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Bu arastirma, Japonya, Singapur, Giiney Kore ve Finlandiya'nin ortaokul diizeyindeki gorsel
DOI 10.29299/kefad.1908052 sanatlar Ogretim programlarini, sanat egitiminin tarihsel ve gilincel evrimi baglaminda
karsilagtirmali olarak incelemeyi ve Tiirkiye'deki mevcut Gorsel Sanatlar Dersi Ogretim
Programi'nm1 bu kiiresel perspektif 1siginda degerlendirmeyi amaglamaktadir. 21. yiizyilin
getirdigi dijital donligiim, gorsel kiiltlirliin hakimiyeti ve degisen yetkinlik paradigmalari, sanat
egitiminin geleneksel sinirlarini zorlamakta ve onu teknik bir beceri alan1 olmaktan ¢ikarip,
elestirel diisiinme, estetik duyarlilik ve dijital okuryazarligin kesisim noktasina tagimaktadir.
Nitel arastirma yontemlerinden betimsel ve karsilagtirmali dokiiman analizi deseninde
kurgulanan bu c¢alismada, veri kaynaklari olarak iilkelerin egitim bakanliklar1 tarafindan
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benimsendigini ortaya koymaktadir. Ancak bu hedeflerin hayata gegirilmesinde ciddi "pratik
ayrismalar” tespit edilmistir. Caligsma, Tiirkiye'de sanat egitiminin etkililigini artirmak adina
yapisal reform Onerileri sunarak sona ermektedir.
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Giris
Sanat egitimi, glinlimiiz egitim sistemlerinin en dinamik ve tartismali alanlarindan birini olusturmaktadir
(Buyurgan ve Buyurgan, 2012). Bu arastirma, giincel miifredat reformlar1 1s1ginda gorsel sanatlar 6gretim
programlarinin kiiresel 6l¢ekte nasil sekillendigini ve bu sekillenmenin Tiirkiye baglamindaki yansimalarini
karsilagtirmali bir bakis agisiyla ele almaktadir. Bu boliimde oncelikle sanat egitiminin degisen dogasi ve
aragtirmanin kaynaklandigi problem durumu tartisilmakta, ardindan ¢aligmanin amaci, 6nemi ve kuramsal
cercevesi sunulmaktadir.

21. yiizyiln ilk ceyreginde egitim sistemleri, sanayi toplumunun ihtiyaglarina goére sekillenmis standart
modellerden, bilgi toplumunun gerektirdigi esnek, yaratici ve disiplinler arasi yetkinliklere odaklanan yeni
paradigmalara dogru evrilmektedir. Bu doniisiim siirecinde gorsel sanatlar egitimi, yalnizca estetik bir begeni
olusturma ya da el becerisi kazandirma araci olmaktan ¢ikarak; bireyin kendini ifade etme, karmasik gorsel
diinyay1 anlamlandirma, kiiltiirel kimlik gelistirme ve elestirel diisiinme siireclerini destekleyen stratejik bir
ogrenme alani haline gelmistir. Eisner (2002), sanat egitiminin bireyin zihinsel siire¢lerini doniistiiren,
belirsizlikle basa ¢ikma ve alternatif ¢oziimler tiretme kapasitesini artiran 6zgiin bir "zihin ingas1" siireci
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oldugunu vurgulamaktadir. Ancak giiniimiizde bu insa siireci, dijitallesme ve gorsel kiiltiiriin baskin etkisi
altinda yeniden tanimlanmak zorundadir.

Geleneksel olarak giizel sanatlar ekseninde sekillenen sanat egitimi, Freedman'in (2003) da belirttigi iizere,
ogrencilerin gilinlilk yasamlarinda maruz kaldiklar1 yogun gorsel imge bombardimanini (reklamlar, sosyal
medya, dijital oyunlar, yapay zeka iiriinleri) kapsayacak sekilde genislemektedir. "Gorsel Kiiltiir Sanat
Egitimi" (VCAE) olarak adlandirilan bu yeni yaklasim, sanatin sadece miizede goriilen bir nesne degil, hayatin
iginde tiiketilen ve iretilen bir anlam sistemi oldugunu savunur. Ozellikle 2020 sonrast literatiirde, iiretken
yapay zekd (GenAl), artirilmis gerceklik (AR) ve sanal gergeklik (VR) teknolojilerinin sanat egitimine
entegrasyonu, pedagojik tartismalarin merkezine yerlesmistir.

Problem durumu, tam da bu noktada, teorik idealler ile pratik gerceklikler arasindaki ugurumda ortaya
cikmaktadir. Kiiresel dlgekte egitim politikalari, yaraticilifi ve inovasyonu tesvik eden bir sanat egitimi
vizyonunu (teorik ortaklik) benimserken; bu vizyonun smif ici uygulamalara, ders saatlerine, 6gretmen
yeterliklerine ve degerlendirme sistemlerine yansimasi iilkeden iilkeye biiyiik farkliliklar (pratik ayrismalar)
gostermektedir. Tirkiye baglaminda, Milli Egitim Bakanlig1 tarafindan 2018 yilinda yayimlanan Gorsel
Sanatlar Dersi Ogretim Programi ve son dénemde giindeme gelen "Tiirkiye Yiizyili Maarif Modeli", deger
temelli ve biitiinciil bir egitim felsefesini dngdérmektedir. Ancak alan yazin ve saha gozlemleri, programin
uygulanmasinda yapisal sorunlar yagsandigini, sanat derslerinin akademik siav baskisi altinda ikincil plana
itildigini ve 6lgme-degerlendirme siireclerinin standartlasmadigini1 gostermektedir.

Bu arastirmanin temel amac; egitimde yliksek performans gosteren ve farkli pedagojik gelenekleri temsil eden
Japonya, Singapur, Giiney Kore ve Finlandiya'nin ortaokul diizeyindeki gorsel sanatlar 6gretim programlarini
kargilagtirmali olarak incelemek ve elde edilen bulgular 1s18inda Tirkiye'deki mevcut durumu
degerlendirmektir. Arastirma, sadece ne ogretildigi (igerik) sorusuna degil, nasil 6gretildigi (yontem), nasil
degerlendirildigi (6l¢me) ve hangi kosullarda siirdiiriildiigii (yapisal giivence) sorularina odaklanarak
literatiirdeki boslugu doldurmay1 hedeflemektedir.

Caligma, hakem elestirileri ve literatiirdeki giincel tartismalar dogrultusunda, sanat egitiminin evrimini ii¢
temel eksende ele almaktadir:

1. Gorsel Kiiltiir Okuryazarligi: Sanatin giindelik yasamla iligkisi.
2. Dijitallesme: Yeni medya ve teknolojinin sanatsal iiretime entegrasyonu.
3. Disiplinlerarasilik: Sanatin diger derslerle (STEM, Sosyal Bilimler) etkilesimi.

Bu arastirma, Tiirkiye'de sanat egitiminin niteligini artirmaya yonelik politika Onerileri gelistirirken,
uluslararasi en iyi uygulama orneklerinin yerel baglama nasil uyarlanabilecegine dair kanita dayali bir yol
haritas1 sunmasi bakimindan énem tasimaktadir.

Sanat Egitiminin Evrimi

Sanat egitimi, tarihsel siirecte usta-girak iliskisine dayali zanaat egitiminden, akademik disiplin temelli
yaklagimlara ve oradan da giiniimiiziin gorsel kiiltiir ve teknoloji odakli karmasik yapisina dogru evrilmistir
(Kirisoglu, 2015; San, 2010). Bu evrimi anlamak, incelenen iilkelerin miifredat tercihlerini analiz etmek i¢in
elzemdir.

Disiplin Tabanlh Sanat Egitiminden (DBAE) Gorsel Kiiltiire (VCAE)

20. ylizyilin son ¢eyreginde, 6zellikle ABD merkezli olarak gelisen Disiplin Tabanli Sanat Egitimi (DBAE -
Discipline-Based Art Education), sanat egitimini dort temel disiplin iizerine insa etmistir: Sanat Uretimi, Sanat
Tarihi, Sanat Elestirisi ve Estetik. Bu yaklagim, sanatin bos zaman aktivitesi olarak goriilmesine kars1 bir tepki
olarak dogmus ve sanati akademik bir disiplin olarak mesrulastirmay1 amaglamistir (Eisner, 2002). Ancak 21.
ylizyila girerken, DBAEmin sadece yliksek sanat (miize sanati) odakli yapisi, 0grencilerin gercek yasam
deneyimleriyle ortiismemeye baglamigtir. Freedman (2003) ve Duncum (2009), sanat egitiminin sinirlarinin
genisletilerek "Gorsel Kiiltiir Sanat Egitimi"ne (VCAE) doniistiiriilmesi gerektigini savunmuslardir. VCAE,
poptiler kiiltiirii, kitle iletisim araglarini, reklamlari, dijital imgeleri ve tasarim iirlinlerini de inceleme nesnesi
olarak kabul eder (Tavin ve Anderson, 2003). Bu yaklasimda amag, 6grencinin sadece giizel olan1 takdir etmesi
degil; gorsel imgelerin toplumsal, politik ve ekonomik baglamlarini elestirel bir gozle ¢oziimleyebilmesidir.

Incelenen iilkelerin miifredatlarinda bu gegisin izleri goriilmektedir. Ornegin, Finlandiya ve Singapur
miifredatlarinda medya okuryazarligi ve gorsel iletisim, geleneksel resim ve heykelin Oniline gegmeye
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baglamistir. Bu teorik zemin, aragtirmanin analiz kriterlerinden biri olan gorsel kiiltiir ve dijital medya
boyutunun temelini olusturmaktadir.

Dijitallesme ve Post-Dijital Sanat Pedagojisi

Dijital teknolojilerin sanat egitimine entegrasyonu, basitce bilgisayar destekli tasarim yapmanin Otesine
gecmistir. Peppler ve Kafai (2007), dijital iiretimin (kodlama, remix, dijital kolaj) gencler icin yeni bir
okuryazarlik tiirii oldugunu belirtmektedir. 2015-2025 doénemi literatiirii, "Post-Dijital" bir pedagojiden
bahsetmektedir; burada dijital araglar artik yeni degil, sanatsal ifadenin dogal ve ayrilmaz bir parcasidir. Yapay
zekd (Al) destekli gorsel iiretim araglarinin (Midjourney, DALL-E vb.) yayginlasmasi, sanat egitiminde
yazarlik, 6zgiinliik ve yaraticilik kavramlarinin yeniden sorgulanmasina neden olmustur (Paris ve Hay, 2020).
Teorik cerceve, miifredatlarin bu teknolojik dontisiimii nasil karsiladigini incelemekte ve teknolojinin sadece
bir ara¢ olarak m1 goriilmekte, yoksa sanatsal diisiinmenin bir ortami olarak m1 ele alinmakta olduguna 6zel
olarak odaklanmaktadir.

Biitiinciil Egitim ve Disiplinlerarasilik (STEAM)

Sanat egitiminin evrimindeki {igiincii biiyiik dalga, sanatin diger disiplinlerle entegrasyonudur. Fen, teknoloji,
miihendislik ve matematige sanatin (Arts) eklenmesiyle olusan STEAM yaklagimi, yaraticiligin inovasyon
siireglerindeki roliinii vurgular (OECD, 2019; Trilling ve Fadel, 2009). Bu yaklasim, Tiirkiye'nin Maarif
Modelindeki kalp ve zihin biitiinliigii ilkesiyle ve Finlandiya'nin "Olgu Temelli Ogrenme" yaklagimiyla teorik
bir yakinlik i¢indedir. Biitiinciil yaklasim, sanat egitimini 6grencinin duygusal, sosyal ve biligsel gelisimini
destekleyen bir iyi olma hali araci olarak konumlandirir.

Yontem

Bu béliimde arastirmanin deseni, ¢aligma grubu, veri toplama siireci ve araglari ile verilerin analiz yontemi
sirastyla aciklanmaktadir. Calismanin nitel bir karsilagtirmali durum c¢alismasi olarak kurgulanmasinin
gerekceleri ortaya konulmakta, izlenen sistematik adimlar seffaf bigimde raporlanmaktadir. Bu sayede
arastirmanin gegerlik ve giivenirliginin okuyucu tarafindan degerlendirilebilmesi amaglanmaktadir.

Desen

Bu arastirma, nitel arastirma paradigmasi ¢ercevesinde karsilagtirmali durum c¢aligmasi deseniyle
yiirttilmistiir. Karsilagtirmali durum ¢aligmasi, birden fazla baglami veya sistemi belirli boyutlar agisindan
yan yana ele alarak benzerlikleri ve farkliliklar1 derinlemesine betimlemeyi amaglayan bir nitel aragtirma
yaklagimidir (Yin, 2018). Bu desen, farkli {ilkelerin gorsel sanatlar 6gretim programlarint biitlinciil ve
sistematik bigimde karsilastirmaya imkan tanidigindan tercih edilmistir (Bray, Adamson ve Mason, 2014;
Phillips ve Schweisfurth, 2014; Ultanir, 2000).

Arastirmada analiz c¢ergevesi olarak Bray ve Thomas'm (1995) kiip modeli benimsenmistir. Model; analizi
yalnizca ulusal diizeyle sinirli tutmayip egitim amaglari, miifredat icerigi ve uygulama stratejileri gibi alt
boyutlarda derinlestirmeye olanak saglamaktadir. Bu sayede lilkeler arasi karsilastirma hem makro (sistem)
hem de mikro (program igerigi) diizeyde gerceklestirilebilmistir.

Calisma Grubu

Arastirmanin ¢alisma grubu, amach 6rnekleme yontemiyle belirlenen bes iilkeyi kapsamaktadir: Japonya,
Singapur, Giiney Kore, Finlandiya ve Tiirkiye. Amacglh 6rnekleme; arastirma problemine iliskin zengin ve
derinlemesine bilgi sunabilecek durumlarin bilerek ve gerekgelendirilerek secilmesini ifade etmektedir
(Patton, 2002). Bu iilkelerin se¢ciminde asagidaki dlgiitler belirleyici olmustur:

1. PISA ve TIMSS Basarisi: Japonya, Singapur, Giiney Kore ve Finlandiya, uluslararasi
degerlendirmelerde siirekli olarak iist siralarda yer almakta; egitim sistemlerinin etkililigi uluslararasi
diizeyde kabul gérmektedir.

2. Farkli Egitim Felsefeleri: Orneklem, Asya'nin disiplin ve smav odakl "Konfiigyiis¢ii Kiiltiir Miras1"
gelenegi ile Avrupa'nin 6grenci merkezli ve esitlik¢i "Nordic Modeli"ni es zamanl temsil etmektedir.
Tiirkiye ise hem Dogu hem de Bati etkilerini biinyesinde barindiran 6zgiin bir yapiya sahip olmasi
nedeniyle karsilastirmali bir referans noktasi islevi gérmektedir.

3. Giincel Reformlar: Segilen tiim {ilkeler, 2015-2025 déneminde gorsel sanatlar 6gretim programlarinda
kapsamli yenileme ve giincelleme ¢aligmalar yiiriitmiistiir.
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Verilerin Toplanma Siireci

Arastirmanin veri toplama siireci, 2025 yilinin Eylill ve Ekim aylarin1 kapsayan yaklasik alt1 haftalik bir
donemde sistematik bicimde yiiriitiilmiistiir. Bu siirecte, incelenen bes iilkenin (Japonya, Singapur, Giiney
Kore, Finlandiya ve Tiirkiye) ilgili egitim bakanliklarinin ve resmi kurumlariin (Japonya Egitim, Kiiltiir,
Spor, Bilim ve Teknoloji Bakanligi [MEXT], Singapur Milli Egitim Bakanligi, Giiney Kore Milli Egitim
Bakanligi, Finlandiya Ulusal Egitim Ajansi, Tiirkiye Milli Egitim Bakanligl) kurumsal internet siteleri
taranarak, her iilkenin en gilincel ve yliriirliikte olan resmi gorsel sanatlar 6gretim programi belgelerine
erigilmistir. Belgelerin giincelligini ve resmiyetini teyit etmek amaciyla her dokiiman, ilgili kurumun resmi
yayin tarihiyle karsilastirilmis; erisim tarihleri kayit altina alinarak kaynakcada belirtilmistir. Dokiiman
seciminde, ortaokul (alt ortadgretim) diizeyine 6zgii, giincel ve kurumsal olarak onaylanmig resmi metin olma
oOlgiitii esas alinmig; taslak, tavsiye niteligindeki veya giincelligini yitirmis belgeler kapsam disinda
birakilmistir.

Arastirmanin bazi simirliliklari bulunmaktadir. Oncelikle calisma dokiiman analizi desenine dayandigindan,
resmi miifredat metinlerinde ifade edilen “Ongoriilen” miifredati yansitmakta; sinif i¢i uygulamalara, 6gretmen
davranislarina veya dgrenci deneyimlerine iliskin “yasanan” miifredat verilerini icermemektedir. ikinci olarak,
incelenen dokiimanlarm bir kismi orijinal dilinden (Japonca, Korece, Fince) resmi Ingilizce gevirileri
lizerinden analiz edilmis olup, ¢eviri siirecinde bazi kiiltiirel ve dilsel niianslarin tam olarak yansitilamamis
olma ihtimali bulunmaktadir. Son olarak, arastirma bes lilkeyle sinirli tutuldugundan bulgularin istatistiksel
genellenebilirligi bulunmamakta; bulgular, benzer baglamlar icin analitik genelleme cercevesinde
degerlendirilmelidir.

Veri Toplama Araglari

Aragtirmanin temel veri toplama yontemi dokiiman incelemesidir. Dokiiman incelemesi; arastiriimasi
hedeflenen olgu veya olaylar hakkinda bilgi iceren yazili materyallerin sistematik bi¢cimde incelenmesi,
siniflandirilmast ve yorumlanmasi siirecidir (Bowen, 2009; Creswell, 2013; Merriam, 2013; Yildirim ve
Simsek, 2021). Resmi 6gretim programlari, kendi baglamlar i¢inde iiretilmis birincil kaynaklar oldugundan
veri glivenilirligi agisindan tstiinliik tasimaktadir.

Incelenen temel dokiimanlar sunlardir:

Tablo 1
Arastirmada Faydalanilan Temel Dokiimanlar
Ulke Dokiiman Yil
Japonya MEXT Ulusal Miifredat Standartlar1 (Course of Study) 2017
Singapur Alt Ortadgretim Sanat Miifredati (Lower Secondary Art Syllabus) 2024
Giiney Kore Revize Edilmis Ulusal Miifredat (Revised National Curriculum) 2015,
2022
Finlandiya Temel Egitim Ulusal Cekirdek Miifredati (National Core Curriculum for Basic 2014
Education)
Tiirkiye Gorsel Sanatlar Dersi Ogretim Programi; Tiirkiye Yiizyili Maarif Modeli Cergeve 2018,
Metni 2023

Tablo 1'de goriildiigii iizere, arastirmanin veri tabanini bes {ilkenin ilgili egitim bakanliklari tarafindan resmi
olarak yayimlanmis ve halihazirda yiiriirliikkte olan giincel miifredat belgeleri olusturmaktadir; bu durum,
incelenen programlarin tamaminin tilkelerin resmi egitim politikalarini yansitan birincil kaynaklar oldugunu
gostermektedir.

Veri ¢esitliligini ve gecerliligi artirmak amaciyla yalnizca gretim programlartyla sinirh kalinmamais; 6gretmen
kilavuz kitaplar1 ve bakanliklarin egitim strateji belgeleri de veri kaynagi olarak kullanilmistir. Bu belgelerin
programa iligkin uygulama boyutunu yansitmasi, analiz derinligini artirmistir.
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Analizin sistematik yiiriitiilmesi amaciyla aragtirmaci tarafindan dokiiman analiz formu gelistirilmistir. Bu
form; iilke bilgileri, dokiiman tiirii ve yili, alt1 temaya iliskin igerik notlar1 ile dogrudan alint1 alanlarindan
olusmaktadir. Form, her dokiiman icin ayr1 ayr1 doldurulmus ve karsilastirmali tablolar bu formlar tizerinden
olusturulmustur.

Gelistirilen dokiiman analiz formunun gegerlik ve giivenirligini saglamak amaciyla ¢esitli 6nlemler alinmistir.
Kapsam gegerligi i¢in form, gorsel sanatlar egitimi alaninda uzman bir akademisyenin goriisiine sunulmus ve
gelen doniitler dogrultusunda gerekli diizeltmeler yapilmistir. Giivenirlik agisindan ise kodlama yapisi ve
temalar bagimsiz bir ikinci arastirmaci tarafindan da degerlendirilmis; Miles ve Huberman'in (1994)
formiiliiyle hesaplanan kodlayicilar aras1 uyum yiizdesi %90'1n iizerinde bulunarak, formun tutarli ve giivenilir
bigimde uygulandig teyit edilmistir.

Verilerin Analizi

Verilerin analizi, Miles ve Huberman'in (1994) 0Onerdigi etkilesimli analiz modeli kullanilarak
gergeklestirilmistir. Bu model; (1) verilerin toplanmasi, (2) verilerin yogunlastirilmasi, (3) verilerin
gorsellestirilmesi ve (4) sonug ¢ikarma/teyit etme asamalarindan olugmaktadir.

Analiz siirecinde MAXQDA Analytics Pro 2020 yazilimi araciliiyla tiimdengelimsel ve tlimevarimsal
kodlama yaklasimlari birlikte ise kosulmustur:

1. Birinci Dongii Kodlama (Ag¢ik Kodlama): Program metinleri satir satir okunarak gorsel sanatlar
egitimiyle iligkili anahtar kavramlar (6rn. yaraticilik, estetik, dijital, kiiltlirel miras) tespit edilmistir.

2. Ikinci Déngii Kodlama (Eksenel Kodlama): ilk asamada iiretilen kodlar, arastirma sorular1 ve teorik
cerceve dogrultusunda kategoriler altinda birlestirilmistir. Ornegin; tablet kullanimi, yapay zeka ve
fotograf diizenleme kodlar1 "Dijital Medya Entegrasyonu" temasi altinda kiimelenmistir.

3. Secici Kodlama (Tematik Analiz): Kategoriler arasi iliskiler belirlenerek karsilastirmali analize imkéan
veren alt1 ana tema olusturulmustur: (1) Amaglar ve Felsefe, (2) Icerik Orgiitlenmesi, (3) Ogretim
Yaklasimlari, (4) Gérsel Kiiltiir/Dijitallesme, (5) Olgme-Degerlendirme, (6) Yapisal Unsurlar.

Aragtirmanin bilimsel niteligini artirmak amaciyla Lincoln ve Guba'min (1985) inandiricilik kriterleri
uygulanmigtir:

Cesitleme (Triangulation): Veri ¢esitliligini saglamak i¢in 6gretim programlarina ek olarak 6gretmen kilavuz
kitaplar1 ve bakanlik strateji belgeleri de analize dahil edilmistir.

Uzman Incelemesi: Kodlama yapisi ve temalar, gérsel sanatlar egitimi alaninda uzman bir akademisyen
tarafindan bagimsiz bicimde gozden gecirilmistir. Miles ve Huberman'n (1994) formiiliiyle hesaplanan
kodlayicilar aras1 uyum yiizdesi %90'n lizerinde bulunmus olup bu deger, kodlamanin tutarlilig1 agisindan
yeterli kabul edilmektedir.

Ayrintili Betimleme: Bulgular boliimiinde okuyucunun baglami tam olarak kavrayabilmesi i¢in orijinal
dokiimanlardan dogrudan alintilara genis yer verilmistir.

Teyit Edilebilirlik: Arastirma siirecindeki tiim kararlar, kod kitap¢ig1 ve analiz notlar1 kayit altina alinarak
stirecin seffaflig1 ve izlenebilirligi saglanmustir.

Etik Bildirim

Yapilan bu ¢alismada “Yiiksekogretim Kurumlar1 Bilimsel Aragtirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tiim kurallara uyulmus; yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin
Etigine Aykir1 Eylemler” baslig1 altinda belirtilen eylemlerden hicbiri gerceklestirilmemistir. Arastirma, nitel
arastirma yontemlerinden dokiiman analizi deseninde kurgulanmistir. Calismanin veri kaynaklarimi, ilgili
iilkelerin egitim bakanliklar1 tarafindan yayimlanan ve kamuya acik olan resmi &gretim programlari
olusturmaktadir. TR Dizin (2020) kriterleri ve genel aragtirma etigi ilkeleri dogrultusunda; insan katilimcilarin
yer almadigi, anket, miilakat veya odak grup calismasi gibi tekniklerin kullanilmadigi ve sadece kamuya acik
belgelerin incelendigi bu tiir calismalar, etik kurul onaymdan muaftir. Bu dogrultuda ¢alisma igin etik kurul
iznine ihtiya¢ duyulmamistir. Yazarlar ¢aligmasinin etik kurul iznine tabi olmadigini ve c¢alismanin tiim
stirecinde Committee on Publication Ethics (COPE)' tarafindan belirlenen kurallara uyuldugunu beyan
etmektedir.
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Bulgular

Dokiiman analizi sonucunda elde edilen veriler, alt1 temel tema altinda karsilastirmali olarak sunulmustur.
Bulgular, iilkeler arasindaki teorik benzerlikleri ve uygulama farkliliklarimi somut kanitlarla ortaya
koymaktadir.

Program Amaglari ve Felsefi Yonelimler

Incelenen tiim iilkelerde gorsel sanatlar egitimi, dgrencinin biitiinciil gelisimini hedefleyen temel bir alan
olarak konumlandirilmistir. Ancak bu hedefin felsefi temeli iilkeden iilkeye degismektedir.

Tablo 2

Goérsel Sanatlar Ogretim Programlarinin Amaglart ve Felsefi Yonelimlerinin Karsilastirilmasi

Ulke Temel Felsefe Program Amagclarmin Odak Noktasi
(Anahtar Kavramlar)
Japonya Kansei (Duyarlik) & Ikiru Chikara ~ Sanati sevme tutumu gelistirmek,
(Yasama Sevinci/Giicii) estetik duygular1 zenginlestirmek,
"Aktif Ogrenme" yoluyla bagimsiz
bireyler yetistirmek.
Singapur 21. Yiizy1l Yetkinlikleri (21CC) "Kendine Giivenen Birey", "Duyarli

Vatandas". Gorsel sorgulama
(Visual Inquiry) ve gorsel iletisim
yoluyla anlam {iretmek.
Giiney Kore Hongik Ingan (Insanliga Fayda) & "Estetik Duyarlilik" (Aesthetic
Kapsayici Yaraticilik Sensibility) ve "Yaratict Diisiinme"
yetkinliklerini gelistirmek. Dijital
ve ekolojik doniisiime uyum.
Finlandiya Biitiinciil Iyi Olma (Well-being) &  Kimlik insasu, kiiltiirel yetkinlik,
Transversal Yetkinlikler empati ve siirdiiriilebilir bir gelecek
i¢in "olgu temelli" (phenomenon-
based) 6grenme.

Tiirkiye Maarif Modeli (Erdem-Deger- Kiiltiirel mirasi aktarmak, estetik
Eylem) biling gelistirmek, sanat yoluyla
kendini ifade etmek. "Kalp ve zihin
bitlinliigi".

Tablo 2'de sunulan karsilagtirma, incelenen iilkelerin program amaglarini sekillendiren felsefi zeminin
cesitlilik gosterdigini ortaya koymaktadir.

Japonya'nin 2017 yilinda revize edilen Miifredat Standartlari, sanat egitimini Ikiru Chikara (Yasama
Gicii/Sevinci) kavrami {izerine insa eder. MEXT dokiimanlarinda bu durum soyle ifade edilmektedir: "Sanati
seven bir tutum gelistirmek, yagami estetik duygularla zenginlestirmek ve sanatsal ifade yoluyla iletisim kurma
becerilerini artirmak". Burada vurgu, teknik miikemmeliyetten ziyade, Ogrencinin igsel diinyasinin ve
duyarliligimin (Kansei) gelisimidir.

Singapur'un 2024 Sanat Miifredati ise daha pragmatik ve ¢ikt1 odaklidir. Sanat, bir gorsel dil olarak tanimlanir.
Programin amaci, dgrencilerin "gdrsel olarak iletisim kurmalarini ve toplumla/kiiltiirle bag kurarak anlam
iiretmelerini saglamak" olarak belirlenmistir. Bu yaklagim, sanat egitimini dogrudan 21. yilizy1l becerileriyle
(iletisim, elestirel diistinme) iliskilendirir.

Giiney Kore'nin 2022 Revize Miifredati, "Estetik Duyarlilik" (Gamseong Yeokryang) kavramim temel bir
yetkinlik olarak tanimlar. Bakanlik metninde bu yetkinlik, "¢esitli sanat ve kiiltiir eserlerini anlayarak yagsamin
degerini ve giizelligini kesfetme ve bagkalariyla empati kurma yetenegi" olarak agiklanir. Bu, sanatin sosyal
ve duygusal boyutunu 6ne ¢ikaran giiglii bir teorik durustur.

Finlandiya'da sanat egitimi, disiplinleraras1 yetkinlikler ¢ergevesinde ele alimir. 2014 Miifredati, sanatin
"6grencilerin kisisel kimliklerini insa etmelerine ve kiiltiirel gesitliligi anlamalarina" hizmet ettigini belirtir.
Odak noktasi, bireyin iyi olma hali ve siirdiiriilebilir bir yasam tarz1 gelistirmesidir. Tiirkiye'de ise Maarif
Modeli ile desteklenen program, yerel ve evrensel degerleri sentezlemeyi amaglar. "Kiiltlirel miras" vurgusu
oldukga giicliidiir.
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Ancak karsilastirmali analiz, diger iilkelerin amaclarinda gelecek yetkinlikleri ve dijital uyum vurgusunun
daha baskin oldugunu, Tiirkiye'de ise mirasin korunmasi yoniiniin agir bastigini gostermektedir.

Icerik Orgiitlenmesi ve Ogrenme Alanlar

Icerigin yapilanma bigimi, iilkelerin sanata yiikledigi anlam1 yansitmaktadir.

Tablo 3
Icerik Orgiitlenmesi ve Ogrenme Alanlarimn Karsilastirilmast

Ulke Icerik Yapis1 / Ogrenme Alanlart Yapisal Mantik

Japonya A. Ifade (Expression) B. Uretim ve elestiri dengesi.
Takdir/Begeni (Appreciation) Geleneksel el sanatlarina (crafts)

0zel vurgu.

Singapur 1. Algila (Perceive) 2. Iletisim Kur ~ Dogrusal bir akis: Gérseli Gor —
(Communicate) 3. Takdir Et Ifade Et — Degerlendir.
(Appreciate)

Giiney Kore 1. Deneyim (Experience) 2. Ifade "Deneyim" alan1 6zgiindiir;
(Expression) 3. Takdir iiretimden 6nce duyusal etkilesimi
(Appreciation) sart kosar.

Finlandiya Entegre Modiiller (Benim Disiplin smirlart esnektir. Konular
imgelerim, Cevre imgeleri, Medya  "olgu" (phenomenon) temelli
imgeleri) segilir.

Tiirkiye Tematik Yaklagim (Ilkogretim Ogrenme alanlari yerine bilgi,

Temalar1: Hayat ve Sanat, Sanatin
Gorsel Dili, Sanatcilar ve Eserleri
vb. / Ortadgretim Temalari: Sanata
Bakis, Cizgiden Boyuta, Zamanin

beceri ve erdem-deger-eylem
¢ergevesinin biitiinlesik sunuldugu
tema temelli yapiya gecilmistir.
Sanatsal iiretim siireci, kiiltiir ve

Izinde Sanat, Sanat ve Teknoloji teknoloji odakli bu temalar
Evreni) etrafinda sekillenir.

Tablo 3'te goriildiigii tizere, iilkelerin igerik Orgiitlenme bicimleri, sanata yiikledikleri anlami yansitacak
sekilde birbirinden ayrismaktadir.

Giiney Kore'nin "Deneyim" alani, 6grencinin sanat iiretimine gegmeden Once ¢evresini, dogay1 ve kiiltiirel
nesneleri duyusal olarak algilamasimi zorunlu kilar. Bu, dogrudan Dewey'ci "Deneyim olarak Sanat"
felsefesine atif yapar. Singapur'un "Algila-iletisim Kur-Takdir Et" yapisi ise sanat1 bir iletisim siireci olarak
modeller; 6grenci 6nce gorsel veriyi analiz eder, sonra kendi mesajini olusturur.

Finlandiya'da igerik, teknikler (sulu boya, karakalem vb.) iizerinden degil, kavramlar (benlik, ¢evre, medya)
iizerinden yapilandirilmistir. Bu, 6gretmene igerigi belirlemede genis bir 6zerklik tanir. Tiirkiye'de ise
"Kiiltiirel Miras"in ayr bir 6grenme alani olarak belirlenmesi, milli kiiltiir aktarimina verilen dnemi gosterir,
ancak bu alanin diger {iretim alanlariyla ne kadar biitiinlestigi (6rnegin modern bir tasarimda geleneksel motif
kullanimi) uygulamada belirsiz kalabilmektedir.

Ogretim Yaklasimlar1 ve Ogrenme Deneyimlerine iliskin Bulgular
Pedagojik yaklagimlar incelendiginde, "6grenci merkezlilik" ortak payda olsa da yontemler farklilagmaktadir.

Tablo 4

Osretim Yaklasimlar: ve Ogrenme Deneyimlerinin Karsilastirilmast

Ulke Baskin Pedagojik Yaklasim One Cikan Ogrenme Deneyimi

Japonya Aktif Ogrenme (Active Learning) "Grup elestirisi" ve etkilesimli
takdir etkinlikleri.

Singapur Sorgulama Temelli Ogrenme Gorsel Giinliik (Visual Journal)

(Inquiry-Based Learning) kullanimy; siirecin
dokiimantasyonu.
Proje tabanli 6grenme ve toplumla

iligkili sanat projeleri.

Giiney Kore Yetkinlik Tabanli Ogrenme
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Finlandiya Olgu Temelli Ogrenme Disiplinler arasi projeler (6rn. Sanat
(Phenomenon-Based Learning) + Cografya + Tarih).
Tiirkiye Yapilandirmaci Yaklagim (Teoride)  Stiidyo uygulamalar1 ve 6gretmen
merkezli anlatim (Uygulamada
degisken).

Tablo 4'te ozetlendigi iizere, 6grenci merkezlilik ortak bir egilim olmakla birlikte, bu ilkenin smif ici
uygulamaya yansima bic¢imi iilkeden iilkeye farklilasmaktadir.

Japonya, 2017 reformuyla birlikte "Pasif alic1" 6grenci modelinden "Aktif Ogrenen" modeline gecis yapmustir.
Sanat derslerinde Ogrenciler, sadece resim yapmakla kalmaz, birbirlerinin eserlerini "diyalog" yoluyla
elestirirler. Singapur, "Gorsel Giinliik" uygulamasii zorunlu kilar. Bu defterler, 6grencinin sadece bitmis
eserini degil, aragtirma eskiz, deneme-yanilma ve fikir gelistirme siire¢lerini de igerir; bu da sonugtan ¢ok siire¢
odakl1 bir pedagojiyi kanitlar.

Finlandiya'da ise "Olgu Temelli Ogrenme" zorunlulugu vardir. Okullar, yilda en az bir kez farkli derslerin
(Sanat, Fen, Tarih) ortaklasa islendigi disiplinler arasi bir modiil uygulamak zorundadir. Ornegin, "Iklim
Degisikligi" konusu islenirken Fen dersinde veriler toplanir, Sanat dersinde bu veriler gorsellestirilir.
Tiirkiye'de disiplinler arasi ¢aligma 6neri diizeyinde kalirken, Finlandiya'da yapisal bir zorunluluktur.

Gorsel Kiiltiir, Dijital Medya ve Cagdas Sanat Boyutu

Arastirmanin en ¢arpici ayrisma noktalarindan biri dijitallesme konusundadir.

Tablo 5
Gorsel Kiiltiir ve Dijital Medya Entegrasyonu
Ulke Dijital Medya Kullanimi1 Gorsel Kiiltiir Yaklagimi
Japonya Sinirlt / Geleneksel Agirliklt Geleneksel estetik ve doga sevgisi
on planda. Dijital araglar ikincil.
Singapur Sistematik ve Zorunlu "Dijital Medya" ana iiretim

alanlarindan biridir. Reklam analizi,
logo tasarimui, dijital fotograf¢ilik
miifredatin merkezindedir.

Giiney Kore Yiiksek (Al ve Veri Odakli) 2022 Miifredati, "Dijital
Okuryazarlik" ve yapay zeka etigini
sanat derslerine entegre etmistir.

Finlandiya Tam Entegrasyon "Medya Sanatlar1" temel igerik
alanidir. Medya imgelerinin
elestirel analizi (manipiilasyon, gii¢
iligkileri) esastir.

Tiirkiye Gelismekte / Degisken Kazanimlarda yer alir ancak
uygulama donanim ve gretmen
inisiyatifine baghdir.

Tablo 5'te goriildiigii iizere, dijital medya ve gorsel kiiltiiriin miifredata entegrasyon diizeyi, arastirmanin en
belirgin ayrisma noktalarindan birini olusturmaktadir.

Singapur ve Finlandiya, dijital medyay1 ¢agdas sanatin bir "yeni malzemesi" olarak kabul eder. Finlandiya
miifredatinda, 6grencilerin sadece dijital ¢izim yapmasi1 degil, medyadaki gorsellerin nasil manipiile edildigini
anlamalar (gorsel okuryazarlik) beklenir. Giiney Kore, ulusal stratejisi geregi yapay zeka (Al) egitimini sanat
derslerine tagimis, 6grencilerin Al araglariyla etik ve yaratici tiretim yapabilmeleri hedeflenmistir.

Ol¢me ve Degerlendirme Anlayislari

Degerlendirme yaklasimlar, iilkelerin sanata atfettikleri ciddiyeti gostermektedir (Boughton, 2004).
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Tablo 6
Olgme ve Degerlendirme Yaklasimlarimin Karsilastirimast
Ulke Degerlendirme Araci Standartlagma Diizeyi
Singapur Analitik Rubrikler Cok Yiiksek. "Sanatsal Siirecler" ve

"Sanatsal Tepki" i¢in detayli
puanlama anahtarlar1 kullanilir.

Finlandiya Siire¢ Degerlendirme ve Oz- Yiiksek (Esnek). Ogrencinin kendi
Degerlendirme gelisimini degerlendirmesi esastir.
Not verme degil, geri bildirim
(feedback) odaklidur.
Japonya Nitel Gozlem (Ogretmen Kanaati) Orta. Ogretmenin dgrencinin

"tutumunu" ve "hevesini"
gozlemlemesi 6nemlidir.

Giiney Kore Siire¢ ve Uriin Dengesi Yiiksek. Ulusal standartlara dayali
basar1 dlgiitleri belirlenmistir.

Tiirkiye Uriin Dosyas1 ve Gzlem Formu Diisiik/Orta. Genel ilkeler vardir
ancak standart rubrik kullanim1
okuldan okula degisir.

Tablo 6'da goriildiigii {izere, 6lgme ve degerlendirme yaklagimlariin standartlasma diizeyi iilkeden iilkeye
onemli farkliliklar gbstermektedir.

Singapur'da degerlendirme, matematik dersi kadar ciddiye alinir ve standartlastirilmistir (Brookhart, 2013).
Ogrenciler sadece "giizel resim" yaptiklar1 i¢in degil, arastirma siiregleri, fikir gelistirme asamalar1 ve elestirel
yorumlar1 i¢in de puan alirlar. Bu, sanat dersinin akademik statiisiinii gliglendirir. Finlandiya'da ise
degerlendirme, 6grencinin kendi 6grenme siirecini izleyip yonlendirmesine imkan tantyan 6z-degerlendirme
uygulamalariyla desteklenmektedir (Andrade ve Valtcheva, 2009). Tiirkiye'de ise degerlendirme araglarinin
cesitliligi (lirlin dosyasi, dereceli puanlama anahtar1 vb.) onerilse de merkezi bir standartlasma eksikligi, not

vermede 6znelligi artirabilmektedir.

Uygulamadaki Yapisal Unsurlar (Uygulama Giivencesi)

Programin basarisini belirleyen en kritik faktor, kagit lizerindeki programin sinifa girmesini saglayan yapisal
desteklerdir.

Ders Saatlerinin Korunmasi: Giiney Kore'de yasal diizenlemeler, okullarin ders programlarini esnetirken
"Sanat (Miizik/Gorsel Sanatlar) ders saatlerini azaltamayacagini" agikca belirtir. Bu, sanat egitimini akademik
baskilardan koruyan en giiclii yapisal giivencedir.

Ogretmen Ozerkligi: Finlandiya'da dgretmenler yiiksek lisans mezunudur ve miifredat: yerel ihtiyaglara gére
uyarlama konusunda tam yetkiye sahiptir. Bakanlik sadece cerceveyi ¢izer, "nasil" yapilacagina 6gretmen
karar verir.

Simnav Baskisi: Japonya ve Singapur gibi smav odakli sistemlerde, sanat egitimi alt ortadgretim (ortaokul)
seviyesinde zorunlu ve ciddidir, ancak lise gecis sinavlari yaklastikca sanat derslerinin lizerindeki baski
artmaktadir. Tiirkiye'de LGS (Liselere Gegis Sistemi) baskisi, 8. siniflarda sanat derslerinin islevsizlesmesine
veya test ¢cozme saatine donlismesine neden olabilmektedir (Demirel, 2020).

Sonuc¢ ve Tartisma

Bu boliim, bulgulan literatiir 15181nda yorumlayarak "Teorik Ortakliklar" ve "Pratik Ayrigmalar" temasini
derinlestirmektedir.

' non

Incelenen bes iilke de sanat egitimini, 21. yiizyilin gerektirdigi "yaratic1", "esnek" ve "kiiltiirel donaniml"
bireyi yetistirmenin anahtar1 olarak goérmektedir. Eisner'in (2002) "sanatin kazandirdig1 biligsel yetiler" tezi,
tiim miifredatlarin felsefi zemininde yanki bulmaktadir. Ister Japonya'min "Zest for Life" olsun, ister
Tiirkiye'nin "Maarif Modeli", hepsinde sanat, akademik basarinin tesinde, karakter insasi ve insani gelisim
i¢in vazgecilmez goriilmektedir. Bu, kiiresel egitim politikalarinda bir uzlast oldugunu dogrulamaktadir.
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Ancak bu ortak vizyonun uygulamaya dokiilmesinde yollar ayrilmaktadir:

1. Yapisal Giivence vs. Esneklik: Giiney Kore, sanat egitimini korumak i¢in merkezi otoriteyi ve yasalari
kullanirken (ders saati korumasi); Finlandiya "6gretmen profesyonelligine" ve yerel oOzerklige
giivenmektedir. Tiirkiye ise merkezi bir miifredata sahip olmasina ragmen, Kore'deki gibi kat1 koruma
mekanizmalarina veya Finlandiya'daki gibi yiiksek 6gretmen 6zerkligine tam olarak sahip degildir. Bu
durum, Tiirkiye'de uygulama sadakati sorunlarina yol agmaktadir.

2. Gelenek vs. Gelecek: Singapur ve Finlandiya, miifredatlarim hizla dijitallestirerek sanat egitimini
gelecege hazirlarken; Japonya ve Tiirkiye, geleneksel degerleri ve teknikleri koruma refleksini daha
giiclii tutmaktadir. Tiirkiye'nin "Kiiltiirel Miras" vurgusu degerlidir, ancak bu alanin dijjital iiretim
bicimleriyle (6rnegin dijital minyatiir, sanal miize kiiratorliigii) entegre edilememesi, programin
giincelligini zayiflatmaktadir.

3. Degerlendirme Kiiltiirli: Singapur'un rubrik temelli analitik degerlendirmesi, sanatin "6gretilebilir ve
Olciilebilir" bir disiplin oldugunu kanitlarken; Tiirkiye'de degerlendirmenin daha ¢ok yetenege veya
kanaate dayali olmasi, dersin akademik sayginligini zedeleyebilmektedir.

Maarif Modeli, Tiirkiye i¢in giiclii bir teorik sigrama tahtasi sunmaktadir. "Biitiinciil egitim" vurgusu,
Finlandiya'nin yaklagimiyla ortiismektedir. Ancak arastirmanin ortaya koydugu iizere, "iyi bir miifredat" tek
basina yeterli degildir. Kore ornegindeki gibi ders saatlerinin yasal koruma altina alinmasi ve Singapur
ornegindeki gibi siirecin (gorsel giinliikkler) degerlendirilmesi, Tiirkiye'nin teorik vizyonunu pratige dokmesi
i¢in elzemdir.

Bu arastirma, Tiirkiye'deki gorsel sanatlar Ogretim programinin teorik acgidan uluslararasi standartlart
yakaladigini, ancak uygulama, dlgme-degerlendirme ve yapisal destekler bakimindan gelistirilmesi gereken
yonleri oldugunu ortaya koymustur. Elde edilen bulgular ve karsilagtirmali analizler dogrultusunda su 6neriler
gelistirilmigtir:

1. Yapisal Gilivence Mekanizmasi Olusturulmali: Giiney Kore 6rneginde oldugu gibi, gorsel sanatlar ders
saatlerinin "azaltilamaz" statiiye alinmasi ve LGS gibi simnav donemlerinde dersin isleniginin yasal
giivence altina alinmasi gerekmektedir.

2. Siire¢ Odakli ve Standart Degerlendirme: Singapur modelindeki gibi, 6grencilerin sadece sonug
triinlerini degil, arastirma ve dlgliinme siireclerini de igeren "gdrsel giinlik" kullanimi
yayginlastirilmalr; ulusal diizeyde standartlastirilmis analitik rubrikler gelistirilmelidir.

3. Dijital ve Gorsel Kiiltlir Entegrasyonu: "Gorsel kiiltiir" ve "dijital sanatlar", se¢meli veya ek bir konu
olmaktan ¢ikarilip, Finlandiya miifredatinda oldugu gibi ana programin merkezine yerlestirilmelidir.
Ogrencilerin yapay zeka araglarimi etik ve yaratici kullanmalarina yonelik kazammlar eklenmelidir.

4. Disiplinler Aras1 Modiil Zorunlulugu: Finlandiya'daki "Olgu Temelli Ogrenme" yaklasimina benzer
sekilde, her donem en az bir "Disiplinler Aras1 Sanat Projesi" (6rnegin Fen Bilimleri ile "Biyomimikri
Tasarimi") zorunlu hale getirilmelidir.

5. Ogretmen Egitimi ve Destek: Ogretmenlerin miifredat uygulayicisi roliinden miifredat tasarimcisi
roliine gecebilmeleri icin, dijital pedagojiler ve ¢cagdas sanat uygulamalar1 konusunda siirekli mesleki
gelisim (hizmet ici egitim) programlar diizenlenmelidir.

Tiirkiye, zengin kiiltlirel mirasin1 21. ylizyilin dijital ve yaratici yetkinlikleriyle harmanlayarak, kendi 6zgiin
ve gliclii sanat egitimi modelini olusturma potansiyeline sahiptir. Bunun yolu, teorik ortakliklar1 benimserken,
pratik ayrismalari bilingli yapisal reformlarla gidermekten gegmektedir.

Yazar Katkilari :Bu ¢alisma, yazarlarin ortak tiriiniidiir. 1. yazar %50, 2. yazar %50 oraninda katkida
bulunmustur.
Etik Kurul Bilgisi : TR Dizin (2020) kriterleri ve genel arastirma etigi ilkeleri dogrultusunda; insan

katilimcilarin yer almadigi, anket, miilakat veya odak grup ¢alismasi gibi tekniklerin kullanilmadig1 ve sadece kamuya
acik belgelerin incelendigi bu tiir ¢aligmalar, etik kurul onayindan muaftir. Bu dogrultuda ¢aligma igin etik kurul iznine
ihtiya¢ duyulmamaistir

Cikar Catismasi : Yazarlar, bu ¢aligma kapsaminda herhangi bir kurum, kurulus veya kisi ile ¢ikar
catismas1 bulunmadigini beyan ederler.
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Veri Erisilebilirligi : Bu aragtirmada kullanilan veriler, Japonya, Singapur, Giiney Kore, Finlandiya ve
Tiirkiye egitim bakanliklarinin resmi web siteleri iizerinden kamuya agik olarak erisilebilen &gretim programi
dokiimanlarindan olusmaktadir. ilgili belgelere makale kaynakgasinda yer alan baglantilar araciligiyla erisilebilir.
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Introduction

Art education constitutes one of the most dynamic and contested areas of contemporary education systems
(Buyurgan & Buyurgan, 2012). Drawing on current curriculum reforms, this study addresses how visual arts
curricula are being shaped on a global scale and what this shaping reflects for the Turkish context, approached
from a comparative perspective. This section first discusses the changing nature of art education and the
problem underlying the study, and then presents the study's purpose, significance, and theoretical framework.

In the first quarter of the 21st century, education systems are evolving away from the standardized models
shaped by the needs of industrial society and toward new paradigms centered on the flexible, creative, and
interdisciplinary competencies required by the knowledge society. In this process of transformation, visual arts
education has ceased to be merely a means of cultivating aesthetic taste or manual skill; it has become a
strategic domain of learning that supports self-expression, the interpretation of an increasingly complex visual
world, the development of cultural identity, and critical thinking. Eisner (2002) emphasizes that art education
is a distinctive process of “mind-making” that transforms the individual's cognitive processes and enhances
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the capacity to cope with ambiguity and generate alternative solutions. Today, however, this process of mind-
making must be redefined under the dominant influence of digitalization and visual culture.

Traditionally centered on the fine arts, art education, as Freedman (2003) notes, is expanding to encompass
the intense bombardment of visual imagery (advertising, social media, digital games, artificial-intelligence-
generated products) that students are exposed to in their daily lives. This new approach, termed “Visual Culture
Art Education” (VCAE), holds that art is not merely an object viewed in a museum but a system of meaning
that is consumed and produced within everyday life. Particularly in the post-2020 literature, the integration of
generative artificial intelligence (GenAl), augmented reality (AR), and virtual reality (VR) technologies into
art education has moved to the center of pedagogical debate.

The problem underlying this study emerges precisely at this point, in the gap between theoretical ideals and
practical realities. While education policies worldwide are converging on a vision of art education that fosters
creativity and innovation (theoretical convergence), the way this vision is reflected in classroom practice,
instructional hours, teacher competencies, and assessment systems vary considerably from country to country
(practical divergence). In the Turkish context, the Visual Arts Curriculum published by the Ministry of
National Education in 2018 and the more recently introduced “Tiirkiye Century Maarif Model” both envisage
a value-based and holistic educational philosophy. Yet the literature and field observations indicate that
structural problems persist in the implementation of the curriculum, that art lessons are relegated to secondary
status under the pressure of academic examinations, and that assessment and evaluation processes remain
unstandardized

The main purpose of this study is to comparatively examine the secondary-school-level visual arts curricula of
Japan, Singapore, South Korea, and Finland — countries that display high performance in education and
represent differing pedagogical traditions — and to evaluate the current situation in Tiirkiye in light of the
findings obtained. The study aims to fill a gap in the literature by focusing not only on what is taught (content),
but also on how it is taught (method), how it is assessed (evaluation), and under what conditions it is sustained
(structural safeguards).

In line with peer feedback and current debates in the literature, the study examines the evolution of art
education along three main axes:

1. Visual Culture Literacy: the relationship of art to everyday life.
2. Digitalization: the integration of new media and technology into artistic production.
3. Interdisciplinarity: the interaction of art with other subjects (STEM, the social sciences).

This study is significant in that, while developing policy recommendations aimed at improving the quality of
art education in Tiirkiye, it offers an evidence-based roadmap for how international best-practice examples can
be adapted to the local context.

The Evolution of Art Education

Historically, art education has evolved from craft-based instruction rooted in the master—apprentice
relationship, through academically grounded, discipline-based approaches, to today's complex structure
centered on visual culture and technology (Kirisoglu, 2015; San, 2010). Understanding this evolution is
essential for analyzing the curricular choices of the countries examined.

From Discipline-Based Art Education (DBAE) to Visual Culture (VCAE)

In the last quarter of the 20th century, Discipline-Based Art Education (DBAE), which developed primarily in
the United States, built art education on four core disciplines: art production, art history, art criticism, and
aesthetics. This approach emerged as a reaction against the view of art as a leisure-time activity and aimed to
legitimize art as an academic discipline (Eisner, 2002). However, as the 21st century approached, DBAE's
exclusive focus on “high art” (museum art) began to lose touch with students' real-life experiences. Freedman
(2003) and Duncum (2009) argued that the boundaries of art education needed to be expanded into “Visual
Culture Art Education” (VCAE). VCAE treats popular culture, mass media, advertising, digital imagery, and
design products as legitimate objects of study (Tavin & Anderson, 2003). The aim of this approach is not
merely for students to appreciate what is beautiful, but for them to be able to critically analyze the social,
political, and economic contexts of visual images.
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Traces of this transition are visible in the curricula of the countries examined. In Finland and Singapore's
curricula, for example, media literacy and visual communication have begun to take precedence over
traditional drawing and sculpture. This theoretical ground underlies one of the study's analytical criteria: the
dimension of visual culture and digital media.

Digitalization and Post-Digital Art Pedagogy

The integration of digital technology into art education has moved well beyond simple computer-aided design.
Peppler and Kafai (2007) note that digital production (coding, remixing, digital collage) constitutes a new form
of literacy for young people. The 2015-2025 literature refers to a “post-digital” pedagogy, in which digital
tools are no longer novel but a natural, inseparable part of artistic expression. The spread of Al-assisted visual
production tools (Midjourney, DALL-E, and the like) has prompted a re-examination of authorship, originality,
and creativity in art education (Paris & Hay, 2020). The theoretical framework specifically examines how
curricula respond to this technological shift, and whether technology is treated merely as a tool or as a medium
for artistic thinking in its own right.

Holistic Education and Interdisciplinarity (STEAM)

The third major wave in the evolution of art education is the integration of art with other disciplines. The
STEAM approach, formed by adding the Arts to Science, Technology, Engineering, and Mathematics,
emphasizes the role of creativity in innovation processes (OECD, 2019; Trilling & Fadel, 2009). This approach
shows a close theoretical affinity with the principle of “heart-and-mind integrity” in Tiirkiye's Maarif Model
and with Finland's “phenomenon-based learning” approach. The holistic approach positions art education as a
means of supporting students' emotional, social, and cognitive well-being.

Method

This section explains, in turn, the design, study group, data collection process and tools, and data analysis
method of the research. The rationale for structuring the study as a qualitative comparative case study is
presented, and the systematic steps followed are reported transparently, so that readers can evaluate the validity
and reliability of the research.

Research Design

This research was conducted using comparative case study design within the qualitative research paradigm. A
comparative case study is a qualitative research approach that aims to describe similarities and differences in
depth by examining more than one context or system side by side along specified dimensions (Yin, 2018).
This design was chosen because it allows for a holistic and systematic comparison of the visual arts curricula
of different countries (Bray, Adamson, & Mason, 2014; Phillips & Schweisfurth, 2014; Ultanir, 2000).

Bray and Thomas's (1995) cube model was adopted as the analytical framework for the study. The model
allows the analysis to be deepened beyond the national level alone, into sub-dimensions such as educational
aims, curriculum content, and implementation strategies. This allows cross-country comparison to be carried
out at both the macro (system) and micro (program content) levels.

Study Group

The study group comprises five countries selected through purposive sampling: Japan, Singapore, South
Korea, Finland, and Tiirkiye. Purposive sampling refers to the deliberate, reasoned selection of cases that can
provide rich and in-depth information relevant to the research problem (Patton, 2002). The following criteria
were decisive in selecting these countries:

1. PISA and TIMSS performance: Japan, Singapore, South Korea, and Finland consistently rank near the
top in international assessments, and the effectiveness of their education systems is internationally
recognized.

2. Differing educational philosophies: the sample simultaneously represents Asia's discipline- and
examination-oriented “Confucian Heritage Culture” tradition and Europe's student-centered,
egalitarian “Nordic Model.” Tiirkiye, having a distinctive structure that embodies both Eastern and
Western influences, serves as a comparative reference point.

3. Recent reforms: all of the selected countries carried out comprehensive renewal and updating efforts
to their visual arts curricula between 2015 and 2025.
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Data Collection Process

Data collection for the study was carried out systematically over a period of approximately six weeks, spanning
September and October 2025. During this process, the institutional websites of the relevant ministries of
education and official bodies of the five countries examined (the Ministry of Education, Culture, Sports,
Science and Technology [MEXT]; the Ministry of Education, Singapore; the Ministry of Education of the
Republic of Korea; the Finnish National Agency for Education; and the Turkish Ministry of National
Education) were searched to access each country's most current, currently in-force official visual arts
curriculum documents. To confirm the currency and official status of the documents, each was cross-checked
against the relevant institution's official publication date; access dates were recorded and are indicated in the
reference list. Document selection was based on the criterion of being an official text specific to the lower-
secondary level that was current and institutionally endorsed; drafts, advisory documents, or documents that
had lapsed in currency were excluded from the scope.

The study has several limitations. First, because it is based on a document analysis design, it reflects the
“intended” curriculum as expressed in official curriculum texts, rather than “enacted” curriculum data
concerning classroom practice, teacher behavior, or student experience. Second, some of the documents
examined were analyzed through their official English translations rather than their original languages
(Japanese, Korean, Finnish), and it is possible that certain cultural and linguistic nuances were not fully
captured in the translation process. Finally, because the study is limited to five countries, its findings are not
statistically generalizable; they should be evaluated within the framework of analytic generalization for similar
contexts.

Data Collection Tools

The primary data collection method of the study is document review. Document review is the process of
systematically examining, classifying, and interpreting written materials that contain information about the
phenomena or events under investigation (Bowen, 2009; Creswell, 2013; Merriam, 2013; Yildirnim & Simsek,
2021). Because official curricula are primary sources produced within their own contexts, they carry an
advantage in terms of data reliability.

The main documents examined are as follows:

Table 1
Main Documents Used in the Study
Country Document Year
Japan MEXT National Curriculum Standards (Course of Study) 2017
Singapore Lower Secondary Art Syllabus 2024
South Korea Revised National Curriculum 2015,
2022
Finland National Core Curriculum for Basic Education 2014
Tiirkiye Visual Arts Curriculum; Tiirkiye Century Maarif Model Framework Text 2018,
2023

As Table 1 shows, the study's evidence base consists of current curriculum documents officially published,
and currently in force, by the relevant ministries of education of the five countries; this indicates that all of the
programs examined are primary sources reflecting the official education policies of their respective countries.

To increase data diversity and validity, the study was not limited to curricula alone; teacher guidebooks and
ministries’ education strategy documents were also used as data sources. The fact that these documents reflect
the implementation dimension of the curriculum has deepened the analysis.

To ensure the systematic conduct of the analysis, the researcher developed a document analysis form. This
form consists of fields for country information, document type and year, content notes relating to the six
themes, and direct quotation excerpts. The form was completed separately for each document, and the
comparative tables were constructed based on these forms.
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Several measures were taken to establish the validity and reliability of the document analysis form developed
for the study. For content validity, the form was submitted to the opinion of an academic with expertise in
visual arts education, and the necessary revisions were made in line with the feedback received. For reliability,
the coding structure and themes were also independently evaluated by a second researcher; the inter-coder
agreement percentage, calculated using Miles and Huberman's (1994) formula, was found to exceed 90%,
confirming that the form was applied consistently and reliably.

Data Analysis

Data analysis was carried out using the interactive analysis model proposed by Miles and Huberman (1994).
This model consists of the stages of (1) data collection, (2) data condensation, (3) data display, and (4)
conclusion drawing/verification.

During the analysis process, deductive and inductive coding approaches were applied together using
MAXQDA Analytics Pro 2020 software:

1. First-cycle coding (open coding): the curriculum texts were read line by line to identify key concepts
related to visual arts education (e.g., creativity, aesthetics, digital, cultural heritage).

2. Second-cycle coding (axial coding): the codes generated in the first stage were merged into categories
in line with the research questions and the theoretical framework. For example, codes relating to tablet
use, artificial intelligence, and photo editing were clustered under the theme “Digital Media
Integration.”

3. Selective coding (thematic analysis): relationships among categories were identified, generating six
main themes that allow comparative analysis: (1) Aims and Philosophy, (2) Content Organization, (3)
Instructional Approaches, (4) Visual Culture/Digitalization, (5) Assessment and Evaluation, (6)
Structural Elements.

Lincoln and Guba's (1985) trustworthiness criteria were applied to strengthen the scientific rigor of the study:

Triangulation: to ensure data diversity, teacher guidebooks and ministry strategy documents were included
in the analysis in addition to the curricula themselves.

Expert review: the coding structure and themes were independently reviewed by an academic with expertise
in visual arts education. The inter-coder agreement percentage, calculated using Miles and Huberman's (1994)
formula, was found to exceed 90%, a value considered sufficient for coding consistency.

Thick description: extensive direct quotations from the original documents are provided in the Findings
section so that readers can fully grasp the context.

Confirmability: all decisions made during the research process, along with the codebook and analysis notes,
were recorded to ensure the transparency and traceability of the process.

Ethics Statement

In this study, all rules stipulated under the “Higher Education Institutions Scientific Research and Publication
Ethics Directive” were observed; none of the actions specified under the second section of the directive,
“Actions Contrary to Scientific Research and Publication Ethics,” were committed. The research was
structured using the document analysis design, one of the qualitative research methods. The study's data
sources consist of official curricula published by the ministries of education of the respective countries and are
publicly accessible. In line with the TR Index (2020) criteria and general research ethics principles, studies of
this kind do not involve human participants, do not employ techniques such as surveys, interviews, or focus
groups, and examine only publicly available documents — are exempt from ethics committee approval.
Accordingly, ethics committee permission was not required for this study. The authors declare that the study
was not subject to ethics committee approval and that the rules set out by the Committee on Publication Ethics
(COPE) were adhered to throughout the entire research process.

Findings

The data obtained from the document analysis are presented comparatively under six main themes. The
findings provide concrete evidence of both the theoretical similarities and the practical differences among the
countries.
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Aims and Philosophical Orientations

In all of the countries examined, visual arts education is positioned as a core domain aimed at students' holistic
development. However, the philosophical foundation of this aim varies from country to country.

Table 2

Comparison of the Aims and Philosophical Orientations of the Visual Arts Curricula

Country Core Philosophy Focus of Program Aims (Key
Concepts)
Japan Kansei (Sensibility) & Ikiru Cultivating a love of art, enriching
Chikara (Zest for Life) life with aesthetic emotion, and

fostering independent individuals
through “Active Learning.”
Singapore 21st Century Competencies (21CC)  “Confident Person,” “Concerned
Citizen.” Generating meaning
through visual inquiry and visual

communication.
South Korea Hongik Ingan (Benefit for All Developing “Aesthetic Sensibility”
Humanity) & Inclusive Creativity and “Creative Thinking”

competencies. Adapting to digital
and ecological transformation.
Finland Holistic Well-being & Transversal Identity construction, cultural
Competencies competence, empathy, and
“phenomenon-based” learning for a
sustainable future.
Tiirkiye Maarif Model (Virtue-Value- Transmitting cultural heritage,
Action) developing aesthetic awareness,
self-expression through art.
“Integrity of heart and mind.”

The comparison presented in Table 2 reveals that the philosophical ground shaping the program aims of the
countries examined varies considerably.

Japan's Curriculum Standards, revised in 2017, build art education on the concept of Ikiru Chikara (zest for
life). MEXT documents express this as follows: “to cultivate an attitude of loving art, to enrich life with
aesthetic emotion, and to develop the ability to communicate through artistic expression.” The emphasis here
is on the development of the student's inner world and sensibility (Kansei), rather than technical perfection.

Singapore's 2024 Art Syllabus, by contrast, is more pragmatic and outcome oriented. Art is defined as a visual
language. The aim of the program is to enable students “to communicate visually and to create meaning by
connecting with society and culture.” This approach directly links art education to 21st-century skills such as
communication and critical thinking.

South Korea's 2022 Revised Curriculum defines “Aesthetic Sensibility” (Gamseong Yeokryang) as a core
competency. The Ministry's text explains this competency as “the ability to discover the value and beauty of
life by understanding various works of art and culture, and to empathize with others.” This is a strong
theoretical stance that foregrounds the social and emotional dimensions of art.

In Finland, art education is approached within a framework of interdisciplinary competencies. The 2014
Curriculum states that art serves “to help students construct their personal identities and understand cultural
diversity.” The focus is on the individual's well-being and the development of a sustainable way of life. In
Tiirkiye, meanwhile, the program supported by the Maarif Model aims to synthesize local and universal values.
The emphasis on “cultural heritage” is particularly strong.

The comparative analysis, however, shows that future competencies and digital adaptation are more prominent
in the aims of the other countries, whereas in Tiirkiye the preservation of heritage weighs more heavily.

Content Organization and Learning Areas

The way content is structured reflects the meaning countries attach to art.

1502



S. Padem and E. Kaya

Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 3, 2026

Table 3

Comparison of Content Organization and Learning Areas

Country Content Structure / Learning Areas  Structural Logic
Japan A. Expression B. Appreciation Balance between production and
critique. Particular emphasis on
traditional crafts.
Singapore 1. Perceive 2. Communicate 3. A linear flow: See visually —
Appreciate express — evaluate.
South Korea 1. Experience 2. Expression 3. “Experience” is a distinctive area; it
Appreciation requires sensory engagement prior
to production.
Finland Integrated modules (My Images, Disciplinary boundaries are
Environmental Images, Media flexible. Topics are selected on a
Images) “phenomenon” basis.
Tiirkiye Thematic approach (primary-school A shift has been made from discrete

themes: Life and Art, the Visual
Language of Art, Artists and Their
Works, etc. / secondary-school
themes: Perspectives on Art, From
Line to Volume, Art Through Time,
the World of Art and Technology)

learning areas to a theme-based
structure that integrates knowledge,
skill, and the virtue-value-action
framework. The process of artistic
production is organized around
these culture- and technology-
focused themes.

As Table 3 shows, the ways in which countries organize content diverge in ways that reflect the meaning they
attach to art.

South Korea's “Experience” area requires students to sensorially perceive their environment, nature, and
cultural objects before moving on to artistic production. This directly echoes the Deweyan philosophy of “Art
as Experience.” Singapore's ‘“Perceive—Communicate—Appreciate” structure, by contrast, models art as a
process of communication: the student first analyzes visual information, then constructs their own message.

In Finland, content is structured not around techniques (watercolor, charcoal, etc.) but around concepts (self,
environment, media). This gives teachers considerable autonomy in determining content. In Tiirkiye, the
designation of “Cultural Heritage” as a distinct learning area demonstrates the importance placed on
transmitting national culture, but the extent to which this area is integrated with other areas of production (for
example, the use of traditional motifs in contemporary design) can remain unclear in practice.

Findings on Instructional Approaches and Learning Experiences

When pedagogical approaches are examined, “student-centeredness” emerges as a shared common ground,
although the specific methods differ.

Table 4

Comparison of Instructional Approaches and Learning Experiences

Country Dominant Pedagogical Approach Prominent Learning Experience
Japan Active Learning “Group critique” and interactive
appreciation activities.
Use of the Visual Journal;
documentation of process.
Project-based learning and
community-linked art projects.
Interdisciplinary projects (e.g., Art
+ Geography + History).
Tiirkiye Constructivist Approach (in theory)  Studio practice and teacher-
centered instruction (variable in
practice).

Singapore Inquiry-Based Learning
South Korea Competency-Based Learning

Finland Phenomenon-Based Learning

As Table 4 summarizes, although student-centeredness is a shared trend, the way this principle translates into
classroom practice differs from country to country.
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With its 2017 reform, Japan shifted from a “passive recipient” model of the student to an “active learner”
model. In art lessons, students not only produce work but also critique one another's work through “dialogue.”
Singapore makes the “Visual Journal” mandatory. These notebooks capture not only the finished work but also
research sketches, trial-and-error, and idea-development processes — evidence of a pedagogy oriented toward
process rather than outcome.

In Finland, “Phenomenon-Based Learning” is mandatory: schools are required to implement at least one
interdisciplinary module per year in which different subjects (Art, Science, History) are jointly addressed. For
example, when the topic of “Climate Change” is studied, data are collected in science lessons and visualized
in Art lessons. In Tiirkiye, interdisciplinary work remains at the level of recommendation, whereas in Finland
it is a structural requirement.

Visual Culture, Digital Media, and the Contemporary Art Dimension
One of the study's most striking points of divergence concerns digitalization.

Table 5
Integration of Visual Culture and Digital Media

Country Use of Digital Media Approach to Visual Culture

Japan Limited / Traditionally weighted Traditional aesthetics and love of
nature are foregrounded. Digital
tools are secondary.

Singapore Systematic and mandatory “Digital Media” is one of the main
production areas. Advertisement
analysis, logo design, and digital
photography are central to the
curriculum.

South Korea High (AI- and data-oriented) The 2022 Curriculum integrates
“digital literacy” and Al ethics into
art lessons.

Finland Full integration “Media Arts” is a core content area.
Critical analysis of media imagery
(manipulation, power relations) is
essential.

Tiirkiye Developing / Variable Present in learning outcomes, but
implementation depends on
equipment and teacher initiative.

As Table 5 shows, the degree to which digital media and visual culture are integrated into the curriculum
constitutes one of the study's most pronounced points of divergence.

Singapore and Finland treat digital media as a “new material” of contemporary art. In Finland's curriculum,
students are expected not merely to produce digital drawings but also to understand how images in the media
are manipulated (visual literacy). In line with its national strategy, South Korea has brought artificial
intelligence (AI) education into art lessons, with the aim of enabling students to produce work ethically and
creatively using Al tools.

Approaches to Assessment and Evaluation
Assessment approaches reveal the degree of seriousness with which countries treat art (Boughton, 2004).

Table 6

Comparison of Assessment and Evaluation Approaches

Country Assessment Tool Level of Standardization

Singapore Analytic Rubrics Very high. Detailed scoring keys
are used for “Artistic Processes”
and “Artistic Response.”

Finland Process Assessment & Self- High (flexible). Students’

Assessment assessment of their own

development is central. Focused on
feedback rather than grading.
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Japan Qualitative Observation (Teacher Moderate. The teacher’s
Judgment) observation of the student’s
“attitude” and “enthusiasm” is
important.
South Korea Balance of Process and Product High. Achievement criteria are set
based on national standards.
Tiirkiye Portfolio & Observation Form Low/moderate. General principles

exist, but the use of standardized
rubrics varies from school to
school.

As Table 6 shows, the degree of standardization in assessment and evaluation approaches differs considerably
from country to country.

In Singapore, assessment is taken as seriously, and is as standardized, as it is in mathematics (Brookhart, 2013).
Students are graded not simply for producing a “nice picture” but also for their research processes, idea-
development stages, and critical commentary — reinforcing the academic status of the art lesson. In Finland,
assessment is supported by self-assessment practices that allow students to monitor and direct their own
learning process (Andrade & Valtcheva, 2009). In Tiirkiye, although a variety of assessment tools (portfolios,
rubrics, etc.) are recommended, the absence of a central standard can increase subjectivity in grading.

Structural Elements in Practice (Implementation Safeguards)

The most critical factor determining a program's success is the structural support that allows the program on
paper to actually reach the classroom.

Protection of instructional hours: in South Korea, legal regulations explicitly state that while schools may
adjust their timetables, they “may not reduce” art (music/visual arts) instructional hours. This is the strongest
structural safeguard protecting art education from academic pressures.

Teacher autonomy: in Finland, teachers hold master's degrees and have full authority to adapt the curriculum
to local needs. The Ministry sets only the framework; teachers decide “how” it is implemented.

Examination pressure: in examination-oriented systems such as Japan and Singapore, art education is
compulsory and taken seriously at the lower-secondary level, but the pressure on art lessons increases as high-
school entrance examinations approach. In Tiirkiye, the pressure of the High School Entrance System (LGS)
can cause art lessons in 8th grade to become non-functional or to be converted into test-solving time (Demirel,
2020).

Results and Discussion

This section interprets the findings in light of the literature, deepening the themes of “Theoretical
Convergence” and “Practical Divergence.”

All five countries examined regard art education as key to cultivating the “creative,” “flexible,” and “culturally
equipped” individual demanded by the 21st century. Eisner's (2002) thesis on the cognitive competencies
fostered by art resonates in the philosophical foundations of all the curricula. Whether it is Japan's “zest for
life” or Tiirkiye's “Maarif Model,” in every case art is seen as indispensable to character formation and human
development, beyond academic achievement alone. This confirms that a consensus exists at the level of global
education policy.

Yet the ways in which this shared vision is translated into practice diverge:

1. Structural safeguards vs. flexibility: South Korea relies on central authority and legislation to protect
art education (protection of instructional hours), whereas Finland relies on “teacher professionalism”
and local autonomy. Although Tiirkiye has a centralized curriculum, it possesses neither Korea's strict
protective mechanisms nor Finland's high level of teacher autonomy. This gives rise to problems of
implementation fidelity in Tiirkiye.

2. Tradition vs. the future: Singapore and Finland are rapidly digitalizing their curricula to prepare art
education for the future, whereas Japan and Tiirkiye maintain a stronger reflex toward preserving
traditional values and techniques. Tiirkiye's emphasis on “cultural heritage” is valuable, but the failure
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to integrate this area with digital forms of production (for example, digital miniature painting or virtual
museum curation) weakens the currency of the program.

3. Assessment culture: Singapore's rubric-based analytic assessment demonstrates that art is a “teachable
and measurable” discipline, whereas in Tiirkiye, assessment that relies more heavily on talent or
subjective judgment can undermine the academic standing of the subject.

The Maarif Model offers Tiirkiye a strong theoretical springboard. Its emphasis on “holistic education”
overlaps with Finland's approach. Yet, as this study demonstrates, “a good curriculum” is not sufficient on its
own. Legally safeguarding instructional hours, as in the Korean example, and assessing process (through visual
journals), as in the Singaporean example, are essential if Tiirkiye is to translate its theoretical vision into
practice.

This study has shown that Tiirkiye's visual arts curriculum has theoretically reached international standards,
but that there remain aspects requiring improvement in terms of implementation, assessment and evaluation,
and structural support. Considering the findings and comparative analyses obtained, the following
recommendations have been developed:

1. A structural safeguard mechanism should be established: as in the South Korean example, visual arts
instructional hours should be given “non-reducible” status, and the delivery of the lesson should be
legally guaranteed during examination periods such as the LGS.

2. Process-oriented and standardized assessment: as in the Singaporean model, the use of “visual
journals” — which capture students' research and thinking processes, not only their final products —
should be expanded, and nationally standardized analytic rubrics should be developed.

3. Integration of digital and visual culture: “visual culture” and “digital arts” should be moved from the
periphery, as elective or supplementary topics, to the center of the core curriculum, as in the Finnish
curriculum. Learning outcomes should be added that support students' ethical and creative use of
artificial intelligence tools.

4. A mandatory interdisciplinary module: similar to Finland's “phenomenon-based learning” approach,
at least one “interdisciplinary art project” (for example, “biomimicry design” with the natural sciences)
should be made mandatory each term.

5. Teacher training and support: continuous professional development (in-service training) programs on
digital pedagogies and contemporary art practices should be organized to enable teachers to move
from the role of curriculum implementer to that of curriculum designer.

Tiirkiye has the potential to build its own distinctive and robust model of art education by blending its rich
cultural heritage with the digital and creative competencies of the 21st century. The path to doing so lies in
embracing theoretical convergence while addressing practical divergence through deliberate structural reform.
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