kavramsal farkliliklar, alanin ¢ok ¢esitli cografyalara ve

farkli kiilttirlere yayildigimi gostermektedir (Gatt, 2009; Krusic, 2015).

Beden egitimi 6gretiminde yaratici drama, fiziksel hareket ile rol yapma gibi drama temelli
etkinlikleri bir araya getiren ve 0zgiin 6grenme ortamlar1 olusturan yenilik¢i bir model olarak
karsimiza ¢ikmaktadir (Arican & Kaya, 2024). Beden egitimi derslerinde model tabanli uygulamalara
yonelik ilgi her gegen giin artmaktadir. Nitekim, bu derslerde yalnizca fiziksel performans ¢iktilar
degil, elestirel diisiinme, sosyallesme, 0z giiven ve motivasyon gibi duyussal ve bilissel ¢iktilarin da
hedeflendigi goriilmektedir. Ayrica beden egitimi 6gretmen adaylariyla gerceklestirilen caligmalarda,
yaratict dramanin elestirel diistinme becerilerini olumlu yonde etkiledigi belirlenmistir. Bu bulgular,
yaratici dramanin beden egitimindeki yerinin olduk¢a dnemli oldugunu gostermektedir (Uzunoz vd.,
2018).

Egitim bilimleri alaninda yaraticti drama yalnizca bir Ogretim yontemi olarak
degerlendirilmemektedir. Bireyin bilissel, duyussal ve psikomotor alanlardaki kazanimlarini
sentezleyen bir paradigma olarak tanimlanmaktadir. Kelime kokeni olarak “dran” (hareket/
eylem) sdzciligiine uzanan drama, tarihsel olarak incelendiginde sahne sanatlarindan pedagojik bir
araca donligmustiir (Adigilizel, 2006; Aktas vd., 2025). Harriet Finlay-Johnson “mis gibi yapma”
oyunlart ile dramanin temelini 20. yiizyilin baslarinda atmigtir. Daha sonra Brian Way ile kisilik
gelisimi (Way, 1967), Dorothy Heathcote (Heathcote, 1984) ile kurgular yoluyla gercek deneyim
kazandirma cabalar1 ve Winifred Ward (Ward, 1957) ile ¢ocuk merkezli egitim anlayis1 seklinde
bir siirecten ge¢mistir (Arda Tuncdemir, 2025). Tiirkiye’de ise 1980°li yillarda Inci San ve Tamer
Levent’in onciiliigliinde akademik platformlarda kendine yer bulmaya baglamistir. Sonraki siirecte
yaratic1 drama, yapilandirmact egitim felsefesinin benimsenmesiyle birlikte dgretmen yetistirme
programlarinin vazgecilmez bir pargasi olmustur (San, 1990; Adigiizel, 2013; Giiltekin Sun, 2020).
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Beden egitimi 6gretiminde yaratict drama, “somutlasmis 6grenme (embodied learning)”
modeli ile fiziksel hareketten, ifade ve siirece dayali bir gec¢isin en giiclii pedagojik araci olarak ifade
edilmektedir (Flynn, 2025). Geleneksel beden egitimi 6gretim yaklagimlari ile performans ve rekabet
odakl1 bir anlay1s merkezde iken, yaratici drama yaklasimi ile bu siirece hayal giicii, sosyal etkilesim
ve bedensel hikaye anlaticiligi gibi hareketi iletisim dili haline getiren anlayis merkeze alinmigtir
(Mosston & Ashworth, 2002; Fitzgerald, 2007; Soytiirk vd., 2012). Yaratic1 drama ile ortaya ¢ikan
biitlinciil yaklasim, 6grencinin fiziksel beceri kazanmasinin yani sira, kurgusal ¢catigmalar araciligryla
problem ¢6zme becerilerini gelistirmesini ve zihin-beden uyumunu kesfetmesini saglamaktadir
(Giiler, 2019; Agir, 2020).

Beden egitimi 6gretiminde yaratict drama temelli ¢calismalarin yapilandirilmis ve kurumsal
is birlikleriyle desteklendigi ifade edilebilir. Ozellikle ABD, Ingiltere ve Hong Kong merkezli
yapilmis c¢alismalarda dramanin okul sinirlarinda kalmadigi, “National Theatre” veya “Chicago
Arts Partnerships in Education (CAPE)” gibi kurumsal yerler ile is birligi igerisinde yiiriitildigii
saptanmistir (Turner vd., 2004; CAPE, 2025; Hui & Lau, 2006). Bu calismalar dramay1 okuma-
anlama, sosyal yetkinlik ve biligsel esneklik gibi farkli alanlar1 kapsayan bir 6gretim metodu olarak
konumlandirmaktadir (McKerrow, 1988; Peter, 2003; Snape vd., 2011).

Tiirkiye’de bu alanda yapilmis ¢alismalarin 6gretmen egitimi, mesleki 6z yeterlik inanglart
ve tutumlar {lizerinde yogunlastigi gorilmiistir (Orhan, 2020; Ustaoglu Hosver vd., 2020).
Tiirkiye’de arastirmacilar, yaratici dramayi Ozellikle beden egitimi 6gretmeni adaylarinin sinif
yonetimlerini, iletisim becerilerini ve yonteme kars1 gelistirdikleri akademik algilarini dlgebilmek
icin bir miidahale aract olarak kullanmiglardir (Giiler, 2019; Giiltekin Sun, 2020). Bu kapsamda
San (1999) ve Adigiizel (2006) tarafindan “hazirlik/isinma, canlandirma ve tartisma/degerlendirme”
seklinde kuramsallastirilan {i¢ agamali uygulama yapisinin énemli bir yontemsel ¢ergeve sundugu
goriilmektedir (Adigiizel, 2006; San, 1999; Giiler & Tuncel, 2023).

Uluslararas literatiirde ise yaratict dramanin duyusgsal ¢iktilar ile olan olumlu iliskisinin
akademik ve bilissel ¢iktilar ile de iliskili oldugu gériilmektedir. Ornegin, sanat temelli 6gretim
etkinlikleri ile 6grencilerin akademik basarilarini inceleyen ¢aligmalarda okuma-anlama, problem
¢ozme ve {lst diizey diisiinme becerilerinde anlamli iyilesmeler oldugu ortaya konulmustur
(Catterall, 2009). Benzer sekilde, siiregsel drama etkinliklerinin de elestirel diisiinme ve yansitici
O0grenme iizerinde etkisi oldugunu gosteren calismalar yapilmigtir (Bolton, 1984; O’Neill, 1995).
Bu c¢alismalarda dramanin yalnizca siradan bir etkinlik olmadigi, yapilandirmaci 6grenme
kurami ile uyumlu bir pedagojik arag¢ oldugu vurgulanmigtir. Buradan hareketle, beden egitimi
Ogretiminde yaratict drama, hareket temelli 6grenme ile biligsel alanin biitlinlestigi bir model olarak
konumlanabilmektedir.

Aragtirma kapsaminda incelenen tiim ¢aligmalara gore ilgili literatiirde birtakim arastirma
bosluklarinin oldugu belirlenmistir. Calismalarin biiyiik bolimiiniin ilkokul 6grencileri ve 6gretmen
adaylarina odaklandig1, calismalarda kisa siireli deneysel uygulamalarin ve nicel 6lgme araclarinin
kullanildig1 goriilmiistiir. Ayrica arastirmalarin farkli sosyo-kiiltiirel alanlarda, uzun vadeli etkileri
Olcen ve karsilastirmali analizler konusunda sinirli kaldigi saptanmistir. Nitekim Lee vd. (2015), sanat
temelli miidahalelerin etkilerine iligkin ¢caligmasinda dahi kullandig1 degiskenlerin ve uygulamalarin
sonugclar tizerindeki belirleyici roliine odaklanmistir. Bu durum mevcut arastirmalara gore, incelenen
alanin yalnizca sonug¢ odakli olmamasi gerektigini diisiindiirmektedir. Aksine, yontem, drneklem
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grubu, uygulama siiresi ve 6lgme araclar1 bakimindan bir biitiin olarak degerlendirilmesi gerektigini
ortaya koymaktadir. Bununla birlikte, egitimde yaratict drama alanima yonelik yapilmis giincel
bibliyometrik analizler, alanin 1981°’den bu yana tematik olarak sanat temelli uygulamalardan
sosyo-duygusal 6grenmeye dogru evrildigini gostermektedir (Ulubey & Evren Yapicioglu, 2026).
Ogretmen egitimi, bedenlesmis 6grenme ve disiplinler aras1 pedagojik modellerin ortaya ¢iktig1 son
donemlerde ve 6zellikle 2015 yili sonrasinda arastirma cesitliliginin ve kuramsal analizlerin arttig1
ortaya konulmustur (Ulubey & Evren Yapicioglu, 2026). Ozel gereksinimli 6grencilerin kaynastirma
stirecinde yaratic1 dramanin olumlu etkilerinin oldugu bildirilmistir (Bilgic & Alimterin, 2024).
Ayrica yaraticl drama uygulamalarinin duyussal alan kazanimlarina olan etkisini 6lgmek amaciyla
gelistirilen 6lgekler, alanin metodolojik derinligini gostermistir (Kirmizi, 2023). Bununla birlikte
drama temelli 6gretim etkinliklerinin fen bilimleri alaninda da uygulanabilir olmasi alanin disiplinler
arast uygulanabildigini gostermektedir (Bakkaloglu & Ozdemir, 2025).

Bu arastirmada beden egitimi Ogretiminde yaratici drama iizerine yapilmis ulusal ve
uluslararasi caligmalarin karsilastirmali bir bakis agisiyla analiz edilip raporlanmasi amaglanmaktadir.
Arastirmada incelenen ¢aligmalarin arastirma desenleri, 6rneklem profilleri, miidahale siireleri
ve temel bulgular sunularak ilgili literatiiriin sentezlenmesi ve metodolojik egilimleri ile varsa
arastirma bosluklarinin ortaya konulmasi hedeflenmektedir. Bu dogrultuda yaratict dramanin
beden egitimindeki rolii yalnizca kuramsal olarak degil, ampirik verilerin elestirel degerlendirmesi
iizerinden yeniden tanimlanabilecektir. Arastirmada elde edilecek bulgularin, gelecekte bu alanda
arastirma yapacak aragtirmacilara 6zellikle deneysel, boylamsal ve karma desenli aragtirmalar igin
bir ¢ergeve sunmasi beklenmektedir. Ayrica beden egitimi 6gretiminde yaratict dramanin bilimsel ve
uygulamali bir miidahale modeli olarak giiclendirilmesine katki saglayacagi diigiiniilmektedir.

Aragtirmanin amact ve hedeflenen sistematik inceleme ile asagidaki arastirma sorularina
yanit aramaktadir:

1. Beden egitimi O6gretiminde yaratict drama konusunu inceleyen caligmalarin genel
ozellikleri (y1l, iilke, yayin tiirli, yontem, aragtirma deseni, 6rneklem profilleri) nelerdir?

2. Ulusal ve uluslararasi calismalar1 karakterize eden metodolojik egilimler (incelenen
degiskenler, miidahale siiresi, temel bulgular) nelerdir?

3. Beden egitiminde yaratict drama ile ilgili ¢alismalarda en sik incelenen degiskenler
nelerdir?

4. Yaratict dramanin etkisinin rapor edildigi ¢iktilarin tematik analizlerinde ortaya cikan
egilimler nedir?

5. Arastirma yontemlerine gore ulusal ve uluslararasi aragtirmalardaki dagilim nasildir?
6. Deneysel ve miidahale iceren ¢aligmalarin tiirii ve siiresi nasil bir egilim gostermektedir?

7. Ulusal ve uluslararasi ¢aligmalarin yontemsel ve yapisal ozellikleri arasinda hangi
benzerlikler ve farkliliklar bulunmaktadir?

8. Incelenen ¢aligmalarin metodolojik bosluklart ve smirliliklarmin tematik dagilimi nasildir?
9. Yaratict drama literatiiriinde yeterince incelenmemis yas gruplar1 ve degiskenler nelerdir?

10. Yaratici dramanin beden egitimi 6gretimindeki roliine iligkin tematik egilimlerin gézlenen
egilim yonii ve pedagojik anlami agisindan durumu nasildir?
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Yontem

Arastirmanin Modeli

Arastirmada beden egitimi 6gretiminde yaratict drama ile ilgili ulusal (tez, kitap, kitap
boliimii, bildiri, makale) ve uluslararasi (tez, kitap, kitap bolimii, bildiri, makale) bilimsel
caligmalarin kapsamli bir sekilde incelenmesi amaclanmistir. Bu amag¢ dogrultusunda arastirma
sistematik bir derleme olarak tasarlanmistir. Sistematik derleme aragtirmalari, 6nceden belirlenmis
bir konuda yapilmig ¢alismalar1 belirlemeyi, degerlendirmeyi ve sentezlemeyi seffaf, tekrarlanabilir
ve yapilandirilmig bir siireg araciligiyla ortaya koymayi amaglamaktadir (Moher vd., 2009; Page vd.,
2021).

Arastirma kapsaminda yapilan inceleme, PRISMA 2020 kilavuzlarina gore (sistematik
inceleme c¢alismalar1 ve meta-analiz ¢alismalari i¢in tercih edilen raporlama 6geleri) uygun olarak
gerceklestirilmistir. Bu nedenle, arastirmanin amaci etki biiytikliiklerini ve iligkileri hesaplamak
olmadigindan meta-analiz yerine metodolojik egilimleri ve tematik yonelimleri tanimlamak i¢in
sistematik derleme tercih edilmistir.

Veri Kaynag

Oncelikle en ¢ok kullanilan ve en kapsamli alt1 veritaban1 olan; Google Scholar, Web of
Science, Scopus, Dergipark, YOK Ulusal Tez Merkezi ve EBSCO taranarak kapsamli bir literatiir
taramasi gerceklestirildi. Bu veritabanlarinda belirlenen konu ile ilgili taramalarda arama dizgesi
olarak; “physical education” OR “sport pedagogy” OR “movement education” OR “physical activity”
OR “sport sciences” AND “creative drama” OR “educational drama” OR “drama in education” OR
“process drama” kullanilmustir. Tiirkce veritabanlari olan Dergipark ve YOK Ulusal Tez Merkezi’nde
ise bu kavramlarin Tirk¢e kargiliklart kullanilmistir.

Taramalar baslik, 6zet ve anahtar kelimeleri iceren “konu (topic)” alaninda gergeklestirildi.
Beden egitimi 6gretimi ve beden egitimi pedagojisi ile yaratici drama uygulamalarinin kesisim
noktasinda yer alan ¢alismalar1 taramak ve bulmak arastirmanin temel stratejisi olarak belirlenmistir.
Elde edilen tiim kayitlar Microsoft Excel’e aktarilmis, veritabanlari arasinda yinelenen ¢aligsmalar
manuel olarak tespit edilerek kaldirilmistir. Alana iliskin kapsamli bir genel bakis saglamak amaciyla
zaman kisitlamasi getirilmemistir.

Dahil Etme ve Hari¢ Tutma Kriterleri
Asagida ifade edilen kriterleri karsilayan ¢alismalar aragtirmaya dahil edilmistir:

* Beden egitimi 6gretimi veya spor pedagojisi konularinda yaratici drama uygulamalarina
odaklanan c¢aligmalar,

» Hakemli dergi makaleleri veya yiiksek lisans/doktora tezleri olarak yayinlanmis ¢caligmalar
* Tam metin formatinda mevcut olan ¢alismalar

Asagidaki durumlarda ise galigmalar harig¢ tutulmustur.

* Beden egitimi ile dogrudan ilgisi olmayan egitimde drama konusunu ele alan ¢aligmalar.

» Tam metinlerine erisilemeyen ¢aligmalar.

* Veri tabanlarinda tespit edilen yinelenen kayitlar.
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Verilerin Toplanmasi ve Se¢imi

Aragtirmada tarama yapilarak elde edilen ¢alismalarin se¢im siirecinde PRISMA 2020 akis
yapist kullanilmistir. Ozellikle farkli veri tabanlarinda tekrar eden calismalar (n=3) belirlenmis ve
cikarilmistir. Baslik, 6zet ve anahtar kelimeler kapsaminda arastirmamizin inceleme alanina giren
tim kayitlar dahil edilme kriterlerine gére incelenmistir. Bu kapsamda kriterleri karsilamayan 3
caligma hari¢ tutulmus, kriterleri karsilayan diger tiim ¢aligsmalar nihai veri setine dahil edilmistir.
Sonug olarak nihai 6rneklem 30 ¢alismadan olusmustur. Tanimlama, tarama, uygunluk ve dahil etme
asamalarimi seffaf bir sekilde raporlamak igin bir PRISMA akis semast hazirlanmistir (Sekil 1).

Sekil 1
PRISMA Akas Diyagrami (Kaynak: Page vd., 2021)

[ Veritabanlar ve kayitlar araciligiyla galismalarin belirlenmesi ]

Veritabam arastirmasi
yoluyla tespit edilen kaytlar:

Google Scholar: 7 Tarama oncesinde kaldinlan

kayitlar:

ggg%igsa_d; ¢ > Yinelenen kayitlar kaldinldi (n = 3)
Sci - Konuya uygun olmayan olarak

\;‘Vg&%gc Isence- ! isaretienen kayitlar (n = 1)

Diger: 7

v

Kopyalar ve uygun olmayan
kayitlar ¢ikarildiktan sonar kalan
kayitlar (n = 34)

> Konu alanna uygun olmayan

T kayitl =34
aranan kayitlar (n ) Kayitlar (n = 4)

Y

Uygunluk agisindan
degerlendirilen kayitlar (n = 30)

v

Uygun olmayan veya
ulasilamayan kayitlar (n = 0)

Y

incelemeye dabhil edilen
calismalar (n = 30)
incelemeye dahil edilmeyen
calismalar (n = 8)
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Veri Cikarma

Arastirma kapsaminda elde edilen nihai veriler i¢cin Microsoft Excel’de yapilandirilmis bir
veri ¢ikarma formu gelistirildi. Her calisma icin degiskenler; calismanin adi, yazar(lar), yayin yil,
tilke, yayn tiirii (makale/tez), aragtirma yontemi (nicel, nitel, karma), arastirma tasarimi, 6rneklem
ozellikleri, incelenen degiskenler, miidahale siiresi (varsa), 6nemli bulgular seklinde kodlandi. Bu
yapilandirilmis kodlama, ¢caligmalar arasinda sistematik bir karsilastirma yapilmasini saglamistir.

Verilerin Analizi
Arastirmada elde edilen nihai ¢alismalarin analizi iki asamada gergeklestirilmistir.
1. Asama: Tanimlayici igerik Analizi

Caligsmalar ilk olarak tanimlayici bir sekilde analiz edilerek kullanilan yontem ve arastirma
desenine gore dagilimlar, iilkelere gore egilimler, yaymn tiirleri, arastirma tasarimlart ve siklikla
incelenen degiskenler belirlenmistir. Alanin yapisal 6zelliklerini haritalandirmak i¢in sikliklar ve
kategorik gruplamalar olugturulmustur.

2. Asama: Tematik Sentez

Elde edilen caligmalara yapilan tanimlayici siniflandirmanin ardindan, ¢aligmalarin 6nemli
bulgularini sentezlemek icin tematik bir analiz yaklasimi kullanilmistir (Braun & Clarke, 2006). Bu
analiz ile incelenen ¢alismalarin metodolojik bosluklar1 ve sinirliliklari, yeterince incelenmemis yas
gruplar1 ve degiskenleri ile yaratict dramanin beden egitimi 6gretimindeki dnemine iliskin egilimler
ortaya konulmustur. Bu ikili analitik yaklasim, literatiiriin hem yapisal haritalandirilmasini hem de
yorumlayici sentezini mimkiin kilmistir.

Gegerlilik ve Seffafik

Seffaflik ve tekrarlanabilirlik, sistematik incelemelerin temel ilkeleridir (Page vd., 2021). Bu
nedenle:

* Arama stratejisi agikca bildirilmistir.

¢ Dahil etme ve hari¢ tutma kriterleri acik¢a tanimlanmistir.

e Tarama siireci PRISMA kilavuzlarina uygun olarak gerceklestirilmistir.

* Veri ¢ikarma prosediirleri standartlagtirilmistir.

Bu adimlar, metodolojik titizligi artirmak ve se¢im dnyargisini en aza indirmek i¢in atilmistir.
Arastirma ve Yayin Etigi

Bu c¢alisma, kamuya acik ulusal ve uluslararasi akademik yaymlarin sistematik derleme
yontemiyle incelenmesine dayanmaktadir. Arastirmada insan katilimcilardan dogrudan veri
toplanmamus; kisisel veri, deneysel miidahale veya gizli belge kullanilmamistir. Calismalar 6nceden
belirlenen dahil etme ve harig tutma dlgiitleri dogrultusunda secilmis; analiz ve raporlama siireglerinde
bilimsel diirtistliik, nesnellik ve dogru kaynak gosterme ilkelerine uyulmustur. Bu nedenle etik kurul
onay1 gerekmemektedir.
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Bulgular

Aragtirmanin bu bolimiinde nihai olarak incelenmesine karar verilen 30 bilimsel ¢alismanin
tanimlayiciigerik analizleri ve tematik sentezleri tablolar halinde sunulmustur. Bu kapsamda ilk olarak
incelenen ¢alismalarin genel bilgileri (tiir, {ilke, yontem, arastirma deseni ve orneklem 6zellikleri)
ve incelenen degiskenler, miidahale siiresi ve temel bulgulara ait analizler tablo olarak sunulmustur.
Daha sonra yapilan analizlerde ise sirasiyla; beden egitiminde yaratici drama ile ilgili ¢aligmalarda en
sik incelenen degiskenlere, yaratic1 dramanin etkisinin rapor edildigi ¢iktilarin tematik analizlerinde
ortaya ¢ikan egilimlere, arastirma yontemlerine gore ulusal ve uluslararasi arastirmalardaki dagilima,
deneysel ve miidahale iceren caligmalarin tiirii ve siiresine, ulusal ve uluslararasi ¢alismalarin
yontemsel ve yapisal 6zelliklerinin kargilagtirmasina, incelenen ¢alismalarin metodolojik bosluklari
ve sinirhiliklarinin tematik dagilimina, yaratict drama literatiiriinde yeterince incelenmemis yas
gruplar1 ve degiskenlere ve yaratict dramanin beden egitimi 6gretimindeki roliine iligkin tematik
egilimlerin gozlenen egilim yonii ve pedagojik anlamina iliskin tablolara yer verilmistir.

Tablo 1
Incelenen Calismalarin Yil, Tiir, Ulke, Yontem, Arastirma Deseni ve Orneklem Ozelliklerine Gére
Dagilim
Kaynak Yil Ulke Tir  Yoéntem Arastirma Orneklem
Deseni
Deniz vd., 2012  Tirkiye  Makale Nicel Deneysel 11 Universite
(2012) Desen Ogrencisi
Orhan (2020) 2020  Tirkiye  Makale Nicel Betimsel 69 Ogretmen aday1
Tarama
Bhuyan (2025) 2025 Hindistan = Makale Nitel Tematik Egitmenler ve
Analiz Ogrenciler
(Gozlem/
Goriigme)
Soytiirk (2007) 2007  Tiirkiye Tez Karma  Yari Deneysel 30 Ogrenci (9-11
(On-son test yas)
kontrol gruplu)
Erdeveciler 2016  Tirkiye Tez Nicel  Yari Deneysel 150 Spor
(2016) (Esitlenmemis yoneticiligi/
kontrol gruplu) antrenOrliik
Ogrencisi
Mandiral 2019  Turkiye Tez Nicel On-son test 32 Geng basketbolcu
(2019) kontrol gruplu (Ul1o)
deneysel
Giuler (2019) 2019  Tirkiye Tez Nicel = Tam Deneysel 47 Beden egitimi
(On-son test Ogretmen aday1
kontrol gruplu)
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Giiltekin Sun 2020  Tirkiye Tez Nicel Betimsel 120 Ogretmen aday1
(2020) (Tarama
modeli)
Agir (2020) 2020  Tiurkiye Tez Karma On-son test 75 Ortaokul
kontrol gruplu Ogrencisi
deneysel
Yiicekaya 2021  Tiirkiye Tez Nicel = Tam Deneysel 48 Ortaokul
(2021) (On-son test  dgrencisi (8. smif)
kontrol gruplu)
Yolcu (2021) 2021  Tiirkiye Tez Nicel On-son test 30 Elit kadin
kontrol gruplu voleybolcu
deneysel
Pickard & 2021 Ingiltere Kitap N/A N/A N/A
Maude (2014) Bolimii
Andersen 2004 ABD Makale Nitel Kavramsal/ N/A
(2004) Kuramsal
Analiz
Lavin (2008) 2008  Ingiltere Kitap N/A N/A N/A
Konstantinidou 2011 Yunanistan Makale Nitel  Igerik Analizi 96 Beden egitimi
vd., (2011) Ogretmeni
Norris (2016) 2016  Kanada Makale Nitel Metodolojik N/A
Analiz
Giil & Caglayan 2017  Tiirkiye  Makale Nicel On-son test 39 Beden egitimi
(2017) (Tek grup) Ogretmen aday1
Freeman vd. 2003 ABD Makale Nicel Solomon 4'lii 237 Ogrenci (3. ve
(2003) Grup Deseni 4. Smif)
Korkmaz & 2004  Tiirkiye  Makale Nicel Betimsel Okul 6ncesi ve smif
Erol (2010) (Gozleme Ogretmenleri
dayal1)
Dow & Vetere 2025 ABD Kitap N/A N/A N/A
(2025) Bolimii
Akkogaoglu 2016  Tiirkiye = Makale Nitel ~ Tarama (igerik 102 Kiilttr
Cayir vd., analizi) Ogretmeni
(2016)
Jefferson- 2022 Avustralya Makale Nitel Pedagojik N/A
Buchanan Analiz
(2022)
Hendrix vd., 2012 ABD Makale  Karma Eylem 38 Ustiin yetenekli
(2012) Arastirmast  dgrenci (4-5. sinif)
Arda- 2025 ABD Makale Nitel Yansitict 12 Ogretmen aday1
Tung¢demir Tematik (kadin)
(2025) Analiz
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Ustaoglu 2020  Tirkiye — Makale Nicel On-son test 25 Beden egitimi

Hosver vd., (Tek grup) Ogretmen aday1
(2020)
Ma & Du 2025 Cin Makale Nicel Karma 20 Otizmli gocuk
(2026) Deneysel (ASD)
Desen (On-son
test kontrol)
Sahni (2007) 2007 Hindistan Kuramsal Nitel — Kavramsal N/A
makale Kuramsal c¢oziimleme
/ Felsefi
analiz
Giiler & Tuncel 2023  Tiirkiye ~ Makale Nicel = Tam Deneysel 47 Beden egitimi
(2023) (On-son test Ogretmen aday1
kontrol gruplu)
Guli vd., (2013) 2013 ABD Makale  Karma  Eslestirilmis 18+ Miidahale grubu
Kontrol genci
Gruplu Deney
+ Goriisme
Uzundz & 2017  Tirkiye  Makale  Karma GOomiili 64 Ogretmen aday1
Demirhan Karma
(2017) Desen (Yar1
deneysel)

Not: N/A: Uygulanamaz / Caligmada belirtilmemistir.

Tablo 1°de, incelenen c¢aligmalarin genel bilgileri verilmistir. Toplamda 30 bilimsel
calismanin incelendigi ve bu g¢alismalarin 2003-2025 yillar1 arasinda yayimlandigi goriilmektedir.
2016 y1l1 ve sonrasinda ise bu alanda yapilan ¢alismalarin yogunlastig1 goriilmektedir. Calismalarin
¢ogunun Tirkiye’de (n=16) yapildig1 belirlenmistir. Tiirkiye’yi ABD (n=6) izlemektedir. Bunun
disinda Ingiltere (n=2), Hindistan (n=2), Yunanistan (n=1), Kanada (n=1), Avustralya (n=1) ve Cin
(n=1) kaynakli calismalar bulunmaktadir. Bu dagilim, yaratict drama ve beden egitimi alanindaki
calismalarin 6zellikle Tiirkiye baglaminda yogunlastigini gostermektedir. Cografi dagilima gore
yaratict dramanin beden egitiminde kullanilmas1 hem ulusal hem de uluslararasi diizeyde bir arastirma
konusu oldugunu ortaya koymaktadir.

Yayin tiirii agisindan degerlendirildiginde, ¢alismalar agirlikli olarak makale (n=19) tiiriinde
yer almaktadir. Tiirkiye’de ise Ozellikle lisansiistii tez ¢alismalarinin (n=8) yogunlukta oldugu
belirlenmistir. Kitap (n=1) ve kitap boliimii (n=2) ¢aligmalarinin da yapildigi tespit edilmistir. Yaratici
dramanin uygulama temelinde ele alindig1 ve 6zellikle beden egitiminin uygulama temelli yapisindan
dolay1 ¢alismalarin bu yonde gerceklestirildigi goriillmektedir. Yontem olarak calismalarda nicel
(n=15) agirlikli yéntemlerin kullanildig1 belirlenmistir. Ozellikle on-test son-test kontrol gruplu
deneysel desenler ile yar1 deneysel desenler (n=12) ve karma deneysel/eylem arastirmasi (n=4)
siklikla tercih edilmistir. Nicel yontemin yani sira nitel ve karma yontemler de tercih edilmistir.
Ozellikle nitel yontemle gerceklestirilen ¢alismalarda tematik analiz, icerik analizi ve kavramsal
coziimlemeler 6ne ¢ikmaktadir. Calisma gruplart incelendiginde; 6gretmen aday1 (n=8), 6zel grup
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ASD/iistlin yetenekli (n=7), ortaokul 6grencisi (n=3), elit/geng sporcu (n=3), ilkokul 6grencisi (n=3),
ogretmen (n=3) seklinde bir dagilimin gortldigii belirlenmistir. Bu dagilima gore yaratict dramanin
hem 6gretmen egitimi hem de okul temelli uygulamalar kapsaminda incelendigi goriilmektedir.

Yapilan calismalarin yaratict dramay1 agirlikli olarak deneysel ve uygulama temelli ele
aldig1, bununla birlikte farkli yontemler ve desenlerle caligmalarin metodolojik kurgusunun
olusturuldugu sdylenebilir. Bu ¢esitlilik yaratici dramanin beden egitimi 6gretiminde farkli sekillerde

degerlendirildigini ortaya koymaktadir.

Tablo 2

Dahil Edilen Calismalarda Incelenen Degiskenler, Miidahele Siireleri ve Temel Bulgular

Temel Bulgular

Oryantiring sporunun drama ile
ogretilmesinin kisilik boyutlarindan
"uyumluluk" {izerinde anlaml etkisi

saptanmamigtir.

Cinsiyet ve boliime gore dramaya
yonelik tutumlarda anlamli bir fark
bulunmamustir.

Dramanin beden egitiminde
kapsayici ve ifade edici bir pedagojik
ara¢ oldugu sonucuna varilmistir.

Drama yontemi, hareket becerilerinin
orlintiilesmesinde komut yontemine
gore daha etkilidir.

Yaratic1 drama egitimi, deney
grubundaki 6grencilerin 6z liderlik
becerilerini anlamli diizeyde
artirmistir.

Farkindalik temelli drama programu,
basketbolcularin dayaniklilik
ve 6zgiiven diizeylerini olumlu
etkilemistir.

Drama ydntemi, 6gretmen
adaylarinim iletisim ve sinif yonetimi
yeterliklerini anlamli artirmistir.

Dramaya yonelik tutumlar cinsiyet
ve okunan boliime gore anlaml
farklilik gdstermektedir.

Kaynak incelenen Degiskenler Miidahale Siiresi
Deniz vd., Bes faktorli kisilik 10 Hafta
(2012) boyutlart
Orhan (2020) Dramaya yonelik N/A
tutumlar, cinsiyet,
bolim
Bhuyan (2025) Yaratici hareket, 4 Hafta
duygusal zeka
Soytiirk (2007) Temel hareket 8 Hafta
becerileri, hatirlama
diizeyleri
Erdeveciler Oz liderlik becerileri 12 Hafta
(2016)
Mandirali  Psikolojik dayaniklilik, 8 Hafta
(2019) Ozgiiven, stresle basa
¢ikma
Giler (2019) Smif yonetimi 6z 12 Hafta
yeterligi, iletisim
becerileri
Giltekin Sun Yaratici drama N/A
(2020) diizeyleri ve tutumlar
Agir (2020) Ozel gereksinimli 8 Hafta

akranlara yonelik tutum
ve duygudaslik

Hem drama hem de biitiinlesik beden
egitimi, engelli akranlara yonelik
tutumu olumlu gelistirmistir.
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Yiicekaya Beden egitimi dersi 8 Hafta (23 Cevrimigi yaratici drama etkinlikleri,
(2021) degerleri (saygt, oturum) beden egitimi dersi deger diizeylerini
0zdenetim vb.) anlamli sekilde artirmigtir.
Yolcu (2021) [letisim, 6zgiiven, 8 Oturum Yaratici drama programi,
takim birlikteligi voleybolcularm iletisim ve giiven
diizeylerini anlamli sekilde
yiikseltmistir.
Pickard & Yaratic1 beden egitimi N/A Dans, jimnastik ve oyunlar
Maude (2014) Ogretimi araciligryla yaratici 6gretim
yaklagimlar sunulmaktadir.
Andersen Egitimde drama ve N/A Dramanin "mis gibi" diinyalar
(2004) bilissel siirecler tizerinden 6grenme ve bilis
iizerindeki etkileri tartisilmistir,
Lavin (2008) Beden egitiminde N/A Cocuklarin potansiyellerine ulagsmasi
yaratict yaklasimlar i¢in yaratici beden egitimi yontemleri
derlenmistir.
Konstantinidou Ogretmenlerin N/A Ogretmenlerin yaraticihig tesvik
vd., (2011) yaraticilik algilar eden etkinliklere ve bu konudaki
0znel teorilerine odaklanilmistir.
Norris (2016)  Bir arastirma yontemi N/A Dramanin veri toplama, analiz ve
olarak drama sunumda bir aragtirma metodolojisi
olma potansiyeli vurgulanmstir.
Gl & Psikolojik iyi olus 1 Dénem Drama dersi sonrast 6gretmen
Caglayan adaylarinin psikolojik iyi olus
(2017) diizeylerinde anlamli gelisim
gdzlenmistir.
Freeman vd.  Benlik kavrami, sosyal 18 Hafta Yaratict dramanin incelenen
(2003) beceriler, sorunlu degiskenler iizerinde istatistiksel
davranmiglar olarak anlamli bir etkisi
bulunmamustir.
Korkmaz & Beden egitimi N/A Farkli branglardaki 6gretmenlerin
Erol (2010) etkinliklerine bakis beden egitimi uygulamalarindaki
acist yeterlilikleri karsilastirilmigtir.
Dow & Vetere Sosyo-duygusal N/A Yaratict drama ve beden egitiminin
(2025) gelisim ve motor uyumu iizerine kuramsal ¢ergeve
gelisim sunulmustur.
Akkocaoglu Hizmet i¢i egitimde 5 Giin (30 Saat) Ogretmenler egitimi hem kisisel
Cayirvd.,  yaratici drama goriisleri gelisim hem de bir 6gretim yontemi
(2016) olarak ¢ok faydali bulmustur.
Jefferson- Temel hareket N/A FMS 6gretiminde oyun temelli
Buchanan  becerileri (FMS), oyun pedagojinin geleneksel yontemlere
(2022) temelli 6grenme gore avantajlari savunulmustur.
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Hendrix vd., Fen 6grenimi ve bilime N/A Yaratici dramanin sorgulama temelli
(2012) kars1 tutum fen programlarinda kavramsal
O0grenmeyi artirdigi saptanmistir.
Arda- Oyun yoluyla 6grenme N/A Yaratici dramanin 6gretmen
Tungdemir algilar adaylarinda elestirel ve yaratici
(2025) diisiinmeyi gelistirdigi belirlenmistir.
Ustaoglu Dramaya yonelik 1 Dénem Drama egitimi sonrasi adaylarin
Hosver vd., tutumlar derse yonelik tutumlarinda anlamh
(2020) artls saptanmistir.
Ma & Du ASD cekirdek N/A Egitim dramasi ve fiziksel aktivite
(2026) semptomlari, fiziksel birlesimi, otizmli ¢ocuklarda kisith
uygunluk davraniglart azaltmig ve kondisyonu
artirmistir.
Sahni (2007) “Benlik (self)”, N/A Drama egitiminin bireyin benlik
“home”, hayal giicii insasinda ve “diinyada evinde
(imagination), 6z-bilgi hissetme” duygusunun gelisiminde
(self-knowledge), rol oynadig1 savunulmaktadir. Egitim
Ozgiirlesme (moksha), siireci 6z-bilgi ve 6z-yaratim siireci
Bond’un monad olarak kavramsallastirilmigtir.
kavrami
Giler & Siif yonetimi 6z 12 Hafta Drama ydnteminin iletisim
Tuncel (2023) yeterligi, iletigim ve yeterlik {izerindeki etkisi
becerileri kanitlanmistir.
Guli vd., Sosyal yetkinlik (ASD 24 Saat SCIP programinin s6zel olmayan
(2013) ve NLD) sosyal alg1 ve iglevsellik lizerinde
iyilestirici etkisi saptanmistir.
Uzunoz & Elestirel diisiinme 10 Hafta Yaratic1 drama egitimi, beden egitimi
Demirhan egilimleri ve becerileri O0gretmen adaylarinin elestirel
(2017) diisiinme puanlarint anlamh diizeyde
ylikseltmistir.

Tablo 2°de, arastirmaya dahil edilen galismalarda incelenen degiskenler, miidahale siireleri
ve temel bulgulara ait sonuglar gosterilmistir. Incelenen calismalarda degiskenlerin dagilimi, beden
egitiminde yaratict dramanin ¢ok farkli boyutlar tizerinden ele alindigin1 géstermektedir. Degiskenler;
psikososyal ozellikler, pedagojik yeterlilikler, motor ve fiziksel gelisim parametreleri ve kuramsal/
algisal boyutlara gore dort kategoride degerlendirilmistir.

Psikososyal ozellikleri degisken olarak ele alan calismalarda; Ozgiiven, psikolojik
dayaniklilik, duygudaslik, psikolojik iyi olus, benlik kavrami, sosyal beceriler ve tutum gibi 6zellikler
incelenmistir. Ozellikle dgretmen adaylar1 ve geng elit sporcular iizerinde yapilan deneysel desenli
caligmalar, yaratict drama etkinliklerinin iletisim becerileri, 6z yeterlik ve sosyallesme iizerinde
olumlu etkiler meydana getirdigini ortaya koymuslardir. Ancak benlik kavrami ve kisilik 6zellikleri
lizerine yapilan bazi ¢aligmalarda istatistiksel bir anlamlilik bulunmamistir. Bu durum yaratici
dramanin tiim psikolojik degiskenler iizerinde ayni etkiye sahip olmadigini1 gostermektedir. Genel bir
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ifade kullanmak gerekirse, deneysel calismalarin biiylik cogunlugunda yaratic1 drama etkinliklerinin
incelenen degiskenler iizerinde olumlu etkileri oldugu ortaya konulmustur.

Pedagoji ve o6gretmenlik meslegine yonelik yapilan ¢alismalarda sinif yonetimi, iletigim
becerileri, elestirel diisiinme ve 6gretim yeterlikleri gibi degiskenlere odaklanilmistir. Bu ¢alismalarda
agirhikli olarak yaratici drama uygulamalarimin 6gretmenlik meslegine yonelik yeterlik algisini
olumlu yonde etkiledigi sonucuna ulagilmistir. Ortaya ¢ikan bu bulgu, yaratict dramanin yalnizca
ogrencilerin psikososyal 6zelliklerine yonelik degil, 6gretmen egitimi alaninda da etkili bir 6gretim
stratejisi olarak kullanilabilecegini gostermektedir.

Motor beceri ve fiziksel gelisim parametrelerine odaklanan ¢alismalarda, 6grencilere ve
sporculara temel hareket becerilerinin kazandirilmasi hedeflenmistir. Bu ¢alismalarda yaratici drama
temelli etkinliklerin, hareket oOrtintiilerinin kazandirilmasinda ve performansin ortaya ¢ikmasinda
olumlu sonuglar olusturdugu ortaya konmustur. Ancak uzun siireli bazi deneysel calismalarda anlamli
bir etki saptanmadig1 da raporlanmustir.

Kuramsal yaklasimi benimseyen calismalar yaratici dramay1 bir miidahale programi olarak
degil, pedagojik ve felsefi bir zeminde ele almistir. Yaratict dramanin dgretim siireglerinde anlama,
benlik insasi, hayal giicii ve kapsayicilik kavramlart agisindan 6nemli oldugu ifade edilmistir.
Ozellikle son yillarda yapilan galismalarda yaratict dramanin sosyo-duygusal boyutu ve kapsayicilik
boyutuna odaklanildig1 belirlenmistir.

Calismalar miidahale siireleri bakimindan incelendiginde, genellikle 8-12 hafta araliginda
planlandig1 belirlenmistir. Bununla birlikte, 4 haftalik ve 24 saatlik daha kisa programlar da mevcuttur.
Uzun donemli programlarin ise siirl oldugu tespit edilmistir. Genel olarak bakildiginda, yaratici
drama temelli uygulamalarin kisa ve orta diizeyde planlandigi sonucuna ulagilmistir.

Tablo 3

Yaratict Dramanin Etkisini Ol¢mek Icin Incelenen Degiskenlerin Frekans ve Yiizde Dagilimi

Degisken Kategorisi f % Inceleyen Calismalar

Dramaya yonelik tutum, algt 5 16.7 Orhan (2020); Giiltekin Sun (2020); Akkogaoglu Cayir

ve goriisler vd. (2016); Ustaoglu Hogver vd. (2020); Bhuyan (2025)
Iletisim becerileri ve 4 133  @Giler (2019); Giiler & Tuncel (2023); Yolcu (2021);
yeterliligi Arda-Tungdemir (2025)
Ozgiiven 3 10.0 Mandirali (2019); Yolcu (2021); Arda-Tungdemir (2025)
Sosyal beceriler 3 10.0 Freeman vd. (2003); Agir (2020); Guli vd. (2013)
Temel hareket becerileri / 3 10.0 Soytiirk (2007); Jefferson-Buchanan (2022); Ma & Du
Fiziksel uygunluk (2026)
Smif yonetimi 6z yeterligi 2 6.7 Gtiler (2019); Giiler & Tuncel (2023)
Psikolojik iyi olug / 2 6.7 Mandirali (2019); Giil & Caglayan (2017)
Dayaniklilik

Elestirel diisiinme egilimleri 2 6.7  Uzunoz & Demirhan (2017); Arda-Tungdemir (2025)

Diger degiskenler (6z liderlik, 6 20.0 Deniz vd. (2012); Erdeveciler (2016); Yiicekaya (2021);
degerler, kisilik, empati, Ma & Du (2026); Hendrix vd. (2012); Sahni (2007)
bilime karg1 tutum vb.)
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Tablo 3’te beden egitiminde yaratict dramanin etkisini 6lgmek i¢in kullanilan degiskenler
ve frekanslar1 verilmistir. En yiiksek frekansa sahip olan “dramaya yonelik tutum, algi ve goriisler”
kategorisi (f=5), ozellikle 6grenciler ve 6gretmen adaylar1 iizerinde yapilan ¢alismalardan elde
edilmistir. Bu ¢aligmalarda yaratic1 drama uygulamalarina yonelik 6n yargi, beklenti ve derse yonelik
tutum tizerinde durulmustur. Bu noktada ¢alismalarin yaratic1 dramay1 6ncelikle kabul diizeyinde ve
algisal boyutlarda ele aldig1 ifade edilebilir. Yaratici drama yonteminin uygulanabilirliginden daha
cok katilimcilarin yaratict drama yontemine yonelik tutum ve algilarinin 6l¢iilmesi dikkat ¢ekici bir
bulgu olarak gdéze carpmaktadir.

En ¢ok incelenen ikinci kategori ise “iletisim becerileri ve yeterliligi” kategorisidir (f=4).
Etkilesim, rol alma ve grup calismasi gibi faktorlerin yer aldigi iletisim temelli degiskenlerin sik
incelenmesi olduk¢a dogal bir durumdur. Bu durum yaratict dramanin sosyal iletigimi artiran bir
pedagojik arag olarak kullanildigini gostermektedir. “Ozgiiven” ile “sosyal beceriler” kategorileri
de diger en ¢ok kullanilan degiskenler arasindadir (f=3). Ozellikle sporcular ve dgretmen adaylar
ile yapilan calismalarda 6zgiivenin performans ve mesleki yeterlilik algisi ile iligkilendirildigi
belirlenmistir. Bu calismalarda yaratict dramanin problemli davranislar ve sosyal uyum iizerindeki
etkisini incelemek amaciyla sosyal yetkinlik ve akran etkilesimi degiskenleri kullanilmistir. Bu
nedenle yaratict dramanin sosyo-duygusal gelisim odakli bir yonelime sahip oldugu ifade edilebilir.

Beden egitimi ve spor ile daha dogrudan iliskili olan “femel hareket becerileri/fiziksel
uygunluk” kategorisi (f=3) yine One ¢ikan degiskenler arasindadir. Bu kategori motor gelisim
perspektifini yansitan bir kategoridir. Bu g¢aligmalar, yaratict dramanin yalnizca duyussal degil
psikomotor beceriler lizerinde de etkili olabildigini ortaya koymaktadir. Ancak bu alanda psikomotor
becerilerin psikososyal degiskenlere gore daha az calisilmis olmasi, yaratict dramanin sosyal ve
pedagojik boyutlara yogunlastigini diislindiirmektedir.

“Sinif yonetimi oz yeterligi” (f=2), “psikolojik iyi olus ve dayamiklilik” (f=2), “elestirel
diistinme egilimleri” (f=2) gibi degiskenlerin daha az sayida ¢alisildig1 belirlenmistir. Bu kategoriler
ozellikle Ogretmen egitiminde yaratict dramanin mesleki tutum ve biligsel gelisim acisindan
degerlendirildigi ¢aligmalarda kullanilmigtir. Frekanslarmin diisiik olmasi, bu alanda daha fazla
caligmaya ihtiya¢ duyuldugunu gdstermektedir. Bu kategorilerin disinda, 6z liderlik, beden egitimi
dersi degerleri, kisilik boyutlari, empati ve bilime karsi tutum gibi degiskenlerin c¢alisildigi, tekli
caligmalar mevcuttur. Bu bulgu, alanin degisken olarak ¢esitliliginin fazla oldugunu gosterirken ayni
zamanda hentiiz sistematik bir arastirma alaninin olugsmadigini da diisiindiirmektedir.

Son olarak, yapilan tiim nicel ¢alismalarda cinsiyet, yas, boliim, spor bransi ve spor deneyimi
gibi demografik degiskenlerin kullanildigi belirlenmistir. Bu ¢alismalarda degiskenlerin bagimsiz
arastirma konusu olmak yerine kontrol degiskeni olarak kullanildigi saptanmistir. Bu kapsamda genel
olarak tiim ¢aligmalar ve elde edilen kategoriler degerlendirildiginde, literatiiriin yaratict dramay1
en ¢ok tutum, iletisim ve sosyo-duygusal gelisim temelinde ele aldigi belirlenmistir. Psikomotor
gelisimin ise daha sinirlt oldugu goriilmiistiir.
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Tablo 4
Dagilimi Yaratict Dramanin Etkisinin Rapor Edildigi Ciktilar ve Frekans Dagilimlar

Ana Kategori Alt Cikt1 f % flgili Cahsmalar
Psikolojik ve Oz giiven 2 12.5 Mandirali (2019); Yolcu (2021)
Duyussal Ciktilar  pgikolojik dayantklilik 1 63  Mandirali (2019)

Psikolojik iyi olug 1 6.3 Gl & Caglayan (2017)

Dramaya yonelik tutum 3 18.8  Ustaoglu Hosver vd. (2020); Orhan

(2020); Giiltekin Sun (2020)

Toplam (Psikolojik 7 438
Alan)
Sosyallesme ve [letisim becerileri 3 18.8  Giiler (2019); Yolcu (2021); Arda
[letisim Becerileri Tuncdemir (2025)
Empati / akran tutumu 1 6.3 Agir (2020)
Sosyal is birligi 1 6.3 Soytiirk (2007)
Toplam (Sosyal 5 313
Alan)
Biligsel ve Temel hareket becerileri 1 6.3 Soytiirk (2007)
Psikomotor Hatirlama / kalicilik 1 6.3 Soytiirk (2007)
Gelisim Elestirel diisiinme 1 63  Uzundz & Demirhan (2017)
Toplam (Biligsel- 3 18.8
Psikomotor Alan)
Degerler ve Spor degerleri 1 6.3 Yiicekaya (2021)
Mesleki Yeterlik  Liderlik 1 63 Erdeveciler (2016)
Sinif yonetimi 6z yeterligi 1 6.3 Giler (2019)
Ogretmen farkindalig 1 63 Akkocaoglu Cayir vd. (2016)
Toplam (Degerler- 4 250
Mesleki Alan)
Genel Toplam 16 100.0

Tablo 4’te yaratici dramanin etkisinin ortaya konuldugu caligmalarm tematik analizleri ve
frekanslart verilmigtir. Etki dagilimina bakildiginda, en yiiksek frekansa sahip olan kategorinin
“psikolojik ve duyussal ¢iktilar” (f=7) oldugu goriilmektedir. Dramaya yonelik tutum, 6z giiven,
psikolojik dayaniklilik ve psikolojik iyi olus degiskenlerinin oldugu bu kategori, bireyin 6grenme
stirecine katilimin1 destekleyen pedagojik aracin yaratict drama oldugunu gostermektedir. Ayrica
bireyinigsel denge ve problemli davraniglarla bas etme becerilerinin de yaratict dramaile desteklendigi
ifade edilebilir.

Bir diger yiiksek frekansa sahip kategorinin “sosyallesme ve iletisim becerileri” (f=5)
oldugu goriilmektedir. Yaratici drama etkinliklerinin grup etkilesimine dayali olmasi, rol alma ve
deneyimleme siireglerini beraberinde getirmektedir. Bu siiregler ile hem s6zel hem de s6zel olmayan
iletisim becerilerinde anlaml etkilerin bulundugu ortaya konulmustur. Ozellikle sosyallesme ve
is birligi, empati ve akranlara yonelik olumlu tutum, yaratict drama etkinliklerinin bireysel degil
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toplumsal ¢iktilarinin da oldugunu gostermektedir. Bu kapsamda ulasilan bulgular, yaratict dramanin
“vasanti temelli sosyal 6grenme” niteligi ile ortiistiglini gostermektedir.

Yaratict drama ile ilgili yapilan ¢alismalarda “bilissel ve psikomotor” alanlara iligkin
bulgularin daha siirli oldugu belirlenmistir (f=3). Yapilan bu sinirh ¢alismalarda, yaratici dramanin
ogrenmenin kalicilig1 ve temel hareket becerilerinin gelistirilmesi {izerinde olumlu etkilerinin oldugu
ortaya konmustur. Bu alandaki ¢aligma sayisinin azligi, beden egitimi kapsaminda motor ve bilissel
kazanimlara yonelik daha fazla bilimsel ¢alismaya ihtiya¢ duyuldugunu gostermektedir. “Degerler
ve mesleki yeterlik” (f=4) boyutunda ise liderlik, sinif yonetimi 6z yeterligi ve 6gretmen farkindaligi
gibi degiskenlerin anlaml farklilagtigi raporlanmistir. Bu kapsamda, yaratici dramanin iletisim
becerileri, 6z giiven, sosyal uyum ve elestirel diisiinme gibi yasam becerileri iizerinde etkisini
arastiran caligmalar daha yogunken, motor performansa odaklanan c¢alismalarin nispeten daha az
sayida oldugu tespit edilmistir. Bu alanin gelecekteki ¢alismalar igin gelisime agik bir alan oldugu
ifade edilebilir.

Tablo 5
Arastirma Yontemlerine Gore Dagilim

Arastirma f % ilgili Calismalar

Yontemi

Nicel 14 452 Deniz vd. (2012); Orhan (2020); Erdeveciler (2016);
(Quantitative) Mandirali (2019); Giiler (2019); Giiltekin Sun (2020);

Yiicekaya (2021); Yolcu (2021); Giil & Caglayan (2017);
Freeman vd. (2003); Korkmaz & Erol (2010); Ustaoglu
Hosver vd. (2020); Ma & Du (2026); Giiler & Tuncel (2023)
Nitel (Qualitative) 7  25.8 Bhuyan (2025); Andersen (2004); Konstantinidou vd. (2011);
Norris (2016); Jefferson-Buchanan (2022); Tuncdemir (2025);
Akkocaoglu Cayir vd. (2016)
Karma (Mixed 5 16.1 Soytiirk (2007); Agir (2020); Hendrix vd. (2012); Guli vd.

Methods) (2013); Uzunoz vd. (2017)
Kitap / Kitap 397 Pickard vd. (2021); Lavin (2008); Dow & Vetere (2025)
Boliimii

Diger (Kuramsal 1 32 Sahni (2007)
felsefi analiz)
Toplam 30 100

Tablo 5’te aragtirma kapsaminda incelenen ¢aligsmalarin aragtirma yontemlerine gore dagilimi
sunulmustur. Calismalarin agirlikli ¢cogunlugunun nicel desenlere gore tasarlandigi goriilmektedir
(f=14). Bu ¢alismalarin cogunda deneysel ya da betimsel tarama modelleri tercih edilmistir. Ogretmen
adaylarina yonelik yapilan ¢alismalarda tutum ve 6z-yeterliklerin 6l¢eklerle 6l¢iildiigi, sporculara
yonelik yapilan calismalarda ise On-test son-test kontrol gruplu deneysel desenlerin kullanildigi
saptanmistir. Bu desenler, yaratici dramanin etkilerini istatistiksel olarak ortaya koyma egiliminde
olan ¢aligmalarin yogunlukta oldugunu gdstermektedir.
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Nicel arastirmalardan sonra en yiiksek frekansa sahip arastirma yontemi ise nitel
arastirmalardir (f=7). Bu c¢alismalarin daha ¢ok tematik analiz, i¢erik analizi ve kuramsal inceleme
yaklasimlarin1  kullandigi belirlenmistir. Nitel desenle yiiriitiilen c¢aligsmalar,
deneyimlerini ve pedagojik siiregleri derinlemesine ele alan ¢aligmalar olarak karsimiza ¢ikmaktadir.
Karma yontemli ¢aligmalar (f=5) ise hem Ol¢ek verilerini hem de gozlem, acik uglu sorular ve
dokiiman analizi gibi nitel verileri birlikte kullanan g¢aligsmalardir. Yaratici dramanin uygulama
temelli etkinliklere dayanmasi karma yontemin kullanilmasi gerekliligini ortaya koymaktadir. Ancak
literatiirde bu tarz ¢alismalarin smirli sayida olmasi yontemsel uyumun heniiz yaygimlagmadigini
gostermektedir. Genel olarak degerlendirildiginde, beden egitimi ve spor alaninda yaratic1 dramanin
etkilerini ortaya koyan ¢aligmalarin nicel yaklagimlari benimsedigi belirlenmistir. Yaratict dramanin
uygulama temelli dogasindan dolay1 ise karma yontemlerin de kullanilmasinin alana metodolojik
derinlik kazandiracagi diistiniilmektedir.

katilimeilarin

Tablo 6

Deneysel veya Miidahale Iceren Calismalarin Tiirii ve Siiresi

Kaynak Miidahale Tiirii Miidahale Siiresi

Soytiirk (2007) Yaratici drama yontemi (hareket 4 hafta hazirlik + 4 hafta
egitimi) uygulama (haftada 2 saat)

Erdeveciler (2016) Liderlik odakl yaratici drama 12 hafta
atolyeleri

Mandirali (2019) Farkindalik temelli yaratict drama 4 hafta (haftada 2 oturum,
programi toplam 8 oturum)

Giiler (2019) Yaratict drama yontemiyle simif 12 hafta
yonetimi

Agir (2020) Biitiinlesik beden egitimi ve 8 hafta (haftada 1 ders saati)
yaratict drama

Yiicekaya (2021) Cevrimigi yaratict drama 8 hafta (toplam 23 oturum)
etkinlikleri (deger 0gretimi)

Yolcu (2021) [letisim ve giiven odakli drama 8 oturum
programi

Gl & Caglayan (2017) Yaratici drama dersi miidahalesi 14 hafta (haftada 4 saat,

toplam 56 saat)

Ustaoglu Hogver vd. (2020)

Yaratict drama egitimi atdlyeleri

10 hafta (haftada 4 saat)

Freeman vd. (2003)

Yaratici drama etkinlikleri

18 hafta

Akkocaoglu Cayir vd. (2016)

Hizmet i¢i egitim drama kursu

5 giin (toplam 30 saat)

Deniz vd. (2012)

Yaratici drama ile oryantiring
Ogretimi

10 hafta

Ma & Du (2026)

Fiziksel aktivite ve egitim
dramasi birlegimi

Yaklasik 3—4 ay

Guli vd. (2013)

Sosyal yetkinlik miidahale
programi (SCIP)

24 saat (haftalik oturumlar)
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Tablo 6°da, arastirmada incelenen ¢alismalardan miidahale icerenlerin miidahale tiirleri ve
miidahale siireleri sunulmustur. Tablo incelendiginde uygulama siirelerinin 5 giin ile 18 hafta arasinda
degistigi gortilmektedir. En kisa miidahale d6gretmenlere yonelik gergeklestirilen ve 5 giin (30 saat)
siiren hizmet i¢i egitim kursudur. En uzun miidahale ise ilkokul 6grencileri tizerinde gerceklestirilen
ve 18 hafta siiren ¢alismadir. Bunun yani sira ¢alismalarin biiylik ¢ogunlugunda miidahale siiresinin
8-12 hafta araliginda ya da bir egitim-6gretim donemi seklinde yiiriitildiigii dikkat ¢ekmektedir.
Buradan hareketle, yaratici dramanin etkisinin belirlenen degiskenlere gore ortaya ¢ikabilmesi igin
siire¢ temelli uygulamalar gerektirdigi ifade edilebilir. Kisa siireli programlarin ise daha ¢ok hizmet

ici egitim ve mesleki gelisim alanlarinda tercih edildigi goriilmektedir.

Tablo 7

Tiirkiye ve Uluslararasi Calismalarin Yontemsel ve Yapisal Ozellikler Agisindan Karsilastirilmast

Karsilastirma Alam

Tiirkiye’deki Calismalar

Uluslararasi1 Calismalar

Arastirma Deseni

Agirlikli olarak 6n test—son test
kontrol gruplu deneysel veya
yar1 deneysel desenler tercih
edilmektedir.

On test-son test desenlerinin yani
sira Solomon Dortlii Grup Deseni
gibi i¢ gegerliligi yiiksek ve daha
karmasgik deneysel tasarimlar

kullanilmaktadir.

Orneklem Grubu Caligmalar ¢ogunlukla beden [Ikogretim dgrencileri, dezavantajl
egitimi 6gretmen adaylari ve cocuklar ve otizm (ASD) gibi
iiniversite dgrencileri lizerinde 0zel gereksinimli gruplar siklikla
yogunlagmaktadir. aragtirma kapsamina alinmaktadir.

Veri Toplama Araglar1 Yerel arastirmacilar tarafindan ITBS (Iowa Temel Beceriler Testi),

gelistirilen Likert tipi tutum ve 6z
yeterlik ol¢ekleri yaygin olarak
kullanilmaktadir.

Wallach—Kogan Yaraticilik Testi
gibi standardize edilmis ve norm
caligmalar1 yapilmig 6lgme araglari
tercih edilmektedir.

Miidahale Siiresi

Genellikle 8—14 hafta arasinda
degisen, bir egitim donemine
yayilmis orta vadeli uygulamalar
gorlilmektedir.

18 haftalik uygulamalarin yani sira,
proje temelli ve 3 yila kadar uzanan
uzun soluklu programlar rapor
edilmistir.

Uygulayic1 Profili

Uygulamalar ¢cogunlukla
arastirmaci, tiniversite 0gretim
eleman1 veya drama egitimi
almig 6gretmenler tarafindan
yiirtitiilmektedir.

Uygulamalar profesyonel sanat
kurumlar (6r. ulusal tiyatro yapilari)
ve sanatgcilarla ig birligi icinde
gergeklestirilebilmektedir.

Kuramsal Cerceve

Biiyiik dlctide yerel yaratici
drama literatiiriine (Inci San
ve Omer Adigiizel yaklagimz)
dayanmaktadir.

Bilissel psikoloji, “as-if” (mig gibi)
kurami ve ¢oklu zeka gibi psikoloji
temelli uluslararas1 kuramsal
cerceveler 6n plandadir.
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Tablo 7°de Tirkiye’deki ve uluslararasi alandaki c¢alismalarin karsilastirmali analizi
sunulmustur. Bu analizde arastirma deseni, 6rneklem grubu, veri toplama araglari, miidahale
siiresi, uygulayici profili ve kuramsal ¢ergeve alt basliklar1 incelenmistir. Tabloda verilen bilgiler
incelendiginde, Tiirkiye ve uluslararasi (ABD, Ingiltere, Hong Kong, Hindistan vb.) alanda yapilan
yaratict drama ¢alismalarinin metodoloji, drneklem se¢imi ve uygulama yapisi agisindan digerlerinden
belirgin farklar sergiledigi goriilmektedir.

Yapilan bu analizde Tiirkiye’de ve diger iilkelerde yapilan ¢aligsmalar arasinda li¢ temel ayrim
goze carpmaktadir. Bunlar; metodolojik yaklagim, kurumsal yap1 ve incelenen kazanimlar seklinde
ifade edilebilir. Diger iilkelerde yapilan ¢aligmalarda daha yiiksek i¢ gecerlilige sahip deneysel
desenler ve dlgme araglar1 kullanilarak bilissel ve akademik kazanimlara yonelik giiglii deneysel
bulgular elde etme egilimi goriilmektedir. Tiirkiye’de ise caligmalar yogun olarak dn-test son-test
desenlerine gore yerel 6lgme araglart kullanilarak gergeklestirilmektedir. Bu ¢aligmalarda dzellikle
ogretmen adaylariin tutum, 6z yeterlik ve mesleki gelisim boyutlarina odaklanildigr gériilmektedir.
Bir diger ayrim ise kurumsal yap1 ile ilgili ayrimdir. Diger iilkelerde gerceklestirilen ¢aligmalarda
yaratict drama, profesyonel sanat kurumlariyla is birligi i¢inde yuritiiliirken, Tiirkiye’de ise egitim
fakiilteleri merkezli bir miidahale tiirii 6ne ¢ikmaktadir. Buradan hareketle, Tiirkiye’de yapilmis
caligmalarin duyussal kazanimlara ve mesleki ¢iktilara, diger ¢alismalarin ise biligsel performans ve
sistem diizeyinde etkiye daha fazla 6nem verdigi soylenebilir.

Tablo 8

Incelenen Calismalarin Metodolojik Bosluklar: ve Stmirliliklarimin Tematik Dagilim:

Ana Tema Alt Sitmirhiliklar Literatiirdeki Yansimas1  Metodolojik Etkisi

Orneklem ve Kiiciik 6rneklem (6rn. Calismalar ¢ogunlukla Bulgularin

Genellenebilirlik  N=30), homojen gruplar,  tek sinif, 6gretmen adayr  genellenebilirligi

sl yag/brans cesitliligi, veya belirli yas gruplariyla  sinirli; dis gegerlilik

veri kayb1
yuritilmistiir zay1f
Miidahale Stiresi  8—12 haftalik kisa Miidahaleler genellikle Etkinin kalicilig1 ve
ve Planlama uygulamalar, sinirli oturum  bir dénemle sinirli; uzun siirdiiriilebilirligi
sayisl, igerik—zaman donemli izleme yok belirsiz
yogunlugu
Y ontemsel Nicel agirlikli desen, smirli  Oz-bildirim temelli 6lgekler Siire¢ analizi
ve Ol¢iim nitel veri, kalicilik testi baskin; karma ve boylamsal yetersiz; 6l¢lim
Bosluklar1 eksikligi, 6lgme araglarmin desen az derinligi sinirh
kapsam smirlilig
Cevresel Fiziksel mekan yetersizligi, Alan darlig, teknik altyapt Uygulama
ve Teknik kamera etkisi, ¢evrimigi eksikligi, pandemi kaynakli biitiinliigi ve
Sinirhiliklar uygulama sorunlari sinirlamalar katilime1 spontanligi
etkilenmis
Aragtirmact/ Kontrol geregi sinirlt doniit, Drama dogasina aykiri Uygulama kalitesi
Uygulayici Rolii  uzman eksikligi miidahale kisitlamalari; her ve i¢ gegerlilik

calismada uzman lider yok etkilenebilir
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Tablo 8’de, incelenen calismalardan elde edilen metodolojik bosluklar ve smirliliklarin

tematik analizi sunulmustur. Analiz incelendiginde, metodolojik bosluklarin yogun olarak goriildiigi
basliklar; drneklem yapisi, miidahale siiresi ve 6lgme yaklasimlaridir. Ozellikle 6rneklemin kiigiik
ve homojen olmasi dis gecerliligi sinirlandirmaktadir. Bunun yani sira kisa siireli miidahale
programlarinin yaratici dramanin uzun vadeli etkilerinin belirlenmesini zorlastirdig1 goriilmektedir.
Elde edilen bu analize gore literatiirde daha biiyiilk drneklemle, boylamsal ve karma yontemli
caligmalara ihtiya¢ duyuldugu agik bir bi¢imde goriilmektedir.

Tablo 9

Yaratict Drama Literatiiriinde Yeterince Incelenmemis Yas Gruplari ve DeSiskenler

Kategori Yetersiz incelenen Alan  Literatiirdeki Mevcut Belirtilen Arastirma
Yogunluk Boslugu
Yas Gruplar1  Lise Diizeyi (14-17 yas) Ilkokul/ortaokul ve Ergenlik doneminde
iiniversite dgretmen beden egitimi
adaylar1 agirlikl stireclerine etkisi
siirlt incelenmis
Yetiskin ve Profesyonel U16 ve lniversite Profesyonel sporcular
Sporcular sporcular1 yogunlukta ve spor emeklilerinde
miidahale etkisi
bilinmiyor
Meslek Lisesi Kiiltiir Egitim fakiiltesi 6gretmen  Bu grubun drama
Ogretmenleri adaylar1 yogunlukta egitimine yonelik
ihtiyag ve algilar
sinirlt caligilmis
Degiskenler /  Orgiitsel Davranis (kurum  Bireysel degiskenler Kurumsal diizeyde etki
Konular kilttirt, baghlik vb.) (6zgtiven, tutum, 6z analizi yetersiz
yeterlik) baskin
Cinsiyet Farkliliklariin Cinsiyete gore fark Farklarm psikolojik/
Nedenleri raporlantyor sosyolojik temeli
derinlemesine
incelenmemis
Brans Cesitliligi Basketbol ve voleybol Bireysel sporlar
agirhikli ve farkl takim
sporlarinda veri
boslugu
Metodolojik ~ Uzun Vadeli (Boylamsal)  Cogunlukla kisa siireli 6n- Kalicilik ve
Alanlar Etki son test stirdiiriilebilirlik
analizleri eksik
Nitel ve Karma Desenler ~ Nicel (6lgek temelli) Siire¢ odakli ve

calismalar baskin

deneyim temelli
analizlere ihtiyag¢ var
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Tablo 9’da beden egitimi Ogretiminde yaratici drama kullanilan c¢aligmalarda yeterince
incelenmemis yas gruplart ve degiskenlere ait analizler sunulmustur. Analizler incelendiginde
literatiiriinbityiik cogunlugununilkokul 6grencilerive 6gretmenadaylarinayogunlagtigi goriillmektedir.
Ancak lise diizeyindeki 6grencilerin ve profesyonel sporcularm yeterince ¢aligilmadigi saptanmistir.
Degisken diizeyine bakildiginda, bireysel tutumlar ve 6z yeterlik ¢alismalarinin baskin oldugu
gorlilmektedir. Ancak orgiitsel davranis, spor bransi cesitliligi ve cinsiyete gore olusan farkliliklarin
altinda yatan nedenlerin aragtirildigi ¢aligmalarin sinirli oldugu belirlenmistir. Son olarak boylamsal
ve nitel ¢caligmalarin eksikliginden dolay1 yaratici dramanin siirdiiriilebilir etkilerinin anlagilmasinin
da zorlastig1 sOylenebilir.

Tablo 10

Yaratict Dramanin Beden Egitimi Ogretimindeki Roliine Iliskin Literatiirdeki Tematik Egilimler

Tematik Egilim Literatiirdeki Temel Vurgu Gozlenen Egilim Yonii Pedagojik Anlam

Biitiinsel ve Drama, hareketi iletisim ve  Geleneksel egzersiz Beden egitiminin
Deneyimsel anlam tiretme arac1 haline odakli modelden bilissel ve
Ogrenme getirir; zihin-beden—duygu 4o oo ool ve ggrenci duyugsal boyutu
biitiinligiinii destekler Y ) g . "y ’ Y .
(embodied learning). merkezli modele gegis  giiclenmektedir
Pedagojik Ogretmen adaylarinda sinif ~ Mesleki gelisimi Drama, 6gretmen
Doniistim ve yonetimi, iletisim becerisi destekleyen arag olarak  yetistirme siirecinde
Ogretmen ve 0z yeterlik artigi; drama  konumlanma stratejik pedagojik
Yeterligi yontemine yonelik olumlu aragtir
tutum geligimi
Sosyal Beceriler, Empati, sosyal uyum, Sosyal-duyussal ¢iktilara Kapsayici ve deger
Empati ve Ozgiiven ve iletisim giiclii vurgu temelli beden egitimi
Kapsayicilik becerilerinde artis; anlayisini destekler

biitiinlesik beden egitimi
uygulamalarinda olumlu
akran tutumlari

Motor Beceri ve  Temel hareket becerilerinde ~ Geleneksel komut Teknik performans
Yaratic1 Hareket —gelisim; elestirel diisiinme ve yOntemine alternatif ile yaratici diisiinme
Gelisimi yaraticilikta artig etkili yaklasim birlikte gelismektedir
Degerler Egitimi  Dayanisma, saygi, Sporun etik boyutunu 21. yiizy1l becerileri
ve Etik Boyut centilmenlik ve kiiltiirel giiclendiren pedagojik  ile deger egitimini
degerlerin somutlastirilmas1  arag biitiinlestirir

Tablo 10’da yaratici dramanin beden egitimi 6gretimindeki roliine iliskin tematik egilimler
sunulmustur. Tabloda tematik egilim, literatiirdeki temel vurgu, gozlenen egilim yonii ve pedagojik
anlami basliklar yer almaktadir. Tematik analizler genel olarak degerlendirildiginde, beden egitimi
Ogretiminde yaratici drama kullaniminin teknik performans odakli geleneksel yaklagimlardan
biitiinsel ve deneyimsel 6grenme temelli cagdas yaklasimlara dogru bir doniisiim yasadigi ifade
edilebilir. Geleneksel yaklasima gore beden egitiminde hareket, fiziksel performansin artirilmasi ve
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disiplin temelli beceri 6gretimi ile gerceklestirilmektedir. Yaratict dramaya gore ise hareket, anlam
tiretme, ifade ve sosyal etkilesim araci olarak yeniden konumlandirilmaktadir. Bu bakimdan yaratici
drama, bedeni yalnizca biyomekanik bir ara¢ olarak gérmemektedir. Yaratic1 drama, bedeni, bilissel
ve duyussal siireglerin tagiyicisi olarak ele alan “somutlasmis 6grenme (embodied learning)” bakis
acistyla tanimlamaktadir.

Tematik analizlerden elde edilen bir diger 6nemli bulgu ise yaratici dramanin 6gretmen
egitiminde iistlendigi roldiir. incelenen ¢alismalarda 6gretmen adaylarinin mesleki yeterlikleri, sinif
yonetimi ve pedagojik esneklikleri lizerinde yaratici dramanin olumlu etkilerinin oldugu ortaya
konmustur. Empati, 6zgiliven, kapsayicilik gibi sosyal-duyusgsal ¢iktilar ve degerler egitimi ile etik
gibi kavramlar ise beden egitiminin yalnizca fiziksel gelisime odaklanmadigini gostermektedir. Bu
kavramlar beden egitiminin karakter ve vatandaslik egitimine de hizmet eden bir alan oldugunu
gostermektedir.

Incelenen galismalardan ortaya ¢ikan sonuca gore, yaratict drama beden egitimi 6gretimi
icin bir destek etkinligi degil, aksine 21. yiizyil becerilerini (yaraticilik, is birligi, elestirel diigiinme)
bedensel etkinlikler ile biitiinlestiren bir 6gretim yaklasimi olarak karsimiza ¢ikmaktadir. Ayrica
yaratict drama pedagojik yaklagimi destekleyen oldukca stratejik bir 6gretim yaklasimi olarak
konumlanmaktadir. Bu nedenle, metodolojik olarak daha giiglii boylamsal ve karma desenlerle
yapilacak ¢aligmalarin, beden egitimi 6gretiminde yaratict dramanin etkilerini ortaya koyabilecek
nitelikte bulgularla alandaki 6nemli bir boslugu doldurabilecegi ifade edilebilir.

Tartisma, Sonuc ve Oneriler

Beden egitimi 6gretiminde yaratici drama literatiiriiniin incelendigi bu aragtirmada, sistematik
derleme ile ¢aligsmalarin doniistimii irdelenerek yeterince incelenmemis degiskenler ve arastirma
bosluklarinin ortaya konulmasi amaglanmistir. Bu kapsamda son yirmi yilda yapilmis ¢alismalarin
biyomekanik bir hareket 6gretiminden, bilissel ve duyussal kazanimlarin bedenle biitiinlestigi bir
pedagojiye dogru evrildigi goriilmistiir. Elde edilen bulgular, yaratici dramanin beden egitimi
derslerinde bir oyun etkinligi olarak yer almadigini, aksine 21. yiizy1l becerilerinin kazandirilmasinda
onemli bir epistemolojik ¢erceve sundugunu gostermektedir (Aktas vd., 2025; Uzunéz & Demirhan,
2017). Aragtirmanin bu boliimiinde elde edilen bulgular1 ulusal ve uluslararasi karsilagtirmali olarak
analiz ederek, alanin metodolojik bosluklarini ortaya koymak hedeflenmistir. Bu kapsamda yaratici
dramanin beden egitimi pedagojisindeki yeri ve dnemi de tartisilmistir.

Geleneksel anlamda beden egitimi, bedeni hareket saglayan bir arag, hareketi ise hedefe
yonelik bir performans ¢iktisi olarak tanimlamistir (Fitzgerald, 2007; Mosston & Ashworth,
2002). Ancak bu arastirmada incelenen ¢aligmalar yaratict dramanin beden egitimi 6gretiminde bir
doniisiim yasadigini ortaya koymaktadir. Bu doniisiim “somutlagsmis 6grenme (embodied learning)”
kuramiyla bedenin sadece fiziksel bir nesne olmadigini, anlam iireten bir 6zne olarak kabul
edildigini gostermektedir (Flynn, 2025). Soytiirk (2007) ve Jefferson-Buchanan (2022) tarafindan
ortaya konulan bulgular, temel hareket becerilerinin drama yoluyla 6grenilmesinin fiziksel becerinin
biligsel semalarla biitiinlestiginin en somut gdstergesi olarak ifade edilebilir. Yaratici drama, fiziksel
bir hareketi “mig gibi” yapilan bir kurgunun ic¢ine yerlestirerek hareketin tekrarli 6grenilmesi
yerine, hareketi bir iletisim dili haline getirmektedir (Arican & Kaya, 2024; Soytiirk vd., 2012). Bu
durum, yapilandirmaci 6grenme kuraminin bilginin yasant1 ve sosyal etkilesim yoluyla insa edildigi
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yoniindeki varsayiminin beden egitimi alanindaki en somut ornegidir denebilir (Dewey, 1938;
Vygotsky, 1978).

Incelenen caligmalar metodolojik olarak karsilastirildiginda Tiirkiye ve uluslararas
literatiir arasinda onemli farkliliklar bulunmustur. Tiirkiye’deki arastirmalarin yogun bir sekilde
Ogretmen adaylarinin mesleki yeterliklerine, sinif yonetimi becerilerine ve tutumlarina odaklandigi
goriilmistiir (Giiler, 2019; Orhan, 2020; Ustaoglu Hosver vd., 2020). Bu bulgunun Tiirkiye’de 2005
yil1 sonrasinda benimsenen yapilandirmaci felsefeyle 6gretmen yetistirme programlarina yansidigi
aciktir. Yine ulusal literatiirde, San (1990) ve Adiglizel (2006) tarafindan gelistirilen {i¢ asamali
(1sinma, canlandirma, degerlendirme) miidahale programinin uygulanabilirlik agisindan standart bir
miidahale olarak kullanildig1 goriilmiistiir.

Uluslararas1 alanda yapilmis calismalar incelendiginde ise yontem olarak daha karmagik
desenleri ve standardize 6lgme araglarini kullandiklar1 goriilmektedir. Nitekim Freeman vd. (2003)
tarafindan kullanilan “Solomon dortlii grup” deseni veya ITBS gibi 6l¢me araglari, dramanin etkisini
duyussal boyut ile beraber bilissel ¢iktilar lizerinden de ortaya koymay1 amaglamaktadir. Bununla
birlikte uluslararasi literatiirde dramanin profesyonel sanat kurumlar1 (6rn. National Theatre) ile
ortak paydada gergeklestirilmesi, yontemin kurumsallasma diizeyinin oldukca yiiksek oldugunu
gostermektedir (Hui & Lau, 2006; Turner vd., 2004). Tiirkiye ile kiyaslandiginda daha yiiksek bir
kurumsallagsmaya sahip olan bu yontem, uluslararasi diizeyde disiplinler aras1 bir egitim politikasi
olarak benimsenmistir.

Incelenen galismalarda elde edilen bulgularda bazi 5nemli soru isaretleri gdze carpmaktadr.
Bulgularin 6z giiven, empati ve sosyallesme gibi (Mandirali, 2019; Yolcu, 2021; Agir, 2020) sosyo-
duygusal ¢iktilarda yogunlasmasi bu soru isaretlerinden biridir. Yaratict dramanin dogasi, grup
etkilesimine ve giivenli bir “kurgusal siginaga (as-if World)” dayanmaktadir. Bu dayanak kazanimlarin
en hizli ve dl¢iilebilir sonuglar vermesini saglamaktadir (Andersen, 2004). Ortaya ¢ikan bu durum,
dramanin beden egitimindeki psikomotor gelisim ve fiziksel uygunluk iizerindeki etki potansiyelinin
ikinci planda kalmasina yol agmaktadir. Literatliirde psikomotor becerilerin gelisimine odaklanan
nicel ¢caligmalarm (Soytiirk, 2007; Ma & Du, 2026) sayica az olmasi, alanin yalnizca “sosyal gelisim
arac1” olarak sinirli bir kapsamda ele alinmasi riskini tasimaktadir.

Metodolojik acgidan incelenen calismalarda en 6nemli boslugun boylamsal calismalar ve
kalicilik testlerinin eksikligi oldugu goriilmiistiir. Freeman vd. (2003), yaptig1 ¢alismada dramaya
hazirlik ve aligma evresinin 8-10 hafta siirdliglinii belirtirken, incelenen calismalarda uygulanan
miidahale programlarinin ¢ogunda miidahale programlarinin 8-12 haftada sona ermesi ortaya konan
bulgular1 tartismali hale getirmektedir. Kalicilik testlerinin yapilmadigi ¢aligmalarda ise yaratici
drama uygulamalari ile elde edilen davranis degisikliklerinin siirdiiriilebilirliginin kanitsiz kaldigi
ifade edilebilir. Ayrica, kiiciik drneklem gruplariyla ve nicel dlgme araglariyla yapilan ¢alismalar,
katilimcilarin drama ile yasadigi davranigsal degisimleri acgiklamada yetersiz kalabilmektedir
(Akkocaoglu Cayir vd., 2016; Arda-Tung¢demir, 2025).

Beden egitimi 6gretiminde yaratict drama iizerine yapilan g¢alismalarin incelendigi bu
arastirmada, bu yontem teknik bir beceri 6gretiminden ziyade bilissel, duyussal ve psikomotor alan
kazanimlarin1 biitlinciil bir sekilde sentezleyen bir model olarak karsimiza ¢ikmaktadir. Aragtirma
ulusal literatiirdeki 6gretmen egitimi odakli bulgular ile uluslararasi literatiirdeki metodolojik
niteligi bir araya getirmekte ve mevcut alan yazina katki sunmaktadir. Alanin mevcut egilimi,
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yaratict dramanin performansa dayali beden egitimi anlayisini esnettigi, kapsayici egitim ortamlarini
(6zel gereksinimliler i¢in) giiclendirdigi ve 6gretmen adaylarimin mesleki 6z yeterliklerini anlaml
bir sekilde artirdig1 yoniindedir (Guli vd., 2013; Giiler & Tuncel, 2023; Ma & Du, 2026). Sonug
olarak yaratic1 dramanin beden egitimi 6gretiminde bir oyun etkinligi olmadigi, 6grencinin fiziksel
hareketlerini anlamlandirdigi, sosyallesme siirecini destekleyen, “bedenlesmis bilis™ siirecini ortaya
cikaran pedagojik bir ara¢ oldugu ortaya konulmustur.

Aragtirmadan elde edilen sonuglara gore yaratici dramanin beden egitimi 6gretiminde
pedagojik siirecin merkezinde olmasi gerekmektedir. Ogretmen yetistirme programlarinda yaratic
drama; sinif yonetimi, kapsayici egitim ve deger 6gretimiyle biitiinlesik miifredata uygun bir sekilde
yapilandirilmalidir. Uygulamanin siirdiiriilebilirligi a¢isindan 6gretmenlerin yaraticit drama temelli
liderlik egitimleriyle desteklenmesi gerekmektedir. Arastirma boyutunda ise kisa siireli nicel desenler
yerine daha uzun stireli, nicel ve nitel desenleri i¢inde barindiran karma yontemlerin tercih edilmesi
onerilmektedir. Ozellikle lise diizeyindeki 6grenciler, profesyonel sporcular ve farkli spor branslari
gibi yeterince ¢alisilmamis gruplarin dnceliklendirilmesi dnemsenmelidir. Ulusal diizeyde ise sanat
kurumlariyla yapilacak is birlikleri sayesinde yaratici dramanin siirdiiriilebilir ve kurumsallagmis bir
pedagojik yaklasim olmasinin 6nii agilmis olacaktir.
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This study aims to analyze and report on national and international studies on
creative drama in physical education from a comparative perspective. By presenting
the research designs, sample profiles, intervention durations, and key findings of the
studies examined, it seeks to synthesize the relevant literature, identify methodological
trends, and highlight potential research gaps. In line with this purpose, the study was
designed as a systematic review. A comprehensive literature search was conducted
across Google Scholar, Web of Science, Scopus, Dergipark, the YOK National Thesis
Center, and EBSCO. After applying the inclusion and exclusion criteria, a final total of
30 studies was selected for analysis. The analysis of the selected studies was conducted
using descriptive content analysis and thematic synthesis. According to the findings,
this method emerged as a model that holistically integrates cognitive, affective, and
psychomotor domain gains rather than merely teaching technical skills. In conclusion,
it was established that creative drama is not merely a playful activity in physical
education instruction but rather a pedagogical tool that helps students make sense
of their physical movements, supports the socialization process, and facilitates the
development of embodied cognition. Therefore, creative drama should be positioned
at the center of the pedagogical process in physical education instruction. In teacher
training programs, creative drama should be structured in alignment with a curriculum
integrated with classroom management, inclusive education, and values education.
To ensure the sustainability of this practice, teachers should be supported through
leadership training based on creative drama. In terms of research, it is recommended
that the field shift toward mixed-methods approaches incorporating longer-term
qualitative designs rather than relying predominantly on short-term quantitative
studies. Particular attention should be given to under-researched groups such as high
school students, professional athletes, and participants in various sports disciplines.
At the national level, collaborations with arts institutions will help ensure that creative
drama becomes a sustainable and institutionalized pedagogical approach.
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Introduction

From past to present, educational systems have sought effective teaching methods that center
on students’ holistic (cognitive, affective, and psychomotor) development. Drama-based teaching
approaches that emerged from this search began to gain attention in the international educational
literature, particularly from the second half of the 20th century onward (See & Kokotsaki, 2016;
Gatt, 2009). The inclusion of drama in educational systems in the form of creative drama activities
indicates that diverse teaching approaches are being utilized today. Creative drama is defined as a
role-playing technique that does not rely on a prewritten script, is conducted as a group performance
process, and involves improvisation based on individuals’ own creative discoveries and prior
knowledge (Ozek, 2016; Stephens, 2013). This definition highlights that creative drama is not merely
an artistic activity but also a pedagogical approach that integrates cognitive, affective, and social
learning (Kaf & Yilmaz, 2017; Ulubey, 2018).

A review of the relevant literature reveals that the concepts used in relation to creative drama
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in education are quite diverse. Studies employ terms such as “drama in education,” “creative drama,”

9

“educational drama,” “process drama,” and “classroom drama” (Arican & Kaya, 2024; Stephens,
2013). While this concept is commonly referred to as “creative drama” in the United States, it is
recognized as “drama in education” in the United Kingdom (Arican & Kaya, 2024). In Turkey,
however, both “creative drama” (Ustaoglu Hosver et al., 2020) and “drama in education” (Geng,
2005) are used. These conceptual differences demonstrate that the field has spread across a wide

range of geographical and cultural contexts (Gatt, 2009; Krusic, 2015).

In physical education instruction, creative drama emerges as an innovative model that
combines drama-based activities, such as physical movement and role-playing, to create unique
learning environments (Arican & Kaya, 2024). Interest in model-based applications in physical
education classes has been steadily increasing. Indeed, it is observed that these classes aim not only
for physical performance outcomes but also for affective and cognitive outcomes, such as critical
thinking, socialization, self-confidence, and motivation (Uzun6z et al., 2018). In their study, Uzunoz
et al. (2018) demonstrated that physical education teacher candidates’ critical thinking skills were
positively influenced by creative drama. These findings indicate that creative drama plays a significant
role in physical education.

In the field of educational sciences, creative drama is not merely regarded as a teaching
method; rather, it is defined as a paradigm that synthesizes an individual’s gains in cognitive,
affective, and psychomotor domains. Etymologically tracing back to the word “dran” (movement/
action) and the term “drama,” it has historically evolved from a performing art into a pedagogical
tool (Adigiizel, 2006; Aktas et al., 2025). Harriet Finlay-Johnson laid the foundation for drama in
the early 20th century through “pretend play.” It subsequently evolved through contributions such as
Brian Way’s focus on personality development (Way, 1967), Dorothy Heathcote’s efforts to provide
real-life experiences through role-playing (Heathcote, 1984), and Winifred Ward’s child-centered
educational approach (Ward, 1957) (Arda Tuncdemir, 2025). In Turkey, creative drama began to
gain recognition in academic circles in the 1980s under the leadership of Inci San and Tamer Levent.
In the subsequent period, with the adoption of constructivist educational philosophy, creative drama
became an indispensable component of teacher training programs (San, 1990; Adigiizel, 2013;
Giiltekin Sun, 2020).
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In physical education instruction, creative drama is described as a powerful pedagogical
tool for facilitating a transition from physical movement to expression and process-based learning
through the “embodied learning” model (Flynn, 2025). While traditional physical education
teaching approaches center on a performance- and competition-oriented perspective, the creative
drama approach places at its core an understanding that transforms movement into a language of
communication through elements such as imagination, social interaction, and physical storytelling
(Mosston & Ashworth, 2002; Fitzgerald, 2007; Soytiirk et al., 2012). The holistic approach emerging
from creative drama enables students not only to acquire physical skills but also to develop problem-
solving abilities through fictional conflicts and to enhance mind—body coordination (Giler, 2019;
Agir, 2020).

Creative drama-based activities in physical education instruction are often supported through
structured institutional collaborations. In particular, studies conducted in the United States, the United
Kingdom, and Hong Kong indicate that drama extends beyond school settings and is implemented
in collaboration with institutions such as the National Theatre and the Chicago Arts Partnerships
in Education (CAPE) (Turner et al., 2004; CAPE, 2025; Hui & Lau, 2006). These studies position
drama as a teaching method encompassing various areas, including reading comprehension, social
competence, and cognitive flexibility (McKerrow, 1988; Peter, 2003; Snape et al., 2011).

Studies conducted in this field in Turkey have primarily focused on teacher education,
professional self-efficacy beliefs, and attitudes (Orhan, 2020; Ustaoglu Hosveretal.,2020). Researchers
in Turkey have used creative drama as an intervention tool to examine physical education teacher
candidates’ classroom management, communication skills, and academic perceptions of the method
(Giiler, 2019; Giiltekin Sun, 2020). In this context, the three-phase application structure theorized
by San (1999) and Adigiizel (2006), “preparation/warm-up, enactment, and evaluation”, provides an
important methodological framework (Adigiizel, 2006; San, 1999; Giiler & Tuncel, 2023).

In the international literature, the positive relationship between creative drama and affective
outcomes is also associated with academic and cognitive outcomes. For example, studies examining
students’ academic achievement through arts-based teaching activities have demonstrated significant
improvements in reading comprehension, problem-solving, and higher-order thinking skills (Catterall,
2009). Similarly, research has explored the effects of process drama activities on critical thinking and
reflective learning (Bolton, 1984; O’Neill, 1995). These studies emphasize that drama is not merely
an activity but a pedagogical tool consistent with constructivist learning theory and experiential
learning approaches. Based on this perspective, creative drama in physical education instruction can
be positioned as a model in which movement-based learning and the cognitive domain are integrated.

According to the studies examined within the scope of this research, several research gaps
have been identified in the literature. The majority of studies focus on elementary school students
and pre-service teachers, employing short-term experimental designs and quantitative measurement
tools. Additionally, research remains limited in terms of examining long-term effects and conducting
comparative analyses across different sociocultural contexts. Indeed, in their study on the effects of arts-
based interventions, Lee et al. (2015) emphasized the decisive role of the variables and interventions
used in shaping outcomes. This suggests that the field examined in the present research should not
be solely outcome-oriented. Rather, there is a need to evaluate the field holistically by considering
methodology, sample groups, intervention duration, and measurement tools. Furthermore, recent
bibliometric analyses indicate that the field of creative drama in education has shifted thematically
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from art-based practices toward socioemotional learning since 1981 (Ulubey & Evren Yapicioglu,
2026). Research diversity and theoretical analyses have increased in recent years, particularly after
2015, alongside the emergence of teacher education, embodied learning, and interdisciplinary
pedagogical models (Ulubey & Evren Yapicioglu, 2026). It has also been reported that creative drama
positively affects the inclusion of students with special needs (Bilgi¢c & Alimterin, 2024). Moreover,
scales developed to measure the impact of creative drama applications on affective domain gains
demonstrate the methodological depth of the field (Kirmizi, 2023). Additionally, the applicability of
drama-based teaching activities in science education highlights the field’s interdisciplinary potential
(Bakkaloglu & Ozdemir, 2025).

Based on this, the present study aims to analyze and report on national and international
studies on creative drama in physical education from a comparative perspective. The study seeks to
synthesize the relevant literature by presenting the research designs, sample profiles, intervention
durations, and key findings of the examined studies, thereby identifying methodological trends
and existing research gaps. In this context, the role of creative drama in physical education can be
redefined not only theoretically but also through the critical evaluation of empirical data. It is expected
that the findings of this study will provide a framework for future research in this field, particularly
for experimental, longitudinal, and mixed-methods studies. Additionally, this study is anticipated to
contribute to strengthening creative drama as both a scientific and practical intervention model in
physical education instruction.

Method
Research Model

This study aims to comprehensively examine national (theses, books, book chapters,
conference papers, and articles) and international (theses, books, book chapters, conference papers,
and articles) scientific studies related to creative drama in physical education instruction. To this end,
the study was designed as a systematic review. Systematic review studies aim to identify, evaluate,
and synthesize existing research on a predefined topic through a transparent, reproducible, and
structured process (Moher et al., 2009; Page et al., 2021).

The review conducted within the scope of this study was carried out in accordance with the
PRISMA 2020 guidelines (Preferred Reporting Items for Systematic Reviews and Meta-Analyses).
Therefore, because the purpose of the study was not to calculate effect sizes or examine statistical
relationships, a systematic review was preferred over a meta-analysis to identify methodological
trends and thematic orientations.

Research Questions
This systematic review aims to address the following research questions:

1. What are the general characteristics (year, country, publication type, method, research
design, and sample profiles) of studies examining creative drama in physical education instruction?

2. What methodological trends characterize national and international studies (variables
examined, duration of intervention, and key findings)?

3. What are the most frequently examined variables in studies on creative drama in physical
education?
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4. What trends emerge from thematic analyses of outcomes reporting the effects of creative
drama?
5. What is the distribution of national and international studies according to research methods?

6. What trends are observed regarding the type and duration of experimental and intervention-
based studies?

7. What similarities and differences exist between the methodological and structural
characteristics of national and international studies?

8. What is the thematic distribution of methodological gaps and limitations in the studies
examined?

9. Which age groups and variables have not been sufficiently examined in the creative drama
literature?

10. What is the status of observed trends regarding the role of creative drama in physical
education instruction in terms of their direction and pedagogical significance?

Research Strategy

First, a comprehensive literature review was conducted by searching six widely used and
comprehensive databases: Google Scholar, Web of Science, Scopus, Dergipark, the YOK National
Thesis Center, and EBSCO. In the searches conducted in these databases regarding the identified topic,
the following search string was used: “physical education” OR “sport pedagogy” OR “movement
education” OR “physical activity” OR “sport sciences” AND “creative drama” OR “educational
drama” OR “drama in education” OR “process drama.” In the Turkish databases, Dergipark and the
YOK National Thesis Center, the Turkish equivalents of these terms were used.

The searches were conducted in the “topic” field, which includes the title, abstract, and
keywords. The primary strategy of the study was to identify and locate studies situated at the
intersection of physical education, physical activity pedagogy, and creative drama applications. All
retrieved records were transferred to Microsoft Excel, and duplicate studies across databases were
manually identified and removed.

Inclusion and Exclusion Criteria

Studies meeting the criteria listed below were included in this research.

Inclusion Criteria:

* Studies focusing on creative drama applications in physical education or sports pedagogy
* Studies published as peer-reviewed journal articles or master’s/doctoral theses

* Studies available in full-text format

However, studies were excluded in the following cases.

Exclusion Criteria:

* Studies addressing drama in education that are not directly related to physical education
* Studies for which the full text is not accessible

* Duplicate records identified in databases

No time constraints were imposed to provide a comprehensive overview of the field.
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Study Selection Process

The PRISMA 2020 flowchart was used in the selection process for studies identified through
the literature search. In particular, duplicate studies (n = 3) identified across different databases were
excluded. All records falling within the scope of the study, based on title, abstract, and keywords,
were reviewed according to the inclusion criteria. In this context, three studies that did not meet
the criteria were excluded, and all remaining studies that met the criteria were included in the final
dataset. As a result, the final sample consisted of 30 studies. A PRISMA flow diagram was prepared
to transparently report the identification, screening, eligibility, and inclusion stages (Figure 1).

Sekil 1
PRISMA Flow Diagram (Source: Page et al., 2021)
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|
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v
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¥

Records excluded or not
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Data Extraction

A structured data extraction form was developed in Microsoft Excel for the final dataset
obtained within the scope of the study. For each study, the following variables were coded: study title,
author(s), publication year, country, publication type (article/thesis), research method (quantitative,
qualitative, mixed), research design, sample characteristics, variables examined, intervention
duration (if applicable), and key findings. This structured coding enabled systematic comparison

across studies.
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Data Analysis
The analysis of the final studies obtained in this research was conducted in two stages.
Phase 1: Descriptive Content Analysis

The studies were first analyzed descriptively to identify distributions based on methods
and research designs, trends by country and publication type, and frequently examined variables.
Frequencies and categorical groupings were created to map the structural characteristics of the field.

Phase 2: Thematic Synthesis

Following the descriptive classification of the identified studies, a thematic analysis
approach was employed to synthesize the key findings (Braun & Clarke, 2006). This analysis
revealed methodological gaps and limitations in the examined studies, underexplored age groups
and variables, and trends regarding the role and importance of creative drama in physical education
instruction. This dual analytical approach enabled both structural mapping and interpretive synthesis
of the literature.

Validity and Transparency

Transparency and reproducibility are fundamental principles of systematic reviews (Page et
al., 2021). Therefore:

* The search strategy has been clearly reported.

* Inclusion and exclusion criteria are clearly defined.

* The screening process was conducted in accordance with the PRISMA guidelines.

* Data extraction procedures have been standardized.

These steps were taken to enhance methodological rigor and minimize selection bias.
Research Ethics

This study is based on a systematic review of publicly available national and international
academic publications. No data were collected directly from human participants, and no personal data,
experimental interventions, confidential documents, or restricted-access materials were used. The
studies were selected according to predetermined inclusion and exclusion criteria, and the principles
of academic integrity, objectivity, and accurate citation were observed throughout the analysis and
reporting processes. Therefore, ethics committee approval was not required.

Findings

In this section of the study, descriptive content analyses and thematic syntheses of the 30
scientific studies ultimately selected for examination are presented in tabular form. In this context,
general information about the studies examined (type, country, method, research design, and sample
characteristics), as well as analyses of the variables examined, intervention duration, and key findings,
are presented in tables. Subsequent analyses address, in sequence, the most frequently examined
variables in studies on creative drama in physical education; trends emerging from thematic analyses
of outcomes reporting the effects of creative drama; the distribution of national and international
studies according to research methods; the type and duration of experimental and intervention-based
studies; comparisons of the methodological and structural characteristics of national and international
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studies; the thematic distribution of methodological gaps and limitations in the examined studies;
age groups and variables insufficiently explored in the creative drama literature; and the direction
and pedagogical implications of thematic trends related to the role of creative drama in physical

education instruction.

Table 1
Distribution of the Studies by Year, Type, Country, Method, Research Design, and Sample
Characteristics
Source Year Country Type Method Research Sample
Design
Deniz etal., 2012 Turkey Article Quantitative  Experimental 11 university
(2012) Design students
Orhan (2020) 2020 Turkey Article Quantitative Descriptive 69 Teacher
Survey candidates
Bhuyan (2025) 2025 India Atrticle Qualitative Thematic Instructors and
Analysis students
(Observation/
Interview)
Soytiirk (2007) 2007  Turkey Thesis Mixed Quasi- 30 Students
experimental (ages 9—-11)
(pre-post test
with control
group)
Erdeveciler 2016  Turkey Thesis Quantitative Quasi- 150 Sports
(2016) experimental ~ management/
(unmatched coaching
control group) students
Mandirali 2019  Turkey Thesis Quantitative ~ Pre-post test 32 young
(2019) control group basketball
experimental  players (U16)
Giiler (2019) 2019  Turkey Thesis Quantitative Full 47 Physical
Experimental education
(Pre-post test teacher
with control candidates
group)
Giltekin Sun 2020  Turkey Thesis Quantitative Descriptive 120 Teacher
(2020) (Survey model) candidates
Agir (2020) 2020  Turkey Thesis Mixed Pre-post test 75 middle

control group
experimental

school students
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Yiicekaya 2021  Turkey Thesis Quantitative Full 48 middle
(2021) Experimental  school students
(Pre-post test (8th grade)
with control
group)

Yolcu (2021) 2021  Turkey Thesis Quantitative ~ Pre-posttest 30 elite female
control group volleyball
experimental players

Pickard & 2021  United Book N/A N/A N/A

Maude (2014) Kingdom  Chapter

Andersen 2004  USA Article Qualitative Conceptual/ N/A

(2004) Theoretical
Analysis
Lavin (2008) 2008  United Book N/A N/A N/A
Kingdom
Konstantinidou 2011  Greece Article Qualitative Content 96 Physical
etal., (2011) Analysis education
teachers
Norris (2016) 2016 Canada Article Qualitative  Methodological N/A
Analysis
Gil & 2017  Turkey Article Quantitative ~ Pre-post test 39 Physical
Caglayan (Single group) education
(2017) teacher
candidates
Freeman et al. 2003 USA Atrticle Quantitative Solomon 237 Students
(2003) 4-Group Design  (3rd and 4th
Grade)
Korkmaz & 2004  Turkey Article Quantitative Descriptive Preschool and
Erol (2010) (Observation- classroom
based) teachers
Dow & Vetere 2025 USA Book N/A N/A N/A
(2025) Chapter
Akkocaoglu 2016  Turkey Article Qualitative  Survey (Content 102 culture
Cayrr et al., analysis) teachers
(2016)
Jefferson- 2022 Australia  Article Qualitative Pedagogical N/A
Buchanan Analysis
(2022)
Hendrix et al., 2012 USA Article Mixed Action Research 38 Gifted
(2012) students (4th—
5th grade)
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Arda- 2025 USA Article Qualitative Reflective 12 female
Tungdemir Thematic teacher
(2025) Analysis candidates
Ustaoglu 2020  Turkey Article Quantitative ~ Pre-post test 25 Physical
Hosver et al., (Single group) education
(2020) teacher
candidates
Ma & Du 2025  China Article Quantitative Mixed 20 children
(2026) Experimental with autism
Design (Pre- (ASD)
post test control)
Sahni (2007) 2007  India  Theoretical Qualitative — Conceptual N/A
article Theoretical / analysis
Philosophical
analysis
Giiler & 2023  Turkey Article Quantitative Full 47 physical
Tuncel (2023) Experimental education
(Pre-post test teacher
with control candidates
group)
Guli et al., 2013 USA Article Mixed Matching 18+ adolescents
(2013) Control Group in the
Experiment + intervention
Interview group
Uzunéz & 2017  Turkey Article Mixed Embedded 64 Teacher
Demirhan Mixed Design Candidates
(2017) (Quasi-
experimental)

Note: N/A: Not applicable / Not specified in the study.

Table 1 provides general information about the studies examined. A total of 30 scientific
studies were analyzed, and these studies were published between 2003 and 2025. Research in this
field has intensified since 2016. Most of the studies were conducted in Turkey (n = 16), followed
by the United States (n = 6). Additionally, studies originated from the United Kingdom (n = 2),
India (n = 2), Greece (n = 1), Canada (n = 1), Australia (n = 1), and China (n = 1). This distribution
indicates that research on creative drama in physical education is particularly concentrated in the
Turkish context. At the same time, the geographical distribution demonstrates that this topic has
gained attention at both national and international levels.

When evaluated by publication type, the majority of studies are articles (n = 19). In Turkey,
however, master’s theses (n = 8) appear to be particularly prevalent. In addition, studies in the form
of books (n = 1) and book chapters (n = 2) are also represented. Given that both creative drama and
physical education are inherently practice-oriented fields, most studies adopt an applied approach.
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Quantitative methods (n = 15) are used most frequently. In particular, pretest—posttest control
group experimental designs and quasi-experimental designs (n = 12), as well as mixed-method
experimental/action research designs (n = 4), are commonly preferred. In addition to quantitative
methods, qualitative and mixed methods are also employed. Among qualitative studies, thematic
analysis, content analysis, and conceptual analysis are prominent.

An examination of the sample groups reveals the following distribution: teacher candidates
(n = 8), middle school students (n = 3), elite or young athletes (n = 3), elementary school students
(n = 3), teachers (n = 3), and special groups such as students with ASD or gifted students (n = 7).
This distribution indicates that creative drama has been examined both within the context of teacher
education and in school-based applications.

Overall, the studies primarily address creative drama from an experimental and application-
based perspective, while employing diverse methodological approaches. This diversity highlights
that creative drama is evaluated in multiple ways within physical education instruction.

Tablo 2

Variables Examined, Intervention Durations, and Key Findings in the Included Studies

Source Variables Examined Intervention Key Findings
Duration
Deniz et al.,  Five-factor personality 10 Weeks No significant effect of teaching
(2012) dimensions orienteering through drama on

the personality dimension of
"agreeableness" was found.

Orhan (2020) Attitudes toward N/A No significant difference was found in
drama, gender, and attitudes toward drama based on gender
department and department.
Bhuyan (2025) Creative movement, 4 Weeks It was concluded that drama serves as
emotional intelligence an inclusive and expressive pedagogical

tool in physical education.
Soytiirk (2007) Basic movement skills, 8 Weeks The drama method is more effective than

memory levels the command method in the development
of movement skills.
Erdeveciler Self-leadership skills 12 Weeks Creative drama training significantly
(2016) increased the self-leadership skills of
students in the experimental group.
Mandirali Psychological 8 Weeks A mindfulness-based drama program has
(2019) resilience, self- positively influenced basketball players’
confidence, stress resilience and self-confidence levels.
management
Giiler (2019) Classroom 12 Weeks The drama method significantly
management improved pre-service teachers’
self-efficacy, communication and classroom
communication skills management competencies.
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Giiltekin Sun  Creative drama levels N/A Attitudes toward drama show significant
(2020) and attitudes differences based on gender and the
department of study.
Agir (2020)  Attitudes and Empathy 8 Weeks Both drama and integrated physical
Toward Peers with education positively developed attitudes
Special Needs toward peers with disabilities.
Yiicekaya Physical education 8 Weeks (23 Online creative drama activities
(2021) class values (respect, sessions) significantly increased the levels of
self-control, etc.) physical education lesson values.
Yolcu (2021)  Communication, self- 8 sessions The creative drama program has
confidence, and team significantly improved volleyball
cohesion players’ communication and trust levels.
Pickard & Creative physical N/A Creative teaching approaches are offered
Maude (2014)  education instruction through dance, gymnastics, and games.
Andersen Drama and cognitive N/A The effects of drama on learning and
(2004) processes in education cognition through "make-believe" worlds
have been discussed.
Lavin (2008) Creative Approaches in N/A Creative physical education methods to
Physical Education help children reach their full potential
have been compiled.
Konstantinidou Teachers’ Perceptions N/A The study focuses on activities that
etal., (2011) of Creativity encourage creativity among teachers and
their subjective theories on the subject.
Norris (2016)  Drama as a research N/A The potential of drama as a research
method methodology for data collection,
analysis, and presentation has been
emphasized.

Gil & Psychological well-  1st Semester A significant improvement in the
Caglayan being psychological well-being levels of
(2017) teacher candidates was observed

following the drama course.
Freeman et al.  Self-concept, social 18 Weeks Creative drama was found to have no
(2003) skills, problem statistically significant effect on the
behaviors variables examined.
Korkmaz & Attitudes toward N/A The competencies of teachers from
Erol (2010) physical education different disciplines in physical education
activities practices were compared.
Dow & Vetere Social-emotional N/A A theoretical framework regarding
(2025) development and motor the integration of creative drama and
development physical education was presented.
Akkocaoglu Views on creative 5 Days (30 Teachers found the training to be very
Cayir et al., drama in in-service Hours) beneficial both for personal development
(2016) training and as a teaching method.
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Jefferson- Fundamental N/A The advantages of game-based pedagogy
Buchanan Movement Skills over traditional methods in FMS
(2022) (FMS), play-based instruction have been advocated.
learning
Hendrix et al., Science learning N/A It has been found that creative drama
(2012) and attitudes toward enhances conceptual learning in inquiry-
science based science programs.
Arda- Perceptions of learning N/A It has been determined that creative
Tung¢demir through play drama develops critical and creative
(2025) thinking in pre-service teachers.
Ustaoglu Attitudes toward drama 1st Semester A significant increase in candidates’
Hosver et al., attitudes toward the course was observed
(2020) following drama education.
Ma & Du ASD core symptoms, N/A The combination of drama education
(2026) physical fitness and physical activity reduced restricted
behaviors and improved physical fitness
in children with autism.
Sahni (2007) “Self,” “home,” N/A It is argued that drama education plays
imagination, self- arole in the individual’s construction of
knowledge, liberation self and the development of the feeling
(moksha), Bond’s of “feeling at home in the world.”
concept of the monad The educational process has been
conceptualized as a process of self-
knowledge and self-creation.
Giiler & Classroom 12 Weeks The effect of the drama method on
Tuncel (2023) management communication and competence has
self-efficacy, been proven.
communication skills
Guli et al., Social competence 24 Hours The SCIP program has been found to
(2013) (ASD and NLD) have a positive effect on nonverbal social
perception and functioning.
Uzundz & Critical thinking 10 Weeks Creative drama training significantly
Demirhan tendencies and skills increased the critical thinking scores of
(2017) physical education teacher candidates.

Table 2 presents the variables examined in the studies included in the research, the intervention
durations, and the main findings. The distribution of variables indicates that creative drama in physical
education is approached from multiple dimensions. These variables were categorized into four
groups: psychosocial characteristics, pedagogical competencies, motor and physical development

parameters, and theoretical/perceptual dimensions.

Studies examining psychosocial characteristics focused on variables such as self-confidence,

psychological resilience, empathy, psychological well-being, self-concept, social skills, and
attitudes. Experimental studies conducted with teacher candidates and young elite athletes generally
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demonstrate that creative drama activities positively affect communication skills, self-efficacy, and
socialization. However, some studies examining self-concept and personality traits did not report
statistically significant effects. This suggests that creative drama does not exert uniform effects across
all psychological variables. Overall, the majority of experimental studies indicate positive outcomes
associated with creative drama interventions.

Studies focusing on pedagogical and professional competencies addressed variables such
as classroom management, communication skills, critical thinking, and teaching competencies.
These studies predominantly conclude that creative drama applications positively influence teachers’
perceptions of professional competence. This finding suggests that creative drama can be used not
only to support students’ psychosocial development but also as an effective instructional strategy in
teacher education.

Studies examining motor skills and physical development aim to support the acquisition of
basic movement skills among students and athletes. These studies indicate that creative drama-based
activities contribute positively to the development of movement patterns and performance. However,
some long-term experimental studies report no statistically significant effects.

Studies adopting a theoretical perspective address creative drama not as an intervention
program but within a broader pedagogical and philosophical framework. These studies emphasize
the importance of creative drama in fostering understanding, self-construction, imagination, and
inclusivity. In particular, recent research highlights an increasing focus on the socioemotional and
inclusive dimensions of creative drama.

In terms of intervention duration, most programs are implemented within an 8- to 12-week
range, although shorter interventions lasting 4 weeks or 24 hours are also reported. Long-term
programs remain limited. Overall, creative drama-based applications are typically designed as short-
to medium-term interventions.

Table 3
Frequency and Percentage Distribution of Variables Examined to Measure the Effect of Creative
Drama
Variable Category f % Studies Examining
Attitudes, perceptions, and 5 16.7 Orhan (2020); Giiltekin Sun (2020); Akkogaoglu
views toward drama Cayir et al. (2016); Ustaoglu Hosver et al. (2020);
Bhuyan (2025)
Communication skills and 4 13.3 @Giler (2019); Giiler & Tuncel (2023); Yolcu (2021);
competence Arda-Tunc¢demir (2025)
Self-confidence 3 10.0 Mandirali (2019); Yolcu (2021); Arda-Tungdemir
(2025)
Social skills 3 100 Freeman et al. (2003); Agir (2020); Guli et al.
(2013)
Basic motor skills / Physical 3 10.0 Soytiirk (2007); Jefferson-Buchanan (2022); Ma &
fitness Du (2026)
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Classroom management self- 2 6.7 Giiler (2019); Giiler & Tuncel (2023)
efficacy
Psychological well-being / 2 6.7 Mandirali (2019); Giil & Caglayan (2017)
Resilience
Critical thinking tendencies 2 6.7 Uzundz & Demirhan (2017); Arda-Tungdemir
(2025)
Other variables (self-leadership, 6 20.0 Deniz et al. (2012); Erdeveciler (2016); Yiicekaya

values, personality, empathy, (2021); Ma & Du (2026); Hendrix et al. (2012);
attitude toward science, etc.) Sahni (2007)

Tablo 3’te beden egitiminde yaratici dramanin etkisini 6l¢mek i¢in kullanilan degiskenler
ve frekanslari verilmistir. En yiiksek frekansa sahip olan “dramaya yénelik tutum, algi ve goriisler”
kategorisi (f=5), ozellikle 6grenciler ve dgretmen adaylari tizerinde yapilan calismalardan elde
edilmistir. Bu ¢alismalarda yaratic1 drama uygulamalarina yonelik 6n yargi, beklenti ve derse yonelik
tutum {izerinde durulmustur. Bu noktada calismalarin yaratici dramay1 oncelikle kabul diizeyinde
ve algisal boyutlarda ele aldigi ifade edilebilir. Yaratici drama yonteminin uygulanabilirliginden
daha ¢ok katilimcilarin y Table 3 presents the variables and their frequencies used to measure the
impact of creative drama in physical education. The category with the highest frequency, “attitudes,
perceptions, and views toward drama” (f = 5), is primarily derived from studies conducted with
students and teacher candidates. These studies focus on participants’ preconceptions, expectations,
and attitudes toward creative drama practices. It can be inferred that these studies address creative
drama mainly at the level of acceptance and perception. Notably, the literature tends to emphasize
participants’ attitudes and perceptions toward the method rather than its direct applicability.

The second most frequently examined category is “communication skills and competence”
(f=4). Given that creative drama inherently involves interaction, role-playing, and group work, the
frequent examination of communication-related variables is expected. This indicates that creative
drama functions as a pedagogical tool that enhances social communication. The categories of “self-
confidence” and “social skills” (f = 3) are also frequently examined. Particularly in studies involving
athletes and teacher candidates, self-confidence is associated with performance and perceptions of
professional competence. In these studies, social competence and peer interaction variables are used
to examine the effects of creative drama on problematic behaviors and social adaptation. Therefore,
creative drama appears to have a strong socioemotional development focus.

The “basic motor skills/physical fitness” category (f = 3), which is directly related to
physical education and sports, is also among the prominent variables. This category reflects a motor
development perspective and demonstrates that creative drama can influence both affective and
psychomotor skills. However, the relatively lower emphasis on psychomotor variables compared to
psychosocial variables suggests that research in this field is more focused on social and pedagogical
dimensions.

Variables such as “classroom management self-efficacy” (f = 2), “psychological well-
being and resilience” (f = 2), and “critical thinking tendencies” (f = 2) appear less frequently.
These variables are primarily examined in studies focusing on teacher education and cognitive
development. Their relatively low frequency indicates a need for further research in these areas.
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In addition, some individual studies examine variables such as self-leadership, physical education
class values, personality dimensions, empathy, and attitudes toward science. While this reflects the
diversity of variables in the field, it also suggests that a more systematic research framework has yet
to be established.

Finally, demographic variables such as gender, age, academic department, sport discipline,
and sports experience are included in most quantitative studies. These variables are typically used
as control variables rather than as primary research variables. Overall, the literature predominantly
addresses creative drama in relation to attitudes, communication, and socioemotional development,
whereas psychomotor development remains comparatively underexplored.

Table 4

Distribution and Frequency of Outcomes Reporting the Effects of Creative Drama

Main Category Sub-Outcome f % Related Studies
Psychological and Emotional ~ Self-confidence 2 12.5 Mandirali (2019); Yolcu
Outcomes (2021)
Psychological resilience 1 6.3 Mandirali (2019)
Psychological well-being 1 6.3 Gl & Caglayan (2017)

Attitude toward drama 3 18.8  Ustaoglu Hosver et al.
(2020); Orhan (2020);

Gilltekin Sun (2020)
Total (Psychological Domain) 7 43.8
Socialization and Communication skills 3 18.8  Giiler (2019); Yolcu (2021);
Communication Skills Arda Tuncdemir (2025)

Empathy / Peer Attitude 1 6.3 Agir (2020)

Social cooperation 1 6.3 Soytiirk (2007)
Total (Social Domain) 5 31.3
Cognitive and Psychomotor ~ Basic motor skills 1 6.3 Soytiirk (2007)
Development Memory / Retention 1 6.3 Soytiirk (2007)
Critical thinking 1 6.3 Uzun6z & Demirhan (2017)
Total (Cognitive- 3 18.8
Psychomotor Domain)
Values and Professional Sports Values 1 6.3 Yiicekaya (2021)
Competence Leadership 1 6.3 Erdeveciler (2016)
Classroom management 1 6.3 Giler (2019)
self-efficacy
Teacher awareness 1 6.3 Akkocaoglu Cayir et al.
(2016)
Total (Values-Professional 4 25.0 Akkocaoglu Cayir et al.
Field) (2016)
Grand Total 16 100.0 Erdeveciler (2016)
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Table 4 presents the thematic analyses and frequencies of studies demonstrating the effects
of creative drama. An examination of the distribution of effects indicates that the category with
the highest frequency is “psychological and emotional outcomes” (f = 7). This category, which
includes variables such as attitudes toward drama, self-confidence, psychological resilience, and
psychological well-being, suggests that creative drama functions as a pedagogical tool that supports
individuals’ active participation in the learning process. Additionally, it can be argued that creative
drama contributes to maintaining individuals’ internal balance and enhancing their ability to cope
with problematic behaviors.

Another high-frequency category is “socialization and communication skills” (f = 3).
Because creative drama activities are based on group interaction, they involve processes such as role-
playing and experiential learning. Through these processes, significant effects on both verbal and
nonverbal communication skills have been identified. In particular, outcomes related to socialization,
cooperation, empathy, and positive attitudes toward peers indicate that creative drama activities
produce not only individual but also social benefits. In this context, creative drama can be considered
consistent with the principles of experience-based social learning.

Findings related to the “cognitive and psychomotor” domains are comparatively limited (f
= 5). However, these studies indicate that creative drama positively affects learning retention and
the development of basic motor skills. The limited number of studies in this area highlights the
need for further research focusing on motor and cognitive gains within physical education. In the
“values and professional competence” dimension (f = 4), significant differences were reported in
variables such as leadership, classroom management self-efficacy, and teacher awareness. Overall,
while studies emphasizing life skills, such as communication, self-confidence, social adaptation, and
critical thinking, are more prevalent, studies focusing on motor performance are relatively fewer.
This suggests that the latter represents an area requiring further development in future research.

Table 5
Distribution by Research Method

Research Method f % Related Studies

Quantitative 14 45.2 Deniz et al. (2012); Orhan (2020); Erdeveciler (2016);
Mandirali (2019); Giiler (2019); Giiltekin Sun (2020);
Yiicekaya (2021); Yolcu (2021); Giil & Caglayan (2017);
Freeman et al. (2003); Korkmaz & Erol (2010); Ustaoglu
Hosver et al. (2020); Ma & Du (2026); Giiler & Tuncel (2023)

Qualitative 7  25.8 Bhuyan (2025); Andersen (2004); Konstantinidou et al. (2011);
Norris (2016); Jefferson-Buchanan (2022); Tuncdemir (2025);
Akkocaoglu Cayir et al. (2016)

Mixed Methods 5 16.1 Soytiirk (2007); Agir (2020); Hendrix et al. (2012); Guli et al.
(2013); Uzunoz et al. (2017)

Book / Book Chapter 3 9.7 Pickard et al. (2021); Lavin (2008); Dow & Vetere (2025)
Other (Theoretical 1 3.2 Sahni(2007)

philosophical analysis)

Total 30 100
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Table 5 presents the distribution of the studies examined within the scope of this research
according to their research methods. The majority of the studies were conducted using quantitative
designs (f = 14). In most of these studies, experimental or descriptive survey models were preferred.
It was determined that studies involving teacher candidates typically measured attitudes and self-
efficacy using standardized scales, whereas studies involving athletes employed pretest—posttest
experimental designs with control groups. These patterns indicate that studies aiming to statistically
demonstrate the effects of creative drama are predominant.

Following quantitative research, qualitative research represents the second most frequently
used approach (f = 7). These studies primarily employ thematic analysis, content analysis, and
theoretical review approaches. Qualitative studies tend to provide in-depth insights into participants’
experiences and pedagogical processes. Mixed-methods studies (f = 5) combine quantitative data
with qualitative data, such as observations, open-ended responses, and document analysis. Given
that creative drama is inherently practice-based, the use of mixed methods is particularly appropriate.
However, the relatively limited number of such studies suggests that methodological integration has
not yet become widespread. Overall, it can be concluded that studies examining the effects of creative
drama in physical education and sports predominantly adopt quantitative approaches. Considering
the experiential nature of creative drama, the increased use of mixed-methods designs could enhance
methodological depth in the field.

Table 6

Type and Duration of Experimental or Intervention Studies

Source Type of Intervention Duration of Intervention

Soytiirk (2007) Creative drama method 4 weeks of preparation + 4 weeks of
(movement training) implementation (2 hours per week)

Erdeveciler (2016) Leadership-focused creative 12 weeks
drama workshops

Mandirali (2019) Mindfulness-based creative drama 4 weeks (2 sessions per week, 8
program sessions total)

Giiler (2019) Classroom management using 12 weeks
creative drama methods

Agir (2020) Integrated physical education and 8 weeks (1 class hour per week)
creative drama

Yiicekaya (2021) Online creative drama activities 8 weeks (23 sessions total)
(values education)

Yolcu (2021) Communication and trust-focused 8 sessions
drama program

Giil & Caglayan (2017) Creative drama intervention 14 weeks (4 hours per week, total 56

hours)

Ustaoglu Hosver et al.  Creative drama training 10 weeks (4 hours per week)

(2020) workshops

Freeman et al. (2003)  Creative drama activities 18 weeks
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Akkocaoglu Cayir et al. In-service drama training course 5 days (total 30 hours)

(2016)

Deniz et al. (2012) Teaching orienteering through 10 weeks
creative drama

Ma & Du (2026) A combination of physical Approximately 3—4 months
activity and educational drama

Guli et al. (2013) Social Competence Intervention 24 hours (weekly sessions)
Program (SCIP)

Table 6 presents the types and durations of interventions reported in studies that include
experimental or intervention components. The intervention durations range from 5 days to 18 weeks.
The shortest intervention was an in-service training program conducted for teachers, lasting 5 days
(30 hours), whereas the longest intervention, conducted with elementary school students, lasted 18
weeks. Notably, the majority of studies implemented interventions within an 8- to 12-week period or
over a single academic term. These findings suggest that process-oriented applications are necessary
for the effects of creative drama to become evident across different variables. Short-term programs,
by contrast, are more commonly used in in-service training and professional development contexts.

Table 7

Comparison of Methodological and Structural Characteristics of Turkish and International Studies

Comparison Studies in Turkey International Studies
Area
Research Pre-test—post-test experimental In addition to pre-test—post-test designs,
Design or quasi-experimental desi.gns . more complex experimental designs with
with control groups are primarily high internal validity, such as the Solomon
preferred. )
Four-Group Design, are used.
Sample Studies mostly focus on physical Elementary school students, disadvantaged
Group education teacher candidates and children, and groups with special needs,
university students. such as those with autism (ASD), are
frequently included in the research scope.
Data Likert-type attitude and self-efficacy Standardized assessment tools with
Collection scales developed by local researchers established norms, such as the ITBS (Iowa
Tools are widely used. Test of Basic Skills) and the Wallach—-Kogan
Creativity Test, are preferred.
Intervention Medium-term interventions, In addition to 18-week programs, project-
Duration typically lasting between 8 and 14 based and long-term programs lasting up to

weeks and spread over an academic 3 years have been reported.
term, are common.
Implementer Interventions are mostly conducted  Interventions may be carried out in

Profile by researchers, university faculty collaboration with professional arts
members, or teachers trained in institutions (e.g., national theater companies)
drama education. and artists.
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Theoretical It is largely based on local creative ~ Psychology-based international theoretical
Framework  drama literature (the approach of inci frameworks such as cognitive psychology,
San and Omer Adigiizel). the “as-if” theory, and multiple intelligences
are at the forefront.

Table 7 presents a comparative analysis of studies conducted in Turkey and internationally.
This comparison examines research design, sample groups, data collection tools, intervention duration,
practitioner profiles, and theoretical frameworks. The findings indicate that studies conducted in
Turkey and those conducted internationally (e.g., in the United States, the United Kingdom, Hong
Kong, and India) differ in terms of methodology, sample selection, and implementation structure.

Three key distinctions emerge: methodological approach, institutional structure, and
the nature of outcomes examined. International studies tend to employ experimental designs and
measurement tools with higher internal validity, aiming to produce robust findings related to cognitive
and academic outcomes. In contrast, studies conducted in Turkey predominantly use pretest—posttest
designs with locally developed measurement instruments and focus on variables such as attitudes,
self-efficacy, and professional development among teacher candidates.

Another distinction concerns institutional structure. International studies often implement
creative drama in collaboration with professional arts institutions, whereas studies in Turkey are
primarily conducted within education faculties. Consequently, studies conducted in Turkey tend to
emphasize affective gains and professional outcomes, whereas international studies place greater
emphasis on cognitive performance and system-level impact.

Table 8
Thematic Distribution of Methodological Gaps and Limitations in the Studied Works

Main Theme Sub-Limitations Reflection in the Methodological
Literature Impact

Sample and Small sample size (e.g., Studies were mostly The generalizability

Generalizability N = 30), homogeneous conducted with a single of the findings is
groups, limited age/subject class, teacher candidates, or limited; external
diversity, data loss specific age groups. validity is weak.

Intervention Short interventions lasting Interventions are generally The durability and

Duration and 8—12 weeks, a limited limited to a single term; no sustainability of the

Planning number of sessions, high  long-term follow-up. effect are uncertain.
content-time density

Methodological — Quantitative-focused Self-report-based scales Insufficient process

and Measurement design, limited qualitative  predominate; few mixed-  analysis; limited
Gaps data, lack of retention methods and longitudinal ~ measurement depth
testing, and limited scope  designs
of measurement tools
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Environmental
and Technical

Insufficient physical space,
camera effects, and online

Space constraints, lack of
technical infrastructure,

Implementation
integrity and

Limitations application issues pandemic-related participant
restrictions spontaneity have
been compromised
Researcher/ Limited feedback due to Intervention restrictions are Implementation
Implementer the need for control, lack of contrary to the nature of quality and internal
Role experts drama; no expert leader in  validity may be
every study affected

Table 8 presents a thematic analysis of methodological gaps and limitations identified in

the examined studies. The findings indicate that the most prominent gaps relate to sample structure,

intervention duration, and measurement approaches. In particular, small and homogeneous sample

sizes limit external validity. Additionally, short-term intervention programs make it difficult to assess

the long-term effects of creative drama. These findings highlight the need for studies employing

larger samples, longitudinal designs, and mixed-methods approaches.

Table 9

Age Groups and Variables Insufficiently Explored in the Creative Drama Literature

Category Under-Explored  Current Focus in the Identified Research Gap
Area Literature
Age Groups High School Level Primarily elementary/ The impact on physical
(14-17 years) middle school and education processes during
university teacher adolescence has been studied
candidates only to a limited extent
Adults and Primarily U16 and The effect of the intervention on
Professional college athletes professional athletes and retired
Athletes athletes is unknown.
Vocational High Primarily education = The needs and perceptions of
School Culture faculty teacher this group regarding drama
Teachers candidates education have been studied
only to a limited extent.
Variables / Organizational Individual variables  Insufficient impact analysis at
Topics Behavior (self-confidence, the organizational level
(organizational attitude, self-efficacy)
culture, are dominant.

commitment, etc.)

Causes of Gender

Differences by gender

The psychological/sociological

Differences are reported. basis of these differences has
not been thoroughly examined.
Variety of Sports ~ Primarily basketball — Data gaps in individual sports
and volleyball and various team sports
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Methodological Long-Term Primarily short-term  Lack of analysis on retention
Areas (Longitudinal) pre-post tests and sustainability
Effects
Qualitative and Quantitative (scale-  There is a need for process-
Mixed Methods based) studies oriented and experience-based
predominate analyses

Table 9 presents an analysis of age groups and variables that have not been sufficiently
examined in studies on creative drama in physical education. The findings indicate that the majority
of the literature focuses on elementary school students and teacher candidates. In contrast, high
school students and professional athletes remain underrepresented. At the level of variables, studies
primarily focus on individual attitudes and self-efficacy. However, limited attention has been given
to factors such as organizational behavior, diversity across sports disciplines, and gender-based
differences. Furthermore, the lack of longitudinal and qualitative studies makes it difficult to fully
understand the long-term and sustainable effects of creative drama.

Table 10
Thematic Trends in the Literature Regarding the Role of Creative Drama in Physical Education
Instruction
Thematic Trend Key Focus in the Literature Observed Trend Pedagogical
Direction Implications
Holistic and Drama transforms Transition from a The cognitive and
Exper'iential movement iI}tO a tool traditional exercise- affective dimensions
Learning for co.mmumc.atl('n‘l and focused model to an of physical
meaning-making; it supports o ) _
the unity of mind, body, experiential and student- education are being
and emotion (embodied centered model strengthened.
learning).
Pedagogical Increased classroom Positioning as a tool Drama is a strategic
Transformation = management, communication to support professional  pedagogical tool in
and Teacher skills, and self-efficacy development the teacher training
Competence among teacher candidates; process
development of a positive
attitude toward the drama
method
Social Skills, Increases in empathy, social ~ Strong emphasis on Supports an inclusive
Empathy, and adaptation, self-confidence, social-emotional and values-based
Inclusion and communication skills; outcomes approach to physical
positive peer attitudes in education

integrated physical education
practices
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Motor Skills Development of basic An effective alternative ~ Technical

and Creative movement skills; increased  to traditional command- performance and
Movement critical thinking and based methods creative thinking
Development creativity develop together
Character Concretizing solidarity, A pedagogical tool that  Integrates 21st-
Education and respect, sportsmanship, and  strengthens the ethical century skills with
the Ethical cultural values dimension of sports values education
Dimension

Table 10 presents thematic trends regarding the role of creative drama in physical education
instruction. The table includes the following dimensions: thematic trends, key emphases in the
literature, observed trend directions, and pedagogical significance. Overall, the thematic analyses
indicate that physical education instruction has undergone a transformation from traditional,
performance-oriented approaches to contemporary approaches grounded in holistic and experiential
learning.

Within traditional approaches, movement in physical education is primarily associated with
physical performance and discipline-based skill instruction. In contrast, creative drama redefines
movement as amedium for meaning-making, expression, and social interaction. From this perspective,
creative drama does not conceptualize the body merely as a biomechanical entity; rather, it frames
the body within the concept of embodied learning, in which it functions as a carrier of cognitive and
affective processes.

Another significant finding concerns the role of creative drama in teacher education. The
studies reviewed indicate that creative drama positively influences pre-service teachers’ professional
competencies, classroom management skills, and pedagogical flexibility. Moreover, social-emotional
outcomes such as empathy, self-confidence, and inclusivity, alongside values education and ethics,
demonstrate that physical education extends beyond physical development to encompass character
and citizenship education.

Finally, the reviewed studies suggest that creative drama should not be regarded merely
as a supplementary activity in physical education instruction but rather as a pedagogical approach
that integrates 21st-century skills (e.g., creativity, collaboration, and critical thinking) with physical
activity. Furthermore, creative drama can be positioned as a strategically significant instructional
approach. Accordingly, future studies employing methodologically robust longitudinal and mixed-
methods designs are likely to make substantial contributions by providing deeper insights into the
effects of creative drama in physical education instruction.

Discussion, Conclusions, and Recommendations

In this study, which examines the literature on creative drama in physical education instruction,
the evolution of research was analyzed through a systematic review to identify underexplored
variables and research gaps. In this context, it was observed that studies conducted over the past 20
years have shifted from a biomechanical approach to movement instruction toward a pedagogy in
which cognitive and affective gains are integrated with the body. The findings indicate that creative
drama does not merely serve as a recreational activity in physical education classes; rather, it provides
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a significant epistemological framework for fostering 21st-century skills (Aktas et al., 2025; Uzundz
& Demirhan, 2017). In this section, the findings are analyzed through national and international
comparative frameworks to identify methodological gaps in the field. Within this scope, the role and
importance of creative drama in physical education pedagogy are also discussed.

Traditionally, physical education has conceptualized the body as a tool that enables movement
and movement as a goal-oriented performance outcome (Fitzgerald, 2007; Mosston & Ashworth,
2002). However, the studies examined in this research reveal that creative drama has contributed to
a transformation in physical education instruction. This transformation, grounded in the theory of
embodied learning, demonstrates that the body is not merely a physical object but is recognized as a
subject that generates meaning (Flynn, 2025). The findings reported by Soytiirk (2007) and Jefferson-
Buchanan (2022) provide concrete evidence that learning basic motor skills through drama integrates
physical skills with cognitive schemas. Creative drama transforms movement into a language of
communication by embedding physical actions within fictional scenarios in which participants act
“as if,” rather than relying on repetitive practice (Arican & Kaya, 2024; Soytiirk et al., 2012). This
can be considered a clear example within physical education of the constructivist learning theory
assumption that knowledge is constructed through experience and social interaction (Dewey, 1938;
Vygotsky, 1978).

When the studies under review are compared methodologically, significant differences emerge
between the Turkish and international literature. Studies conducted in Turkey tend to focus heavily on
pre-service teachers’ professional competencies, classroom management skills, and attitudes (Giiler,
2019; Orhan, 2020; Ustaoglu Hogver et al., 2020). This pattern likely reflects the influence of the
constructivist philosophy adopted in teacher education programs in Turkey after 2005. Furthermore,
in the national literature, the three-phase intervention structure (warm-up, enactment, evaluation)
developed by San (1990) and Adigiizel (2006) appears to function as a standard model in practice.

A review of international studies indicates the use of more complex research designs and
standardized assessment tools. For example, the Solomon four-group design employed by Freeman
et al. (2003), as well as standardized assessment instruments such as the ITBS, aim to demonstrate
the impact of drama not only on affective outcomes but also on cognitive performance. Moreover,
the implementation of drama in collaboration with professional arts institutions (e.g., the National
Theatre) suggests a high level of institutionalization in international contexts (Hui & Lau, 2006;
Turner et al., 2004). Compared to Turkey, where implementation is largely centered within education
faculties, this higher level of institutionalization reflects the integration of creative drama into
interdisciplinary educational policies at the international level.

Several notable concerns emerge from the findings of the reviewed studies. One such concern
is the concentration of findings on socioemotional outcomes, such as self-confidence, empathy, and
socialization (Mandirali, 2019; Yolcu, 2021; Agir, 2020). The nature of creative drama is grounded
in group interaction and a safe “as-if” environment. This foundation facilitates outcomes that are
more readily observable and measurable (Andersen, 2004). However, this emphasis may result in
the relative neglect of psychomotor development and physical fitness within physical education. The
limited number of studies focusing on psychomotor skill development (Soytiirk, 2007; Ma & Du,
2026) suggests a risk of narrowing the field to a focus on social development alone.
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From a methodological perspective, one of the most significant gaps identified is the lack
of longitudinal studies and retention assessments. Although Freeman et al. (2003) noted that the
preparation and adaptation phase for drama may require 8—10 weeks, most intervention programs in
the reviewed studies are limited to durations of 8—12 weeks. This limitation raises questions about
the long-term validity of the findings. In the absence of retention measurements, the sustainability
of behavioral changes resulting from creative drama interventions remains uncertain. Additionally,
studies conducted with small sample sizes and relying primarily on quantitative measurement tools
may not fully capture the complexity of participants’ experiences and behavioral changes (Akkogaoglu
Cayrr et al., 2016; Arda-Tung¢demir, 2025).

This study presents creative drama in physical education as a model that holistically integrates
cognitive, affective, and psychomotor domain gains, rather than focusing solely on the teaching
of technical skills. By combining findings from the national literature, which emphasizes teacher
education, with the methodological strengths of the international literature, this study contributes to
the existing body of knowledge. Current trends in the field suggest that creative drama challenges
the performance-oriented nature of physical education, supports inclusive learning environments
(particularly for students with special needs), and enhances pre-service teachers’ professional self-
efficacy (Guli et al., 2013; Giiler & Tuncel, 2023; Ma & Du, 2026). Consequently, creative drama can
be understood not merely as a playful activity in physical education instruction but as a pedagogical
approach that enables students to make sense of their physical movements, supports socialization,
and facilitates embodied cognition.

Based on these findings, creative drama should be positioned at the center of the pedagogical
process in physical education instruction. In teacher education programs, it should be structured
in alignment with curricula that integrate classroom management, inclusive education, and values
education. To ensure the sustainability of this practice, teachers should be supported through
leadership training grounded in creative drama. From a research perspective, there is a need to
shift toward mixed-methods approaches incorporating long-term qualitative designs, rather than
relying predominantly on short-term quantitative studies. Particular attention should be given to
underrepresented groups, such as high school students, professional athletes, and participants from
diverse sports disciplines. At the national level, collaborations with arts institutions may contribute
to the institutionalization and sustainability of creative drama as a pedagogical approach.

291



Sahin, A. (2026). Creative drama in physical education teaching: A systematic review and thematic synthesis of national
and international research. Yaratici Drama Dergisi, 21(2), 267-296.

Kaynakca
Adigiizel, O. (2006). Yaratic1 drama kavramu, bilesenleri ve asamalar1. Yaratict Drama Dergisi, 1(1), 17-30.
Adigiizel, O. (2013). Egitimde yaratict drama. (6. Baski). Pegem Akademi.

Agir, S. (2020). Biitiinlesik beden egitimi dersi ve yaratici drama egitiminin ortaokul ogrencilerinin ozel gerek-
sinimli akranlarina yonelik tutumlart ve empati becerileri tizerindeki etkisinin incelenmesi (Yiksek

lisans tezi). Istanbul Gedik Universitesi, Istanbul.

Akkogaoglu Cayir, N., Akhun, B., & Ozdemir Simsek, P. (2016). Kiiltiir gretmenleriyle hizmet ici egitim
kapsaminda yaratici drama tizerine bir ¢aligma: Katilimer goriiglerinin nitel analizi. Egitim ve Bilim,
41(183), 69-99. https://doi.org/10.15390/EB.2016.4730

Aktas, O., Giiz, M. Z., Ozer, E., & Kilcan, B. (2025). A bibliometric analysis of creative drama studies in edu-
cation. Journal of Teacher Education and Lifelong Learning, 7(1), 116-128.

Andersen, C. (2004). Learning in “as-if” worlds: Cognition in drama in education. Theory into Practice, 43(4),
281-286.

Arda Tuncdemir, T. B. (2025). The power of creative drama: integrating playful learning approaches in teacher

education. Research in Drama Education: The Journal of Applied Theatre and Performance, 1-22.
https://doi.org/10.1080/13569783.2025.2457745

Arican, O., & Kaya, D. (2024). Analysis of pre-service teachers’ flow experience in educational drama practi-
ces and the effect of practices on attitudes toward creative drama courses. Journal of Human Sciences,
21(1), 48-61. https://doi.org/10.14687/jhs.v21i1.6462

Bakkaloglu, N., & Ozdemir, P. (2025). Yaratict Drama Y 6ntemi, Tutum ve Ogretmen Etkisi: Tlkokul Fen Ders-
leri Ornegi. Yaratici Drama Dergisi, 20(1), 47-84. https://izlik.org/TA25GW67YB

Bhuyan, P. (2025). Creative movement in action: Exploring drama as a tool in physical education. The Acade-
mic, 3(7), 1993—-1999. https://doi.org/10.5281/zenodo. 16880271

Bilgic, E., & Alimterin, Z. (2024). Kaynastirma uygulamalar slirecinde yaratict drama yontemi. Yaratici Dra-
ma Dergisi, 19(2), 223-243.

Bolton, G. (1984). Drama as education: An argument for placing drama at the centre of the curriculum. Longman.

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology,
3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

Catterall, J. S. (2009). Doing well and doing good by doing art: The effects of education in the visual and per-

forming arts on the achievements and values of young adults. I-Group Books.

Chicago Arts Partnerships in Education. (10.02.2025). Creative arts integration programs. Chicago Arts Part-

nerships in Education. https://www.capechicago.org

292



Creative Drama in Physical Education:
A Systematic Review and Thematic Synthesis of National and International Studies

Deniz, E., Yoncalik, O., Aslan, S., & Sofi, N. (2012). The impact of orienteering sport taught through creative
drama methods on five factor personality dimensions. Procedia — Social and Behavioral Sciences, 46,
4864-4868.

Dewey, J. (1938). Experience and education. Macmillan.

Dow, E., & Vetere, M. J., III. (2025). Intersecting pathways: Exploring the integration of creative drama and
physical education for social-emotional growth and motor development. Acknowledgment of Re-
viewers, 3, 28-38.

Erdeveciler, O. (2016). Yaratici drama egitiminin spor yéneticiligi béliimii 6grencilerinin liderlik becerileri

iizerine etkisi (Yiiksek lisans tezi). Ankara Universitesi, Ankara.

Fitzgerald, H. (2007). Dramatizing physical education: using drama in research. British Journal of Learning
Disabilities, 35(4), 253-260.

Flynn, R. M. (2025). Drama as embodied learning: Moving from theory into action. https://doi.org/10.33682/
h9b9-57qu

Freeman, G. D., Sullivan, K., & Fulton, C. R. (2003). Effects of creative drama on self-concept, social skills,
and problem behavior. The Journal of Educational Research, 96(3), 131-138.

Gatt, I. (2009). Changing Perceptions, Practice and Pedagogy. Journal of Transformative Education, 7(2), 164-
184. https://doi.org/10.1177/1541344609339024

Geng, H. N. (2005). Egitimde drama ve/veya dramada egitim. Atatiirk Universitesi Kazim Karabekir Egitim
Fakiiltesi Dergisi, (12), 89-104.

Giil, O., & Caglayan, H. S. (2017). Effects of the drama course on psychological well-being of physical edu-
cation teacher candidates. International Journal of Environmental and Science Education, 12(3),
559-569.

Giiler, D. (2019). Yaratici drama yonteminin beden egitimi 6gretmen adaylarinin sinif yonetimi oz yeterlik

inanglart ve iletisim becerileri iizerine etkisi (Yiiksek lisans tezi). Ankara Universitesi, Ankara.

Giler, D., & Tuncel, F. (2023). The effect of the creative drama method on pre-service physical education teac-
hers’ classroom management self-efficacy beliefs and communication skills. /nternational Journal of
Progressive Education, 19(4), 81-100. https://doi.org/10.29329/ijpe.2023.579.7

Guli, L. A., Semrud-Clikeman, M., Lerner, M. D., & Britton, N. (2013). Social Competence Intervention Prog-
ram (SCIP): A pilot study of a creative drama program for youth with social difficulties. The Arts in
Psychotherapy, 40(1), 37-44.

Giiltekin Sun, O. (2020). Universitede égrenim géren dgretmen adaylarinin yaratict drama diizeylerinin farkl
degiskenlere giore incelenmesi (Yiiksek lisans tezi). Kahramanmaras Siit¢ii imam Universitesi, Kah-

ramanmaras.

293



Sahin, A. (2026). Creative drama in physical education teaching: A systematic review and thematic synthesis of national
and international research. Yaratici Drama Dergisi, 21(2), 267-296.

Heathcote, D. (1984). Collected writings on education and drama. (L. Johnson & C. O’Neill, Eds.). London:
Hutchinson.

Hendrix, R., Eick, C., & Shannon, D. (2012). The integration of creative drama in an inquiry-based elementary
program: The effect on student attitude and conceptual learning. Journal of Science Teacher Educati-
on, 23(7), 823-846.

Hui, A., & Lau, S. (2006). Drama education: a touch of the creative mind and communicative-expressive abi-
lity of elementary school children in Hong Kong. Thinking Skills and Creativity, 1(1), 34-40. https://
doi.org/10.1016/j.tsc.2005.06.001

Jefferson-Buchanan, R. (2022). Teaching fundamental movement skills through play-based pedagogy. Journal
of Physical Education, Recreation & Dance, 93(8), 28-33. https://doi.org/10.1080/07303084.2022.2
108171

Kaf, O., & Yilmaz, O. U. (2017). Effects of creative drama method on students’ attitude towards social studies,
academic achievement and retention in Turkey. European Journal of Educational Research, 6(3),
289-298. https://doi.org/10.12973/eu-jer.6.3.289

Kirmizi, F. (2023). Yaratict Drama Ozyeterlik Algis1 Olgegi (YDO): Gegerlik ve giivenirlik calismasi. Yaratict
Drama Dergisi, 18(2), 89-108. https://izlik.org/JAS8ZKE8AA

Konstantinidou, E., Michalopoulou, E., Aggelousis, N., & Kourtesis, T. (2011). Creativity in elementary phy-
sical education: A qualitative approach of teachers’ perceptions. Inquiries in Sport & Physical Edu-
cation, 9(2), 84-100.

Korkmaz, N. H., & Erol, S. (2010). Farkli egitim almis 6gretmenlerin okul dncesi donemde yer alan beden egi-
timi ve spor aktivitelerini uygulamalarina iliskin bir inceleme (Bursa 6rnegi). Beden Egitimi ve Spor
Bilimleri Dergisi, 6(3), 8-17. https://izlik.org/JASSNB53KE

Krusi¢, V. (2015). Drama Education in Croatia Today - An Experience Based Story. The European Journal of
Social & Behavioural Sciences, 14(3), 349-361. https://doi.org/10.15405/ejsbs.176

Lavin, J. (Ed.). (2008). Creative approaches to physical education: Helping children to achieve their true po-
tential. Routledge. https://doi.org/10.4324/9780203927847

Lee, B. K., Patall, E. A., Cawthon, S. W., & Steingut, R. R. (2015). The effect of drama-based pedagogy on
preK—16 outcomes: A meta-analysis of research from 1985 to 2012. Review of Educational Research,
85(1), 3-49. https://doi.org/10.3102/0034654314540477

Ma, B., & Du, X. (2026). Effects of a combined physical activity and educational drama intervention on
core symptoms and physical fitness in children with ASD. Research Square. https://doi.org/10.21203/
18.3.15-7999898/v1

Mandirali, S. (2019). Farkindalik temelli yaratict drama programinin sporcularin psikolojik dayaniklilik, oz-
giiven ve stresle basa ¢ikma stratejileri tizerine etkisi: Geng basketbolcular ornegi (Yiksek lisans

tezi). Marmara Universitesi, Istanbul.

294



Creative Drama in Physical Education:
A Systematic Review and Thematic Synthesis of National and International Studies

McKerrow, M. (1988). The public image of K-12 theatre education--can it change for the better? Design for the
Arts in Education, 89(6), 35-37. https://doi.org/10.1080/07320973.1988.9938147

Moher, D., Liberati, A., Tetzlaff, J., Altman, D. G., & The PRISMA Group. (2009). Preferred reporting items
for systematic reviews and meta-analyses: The PRISMA statement. PLoS Medicine, 6(7), e1000097.
https://doi.org/10.1371/journal.pmed.1000097

Mosston, M., & Ashworth, S. (2002). Teaching physical education. New York: Macmillan.

Norris, J. (2016). Drama as research: Realizing the potential of drama in education as a research methodology.
Youth Theatre Journal, 30(2), 122—135. https://doi.org/10.1080/08929092.2016.1227189

O’Neill, C. (1995). Drama worlds: A framework for process drama. Heinemann.

Orhan, 1. (2020). Rekreasyon ve beden egitimi ve spor boliimii gretmen adaylarinin dramaya kars1 tutumla-
rinin incelenmesi. Mediterranean Journal of Sport Science, 3(1), 141-148. https://doi.org/10.38021/
asbid.742103

Ozek, M. (2016). The Effect of creative drama on student achievement in the course of information techno-
logies. Journal of Education and Training Studies, 4(6), 51-57. https://doi.org/10.11114/jets.v4i16.1370

Page, M. J., McKenzie, J. E., Bossuyt, P. M., Boutron, 1., Hoffmann, T. C., Mulrow, C. D., ... Moher, D. (2021).
The PRISMA 2020 statement: An updated guideline for reporting systematic reviews. BMJ, 372, n71.
https://doi.org/10.1136/bmj.n71

Peter, M. (2003). Drama, narrative and early learning. British Journal of Special Education, 30(1), 21-27. htt-
ps://doi.org/10.1111/1467-8527.00277

Pickard, A., & Maude, P. (2014). Teaching physical education creatively. Routledge. https://doi.
org/10.4324/9781315780351

Sahni, U. (2007). Drama in education: Finding self, finding “home.” Caribbean Quarterly, 53(1-2), 37-48.
https://doi.org/10.1080/00086495.2007.11672304

San, 1. (1990). Egitimde yaratict drama. Ankara Universitesi Egitim Bilimleri Fakiiltesi Dergisi, 23(2), 573-
582. https://doi.org/10.1501/egifak 0000000781

San, 1. (1999). Tiirkiye’de yaratici drama ¢aligmalarinin diinii ve bugiinii. /1. Ulusal Cocuk Kiiltiirii Kongresi.
Ankara Universitesi Cocuk Kiiltiirii Arastirma ve Uygulama Merkezi.

See, B., & Kokotsaki, D. (2016). Impact of arts education on children’s learning and wider outcomes. Review
of Education, 4(3), 234-262. https://doi.org/10.1002/rev3.3070

Snape, D. J., Vettraino, E., Lowson, A., & McDuff, W. (2011). Using creative drama to facilitate primary-se-
condary transition. Education 3-13, 39(4), 384-387. https://doi.org/10.1080/03004271003727531

295



Sahin, A. (2026). Creative drama in physical education teaching: A systematic review and thematic synthesis of national
and international research. Yaratici Drama Dergisi, 21(2), 267-296.

Soytiirk, M. (2007). 9-11 yas grubu ¢ocuklarin temel hareket becerilerinin oriintiilesmesinde yaratici dra-
ma’mn etkisi (Yiiksek lisans tezi). Celal Bayar Universitesi, Manisa.

Soytiirk, M., Camlryer, H., Tepekoylii Oztiirk, O., & Dasdan Ada, E. N. (2012). 9-11 yas grubu cocuklarin te-
mel hareket becerilerinin &riintiillesmesinde yaratici drama’nin etkisi. Selcuk Universitesi Beden Egi-
timi ve Spor Bilim Dergisi, 14(1), 42-55.

Stephens, A. (2013). Creative drama in the general music classroom: An integrated approach for intermediate
students. General Music Today, 27(1), 12-17. https://doi.org/10.1177/1048371313482922

Turner, H., Mayall, B., Dickinson, R., Clark, A., Hood, S., Samuels, J., & Wiggings, M. (2004). An evaluation
of the National Theatre'’s drama work in primary schools. London: Social Science Research Unit,
Institute of Education, University of London

Ulubey, O. & Evren Yapicioglu, A. (2026). Egitimde yaratici drama arastirmalarindaki egilimler ve gelisim
alanlari: Bibliyometrik bir yaklasim. Yaratict Drama Dergisi, 21(1), 96—125. https://doi.org/10.21612/
yader.2026.005

Ulubey, O. (2018). The effect of creative drama as a method on skills: A meta-analysis study. Journal of Edu-
cation and Training Studies, 6(4), 63. https://doi.org/10.11114/jets.v614.2968

Ustaoglu Hosver, P., Kara, O., & Baba Kaya, H. (2020). Yaratict drama egitiminin beden egitimi ve spor 6g-
retmen adaylarinin yaratici drama dersine yonelik tutumlarina etkisi. Beden Egitimi ve Spor Bilimleri
Dergisi, 22(4), 176—188. https://izlik.org/JA36HN72YH

Uzunodz, F. S., & Demirhan, G. (2017). The effect of creative drama on critical thinking in preservice phy-
sical education teachers. Thinking Skills and Creativity, 24, 164—174. https://doi.org/10.1016/j.
tsc.2017.02.018

Uzunoz, F. S., Ilker, G. E., Arslan, Y., & Demirhan, G. (2018). The Effect of Different Teaching Styles on
Critical Thinking and Achievement Goals of Prospective Teachers. Spormetre Beden Egitimi ve Spor
Bilimleri Dergisi, 16(2), 80-95. https://doi.org/10.1501/Sporm 0000000357

Vygotsky, L. S. (1978). Mind in society.: The development of higher psychological processes. Harvard Univer-
sity Press.

Ward, W. (1957). Playmaking with children from kindergarten through junior high school. New York: Apple-
ton-Century-Crofts Inc

Way, B. (1967). Development through drama. London: Longman.

Yolcu, C. E. (2021). Yaratici drama programinin iletisim, kendine giiven ve takim birlikteligi iizerine etkisi: Elit
kadin voleybolcular drnegi (Yiiksek lisans tezi). Istanbul Gelisim Universitesi, Istanbul.

Yiicekaya, M. A. (2021). Beden egitimi ve spor dersi degerlerinin yaratici drama yontemi ile 6gretimi: Cevri-

mici uygulama (Yiiksek lisans tezi). Inénii Universitesi, Malatya.

296



