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ABSTRACT 

Th#s study a#med to compare the #nterest/talent educat#on offered to ch#ldren #n early ch#ldhood 

w#th#n the context of publ#c and pr#vate schools and to exam#ne teachers' op#n#ons on th#s matter. The 

research was conducted w#th 38 teachers work#ng #n publ#c and pr#vate preschools #n the Aegean reg#on, 

and the data were collected through a quest#onna#re. The f#nd#ngs revealed s#gn#f#cant d#fferences 

between the two types of schools #n terms of the scope, d#vers#ty, frequency, and expert support of 

#nterest/talent educat#on. Wh#le cogn#t#vely-or#ented act#v#t#es were more prom#nent #n publ#c schools, 

pr#vate schools offered a greater var#ety of act#v#t#es more frequently. Interest/talent educat#on #n pr#vate 

schools was generally prov#ded by experts, whereas th#s support was more l#m#ted #n publ#c schools. 

Most teachers bel#eved that these educat#onal act#v#t#es contr#bute pos#t#vely to ch#ldren's development; 

however, low part#c#pat#on rates were noted #n publ#c schools. D#fferences were also observed #n the 

sources and uses of budgets based on the type of school. In conclus#on, the study #nd#cated that the 
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qual#ty and scope of #nterest/talent educat#on prov#ded #n early ch#ldhood vary by school type, wh#ch 

may have #mportant #mpl#cat#ons for educat#onal pol#c#es and pract#ces.    

Keywords: Ch#ld, Interest/Talent, Educat#on, Publ#c School, Pr#vate School. 

JEL Codes: 

1. INTRODUCTION 

The per(od of early ch(ldhood educat(on, encompass(ng the 0–72 month age range, (s 

character(zed by rap(d developmental progress and holds great (mportance (n terms of learn(ng. Dur(ng 

th(s per(od, (t (s essent(al to equ(p ch(ldren w(th fundamental sk(lls, hab(ts, and opportun(t(es for soc(al 

(nteract(on (Gurkan, 2009). Early ch(ldhood educat(on (s cons(dered the most su(table per(od for 

support(ng ch(ldren’s phys(cal, soc(al, cogn(t(ve, and emot(onal development. As Y(lmaz (2003) states, 

the future ach(evements of ch(ldren who rece(ve early ch(ldhood educat(on d(ffer from those who do 

not. The educat(on and exper(ences prov(ded dur(ng th(s process have l(felong effects on the ch(ld. In 

part(cular, the early ch(ldhood per(od contr(butes to ch(ldren’s creat(ve development, soc(al sk(lls, and 

learn(ng through play (Ar(, 2003). Educat(on prov(ded at an early age enhances (nd(v(duals’ l(felong 

learn(ng mot(vat(on and helps them become more act(ve members of soc(ety (Ural and Ramazan, 2007; 

Turasl(, 2009). 

Creat(ve and flex(ble approaches (n early ch(ldhood educat(on are regarded as comprehens(ve 

learn(ng pract(ces focused on (nterests and talents, wh(ch play a s(gn(f(cant role (n ch(ldren’s 

development. In th(s context, (nterest- and ab(l(ty-based educat(onal pract(ces (mplemented outs(de 

rout(ne classroom act(v(t(es serve as (mportant tools that enr(ch the educat(onal process and support 

ch(ldren’s hol(st(c development. Dur(ng early ch(ldhood, the effects of such (nterest- and ab(l(ty-based 

pract(ces can be clearly observed through a decrease (n behav(oral problems (Wang, Geng, Hu, Du and 

Chen, 2013; Ozturk and Y(lmaz, 2019; UNESCO, 2020). 

Accord(ng to Uzun and Bolat (2023), (n act(v(t(es such as dance, mus(c, and drama, ch(ldren 

encounter the necess(ty of follow(ng rules and recogn(ze that they are apprec(ated when they comply. 

Thus, (nterest- and ab(l(ty-based educat(onal pract(ces (mplemented outs(de rout(ne programs help 

ch(ldren develop self-esteem and self-conf(dence. Consequently, such pract(ces enable ch(ldren to 

establ(sh soc(al relat(onsh(ps w(th peers, learn to collaborate (n group sett(ngs, and (mprove the(r self-

express(on sk(lls. Th(s also supports the(r part(c(pat(on (n healthy soc(al env(ronments dur(ng after-

school hours and prevents them from engag(ng w(th negat(ve peer groups. Another pos(t(ve effect of 

these non-rout(ne act(v(t(es dur(ng early ch(ldhood (s the (ncrease (n academ(c ach(evement. These 

pract(ces enhance ch(ldren's self-esteem, boost the(r mot(vat(on, and strengthen the(r connect(on to 

school. They also (mprove the(r commun(cat(on w(th teachers. Th(s process re(nforces ch(ldren’s sense 

of self-conf(dence, wh(ch contr(butes to greater academ(c success. Ch(ldren become more w(ll(ng to 
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learn as they real(ze that the(r ach(evements can be atta(ned through the(r own efforts (Chen, Wang and 

Wang, 2011; Masson(, 2011; Uzun and Bolat, 2023). 

Interest- and ab(l(ty-based educat(onal act(v(t(es (mplemented outs(de rout(ne curr(cula play a 

major role (n foster(ng (nd(v(duals’ percept(ons of healthy l(v(ng and ma(nta(n(ng wellness. They also 

prov(de opportun(t(es for phys(cal act(v(ty and encourage ch(ldren to adopt a healthy l(festyle. Act(v(t(es 

such as sw(mm(ng, sports-based movement, and drama contr(bute to both phys(cal and emot(onal 

development (Petracovsch(, Runcan, Nen(u and Cl(tan, 2012; Uzun and Bolat, 2023). In th(s regard, as 

(nterest (n non-rout(ne (nterest- and ab(l(ty-based educat(on (ncreases dur(ng early ch(ldhood, (t (s 

observed that ch(ldren’s overall development progresses (n a health(er manner (Wagemans, Yasl(, 

Kubovy, Palmer, Peterson and S(ngh, 2012; Uzun and Bolat, 2023). 

1.1.Early Ch;ldhood Educat;on Pract;ces ;n Türk;ye 

Rout(ne pract(ces (mplemented (n early ch(ldhood educat(on (n Türk(ye are structured accord(ng 

to the developmental needs of ch(ldren and cons(st of act(v(t(es w(th cont(nu(ty and a def(ned order. 

These rout(nes play a s(gn(f(cant role (n help(ng ch(ldren acqu(re da(ly l(fe sk(lls and support(ng the(r 

soc(al and emot(onal development. Major rout(ne pract(ces (n early ch(ldhood educat(on (nclude arr(val 

and greet(ng, free play t(me, meals, cleanup, hyg(ene t(me, and c(rcle t(me (gather(ng and group 

act(v(t(es) (MoNE, 2024). Add(t(onally, these rout(nes a(m to help ch(ldren develop sk(lls such as 

understand(ng the concept of t(me, tak(ng respons(b(l(ty, and engag(ng (n cooperat(on (MoNE, 2024). 

1.2.Interest- and Ab;l;ty-Based Pract;ces Implemented Outs;de Rout;ne Programs ;n 

Türk;ye 

One of the primary reasons for the need for interest- and ability-based practices implemented 

outside routine programs in early childhood education in Türkiye is the flexibility of the curriculum and 

the provision of full-day education. The curriculum encourages the implementation of various activities 

aimed at supporting children’s cognitive, social, emotional, and physical development (MoNE, 2024). 

These activities are shaped according to children’s areas of interest and hold importance in providing 

diverse learning experiences. Particularly in full-day educational settings, varied activities are essential 

to prevent children from becoming bored and to meet their developmental needs. Interest- and ability-

based practices applied outside routine programs stand out as activities that develop children’s creativity, 

problem-solving skills, and self-confidence while providing an enjoyable learning environment (Biskin 

and Guven, 2021; Uzun and Bolat, 2023; Canbeldek, 2020). It is suggested that such practices may 

enhance children’s interest in learning and support their engagement as more active participants. 

Research conducted in Türkiye indicates that frequently utilized non-routine interest- and ability-

based practices include piano, dance, Orff activities, science experiments, mental arithmetic, chess, 
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robotics and coding, theatre, creative drama, gymnastics, swimming, foreign languages, handicrafts, and 

ceramics. These practices have numerous positive effects on various developmental domains in early 

childhood (Kucuk, 2006; Tekneci, 2009; Hu, Geng, Tao, Hu, Du and Fu, 2011; Kaynar, 2014; Seker 

and Alisinanoglu, 2015). 

The effects of non-routine interest- and ability-based practices on child development are reported 

to provide multifaceted benefits across cognitive, emotional, social, motor, sensory, and other 

developmental domains. Studies suggest that such educational practices significantly contribute to 

children’s overall developmental processes, helping them grow into healthier, well-balanced, and 

skillful individuals. 

Early childhood education emphasizes the importance of supporting children’s individual 

interests and abilities through diverse learning experiences. Previous research has highlighted that 

interest- and ability-based activities can positively contribute to children’s cognitive, social-emotional, 

motor, and language development. However, much of the existing literature has primarily focused on 

specific programs, classroom practices, or particular developmental outcomes rather than examining 

these practices within different institutional contexts. In particular, studies comparing the 

implementation of non-routine interest- and ability-based activities across different school types remain 

limited. Moreover, there is a lack of research that simultaneously examines the types, frequency, and 

duration of such activities while also exploring teachers’ perspectives on their developmental 

contributions in both public and private early childhood education settings. Therefore, further research 

is needed to better understand how these practices are implemented in different institutional contexts 

and how teachers perceive their impact on children’s development. 

The aim of this study is to compare interest- and ability-based practices implemented outside 

routine programs in early childhood education within the context of public and private schools, and to 

examine teachers’ perspectives regarding the contributions of these activities to various developmental 

domains such as cognitive, social-emotional, motor, and language development. In this context, the 

following sub-objectives were investigated: 

1. What are the commonly (mplemented non-rout(ne (nterest- and ab(l(ty-based educat(onal 

act(v(t(es (n publ(c and pr(vate schools? 

2. What are the frequency and durat(on of the non-rout(ne (nterest- and ab(l(ty-based educat(onal 

act(v(t(es (mplemented? 

3. Are there any d(fferences (n the frequency and durat(on of non-rout(ne (nterest- and ab(l(ty-

based educat(onal act(v(t(es based on the type of (nst(tut(on? 

4. What are teachers’ perspect(ves on the contr(but(ons of these (nterest- and ab(l(ty-based 

educat(onal act(v(t(es to ch(ldren’s development? 
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5. Do teachers’ v(ews on the developmental contr(but(ons of (nterest- and ab(l(ty-based educat(onal 

act(v(t(es d(ffer accord(ng to the type of (nst(tut(on? 

6. Who (s respons(ble for fund(ng the non-rout(ne (nterest- and ab(l(ty-based educat(onal act(v(t(es 

(mplemented?  

Th(s study a(ms to shed l(ght on teachers’ perspect(ves regard(ng the prevalence and frequency of 

non-rout(ne (nterest and talent-based act(v(t(es (n early ch(ldhood educat(on, as well as the contr(but(ons 

of these act(v(t(es to ch(ldren’s developmental processes. Furthermore, (t seeks to determ(ne the extent 

to wh(ch such act(v(t(es should be (ncorporated (nto educat(onal pract(ces and to contr(bute to the 

ex(st(ng l(terature. 

2. METHODS 

2.1.Research Des;gn 

Th(s study a(ms to compare non-rout(ne (nterest- and ab(l(ty-based educat(onal pract(ces (n early 

ch(ldhood educat(on w(th(n the context of publ(c and pr(vate schools. A survey model, wh(ch (s one of 

the quant(tat(ve research methods, was employed (n the study. The survey model enables the researcher 

to observe (nd(v(duals, events, and phenomena object(vely and w(thout (ntervent(on, thus present(ng the 

ex(st(ng s(tuat(on as (t (s (Karasar, 2023). Th(s model offers an (deal approach for understand(ng school-

type-based d(fferences and exam(n(ng data and op(n(ons prov(ded by teachers through a sample group 

that best represents the populat(on. Survey research refers to stud(es conducted to gather data through 

observat(on for the purpose of obta(n(ng (nformat(on about the current status of a study group 

(Buyukozturk, K(l(c-Cakmak, Akgun, Karaden(z and Dem(rel, 2024). In th(s context, determ(n(ng the 

d(fferences between (nterest- and ab(l(ty-based pract(ces (mplemented (n publ(c and pr(vate schools 

demonstrates the appropr(ateness of the survey model for assess(ng the effects of school type on 

(nstruct(onal pract(ces. 

2.2.Study Group 

The populat(on of the research cons(sts of preschool teachers work(ng (n publ(c and pr(vate 

preschools located (n prov(nces w(th(n Türk(ye’s Aegean Reg(on. These teachers work at var(ous levels 

of early ch(ldhood educat(on and were selected among (nd(v(duals who d(rectly plan and (mplement 

pract(ces a(med at support(ng ch(ldren's (nterest and talent development. 

The sample group of the study cons(sts of a total of 38 teachers, 23 of whom work (n publ(c 

(nst(tut(ons and 15 (n pr(vate educat(onal (nst(tut(ons, determ(ned through Conven(ence Sampl(ng, one 

of the non-random sampl(ng methods. Inst(tut(onal aff(l(at(on, profess(onal sen(or(ty, and school type 

var(ables of teachers (n the study group were evaluated w(th(n the scope of the research. Thus, the study 
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a(ms to (dent(fy potent(al d(fferences (n perspect(ves between teachers (n publ(c and pr(vate schools and 

to present the current status of (nterest- and ab(l(ty-based pract(ces (n a more deta(led manner. 

2.3.Data Collect;on Tool 

A quest(onna(re des(gned by the researcher (n l(ne w(th the a(m of compar(ng non-rout(ne (nterest- 

and ab(l(ty-based educat(onal pract(ces (n publ(c and pr(vate schools was used as the data collect(on tool. 

The quest(onna(re, t(tled “Evaluat#on Quest#onna#re on the Content, Frequency, and Implementat#on 

Character#st#cs of Interest- and Ab#l#ty-Based Pract#ces #n Early Ch#ldhood Educat#on,” was developed 

based on the relevant l(terature and the object(ves of the study. 

To ensure content val(d(ty, the (n(t(al draft of the quest(onna(re was rev(ewed by three experts (n 

the f(eld of early ch(ldhood educat(on. Based on the(r feedback regard(ng the clar(ty, relevance, and 

appropr(ateness of the (tems, necessary rev(s(ons were made and the quest(onna(re was f(nal(zed. Th(s 

expert rev(ew process helped ensure that the (tems adequately represented the scope of (nterest- and 

ab(l(ty-based educat(onal pract(ces exam(ned (n the study. 

The quest(onna(re cons(sts of 12 quest(ons organ(zed (nto two ma(n sect(ons. The f(rst sect(on 

(ncludes four quest(ons a(med at collect(ng demograph(c (nformat(on about part(c(pants. The second 

sect(on (ncludes three subsect(ons under the head(ng of (nformat(on on (nterest- and ab(l(ty-based 

educat(on: four quest(ons on frequency and numer(cal data, two quest(ons on needs and demands, and 

two quest(ons on budget(ng. The quest(onna(re (ncludes structured (tems that allow teachers to report 

the types, frequency, and (mplementat(on character(st(cs of the act(v(t(es carr(ed out (n the(r (nst(tut(ons. 

2.4.Data Record;ng 

Data were collected through quest(onna(res. Part(c(pants were asked to complete the forms to 

share the(r op(n(ons and (nformat(on relevant to the purpose of the study. The data were collected both 

d(g(tally through an onl(ne survey platform (e.g., Google Forms or Qualtr(cs) and (n phys(cal form. 

After the data collect(on process was completed, all responses were transferred (nto a d(g(tal 

database. Each quest(onna(re (tem was ass(gned a numer(cal code, and responses were coded 

accord(ngly. For L(kert-type (tems, response categor(es were coded numer(cally (e.g., 1 = strongly 

d(sagree, 2 = d(sagree, 3 = neutral, 4 = agree, 5 = strongly agree). Demograph(c var(ables such as gender, 

age, and years of years of teach(ng exper(ence were also coded us(ng predef(ned categor(cal values. 

The coded data were entered (nto M(crosoft Excel and subsequently (mported (nto SPSS 

(Stat(st(cal Package for the Soc(al Sc(ences) for stat(st(cal analys(s. To ensure data accuracy, the dataset 

was checked for m(ss(ng values, entry errors, and (ncons(stenc(es. Any (ncomplete or (nval(d responses 

were rev(ewed and treated accord(ng to the study’s data (nclus(on cr(ter(a before proceed(ng w(th the 

analys(s. 
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2.5. Data Analys;s 

Teachers completed the quest(onna(re on a voluntary bas(s. The data obta(ned from the 

quest(onna(re were analyzed us(ng SPSS (Stat(st(cal Package for the Soc(al Sc(ences). Percentages and 

frequency d(str(but(ons of the data were calculated based on the (nformat(on gathered through the 

quest(onna(re and al(gned w(th the a(ms of the study. In accordance w(th the sub-object(ves of the 

research, the data were exam(ned, analyzed, and presented (n tabular form. 

3. FINDINGS 

The f(nd(ngs of the study are presented (n th(s sect(on, focus(ng on the d(fferences between publ(c 

and pr(vate school teachers regard(ng non-rout(ne (nterest- and ab(l(ty-based educat(onal pract(ces. 

Descr(pt(ve and comparat(ve analyses were conducted to (llustrate the character(st(cs and perspect(ves 

of the part(c(pat(ng teachers. 

Table 1. Descr;pt;ve Stat;st;cs of Teachers’ School Type and Years of Teach;ng Exper;ence 

Variety Frequency % 

Type of Institution 

State 23 60,5% 

Public 15 39,5% 

Total 38 100% 

Years of teach7ng 

exper7ence 

1-5 year 23 60,5% 

6-10 year 7 18,4% 

11-15 year 4 10,5% 

16+ year 4 10,5% 

Total 38 100% 

As shown (n Table 1, 60.5% (n = 23) of the teachers part(c(pat(ng (n the study work (n publ(c 

schools, wh(le 39.5% (n = 15) are employed (n pr(vate (nst(tut(ons. Data from a total of 38 teachers were 

evaluated. These f(nd(ngs (nd(cate that the major(ty of the sample cons(sts of teachers work(ng (n publ(c 

schools. 

The major(ty of the part(c(pat(ng teachers, 60.5% (n = 23), have 1–5 years of teach(ng exper(ence. 

Follow(ng th(s, 18.4% (n = 7) of the teachers have 6–10 years of teach(ng exper(ence, wh(le 10.5% (n = 

4) have 11–15 years, and another 10.5% (n = 4) have 16 years or more of teach(ng exper(ence. Data on 

the years of teach(ng exper(ence of a total of 38 teachers were evaluated. These results (nd(cate that most 

of the teachers (n the sample are e(ther early (n the(r careers or have relat(vely short years of teach(ng 

exper(ence. 
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Table 2. Descr;pt;ve Stat;st;cs of the D;str;but;on of Interest- and Ab;l;ty-Based Educat;onal 

Pract;ces ;n Publ;c and Pr;vate Schools 

Type of Institution Trainings Frequency % Valid % 

State 

Dance 3 10,00% 10,00% 

Orff 2 6,70% 6,70% 

Chess 7 23,30% 23,30% 

RobotFcs and CodFng 5 16,70% 16,70% 

CreatFve Drama 3 10,00% 10,00% 

GymnastFcs 1 3,30% 3,30% 

SwFmmFng 1 3,30% 3,30% 

ForeFgn Language 4 13,30% 13,30% 

Other 4 13,30% 13,30% 

Total 30 100,00% 100,00% 

Public 

PFano 3 3,20% 3,20% 

Dance 8 8,50% 8,50% 

Orff 7 7,40% 7,40% 

ScFence ExperFments 6 6,40% 6,40% 

Mental ArFthmetFc 1 1,10% 1,10% 

Chess 8 8,50% 8,50% 

RobotFcs and CodFng 8 8,50% 8,50% 

Theatre 3 3,20% 3,20% 

CreatFve Drama 6 6,40% 6,40% 

GymnastFcs 13 13,80% 13,80% 

SwFmmFng 9 9,60% 9,60% 

ForeFgn Language 15 16,00% 16,00% 

HandFcrafts 2 2,10% 2,10% 

CeramFcs 3 3,20% 3,20% 

Other 2 2,10% 2,10% 

Total 94 100,00% 100,00% 
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Note: Two columns were )ncluded to report both the frequency (f) and the percentage (%) values. The frequency )nd)cates the number of 

part)c)pants )n each category, wh)le the percentage fac)l)tates a clearer )nterpretat)on and compar)son of the d)str)but)on of responses. 

A deta(led exam(nat(on of Table 2 shows that among the (nterest- and ab(l(ty-based educat(onal 

act(v(t(es offered (n publ(c schools, the most commonly prov(ded act(v(ty (s chess, account(ng for 

23.30% (n = 7) of the total. Th(s (s followed by Robot(cs and Cod(ng at 16.70% (n = 5). Fore(gn 

Language and act(v(t(es categor(zed as “Other” each account for 13.30% (n = 4). Dance and Creat(ve 

Drama are less frequently offered, each represent(ng 10.00% (n = 3). Orff act(v(t(es account for 6.70% 

(n = 2), wh(le Gymnast(cs and Sw(mm(ng are the least offered act(v(t(es, each at 3.30% (n = 1). In total, 

30 d(fferent (nterest- and ab(l(ty-based act(v(t(es were evaluated. 

In pr(vate schools, the d(str(but(on of (nterest- and ab(l(ty-based act(v(t(es (nd(cates that the most 

commonly prov(ded act(v(ty (s Fore(gn Language, represent(ng 16.00% (n = 15) of the total. Th(s (s 

followed by Gymnast(cs at 13.80% (n = 13), and Sw(mm(ng at 9.60% (n = 9). Dance, Chess, and 

Robot(cs and Cod(ng are s(m(larly popular, each account(ng for 8.50% (n = 8). Orff act(v(t(es represent 

7.40% (n = 7), wh(le Sc(ence Exper(ments and Creat(ve Drama are each offered at 6.40% (n = 6). 

Act(v(t(es offered at lower rates (nclude P(ano, Theatre, and Ceram(cs (each 3.20%, n = 3), Hand(crafts 

and Other (each 2.10%, n = 2), and the least offered act(v(ty, Mental Ar(thmet(c, at 1.10% (n = 1). In 

total, 94 d(fferent (nterest- and ab(l(ty-based act(v(t(es were evaluated. 

Table 3. Descr;pt;ve Stat;st;cs on Whether Interest- and Ab;l;ty-Based Educat;onal Act;v;t;es 

Are Del;vered by Spec;al;sts ;n Schools 

Type of Institution Response Frequency % 

State 

Yes 9 39,1% 

No 12 52,2% 

No response 2 8,7% 

Total 23 100% 

Public Yes 15 100% 

Table 3 presents numer(cal data regard(ng whether the educat(onal act(v(t(es (n schools are 

del(vered by spec(al(sts. In publ(c schools, 39.1% (n = 9) of teachers (nd(cated that (nterest- and ab(l(ty-

based act(v(t(es are conducted by a spec(al(st, wh(le 52.2% (n = 12) reported that these act(v(t(es are not 

del(vered by a spec(al(st. Add(t(onally, no response was obta(ned from 8.7% (n = 2) of the publ(c school 

teachers. Data from a total of 23 teachers work(ng (n publ(c schools were evaluated. 

In contrast, the s(tuat(on (n pr(vate schools (s cons(derably d(fferent. All teachers (100%, n = 15) 

from the 15 pr(vate schools evaluated reported that (nterest- and ab(l(ty-based act(v(t(es are conducted 

by a spec(al(st. 
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Table 4. Descr;pt;ve Stat;st;cs on the Frequency of Implementat;on of Interest- and Ab;l;ty-Based 

Educat;onal Act;v;t;es ;n Publ;c and Pr;vate Schools 

Type of Institution Per7od Frequency % 

State 

1 hour per week 8 34,8% 

2 hours per week 3 13,0% 

3 hours per week or more 5 21,7% 

None 7 30,4% 

Total 23 100% 

Public 

1 hour per week 8 53,3% 

2 hours per week 4 26,7% 

3 hours per week or more 3 20,0% 

Total 15 100% 

A deta(led exam(nat(on of the numer(cal data (n Table 4 shows that (n publ(c schools, (nterest- and 

ab(l(ty-based educat(onal act(v(t(es are conducted for 1 hour per week (n 34.8% (n = 8) of the schools. 

In 21.7% (n = 5) of publ(c schools, these act(v(t(es are offered 3 hours per week or more, wh(le 13% (n 

= 3) prov(de them for 2 hours per week. A notable f(nd(ng (s that (n 30.4% (n = 7) of publ(c schools, 

(nterest- and ab(l(ty-based act(v(t(es are not (mplemented at all (None). 

Regard(ng pr(vate schools, more than half of the schools, 53.3% (n = 8), (mplement these act(v(t(es 

for 1 hour per week. Th(s (s followed by 26.7% (n = 4) of schools offer(ng 2 hours per week and 20% 

(n = 3) prov(d(ng 3 hours per week or more. 

Table 5. Numer;cal Data on the Annual Number of Interest- and Ab;l;ty-Based Educat;onal 

Act;v;t;es ;n Publ;c and Pr;vate Schools 

Type of Institution Period Frequency % 

State 

1-2 9 39,1% 

3-4 5 21,7% 

5-6 2 8,7% 

No response 7 30,4% 

Total 23 100,0% 

Public 
1-2  1 6,7% 

3-4 6 40,0% 
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5-6 6 40,0% 

7 or more  2 13,3% 

Total 15 100,0% 

A deta(led exam(nat(on of the (nterest- and ab(l(ty-based educat(onal act(v(t(es offered (n publ(c 

schools, as shown (n Table 5, (nd(cates that 39.1% (n = 9) of schools prov(de 1–2 such act(v(t(es, wh(le 

30.4% (n = 7) d(d not report any. Add(t(onally, 21.7% (n = 5) of schools offer 3–4 act(v(t(es, and 8.7% 

(n = 2) prov(de 5–6 act(v(t(es. 

In pr(vate schools, a s(gn(f(cant proport(on, 40% (n = 6), offer 3–4 act(v(t(es, wh(le an equal 

proport(on, 40% (n = 6), prov(de 5–6 act(v(t(es. Furthermore, 13.3% (n = 2) of schools offer 7 or more 

act(v(t(es, whereas a very small proport(on, 6.7% (n = 1), prov(de only 1–2 act(v(t(es. 

Table 6. Teachers’ Perspect;ves ;n Publ;c and Pr;vate Schools on the Contr;but;on of Interest- 

and Ab;l;ty-Based Educat;onal Act;v;t;es to Ch;ldren’s Development 

Type of Institution  Frequency % 

State 

Yes, it contributes 19 82,6% 

Partially, it contributes 2 8,7% 

I have no opinion 2 8,7% 

Total 23 100% 

PublFc 
Yes, it contributes 15 100% 

Total 15 100% 

A deta(led exam(nat(on of Table 6 shows that 82.6% (n = 19) of teachers work(ng (n publ(c schools 

clearly stated that these act(v(t(es contr(bute to ch(ldren’s development. A smaller proport(on, 8.7% (n = 

2), (nd(cated that the act(v(t(es contr(bute part(ally, wh(le another 8.7% (n = 2) reported that they d(d not 

have an op(n(on on the matter. 

In pr(vate schools, all teachers (100%, n = 15) (nd(cated that these act(v(t(es contr(bute to 

ch(ldren’s development. 
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Table 7. Numer;cal Data on the Budget Sources of Interest- and Ab;l;ty-Based Educat;onal 

Act;v;t;es ;n Publ;c and Pr;vate Schools 

Type of Institution Budget Source Frequency % 

State 

School AdmFnFstratFon 9 24,30% 

ContrFbutFons from FamFlFes 12 32,40% 

Teachers 2 5,40% 

PrFvate FFnancFng 1 2,70% 

PublFc and PrFvate School Sponsors 3 8,10% 

Free of Charge 5 13,50% 

I don’t know 5 13,50% 

Total 37 100,00% 

Public 

School AdmFnFstratFon 13 56,50% 

ContrFbutFons from FamFlFes 10 43,50% 

Total 23 100,00% 

Teachers work(ng (n publ(c schools reported that the most common source of fund(ng (s 

“Contr(but(ons from Fam(l(es,” account(ng for 32.40% (n = 12). Th(s (s followed by “School 

Adm(n(strat(on” at 24.30% (n = 9) as an (mportant fund(ng source. The proport(ons of teachers 

(nd(cat(ng that the act(v(t(es are offered “Free of Charge” or respond(ng “I don’t know” are both 13.50% 

(n = 5). Lower proport(ons were reported for “Publ(c and Pr(vate School Sponsors” at 8.10% (n = 3), 

“Teachers” at 5.40% (n = 2), and “Pr(vate F(nanc(ng” at 2.70% (n = 1). 

In pr(vate schools, 56.50% (n = 13) of teachers stated that the “School Adm(n(strat(on” prov(des 

the budget, wh(le 43.50% (n = 10) (nd(cated that “Contr(but(ons from Fam(l(es” const(tute an (mportant 

fund(ng source. 
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Table 8. Descr;pt;ve Stat;st;cs on the Expend;tures of Interest- and Ab;l;ty-Based Educat;onal 

Act;v;t;es ;n Publ;c and Pr;vate Schools 

Type of 

Institution 

Budget Spend7ng Area 
F % Valid % 

State 

EducatFonal materFals (toys, books, art 

supplFes, etc.) 
9 39,1% 39,1% 

Educator salarFes 7 30,4% 30,4% 

ActFvFty organFzatFon (performances, 

theatre, excursFons, etc.) 
3 13% 13% 

TechnologFcal tools (tablets, computers, 

FnteractFve boards, etc.) 
1 4,3% 4,3% 

I don’t know 3 13% 13% 

Total 23 100% 100% 

Public 

EducatFonal materFals (toys, books, art 

supplFes, etc.) 
4 26,7% 26,7% 

Educator salarFes 6 40% 40% 

ActFvFty organFzatFon (performances, 

theatre, excursFons, etc.) 
4 26,7% 26,7% 

I don’t know 1 6,7% 6,7% 

Accord(ng to Table 8, 39.1% (n = 9) of teachers work(ng (n publ(c schools reported that the budget 

(s pr(mar(ly allocated to educat(onal mater(als (toys, books, art suppl(es, etc.). Th(s (s followed by 30.4% 

(n = 7) (nd(cat(ng that expend(tures are d(rected towards educator salar(es. Act(v(ty organ(zat(on 

(performances, theatre, excurs(ons, etc.) accounts for 13% (n = 3), wh(le the same proport(on of teachers 

(13%, n = 3) reported that they d(d not have an op(n(on on th(s matter. Expend(tures on technolog(cal 

tools (tablets, computers, (nteract(ve boards, etc.) were reported at a much lower rate of 4.3% (n = 1). 

In pr(vate schools, 40% (n = 6) of teachers (nd(cated that the budget for (nterest- and ab(l(ty-based 

act(v(t(es (s pr(mar(ly allocated to educator salar(es. Educat(onal mater(als (toys, books, art suppl(es, 

etc.) and act(v(ty organ(zat(on (performances, theatre, excurs(ons, etc.) each account for 26.7% (n = 4). 

A smaller proport(on of teachers, 6.7% (n = 1), reported that they d(d not have an op(n(on regard(ng 

budget allocat(on. 
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Table 9. Ch;-Square and F;sher’s Exact Test Results Compar;ng the Budget Sources of Interest- 

and Ab;l;ty-Based Educat;onal Act;v;t;es between Publ;c and Pr;vate Schools 

Test Value df Asymptot7c S7g. (2-s7ded) 

Pearson ChF-Square 14.305 2 0.001 

LFkelFhood RatFo 17.019 2 0.000 

FFsher's Exact Test (2-

sFded) 

- - 0.001 (Monte Carlo) 

N of ValFd Cases 60   

 

Measure Value Approx;mate S;g. 

Ph( 0.488 0.001 

Cramer's V 0.488 0.001 

Table 9 presents the stat(st(cal results regard(ng whether there (s a d(fference (n the budget sources 

of (nterest- and ab(l(ty-based educat(onal act(v(t(es between publ(c and pr(vate schools. Due to low 

frequenc(es (n some cells, categor(es w(th low counts were comb(ned under the label “Other” for 

analys(s. The analys(s revealed a stat(st(cally s(gn(f(cant relat(onsh(p between school type and budget 

source (χ²(2) = 14.305, p = 0.001). Th(s result (nd(cates that the d(str(but(on of fund(ng sources for 

(nterest- and ab(l(ty-based act(v(t(es d(ffers between publ(c and pr(vate schools. 

Table 10. Pearson Ch;-Square Results on D;fferences ;n the D;vers;ty of Interest- and Ab;l;ty-

Based Educat;onal Act;v;t;es Prov;ded by Publ;c and Pr;vate Schools 

  Value df Asym.S7g (2s7ded) 

Pearson KF Kare 22.468 8 0.004 

Table 10 presents the results of the Pearson Ch(-Square test exam(n(ng d(fferences (n the d(vers(ty 

of (nterest- and ab(l(ty-based educat(onal act(v(t(es prov(ded by publ(c and pr(vate schools. The obta(ned 

Ch(-Square value was 22.468, w(th a degree of freedom (df) of 8. The s(gn(f(cance level (Asymp. S(g. 

2-s(ded) was calculated as 0.004. S(nce th(s value (s below the stat(st(cal s(gn(f(cance threshold of 0.01 

(p < 0.01), (t can be concluded that there (s a s(gn(f(cant d(fference between publ(c and pr(vate schools 

(n terms of the educat(onal act(v(t(es offered to support students’ (nterest and ab(l(ty development. 
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Table 11. Pearson Correlat;on Results on D;fferences ;n İnterest- and Ab;l;ty-Based Educat;onal 

Act;v;t;es Prov;ded by Publ;c and Pr;vate Schools, Includ;ng F;sher’s Exact Test (2x2) Results 

for the Var;able of Del;very by Spec;al;sts 

Test Value df 
Asymptot7c S7g. (2-

s7ded) 

Exact S7g. (2-

s7ded) 

Pearson ChF-Square 11.786 1 0.001 — 

ContFnuFty CorrectFon 

(Yates) 
9.245 1 0.002 — 

LFkelFhood RatFo 15.246 1 0.000 — 

FFsher's Exact Test — — — 0.0003 

LFnear-by-LFnear 

AssocFatFon 
11.459 1 0.001 — 

N of ValFd Cases 36    

When the f(nd(ngs presented (n Table 11 are exam(ned (n deta(l, the results of the F(sher’s Exact 

Test (nd(cate a stat(st(cally s(gn(f(cant relat(onsh(p between the type of school and the expert(se status of 

the person del(ver(ng the tra(n(ng (p = 0.0003 < 0.05). Wh(le all tra(n(ngs (n pr(vate schools are del(vered 

by experts, the rate of tra(n(ngs conducted by non-experts (s h(gher (n publ(c schools. 

Table 12. Symmetr;c Measures (Opt;onal): Symmetr;c Measures Related to the Ch;-Square Test 

Results Exam;n;ng the Relat;onsh;p between Interest/Apt;tude Tra;n;ngs and School Type ;n 

Publ;c and Pr;vate Schools. 

Measure of Assoc7at7on Value Approx7mate S7g. 

PhF 0.571 0.001 

Cramer's V 0.571 0.001 

Table 12 presents the symmetr(c measures (Ph( and Cramer's V) der(ved from the Ch(-Square 

analys(s conducted to determ(ne the strength and d(rect(on of the relat(onsh(p between the 

(mplementat(on status of (nterest/apt(tude tra(n(ngs and the type of school (publ(c/pr(vate). The Ph( and 

Cramer's V coeff(c(ents (nd(cate the magn(tude of the assoc(at(on between the var(ables; values close to 

0 suggest a weak relat(onsh(p, whereas values approach(ng 1 (nd(cate a strong relat(onsh(p. 

4. DISCUSSION 

The f(nd(ngs of the study reveal that (nterest/apt(tude tra(n(ngs (mplemented as non-rout(ne 

act(v(t(es (n early ch(ldhood educat(on are approached d(fferently (n publ(c and pr(vate schools. The fact 

that the major(ty of part(c(pat(ng teachers (60.5%) work (n publ(c schools and a substant(al port(on 
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(60.5%) have between 1–5 years of teach(ng exper(ence reflects the general tendenc(es of the sample; 

however, (t also suggests the need for a caut(ous and l(m(ted approach regard(ng the general(zab(l(ty of 

the results. From th(s perspect(ve, the (nclus(on of teachers w(th h(gher sen(or(ty or those work(ng (n 

d(fferent school contexts (n future stud(es may contr(bute add(t(onal (ns(ghts and gu(de subsequent 

research. 

4.1.Prevalence and D;vers;ty of Interest/Apt;tude Tra;n;ngs 

One of the most s(gn(f(cant f(nd(ngs of the study concerns the clear d(fferences between publ(c 

and pr(vate schools (n terms of the d(vers(ty and d(str(but(on of (nterest/apt(tude tra(n(ngs. In publ(c 

schools, programs such as chess (23.3%), robot(c cod(ng (16.7%), and fore(gn language educat(on 

(13.3%) pr(mar(ly cogn(t(ve and log(c-based act(v(t(es are more prevalent. Th(s pattern suggests that 

publ(c schools tend to focus on spec(f(c sk(ll areas due to l(m(ted resources. The cogn(t(ve benef(ts of 

chess (nstruct(on have been well documented by Kucuk (2006), Kaynar (2014), Akay (2017), Cubukcu 

and Bagcel(-Kahraman (2018), and Canbeldek (2020). G(ven the pos(t(ve effects of robot(cs and cod(ng 

on an (mportant cogn(t(ve doma(n problem-solv(ng sk(lls publ(c schools’ emphas(s on these areas 

appears reasonable. However, the lower prevalence of phys(cal and art(st(c act(v(t(es such as dance, 

gymnast(cs, and sw(mm(ng may be attr(buted to budget constra(nts or a lack of spec(al(sts. Support(ng 

th(s (nterpretat(on, B(sk(n and Guven (2021) and Uzun and Bolat (2023) have reported that publ(c 

schools do not adequately support (nterest/apt(tude tra(n(ngs that contr(bute to ch(ldren’s creat(v(ty, 

motor sk(lls, and self-conf(dence. 

These d(spar(t(es l(kely stem from d(ffer(ng educat(onal pol(c(es, resource allocat(on pract(ces, 

and student prof(les (n publ(c and pr(vate schools. Wh(le publ(c schools generally pr(or(t(ze the 

development of foundat(onal academ(c sk(lls part(cularly log(cal and mathemat(cal competenc(es (n l(ne 

w(th central(zed curr(cula, pr(vate schools tend to adopt more flex(ble programs a(med at foster(ng 

art(st(c ab(l(t(es and develop(ng ch(ldren’s (nd(v(dual (nterests. Pr(vate schools’ broader f(nanc(al 

resources and the tendency of parents to expect enhanced art(st(c and soc(al development further 

contr(bute to these d(fferences. 

Complement(ng these f(nd(ngs, the data (n Table 8 and Table 9 show that pr(vate schools offer a 

w(de array of (nterest/apt(tude tra(n(ngs, such as fore(gn language (nstruct(on, gymnast(cs, and 

sw(mm(ng—an (nd(cat(on of these schools’ f(nanc(al capac(ty and respons(veness to parental demands. 

The prevalence of fore(gn language educat(on (16%) al(gns w(th the (mportance of early language 

acqu(s(t(on h(ghl(ghted by researchers such as S(g(rtmac and Ozbek (2009) and Karakus (2015). 

L(kew(se, the h(gh proport(on of phys(cal act(v(t(es such as gymnast(cs (Durukan, Koyuncuoglu and 

Senturk, 2016) and sw(mm(ng (Albayrak Kuruoglu and Uzuncay(r, 2020; San(oglu, Task(n, Task(n and 

F(dan, 2013) demonstrates the value pr(vate preschool (nst(tut(ons place on ch(ldren’s phys(cal 
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development. The w(de range of other tra(n(ngs offered such as dance (Akarsu, Kartal and Bum(n, 2023; 

Sez(nce and Kolburan, 2018), Orff educat(on (Aral, Akyol and S(g(rtmac, 2006; Çev(k, 2007; Kuscu, 

2010; Oz(skender and Gudek, 2013; Yucesan, 2021), creat(ve drama (Yazar, Cel(k and Kok, 2007; 

Ceylan and Omeroglu, 2012; Bayrak and Akkaynak, 2020), sc(ence exper(ments (B(sk(n and Guven, 

2021), mental ar(thmet(c (Hu, Geng, Tao, Hu, Du and Fu, 2011; Kalkan and Arslan, 2016), p(ano (Dogan 

and Tec(mer, 2019), theatre (Turkan and Turkan, 2018; Atalay, Nura and Ada, 2021), hand(crafts (Ozbek, 

2022), and ceram(cs (Altundag, Ural, Eratay and Aydogan, 2017) suggests that pr(vate schools adopt a 

hol(st(c approach support(ng academ(c, art(st(c, and phys(cal development s(multaneously. 

The d(vers(f(cat(on results presented (n Table 10 further (llustrate that publ(c and pr(vate schools 

d(ffer s(gn(f(cantly (n the (mportance they ass(gn to (nterest/apt(tude tra(n(ngs, the var(ety of programs 

offered, and the scope of these programs. Wh(le pr(vate schools prov(de more d(verse and enr(ched 

opportun(t(es, publ(c schools appear more constra(ned by standard(zat(on and resource l(m(tat(ons. 

Consequently, the ava(lab(l(ty of opportun(t(es ta(lored to ch(ldren’s (nd(v(dual (nterests and ab(l(t(es 

var(es cons(derably depend(ng on school type. 

4.2.Spec;al;st Support and Frequency of Implementat;on 

S(gn(f(cant d(fferences were observed between publ(c and pr(vate schools regard(ng whether the 

tra(n(ngs are del(vered by spec(al(sts. Whereas all teachers (n pr(vate schools (100%) reported that 

tra(n(ngs were prov(ded by experts, only 39.1% of teachers (n publ(c schools (nd(cated the same, w(th 

52.2% stat(ng that no spec(al(st support was ava(lable. Cons(der(ng the f(nd(ngs of researchers such as 

Uzun and Bolat (2023), who emphas(ze that spec(al(st gu(dance (s essent(al for max(m(z(ng the 

developmental benef(ts of (nterest/apt(tude tra(n(ngs, these results h(ghl(ght a cr(t(cal (ssue. The lack of 

spec(al(st support (n publ(c schools may l(m(t the qual(ty of the tra(n(ngs offered and h(nder the extent 

to wh(ch ch(ldren can fully real(ze the(r developmental potent(al. 

As shown (n Table 4, the frequency of (mplementat(on and the number of tra(n(ngs offered per 

year also d(ffer substant(ally by school type. In 30.4% of publ(c schools, (nterest/apt(tude tra(n(ngs are 

not (mplemented at all, and where they are offered, they are generally l(m(ted to 1–2 hours per week or 

1–2 act(v(t(es per year—(nd(cat(ng that such programs are not suff(c(ently (ntegrated (nto the curr(culum. 

Yet, researchers such as Y(lmaz (2003) and Ural and Ramazan (2007) h(ghl(ght the long-term benef(ts 

of early ch(ldhood educat(on programs for ch(ldren’s future success and l(felong learn(ng mot(vat(on. 

Pr(vate schools, on the other hand, offer these tra(n(ngs more regularly (often more than 1 hour per week) 

and w(th greater var(ety (typ(cally 3–6 d(fferent programs), reflect(ng both the(r comm(tment to 

support(ng ch(ldren’s development and the(r effect(ve use of flex(ble curr(cula (MoNE, 2024). 
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4.3.Teacher Perspect;ves and Budget Resources 

Teachers (n both school types largely agree that (nterest/apt(tude tra(n(ngs contr(bute pos(t(vely to 

ch(ldren’s development, (nd(cat(ng a w(despread acknowledgment of the(r pedagog(cal benef(ts. 

Part(cularly noteworthy (s that all teachers (n pr(vate schools (100%) expressed th(s v(ew, demonstrat(ng 

that such tra(n(ngs are (ntegral to pr(vate schools’ educat(onal ph(losophy and programm(ng. Th(s shared 

bel(ef al(gns w(th the l(terature emphas(z(ng the (mportance of (nterest/apt(tude tra(n(ngs (n early 

ch(ldhood (Gurkan, 2009; Ar(, 2003). Teacher perspect(ves on the developmental contr(but(ons of p(ano, 

dance, Orff educat(on, sc(ence exper(ments, chess, robot(cs and cod(ng, creat(ve drama, gymnast(cs, 

sw(mm(ng, fore(gn language educat(on, hand(crafts, and ceram(cs also parallel the respect(ve emp(r(cal 

f(nd(ngs c(ted (n the l(terature. Th(s extens(ve scholarly support re(nforces the sc(ent(f(c foundat(on of 

teachers’ v(ews. However, the percept(on among teachers (n publ(c schools that part(c(pat(on rates are 

low (69.6% report(ng low part(c(pat(on, compared to h(gh part(c(pat(on (n pr(vate schools) suggests that 

th(s bel(ef does not suff(c(ently translate (nto pract(ce l(kely due to resource shortages, lack of spec(al(sts, 

or curr(culum l(m(tat(ons. 

D(fferences (n budget resources (dent(f(ed (n the study were expected to some extent. In publ(c 

schools, contr(but(ons from fam(l(es (32.4%) and school adm(n(strat(on (24.3%) were reported as 

pr(mary fund(ng sources, although the proport(on of teachers stat(ng “no cost” or “not sure” (s notable. 

Th(s d(str(but(on (nd(cates that publ(c schools employ d(verse fund(ng sources (n the(r budget(ng 

processes, whereas pr(vate schools rely more heav(ly on (nternal fund(ng and parental contr(but(ons. The 

fact that most of the budget (s allocated to educat(onal mater(als (39.1%) and educator salar(es (30.4%) 

suggests that l(m(ted resources are pr(mar(ly used to meet essent(al needs. The m(n(mal allocat(on for 

technolog(cal tools may (nd(cate that d(g(tal requ(rements of contemporary educat(on are not yet fully 

met (n publ(c schools. In pr(vate schools, however, school adm(n(strat(on (56.5%) (s the ma(n source of 

fund(ng, followed by contr(but(ons from fam(l(es (43.5%). The pr(or(t(zat(on of educator salar(es (40%) 

(n pr(vate schools h(ghl(ghts the (mportance placed on spec(al(st staff and (nvestment (n educat(onal 

qual(ty. S(gn(f(cant allocat(ons for educat(onal mater(als and event organ(zat(on further reflect pr(vate 

schools’ capac(ty to offer enr(ched programs. Collect(vely, these f(nd(ngs suggest a substant(al d(spar(ty 

between school types (n both access to and qual(ty of (nterest/apt(tude tra(n(ngs (n early ch(ldhood 

educat(on (Balc(, 2018; Karakaya and Dem(rtas, 2020; Y(ld(r(m, 2021). 

4.4. L;m;tat;ons and Future Research D;rect;ons 

Th(s study contr(butes to the l(terature by prov(d(ng a quant(tat(ve compar(son of non-rout(ne 

(nterest/apt(tude tra(n(ngs (n early ch(ldhood educat(on across publ(c and pr(vate schools (n the Aegean 

reg(on. However, the f(nd(ngs are l(m(ted by the sample s(ze (38 teachers) and therefore cannot be 
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general(zed to the ent(re country. The predom(nance of teachers w(th relat(vely l(ttle years of teach(ng 

exper(ence may also l(m(t the representat(veness of d(verse perspect(ves. 

Future stud(es (nvolv(ng larger samples and broader geograph(c reg(ons would enhance the 

general(zab(l(ty of these f(nd(ngs. Add(t(onally, qual(tat(ve research methods (e.g., (nterv(ews and 

observat(ons) could offer more (n-depth (ns(ghts (nto the exper(ences and percept(ons of teachers, 

parents, and even ch(ldren regard(ng (nterest/apt(tude tra(n(ngs. Long(tud(nal and exper(mental stud(es 

should exam(ne the spec(f(c cogn(t(ve, soc(al, emot(onal, and motor developmental effects of part(cular 

types of (nterest/apt(tude tra(n(ngs. F(nally, future research could explore (n deta(l the barr(ers to 

(mplement(ng such programs (n publ(c schools (e.g., fund(ng, lack of spec(al(sts, curr(culum constra(nts) 

and propose pol(cy recommendat(ons a(med at address(ng these challenges. 

5. CONCLUSION 

Th(s study reveals s(gn(f(cant d(fferences between publ(c and pr(vate schools regard(ng the 

prevalence, d(vers(ty, spec(al(st support, frequency of (mplementat(on, and budgetary resources 

allocated to (nterest/apt(tude tra(n(ngs (n early ch(ldhood educat(on. Accord(ng to the f(nd(ngs, pr(vate 

schools hold a clear advantage (n offer(ng r(cher and more d(verse (nterest/apt(tude programs, del(ver(ng 

these tra(n(ngs through f(eld spec(al(sts, and (ntegrat(ng them (nto the(r curr(cula w(th greater regular(ty. 

Th(s advantage appears to stem d(rectly from pr(vate schools’ broader f(nanc(al resources as well as the(r 

pol(c(es a(med at meet(ng the h(gher expectat(ons of parents. 

In contrast, (nterest/apt(tude tra(n(ngs (n publ(c schools tend to be more l(m(ted, concentrated (n 

spec(f(c areas, and often lack spec(al(st support; the(r frequency of (mplementat(on (s also cons(derably 

lower compared to pr(vate schools. Nevertheless, the fact that the major(ty of teachers bel(eve that such 

tra(n(ngs substant(ally contr(bute to ch(ld development (nd(cates a shared awareness of the(r necess(ty 

and value. Th(s f(nd(ng (s cons(stent w(th the broader l(terature (Akay, 2017; Altundag et al., 2017; 

Atalay et al., 2021; Bayrak and Akkaynak, 2020; B(sk(n and Guven, 2021; Canbeldek, 2020; Dogan and 

Tec(mer, 2019; Durukan, Koyuncuoglu and Senturk, 2016; Kalkan and Arslan, 2016; Karakus, 2015; 

Ozbek, 2022; S(g(rtmac and Ozbek, 2009). However, the d(screpancy between teachers’ pos(t(ve bel(efs 

and the observed shortcom(ngs (n pract(ce suggests the presence of structural challenges and resource 

l(m(tat(ons w(th(n the current system. 

The rel(ance of publ(c schools on fam(ly contr(but(ons as a pr(mary budget source, alongs(de the 

allocat(on of ex(st(ng funds mostly toward bas(c needs, restr(cts the ava(lab(l(ty of contemporary 

educat(onal tools such as technolog(cal dev(ces and supplementary mater(als. Th(s s(tuat(on hampers 

publ(c schools’ capac(ty to offer (nterest/apt(tude tra(n(ngs effect(vely and susta(nably. Consequently, 

substant(al d(fferences between publ(c and pr(vate (nst(tut(ons (n terms of budget(ng for such programs 

may have (mportant (mpl(cat(ons for educat(onal pol(cy and resource d(str(but(on. To promote the 
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effect(ve and equ(table use of resources (n educat(on, (t (s recommended that the underly(ng causes of 

these d(spar(t(es be exam(ned more comprehens(vely and cons(dered by pol(cymakers. 

Overall, the f(nd(ngs demonstrate the cr(t(cal (mportance of prov(d(ng all ch(ldren (n early 

ch(ldhood w(th h(gh-qual(ty and access(ble opportun(t(es to explore and develop the(r (nterests and 

ab(l(t(es. In th(s regard, (t (s ev(dent that publ(c schools, (n part(cular, requ(re greater governmental 

support, (ncreased employment of spec(al(sts, and more flex(ble curr(culum models to expand and 

enhance the qual(ty of (nterest/apt(tude tra(n(ngs. To ensure soc(al equ(ty and enable ch(ldren to reach 

the(r full (nd(v(dual potent(al, address(ng the (nst(tut(onal d(spar(t(es (dent(f(ed (n th(s study should be 

pr(or(t(zed (n future early ch(ldhood educat(on pol(c(es. 
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