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Abstract

Education inspectors play a crucial role in improving educational quality, yet their representation in Turkish cinema
has not been previously examined academically. This study addresses this gap by analysing 16 films (1953-2015)
through document analysis to identify inspectors' professional images and communication styles, ultimately
proposing image management strategies. Using custom observation forms, the tesearch evaluates professional traits
and interactions with school stakeholders, including students, teachers, and managers. Findings indicate that
inspectors are predominantly portrayed negatively, as authoritarian, rigid, and incompetent, exaggerations that
misrepresent professional reality. These portrayals vary by genre: comedies often caricature inspectors, while dramas
depict them as bureaucratic defenders of the status quo. While inspectors typically maintain assertive communication
with school managers and teachers, their interactions with students are frequently characterized by aggressive styles.
These cinematic depictions reflect a critique of the era’s essentialist educational philosophy and serve as instruments
for broader political criticism. By demonstrating how cinema significantly shapes societal perception, this research
emphasizes the critical need for strategic professional image management. The findings offer valuable insights for
educational policymakers and cultural content producers regarding the construction of professional identity.
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Egitim Miifettigleri Mercek Altinda: Tiirk Sinemasinda Egitim Miifettiglerinin Imaj1 ve
Iletigim Tarzlart

Oz

Egitim mifettisleri egitim kalitesinin iyilegtitilmesinde 6nemli bir rol oynamaktadir, ancak Turk sinemasinda
miifettislerin temsil edilmesi daha 6nce akademik olarak incelenmemistir. Bu ¢alisma, 16 filmi (1953-2015) dokiiman
analizi yoluyla inceleyerek mufettislerin mesleki imajlarini ve iletisim tarzlarini belitflemeyi ve nihayetinde imaj
yonetimi stratejileri 6nermek suretiyle bu boslugun doldurulmasina katki sunmayi amaglamaktadir. Gézlem formlart
kullanilarak yapilan arastirma, mesleki 6zellikleri ve 6grenciler, 6gretmenler ve idareciler dahil olmak tzere okul
paydaslariyla olan etkilesimleri degerlendirmektedir. Bulgular, miifettislerin cogunlukla otoriter, kat1 ve yetersiz olarak
olumsuz bir sekilde tasvir edildigini ve bu abartilarin mesleki gercekligi yanlis yansittugint géstermektedir. Bu tasvitler
tire gore degisiklik gostermektedir: komediler genellikle miifettisleri karikatiirize ederken, dramalar onlat statiikonun
burokratik savunuculari olarak tasvir etmektedir. Mifettisler genellikle idareciler ve 6gretmenlerle iletigimlerinde
iddialt bir iletisim tarzt sergilerken, 6grencilerle etkilesimleri genellikle agresif tarzlarla karakterize edilmektedir. Bu
sinematik tasvirler, donemin esasici egitim felsefesine yonelik bir elestiriyi yansitmakta ve daha genis kapsamlt siyasi
elestirinin bir aract olarak hizmet etmektedir. Sinemanin toplumsal algiyt nasil 6nemli Slctide sekillendirdigini
gOsteren bu aragtirma, stratejik profesyonel imaj yénetiminin kritik 6nemini vurgulamaktadir. Bulgular, egitim politika
yapicilari ve kiltiirel icerik treticileri i¢in profesyonel kimligin insast konusunda degetli veriler sunmaktadir.
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Introduction

The public image of a profession is shaped not only by direct encounters but increasingly by media
and cultural representations. In contemporary visual culture, mass media play a decisive role in
constructing these professional images. While these representations are likely to reflect reality, they are
more often reconstructed through ideological, aesthetic, or other preferences and presented to the viewer
in the intended way. Such a process, a form of mental representation, is shaped in diverse ways by the
values, experiences, and prejudices of the individual exposed to it (Varol, 2019). Nevertheless, the public
image of a profession directly influences its social value and the self-perception of its members. The image
may be positive, negative, or neutral (Karakése, 2012). Moreover, this created image is not always obliged
to reflect reality either.

Image can be defined as the combination of associations, emotions, and cognitive representations that
people form in their minds about a person, group, or institution (Demir, 2003; Sisman, 2002). Likewise,
the gender, age, personal characteristics, desires, social structure, and other factors influence the formation
of the image (Bulduklu, 2015). However, an image may be quite different from objective reality, and its
influence on petception is strong enough to shape an individual's attitudes and behaviours. Indeed, in
today's culture, where visuality is of great importance, and petrceptions precede reality, it is impossible to
ignore the concept of image (Engin, 2014). In addition, effective management of image also encompasses
systematic strategies aimed at consciously directing and controlling public perception of a person,
institution, or professional group (Uysal, 2019). These strategies fall within the sphere of influence and
responsibility not only of public relations professionals, but also of other professionals such as cultural
content producers, particularly filmmakers and screenwriters.

The role of cinema in the image production process is undeniable. The power of cinema lies in its
multifaceted impact. Cinema combines visual and auditory elements to create emotional and cognitive
effects. Through this process, it does not merely reflect reality but actively reconstructs it (Géker &
Goker, 2014). The reconstruction process is completed with the internalisation of cultural representations
as well. In other words, cinema not only reflects social life; it is also a tool that guides society, offers role
models, and glorifies specific values (Ryan & Kellner, 1997). Therefore, cinema has become one of the
most potent tools in image management.

When examined globally, Hollywood's productions that universalise the American lifestyle,
Bollywood's films that incorporate Indian culture with religious and dramatic themes, Latin American
series with narratives revealing social class structures, and Turkish series with their presentations focusing
on family, social authority, and traditions, demonstrate how national image is constructed through media
(Ozeren, 2019). Such cultural products shape the perception of a country, society, and professions not
only within national borders but also in global public opinion.

This representational power appears more visible in professions that have earned society's trust and
respect, such as teachers and doctors. Numerous academic studies into the teacher figure in Turkish
cinema have revealed that teachers are mainly presented as idealistic, self-sacrificing, and integrated
characters (Efendioglu, 2013; Akcan & Polat, 2016; Topakoglu & Canli, 2022). Similarly, in Indian cinema,
teachers are associated with discipline, whereas in Brazilian productions, they are related to social justice.
On the other hand, in American cinema, police characters are generally seen as heroic (Varol, 2019). In
Western cinema, religious characters are usually portrayed in highly respected positions, helping the
elderly, the sick, and the needy, and addressing societal problems. However, in Turkish cinema, religious
characters are often depicted as sorcerers, jugglers, and faith healers, isolated from social life and
presented in a highly destructive manner (Karahan, 2008; Menekse, 2004).

However, despite being a crucial component of the education system, education inspectors have
found remarkably little screen time in cinematic content and representations. Education inspectors play
vital roles in ensuring that teachers and school managers fulfil their duties in accordance with regulations
and in supporting the smooth functioning of the system through supervision, evaluation, and direction
(Karagozoglu, 2023). Nonetheless, the figure of the inspector has either been absent from Turkish cinema
or presented superficially, clichédly, and mainly as a comedic element.

Despite a few studies on the image of education inspectors in relation to teachers, such as those by
Yildirim and Yirek (2025), no specific academic studies on the image of education inspectors in Turkish
films have been published to date. Therefore, the current research is deemed to make a unique
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contribution to the fields of educational supervision and communication. The portrayal of inspector
characters in cinema—whether positive, negative, or neutral—may influence public perception in a
specific direction. These perceptions can directly affect not only public opinion but also the development
of inspectors' professional identity and their professional motivation in the future.

This study aims to analyse the image and communication styles of education inspectors, portrayed in
16 Turkish films made between 1953 and 2015. Within the scope of this study, answers are sought to the
following fundamental research questions in order to conduct an in-depth examination of the images of
education inspectors in Turkish cinema.

» What are the favourable and unfavourable professional and personal image characteristics of
education inspectors as reflected in Turkish cinema between 1953 and 2015?

» What are the thematic and quantitative distributions of positive and negative image traits of
education inspectors in the analysed films?

» What specific communication styles (passive, aggressive, passive-aggressive, manipulative, or
assertive) do education inspector characters exhibit in their interactions with school managers,
teachers, and students?

> Based on the observed cinematic traits, what strategic recommendations can be made for the
professional image management of education inspectors?

In this respect, the research builds an interdisciplinary bridge between educational sciences and media
studies and makes visible an area that has not previously been studied systematically. Therefore, the
findings are expected to contribute not only to the academic literature but also to education policymakers,
public authorities, and other cultural content producers, such as television series and films.

Method

Adopting the qualitative research method of document analysis, the research outlined here examines
the images and communication styles of education inspectors in Turkish cinema. Document analysis is a
research approach that enables the systematic examination and interpretation of written and visual
materials (Sak, Sahin Sak, Oneren Sendil, & Nas, 2021; Yildirim & Simsek, 2021) and allows for a detailed
analysis of existing data sources in line with the research objective. Accordingly, the study descriptively
examined the content of images and the communication styles of education inspectors through scenes
from Turkish films featuring education inspector characters.

Research Sample

The research sample consists of 16 Turkish films produced between 1953 and 2015 that feature the
character of an education inspector. The films were selected using a purposive sampling method, one in
which samples are selected from information sources that serve the research purposes (Aziz, 2015; Patton,
2014). Films were chosen that take place in educational settings, meaningfully feature an education
inspector, provide sufficient screen time for the character, and allow observation of their communication
style and professional image.

Data Collection

Two observation forms, developed by the researchers through a literature review, were used to
collect data.

a) The first form aimed to analyse the professional and personal image characteristics of inspectors
(e.g., appearance, behaviour, discourse, and social relations).

b) The second form aimed to determine the communication styles of inspectors with school
managers, teachers, and students. The form utilises communication styles grouped into five main
headings, as suggested by Edmund J. Bourne (2020) in The Anxiety and Phobia Workbook. Accordingly, five
communication styles—passive, aggressive, passive-aggressive, manipulative, and assertive—were used as criteria for
observation.

The observation forms were evaluated for content validity through expert input, and necessary
revisions were made.
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Data Analysis

The data from the first observation form, which aimed to define how education inspectors' images
were depicted in films, were evaluated through a deductive perspective based on the content analysis
method, within the following steps (Yildirim & Simsek, 2021):

a) The relevant parts of the films were examined and transcribed into texts. The texts of 16 films
were examined twice.

b) The gathering, categorising, and interpreting of data around specific themes, sub-themes, and
concepts were involved.

¢) The necessary coding, labelling, categorising, and theming procedures were completed, and the
findings that reflect the professional images of inspectors were interpreted in light of the relevant
literature.

Likewise, the data from the second form observing the education inspectors' communication styles in
films were evaluated from both deductive and inductive perspectives based on the content analysis
method, following these steps:

a) The relevant parts of the films were examined and transcribed into texts.

b) The data were coded and categorised into subcategories, considering the features of the five
communication styles (Passive, Aggressive, Passive-aggressive, Manipulative, and Assertive) by Edmund J.
Bourne (2020).

¢) Finally, the attitudes and behaviours of inspectors in those scenes were evaluated and interpreted
through the features of these five communication styles in the context of inspector-teacher, inspector-
student, and inspector-school manager relationships, as well as relevant literature.

Validity and Reliability

Trustworthiness, a widely accepted reliability-validity approach in qualitative research, was used in
this study. Trustworthiness indicates the researcher’s credibility and dependability through four key
features: credibility, transferability, dependability, and confirmability (Guba, 1981; Lincoln & Guba, 1980).
Accordingly, in cases of misalignment between two coders, inter-rater agreement techniques were
employed to clarify the current code assignment through third-party review, and each theme and
subtheme were defined through consensus among those coders (Shenton, 2004; Uzuner, 2005; Yildirim,
2010).

The trustworthiness assessment indicated that the study results are credible, transferable to other
contexts in the fields of educational administration and communication, and confirmable with consistent
data and findings. A detailed description and assessment of each trustworthiness criterion have been

provided in Appendix A.
Findings

The following sections explain the relevant data on the professional image of education inspectors
and their communication styles in the context of inspector-teacher, inspector-student, and inspector-
school manager relationships.

Findings on Professional Images of Education Inspectors

In a significant number of the 16 films in the study (f=12), the unfavourable personal and
professional image traits of inspectors were emphasised far more than their positive ones. Favourable
features appeared in only two films, while in two other films, both positive and negative image features
were presented together.

a) Findings on the favourable perceptions of the education inspectors’ image

Among the positive image characteristics, inspectors are portrayed as well-dressed, smiling, polite,
courteous, respectful, keen observers, and self-confident (Table 1 and 2; Figure 1). The most frequently
observed positive image in the films is that of the education inspectors, who are generally depicted as well-
dressed, wearing ties and acting in a formal style (f=9). These positive images, presented within a limited
framework, are generally confined to the beginning of scenes, clothing, greetings, and etiquette. In
contrast, negative images are brought to the forefront much more prominently later in the scenes, and in
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some films, the image of the education inspector is entirely constructed from negative image
characteristics and elements; this goes so far as to deviate from reality and contradict the normal course of

life.
Table 1. Favourable Image Characteristics of Education Inspectors in Films
Film Title and Year Image Characteristics
v R
1. Hababam Siifi, 1975, Well-dressed v Polite
v Respectful
v Well-dressed v Affecti
2. Hababam Sinifi Sinifta Kaldi, 1976. v Suitable Oratory and Public ectionate
. v Respectful
Speaking v" Smilin
v' Polite &
v Well-dressed v Respectful
3. Hababam Sinifi Uyaniyor, 1977. v Dutiful v Smiling
v Suitable Oratory and Public
v
4. Hababam Sintfi Tatilde, 1977. Speaking ¢ gesll’j“tful
V' Well-dressed miing
v" Determined
v -
5. Hababam Stnifi Merhaba 2003. Well-dressed v’ Suitable Oratory and Public
v Self-confident .
Speaking
v Talkative v" Compassionate
v Self-confident v" Honest
o v" Kind-hearted v' Fair
6. Bir Dag Masal, 1967. v Courageous v' Hardworking
v' Law-abiding v' Frank
v' Dutiful v’ Respectful
- v’ Calm
7. Ogretmen, 1988. v Keen observer
v a
8. Hakkari'de Bir Mevsim, 1982. Self-confident v Cold-blooded
v Realistic
v Self-confident
9. Paydos, 1968. v Talkative
v Interested in technology
10. Okul, 2004.
v" Keen observer
11. Ogrendi Isleri, 2015 Y Taithful
- grend iierl, ’ v’ Appreciative
L V' Well-dressed v' Polite
12. Bitirimler Sinif1, 1975. v Courteous v Respectful
13. Higkirtk 1, 1953, Y Well-dressed ¥ Keen observer
v Calm v' Compassionate
v Inquisitive v Tender-hearted
v -
Well dtes§ed v Kind-hearted
v" Compassionate .
v" Determined
v' Tender-hearted v Consi
v Inquisitive onsistent
14. Higkurik 2, 1965. nd ; v’ Sensitive
v Empathetic v .
. Understanding
V' Affectionate
X v Well-mannered
v' Polite
o v Gentlemanly demeanour
v" Smiling
. V' Smiling
15. Sinifta Senlik, 1975. v Keen observer
v Courteous v" Smiling
16. Saskin Damat, 1975. v Polite v Affectionate

Table 1 provides a comprehensive overview of the favourable image characteristics attributed to
education inspectors in each of the 16 analysed films examined between 1953 and 2015. The films in
which the most positive character traits were observed regarding education inspectors were, in order,
Hugkarike 2, Bir Dag Masaly, and Hababam Sinsfs Sensfta Kald:.
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Table 2. Favounrable Characteristics of Education Inspectors by Themes, Sub-themes, and Codes

Themes Sub-Themes Codings Frequency
Well-Dressed 9
Smiling
Courteous
Well-Mannered
Gentlemanly demeanour
Keen observer
Dutiful
Calm
Professional Skills and Inquisitive
Manners Fair
Hardworking
Job skills and manners Frank
Interested in technology
Law-abiding
Realistic
Faithful
Appreciative
Honest
Respectful
Polite
Affectionate
Compassionate
Respect and Kindness Kind-heatted
Tender-hearted
Empathetic
Interpersonal Relationships Sensitive
& Understanding
Personal Attributes Self-Confident
Determined
Consistent
Cold-blooded
Courageous
Suitable Oratory and Public
Speaking
Talkative

Personal Appearance and
Manners

Personal Confidence and
Other Attributes

[ N T S [ N I N N Y S RS ESSIET, | o ) SN AN U RN RN G G N PN ST R T S O S N AR A RN

Communication Skills and
Manners

N W

Table 2 provides a detailed breakdown of the favourable characteristics of education inspectors
across various themes and sub-themes identified in the analysed films. Within the theme of Professional
Skills and Manners, the data highlights that inspectors are most frequently depicted as well-dressed (f=9)
and smiling (f=6). Their job-specific skills include being keen observers (f=4), inquisitive, calm, and loyal
to their duty. Under the theme of Interpersonal Relationships and Personal Attributes, the sub-theme of
Respect and Kindness stands out, with being respectful (f=6) and polite (f=5) appearing as the most
prominent traits. Additionally, the table identifies attributes like self-confidence (f=4) and suitable oratory
or public speaking skills (f=3) as positive components of their professional persona.

Well-Mannered

Self—Conﬁdent Polite -

o I‘)umx nined WS 0000 Foeracdin kechnch :renfier hearted
Caol LOUII&_L]\ S furdworling
Dutiful eS e ‘ f l I r ) Talkative
Calm oty demean n - \\ nlcl‘ L)): Fai q Gala
Dutiful B OhSeIVer WV E) ressec Cald-blusded
o RuItEOUS CO mp aSSlO nate Deten rruncd Tall = Aﬁ’ecthllate Compl%mnwtx_
Polit \\“u Frescod fmes Scif Confident | Cébionks -
olite \ccn ob\,U\gr Well-Mannered ' .
Calm = —\]'Ttg!lOl\ 'xh,
Smiling G : S: 5 E
Wit Suitable Oratory and Public Sljcalunb Tender—hearted Kind-hea
o oS Inquisitive T;';V: S Tender-hearted 5
ed
o ) i«;mLhem& ll bn’ullng,p()llte S slkatve
Kia e & Suitable Oratory and pum’x _»peam
\Ht_ctlonale_ RO\DO(’LFUI el Qo a3 ek Spmatins Sn_lf L or \ﬁocnt
Keen observer e
Compassionate guenu,
Figure 1. Favourable Characteristics through Word Cloud.
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Figure 1 provides a visual synthesis of the favourable professional and personal image characteristics
of education inspectors. The visualization highlights that the most common positive attributes are being
well-dressed, respectful, polite, and smiling. Other notable qualities included in the word cloud are being a
keen observer, self-confident, affectionate, and compassionate.

b) Findings on the unfavourable perceptions of the education inspectors’ image

In a significant number of films (f=12; n=16), negative characteristics of inspectors are
predominantly reflected on screen. In these scenes, education inspectors are portrayed as characters
exhibiting profiles and personality traits such as rigidity, authoritarianism, and rule-boundness, prejudice,
suspicion, distrust, mental illness, low intelligence, and impoliteness (Table 3 and 4; Figure 2).
Accordingly, in these films, the inspector is portrayed as a strict authority figure who enforces regulations
without empathy, allows no emotional expression, exhibits prejudice, distrusts those communicating with
him or her, and displays characteristics of abnormal mental health.

Table 3. Unfavourable Characteristics Observed Regarding Inspectors' Image in the Films.

Film Title and Year Negative Characteristics

% Disrespectful and Rude Behaviour (Taking the teacher's desk during the inspection;
Insulting the students; Teasing the students; Violence against the students)
% Low intellectual capacity (Unintelligent questions and behaviours; An authority

1. Hababam Sinifi, 1975.

2. Hababam Sinfi Sinifta Kalds, . figure with Weaknesse§ who can be easily .OAVerthtOWIA’l)
1976. %* Monotonous personality structure (Repetitive behaviours)
#*  Mental and psychological health disorders (An educator with mental health issues;

Irritable, reactive, unstable)

¢ Monotonous personality structure (An educator who asks only the same type of
3. Hababam Sinift Uyaniyor, 1977. questions, who expects to receive the same answers as she/he wanted)
Mental and psychological health disorders (Irritable and reactive)

S,
!
X3

®,
o

Low intellectual capacity (Unable to understand events and the answers given to
4. Hababam Sinifi Tatilde, 1977. questions in their true context; Intellectually deficient)

Mental and psychological health disorders

A personality structure that is prejudiced, suspicious, and distrustful of others.
Rigid, authoritarian, and overly rule-bound

5. Hababam Sinift Merhaba 2003.

A personality structure that is prejudiced, suspicious, and distrustful of others.
Rigid, authoritarian, and overly rule-bound

Those who prioritise and enforce laws and regulations above everything else.
Rigid, authoritarian, and overly rule-bound

A person, prioritising and enforcing laws and regulations above everything else.
Rigid, authoritarian, and overly rule-bound

Lacking sentimentality and overly realistic

Cold, distant, and ovetly formal behaviours

6. Bir Dag Masali, 1967.

7. Ogretmen, 1988.

8. Hakkari’de Bir Mevsim, 1982.

A personality structure that is prejudiced, suspicious, and distrustful of others.
Accusatory and judgmental

Cunning and insidious

A monotonous, one-sided personality structure that thinks and evaluates in a single-
minded way.

9. Paydos, 1968.

RN R AR AR IR R AR
R RIS I SIS IR I ORI ORI R OB R XY

A personality structure that is prejudiced, suspicious, and distrustful of others.
Rigid, authoritarian, and overly rule-bound

10. Okeul, 2004. Unforgiving and harsh-mannered

SRR
LR R Y

o
b
X3

Accusatory and judgmental
Hasty and task-oriented

o
b
X3

o
b
X3

Cold, distant, and overly formal behaviours

o
b
X3

Rude and Impolite
11. Ogrenci Tsleri, 2015.

o
b
X3

Arrogant

‘:‘

Rigid, authoritarian, and overly rule-bound
A personality structure that is prejudiced, suspicious, and distrustful of others.
Accusatory and judgmental

o
b
X

.
b
X

Rigid, authoritarian, and overly rule-bound
Accusatory and judgmental

‘:‘ ‘:‘

o
b
X

A personality structure that is prejudiced, suspicious, and distrustful of others.

12. Bitirimler Sitft, 1975. Unable to analyse events, having difficulty establishing cause-and-effect

o
b
X

relationships

‘:‘

A traditional essentialist approach to education
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.... Table 3.
Film Title and Year Negative Characteristics
13. Higkirik 1, 1953. %*  Negative imagery has not been used in the film.
14. Higkurik 2, 1965. +* Negative imagety has not been used in the film.
%* Rude and impolite behaviours
< Rigid, authoritarian, and ovetly rule-bound
% Accusatory and judgmental

15. Sinifta Senlik, 1975.

«

A traditional essentialist approach to education

Violence against the students

Behaviours that signal mental health and psychological disorders

Low intellectual capacity

Unable to understand events and answers to questions in their true context
Intellectually deficient

Naive and foolish appearance

o

«

«

16. Sagkin Damat, 1975.

LSRRI Y R SRR N

o

Table 3 details the negative characteristics of education inspectors in the analysed films, revealing
negative representation in a total of 14 films among those examined. However, two of these 14 films
feature both positive and negative character traits. Negative character traits were not present in only two
films. The films with the most negative character traits are, in order, Ogrenci Lsler, Sumfta Senlik, and
Bitirimler Snsf.

Table 4. Distribution of Unfavourable Image Features by Themes and Sub-themes

Theme Sub-themes Coding Frequency
Strict; authoritarian; rule-bound; overly formal, unforgiving of
Rigid, authoritarian, and mistakes; harsh attitude; strictly enforces laws and regulations;
L . . 10
overly rule-bound essentialist and duty-oriented; accusatory; judgmental and
punishing.
Unfavourable Prejudiced, suspicious, o T . .
Characteristics and distrustful of others, Prejudiced; suspicious; lacking trust in others. 5
of Inspectors Mental gnd psychological Over-reacting, unstable, and irritable 4
Image health disorder
Impolite Behaviours Rude, disrespectful, and arrogant. 3

Intellectually weak and inadequate; easily manipulated; naive;
Low intellectual capacity difficulty understanding; asking monotonous and strange 3
questions; and misperceiving,

Table 4 categorizes the unfavourable image features of education inspectors into specific themes and
sub-themes, providing a quantitative look at how these negative portrayals are distributed across the
analysed films. The data reveals that the most dominant negative trait is being rigid, authoritarian, and
overly rule-bound, which appeared with a frequency of 10. Other significant negative categories include
being prejudiced and suspicious (f=5), as well as exhibiting signs of mental and psychological health
disorders (f=4).

wiomtrnmiere ME0tal and psychological health disorder,
wrieseaiee: Prejudiced, suspicious, and distrustful of utllers gl ki

Low intellsctied ety
Prefusiced, i, and (it sl snd ey xnxm”“fuwfu

s piageianiais  PrEjUdiced, suspicious, and dlstrustful of others, i st sy
o mxnmumlu,ﬂ. mteliectllal Eiﬂlﬂt]‘ Low intellectual capacity Impnllle Behaviours ... udiced, sspicugs, end strstie of tbars. |II'E|]H|I1I BEhQ\I’IIJIJfS

it
R e, stz

'"*ﬂ':f:ﬂf:;:r:;Jlﬁ'JE‘.’J m.'j! Esyn:hnl:]glcatlleelthﬁlﬂrﬂ.ﬂ.‘r Impaite Beaiows e« o ta] and psychological health disorder
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Figure 2 shows the unfavourable image characteristics of education inspectors. According to Figure
2, the most dominant terms are being rigid, authoritarian, and overly rule-bound, which reflect the most
common negative stereotypes identified in the research. Other significant attributes prominently displayed

include being prejudiced, suspicious, judgmental, and irritable.

Findings on Communication Styles of Education Inspectors with School Stakeholders

The following sections explain the communication styles adopted by education inspectors towards
school managers, teachers, and students, based on observations from 16 films. Accordingly, our study
found that education inspectors adopt a situational communication style when engaging with school
managers, teachers, and other information sources. While inspectors mainly prefer an assertive style in their
conversations with school managers and teachers, they tend to use a more aggressive style when
communicating with students. The observation data on the communication styles of inspectors with
school managers, teachers, and students, as depicted in the films, are presented in Table 5.

Table 5. Observation data in the films regarding inspectors' communication styles with school
managers, teachers, and students.

Film Tide and Year Communication Styles with;

School Managers Teachers Students
1. Hababam Sinufi, 1975. Assertive Assertive Aggressive
2.  Hababam Sinifi Sinifta Kalds, 1976. Assertive Passive-aggressive Aggressive
3. Hababam Sinifi Uyantyor, 1977. Assertive Assertive Aggtessive
4.  Hababam Sinifi Tatilde, 1977. Assertive - Aggtessive
5.  Hababam Sinifi Merhaba, 2003. Assertive Passive-aggressive Aggtessive
6.  Bir Dag Masali, 1967. - Assertive Assertive
7. Ogretmen, 1988. Assertive Manipulative Assertive
8.  Hakkari’de Bir Mevsim, 1982. - Assertive -
9.  Paydos, 1968. - Aggressive -
10.  Okul, 2004. Aggressive Aggressive -
1. Ogrenci Isleri, 2015. Assertive - Aggressive
12. Bitirimler Sinifi, 1975. - Assertive Assertive
13. Higkirik 1, 1953. - Assertive Assertive
14. Higkurik 2, 1965. - Assertive Assertive
15.  Sagkin Damat, 1975. - Assertive Assertive
16. Sinifta Senlik, 1975. Assertive Assertive Aggressive

Table 5 reveals that inspectors predominantly prefer an asserfive communication style in their
interactions with school managers. Accordingly, in eight of the films, inspectors adopt an assertive
communication style towards school managers, while in only one film, an aggressive communication style.
However, inspectors' communications are deemed to be more diverse towards teachers. In nine films, the
inspectors adopt an assertive communication style towards teachers; in two films, they use an aggressive style;
in two others, a passive-aggressive style; and in one film, a manipulative style. On the other hand, inspectors'
communications seem to be more aggressive towards students. In seven films, inspectors adopt an
aggressive communication style towards students, whereas in six they adopt an asserive style.

a) The Communications Styles between School Managers and Education Inspectors

Nine out of the 16 films included in the study feature a scene involving education inspectors and
school managers. In their communication with school managers, education inspectors mainly adopt an
assertive communication style, which involves a more equal and balanced approach. The assertive style is
characterised by confidence, initiative, and self-assurance, resulting in a more balanced, goal-oriented, and
effective means of communicating (Pipas & Jaradat, 2010). In many of the films examined (Hababam S
Sumfta Kalds; Hababam Sife Uyanyor; Ogretmen; Sumfta Senlif), inspectors engage with school managers in a
more respectful, understanding, and polite manner.

b) The Communications Styles between Teachers and Education Inspectors

Of the 16 films included in the study, 14 feature communication between education inspectors and
teachers. The findings indicate that inspectors' communication styles are mostly assertive towatds
teachers. However, in some cases, this communication style is replaced by aggressive, passive-aggressive, and
manipulative communication styles characterised by behaviours such as insensitivity, judgment, prejudice,
and planned manipulation.
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Therefore, the communication style of the inspectors towards the teachers shifts from politeness to a
more sensitive, passive-aggressive style in some films (Hababam Sinsfe Sinsfta Kaldy Hababam Sinsfs Merhaba);
while in Paydos and O#kul, it reaches more extreme levels with an gggressive communication style that
includes judgmental and prejudiced behaviours. In the film Ogresmen, the inspector adopts a manipulative
communication style to mislead the teacher, validating his preconceived notions and ultimately achieving
his desired outcome.

An assertive communication style emphasises a balance and equality between both parties. On the
other hand, an aggressive communication style represents a self-centred or more selfish approach. In this
style, individuals tend to exhibit judgmental and confrontational behaviours without considering others'
thoughts or feelings (Yapici, 2021). As seen in inspectors' communication with school managers, they also
tend to prefer a more equal and balanced approach with teachers, using an assertive style.

¢) The Communications Styles between Students and Education Inspectors

In their interactions with students, inspectors tend to adopt not only an asserzive but also an aggressive
style that is more condescending, commanding, angry, and more confrontational, imposing their own
opinions.

Of the 13 films featuring dialogues between inspectors and students, seven displayed an aggressive
communication style, while six exhibited an assertive approach. In films like Hababan Sinsfi Uyanzyor and
Ogrenci Isleri, the inspectors adopted an aggressive style characterised by a condescending, commanding,
and angry demeanour, the imposition of their own opinions, and a more confrontational attitude.
Conversely, in films such as Ogretmen and Higkurik 2, they demonstrated a condescending, assertive
communication style emphasising respect, love, compassion, understanding, and politeness.

Discussion, Conclusion, and Recommendations

The current research reveals that in Turkish cinema, education inspectors are mostly depicted with
negative image characteristics such as being authoritarian, lacking empathy, incompetent, rule-bound, and
ununderstanding. These vocational representations in the films differ by genre: in comedies, inspectors are
mostly caricatured, while in dramas, they are depicted as rule-bound, defenders of the system, and
bureaucratic.

Additionally, it should be mentioned that the prevalence of the Hababam Smufi seties within the
sixteen-film sample may have introduced a genre-specific bias, potentially skewing the findings in favour
of comedy's stylistic traditions. Because the comedy genre often uses caricature and exaggeration for
humorous effect, the dominance of these specific instalments probably increased the results regarding
inspectors' petceived incompetence, low intellectual capacity, or psychological instability. Consequently,
while these portrayals provide important insights into how authority is portrayed in films, the general
negative image found in this study may be partially rooted in the narrative tropes of comedy rather than
representing a uniform trend throughout all Turkish film genres.

Various academic studies on the image of education inspectors also reveal that they are mostly
depicted in negative terms as controllers, supervisors, and punishers (Yidduim & Yirek, 2025). This
negative collective outlook of inspectors exists among educators and affects their image in unfavourable
ways (Arabact & Akar, 2010; Celik, 2020; Demirtas & Kiling, 2018; Tas, 2023; Yilmaz, 2017). Inspectors,
however, have a number of counter criticisms about the inspection system and this unfavourable image.
These include the fact that academic studies on inspectors only address their image from the viewpoint of
teachers and school managers, that they contain stereotypical prejudices towards inspections and
inspectors, that academic citcles do not accurately perceive theit profession, and that inspectors' opinions
are not given enough space in academic studies on inspectors (Bozak, Seraslan, & Cakir, 2017; Kayiket,
2005; Sarpkaya, 2004). Furthermore, many inspectors, when defining their profession, are likely to
highlight competencies such as impartiality, openness to change, and communication skills as ideal
professional qualities within the framework of professional knowledge, experience, and qualifications
(Bozak, 2017).

While inspectors believe their self-image is inaccurate and biased, their image among educational
stakeholders varies considerably, as reflected in many film scenes analysed in the study. This may be
attributed to several factors, including the profession's control and supervision-focused nature, the
extensive scope of authority and responsibility, the formal character of the role, and the obligation of
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inspectors to perform multiple tasks simultaneously. However, this gap between their professional self-
perception and how they are viewed by the public highlights a significant disparity in the image
management of education inspectors.

Image is an abstract perceptual process consisting of impressions, and these impressions must be
well managed for a person to form a self-image (Bakan, 2005; Baykasoglu, Dereli, S6nmez, & Yagci, 2004;
Dogan & Kilig, 2009). Furthermore, it is likely to change societal views of a vocation over time (Polat &
Arslan, 2015). In the field of educational institution inspections, image management is critically important
due to its considerable career potential. Although the formal nature of inspections presents certain
drawbacks for image management, there are various viewpoints that can be utilised effectively. Similarly,
among education inspectors, there are numerous bureaucrats and politicians, such as Hasan Ali Yicel,
who served as Minister of National Education, as well as a significant number of poets and writers. For
instance, literary figures such as Ahmet Hamdi Tanpinar, Sabahattin Rahmi Eyiiboglu, Ahmet Kutsi
Tecer, Ali Canip Yontem, Cahit Kilebi, and Resat Nuri Giintekin also previously worked as education
inspectors, and obviously, their professional experiences significantly contributed to the successful
creation of their literary works. Therefore, this study argues that the names of well-known poets and
writers can effectively reshape the unfavourable image of education inspectors by highlighting the
profession's positive, intellectual qualities.

Professional and civil society organisations in the field of educational inspection can also make
significant contributions to the positive development of a profession's image. Our study argues that such
organisations need to take a more active role in both promoting the profession's core values and curating
its public face. For example, in some of the films examined in this study, the image of the inspector is
portrayed alongside similar negative stereotypes. It has also been observed that the narratives in some of
these scenes are exaggerated, contrary to real life, and quite distant from reality. Professional organisations
should assess such portrayals in films and, by issuing statements through the press and media, prevent
events that negatively impact the image of the inspectorate profession.

Our findings indicate that while inspectors adopt a confident communication style with school
managers and teachers, their interactions with students are characterised by both confident and, more
frequently, aggressive communication. In these films, many of the problematic situations inspectors face
while carrying out their duties arise from teachers and students. The films suggest that inspectors
communicate in a confident, respectful, and courteous manner towards school managers, whom they see
as representing institutional and official authority, while demonstrating an aggressive communication style
towards students, who should be the main focus of the education system. The research reveals that, while
the portrayal of inspectors in films criticises the essentialist educational philosophy of the era and places
education inspectors at the centre of this criticism, the communication styles exhibited by education
inspectors in many films are more often used as a tool for general social and political criticism of the
period than for reflecting reality.

Communication style plays a central role in shaping professional image. First impressions—formed
through appearance, tone, and interaction patterns—strongly influence how a profession is perceived.
These findings reveal how cinema contributes to the public construction of the inspector’s professional
image. They also demonstrate the media’s broader role in shaping societal understanding of the
profession. An assertive communication style, conducted within a framework of respect and courtesy, is
likely to contribute much more to image management than a condescending, judgmental, and aggressive
style. Therefore, when professional roles are represented in fictional media such as cinema, the characters'
communication style is deemed a fundamental determinant of the image the audience forms of them.

The current study presents important findings on how the social image of a profession is crafted and
perceived through cinema, both positively and negatively, from the perspectives of educational
management and communication. Additionally, based on these findings, the study provides
recommendations for education inspectors, academics, and other parties specialising in communication
and educational management.

1. Professional and civil society organisations in the field of educational inspection should take a
mote active role in shaping the profession's image. For example, well-known poets and writers who
previously worked as education inspectors can be utilised to improve the unfavourable image of education
inspectors by emphasising the profession's positive, intellectual qualities. Additionally, professional

1070
@ This work is licensed under CC BY-NC-ND 4.0.


https://creativecommons.org/licenses/by-nc-nd/4.0/deed.tr

MANAS Sosyal Arastirmalar Dergisi - MANAS Journal of Social Studies

organisations should evaluate portrayals in films, the press, and other media that harm the profession's
image, and inform the public about misconceptions to help manage the professional image effectively.

2. Proactive cooperation with the media and cinema can be established. Considering the power of
cinema and television in image building, inspectors should not be portrayed solely as punitive figures.
Professional organizations can take on advisory roles by collaborating with screenwriters and directors to
ensure that inspector characters are depicted in a more realistic, guidance-oriented, and multidimensional
manner.

3. Reforms can be made at the educational and policy levels. Courses such as image management,
crisis communication, and public relations should be added to the professional training curricula or in-
service training programs of inspectors. This enables inspectors to proactively manage their personal
images and, consequently, their professional reputation in the field.

4. Comparative and multidisciplinary studies of image management and communication styles
through cinema films across professions in medicine, education, engineering, and the military can make
significant contributions to management and communication research.
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GENIS OZET

Egitim mifettigleri, egitim sisteminin niteligini artiran ve isleyisini diizenleyen temel aktdrlerdir. Bir meslegin
kamuoyundaki imaji, toplumun o meslek grubuna yonelik algilarini sekillendirmekte ve bu algilar sadece bireysel
karsilagsmalarla degil, ayn1 zamanda sinema gibi kitle iletisim araclari ve kiltiirel temsiller yoluyla da inga
edilmektedir. Literatiir incelendiginde 6gretmen ve yonetici imajt Gizerine pek ¢ok calisma yiriitilmis olmasina
karsin, egitim mifettislerinin sinema filmlerindeki temsilleri ve bu mecradaki imajlar1 tizerine bugtine kadar
kapsamli bir akademik arastirmaya rastlanmamustir. Buradan hareketle gerceklestirilen bu calisma, Tirk
sinemasinda egitim miufettislerinin imajin ve iletisim tarzlarini inceleyerek egitim literatiiriine 6zgiin bir katki
sunmay! amaglamaktadir. Sinema, gorsel ve isitsel unsurlart bitlestirerek izleyici tizerinde duygusal ve biligsel
etkiler yaratma giictine sahip oldugu icin gercekligi hem temsil eden hem de yeniden kurgulayan bir aractir.
Aragtirma, 1953 ile 2015 yillari arasinda ¢ekilen ve egitim mifettisi karakteri iceren 16 Tiurk filmini dokiiman
analizi yontemiyle sistematik olarak incelemistir. Bu filmler, karakterlerin ekranda gériinme siireleri, profesyonel
imajlar ve iletisim tarzlarinin gbzlemlenebilirligi gibi kriterlere dayalt amaglt 6rnekleme yéntemiyle se¢ilmistir.
Veri toplama stirecinde, miifettislerin kisisel ve mesleki imaj 6zelliklerini tanimlayan bir form ile yoneticiler,
égretmenler ve 6grencilerle olan iletisim tarzlarint belirleyen ikinci bir gézlem formu kullanimistir. letisim
tarzlar analiz edilitken pasif, saldugan, pasif-agresif, manipiilatif ve iddiali olmak tzere bes temel kategori esas
alinmistir. Arastirma bulgulari, Ttrk sinemasinda egitim mufettislerinin agirlikli olarak olumsuz 6zellikletle
tasvir edildigini ortaya koymaktadir; incelenen 16 filmden 12'sinde olumsuz kisisel ve mesleki imaj 6zellikleri
baskindir. Mifettisler genellikle otoriter, empati yoksunu, yetersiz, katt kurallara bagl ve anlayissiz karakterler
olarak sunulmaktadir. Bu olumsuz imajin alt temalart incelendiginde, mufettislerin sert, cezalandirici, 6nyargli,
stpheci ve hatta bazen ruh sagligi bozuk veya diisiik entelektiiel kapasiteye sahip figtirler olarak karikatiirize
edildigi goriilmektedir. Ozellikle komedi tiiriindeki filmlerde miifettis karakterleri genellikle alay konusu
edilitken, dram tirindeki filmlerde sistemin katt savunucusu ve burokratik engellerin temsilcisi olarak
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gosterilmektedir. Buna karsilik, mifettislere dair olumlu imaj &zellikleri oldukea sinirli kalmakta ve genellikle
sahnelerin baslangicinda iyl giyimli olma, resmiyet, selamlasma ve nezaket kurallariyla simirlandirilmaktadir.
Olumlu Szellikler arasinda iyi giyimli olma en sik rastlanan 6zellik iken; giiler yuzli, saygilt ve iyi bir gézlemci
olma gibi nitelikler de sinirl sayida filmde tespit edilmistir. Ancak bu olumlu baslangiclar, sahnelerin ilerleyen
boliimlerinde genellikle yerini gerceklikten uzaklasan ve mifettislik mesleginin sayginligiyla bagdasmayan
olumsuz davranslara birakmaktadir. Egitim miufettislerinin iletisim tarzlari incelendiginde, muhatap alinan
kisiye gore degisen durumsal bir yaklasim sergilendigi gortlmistiir. Mifettislerin okul yoneticileriyle olan
iletisimlerinde buytk oranda 7ddiak bir tarz benimsedikleri, daha esitlik¢i, saygil ve 6zglvenli bir tutum
sergiledikleri saptanmustir. Bu durum, yoneticilerin  kurumsal ve resmi otoriteyi temsil etmesiyle
iliskilendirilmektedir. Ogretmenletle olan iletisimde de iddiali tarz 6n planda olsa da bazi filmlerde bu tarz yerini
yargilayici, Snyargih ve duyarsiz davranslart iceren saldugan, pasif-agresif veya manipiilatif letisim bicimlerine
birakmaktadir. Ornegin, Ogresmen filminde miifettisin 6gretmen tizerinde onceden olusmus yargilaring
dogrulamak icin manipilatif bir tarz kullandigi goézlemlenmistir. Mifettislerin en sorunlu iletisim alani ise
égrencilerle olan iliskileridir. Incelenen filmlerin cogunda miifettislerin 6grencilere karst kiigiimseyici, emredici,
ofkeli ve catismact bir saldigan iletisim tarzi benimsedigi gérilmektedir. Egitim sisteminin odaginda olmasi
gereken Ggrencilere yonelik bu sert ve kaba tutum, sinemada mifettis imajinin en karanlik yonlerinden birini
olusturmaktadir. Calismanin tartisma ve sonug¢ kisminda, sinemadaki bu abartili ve ¢ogu zaman gerceklikten
kopuk temsillerin, toplumun miifettislik meslegine yonelik algisint derinden etkiledigi vurgulanmaktadir.
Filmlerdeki mufettis karakterleri, d6nemin esasici egitim felsefesini elestirmek i¢in bir ara¢ olarak kullanimakta
ve egitim sistemine yonelik tepkiler mufettis figliri tzerinden somutlagtirilmaktadir. Ayrica, mufettislerin
iletisim tarzlart ve imajlari, sadece egitimle sinirh kalmayip dénemin genel siyasi ve toplumsal elestirilerini dile
getirmek icin bir enstriiman islevi gbrmektedir. Miifettislerin kendi mesleki algilart ile sinemadaki temsilleri
arasindaki bu derin ucurum, mesleki imaj yonetiminin ne kadar kritik bir ihtiya¢ oldugunu géstermektedir.
Miifettislerin kendilerini tarafsiz, degisime acik ve rehberlik odakli profesyoneller olarak tanimlamalarina
ragmen, sinemada kontrol ve ceza odakli figiirler olarak yansitilmalari mesleki motivasyonu ve sayginligt
olumsuz etkileyebilir. Arastirmada, bu olumsuz imajin iyilestirilmesi icin somut 6neriler sunulmaktadir. Meslek
kuruluslarinin ve sivil toplum Orgiitlerinin, mufettislik mesleginin gercek niteliklerini tanitmak ve sinemadaki
hatali temsillerle muicadele etmek icin daha aktif bir rol distlenmesi gerekmektedir. Bu noktada, gegmiste egitim
miifettisligi yapmis olan Resat Nuri Guntekin, Ahmet Hamdi Tanpinar ve Cahit Kulebi gibi taninmis yazar ve
sairlerin entelektiiel kimliklerinden faydalanilarak meslegin olumlu ve kiiltiirel yonlerinin 6n plana ctkarilmast
onerilmektedir. Ayrica, sinemada karaktetlerin iletisim tarzlarinin izleyicinin imaj olusumunda temel belirleyici
oldugu gbz 6ntine alindiginda, mifettislerin nezaket ve saygl cercevesinde yurttecekleri iddiali bir iletisim
stilinin imaj yonetimine biytk katki saglayacagt agiktir. Sonug olarak, ¢alisma bir meslegin toplumsal imajinin
sinema yoluyla nasil inga edildigini disiplinler arast bir bakis agisiyla ortaya koyarken hem egitim politikast
yapicilarina hem de medya igerik treticilerine 6énemli veriler sunmaktadir. Bu tiir ¢alismalarin farkl meslek
gruplari i¢in de yapilmasinin, yonetim ve iletisim arasgtirmalarina anlamli katkilar saglayacagr 6ngorilmektedir.

Appendix A. Evaluating Trustworthiness

E\‘Ialu'atlve Description Study Evaluation Followed by the Authors
criteria
. . . Two distinct observation forms were used, the aims of which were to depict
Evaluation of the findings S \ . . . .
. . the education inspectors' behaviours and attitudes in a broader perspective to
. by providing a credible o e .
Credibility . . ensure credibility. In addition, the verbal sentences in the film scenes were
interpretation of the . . .
. transformed into text, descriptively analysed, and coded around images and
collected data in the study. o .
communication styles to evaluate the research questions.
Applicability of the To ensure transferability, a detailed first-order analysis and a depiction of the
study’s findings beyond film scenes were provided. Furthermore, quotes from related film scenes were
Transferability the scope of the study to included. By providing sufficient background for readers, it aims to help them
broader perspectives and apply these findings across different inspectorate fields and professions
relevance. through comparative discussions.
Evaluation of the study's Dependability aims to ensure a shared understanding of the phenomenon or
data collection and subject being studied by using interrater reliability and interrater agreement
Dependability analysis through a techniques (Syed & Nelson, 2015). Accordingly, the scenes were coded by two
theoretical research academics, and the current themes and sub-themes were formed through
framework. focus group meetings.
The films in the study were shared with academics, who were asked to
Assessment of how the evaluate whether the sample was consistent with the study's scope. Based on
. study findings are the feedback, some films with scenes of other fields inspectors, rather than
Confirmability . o )
consistent and supported education inspectors, were excluded from the sample. The study's consensus
by the collected data among researchers and academics is that the analysis and theoretical models
are likely to accurately reflect the data observed in the study sample.
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