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Abstract
Educational research has traditionally conceptualized learning as a structured process occurring within

formal instructional environments. However, recent perspectives emphasize that learning also emerges

through relational, emotional, and cultural experiences embedded in everyday family life. This study examines
how musical practices within migrant households function as everyday relational practices that contribute
to children's experiences of belonging, cultural continuity, and out-of-school learning. Focusing on Russian
migrant mothers living in Tiirkiye, the study explores how music contributes to emotional regulation, relational
bonding, and cultural transmission within everyday caregiving.The research adopts a qualitative interpretive
design based on semi-structured interviews with eleven migrant mothers. An experiential elicitation approach
was used, in which participants shared and listened to personally meaningful music during the interviews.
Data were analyzed through thematic analysis using MAXQDA software.Findings show that music is deeply
integrated into daily routines and caregiving interactions. Rather than functioning as a formal teaching tool,
music contributed to emotional stability, strengthened mother—child relationships, and supported cultural
and linguistic continuity across generations. Participants described music as an important part of everyday

Sfamily life through which children encountered language, cultural meanings, and shared experiences. These

relational and affective processes were associated with conditions that support children’s engagement with
learning beyond formal educational settings. By conceptualizing music as everyday relational practice, the
study contributes to research on informal learning, migration, and family life. The findings highlight how
everyday musical practices foster belonging and cultural continuity, while contributing to the relational and
emotional environments through which out-of-school learning may emerge in migrant contexts.

Go¢ Baglaminda Giindelik Bil.'. Mliskisel Pratik Olarak Miizik:Aidiyet,
Kiiltiirel Aktarim ve Okul Dis1 Ogrenme

ARASTIRMA MAKALESI

Abstract
Anahtar Kelimeler: Egitim arastirmalari, uzun yillar boyunca ogrenmeyi formel dgretim ortamlarinda gergeklesen yapilandirilmag
gdg, bir siireg olarak kavramsallastirmistir: Ancak son dénem ¢alismalar; 6grenmenin ayni zamanda aile yasamina
okul dis1 6grenme, ickin giindelik iligkisel, duygusal ve kiiltiirel deneyimler iginde ortaya ¢iktigint vurgulamaktad: Bu ¢alisma;
miizik, gogmen ailelerde miizik pratiklerinin ¢ocuklarin aidiyet, kiiltiirel stireklilik ve okul disi 6grenme deneyimlerine

kiiltiirel aktarim,
aidiyet

katki saglayan giindelik iliskisel pratikler olarak nasil islev gordiigiinii incelemektedir. Tiirkiye 'de yasayan
Rus go¢men annelere odaklanan arastirma, miizigin giindelik bakum pratiklerine duygusal diizenleme, iliskisel
bag kurma ve kiiltiirel aktarima nasil katke sagladigim incelemektedir. Arastirma, on bir gogmen anne ile
gergeklestirilen yari-yapilandwrilmis goriismelere dayanan nitel yorumlayict bir arastirma desenine sahiptir.
Goriismeler sirasinda katilimcilarin kendileri ve c¢ocuklart igin anlaml olan miizikleri paylasmalar: ve
birlikte dinlemeleri saglanarak deneyimsel ortaya ¢ikarma yaklasimi kullamimistir: Veriler MAXQDA yazilimi
kullanilarak tematik analiz yontemiyle analiz edilmigstir. Bulgular, miizigin giindelik rutinler ve bakim etkilegimleri
iginde derin bi¢imde yer aldigim gostermektedir. Miizik, formel bir 6gretim araci olarak iglev gormekten ziyade
duygusal istikrar beslemekte, anne-¢ocuk iliskisini gii¢lendirmekte ve kusaklar arast kiiltiirel ve dilsel siirekliligi
desteklemektedir. Katilimcilar, miizigi ocuklarin dil, kiiltiivel anlamlar ve ortak deneyimlerle karsilastigi giindelik
aile yagsamimn énemli bir par¢asi olarak tammlanugti: Bu iligkisel ve duygusal siiregler; ¢ocuklarin formel
egitim ortamlarinin étesinde ogrenme siireglerine katilimini destekleyen kosullarla iliskilendirilmektedir. Miizigi
gindelik bir iligkisel pratik olarak kavramsallastiran bu ¢alisma, informel 6grenme, go¢ ve aile yasamina iligkin
literatiire katkr sunmaktadir: Bulgular, giindelik miizik pratiklerinin aidiyet ve kiiltiivel siirekliligi destekledigini
ve go¢ baglaminda okul digi ogrenmenin ortaya ¢ikabilecegi iliskisel ve duygusal ortamlarin olusumuna katki
sagladigim gostermektedir.
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Introduction

Educational research has traditionally approached learning as a structured and intentional
process guided by curriculum, instruction, and institutional frameworks. Within this perspective,
pedagogical effectiveness is often evaluated in terms of instructional strategies, educational
environments, and measurable academic outcomes. However, developmental psychology and family
studies have long emphasized that children’s learning emerges not only through formal teaching but
also through repeated participation in everyday relational environments (Barron, 2006; Golinkoff &
Hirsh-Pasek, 2016; Rogoff et al., 2003). Routine family practices such as shared activities, emotional
interaction, and sensory experiences shape attention, emotional regulation, and engagement,
creating foundational conditions that support learning before formal instruction takes place. These
perspectives highlight that learning is not solely an outcome of formal pedagogy but also emerges
within relational and affective environments structured through everyday life (Gravett & Lygo-Baker,
2024; Zembylas, 2022). From this perspective, learning is not only considered as the acquisition of
academic knowledge or measurable educational results, but as a process enabled by the emotional,
relational and cultural conditions where children interact with the world around them.

In migration contexts, these relational learning environments become particularly significant.
Migration often involves transitions across linguistic, cultural, and institutional settings, requiring
families to reconstruct continuity and stability within everyday life (Mecheril, 2023; Ocadiz
Velazquez, 2020). Within migrant households, caregiving practices play a central role in shaping
how children regulate emotions, sustain attention, and engage with new educational environments
(Millar et al.,2019). These practices operate not primarily through explicit instruction but through
repeated relational interaction and environmental structuring, supporting learning readiness and
participation (Mulcahy & Morrison, 2020; Wolf, 2019). Understanding learning within migration
contexts therefore, requires attention not only to institutional access but also to the everyday relational
environments through which emotional and cognitive engagement is sustained. Understanding
learning in migration contexts therefore requires attention not only to educational institutions but
also to the everyday family practices through which continuity, belonging, and engagement are
maintained. To understand better how such conditions are created and sustained in everyday family
life, it is important to consider the specific migration context within which such practices are situated.

Russian migration to Tirkiye has developed over several decades, particularly since the
early 1990s, when increased cross-border mobility led to long-term settlement, family formation,
and the raising of children within Turkish educational institutions. Many Russian migrant families
have established stable lives in Tiirkiye while maintaining linguistic and cultural ties to their country
of origin. These long-term settlement patterns provide a context in which processes of adaptation,
belonging, and cultural continuity unfold within everyday family interaction. These features make
Russian migrant families a particularly relevant context for examining how belonging, continuity, and
family interaction shape childrens experiences of learning within everyday transnational family life.

Russian migrant mothers were selected for analytical rather than comparative reasons. While
Tiirkiye hosts diverse migrant populations shaped by different migration trajectories, focusing on
a relatively homogeneous and long-settled group allows closer examination of everyday relational
practices without introducing additional analytical variables related to forced displacement, recent
arrival, or acute structural precarity. Many Russian migrant mothers have raised their children
within Turkish educational contexts over extended periods of residence, providing a particularly
relevant setting for examining how, in stable but culturally diverse family situations, family practices
influence the emotional, relational, and cultural circumstances related to learning. Music constitutes
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one of the most pervasive and accessible practices embedded within everyday family interaction.
Educational and psychological research has demonstrated that music is associated with children’s
cognitive, emotional, and social development (Doherty, 1997; Hallam, 2010). Music supports
language development, emotional regulation, and social bonding, particularly during early childhood.
Beyond formal instruction, music functions as a relational and affective medium through which
shared attention, emotional synchronization, and cultural meaning are constructed (Leman, 2007;
Marsh et al., 2012; Small, 1998). Within migrant family contexts, musical practices contribute to
cultural continuity and identity formation by connecting children to familiar linguistic and emotional
environments while navigating new educational systems (Ugolotti, 2020; Vougioukalou et al., 2019).

Despite extensive research on music in educational and developmental contexts, existing
studies have primarily examined music as an instructional tool, therapeutic intervention, or mechanism
for transmitting cultural knowledge. This emphasis has left comparatively little room to understand
music as an everyday social practice embedded within family life. Much less attention has been paid
to how everyday musical practices within family life function as relational and affective environments
that shape children’s everyday experiences of participation, belonging, and engagement. This
limitation is particularly significant in migration contexts, where everyday routines play a central
role in reconstructing continuity, belonging, and emotional stability (Gravett & Lygo-Baker, 2025;
Zembylas, 2022). Examining music as part of the relational conditions that support learning offers an
alternative perspective that moves beyond understanding music solely as an educational instrument.

This study approaches migration not as the primary object of analysis but as a context that makes
everyday interpersonal, and cultural experiences more visible. By focusing on everyday musical interaction
between Russian migrant mothers and their children, the study examines how music contributes to the
formation of social, familial, and cultural experiences conditions that support participation in learning.
The study focuses on the social processes and everyday experiences that sustain learning engagement
within family life, rather than learning as a quantifiable educational outcome.

To address this aim, the study draws on theoretical perspectives from informal learning,
cultural transmission, belonging, and affective learning. The following conceptual framework
outlines these perspectives and situates music within the relational and emotional processes through
which learning emerges in migrant family environments.

Conceptual Framework
Learning is increasingly understood not solely as an outcome of formal instruction but as a
process that emerges through relational, emotional, and environmental conditions structured within
everyday life. Educational research has emphasized that participation, emotional regulation, and
relational stability play a foundational role in enabling learning engagement (Gravett & Lygo-Baker,
2025; Wolf, 2019; Zembylas, 2022;). These perspectives shift attention away from teaching as a
discrete instructional act toward the affective and relational environments that make learning possible.

Rather than treating migration as the main object of analysis, this study treats migration as a
social context, in which issues of continuity, belonging and everyday family life become particularly
salient. . Within migrant family life, everyday caregiving practices contribute to the formation
of emotional continuity, belonging, and attentional stability, which shape children’s capacity to
engage with learning experiences . Drawing on perspectives from informal learning theory, cultural
transmission, belonging, and affective learning, this framework examines how music functions as
part of the relational infrastructure through which children’s experiences of participation, connection
and continuity are maintained within the everyday family life. .
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Everyday Pedagogy and Informal Learning

Informal learning theory challenges the assumption that learning occurs primarily
within formal educational institutions by emphasizing that learning frequently develops through
participation in everyday activities (Green, 2017; McPherson & Welch, 2012). Informal learning
takes place without explicit instructional intent, emerging instead through observation, repetition, and
engagement in shared practices, while non-formal learning refers to structured but non-institutional
contexts (Coombs & Ahmed, 1974). These forms of learning are particularly significant in family
environments, where developmental processes unfold through ongoing relational interaction rather
than formal pedagogy (Barron, 2006; Golinkoff & Hirsh-Pasek, 2016; Rogoff et al., 2003).

Within family life, caregiving practices organize the everyday routines, interactions,
and experiences through which children develop emotional regulation, attentional capacity, and
engagement with the world around them. These environments operate through relational continuity,
sensory familiarity, and shared routines rather than explicit teaching. Learning, therefore, emerges
not only through instruction but through participation in emotionally meaningful relational settings
that sustain engagement over time (Mulcahy & Morrison, 2020; Wolf, 2019).

Music represents one of the most accessible and pervasive everyday practices through which
families create shared routines, sustain interaction, and negotiate meaning in daily life. Shared musical
activities such as listening, singing, and rhythmic interaction create opportunities for emotional
synchronization, joint attention, and relational bonding (Leman, 2007; Small, 1998). Through
repeated participation, music contributes to the formation of emotionally stable environments that
support attentional engagement and relational continuity (Marsh, 2012).

Social-Emotional Conditions of Learning

Learning is deeply connected to emotional and relational conditions. Experiences of
emotional security, belonging, and affective regulation shape how children approach, interpret, and
participate in the social worlds around them (Gravett & Lygo-Baker, 2025; Zembylas, 2022). These
affective dimensions shape how children direct attention, regulate stress, and participate in learning
environments.

Within family life, relationships provide the everyday context through which these emotional
experiences are developed and sustained. Stable relational environments support emotional regulation
and attentional engagement, enabling children to participate more effectively in learning processes
(Wolf, 2019). Every day sensory and relational experiences, including shared auditory environments,
contribute to these processes by providing familiarity and emotional grounding (Mulcahy & Morrison,
2020).

Music becomes part of these everyday emotional experiences by creating opportunities for
shared attention, emotional expression, and interpersonal connection. Through repeated musical
engagement, children experience continuity and predictability, which support emotional stability
and participation in learning environments (Leman, 2007; Small, 1998). Rather than functioning as a
discrete instructional intervention, music operates as part of the relational environment that sustains
learning readiness.
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Meaning-Making, Cultural Continuity, and Belonging

Processes of meaning-making and cultural continuity also shape learning. Children make
sense of new experiences through the cultural meanings, relationships and everyday practices that
shape family life (Mecheril, 2023; Ocadiz Velazquez, 2020). Migration contexts often involve
disruptions to familiar linguistic and social environments, increasing the importance of everyday
practices that sustain continuity and belonging.

Music plays a significant role in these processes by connecting children to culturally familiar
sounds, languages, and emotional experiences. In this sense, families use music as a tool to preserve
cultural ties and shared meanings in the face of shifting societal circumstances. Musical practices
contribute to identity formation and cultural continuity by reinforcing shared meanings and relational
connections within family life (Ugolotti, 2020; Vougioukalou et al., 2019). These experiences help
establish emotional familiarity and belonging, which support engagement in new educational
environments.

Music facilitates families in managing the social and cultural adjustments linked to migration
by preserving familiarity, connection, and continuity. Rather than transmitting knowledge directly,
music supports the emotional and relational stability that enables children to participate in learning
environments.

Affective Learning and Relational Environments

Affective learning perspectives emphasize that cognition and emotion are deeply
interconnected and that learning emerges through embodied and relational experience (Zembylas,
2022). Emotional states influence attention, motivation, and participation, shaping how individuals
engage with learning environments.

Music plays a unique role in shaping affective experience because of its capacity to regulate
emotion, structure attention, and create shared relational experiences (Leman, 2007). Through rhythm,
repetition, and familiarity, music contributes to emotional regulation and attentional stability, which
are essential for learning participation.

Rather than functioning solely as an educational resource, music becomes embedded within
the everyday emotional and interpersonal dynamics of family life. Through repeated interaction,
musical environments contribute to the formation of emotional continuity, relational stability, and
attentional readiness that support learning processes.

Collectively, these perspectives underscore the centrality of participation, belonging,
emotional regulation, and cultural continuity in the experiences of children living in migrant families.
In this sense, music is understood as a family practice of everyday life in which these processes are
expressed, maintained, and negotiated.

Building on the conceptual framework, this study examines how everyday musical practices
shape experiences of belonging, participation, and engagement within migrant family environments.
Rather than focusing on music as a formal instructional tool, the study explores how music functions
within routine caregiving interaction as part of the everyday family environments through which
children experience continuity, connection, and engagement with learning.
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To address this aim, the study is guided by the following research questions:

* How do migrant mothers incorporate music into everyday caregiving practices within family
life?

*  How do musical practices contribute to children’s participation in, and engagement with, learning
within migrant family life?

* How does music facilitate cultural continuity, belonging, and meaning-making within migrant
family contexts?

*  How do mothers perceive the role of music in shaping their children’s emotional development,
cultural identity, and engagement with learning?

Figure 1
Conceptual Model of Everyday Musical Practices in Migrant Family Life
MIGRATION CONTEXT

(Cultural transition, linguistic change, adaptation)

!

FAMILY RELATIONAL ENVIRONMENT
(Caregiving practices, routines, emotional climate)
!

EVERYDAY MUSICAL PRACTICES
(Listening, singing, shared interaction)

!

LEARNING CONDITIONS AND ENGAGEMENT

(Emotional, relational, and cultural support for learning)

*Note: Conceptual model illustrating how everyday musical practices within migrant family environments contribute to emotional,
relational, and cultural forms of support that foster learning engagement.

This study focuses specifically on Russian migrant mothers living in Tiirkiye as an
analytically bounded case rather than a representative sample of migrant populations more broadly.
Many Russian migrant families have established long-term residence while maintaining linguistic
and cultural continuity within family life. This provides a particularly relevant context for examining
how everyday relational practices, including music, contribute to the children’s experiences of
participation, belonging, and engagement within stable yet transnational family environments. By
concentrating on a relatively homogeneous migrant group, the study is able to explore relational and
affective learning processes in depth without introducing additional analytical variation related to
differing migration trajectories. The following section outlines the methodological approach used to
investigate these questions.
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Methodology

This study adopts a qualitative, experience-oriented design to examine how learning
conditions emerge within everyday family interaction (Jackson, 2018). Rather than asking participants
to retrospectively describe practices in abstract terms, the research centers on a shared activity that
unfolds during the interview itself. The aim is to observe meaning-making as it is activated, not
only as it is remembered. For this reason, the interview structure integrates conversation with a
jointly experienced listening moment, allowing participants to reflect on an immediate interaction
rather than a distant account. This design enables the study to capture the relational and affective
dimensions through which learning environments are constructed in daily life.

Research Design

This qualitative interpretive study investigates how migrant mothers interpret everyday
musical practices in family life and caregiving. Rather than focusing solely on retrospective
descriptions, the study integrates experiential elicitation into the interview process by incorporating
shared music listening during the interview. This approach allows participants to reflect on concrete
sensory and emotional experiences as they unfold, enabling the researcher to examine how music
operates within everyday caregiving practices and contributes to the formation of children’s experiences
of participation, connection, and engagement. The design prioritizes depth of understanding and
contextual interpretation over generalizability, consistent with qualitative research principles.

Study Group

The study group consists of eleven Russian migrant mothers living in Istanbul, Ankara, and
Antalya, Tirkiye. Participants were selected using purposive and snowball sampling strategies to
identify information-rich cases with direct experience relevant to the research topic. Russian migrant
mothers were selected as an analytically bounded group whose long-term residence in Tiirkiye and
continued cultural ties provided an opportunity to explore everyday caregiving practices within a
stable transnational family context. Many participants had long-term residence in Tiirkiye and had
raised their children within Turkish educational contexts while maintaining linguistic and cultural
continuity within family life. This provided a stable context for examining how everyday relational
practices contribute to the formation of learning conditions within migrant family environments.

Initial participants were contacted through personal and community networks, and additional
participants were recruited through participant referrals, consistent with snowball sampling
procedures commonly used in qualitative migration research. The inclusion criteria required that
participants (1) be Russian migrant mothers residing in Tiirkiye and (2) have at least one child who
experienced part or all of their school-age education in Tiirkiye, regardless of the child’s current
age. This ensured that participants could reflect on how everyday caregiving, family relationships,
and cultural practices were experienced across their children’s educational trajectories in Tiirkiye.
Focusing on a relatively homogeneous national group allowed for in-depth examination of shared
cultural practices, caregiving environments, and everyday relational conditions of learning.

In qualitative research, sample size is determined by analytical depth rather than statistical
representativeness. Recruitment continued until thematic saturation was reached, defined as the point
at which recurring experiential patterns and conceptual themes began to emerge across interviews.
Detailed demographic characteristics of participants are presented in Table 1.
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Table 1

Demographic Characteristics of Participants

Participant Age Yearsin City/ Number of Children’s Children's Education Employment
Tirkiye Residence Children School Type Age(s) Level Status

Pl 37 15 Istanbul 2 Public School ~ 10-7 Master’s Not employed
Degree

P2 38 17 Ankara 2 Public Schools  14-11 PhD Employed

P3 43 10 Ankara 2 Public Schools  16-10 Bachelor’s  Employed
Degree

P4 46 13 Ankara 2 Private Schools 16-24 Bachelor’s  Employed
Degree

P5 41 7 Antalya 3 Private Schools 16-12-9 Bachelor’s Employed
Degree

P6 49 8 Antalya 3 Private Schools 14-12-8 Bachelor’s  Employed
Degree

P7 40 16 Antalya 4 Private Schools 13-11-9-5  Bachelor’s Employed
Degree

P8 41 20 Antalya 1 Private Schools 14 Bachelor’s Employed
Degree

P9 38 10 Antalya 2 Private Schools 7,5-4,5 Bachelor’s  Employed
Degree

P10 48 15 Antalya 2 Public Schools  12-9 Bachelor’s  Employed
Degree

P11 41 4 Antalya 2 Private Schools  11,5-10 Bachelor’s Not employed
Degree

*Note. M= mean.

Years in Tiirkiye refers to the total length of residence in Tiirkiye at the time of the interview.
Employment status is categorized as employed or not employed. Although most participants had
school-aged children, one participant reflected on the educational experiences of her now-adult
children (aged 24) during their earlier years of residence in Tiirkiye.

Participants ranged in age from 37 to 49 years (M = 42). Their length of residence in Tiirkiye
ranged from 4 to 20 years (M = 12.3 years), indicating that most participants had established long-
term settlement. Participants resided in three urban contexts, Istanbul, Ankara, and Antalya, where
their children were enrolled in Turkish public or private schools. Children represented a wide range
of developmental and educational stages, including preschool, primary school, middle school,
secondary school, and, in one case, young adulthood. This diversity enabled the exploration of musical
practices and learning experiences across different phases of children’s educational trajectories. All
participants had completed higher education, including one participant with a doctoral degree and
one with a master’s degree. Participants had between one and four children, and most were actively
employed at the time of the interview (n = 9), while two participants were not employed. This
demographic profile reflects a relatively stable and well-established migrant population, providing a
suitable context for examining everyday caregiving practices and relational learning environments.

Data Collection

Data were collected between September and October 2025 through individual semi-structured
interviews. Each interview lasted approximately 60 minutes and was conducted in person by the
researcher. Semi-structured interviews were used to allow participants to reflect on their everyday
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caregiving practices, emotional experiences, and interpretations of music within family life while
maintaining consistency across interviews.

Interviews were conducted primarily in English, which was the preferred language for most
participants. Three participants chose to interview Turkish. These interviews were first transcribed in
Turkish and subsequently translated into English by the researcher to ensure consistency in analysis.

One unique aspect of the design of the interview was the incorporation of shared music
listening as part of the interview process. The interview protocol combined open-ended questions
with a shared music listening component. Participants were invited to select and share music that
they considered meaningful for themselves and their children. There were no restrictions regarding
genre, language, or number of selections. Music was listened to together during the interview, and
participants were encouraged to reflect on their emotional experiences, memories, and everyday
caregiving practices associated with these musical selections. Participants selected music across
different linguistic and cultural contexts, reflecting the multilingual environments in which migrant
families live.

This experiential elicitation approach enabled participants to engage with concrete sensory
and emotional experiences rather than relying solely on retrospective accounts. It facilitated rich
descriptions of relational interaction, emotional regulation, and everyday pedagogical practices
embedded in family life. All interviews were audio-recorded with participants’ consent and transcribed
verbatim for analysis.

Validity, Reliability, and Trustworthiness

In qualitative research, trustworthiness is established through credibility, consistency,
and transparency rather than statistical reliability. Several strategies were employed to enhance
the credibility of the findings. First, in-depth interviews allowed participants to provide detailed
accounts of their experiences in their own words. Second, the use of experiential elicitation through
shared music listening supported rich, contextually grounded data by enabling participants to reflect
on concrete emotional and relational experiences. Third, all interviews were audio-recorded and
transcribed verbatim to ensure accurate representation of participant perspectives.

Consistency was supported through the use of a semi-structured interview protocol applied
across all participants, ensuring comparable coverage of key topics while allowing flexibility
for individual experiences. Interviews conducted in Turkish were translated into English after
transcription, and both original and translated versions were retained to preserve meaning and
support analytical accuracy. Throughout the analytical process, transcripts were revisited, and new
interpretations were continually compared across interviews to ensure consistency and coherence in
coding and theme development.

The researchers were external to the Russian migrant population and conducted the study
from an outsider’s perspective. Authors possess prior experience in doing qualitative research
on migration, familial dynamics, and transnational experiences. The study maintained reflexive
awareness of how the researchers’ backgrounds and assumptions could influence data collection,
interpretation, and thematic development.

Transparency and dependability were ensured by maintaining a clear audit trail throughout the
research process, including interview recordings, transcripts, coding records, and analytical memos.
Data were systematically coded and organized using qualitative analysis software (MAXQDA),
enabling traceability between raw data, codes, and thematic interpretations. The authors consistently
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engaged in discussions regarding emerging codes, thematic categories, and interpretations during the
analytical process. These discussions served as a method of peer debriefing, aiding in the refinement
of interpretations, the challenging of assumptions, and the enhancement of the findings’ credibility.
This systematic documentation strengthened the credibility and confirmability of the analytical
process.

Data Analysis

Data were analyzed using thematic analysis to identify recurring patterns and shared
meanings across participants’ accounts. All interviews were audio-recorded and transcribed verbatim.
Interviews conducted in Turkish were first transcribed in Turkish and subsequently translated into
English by the researcher to ensure consistency in analysis. To preserve meaning, translations were
reviewed alongside the original transcripts during coding. All coding and thematic development were
conducted in English to allow systematic comparison across interviews.

All transcripts were imported into MAXQDA qualitative data analysis software to facilitate
systematic coding, organization, and traceability. The analysis followed a theoretically informed
inductive approach. An initial coding framework consisting of five overarching themes and a broader
set of theoretically derived sub-codes was developed based on the study’s conceptual framework and
interview protocol. The transcripts were read multiple times to achieve familiarity with the data, and
initial codes were generated from recurring concepts, expressions, and experiential patterns present
in participants’ narratives.

Through iterative comparison across interviews, related codes were grouped into broader
thematic categories. During this process, some preliminary sub-codes were merged, revised, or
excluded due to conceptual overlap or limited empirical support. This refinement ensured that the
evolving thematic structure remained grounded in participants’ lived experiences rather than being
solely driven by the initial theoretical model.

The first author conducted the primary coding of all transcripts using MAXQDA. Throughout
the analytical process, emerging codes and thematic categories were regularly reviewed and
discussed with the second author, and thematic decisions were refined through iterative comparison
and discussion. In total, 108 coded segments were identified across the eleven interviews. These
segments were organized into five overarching themes and eight empirically supported sub-codes
that consistently recurred across participant accounts. The use of MAXQDA enabled transparent
management of the coding process and facilitated systematic linkage between verbatim excerpts,
analytic interpretations, and thematic categories. An evidence traceability matrix was maintained
throughout the analysis to support analytic transparency, coherence, and credibility.

Ethical Considerations

Ethical approval for the study was obtained from the relevant institutional ethics committee
prior to data collection. Participation was voluntary, and all participants provided informed consent
before the interviews. Participants were informed about the purpose of the study, the confidentiality
of their responses, and their right to withdraw at any time.

To protect participant privacy, identifying information was removed from transcripts, and
pseudonyms were used during analysis and reporting. Audio recordings and transcripts were securely
stored and accessed only by the researcher.
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Findings

The analysis demonstrates that music functions not as a formal instructional tool but as an
everyday relational and affective environment that supports children’s learning within migrant family
life. Across participants’ accounts, musical practices were embedded in routine caregiving interaction
and contributed to emotional regulation, relational bonding, cultural continuity, and informal learning
exposure. These processes did not operate through explicit teaching but through repeated participation
in shared musical environments that structured emotional stability, attention, and belonging. The five
themes presented below illustrate how everyday musical interaction contributes to the formation
of relational and affective conditions associated with children’s participation, engagement, and
experiences of learning in the context of migration. (Figure 2).

Figure 2

Thematic Map of Musical Engagement and Cultural Transmissions

Theme 1: Migration context and Adaptation to host country Acculturation, hybridity, generational
hybrid musical environments Children's changing preferences shift, adaptation
Theme 2: Music as relational Mother—child bonding Attachment, social interaction, relational
interaction Shared listening dynamics
Theme 3: Music as emotional Emotional calming Self-regulation, comfort, emotional
regulation Emotional memory stability

Theme 4: Music as part of
everyday learning environments

Daily routine, spontaneous learning, skill

Informal learning through music development

Theme. l\tlll.Slc as c.llltfll al and Cultural identity transmission Heritage, languagg preservation,
linguistic continuity belonging

Theme 1: Migration Context and Hybrid Musical Environments

Participants described how migration reshaped their musical environments, resulting in
hybrid listening practices that reflected both their country of origin and the host country. Music
became a space where cultural adaptation, identity negotiation, and intergenerational differences
were experienced and managed.

Adaptation to the Host Country

Several participants explained that their musical habits gradually changed after migration,
reflecting exposure to new cultural environments. Music became one of the everyday channels
through which participants encountered and adapted to the host society.
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One participant described how migration influenced her cultural orientation:

“I guess that I can say that I’ve become more Turkish than Russian...Some things, of course,
the culture, the living style here is different....of course, the personality will never change, but some
habits, some lifestyle, you’re learning from here. Unintentionally, you’re doing the same...I can say
that I’'m mixed.” (P1). Rather than describing a complete shift from one cultural identity to another,
this account reflects how migration can create hybrid forms of belonging where elements of both
cultural contexts coexist. Musical practices seemed to offer one of the everyday spaces through
which participants negotiated these multiple cultural affiliations.

Another participant stated that “Turkish music is also important because our father is a
rapper. So, in the car, we were listening to Duman. We were listening to what is it called? The rap
songs. Ceza. We were listening to... I mean, my daughter’s Turkish grandmother likes singing very
much. So, like, in the car, she sings for them, and she sings right now, I’'m sure about it.” (P2). This
story demonstrates how children’s musical tastes were influenced by everyday family ties that linked
them to both Turkish and Russian cultural contexts, in addition to exposure to the host society.

Similarly, another participant explained how migration required adjustment to a new cultural
environment: “I had to start understanding the culture here, including the music people listen to.”
(P2) Participants also noted that music became part of their integration into the social environment:
“Through music, you understand people better. It helps you feel part of the environment.” (P6)

Together, these accounts imply that music was not merely a reflection of adaptation.
Participants described musical practices as everyday sites where cultural meanings were embodied,
negotiated and integrated into everyday life. In this sense, musical engagement seemed to sustain
cultural adaptation and development of hybrid forms of belonging in the migration context.

Children’s Changing Musical Preferences and Hybrid Listening

Many participants emphasized that their children developed different musical preferences
influenced by the host country, resulting in hybrid musical environments within the family.

One mother described how her children were influenced by their social surroundings: “What
I noticed is that they listen more to Turkish songs because of school and friends.” (P1) Similarly,
another participant explained how her child’s preferences differed from her own: “She listens to
music that I didn’t grow up with. It comes from school and her friends.” (P3) Such accounts imply that
children’s musical preferences were shaped not only in the family but also through their engagement
with broader social environments. Schools, peers, and everyday contacts seemed to introduce new
musical repertoires that differed from their parents’.

Participants also described how children combined musical influences from both cultures:
“At home, we listen to music from our country, but outside they listen to Turkish or international
music....my son can sing in Russian, in Turkish, and in English. So, in language terms, it’s perfect”
(P8) Instead of the replacement of one cultural repertoire by another, participants described musical
engagement as an additive process in which multiple linguistic and cultural influences co-existed.
This created opportunities for children to move in and out of different cultural settings in their daily
lives.

Another participant emphasized how exposure to multiple musical environments shaped
children’s cultural experience: “They know songs from both cultures. It becomes part of their everyday
life... my kids are multicultural; they also listen to Italian songs and English songs. It’s not that really
important for them whether it is a Russian song or not. But if you ask them, they will surely choose
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Russian songs because their grandmom and granddad are in Russia, and they miss the country, they
miss their grandparents...they remember the times when they had fun there with their grandparents,
singing together, dancing, listening to different songs. ” (P9) In this case, musical preferences were
associated not only with cultural exposure but also with emotional bonds and family memories.
Songs were reminders of relationships, places, and experiences connected to the country of origin,
thus helping maintain cultural continuity during adaptation to new environments.

These hybrid musical environments reflected broader processes of cultural negotiation within
migrant families. Mothers often maintained musical practices from their country of origin while
simultaneously accommodating their children’s evolving preferences, shaped by the host society. The
results thus point to hybrid musical environments as created by the interaction of family traditions,
peer influences, and everyday social encounters. Rather than revealing a tension between adaptation
and continuity, participants often spoke about these influences as coexisting in the everyday fabric of
family life. Through shared musical practices, families navigated cultural change while maintaining
connections to their cultural origins.

Theme 2: Music as Relational Interaction

Participants consistently described music as a relational practice that facilitated emotional
closeness, shared attention, and everyday interaction between mothers and their children. Rather
than being an individual activity, music was frequently experienced collectively and embedded
within family routines. In the migration context, these shared musical moments provided continuity,
stability, and opportunities for emotional connection.

Mother—Child Bonding

Music created opportunities for emotional bonding and mutual engagement between mothers
and children. Several participants emphasized that listening or singing together fostered intimacy and
emotional closeness. One participant explained how shared listening naturally created moments of
togetherness: “And I open it loud, I like it like that, so the kids are listening too. Sometimes we are
listening together, sometimes we can sing a little bit, some part of the song together, just for fun.”
(P1) Similarly, another participant described singing as a direct form of interaction and emotional
connection: “I was singing to her, and she was listening carefully. It became something we shared
together.” (P2) These accounts suggest that music was valued not only for the songs themselves, but
because it offered the opportunity for shared participation. The simultaneous listening and singing
activity seemed to transform everyday moments into relational experiences in which mothers and
children engaged with one another.

For some mothers, music also became part of caregiving and emotional presence, especially
during early childhood: “My mother is a music teacher, she teaches music to children, and this song.
When my daughter was little, I sang to her a lot. It helped her calm down, and I felt close to her. I
used a lot of music when my children were little. I play a lot of Russian music in the car. So they hear
it.” (P3) According to these tales, music and caregiving techniques were intimately related. Comfort,
attentiveness, and emotional presence were conveyed through musical contact, which was integrated
into daily routines rather than existing as a distinct activity.

Another participant emphasized that music enabled shared emotional experiences even
without direct conversation: “Sometimes we just listen together, and we don’t need to talk. It creates
a feeling of being together.” (P5) This implies that music’s relational value went beyond spoken
communication. Music, according to many participants, creates a shared emotional space where
connection can be felt without overt communication. When combined, these narratives imply that
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music served as a relational practice that allowed for the experience and maintenance of mother-child
attachment, shared attention, and emotional attunement in regular family life.

Shared Listening as Everyday Interaction

Music was frequently integrated into daily routines, creating informal opportunities for
interaction and shared presence. Participants described playing music during routine activities such
as cooking, cleaning, studying, or relaxing at home.

One participant explained: “Usually, when I’'m doing homework, cooking, cleaning, I open
music... and the children are also listening.” (P1) Similarly, another participant described how
music became part of everyday family life: “Music is always playing at home. It’s part of our daily
environment.” (P6) Shared listening also created opportunities for mutual enjoyment and spontaneous
interaction: “Sometimes we listen together in the car, and we talk about the songs.” (P7)

For some families, music provided continuity between generations and reinforced shared
emotional environments: “In my childhood, music was always present, and now I try to create the
same atmosphere for my child.” (P2) Another participant emphasized that music helped maintain
emotional closeness despite busy daily schedules: “Even when I’m busy, music creates moments
when we are together emotionally.” (P8)

These stories imply that music was valued not only as a source of pleasure but also as a
means of perpetuating familiar family practices from one generation to another. Participants often
connected shared listening to the recreation of emotional atmospheres and everyday experiences they
had experienced in childhood. Collectively, these narratives indicate that shared listening served as a
routine relational practice that sustained engagement, continuity, and familial bonds within the lives
of migrating families.

Theme 3: Music as Emotional Regulation

Participants consistently described music as an important resource for emotional regulation,
helping both mothers and children manage stress, regulate mood, and create emotional stability in
the migration context. While the previous theme highlighted the relational functions of music in
fostering interaction and togetherness, participants in this theme primarily emphasized its capacity
to create calm, reduce stress, and support emotional balance within everyday family life. Music was
used intentionally and unintentionally to cope with emotional challenges, reduce tension, and create
a calming home environment.

Emotional Calming and Stress Reduction

Many participants emphasized that music had a calming effect during stressful or emotionally
demanding moments. Listening to familiar or meaningful music helped them relax and regulate their
emotional states. One participant explained how music directly influenced her emotional condition:
“Usually, when I open YouTube or Spotify, it depends on my mood. Music helps me feel calmer.”
(P1) Similarly, another participant described music as a strategy to cope with emotional difficulty:
“When I feel stressed or tired, I listen to music. It helps me relax and feel better.” (P4)

For some mothers, music was also used to regulate their children’s emotional states: “When
she was nervous or couldn’t sleep, I played music, and she became calmer.” (P3) Another participant
emphasized that music created emotional balance during daily stress: “Sometimes after a difficult
day, music helps change the emotional atmosphere at home.” (P6) These reports indicate that music
was perceived not solely as enjoyment but as a pragmatic tool for addressing emotional needs in
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daily family life. Participants reported use music to affect personal emotional states and the overall
emotional ambiance of the home, especially during times of stress, weariness, or emotional strain.

Mood Regulation and Emotional Self-Management

Participants also described using music actively to regulate mood and create desired emotional
environments. Music allowed them to shift emotional states, maintain motivation, and create positive
emotional experiences. Participants here highlighted music’s role in actively influencing emotional
experiences, maintaining motivation, and cultivating a sense of emotional strength and continuity, in
contrast to the preceding subtheme’s emphasis on music’s relaxing and stress-relieving properties.

One participant described music as a personal emotional coping strategy: “Music helps me
when I feel emotionally overwhelmed. It gives me comfort.” (P5) For some participants, music also
helped recreate emotional continuity with their past: “When I listen to songs from my country, I feel
emotionally stronger.” (P9) Similarly, another participant emphasized that music helped manage
emotional transitions in migration: “Music helps me feel stable, especially when I miss my previous
life.” (P10) Participants also noted that music helped regulate the emotional atmosphere of the home
environment: “Music creates a peaceful environment at home. It affects everyone’s mood.” (P7)

The accounts suggest that participants used music both as a way to relieve emotional distress
and to produce desired emotional states in themselves and their children. Music was described as a
resource for maintaining emotional continuity, for strengthening resilience, and for creating positive
emotional environments in everyday family life. Mothers frequently linked these emotional states to
the comfort, attentiveness, and ability to participate in the daily activities of their children, highlighting
the role of music in the broader emotional environment in which learning and participation take place.

Theme 4: Music as Part of Everyday Learning Environments

Participants described music as an integral part of their children’s everyday learning
environments. Rather than being used as a formal teaching tool, music was embedded within daily
routines and was perceived as supporting language exposure, attentiveness, and engagement with
everyday learning experiences. Through repeated exposure in informal contexts, music became part
of the broader relational and emotional conditions that supported learning.

Informal Learning Through Music

Many participants emphasized that children were continuously exposed to music as part of
daily life, which they perceived as creating opportunities for learning through repeated exposure
and participation. Music was often present during routine household activities, creating a consistent
auditory environment.

One participant explained: “Usually, when I’'m doing homework, like cooking, cleaning, I
open music on YouTube or Spotify. It depends on my mood. My children are also listening, even if
they are not directly paying attention. It becomes part of the home environment.” (P1) This illustrates
how music functioned as a background learning environment, supporting passive exposure and
familiarity over time.

Similarly, another participant described how children become familiar with language and
cultural expressions through repeated listening: “They hear the songs many times, and they start
to remember the words. Sometimes they sing without realizing how they learned it.” (P3) Such
experiences were often viewed by participants as proof that learning happened through repeated
exposure as opposed to direct teaching. Another participant perceived music as helping children
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remain engaged in calm and focused activities: “Sometimes music helps them focus, especially when
they are doing something calm like drawing or reading.” (P7)

Participants also described how music exposure extended beyond intentional instruction,
and became integrated into childrens’ everyday experiences: “They learn through listening. Even
when I don’t teach directly, they are learning from what they hear.” (P5) For some families, music
also supported adaptation to new educational environments: “Music helps them connect with their
school environment because they recognize songs their friends listen to.” (P8) For these participants,
familiarity with shared musical references appeared to facilitate a sense of participation and
connection within children’s educational and peer environments.

When combined, these narratives imply that participants saw learning as developing through
regular exposure to and involvement in typical family settings in addition to deliberate instruction.
In this context, music was defined as one of the regular circumstances through which kids came into
contact with language, cultural meanings, and common experiences.

Music as Part of Everyday Family Routine

Music was frequently integrated into routine activities such as household tasks, leisure time,
and shared family moments. Whereas the previous subtheme focused on how children engaged with
learning through repeated exposure to music, participants here emphasized the continuity of musical
practices within everyday family life. These accounts suggest that music formed part of the stable
relational and sensory environment through which children encountered language, interaction, and
everyday learning experiences. This integration allowed music to function as a stable and continuous
part of the child’s learning environment.

One participant explained: “Music is always present at home. It is part of our everyday life,
not something separate.” (P6) Another participant emphasized that this continuity created familiarity
and comfort: “They grow up with music around them. It becomes natural.” (P9) Participants also
noted that digital platforms facilitated continuous exposure: “With YouTube and Spotify, music is
always accessible. It becomes part of their daily environment.” (P10)

Taken together, these accounts suggest that participants viewed music as an enduring feature
of everyday family life rather than as a separate educational activity. The continuity of musical
exposure was perceived as creating a familiar and supportive environment within which children
encountered language, relationships, and shared cultural experiences.

Theme 5: Music as Cultural and Linguistic Continuity

Participants consistently described music as a key resource for maintaining cultural identity
and linguistic continuity across generations. In the migration context, music allowed mothers to
preserve connections to their country of origin while simultaneously transmitting cultural knowledge
to their children. Through repeated exposure to songs in their native language, participants perceived
that children became familiar with cultural symbols, emotional meanings, and linguistic expressions
associated with their heritage.

Cultural Identity Transmission

Several participants emphasized that music played a central role in transmitting cultural
identity to their children. Listening to songs from their country of origin allowed mothers to recreate
familiar cultural environments within the home.
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One participant explained: “When I listen to Russian songs, it reminds me of my childhood
and my country. [ want my children to also know this music.” (P3) Similarly, another participant
described music as an intentional way of preserving cultural continuity: “I try to play songs from our
country so they can understand where they come from.” (P5)

These reports suggest that music was played not only to maintain cultural traditions but also
to connect the mothers’ personal memories with their children’s, creating an intergenerational bond.
Through musical practices, participants aimed to bring cultural heritage into the present of everyday
family life, rather than preserve it as a remote part of the past.

Participants also emphasized the emotional significance of maintaining cultural familiarity:
“Music helps them feel connected to our culture, even though they grow up here.” (P8) Another
participant explained that musical exposure supported identity formation: “Through music, they learn
about our traditions and cultural background.” (P9) When considered collectively, these narratives
imply that music served as a conduit for the generational transmission of cultural meanings, memories,
and family histories. Participants in the migration context saw these musical activities as a way for
kids to stay connected to their cultural heritage while growing up in a new social setting.

Maintaining Native Language

Music also played an important role in supporting children’s exposure to their native
language. Participants described how songs provided natural and emotionally engaging opportunities
for language exposure.

One participant explained: “Songs help them hear the language regularly, even when we don’t
speak it all the time.” (P2) Similarly, another participant described how children learned words through
repeated listening: “Sometimes they start singing words in Russian because they heard them in songs.”
(P6) Participants emphasized that music made language exposure more accessible and engaging: “Music
makes language learning natural. They don’t feel like they are studying.” (P10) Another participant
explained that maintaining language was closely connected to emotional continuity: “Language and
music are connected. Through songs, they understand part of our identity.” (P11)

Taken together, these accounts suggest that participants viewed music as supporting both
linguistic continuity and cultural connection. Songs were described not only as a means of maintaining
exposure to the native language but also as a way of linking language, identity, and family heritage
within everyday life.

Participants frequently associated these relational and affective processes with children’s
engagement, comfort, and sense of belonging within everyday family and educational environments.
By demonstrating how learning conditions emerge through everyday musical environments, the
findings extend existing understandings of informal learning and cultural transmission in migration
contexts. The following discussion situates these findings within the broader literature on informal
learning, affective pedagogy, and migrant family practices, and examines their theoretical and
practical implications.

Discussions
This study examined how everyday musical practices function within migrant family life as
relational and affective environments that support children’s learning. The findings demonstrate that
music operates not primarily as an instructional tool but as an embedded component of caregiving
interaction that contributes to emotional regulation, relational bonding, cultural continuity, and
informal learning exposure. Thus, the study redirects attention from music as a pedagogical technique
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to music as part of the everyday conditions that allow participation in learning. These results extend
existing understandings of informal learning by showing that learning conditions are not produced
solely through intentional teaching but emerge through emotionally meaningful and culturally
embedded everyday practices (Green, 2017; Rogoff, 2003).

This view also contributes to current discussions in the field of informal learning and affective
learning by pointing to the ways in which learning is constructed through relational, emotional, and
cultural environments that shift in the course of everyday family life. Rather than locating learning
solely in formal educational settings, the findings suggest that everyday caregiving practices are a
significant context within which learning conditions are created and maintained.

One of the central contributions of this study is its demonstration that music supports the
emotional conditions necessary for learning engagement. Participants consistently described using
music to calm children, regulate stress, and create emotional stability within the home environment.
These findings align with affective learning perspectives emphasizing that emotional regulation and
relational security play a foundational role in enabling attention, motivation, and participation in
learning (Gravett & Lygo-Baker, 2025; Zembylas, 2022).

Music was described as a means of influencing the emotional stability and feeling of continuity
that participants associated with children’s involvement in everyday learning contexts, rather than
as a medium for transmitting formal academic material. In this regard, the findings extend affective
learning perspectives by demonstrating how emotional conditions for learning are cultivated through
routine family practices, rather than through educational interventions alone.

The findings also highlight the relational nature of musical practices within everyday
caregiving. Shared listening and singing created opportunities for emotional connection, joint
attention, and relational closeness between mothers and children. Informal learning theory suggests
that learning frequently develops through participation in shared social and cultural practices rather
than through formal instruction alone (Barron, 2006; Green, 2017; Rogoft, 2003). The current findings
extend this view by revealing that informal learning is embedded in collective family practices,
rather than mere individual exposure. Musical interaction offered opportunities for participation,
joint engagement, and everyday social connection, highlighting the collective dimensions of learning
in migrant family life. In this sense, music was not just a resource that children encountered but
a common practice in which family members were active participants in the social and cultural
contexts of everyday learning.

Music also played a significant role in sustaining cultural continuity and belonging in the
migration context. Participants described exposing their children to songs in their native language,
enabling children to maintain familiarity with their cultural background while growing up within
the host country’s educational system. Migration research has emphasized that everyday family
practices play a key role in reconstructing continuity and belonging within new social environments
(Mecheril, 2023; Ocadiz Velazquez, 2020). Musical practices allowed families to maintain emotional
and cultural connections across geographical boundaries while supporting children’s adaptation to
their current environment (Sebastian, 2008). These findings add to this conversation by showing that
cultural continuity is sustained not only through language or overt cultural instruction, but also through
everyday family life and routine musical activities. In this way, music became a bridge between
previous and contemporary cultural contexts, promoting identity continuity while participating in
new social settings (Adorno, 2024).
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Importantly, the findings suggest that music contributes to learning primarily by shaping the
relational and affective conditions in which learning becomes possible. Rather than functioning as
a structured pedagogical intervention, music was embedded within routine family activities such as
household tasks, leisure time, and travel. Educational and developmental research has shown that
music supports emotional regulation, social bonding, and language development (Hallam, 2010;
Ilari, 2018; Williams et al., 2011). The current study adds to this body of literature by showing that
music’s instructional value is found not just in what it teaches but also in how it is incorporated into
the everyday contexts in which kids come into contact with language, relationships, and cultural
meanings. This causes the focus to change from music as a stand-alone educational tool to music as
a component of the social and cultural contexts that encourage learning.

These findings also contribute to sociological understandings of migrant family life by
illustrating how everyday caregiving practices support both adaptation and continuity. Migration
often involves disruptions to familiar linguistic and cultural environments, requiring families to
create stability within social settings (Mecheril, 2023). According to the findings, children were
able to maintain a sense of belonging while navigating new social and educational situations
thanks to musical practices that provide continuity through familiar sounds, languages, and shared
experiences. This emphasizes how crucial daily family routines are for negotiating cultural continuity
and adaptation in the context of immigrant families.Several limitations should be considered. The
study focused on a relatively small and homogeneous group of Russian migrant mothers with long-
term residence in Tiirkiye, most of whom had stable socioeconomic conditions. These characteristics
may limit the transferability of the findings to migrant populations experiencing different migration
trajectories or structural conditions. In addition, the study relied on participants’ retrospective accounts
and interpretations rather than direct observation of children’s learning processes. Future research
could examine diverse migrant populations and explore how everyday musical environments shape
learning experiences across different migration contexts.

Despite these limitations, the study offers important theoretical and practical implications.
By presenting music as an everyday practice of relating, rather than a pedagogical resource, the
study extends current conversations on informal learning and cultural transmission. These findings
highlight the importance of familial relational and cultural environments for children’s engagement
with learning and belonging in migration contexts. These findings also resonate with the holistic
educational perspective reflected in the Tiirkiye Yiizyili Maarif Modeli (Milli Egitim Bakanligi
[MEB], 2024), which emphasizes the integration of cognitive, emotional, and cultural dimensions of
development. Although the present study does not examine educational policy directly, it illustrates
how family-based relational and cultural environments may contribute to the broader conditions that
support educational engagement.

Overall, the study demonstrates that music functions as part of the relational, emotional,
and cultural environments through which learning becomes possible within migrant family life.
By situating musical practices within everyday caregiving interaction, the findings highlight how
family-based practices contribute to continuity, belonging, and participation in learning. These
results encourage a broader understanding of learning as a process shaped not only within formal
educational institutions but also through everyday family relationships and cultural practices.
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Genisletilmis Ozet

Giris

Egitim arastirmalar1 uzun yillar boyunca 6grenmeyi biiyiik 6l¢iide planli 6gretim siiregleri,
miifredat yapilar1 ve kurumsal egitim ortamlar1 ¢ercevesinde ele almistir. Ancak gelisim psikolojisi
ve egitim sosyolojisi alanindaki ¢aligmalar, cocuklarin 6grenmesinin yalnizca formel 6gretim yoluyla
degil ayn1 zamanda giindelik yasam i¢inde gergeklesen iliskisel ve duygusal deneyimler araciligiyla
sekillendigini gostermektedir (Barron, 2006; Green, 2017; Rogoff, 2003; Zembylas, 2022). Aile
icinde gergeklesen tekrar eden etkilesimler, duygusal giivenlik, ortak dikkat ve rutinler, cocuklarin
gelisimsel deneyimlerini ve 6grenmeyle iliskili giindelik katilim bigimlerini sekillendiren énemli
unsurlar arasinda yer almaktadir.

Go¢ baglami, bu iliskisel 6grenme siireclerini daha goriiniir hale getiren 6nemli bir toplumsal
baglamdir. Gog; bireylerin dilsel, kiiltiirel ve sosyal ¢evrelerinde 6nemli degisimlere yol agarken
aileler giindelik yasam pratikleri araciligiyla siireklilik ve aidiyet duygusunu yeniden insa etmektedir
(Mecheril, 2023; Ocadiz Veldzquez, 2020). Bu siiregte miizik; aile yasaminin dogal bir pargasi
olarak duygusal diizenleme, kiiltiirel aktarim ve iliskisel baglarin giiclendirilmesinde 6nemli bir
rol oynamaktadir (Hallam, 2010; Ilary, 2018). Mevcut literatiir; miizigi ¢ogunlukla egitimsel bir
kaynak, terapi yontemi veya kiiltiirel temsil bi¢imi olarak ele almis olsa da, miizigin giindelik yasam
icinde aidiyet, kiiltiirel siireklilik ve okul dig1 6grenmeyle baglantili iliskisel ve duygusal ortamlarin
olusumuna nasil katki sagladig1 sinirli 6l¢tide incelenmistir (Hallam, 2010; Welch vd., 2020).

Bu ¢alisma; Tirkiye’de yasayan Rus go¢men annelerin giindelik ebeveynlik pratikleri
icinde miizigi nasil kullandiklarin1 ve miizigin aidiyet, kiiltiirel siireklilik ve okul dis1 6grenmeyle
baglantili duygusal ve iliskisel ortamlarin olusturulmasina nasil katkida bulundugunu incelemeyi
amaclamaktadir. Calisma, miizigi dogrudan bir 6Zretim araci olarak degil, dgrenmenin ortaya ¢iktigi
iligkisel ve duygusal ortamlarin bir pargasi olarak ele alarak literatiire katki sunmay1 hedeflemektedir.

Yontem

Bu arastirma, go¢men annelerin giindelik miizik pratiklerine yiikledikleri anlamlar1 ve
bu pratiklerin aidiyet, kiiltiirel siireklilik ve okul dis1 6grenme ile iliskisini anlamay1 amaglayan
nitel yorumlayici bir arastirma desenine dayanmaktadir. Arastirma, katilimcilarin giindelik miizik
deneyimlerini ve bu deneyimlere yiikledikleri anlamlar1 incelemeye odaklanmistir.

Arastirmanin ¢alisma grubunu Tiirkiye’nin Istanbul, Ankara ve Antalya illerinde yasayan
toplam on bir Rus gogmen anne olusturmaktadir. Katilimcilar amaglh 6rnekleme ve kartopu 6rnekleme
yontemleri kullanilarak seg¢ilmistir. Katilimeilarin Tiirkiye’deki ikamet siireleri 4 ile 20 y1l arasinda
degismekte olup tiim katilimcilarin ¢ocuklart Tiirkiye’deki egitim sistemine dahil olmustur. Bu
durum, gd¢ baglaminda giindelik aile pratiklerinin ¢ocuklarin aidiyet, kiiltiirel siireklilik ve okul dis1
6grenme deneyimleriyle iliskisini incelemek i¢in uygun bir baglam saglamistir.

Veriler Eyliill ve Ekim 2025 tarihleri arasinda yari-yapilandirilmis bireysel goriismeler
yoluyla toplanmistir. Her goriisme yaklasik 60 dakika siirmiis ve katilimcilarin segtikleri miizikler
goriisme sirasinda birlikte dinlenerek deneyimsel ortaya ¢ikarma yaklasimi kullanilmistir. Bu
yontem, katilimcilarin miizikle iliskili duygusal ve iliskisel deneyimlerini somut bir baglam i¢inde
ifade etmelerini saglamistir. Tiim goriigmeler ses kaydi alinarak yaziya aktarilmistir.

Veriler tematik analiz yontemi kullanilarak analiz edilmigtir. Tim goriismeler MAXQDA
nitel veri analizi programina aktarilmis ve tekrar eden anlam Oriintlilerini belirlemek amaciyla
kodlanmaistir. Analiz sonucunda toplam 108 kodlanmig veri birimi belirlenmis ve bu veriler bes ana
tema altinda toplanmustir.
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Bulgular

Arastirma bulgulari, miizigin gé¢men ailelerin giindelik yasaminda aidiyet, kiiltiirel
siireklilik ve okul dis1 6grenmeyle ilgili iliskisel ve duygusal ortamlarin 6nemli bir bileseni oldugunu
gostermektedir. Bulgular bes ana tema altinda toplanmustir.

[lk olarak, gog siirecinin ailelerin miizik ortamlarini doniistiirdiigii ve hibrit miizik pratiklerinin
ortaya ¢iktig1 gorilmiistiir. Katilimcilar hem kendi kiiltiirlerine ait miizikleri hem de ¢ocuklarinin
okul ve sosyal ¢evreleri araciligiyla maruz kaldiklar1 miizikleri dinlediklerini ifade etmislerdir. Bu
durum, miizigin kiiltiirel uyum ve kimlik olusumu siire¢lerinde rol oynadigini gostermektedir.

Ikinci olarak, miizigin anne ve ¢ocuk arasindaki iliskisel baglar giiclendirdigi belirlenmistir.
Katilimeilar miizigin birlikte gegirilen zamanlar artirdigini, ortak deneyimler yarattigini ve duygusal
yakinligi destekledigini ifade etmislerdir. Miizigin ortak dikkat ve duygusal senkronizasyon
saglayarak aile i¢i etkilesimi gliglendirdigi goriilmiistiir.

Ucgiincii olarak, miizigin duygusal diizenleme araci olarak kullanildig1 ortaya ¢ikmuistir.
Katilimcilar miizigin hem kendileri hem de ¢ocuklar icin stres azaltici ve sakinlestirici bir islev
gordiigiinii belirtmiglerdir. Miizigin ev ortaminda duygusal denge ve istikrar sagladigi ifade edilmistir.

Dordiincii olarak, miizigin giindelik aile yasaminin bir pargast oldugu belirlenmistir.
Katilimcilar ¢ocuklarinin miizige siirekli maruz kaldiklarini; bu sayede dil, kiiltiirel anlamlar ve
ortak deneyimlerle karsilastiklarini ifade etmislerdir. Bu siire¢ planl bir 6grenmeden ziyade giindelik
yasamin olagan akisi iginde gerceklesen bir deneyim olarak tanimlanmustir.

Son olarak, miizigin kiiltiirel ve dilsel siirekliligin korunmasinda dnemli bir rol oynadigi
gorilmiistiir. Katilimcilar gocuklariin ana dillerine ve kiiltiirel kimliklerine miizik araciligiyla
baglandiklarint belirtmiglerdir. Bu durum, miizigin kiiltiirel aktarim ve aidiyet duygusunun
stirdiiriilmesinde dnemli bir ara¢ oldugunu gostermektedir.

Tartisma, Sonuc ve Oneriler

Aragtirma bulgulari; miizigin gégmen ailelerin giindelik yasaminda duygusal diizenleme,
iligkisel bag kurma ve kiiltiirel siirekliligi destekleyen giindelik bir iliskisel pratik olarak islev
gordiigiinii gostermektedir. Bu bulgu; 6grenmenin yalnizca formel egitim ortamlarinda degil,
giindelik yasam igindeki iligkisel deneyimler araciligiyla da sekillendigini vurgulayan informel
o0grenme kuramlari ile uyumludur (Green, 2017; Rogoff, 2003).

Miizigin duygusal diizenleme ve iliskisel bag kurma islevi, ¢ocuklarin giindelik yasamlarinda
duygusal istikrar, aidiyet ve iliskisel yakinlik deneyimlerini giiclendirmektedir (Zembylas, 2022). Gog
baglaminda miizik, kiiltiirel siirekliligin korunmasina katki saglayarak ¢cocuklarin aidiyet duygusunu
gliclendirmekte ve yeni sosyal ortamlara uyumlarini kolaylastirmaktadir (Mecheril, 2023; Ocadiz
Velazquez, 2020). Bu bulgular, aile ortaminin 6grenme siire¢lerindeki roliinii vurgulayan ¢aligmalarla
da ortiismektedir (Barron, 2006).

Arastirma, miizigin egitimsel dneminin yalnizca planl dgretim siireclerinde degil, giindelik
yasam icinde olusan iligskisel ve duygusal deneyimlerde ortaya ¢iktigini gostermektedir. Bu sonug,
O6grenmenin yalnizca okul ortami ile sinirli olmadigini ve aile i¢i kiiltiirel pratiklerin ¢ocuklarin
giindelik deneyimlerinin sekillenmesinde dnemli bir rol oynadigini ortaya koymaktadir.

Arastirma bulgular1, gogmen ailelerde giindelik miizik pratiklerinin ¢ocuklarin duygusal
giivenlik, aidiyet ve Kkiiltirel kimlik duygusunu destekledigini gostermektedir. Bu bulgular,
O6grenmenin yalnizca okul ortaminda gergeklesen bir siire¢ olarak degil ayn1 zamanda aile i¢inde
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stirdiiriilen iligkisel ve kiiltlirel pratiklerle baglantili bir deneyim olarak ele alinabilecegine isaret
etmektedir. Ayrica bu sonuclar, egitimi biligsel gelisimin yan1 sira duygusal, sosyal ve kiiltiirel
boyutlartyla ele alan Tiirkiye Yiizyili Maarif Modeli’nin biitiinciil egitim yaklagimiyla da uyumludur
(Milli Egitim Bakanligi, 2023).

Aragtirmanin  bazi sinirhliklart bulunmaktadir. Calisma siirli sayida katilimer ile
gergeklestirilmis olup belirli bir gdgmen grubuna odaklanmistir. Gelecekte yapilacak arastirmalarda
farkli gbgmen gruplariin ve ¢ocuklarin kendi deneyimlerinin incelenmesi onerilmektedir.

Sonug olarak, bu calisma miizigin go¢men ailelerde aidiyet, kiiltiirel stireklilik ve okul dis1
ogrenmeyle iliskili iliskisel ve duygusal ortamlar1 destekleyen 6nemli bir giindelik pratik oldugunu
gostermektedir. Egitim politikalarinin ve uygulamalarinin gogmen ailelerin kiiltiirel ve duygusal
kaynaklarini dikkate alan daha biitiinciil yaklasimlar gelistirmesi 6nerilmektedir.

Yazar Katkilari: Bu ¢alismanin literatiir taramasi, metodolojinin gelistirilmesi, analizlerin yapilmasi
ve yorumlanmasi, anallitik ¢ercecenin olusturulmasi ve uygulanmasi konusunda her iki
yazar da %50 katki saglamistir.

Cikar Catismasi1 Beyani: Yazarlar, calismanin hazirlanmasi ve yayimlanmasi siirecinde kendi
aralarinda veya f{giincii taraflarla herhangi bir ¢ikar catismasinin bulunmadigini beyan
etmektedir.

Etik Beyani: Bu calismada Yiiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi
Yo6nergesi’nde belirtilen ilke ve kurallara uyulmus olup bilimsel arastirma ve yayn etigine
aykiri herhangi bir eylemde bulunulmamistir. Calismaya katki sunan tiim yazarlar, ¢alismanin
icerigine iliskin akademik, etik ve hukuki sorumlulugu paylasmakta olup olasi etik ihlallerde
tiim sorumluluk yazarlara aittir.

Etik Kurul izni: Arastirmanin etik kurul onayr 18.06.2025 tarihinde Ankara Haci Bayram Veli
Universitesinden alinmistir. Etik kurul onay1 numarasi: 2025/308°dir.

Finansman Beyani: Bu arastirma herhangi bir fon almamustir.

Telif Haklar1 ve Lisanslama: Milli Egitim dergisinde yayimlanan ¢aligmalar, Creative Commons
Atif-Ticari Olmayan 4.0 Uluslararasi Lisans1 (CC BY-NC 4.0) kapsaminda lisanslanmaktadir.

Veri Kullanilabilirligi Beyani: Bu calisma kapsaminda olusturulan veya analiz edilen veriler, makul
talep halinde yazarlardan temin edilebilir.

Yapay Zeka Kullanim Beyani: Bu calismanin hazirlanmasi sirasinda yazarlar yapay zeka araglarini
yalnizca dil bilgisi, yazim hatalar1 ve tislup tutarliligini kontrol etmek i¢in kullanmigtir. Bu
hususta kullanilan yapay zeka araglar1 ChatGPT, QuillBot ve Deepl’dir.
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