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Abstract: Surface surveys are among the most important field-based
research methods in Ancient History and Archaeology, as they
facilitate the identification of archaeological sites and contribute to
understanding settlement patterns. Beyond generating scientific data,
they provide graduate students with valuable opportunities to
integrate theoretical knowledge with practical field experience.
However, research focusing on the experiences of graduate students
participating in archaeological surface surveys within Ancient History
remains limited. This study aims to examine the field experiences of
graduate students who have participated in surface surveys, focusing
on the knowledge and skills they acquired, the challenges they eywords:
encountered, and their recommendations for improving the safetyand  gncijent history, surface
effectiveness of survey research. The study employed qualitative gyryey, postgraduate
phenomenological design. The study group consisted of fourteen gqucation, field
graduate students in Turkiye pursuing postgraduate education in gxperience, experiential
Ancient History who had participated in at least one season of |garing
archaeological surface survey research. Data were collected through

semi-structured interviews and analysed using content analysis. The

findings indicate that participation in surface surveys helps students

connect theoretical knowledge with field practice, enhances research

skills, and strengthens academic orientation. At the same time, Regceived: 10.03.2026
participants reported various challenges, including geographical and

climatic conditions, physical hardships, financial constraints, and Accepted: 10.06.2026
health and safety risks. They also proposed several measures to

improve the safety and effectiveness of fieldwork. The results suggest pplished: 09.08.2026
that surface surveys are not only a technical component of graduate

education but also an important contributor to students’ academic

and professional development. The study provides insights into the

experiences and challenges encountered during the survey process

and offers guidance for improving future field research practices.
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Introduction

Surface survey is one of the principal field methods employed in Ancient History and
Archaeological research, relying on the collection of data from materials and features
observable on the ground surface without excavation. This method makes significant
contributions to the identification of settlement distributions, the analysis of spatial patterns,
and the documentation of archaeological sites (Ammerman, 1981; Banning, 2002; Beex, 2015).
Today, surface survey has evolved beyond a purely technical practice aimed at archaeological
data collection and has become a holistic research approach shaped by the contributions of
multiple disciplines (Kvamme, 2003; Parcak, 2009).

The existing literature has predominantly addressed surface surveys from
methodological and technical perspectives. Their contribution to archaeological data
production, methodological development, and analytical capacity has been extensively
discussed (Banning, 2002; Danese et al., 2014; Tartaron, 2003; White & King, 2016). For
example, Banning (2002) and Tartaron (2003) focus on the methodological framework of
surface survey, whereas White and King (2016) examine it as a practical fieldwork application,
and Danese et al. (2014) emphasize its technological and spatial analytical dimensions. A
common characteristic of these studies, however, is their tendency to approach surface
surveys primarily within the context of data generation and methodological advancement.

For graduate students, surface surveys represent more than a process through which
technical skills are acquired; they also provide a setting in which research practice is
experienced firsthand and where essential academic competencies, such as problem-solving,
observation, data interpretation, and critical thinking, are developed. Moreover, fieldwork
serves as a socialization environment in which students interact with the academic
community, participate in collaborative teams, and gain experience in their professional roles
(Brookes, 2008; Ozdogan, 20086). In this respect, surface surveys may be regarded as a
multidimensional learning process encompassing cognitive, social, and professional
dimensions.

Nevertheless, fieldwork may also present various challenges, particularly for students
with limited prior experience. Factors such as terrain conditions, work intensity, and adaptation
to the field environment can directly influence how students experience the survey process
(Emerson, 2020; Poirier & Federer, 2001). Consequently, it is important to consider surface
surveys not only as a means of scientific data production but also as a learning environment
that shapes students’ educational experiences. Although the literature on the pedagogical
dimensions of archaeological fieldwork has grown in recent years, studies examining how
participants experience surface surveys and how these experiences influence learning
outcomes and academic development remain limited (Brookes, 2008; Colaninno-Meeks &
Chick, 2016; Everill, 2015). In particular, no qualitative study has been identified that provides
anin-depth examination of participants’ perspectives on this subject. Therefore, the findings of
the present study are expected to make a meaningful contribution to addressing this gap in the
literature.

This study aims to examine, through a qualitative approach, the experiences of graduate
students participating in surface surveys conducted within the field of Ancient History, with
particular emphasis on the benefits they gained from the process and the challenges they
encountered.
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Method

Research Method and Design

This study employed a phenomenological design, one of the qualitative research
approaches. Phenomenology seeks to explore and understand individuals’ lived experiences
and perceptions regarding a particular phenomenon. Within this framework, participants’
experiences are used as the primary source of information for understanding the phenomenon
under investigation (Yildirrm & Simsek, 2016).

Population and Sample

The population of the study consisted of all graduate students enrolled in the master’s
and Ph.D. programs in the field of Ancient History at Hatay Mustafa Kemal University, Ataturk
University, and Erzincan Binali Yildirnm University. These universities were selected because
they actively conduct archaeological surface surveys, provide regular opportunities for
graduate student participation in such projects, and employ researchers with substantial
fieldwork experience.

The surface surveys conducted by these institutions are carried out across different
geographical regions of Turkiye. Participants’ field experiences were primarily derived from
surveys undertaken in Northeastern Anatolia, the Eastern Black Sea Region, and Southeastern
Anatolia. These regions exhibit considerable topographical and climatic diversity, creating
varied field conditions and exposing participants to a range of challenges. Accordingly, the
selected universities were considered to provide an appropriate and representative framework
for accessing graduate students with surface survey experience.

Participants were excluded from the study if they completed their graduate education
during the research process or voluntarily withdrew from the study. Criterion sampling, one of
the purposive sampling techniques, was employed to identify eligible participants. The study
sample consisted of fourteen graduate students who voluntarily agreed to participate and had
taken part in at least one season of archaeological surface survey research. The sample size
was determined based on the principle of data saturation.

Data Collection Tools

Data were collected using the “Student Information Form” and the “Semi-Structured
Interview Form.”

Student Information Form. The Student Information Form was developed by the
researchers and consisted of eight questions addressing participants’ age, gender, marital
status, parental status, perceived income level, graduate education level, number of surface
survey participations, and duration of participation in survey research (average number of days
per year).

Semi-Structured Interview Form. The Semi-Structured Interview Form was
developed by the researchers following a review of the relevant literature and consisted of five
open-ended questions (Colaninno & Chick, 2016; Creswell, 2013; Everill, 2015). To ensure
content validity, the interview form was evaluated by three experts in Ancient History and one
specialist in qualitative research. Revisions were made in accordance with their
recommendations, and the final version of the instrument was subsequently prepared.

The questions included in the semi-structured interview form were as follows:

e How would you describe the role of surface surveys in Ancient History research?
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¢ In what ways have the surface surveys in which you participated contributed to your
graduate education?

e What positive experiences have you gained through participation in surface surveys?

e What challenges have you encountered during the surface surveys in which you
participated?

e What recommendations would you offer to ensure that surface surveys are conducted
in a safer and more effective manner?

Data Collection Procedure

This study was conducted within the framework of a qualitative research design. Data
were collected by B.S. through semi-structured interviews conducted between 1 March 2025
and 30 June 2025 with the selected participants. Interviews were carried out either face-to-face
or through online video communication platforms. Participants were informed that they would
be asked a series of questions during the interview process and that they were free to express
their views and experiences to the extent they wished.

Prior to the interviews, the purpose of the study was explained to the participants,
informed consent was obtained, and they were asked to complete the Student Information
Form. To ensure participant confidentiality, each student was assigned a unique code
according to the order of participation (e.g., P1, P2), and no identifying personal information
was used. With the participants’ knowledge and consent, all interviews were audio-recorded.
Each interview lasted approximately 45 minutes.

Analysis of Data

The data were analysed using the seven-step phenomenological analysis method
developed by Colaizzi (1978). This method is widely employed in phenomenological studies to
analyze data obtained from individual interviews (Colaizzi, 1978).

In the first stage, all audio-recorded interviews were transcribed verbatim into Microsoft
Word, and each participant was assigned a code (e.g., P1, P2). The interview transcripts were
independently reviewed several times by two researchers, who identified and recorded notable
observations. In the second stage, significant statements reflecting participants’ experiences
were identified. In the third stage, meanings were formulated from these significant
statements. During the fourth stage, the formulated meanings were reviewed by two experts
with experience in qualitative research to enhance the credibility of the analysis. In the fifth
stage, the formulated meanings were organized into themes and subthemes. In the sixth stage,
comprehensive descriptions of students’ experiences were integrated into the identified
themes and sub-themes. In the final stage, the lived experiences of graduate students
regarding participation in surface surveys were described and interpreted (Colaizzi, 1978;
Morrow, 2015).

Validity and Reliability

Several strategies were employed to ensure the validity and reliability of the study. First,
the semi-structured interview form developed by the researchers was revised in accordance
with expert feedback. Throughout the research process, the researcher remained aware of
personal assumptions and potential biases in order to maintain objectivity. Particular attention
was given to participants’ perspectives, while the researcher intentionally bracketed personal
experiences related to surface survey research.
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During the coding process, the researchers independently analyzed the data and
reached consensus regarding the coding scheme. In addition, participants’ views were
presented through direct quotations identified by participant codes (e.g., P1, P2). Statements
with the highest frequencies were reported verbatim to enhance the transparency and
credibility of the findings. Following the completion of data analysis, several participants were
re-contacted to conduct member checking. This process confirmed the consistency of the
findings with participants’ intended meanings and experiences.

Limitations of the Study

The findings of this study are limited to the interviewed students due to the research
design. The inclusion of students from only three universities limits the generalizability of the
findings. Another limitation is that participants’ field experiences are mainly based on surface
surveys conducted in Northeastern Anatolia, the Black Sea region, and Southeastern Anatolia.
Therefore, the findings should be evaluated within the framework of the conditions and
experiences of the studies conducted in these regions rather than representing all surface
survey experiences in Turkiye.

Ethical Considerations

Ethical approval for this study was obtained from the Scientific Research and
Publication Ethics Committee for Social Sciences and Humanities at Hatay Mustafa Kemal
University (Decision Date: 17 February 2025; Meeting No: 03; Decision No: 20). In addition,
institutional permissions were secured from the Graduate School of Social Sciences at Hatay
Mustafa Kemal University, the Institute of Turkic Studies at Atatlrk University, and the Graduate
School of Social Sciences at Erzincan Binali Yildirim University. During the research process,
participants were provided with detailed information regarding the purpose and scope of the
study. Written and verbal informed consent was obtained from all participants, and
participation was entirely voluntary.

Results

The findings regarding the descriptive characteristics of the students are presented in Table 1.
Table 1

Descriptive Characteristics of the Students

Code Age Gender Marital Children Perceived Graduate Frequency and Duration
Status Income Education of Surface Survey
Level Level Participation
P1 25 Female Single No Moderate = Master's 1-3 times, 1-10 days
P2 35 Female Single No Moderate = Master's =23 times, 11-20 days
P3 30 Male Single No Moderate Doctoral =3 times, 11-20 days
P4 35 Male Married Yes High Doctoral =3 times, 11-20 days
P5 24 Female Single No Moderate Master's 1-3 times, 11-20 days
P6 26 Male Single No Moderate Master's 1-3 times, 11-20 days
P7 47 Female Single No Moderate Doctoral 1-3 times, 1-10 days
P8 31 Female Single No Moderate Doctoral 1-3 times, 1-10 days
P9 41 Male Single No Moderate Doctoral =3 times, 11-20 days
P10 31 Male Single No Low Doctoral =3 times, 1-10 days
P11 38 Male Married No Moderate Doctoral =3 times, 11-20 days
P12 36 Male Married Yes Moderate Doctoral =3 times, 11-20 days
P13 27 Male Single No Moderate Doctoral 1-3 times, 1-10 days
P14 36 Male Married Yes Moderate Doctoral =3 times, 11-20 days
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The mean age of the participants was 32.3 * 6.8 years, with ages ranging from 24 to 47
years. Of the fourteen students who participated in the study, nine were male and ten were
single. Eleven participants reported having no children. The majority of the participants (n=12)
perceived theirincome level as moderate. With regard to graduate education, ten participants
were enrolled in doctoral programs, whereas four were pursuing master’s degrees.
Furthermore, a substantial proportion of the participants (n = 8) had participated in
archaeological surface surveys on at least three occasions. Detailed demographic and
educational characteristics of the participants are presented in Table 1.

Table 2

Findings on the Impact of Surface Surveys on Graduate Education

Theme Sub-Theme Code
Academic development
Knowledge acquisition
Thesis research
Scientific activities
Foundation for future scientific research
Academic Support for academic orientation
Development Scientific research skills
Analytical thinking skills
Academic socialization
Geographical knowledge
Understanding intercultural interaction
Use of digital imaging and editing software (e.g., photoshop)
Field experience
Interdisciplinary collaboration
Surface On-site observation
Survey Learning from expert experience
Identification, examination, and documentation of
archaeological sites
In-situ evaluation of archaeological evidence
Technical skills
Development of methodological skills
Practical Skills Learning digital mapping techniques
Teamwork and field discipline
Organizational skills
Logistical planning
Problem-solving skills
Observation and analytical skills
Spatial analysis skills
Research planning skills
Data identification, analysis, and classification
Learning data recording techniques
Documentation Data interpretation
Measurement and documentation techniques
Laboratory work

Findings regarding the contribution of surface surveys to participants’ graduate
education are presented in Table 2. The results indicate that participation in surface surveys
supports students’ academic development and contributes to a range of academic
competencies, including knowledge acquisition, engagement in scientific research activities,
analytical thinking, and academic socialization. Surface surveys were also found to enhance
students’ field experience and contribute to the development of skills related to scientific
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research, geographical knowledge, understanding intercultural interaction, and thesis
research. In addition, participants emphasized that surface surveys contributed to the
development of practical skills, such as learning from the experiences of experts, identifying,
examining, and documenting archaeological sites, teamwork, methodological competence,
and research planning. Furthermore, students reported that participation in surface surveys
enabled them to acquire documentation skills, including recording, measurement, and other
field documentation techniques. Selected participant quotations that best represent the
themes and subthemes are presented below.

As a result of these investigations, | had the opportunity to compare and better
understand in the field many of the concepts and information that | had previously
learned from books. (P3)

By participating in surface surveys, | not only gained knowledge related to the
field of Ancient History but also came to appreciate the importance of interdisciplinary
research through the integration of knowledge and methods from different disciplines.
(P4)

Individuals participating in the research are able to acquire the necessary
knowledge and skills through direct experience and observation during fieldwork. This
process enables theoretical knowledge to be reinforced through practical applications
in the field. (P12)

Through surface survey projects, | had the opportunity to work both with faculty
members from different disciplines and with specialists in their respective fields.
Therefore, | believe that these experiences significantly contributed to my professional
development. (P11)

Thanks to the knowledge | gained through these surveys, | learned what to look
forinthefield, what aspects require particular attention, and how to establish objectives
aligned with the goals of the research. Moreover, | learned how to cope with the
challenges and difficulties encountered during fieldwork through my participation in
these projects. (P14)

This study demonstrates that surface surveys support students’ academic development
and contribute to the development of knowledge production, participation in research
processes, and analytical thinking skills. Beex (2015) defines surface survey not only as a data
collection process but also as a process based on the interpretation and analysis of
archaeological data. This approach reveals that surface surveys go beyond the identification of
archaeological sites and constitute an analytical method for understanding past settlement
systems and cultural interactions. In this respect, surface surveys can be considered an
application field that strengthens the methodological nature of field-based research practice.
Indeed, the literature also emphasizes that field-based research processes are intertwined
with research methodologies and that learning takes place within practice (White & King, 2016).

As stated by Hjgrungdal et al. (2008), enabling students to express themselves in a safe
and participatory learning environment allows them to become “visible actors” in their
educational process. The thematic analysis of interview data shows that graduate students’
learning experiences in surface surveys are largely shaped by implicit and experience-based
processes. A significant number of participants stated that learning objectives were not clearly
defined before fieldwork; instead, they acquired knowledge and skills through field practices,
observation, and repetition. In particular, learning by seeing in the field, following senior
researchers within the team, receiving feedback during practice, and interacting with
researchers from different disciplines indicate that the learning process progresses through
experiential transmission rather than structured teaching. However, the fact that most
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participants could not associate this process with explicit learning objectives further makes
the implicit nature of learning more evident.

When evaluated together with Dewey’s experiential learning approach, the results
become more meaningful. According to Dewey, learning is not only a process based on
experience but also the reconstruction of this experience through reflective thinking (Dewey,
1938). In this context, surface surveys provide a learning environment in which students
directly gain field experience and make sense of these experiences through observation and
evaluation. Similarly, Kolb’s experiential learning model conceptualizes learning as a cyclical
process consisting of concrete experience, reflective observation, abstract conceptualization,
and active experimentation (Kolb, 1984). Students’ skill development through repeated field
practices and their interpretation of situations encountered in the field through experience can
be considered a natural extension of this learning cycle. In this respect, surface surveys
provide a dynamic and practice-based learning environment in which experience is directly
transformed into learning.

These findings indicate that surface surveys provide a functional learning environment
interms of academic socialization. Archaeological fieldwork is considered as “communities of
practice,” where participants not only develop technical skills but also learn disciplinary
practices through social interaction (Dissard, 2019; Handley, 2015). Fieldwork conducted
within teams enables students to directly experience the functioning of academic
communities, while the learning process is shaped through social participation and experience
(Lave & Wenger, 1991). In this process, active participation in research activities enables
students not only to acquire methodological skills but also to internalize the norms and
functioning of research practice. In this respect, surface surveys can be considered a
socialization environment where academic knowledge is both produced and shared through
experience.

The British Archaeological Jobs Resource (BAJR), the Chartered Institute for
Archaeologists (CIfA), and University College London (UCL) guidelines demonstrate that
student experience in archaeological fieldwork is not limited to technical skills. In these
guidelines, pedagogical structure, safety awareness, and professional responsibility are
addressed together. In particular, UCL’s approach to fieldwork emphasizes that the learning
process becomes more structured and visible. However, it should be noted that these
guidelines were developed within a different institutional and legal context. In Turkiye, surface
surveys are conducted under the permission and supervision of the Ministry of Culture and
Tourism, and practices are shaped within this framework. However, the Ministry of Culture and
Tourism does not provide any guiding document for researchers and students. Therefore, itcan
be concluded that the use of guidelines is important in surface surveys in terms of issues such
as safety awareness and the definition of field responsibilities.

Table 3
Challenges Encountered by Students During Surface Surveys
Theme Sub-Theme Code

Mountainous terrain
Dense or unfavorable vegetation
High altitude
Forested terrain

Geographical Conditions Transportation difficulties
Extreme heat
Heavy rainfall
Sudden weather changes
Flooding
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Theme Sub-Theme Code
Attitudes of local communities
Private property issues
Gender-related challenges
Communication with ministry representatives
Food provision and subsistence
Insufficient funding
Vehicle and fuel constraints
Challenges Accommodation problems
Skin-related problems
Gastrointestinal problems
Chronic health conditions
Difficulties in stress management
Health-Related Challenges Inadequate nutrition
Inappropriate clothing selection
Long-distance walking
Excessive dehydration
Heatstroke
Military restricted zones and border areas
Cave survey activities
Threats from wild animals
Safety and Security Concerns  Negative reactions from property owners
Risk of falls
Illegal excavators (looters)
Security threats related to terrorism
Equipment failures and accidents
Communication signal problems
Administrative and Procedural Institutional permission procedures
Issues Museum-related administrative procedures

Human Factors

Economic Challenges

Technical Challenges

The findings revealed that students encountered a variety of challenges during surface
surveys, including those related to geographical conditions, human factors, economic
constraints, health, safety and security, technical issues, and administrative procedures.
Participants particularly emphasized the difficulties associated with mountainous terrain and
extreme climatic conditions under the category of geographical challenges. They also
highlighted human-related factors, such as local community attitudes and gender-related
challenges; economic difficulties, including insufficient funding, accommodation problems,
and food provision; health-related issues, such as long-distance walking, dehydration, skin
disorders, and gastrointestinal problems; safety concerns arising from negative reactions from
property owners and threats posed by wild animals; and technical problems, including
equipment failures and field-related accidents.

Selected participant quotations that best represent these themes and subthemes are
presented below.

For female students, especially in the Eastern Anatolia region, participating in fieldwork
was not always considered appropriate. My advisor was very supportive and
encouragingin this regard. Being able to take partin field surveys was one of the greatest
challenges | faced. (P1)

One of the most serious problems we encountered in the field was discovering
that an archaeological remain was located on privately owned property and being met
with an unwelcoming attitude from the property owner. (P3)
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Extremely hot, cold, or rainy weather conditions directly affect fieldwork
activities. For example, during the summer months, health problems such as heatstroke
and dehydration may occur, whereas in rainy periods, slippery ground conditions and
the risk of flooding can threaten fieldwork safety. (P11)

The lack of adequate financial support or project funding often required me to
cover expenses from my own resources. This created a significant financial burden,
particularly as a student, and made it difficult to sustain my participation in the
research. (P12)

Emerson’s (2021) comprehensive evaluation of field schools emphasizes that safety,
equality, and student well-being are as important as scientific production in archaeological
fieldwork. In this study, the difficulties encountered by students in surface surveys were found
to be related to health, safety, and environmental factors. These factors are important
elements that affect the quality of the learning environment. It was determined that students
experienced difficulties such as extreme temperatures, water loss, long-distance walking,
insufficient budget, communication problems with local people, and security threats.
Similarly, the CAMPS study by Eifling and Klehm (2020) shows that students participating in
fieldwork in archaeology and anthropology face serious health, safety, and well-being risks.
The lack of standardized field health training highlighted by CAMPS corresponds with the needs
expressed by students in this study regarding first aid training, use of protective equipment,
and emergency planning. These findings show that surface surveys should not only be
considered technical activities focused on scientific data production, but also pedagogical
environments that require the management of students’ physical and psychological safety
within institutional frameworks. This situation highlights the necessity of structured systematic
preparation phases in order to eliminate risks.

Emerson’s proposed detailed field preparation, open communication, role sharing,
team-based learning, regular evaluation, and zero-tolerance policies against harassment and
discrimination are of great importance for making surface surveys safer and more inclusive
(Eifling and Klehm, 2020: 798-807). Thus, it is understood that health and safety in fieldwork
should not be left to individual initiatives but should be structured through institutional
guidelines, which directly affects the quality of the learning process.

Surface surveys and archaeological excavations may sometimes create more
challenging conditions for female participants (Meyers et al., 2018). Some female participants
in this study emphasized security problems in the region and the difficulties of being presentin
the field as women. Studies investigating the difficulties faced by archaeologists,
anthropologists, and historians in fieldwork have found that women in teams themselves or
their colleagues were exposed to sexual harassment or assault (Clancy et al., 2014; Eifling &
Klehm, 2020, s. 800-803; Meyers et al., 2018). In addition, compared to other studies in which
archaeology and anthropology students reported gender-based discrimination and threats
ranging to sexual harassment and assault in the field (Emerson, 2021, s. 69; Lambert &
Colaninno, 2023, s. 10-23), in this study female students reported problems mainly originating
from local communities rather than from within the team. Emerson’s emphasis on ensuring
gender balance in leadership teams directly corresponds to the participation and safety
difficulties experienced by female students in Eastern Anatolia.

None of the female participants in this study reported experiencing sexual harassment
or assault. This is thought to be related to the limited sample of the study and its focus on
surface surveys conducted within the scope of Ancient History. At the same time, itis assumed
that female researchers’ field experiences in Eastern and Southeastern Anatolia are closely
related to local sociocultural and gender norms. Indeed, in a study conducted in Southeastern
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Anatolia, it is reported that tensions between different ethnic groups are also reflected in the
field; the presence of researchers may be perceived as a factor that could trigger existing
conflicts, and the position of a female researcher is redefined within local norms (Baltali
Tirpan, 2021, s. 49). Examples such as being addressed as “male” in order to gain acceptance
clearly demonstrate how identity is negotiated in the field. These experiences show that
fieldwork is not only a technical process but also one in which the researcher’s gender and
social position directly affect data collection processes. Therefore, it is important to adopt
holistic approaches in fieldwork planning that take into account not only methodological but
also socio-cultural variables.

Table 4

Students’ Views on Precautionary Measures in Surface Surveys

Theme Sub-Theme Code
Potential health risks
Training and Identification of chronic health conditions
Awareness Access to healthcare facilities
Screening researchers for allergies
Uv-protective sunscreen
First aid kit
Health Medical Supplies Medications
Precautions Hygiene supplies
Disinfectants
Long-sleeved shirts
Hats
Clothing Protective eyewear
Appropriate field footwear
Protective gloves
Adequate water supply
Nutrition and Electrolyte-replenishing beverages
Hydration Energy snacks
Notification of local authorities
Notification of security forces
Maintaining team communication
Use of high-visibility reflective vests
Ensuring team communication
Assessment of potential regional hazards
Obtaining special permits for military restricted
areas
Appropriate field clothing
Equipmentand Field  Appropriate field footwear
Gear Two-way radios
First aid kit

Communication and
Coordination

Safety and
Security
Measures

The findings related to students’ views on the precautionary measures implemented
during surface surveys, as well as their recommendations for additional measures to enhance
the safety and effectiveness of fieldwork, are presented in Table 4. The results indicate that
students conceptualize the measures adopted in surface surveys primarily in relation to health
and safety dimensions. Within the scope of health-related precautions, participants
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particularly emphasized issues such as training and awareness, provision of medical supplies,
appropriate clothing, and nutrition.

Regarding safety measures, students frequently highlighted multisectoral
communication practices and the use of field equipment. In terms of recommended
improvements, participants again framed their suggestions within health and safety domains.
Under health education and counseling, they proposed measures such as collecting team
members’ medical histories, providing first aid training, developing emergency response plans,
and identifying the nearest healthcare facilities. Within preventive measures, they emphasized
vaccinations, the use of burn ointments and insect repellents, and, in terms of nutrition, access
to clean water and safe food consumption.

Table 5

Students’5 Recommendations for Improving Fieldwork Practices

Theme Sub- Theme Code
Collection of medical history
Health Education Emergency medical response plans
and Counseling Contact information for healthcare facilities
First aid training
Required vaccinations

Preventive Burn ointment
Health- Measures Insect repellent spray/cream
Related Tick inspection
Recommen- Nutrition and Access to clean water
dations Hydration Safe food consumption
Other Adequate rest periods

Recommendations

Risk awareness training
Health insurance coverage
Training of Team Information on local wildlife hazards
Members Awareness of poisonous plants

Awareness of terrorism-related threats
Awareness of communicable disease risks
Awareness of adverse geographic weather conditions
Contact information for security authorities
Traveling in groups during fieldwork
Use of two-way radios

Communication Use of high-visibility reflective vests

and Coordination Designation of emergency assembly points

Safety and Informing the project director of the team location
Security Mapping survey areas and sharing with external personnel

Recommen- Preparedness for lightning and similar hazards
dations Environmental Information on minefields in border regions
Factors and Avoiding riverbeds and marshlands during rainy conditions
Precautions Protection against poisonous and wild animals

Protective clothing

Field boots

Safety helmets

First aid kit

Defensive equipment for wildlife encounters
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Theme Sub-Theme Code

Equipment and Headlamps

Field Gear Climbing ropes
Walking sticks
Protective equipment against hazardous chemical waste
4x4 field vehicles
Spare fuel supplies
Tow ropes
Research permit documentation
Coordination with security forces

Institutional and Notification of local village heads
Individual Private property owners
Permissions Hunters

Relevant authorities for military restricted areas

In relation to safety and security recommendations, participants highlighted training of
team members, communication, preparedness for environmental risks, equipment, and
institutional permissions. Selected participant quotations that best represent these themes
and subthemes are presented below.

Team members should receive basic first aid training, and a first aid kit should always be
available. In rough or slippery terrain, caution should be taken against fall risks, and
supporting equipment (e.g., climbing ropes, walking sticks) should be used when
necessary. (P4)

We selected clothing appropriate for field conditions; in particular, proper field
footwear was very important. (P1)

Better equipment provision and increased funding are necessary. (P11)

Planning and coordination are crucial for the smooth progress of the research.
(P14)

It should be known in advance which team members have health conditions or
allergies. (P8)

Particularly during long-term fieldwork, implementing basic health precautions
is essential to ensure that researchers can maintain their physical endurance
throughout the course of the survey. Likewise, the adoption of appropriate safety
measures during archaeological field surveys is crucial for ensuring that fieldwork can
be conducted safely and without interruption. (P12).

Before going into the field, we inform law enforcement agencies, district
governorships, and local village heads. If we are working in privately owned lands such
as gardens or fields, this prior notification is important for both team safety and the
progress of the research. In military restricted zones or areas with terrorism risk, we
enter the field accompanied by security forces. (P2)

Results

The findings obtained within the scope of this study demonstrate that surface surveys
are not limited to data collection processes but also provide an important learning experience
in the context of graduate education. Participants’ evaluations of field experiences show that
the integration of theoretical knowledge with practice, the on-site experience of archaeological
methods and techniques, and the direct observation of the relationship between finds and
space contribute directly to the learning process. In this respect, surface surveys stand out as
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experiential learning environments that develop students’ analytical thinking, interpretation,
and problem-solving skills.

It is also understood that surface surveys provide a social learning environment.
Participation in team-based fieldwork, interaction with different disciplines, and shared field
experiences increase participants’ professional awareness and support their academic
socialization processes. However, students also emphasized various difficulties such as
challenging field conditions, variable climatic conditions, rugged terrain, relationships with
local communities, and issues of safety and health.

In this context, establishing health and safety protocols for students participating in
fieldwork, strengthening pre-field training processes, and structuring fieldwork as an
interdisciplinary learning environment will significantly contribute to students’ academic and
professional development. Considering the contribution of surface surveys to students’
education and the difficulties they experience in this process, it is recommended that
researchers systematically plan and conduct surface surveys by taking necessary precautions.
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Oz: Yizey arastirmalari, Eskicag tarihi ve arkeoloji alanlarinda

arkeolojik alanlarin belirlenmesi ve yerlesim dagilimlarinin

anlasilmasi acgisindan 6nemli saha arastirmalarindan biridir. Bu

calismalar, bilimsel veri Gretiminin yani sira lisansusti 68renciler igin Arastirma Makalesi
kuramsal bilginin saha deneyimiyle butlunlestigi 6nemli bir 68renme

ortami sunmaktadir. Bununla birlikte, eskicag tarihi alaninda ylzey

arastirmalarinda o6grencilerin deneyimlerini inceleyen calismalar

sinirlidir. Bu c¢alismanin amaci, yuzey arastirmalarina katilan

lisansustu ogrencilerin saha deneyimlerini, surecte elde ettikleri

kazanimlari, karsilastiklari guclukleri ve arastirmalarin daha guvenli

ve etkili yurttilmesine yonelik onerilerini incelemektir. Arastirma

nitel arastirma yaklasimi kapsaminda fenomenolojik desenle A, -hiar Kelimeler:
yurutulmustur. Calisma grubunu Turkiye’de Eskicag Tarihi alaninda
lisansustli egitim gormekte olan ve en az bir sezon ylzey
arastirmasina katilmis 14 6grenci olusturmaktadir. Arastirma verileri
yari yapilandirilmis gérismeler araciligiyla toplanmis ve icerik analizi
yontemi kullanilarak ¢ézimlenmistir. Elde edilen bulgular, yuzey
arastirmalarinin  6grencilerin teorik Dbilgilerini saha pratigiyle
iliskilendirmelerine  katki  sagladigini, arastirma becerilerini
gelistirdigini ve akademik  yonelimlerini guglendirdigini
gostermektedir. Bununla birlikte katiimcilar, saha c¢alismalarinda
cografi ve iklimsel kosullar, fiziksel zorluklar, ekonomik yetersizlikler
ile saglik ve glvenlik riskleri gibi gesitli glicluklerle karsilastiklarini;
ayrica surecin daha guvenli ve etkili yurutilmesine yonelik cesitli
oneriler sunduklarini ifade etmiglerdir. Arastirma sonuglari, Yayin: 09.08.2026
lisansustu 6grencilerinin egitiminde yuzey arastirmalarinin yalnizca

teknik bir streg degil, ayni zamanda akademik gelisimlerinde de etkili

oldugunu gostermesi acisinda onemli olabilir. Bu baglamda

calismanin, o6grencilerin suregte yasadiklari deneyimlerin ve

karsilastiklari gucluklerin belirlenmesi, gerekli 6nlemlerin alinmasive

arastirmacilara yol gostermesi acgisindan o6nemli oldugu

dusunulmektedir.

eskicag tarihi, ylzey
arastirmasi, lisansustu
egitim, saha deneyimi,
deneyimsel 68renme
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Giris

Ylzey arastirmasi, Eskicag tarihi ve arkeoloji calismalarinda kazi yapilmaksizin, ylzeyde
gozlemlenebilen buluntular Gzerinden veri elde etmeye dayanan temel saha yontemlerinden
biridir. Bu yontem, yerlesim dagiimlarinin belirlenmesi, mekansal oruntulerin analiz edilmesi
ve arkeolojik alanlarin belgelenmesi agisindan 6nemli katkilar sunmaktadir (Ammerman, 1981;
Banning, 2002; Beex, 2015). GUnumuzde yuzey arastirmalari, yalnizca arkeolojik veri Gretimine
yonelik teknik bir uygulama olmanin 6tesine gecerek, farkli disiplinlerin katkisiyla sekillenen
butlncul bir arastirma pratigi haline gelmistir (Kkvamme, 2003; Parcak, 2009).

Yluzey arastirmalarinin ¢ogunlukla teknik ve yontemsel yonleri Uzerinden ele alindigi
gorulmektedir. Literatirde bu galismalarin arkeolojik veri Gretimine katkisi, ydntemsel gelisimi
ve analitik kapasitesi ayrintili bicimde tartisilmistir (Banning, 2002; Danese vd., 2014; Tartaron,
2003; White & King, 2016). Ornegin Banning (2002) ve Tartaron (2003) ylizey arastirmalarinin
metodolojik ¢cercevesine odaklanirken, White ve King (2016) bu sureci uygulamaya yonelik bir
saha pratigi olarak ele almakta, Danese vd. (2014) ise teknolojik ve mekansal analiz boyutlarini
one cikarmaktadir. Ancak bu ¢alismalarin ortak 6zelligi, ylzey arastirmalarini agirlikli olarak
veri Uretimi ve yontem gelistirme baglaminda ele almalarndir.

Lisansustl o6grenciler acisindan yuzey arastirmalarn, yalnizca teknik becerilerin
kazanildigl bir sure¢ degildir; ayni zamanda arastirma pratiginin dogrudan deneyimlendigi,
problem ¢oézme, gozlem yapma, veri yorumlama ve elestirel dlisinme gibi akademik
becerilerin gelistigi bir ortam sunar. Bunun yani sira saha ¢calismalari, 6grencilerin akademik
cevreyle etkilesime girdikleri, ekip icinde yer aldiklari ve mesleki rollerini deneyimledikleri bir
sosyallesme alani olarak da islev gérmektedir (Brookes, 2008; Ozdogan, 2006). Bu ydniyle
ylUzey arastirmalari, bilissel, sosyal ve mesleki boyutlari bir arada barindiran ¢cok katmanl bir
0grenme sureci olarak degerlendirilebilir.

Bununla birlikte saha ¢alismalari, 6zellikle deneyimi sinirli olan 6grenciler agisindan
cesitli zorluklar da beraberinde getirebilmektedir. Arazi kosullari, calisma temposu ve saha
ortamina uyum gibi unsurlar, 6grencilerin bu sureci nasil deneyimlediklerini dogrudan
etkileyebilmektedir (Emerson, 2020; Poirier & Federer, 2001). Bu nedenle ylzey
arastirmalarinin yalnizca bilimsel veri uretimi baglaminda degil, ayni zamanda 6grencilerin
deneyimlerini sekillendiren bir 6grenme ortami olarak ele alinmasi 6nem tasimaktadir. Buna
karsin, arkeolojik alan calismalarinin pedagojik boyutuna iligkin literatur giderek artmakla
birlikte, 6zellikle yluzey arastirmalarinin arastirma surecine katilan bireyler tarafindan nasil
deneyimlendigi ve bu deneyimlerin 68renme ciktilari ile akademik gelisim tzerindeki etkilerini
ele alan gcalismalarin hala sinirlioldugu gortilmektedir (Brookes, 2008; Chick, 2016; Colaninno-
Meeks & Everill, 2015). Ozellikle literatiirde bu konuda katiimcilarin gériislerini derinlemesine
inceleyen nitel bir arastirmaya rastlanmamistir. Boylece bu calismadan elde edilen bulgularin
literaturdeki bosluga 6nemli bir katki saglayacag) distntlmektedir.

Bu calisma, Eskicag Tarihi alaninda yurGtllen ylizey arastirmalarina katilan lisansust
o0grencilerin deneyimlerini, bu stirecte elde ettikleri kazanimlari ve karsilastiklar glicliikleri nitel
bir yaklasimla incelemeyi amaclamaktadir.

Yontem

Arastirma Yontemi ve Deseni

Arastirmada nitel arastirma modellerinden fenomenolojik (olgubilim) desen
kullanilmistir. Bu desende olgu ile ilgili bilgiler elde etmek icin katiimcilarin deneyimlerinden
yararlanilmaktadir (Yildinm & Simsek, 2016).
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Evren ve Orneklem

Arastirmanin evrenini Hatay Mustafa Kemal Universitesi, Atatiirk Universitesi ve
Erzincan Binali Yildinm Universitesi’nde Eskicag Tarihi alaninda Yiiksek Lisans ve Doktora
programina kayitli tim 06grenciler olusturmustur. Arastirmanin o6rneklemini olusturan
Universiteler, Eskicag Tarihi alaninda aktif olarak yurutilen yuzey arastirmalarinin bulunmasi,
lisansustu Ogrencilerin bu arastirmalara duzenli bicimde katiim gostermesi ve ilgili
arastirmacilarin saha deneyimine sahip olmasi dikkate alinarak belirlenmigtir. Bu
Universitelerde yuratulen ylzey arastirmalari, Tarkiye’nin farkli cografi bolgelerinde
gerceklestirilmektedir. Katilimcilarin saha deneyimleri baslica Kuzeydogu Anadolu, Dogu
Karadeniz ve Guneydogu Anadolu bolgelerinde yurltulen arastirmalara dayanmaktadir. S6z
konusu bdlgeler, topografik ve iklimsel agcidan 6nemli farkliliklar géstermekte olup, bu durum
katilimcilarin saha deneyimlerinin gesitlenmesine ve farkl gucliklerle karsilagmalarina zemin
hazirlamaktadir. Bu kapsamda segilen Universitelerin, ylzey arastirmasi deneyimine sahip
lisansustu o6grencilere erisim acisindan uygun ve temsil edici bir cergceve sundugu
degerlendirilmistir. Arastirmaya dahil edilen katilimcinin arastirma surecinde lisansustu egitimi
tamamlamasi ya da arastirmadan kendi rizasiyla ¢ikmak istedigini bildirmesi halinde
arastirmadan cikarilmistir. Arastirmada katiimcilarin belirlenmesinde amacli drnekleme
yontemlerinden 6lcut ornekleme teknigi kullanilmistir. Arastirmanin 6rneklemini ise calismaya
katilmayi gonulli olarak kabul eden, en az bir sezon ylUzey arastirmasina katilan 14 6grenci
olusturmustur. Orneklem biiyiikligi veri doygunluguna gére belirlenmistir.

Veri Toplama Araglari

Verilerin toplanmasinda “Ogrenci Tanilama Formu” ve “Yar Yapilandirnlmis Goériisme
Formu” kullanitmigtir.

Ogrenci Tanilama Formu. Arastirmacilar tarafindan gelistirilen 6grenci tanilama
formunda; 6grencilerin yasi, cinsiyeti, medeni durumu, ¢cocuk sahibi olma durumu, algilanan
gelirdurumu, lisansusti egitim dUlzeyi, ylzey arastirmasina katilim sayisi ve arastirmaya katilim
suresi (yillik ortalama gun sayisi) olmak Uzere toplam sekiz soruya yer verilmistir.

Yari Yapilandirilmis Goérisme Formu. Yari vyapilandinlmis gorisme formu
arastirmacilar tarafindan literatlr incelenerek gelistirilmis olup toplam bes agik uclu sorudan
olusmaktadir (Colaninno & Chick, 2016; Creswell, 2013; Everill, 2015). Gorisme formu kapsam
gecerligini degerlendirmek amaciyla U¢ Eskicag Tarihi uzmaninin ve bir nitel arastirma
uzmaninin gortisune sunulmus ve oneriler dogrultusunda forma son sekli verilmistir.

Yari yapilandirilmis goriisme formunda yer alan sorular asagida siralanmistir;

e Eskicag tarihi arastirmalarinda yuzey arastirmasinin yerini nasil agiklarsiniz?

e Katildiginiz yuzey arastirmalarinin lisansustu egitiminize ne gibi katkilari oldu?

e Ylzey arastirmalarinda edindiginiz olumlu deneyimleriniz nelerdir?

e Katildiginiz yuzey arastirmalarinda karsilastiginiz guglukler nelerdir?

e Ylzey arastirmalarinin daha guvenli ve etkili yarttilmesine yonelik dnerileriniz nelerdir?

Veri Toplama Araglarinin Uygulanmasi

Bu arastirma nitel arastirma deseni ¢gergevesinde yurutulmustar. Arastirmanin verileri,
01.03.2025-30.06.2025 tarihleri arasinda belirlenen katilimcilarla yluz ylze ve c¢evrim igi
goruntula iletisim araclan kullanilarak gerceklestirilen yarn yapilandirilmis gorismeler
araciligiyla B.S. tarafindan toplanmistir. Katilimcilara, gorisme surecinde kendilerine cesitli
sorular yoneltilecegi ve diledikleri olglide gortslerini ifade edebilecekleri bildirilmistir.
Gorusmelere baslamadan dnce katilimcilara arastirmanin amaci aciklanmis, bilgilendirilmis
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onamlari alinmis ve 68renci tanilama formunu doldurmalar istenmistir. Katiimci gizliligini
saglamak amaciyla 68rencilere arastirmaya katilim sirasina gore kodlar atanmis, isim bilgileri
kullanilmamistir. Gortismeler, katiimcilarin bilgisi ve onayi dogrultusunda ses kayit cihazi ile
kaydedilmistir. Her bir katilimci ile yapilan gériisme ortalama 45 dakika surmustar.

Verilerin Analizi

Calismada Colaizzi (1978) tarafindan gelistirilen ve toplam yedi asamadan olusan analiz
yontemi kullanilmistir. Bu yontem fenomenolojik calismalarda bireysel gorismelerden elde
edilen verilerin analizinde uygulanmaktadir (Colaizzi, 1978). Birinci asamada, ses kayit cihazi
ile kaydedilen tUm gorismeler Microsoft Word programina aktarilmis ve her 6grenciye K1, K2
gibi kodlar atanmistir. Metne donusturilen gorisme metinleri iki arastirmaci tarafindan
bagimsiz olarak ve tekrar tekrar okunmus ve dnemli noktalar not edilmistir. ikinci asamada,
katiimcilarin deneyimlerini ifade eden énemli ifadeler belirlenmistir. Uglincli asamada, bu
onemli ifadelerden anlamlar formule edilmistir. DérdUncl asamada, formule edilen anlamlari
dogrulamak igin nitel arastirma konusunda deneyimli iki uzmanin gorusu alinmistir. Besinci
asamada, formile edilen anlamlar temalara ve alt temalara ayrilmistir. Altinci asamada
Ogrencilerin deneyimlerine iliskin kapsaml aciklamalar temalara ve alt temalara entegre
edilmistir. Son asamada, lisansustu 6grencilerin ylzey arastirmalarina yonelik deneyimleri
tanimlanmistir (Colaizzi, 1978; Morrow, 2015).

Arastirmanin Gegerlik ve Guivenirligi

Arastirmanin gecerlik ve guvenirligini saglamak amaciyla gesitli stratejiler uygulanmistir.
Oncelikle arastirmacilar tarafindan gelistirilen yar yapilandinlmis goriisme formu alan
uzmanlarinin goérusleri dogrultusunda dizenlenmistir. Arastirma boyunca, arastirmaci kendi
Onyargilarinin ve varsayimlarinin farkinda olarak nesnelligi korumustur. Katiimci ifadelerine
odaklanarak, yuzey arastirmasina iligkin kisisel deneyimlerini kasitli olarak geri planda
tutmustur. Kodlama surecinde arastirmacilar verileri bagimsiz olarak incelemis ve kodlar
Uzerinde uzlasi saglanmistir. Ayrica, katilimcilarin gérusgleri metin igerisinde K1, K2 gibi kodlar
kullanilarak dogrudan alintilar seklinde sunulmus; 6zellikle en yuksek frekansa sahip katilimci
ifadeleri numaralan ile aynen alinti yapilarak verilmistir. Veri analizi tamamlandiktan sonra
katiimcilarin  bir kismina yeniden ulasilarak Uye dogrulamasi (member checking)
gerceklestirilmis; elde edilen bulgularin katiimci gorusleriyle uyumlulugu bu sirecte teyit
edilmistir.

Arastirmanin Siniriliklari

Bu calismanin sonugclari, arastirma yontemi nedeniyle yalnizca gorlstlen 6grencilere
genellenebilir. Calismaya yalnizca Ug¢ Universitede 6grenim goren 6grencilerin dahil edilmesi
bulgularin genellenebilirligini sinirlamaktadir. Bu calismanin bir diger sinirliigr ise katiimcilarin
saha deneyimlerinin agirlikli olarak Kuzeydogu Anadolu, Dogu Karadeniz ve Glineydogu
Anadolu bodlgelerinde yudratilen yuzey arastirmalarina dayanmasidir. Bu nedenle edilen
bulgular, Turkiye’deki tum ylzey arastirmasi deneyimlerini temsil etmekten ziyade, s6z konusu
bolgelerde gerceklestirilen arastirmalarin sundugu kosullar ve deneyimler cgercevesinde
degerlendirilmelidir.

Arastirmanin Etik Yonu

Bu arastirma icin Hatay Mustafa Kemal Universitesi Sosyal ve Beseri Bilimler Bilimsel
Arastirma ve Yayin Etigi Kurulundan Etik Kurul Onayi (Karar tarihi: 17/02/2025, Toplanti Sayisi:
03, Karar No: 20) alinmistir. Ayrica HMKU Sosyal Bilimler Enstitiis, Atatiirk Universitesi Tiirkiyat
Arastirmalari Enstitiisii ve Erzincan Binali Yildirnnm Universitesi Sosyal Bilimler Enstitiisi’nden
kurum izinleri temin edilmigtir. Arastirma sirecinde katiimcilara ¢galismanin amaci ayrintili
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bicimde aciklanmis, arastirmaya gonulli katiimlarn dogrultusunda yazii ve sozlu
bilgilendirilmis onamlari alinmigtir.

Bulgular

Ogrencilerin tanimlayici 6zelliklerine ait bulgular Tablo 1°de gosterilmistir.
Tablo 1

Ogrencilerin Tanimlayici Ozelliklerine Ait Bulgular

Kod Yas Cinsiyet Medeni Cocuk Algilanan Lisansisti Yiizey

durum sahibi gelir egitimdiizeyi arastirmasina
olma durumu katilma sayi ve
suresi

K1 25 K Bekar Hayir Orta Yuksek Lisans  1-3, 1-10 guin
K2 35 K Bekar Hayir Orta Yuksek Lisans 3 ve Uzeri-11-20 gun
K3 30 E Bekar Hayir Orta Doktora 3 ve Uzeri-11-20 gun
K4 35 E Evli Evet Yuksek Doktora 3 ve Uzeri-11-20 gun
K5 24 K Bekar Hayir Orta Yuksek Lisans  1-3, 11-20 glin
K6 26 E Bekar Hayir Orta Yuksek Lisans  1-3, 11-20 gln
K7 47 K Bekar Hayir Orta Doktora 1-3, 1-10 guin
K8 31 K Bekar Hayir Orta Doktora 1-3, 1-10 guin
K9 41 E Bekar Hayir Orta Doktora 3 ve Uzeri-11-20 gun
K10 31 E Bekar Hayir Dusuk Doktora 3 ve Uzeri- 1-10 giin
K11 38 E Evli Hayir Orta Doktora 3 ve lzeri-11-20 gun
K12 36 E Evli Evet Orta Doktora 3 ve lzeri-11-20 gun
K13 27 E Bekar Hayir Orta Doktora 1-3, 1-10 guin
K14 36 E Evli Evet Orta Doktora 3 ve Uzeri-11-20 gun

Katiimcilarin yas ortalamasi 32.3+6.8 olup yas araligl 24 ile 47 arasinda degismektedir.
Arastirmaya katilan 14 6grencinin 9’u erkek, 10’u bekar olup 11’inin gocugu bulunmamaktadir.
Katilimcilarin bayuk cogunlugu (n=12) gelir dlzeyini orta olarak degerlendirmistir. Lisansustu
egitim duzeyiincelendiginde katiimcilarin 10’unun doktora, 4’lGntn ise yluksek lisans dlizeyinde
egitimine devam ettigi gorilmektedir. Ayrica katilimcilarin 6nemli bir kisminin (n=8) en az Gi¢ kez
ylUzey arastirmasina katildigi belirlenmistir (Tablo 1).

Tablo 2

Ylizey Arastirmalarinin Lisansisti Egitime Etkisine Ait Bulgular

Tema Alt Tema Kod
Akademik gelisim
Bilgi artisi
Tez calismasi
Bilimsel faaliyetler
Yapilacak bilimsel faaliyetler i¢in rehber/ altyapi
Akademik Gelisim Akademik yonelimlerin desteklenmesi
Bilimsel arastirma yapma becerisi
Analitik disunme becerisi
Akademik sosyallesme
Cografi bilgi
Kulturler arasi etkilesimi anlama
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Tema Alt Tema Kod
Photoshop vb. kullanimi
Saha Deneyimi
Multidisipliner calisma
Yiizey Arastirmasi Yerinde gozlem
Uzman deneyimleri
Arkeolojik merkez tanimlama, inceleme ve
Uygulama Becerisi belgeleme
Arkeolojik bulgulari yerinde degerlendirme
Teknik beceri
Metodolojik beceri gelisimi
Dijital haritalama tekniklerini 6grenme
Ekip galismasi ve saha disiplini
Organizasyon
Lojistik Planlama
Problem ¢6zme becerisi
Gozlem ve analiz becerileri
Mekénsal analiz
Arastirma programi planlama beceresi
Verilerin tespiti, analizi, tasnifi
Verilerin kayit tekniklerinin 68renilmesi
Dokiimantasyon Verilerin yorumlanmasi
Olciimleme ve belgeleme teknikleri
Laboratuvar calismasi

Ogrencilerin yiizey arastirmasinin lisansistii egitimlerine katkisina ait bulgulari Tablo
2’de gosterilmistir. Yuzey arastirmasinin 6grencilerin akademik gelisimini destekledigi, bilgi
artisi, bilimsel arastirma faaliyetleri, analitik disinme becerisi ve sosyallesme gibi akademik
becerilerine katki sagladig belirlenmistir. Saha deneyimi, bilimsel arastirma yapma becerisi,
cografi bilgi, kalturler arasi etkilesimi anlama ve tez calismasi gibi akademik; uzmanlarin
deneyimlerinden yararlanma, arkeolojik merkezleri inceleme ve belgeleme, ekip calismasi,
metodolojik beceri gelisimi, arastirma programi planlama beceresi gibi uygulama becerilerine
katki sagladigi belirlenmistir. Ayrica ylzey arastirmasi belgeme, 6lcim vb. dokiimantasyonu
o0grenmelerine katki saglamistir. Tema ve alt temalari en iyi temsil eden bazi 6g8renci ifadeleri
asagida aciklanmistir.

Yaptigimiz bu incelemeler neticesinde kitaplardan 6grendigim bircok bilgiyi sahada da
karsilastirmali olarak anlama firsati edindim. (K3)

Ylzey arastirmalarina katildigimda sadece Eski Cag Tarihi Alani ile ilgili degil,
farkli disiplinlerden bilgi ve ydntemleri bir araya getirerek disiplinler arasi ¢alismanin
onemini de gormus oldum. (K4)

Arastirmaya katilan bireyler, saha calismalan sirasinda dogrudan deneyim
kazanarak ve gozlem yaparak gerekli bilgi ve becerileri edinebilmektedir. Bu sureg, teorik
bilgilerin sahadaki uygulamalarla pekistirilmesini saglamaktadir. (K12)

Ylzey arastirmalari gcalismalarinda gerek arastirma ekibinde farkli alanlardan
hocalarin yer almasi ve gerekse alaninda uzman kisilerle beraber galisma firsati bulmam
dolayisiyla bu alanda tecribe kazandigima inanmaktayim. (K11)

Burada edindigim bilgiler sayesinde sahada neyi aradigimi, nelere dikkat etmem
gerektigini, arastirmanin amacina yonelik hedeflerimi nasil belirlemem gerektigini
08renmis oldum. Ayrica sahada karsilastigim gucluklerle ve zorluklarla nasil basa
¢cikacagimi da katildigim bu arastirmalarla 6grendim. (K14)
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Bu calismada ylizey arastirmasinin 6grencilerin akademik gelisimini destekledigi; bilgi
uretimi, arastirma sudrecglerine katiim ve analitik disinme becerilerinin gelisimine katki
sagladigl gorulmustur. Beex (2015), ylzey arastirmasini yalnizca veri toplama degil, ayni
zamanda arkeolojik verilerin yorumlanmasi ve analiz edilmesine dayall bir sure¢ olarak
tanimlamaktadir. Bu yaklasim, ylzey arastirmasinin arkeolojik alanlarin tespitinin dtesinde,
gecmis yerlesim sistemlerini ve kultlrel etkilesimleri anlamada analitik bir yontem oldugunu
ortaya koymaktadir. Bu yonuyle yuzey arastirmalari, saha temelli arastirma pratiginin
yontemsel niteligini guglendiren bir uygulama alani olarak degerlendirilebilir. Nitekim
literatlirde de saha temelli arastirma surecglerinin arastirma yontemleriyle ic ice gectigi ve
6grenmenin uygulama icinde gergeklestigi vurgulanmaktadir (White & King, 2016).

Hjorungdal ve arkadaslarinin (2008) belirttigi gibi, 6g8rencilerin guvenli ve katilimci bir
0grenme ortaminda kendilerini ifade edebilmesi, onlarin egitim surecinde “gérunur aktorler”
haline gelmelerini saglamaktadir. Goriisme verilerinin tematik analizi, lisanslistl 68rencilerin
yluzey arastirmalarindaki 6grenme deneyimlerinin blUyuk olglide ortik ve deneyim temelli
surecgler etrafinda sekillendigini gostermektedir. Katilimcilarin énemli bir kismi, 6grenme
hedeflerinin saha dncesinde acgik bigcimde belirlenmedigini; buna karsin bilgi ve becerileri arazi
uygulamalari, gdzlem ve tekrar yoluyla edindiklerini ifade etmistir. Ozellikle sahada gorerek
O0grenme, ekip icindeki kidemli arastirmacilari takip etme, uygulama sirasinda geri bildirim
alma ve farkli disiplinlerden arastirmacilarla etkilesim gibi tekrar eden deneyimler, 6grenme
surecinin yapilandirilmis 6gretimden ziyade deneyimsel aktarim Uzerinden ilerledigini
gostermektedir. Bununla birlikte, katilimcilarin gogunun bu sireci agik 6grenme hedefleriyle
iliskilendirememesi, 6grenmenin ortuk niteligini daha da belirgin hale getirmektedir.

Elde edilen sonuglar, Dewey’in deneyim temelli 6grenme anlayisiyla birlikte
degerlendirildiginde daha anlamli bir cergceve kazanmaktadir. Dewey’e gore 6grenme, yalnizca
yasantiya dayall bir stre¢ degil, ayni zamanda bu yagantinin yansitici dusinme yoluyla yeniden
anlamlandirilmasiyla olusmaktadir (Dewey, 1938). Bu baglamda vylzey arastirmalari,
O0grencilerin dogrudan saha deneyimi edindigi ve bu deneyimleri gézlem ve degerlendirme
yoluyla anlamlandirdigi bir 68renme ortami sunmaktadir. Benzer bigcimde Kolb’un deneyimsel
0grenme modeli de 6grenmeyi somut deneyim, yansitici gézlem, soyut kavramsallastirma ve
aktif deneyimleme asamalarindan olusan ddngusel bir slre¢ olarak ele almaktadir (Kolb,
1984). Ogrencilerin sahada tekrar eden uygulamalar yoluyla beceri gelistirmeleri ve
karsilastiklar durumlari deneyim Gzerinden yorumlamalari, bu 6grenme dongustntn dogal bir
uzantisi olarak degerlendirilebilir. Bu yonlyle ylzey arastirmalari, deneyimin dogrudan
O0grenmeye donustligu dinamik ve uygulamali bir egitim ortami sunmaktadir.

Bu bulgular, ylzey arastirmalarinin akademik sosyallesme acisindan islevsel bir
O0grenme ortami sundugunu ortaya koymaktadir. Arkeolojik alan g¢alismalari, katilimcilarin
yalnizca teknik beceriler gelistirdigi degil, ayni zamanda disiplinin pratiklerini sosyal etkilesim
yoluyla 0O8rendigi “uygulama topluluklan” olarak degerlendirilmektedir (Dissard, 2019;
Handley, 2015). Ekip iginde yuritulen saha calismalari, 6g8rencilerin akademik toplulugun
isleyisini dogrudan deneyimlemelerine olanak tanirken, 6grenme slreci sosyal katilim ve
deneyim yoluyla sekillenmektedir (Lave & Wenger, 1991). Bu slrecte arastirma faaliyetlerine
aktif katiim, 6grencilerin yalnizca yontemsel beceriler edinmelerini degil, ayni zamanda
arastirma pratiginin normlarini ve isleyisini igsellestirmelerini saglamaktadir. Bu yonuyle ylizey
arastirmalari, akademik bilginin Uretildigi kadar sosyal olarak paylasildigi ve deneyim yoluyla
aktarildigi bir sosyallesme alani olarak degerlendirilebilir.

British Archaeological Jobs Resource (BAJR), Chartered Institute for Archaeologists
(CIfA) ve University College London (UCL) tarafindan hazirlanan rehberler, arkeolojik saha
calismalarinda 0grenci deneyiminin yalnizca teknik becerilerle sinirli  olmadigini
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gostermektedir. Bu rehberlerde pedagojik yapi, guvenlik farkindaligi ve mesleki sorumluluk
birlikte ele alinmaktadir. Ozellikle UCL’nin saha galismasina ydnelik yaklasiminda égrenme
surecinin daha planli ve gorunur hale getirildigi dikkat gekmektedir. Bununla birlikte, s6z
konusu rehberlerin farkl bir kurumsal ve yasal baglamda gelistirilmis oldugu géz o6nlinde
bulundurulmalidir. TUrkiye’de ylzey arastirmalari Kilttr ve Turizm Bakanlgi’nin izin ve denetimi
altinda yuruatilmekte ve uygulamalar bu ¢gercevede sekillenmektedir. Ancak Kaltlar ve Turizm
Bakanligi’nin arastirmaci ve 68rencilere yol gosterici herhangi bir rehberi bulunmamaktadir. Bu
nedenle yluzey astirmalarinda gluvenlik farkindaligi ve saha i¢i sorumluluklarin tanimlanmasi
gibi konularda rehber kullaniminin 6nemli oldugu sonucuna varilabilir.

Tablo 3

Ogrencilerin Yiizey Arastirmasinda Karsilastigi Giicliikler

Tema Alt Tema

Kod

Cografi kosullar

Daglik arazi
Elverissiz bitki orttisu
Yuksek rakim
Ormanlik arazi
Ulasim sorunu

Asiri sicaklar
Asiriyagislar

Ani hava degisimleri
Sel

Beseri Faktorler

Yore halkinin tutumu

Ozel miilkiyet problemi
Cinsiyet

Bakanlik temsilcileri ile iletisim

Ekonomik sorunlar
Guglikler

lase

Yetersiz butge
Arac ve yakit
Barinma

Saguk

Cilt problemleri
Gastrointestinal sorunlar
Kronik hastaliklar

Stres yonetimi problemi
Yetersiz beslenme

Uygun olmayan kiyafet segimi
Uzun mesafeliyuruyuasler
Asiri su kaybi

Gunes garpmasi

Giuvenlik

Askeri yasakli bolge/ hudut
Magara arastirmalari
Yabani hayvan tehlikesi
Mulk sahiplerinin tepkisi
Diasme tehlikesi

Kacak kazicilar

Teror

Teknik

Techizat anizalari/ kazalar
Sinyal sorunlari

Prosediir

Kurum izinleri
Muze iglemleri
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Ogrencilerin yiizey arastirmasinda cografi kosullar, beseri faktorler, ekonomik sorunlar,
saglik, glivenlik, teknik ve prosediir ile ilgili giicliiklerle karsilastiklari saptanmistir. Ogrencilerin
cografi sartlarlailgili 6zellikle daglik arazi ve asiri sicak iklim kosullarinda galisma gucliklerine;
yore halkinin tutumu ve cinsiyet gibi beseri faktorlere; yetersiz butge, barinma, ve iase gibi
ekonomik gucluklere; uzun mesafeli ydrlyasler, asiri su kaybi, cilt problemleri ve
gastrointestinal sorunlar gibi saglik problemlerine; mulk sahiplerinin tepkisi ve yabani hayvan
tehlikesi gibi guivenlik problemlerine; techizat arizalari ve kazalari gibi teknik problemlere vurgu
yaptiklari belirlenmistir. Bu glcliklere ait tema ve alt temalari en iyi temsil eden 6grenci
ifadeleri asagida aciklanmigtir:

Kiz 6grencilerin ozellikle Dogu Anadolu cografyasinda sahaya c¢ikmasi ¢ok tercih
edilebilir bir sey degildi. Bu konuda danismanim ¢ok yardimci oldu ve destekledi. Araziye
cikabilmek benim icin en buyuk gugluklerden biriydi. (K1)

Arazide karsilasilan en ciddi sorunlarin basinda tespit ettig§imiz arkeolojik
kalintinin kisisel mulk alani olmasi ve miulk sahibinin bizi hos karsilamamasi
olmustur. (K3)

Asiri sicak, soguk veya yagisli hava, saha ¢calismalarini dogrudan etkilemektedir.
Ornegin, yaz aylarinda giines carpmasi ve su kaybi gibi saglik sorunlari yasanabilirken,
yagisli donemlerde kaygan zeminler ve sel riski calisma guvenligini tehdit
edebilmektedir. (K11)

Arastirmalara yeterli maddi destegin saglanmamasi veya proje butcesinin
bulunmamasi, ¢cogu zaman kisisel harcamalar yapmami gerektirdi. Bu durum, 6zellikle
bir 6grenci icin ciddi bir mali yuk olusturdu ve galismalarimi surdurebilmem agisindan
zorlayici oldu. (K12)

Emerson’un (2021) alan okullarina iliskin kapsamli degerlendirmesi, arkeolojik saha
calismalarinda guvenlik, esitlik ve 6grenci refahinin bilimsel tretim kadar 6nemli oldugunu
vurgulamaktadir. Bu galismada ylzey arastirmalarinda 6grencilerin karsilastiklari gucliklerin
saglik, guvenlik ve cevresel faktorlerle iligkili oldugu gorulmustur. Bu faktorler 6grenme
ortaminin kalitesini etkileyen 6nemli unsurlardir. Ogrencilerin asir sicaklik, su kaybi, uzun
yuruyusler, butge yetersizligi, yerel halkla iletisim sorunlar ve gtvenlik tehditleri gibi guglukler
yasadigi belirlenmistir. Benzer sekilde Eifling ve Klehm’in CAMPS calismasi (2020), arkeoloji ve
antropoloji alanlarinda saha calismalarina katilan 6g8rencilerin ciddi saglik, giivenlik ve esenlik
riskleriyle karsi karsiya oldugunu gostermistir. CAMPS’in ortaya koydugu standartlastirilmis
saha sagligi egitimi eksikligi, bu calismada 68renciler tarafindan dile getirilen ilk yardim egitimi,
koruyucu ekipman kullanimi ve acil durum planlamasi gereksinimleri ile 6rtismektedir. Bu
bulgular, yuzey arastirmalarinin yalnizca bilimsel veri Uretimine odaklanan teknik faaliyetler
olarak degil, ayni zamanda 6grencilerin fiziksel ve psikolojik glivenliginin kurumsal gerceveler
icinde yonetilmesini gerektiren pedagojik ortamlar olarak ele alinmasi gerektigini
gostermektedir. Bu durum ise risklerin ortadan kaldirilmasi icin yapilandirilmis sistematik
hazirlik agsamalarinin gerekliliginin altini gcizmektedir.

Emerson’un onerdigi ayrintil saha hazirligl, acik iletisim, rol paylasimi, ekip temelli
O0grenme, dlzenli degerlendirme ve taciz—ayrimciliga kargi sifir tolerans politikalari, ylzey
arastirmalarinin daha glvenli ve kapsayicl hale getirilmesi agisindan buyuk 6nem tasimaktadir.
Boylece saha calismalarinda saglik ve glivenligin bireysel inisiyatiflere birakilmasindan ziyade,
kurumsal rehberlerle yapilandirilmasinin 68renme surecinin niteligini dogrudan etkiledigi
anlasilmaktadir (Eifling & Klehm, 2020, s. 798-807).
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Ylzey arastirmalari ve arkeolojik kazilar bazen kadin katiimcilar agisindan daha zorlayici
kosullar dogurabilmektedir (Meyers vd. 2018). Bu calismaya katilan kadin 6grencilerden bazilari
arastirma yapilan boélgenin guvenlik sorunlari ve kadin olarak sahada bulunmanin zorluklarina
vurgu yapmistir. Arkeolog, antropolog ve tarihgilerin saha calismalarinda karsilagtiklari
gucluklerin belirlenmesine yonelik yapilan bazi arastirmalarda ekipteki kadinlarin kendilerinin
ya da bir ekip arkadasinin cinsel tacize veya saldiriya maruz kaldigi saptanmistir (Clancy vd.
2014; Eifling & Klehm, 2020, s. 800-803; Meyers vd. 2018). Ayrica diger calismalarda arkeoloji
ve antropoloji 68rencilerinin sahada cinsiyet temelli ayrimciliklar, cinsel tacizler ve saldirilara
varan tehlikelerle karsilastiklarini ifade etmeleri ile karsilastirildiginda (Emerson, 2021, s. 69;
Lambert & Colaninno, 2023, s. 10-23), bu ¢calismada kadin 6g8rencilerin ekip icinden ziyade
bolge halkindan kaynakli sorun yasadiklarini bildirmislerdir. Emerson’un liderlik ekibinde
cinsiyet dengesinin saglanmasi gerektigine iliskin vurgusu, 6zellikle kadin 6grencilerin Dogu
Anadolu cografyasinda yasadigi katilim ve guivenlik zorluklariyla dogrudan ortusmektedir.

Bu calismadaki kadin katilimcilarin hi¢biri herhangi bir cinsel taciz ya da saldirlya maruz
kaldigini ifade etmemistir. Bu durumun, ¢alismanin belirli bir baglamla sinirli 6rneklemi ve
Eskicag tarihi kapsaminda yudritulen ylzey arastirmalarina odaklanmasiyla iligkili oldugu
dusunulmektedir. Ayni zamanda Dogu Anadolu ve Guneydogu Anadolu baglaminda, kadin
arastirmacilarin saha deneyimlerinin yerel toplumsal cinsiyet normlari ve kulttrel dinamiklerle
yakindan iligkili oldugu o6ngorulmektedir. Nitekim Guneydogu Anadolu’da ydrutulen bir
calismada, farkli etnik gruplar arasindaki gerilimlerin sahaya da yansidigl; arastirmacilarin
varliginin mevcut catismalar tetikleyebilecek bir unsur olarak algilandigi ve kadin bir
arastirmacinin sahadaki konumunun yerel normlar c¢ercevesinde yeniden tanimlandigl
aktarilmaktadir (Baltali Tirpan, 2021, s. 49). Arastirmacinin kabul gérmek adina “erkek” olarak
hitap edilmesi gibi 6rnekler, sahada kimligin nasil muzakere edildigini acgikca ortaya
koymaktadir. Bu tur deneyimler, saha arastirmalarinin yalnizca teknik bir sure¢ olmadigini;
arastirmacinin cinsiyeti ve toplumsal konumunun veri toplama sureclerini dogrudan
etkiledigini godstermektedir. Dolayisiyla saha calismalarinin planlanmasinda yalnizca
metodolojik degil, ayni zamanda sosyo-kultirel degiskenleri dikkate alan butuncal
yaklagsimlarin benimsenmesi 6nem tasimaktadir.

Tablo 4

Ogrencilerin Yiizey Arastirmasinda Alinan Onlemlere Ait Gériisleri

Tema Alt Tema Kod
Olasi saglik sorunlari
Egitim ve Kronik hastalik tespiti
Bilgilendirme Saglik kuruluslar

Arastirmacilarin alerji tespiti
UV koruyucu gunes kremi
ilk yardim gantasi
Tibbi Malzeme ilag
Sagluk 6nlemleri Hijyen malzemeleri
Dezenfektan
Gomlek
Sapka
Giyinme Gozluk
Araziye uygun ayakkabi
Eldiven
Su
Beslenme Mineralli icecekler
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Tema Alt Tema Kod

Atistirmalik
Yerel makamlara bilgi verilmesi
Guvenlik guglerine bilgi verilmesi
Ekip iletisiminin saglanmasi

iletisim Reflektorlu yelek giyilmesi
Bolgedeki potansiyel tehlikelerle ilgili bilgi edinme
Askeriyasakli bolgeler icin 6zelizin

Glivenlik 6nlemleri Uygun kiyafet

Araziye uygun ayakkabi

Ekipman Telsiz
ilk yardim gantasi

Ogrencilerin, yilizey arastirmalarinin daha giivenli ve etkili bigimde yiritiilmesine
yonelik olarak katildiklari arastirmalarda uygulanan onlemlere iligkin gorusleri ile ainmasi
gereken ek dnlemlere dair dnerileri dogrultusunda olusturulan tema, alt tema ve kodlar Tablo
4’te sunulmustur. Buna gore dgrencilerin ylzey arastirmasi ile ilgili alinan dnlemleri saglik ve
guvenlik kavramlarn ile acgikladiklari belirlenmistir. Saglik onlemleri icerisinde egitim ve
bilgilendirme, tibbi malzeme temini, giyinme ve beslenme gibi konulara vurgu yaptiklari
saptanmistir. Ogrenciler givenlik dnlemleri konusunda ise siklikla multisektérel iletisim
konularini ve kullanilan ekipmanlari agiklamistir. Ogrencilerin yiizey arastirmasinda alinmasi
gereken onlemleriise yine saglik ve guivenlik onerileriile ilgili kavramlari kullanarak agikladiklari
belirlenmistir. Buna gore 6grenciler saglik egitimi ve danismanlik konusu icerisinde ekip
dyelerinin saglik éykusunidn alinmasi ve ilk yardim egitimlerinin verilmesi, acil durum eylem
planinin olusturulmasi ve en yakin saglik kuruluslarinin tespiti gibi 6nerilerde bulunmuslardir.
Ayrica koruyucu uygulamalar kapsaminda gerekli asilarin uygulanmasi, yanik kremi ve bocek
kovucu sprey kullanimi ve beslenme kapsaminda ise temiz su ve guvenli gida tiketimine vurgu
yaptiklari saptanmistir. Glvenlik ile ilgili onerilerde ise ekip Uyelerinin egitimi, iletisim, cevresel
etmenlere hazirlik, ekipman ve izinler gibi konular 6n plana ¢ikmistir.

Tablo 5

Ogrencilerin Yiizey Arastirmasinda Alinmasi Gereken Onlemlere Ait Onerileri

Tema Alt Tema Kod
Saglik Egitimi ve Saglik oykisinin alinmasi
Danismanlik Acil saglik durumu planlari

Saglik kuruluslarinin iletisim bilgileri
itk yardim egitimi
Gerekli agilar

Koruyucu uygulamalar Yanik kremi

Saglkile

o ave s Bdcek kovucu sprey/ krem
ilgili oneriler

Kene kontrolu

Beslenme Temiz su temini
Guvenli gida tuketimi

Diger Dinlenme
Riskler konusunda bilgilendirme
Saglik Sigortasi

Ekip Gyelerinin egitimi Boélgedeki yabani hayvanlar

Zehirli bitkiler
Teror tehdidi
Bulasicl hastalik riskleri
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Tema Alt Tema Kod

Giivenlik
onerileri

Olumsuz cografya ve hava kosullari
Guvenlik birimlerinin iletisim bilgileri
Arazide gruplar halinde dolasilmasi
Telsiz kullanimi

. Reflektorll ikaz yelegi

Iletisim Toplanma noktasinin belirlenmesi
Arastirma bagkaninin konumdan haberdar
edilmesi
Arastirma alanlari haritalandirilmasi ve ekip digi
kisilerle paylasilmasi
Yildirim vb. tehlikesine hazirlik
Sinir bolgelerinde mayinli arazi bilgileri

Cevresel Yagisli havalarda dere yataklari ve batakliklardan

uzak durulmasi

Zehirli/ yabani hayvan tehlikesi

Koruyucu kiyafet

Bot

Baret

itk yardim cantasi

Yabani hayvan tehdidine karsi atesli silah

Tepe lambasi

Tirmanma halati

Baston

Kimyasal atiklara karsi koruyucular

4x4 Arazi araci

Yedek yakit

Cekme halati

Akl takviye malzemeleri

Arastirma izin belgesi

Guvenlik gucleri

ilgili muhtarlar

Ozel miilk sahipleri

Avcilar

Askeri bolgeler igin ilgili makamlar

Ekipman

Kurumsal/bireysel izinler

S
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Temalar ve alt temalari en iyi temsil eden bazi 68renci ifadeleri asagida aciklanmistir:

Ekip uyeleri temel ilk yardim egitimi almali ve ilk yardim kiti her zaman hazir
bulundurulmalidir. Engebeli veya kaygan arazilerde dusme riskine karsi dikkatli
olunmali, gerektiginde destek ekipmanlari (tirmanmaipi, baston vb.) kullanitmalidir. (K4)

Arazi kosullarina uygun kiyafetler tercih ettik, 6zellikle araziye uygun ayakkabi ¢ok
onemliydi. (K1)

Daha iyi ekipmanlarin saglanmasi ve butgenin arttirilmasi gerekiyor. (K11)
Arastirmanin saglikli ilerlemesi igin planlama ve koordinasyon ¢cok dnemli. (K14)
Ekipte kimlerin saglik sorunu oldugu, alerjisi oldugu dnceden bilinmeli. (K8)

Ozellikle uzun sireli saha calismalarinda, arastirmacilarin  fiziksel
dayanikliliklarini koruyabilmeleri icin temel saglik dnlemlerinin alinmasi blyuk 6nem
tasimaktadir... Ylzey arastirmalarinda guvenlik 6nlemlerinin  alinmasi, saha
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calismalarinin kesintisiz ve glivenli bir sekilde yurUtulebilmesi acisindan buyidk énem
tasimaktadir. (K12)

Araziye cikmadan dnce kolluk kuvvetlerine, kaymakamulga ve ilgili muhtarliklara
bilgi veriyoruz. Ozel miilk alanlarinda, bahcelerde, tarlalarda calisma yapacaksak bu 6n
bilgilendirme ekibin guvenligi ve arastirmanin seyri acisindan olduk¢a énemli oluyor.
Askeri yasakll bolgelerde ya da terdr tehdidi olan yerlerde de yine kolluk kuvvetlerinin
esliginde araziye cikiyoruz. (K2)

Sonug

Bu calisma, Eskicag Tarihi alaninda yurGtllen ylzey arastirmalarina katilan lisansustu
O0grencilerin saha deneyimlerini kendi anlatimlari Uzerinden degerlendirmeyi amaclamistir.
Elde edilen bulgular, ylzey arastirmalarinin 6g8renciler acisindan yalnizca arkeolojik veri
toplama surecinin bir parcasi olarak gorulmedigini, ayni zamanda akademik gelisimlerini
sekillendiren 6nemli bir deneyim alani olarak algilandigini ortaya koymaktadir. Katiimcilar,
ylUzey arastirmalarinin teorik bilgileri sahada gozlemleme ve degerlendirme imkani sundugunu,
arastirma sureclerine daha yakindan dahil olmalarini sagladigini ve akademik calismalarina
farkli acilardan katki verdigini ifade etmistir. Ozellikle yerlesimlerin, buluntularin ve cografi
cevrenin dogrudan gozlemlenebilmesi, 6grencilerin arastirma konularini daha somut bir
cercevede degerlendirmelerine olanak tanimistir. Bunun yaninda ekip icerisinde yurttulen
calismalar, farkli disiplinlerden arastirmacilarla kurulan etkilesimler ve ortak calisma
deneyimleri, Ogrencilerin akademik c¢evreyi tanimalarina ve arastirma sureclerini daha
yakindan deneyimlemelerine katki saglamistir.

Bununla birlikte arastirma bulgulari, ylzey arastirmalarinin yalnizca kazanimlarla sinirli
bir sire¢ olmadigini da gostermektedir. Katilimcilar zorlu arazi kosullari, iklimsel faktorler,
ekonomik vyetersizlikler, saglik sorunlan ve guvenlik riskleri gibi c¢esitli gucluklerle
karsilastiklarini belirtmistir. Ozellikle bazi kadin 6grencilerin saha calismalarinda yasadiklari
deneyimler, arastirma sUreclerinin fiziksel kosullarin yani sira toplumsal ve kulturel etkenlerden
de bagimsiz degerlendirilemeyecegini gostermektedir.

Sonug olarak, yuzey arastirmalari lisansustu Ogrenciler icin yalnizca teknik bilgi ve
becerilerin edinildigi bir saha faaliyeti degil, arastirma pratiginin farkli boyutlariyla tanindigi bir
surec olarak 6ne ¢ikmaktadir. Bu calisma, ylzey arastirmalarina iliskin 68renci deneyimlerini
merkeze alarak konuya farkli bir perspektiften yaklasmakta ve Eskicag Tarihi alanindaki sinirli
literatire katki sunmaktadir. Bununla birlikte elde edilen bulgularin, arastirmaya katilan
o0grencilerin deneyimleriyle sinirli oldugu géz onidnde bulundurulmalidir. Farkl Gniversiteler,
disiplinler ve arastirma bolgelerini kapsayan ¢calismalarla konunun daha kapsamli bicimde ele
alinmasi gerekmektedir.
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