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Bu arastirmanin amaci, 2019-2025 yillarn arasinda Tiirkiye'de ortiik program konusunda yayimlanan
lisansiistii tezlerde yer alan ders dis1 etkinlikleri belirlemek ve bu etkinlikleri egitim kademeleri ile tematik
kategoriler agisindan incelemektir. Cahsma temel nitel arastirma kapsaminda yiiriitiilmis, veriler YOK
Ulusal Tez Merkezi'nde erisime a¢ik tezlerden dokiiman incelemesi yoluyla toplanmis ve tiimevarimsal
icerik analiziyle ¢oziimlenmistir. “Ortiik program” ve “ders dis1 etkinlik” anahtar kelimeleriyle yapilan
tarama ve 6lciit 6rnekleme sonucunda 24 tez incelenmistir. Kodlamanin tutarlig ikinci bir kodlayiciyla
sinanmis, etkinligin dahil veya hari¢ edilmesinde %100, tema atamasinda %93,1 uyum elde edilmistir.
Bulgulara gore 24 tezin 14'iinde somut ders dis1 etkinlige yer verilmis, 10 tezde herhangi bir etkinlik
tanimlanmamistir. Toplam 77 etkinlik olay1 26 kategori altinda toplanmistir. En sik karsilasilan tiirler
konferans ve seminer programlari, térenler ve gezilerdir. Etkinlikler sosyal ve duygusal gelisim, bireysel ve
kiiltiirel gelisim, akademik ve bilissel gelisim, okul ortami ve kiiltiiri ile fiziksel gelisim ve saglik olmak
lizere bes tema altinda simiflandirilmistir. Sosyal ve duygusal gelisim en baskin tema olarak 6ne ¢ikmuis,
fiziksel gelisim ve saglik ise en seyrek temadir. Etkinlik olaylarinin biiyiik boliimi lise ve yliksekdgretim
kademelerinde toplanmis, ilkokulda etkinlik cesitliligi belirgin bicimde azdir. Sonuglar, ders disi
etkinliklerin ortiik programin somut tasiyicilar olarak farkl egitim kademelerinde farkl bigimlerde islev
gordiiglne isaret etmektedir.
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Abstract

This study set out to identify the extracurricular activities reported in graduate theses on the hidden
curriculum written in Tiirkiye between 2019 and 2025 and to examine them by educational level and
thematic category. It was designed as basic qualitative research. The data were drawn from theses openly
accessible through the Council of Higher Education National Thesis Center, collected by means of document
analysis and examined through inductive content analysis. A search using the keywords "hidden
curriculum" and "extracurricular activity," combined with criterion sampling, produced 24 theses. Coding
consistency was tested with a second coder, yielding 100% agreement on whether an activity was included
or excluded and 93.1% on theme assignment. Of the 24 theses, 14 reported concrete extracurricular
activities and 10 described none. The 77 activity instances identified were grouped into 26 categories, the
most frequent being conference and seminar programs, ceremonies, and field trips. The activities were
classified under five themes: social and emotional development, individual and cultural development,
academic and cognitive development, school environment and culture, and physical development and
health. Social and emotional development stood out as the most prominent theme, whereas physical
development and health was the least common. Most activity instances were concentrated at the high school
and higher education levels, while the diversity of activities at the primary level was markedly limited.
Taken together, the results indicate that extracurricular activities function as tangible carriers of the hidden
curriculum, taking different forms across educational levels.
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GIRIS

Egitim kurumlarinda 6grencilere aktarilan bilgi, beceri ve degerler yalnizca resmi 0gretim
programlariyla sinirl degildir. Okullarin yazili miifredatinin 6tesinde, 6grencilerin giindelik okul
deneyimleri sirasinda farkinda olmadan edindikleri 6grenmeler de egitim siirecinin ayrilmaz bir
parcasini olusturur. Bu plansiz ve ¢ogu zaman goriinmez 6grenme siirecini tanimlamak icin
kullanilan kavram o6rtiikk programdir. Kavrami ilk kez Jackson (1968) ortaya koymus ve sinif
ortaminin resmi miifredatla 6ngoriilmeyen pek ¢ok sosyal 6grenmeye zemin hazirladigin
gostermistir. Jackson'a gore 6grenciler okulda yalnizca akademik igerikle degil; bekleme, itaat
etme ve kalabalikla birlikte yasama gibi deneyimlerle de karsilasir; bu deneyimler zamanla kalici
tutum ve davranis oriintilerine dontistr. Snyder (1970) kavrami “hidden curriculum” adiyla ele
almis ve liniversite diizeyinde bile resmi beklentilerle ortiik beklentiler arasindaki c¢eliskilerin
0grenci davranislarini sekillendirdigini ortaya koymustur.

Ortiik program, farkh kuramsal bakis acilarindan incelenmistir. Yapisal-islevselci yaklagim,
okullarin toplumsal diizeni yeniden tretirken 6grencilere belirli norm ve degerleri farkinda
olmadan aktardigini vurgular (Giroux ve Penna, 1979). Giroux ve Penna'ya gore okullardaki
sosyallesme siirecleri, resmi 6gretim programinin agik hedeflerinin dtesinde, toplumsal kontrol
mekanizmalariyla i¢ ice ge¢mistir. Elestirel pedagoji geleneginde ise Apple (2004), okullarda
sunulan bilginin tarafsiz olmadigini, aksine egemen toplumsal gruplarin ¢ikarlarini yansittigini
ileri stirmiistiir. Bu bakis agisina gore ortiik program, yalnizca bireysel tutumlarin kazanilmasi
degil, toplumsal esitsizliklerin yeniden iiretilmesi stirecinin de bir pargasidir. Tiirkiye'deki
literatiirde ise Yiiksel (2002, 2004) ortiikk programi, okul ortamindaki etkilesimler araciligiyla
ogrencilere aktarilan degerler, tutumlar ve davranis kaliplari olarak tanimlamis; kavramin okulun
fiziksel yapisindan 6gretmen tutumlarina, disiplin uygulamalarindan akran iliskilerine kadar
genis bir alan1 kapsadigini belirtmistir.

Egitim programlar1 cesitli bicimlerde siniflandirilmistir. Posner (1992), programlari resmi
program, ortiilk program, ise kosulan program, géz ardi edilen program ve ders dis1 program
olmak lizere bes tiirde ele almistir (Koksal ve Ayvaz-Tuncel, 2021). Bu siniflandirmada ders disi
program, resmi 6gretim saatleri disinda diizenlenen etkinlikleri kapsar. Ders dis1 etkinlikler spor,
sanat, kullip ¢calismalari, toplum hizmeti ve kiiltiirel faaliyetler gibi genis bir yelpazeyi icerir ve
ogrencilerin bilissel, sosyal, duygusal gelisimlerine katki saglar (Kose, 2013). Marsh (1992), ders
dis1 etkinliklere katilimin akademik basari, 6z kavrami ve egitimsel beklentiler tizerinde olumlu
etkiler yarattigini1 genis olcekli bir 6rneklemle ortaya koymustur. Fredricks ve Eccles (2008),
ortaokul diizeyinde organize etkinliklere katilimin not ortalamasi, okula deger atfetme ve olumlu
akran iligkileriyle baglantili oldugunu raporlamistir.

Posner'in siniflandirmasinda ders dis1 program ile értiik program ayri kategoriler olarak goriinse
de bu iki alan uygulamada birbirinden kesin c¢izgilerle ayrilmaz. Ders dis1 etkinlikler, iceriginin
onemli bir boliimiinti resmi kazanimlar yoluyla degil, etkinlik sirasindaki etkilesimler yoluyla
aktardig icin ortiik programin en goriiniir isledigi ortamlardan birini olusturur. Bir 6grenci, bir
kuliip calismasinda ya da toplum hizmeti etkinliginde isbirligi, liderlik, sorumluluk alma ve grup
normlarina uyma gibi davranislari cogunlukla yazili bir hedefe bagh olmadan edinir. Nitekim Nagy
(2023), ders dis1 6grenme ortamlarinin kendine 6zgii bir ortiik boyut tasidigini ileri siirmiis; bu
ortamlarda go6zlenen motivasyon degisimleri, grup i¢i iletisim orilintiileri ve duygusal
doniisiimlerin ¢ogu zaman acik¢a planlanmamis pedagojik islevlere isaret ettigini vurgulamistir.
Bu yoniiyle ders disi etkinlikler, okul kiltiiri icinde tiretilen degerlerin somut tasiyicilar1 olarak
degerlendirilebilir (Demirel, 2020). Dolayisiyla ders disi etkinliklerin incelenmesi, ortiik
programin soyut diizeyde kalan etkilerinin gozlemlenebilir izlerini siirmenin bir yolu olarak
goriilebilir. Bu ¢alismanin problem kurgusu da tam olarak bu kesisim noktasina, yani ders disi
etkinliklerin 6értik program acisindan tasidig1 anlama dayanmaktadir.
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Tiirkiye'de ortiik program konusunda cesitli lisansiistii tezler yazilmis olsa da bu tezlerin
sistematik olarak incelenmesine yonelik ¢alismalar oldukea sinirlidir. Mevcut derleme ¢alismalari
genellikle 6rtiikk programin kuramsal boyutuna veya belirli bir egitim kademesine odaklanmistir.
Tezlerde yer alan ders dis1 etkinliklerin ne tiir oldugu, hangi egitim kademelerinde yogunlastigi
ve tematik agidan nasil siniflandirilabilecegi ise heniiz ele alinmamis bir arastirma alanidir. Oysa
lisansiistli tezler, bir alandaki arastirma egilimlerini, tercih edilen yontemleri ve incelenen
temalar1 yansitmasi bakimindan degerli veri kaynaklar: sunmaktadir. Bu ¢alismanin 6zgiinliigi,
ortiilk programi kuramsal diizeyde tartismak yerine, lisansiistii tezlerde somutlasan ders disi
etkinlikleri ¢ikarip tematik olarak siniflandirmasi ve bunlar1 egitim kademeleri agisindan
karsilastirmasidir.

Arastirmanin Amaci

Bu calismanin amaci, 2019-2025 yillar1 arasinda Tirkiye'de oOrtilk program konusunda
yayimlanan lisanstistii tezlerde yer alan ders dis1 etkinlikleri belirlemek ve bu etkinlikleri egitim
kademeleri ile tematik kategoriler agisindan dokiiman analizi yoluyla incelemektir. Bu amag
dogrultusunda asagidaki arastirma sorularina yanit aranmistir:

1. incelenen lisansiistii tezlerde ne tiir ders dig1 etkinliklere yer verilmistir?
2. Buders disi etkinlikler egitim kademelerine gore nasil bir dagilim géstermektedir?
3. Tezlerde yer alan ders disi etkinlikler tematik olarak nasil siniflandirilmaktadir?

4. Ders disi etkinlik tiirleri egitim kademeleri arasinda hangi agilardan benzesmekte ve
farklilagsmaktadir?

YONTEM
Arastirma Deseni

Bu arastirma nitel arastirma yaklasimi c¢ercevesinde yapilandirilmistir. Calisma, anlati
arastirmasi, olgubilim, gémiili kuram, etnografi ve durum calismasi gibi belirli amaclara yonelmis
desenlerin hi¢birinin sinirlari icinde kurgulanmamistir. Tek bir olguyu derinlemesine agimlamayz,
bir kiiltiirii betimlemeyi ya da kuram iiretmeyi degil; cok sayida tezde daginik bicimde yer alan
etkinlikleri bir araya getirip ortiik program cercevesinde anlamlandirmay1 amaglamaktadir. Bu
yonelimiyle arastirma, dnceden benimsenmis bir kurama bagh kalmadan verideki oriintiileri
tiimevarimla ortaya cikaran ve betimleyici bicimde sunan temel nitel arastirma kapsaminda
degerlendirilmistir (Merriam ve Tisdell, 2016). Temel nitel arastirma, bes gelenegin 6zgiil
aracglarina ihtiya¢ duymayan, verinin kendi icinden gelen anlami ve oriintiiyli goriiniir kilmay1
onceleyen ¢alismalar icin uygun bir cerceve sunar.

Calismanin verisi biitiiniiyle yazili belgelerden, lisansiistii tez metinlerinden olusmaktadir. Veri
tezlerin bulgu boliimlerinden elde edildigi icin toplama y6ntemi dokiiman incelemesidir; tezlerde
raporlanan ders disi etkinlikler, ortiik programa iliskin bilgi tasiyan birer belge olarak ele
alinmistir (Bowen, 2009; Yildirim ve Simsek, 2018). Bu cercevede dokiiman incelemesi verinin
kaynagini ve toplanma bicimini, icerik analizi ise ¢6zlimleme teknigini tanimlamaktadir.
Etkinliklere iliskin oriintiiler, sayisal kesinlik iddias1 tasimadan betimsel olarak ve frekanslarla
raporlanmigtir.

Incelenen Tezler ve Tarama Siireci

Veri kaynagini, Yiiksekogretim Kurulu Ulusal Tez Merkezi'nde erisime agik yiliksek lisans ve
doktora tezleri olusturmaktadir. Tarama iki anahtar kelimeyle gerceklestirilmistir: “ortiik
program” ve “ders dis1 etkinlik”. Ik anahtar kelime ortiik programi dogrudan konu edinen tezlere
ulasmay1 saglamis, ikinci anahtar kelime ise tek terimle sinirli kalmanin yol agabilecegi kapsam
daralmasim gidermek icin eklenmistir. Ikinci taramadan gelen yedi tezin altis1 értiikk program
cercevesi tasimadigindan kapsam disinda birakilmis; yalnizca huzurevi ziyaretlerini informel ve
ortiikk 6grenme baglaminda ele alan bir tez (Cinar, 2019) oldugundan veri setine dahil edilmistir.
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Bu durum, tarama olgiitiiniin genisletilmesinin tek basina yeterli sayillmadigini, her tezin
kuramsal cergeveyle iliskisinin ayrica degerlendirildigini gostermektedir.

Tezler o6l¢iit 6rnekleme yoluyla belirlenmistir (Patton, 2014); dlgiitler, asagida aciklanan dahil ve
hari¢ kosullaridir. Tarama 2019 ile 2025 yillar1 arasiyla sinirlandirilmistir. Verilerin toplandig
donemde 2026 yili heniiz tamamlanmadigindan, eksik bir yilin dahil edilmesi yillik dagilimi
yaniltict kilacagl i¢cin bu yil disarida birakilmistir. Belirlenen Oolgiitleri karsilayan 24 tez
incelenmistir. Izlenebilirligi saglamak amaciyla tezler yayim yilina gore siralanip
numaralandirilmis; her tezin yazari, yili, 6gretim kademesi ve icerdigi etkinlik sayis1 Tablo A1l'de
(Ek) verilmistir.

Dahil ve Harig Olgiitleri

Coziimlemenin tutarhh yiritilebilmesi icin ders dis1 etkinlik kavrami islevsel olarak
tanimlanmistir. Bu ¢alismada ders disi etkinlik; zorunlu ders 6gretiminin disinda kalan, okul
tarafindan diizenlenen ya da okul yasami icinde taninan ve o6grencilerin katildigi somut bir
eylemdir. Tanimin 6ziinde bir eylemin bulunmasi esastir; mekanlar, nesneler, semboller ve
tutumlar bu kapsamda goériilmemistir.

Buna gore sunlar kapsam disinda tutulmustur: ders kapsaminda yiiriitiilen sinif i¢ci 6gretim
uygulamalari (6rnegin ders saatinde film izletme ya da kitap okutma); ev 6devleri ve derse bagh
trinler (gozlem 6devleri, tinite sonu ¢alismalari); fiziksel mekanlar ile nesne ve semboller (spor
salonu, kantin, pano, afis, kupa); 6gretmenlerin 6giit, kural ve deger vurgular1 gibi ortik
programin norm ve iklim boyutuna iliskin ifadeler; yalnizca alint1 ya da alanyazin diizeyinde anilip
tezin kendi bulgularinda raporlanmayan etkinlikler. Ayni ilkenin uzantisi olarak, yalnizca fiilen
gerceklestigi raporlanan etkinlikler kodlanmis; planlanan, beklenen veya yoklugundan yakinilan
etkinlikler degerlendirme disinda birakilmistir.

Hic¢ ders disi etkinlik raporlamayan tezler veri setinden ¢ikarilmamis, “etkinlik raporlamayan tez”
olarak ayrica raporlanmistir. Bu tezlerin korunmasi, ortiik programi calisan her aragtirmanin
somut etkinlige yonelmedigini ortaya koydugu icin basli basina bir bulgu sayilmistir.

Veri Analizi

Veriler tiimevarimsal icerik analiziyle ¢éziimlenmistir. Icerik analizi, birbirine benzeyen verilerin
belirli kavram ve temalar cergevesinde bir araya getirilip okurun anlayabilecegi bicimde
diizenlenmesi ve yorumlanmasi islemidir (Yildirim ve Simsek, 2018). Coziimleme dort asamada
yuritilmistiir: verilerin kodlanmasi, kodlardan temalara ulasilmasi, kod ve temalarin
diizenlenmesi, bulgularin tanimlanip yorumlanmasi.

Ik asamada her tezin bulgu béliimii ayrintil bicimde okunmus, ders disi etkinlige isaret eden her
ifade kendi baglamiyla kayda alinmis ve betimleyici bir kodla isaretlenmistir. Bu asamada kodlar,
onceden hazirlanmis bir listeye bagh kalmadan veriden dogacak bicimde olusturulmustur. Ikinci
asamada ayni etkinligi farkl sozciiklerle anlatan kodlar karsilastirilmis, es anlamli adlandirmalar
tek bir standart kategori altinda birlestirilmis ve bu islemin sonunda 26 etkinlik kategorisine
ulagilmistir. Uglincii asamada kategoriler, siirekli karsilastirma yoluyla agirhikl olarak hizmet
ettikleri gelisim alanina gore kiimelenmis; bes tema bu kiimelenmeden ortaya ¢ikmistir: bireysel
ve kiiltiirel gelisim (BK), sosyal ve duygusal gelisim (SD), akademik ve bilissel gelisim (AB), fiziksel
gelisim ve saglik (FS), okul ortami ve kiltiri (OK). Temalarin adlandirilmasinda 6grenci
gelisiminin alanyazinda yaygin bicimde ele alinan boyutlarindan yararlanilmais, olusan temalar
yeniden veriye doniilerek sinanmistir. Boylece siireg, kodlarin veriden tiimevarimla tretildigi,
temalarin ise kiimelenen kodlardan olusturulup veriye geri doniilerek dogrulandig1 dongiisel bir
bicimde ilerlemistir (Creswell ve Creswell, 2018).

Bir ders dis1 etkinlik cogunlukla tek bir gelisim alanina degil birkagina birden katki sagladigindan,
her etkinlige iki tema atanabilmistir. Etkinligin en baskin katki yaptig1 alan birincil tema, daha
siirh ama anlamh katki yaptig: alan ikincil tema olarak kodlanmistir. Ornegin huzurevi ziyareti
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birincil olarak sosyal ve duygusal gelisim, ikincil olarak bireysel ve kiiltiirel gelisim temasi altinda
degerlendirilmistir. Baz1 durumlarda sadece baskin bir temanin bulunmasi nedeniyle ikinci tema
atanmamistir. Bu ayrim, ¢oklu kodlamanin sagladig1 zenginligi korurken frekanslarin yapay
bicimde sismesini 6nlemistir. Bulgular sunulurken bir etkinligin goriildiigli tez sayisi asil 6lgiit
olarak alinmis, toplam goriilme sayisi tamamlayici bir gosterge olarak verilmistir. Veri seti 24
tezle sinirh oldugundan yiizde degerlerine basvurulmamis; kiiciik bir veri kiimesinde oranlarin
yaniltici bir genelleme izlenimi yaratabilecegi diisiiniilerek yalnizca frekanslar raporlanmistir.

Ornek kodlama

Kodlama mantiginin somutlasmasi icin birkac temsili érnek Tablo 1'de sunulmustur. Ornekler,
hem dabhil edilen etkinliklerin nasil standartlastirilip temalandirildigini hem de hangi ifadelerin
hangi gerekceyle kapsam disinda birakildigin1 géstermektedir. Karar verirken iki olgiit birlikte
isletilmistir: ifadenin bir eyleme karsilik gelip gelmedigi ve bu eylemin tezin kendi bulgularinda
fiilen gergeklesmis olarak raporlanip raporlanmadigi.

Tablo 1. Tezlere Ait Ornek Kodlama

TezdekKi ifade (temsili) Standart ad Birincil tema ikincil tema Karar
Ogrencilerin sekiz hafta boyunca

huzurevini ziyaret etmesi Huzurevi/yash ziyareti SD BK Dahil
Okulda bilim fuari i¢in proje

hazirlanmasi Proje (TUBITAK/bilim) AB OK Dahil
Ders saatinde sinif¢a kitap okunmas1  Ders i¢i uygulama — — Harig

Ogretmenin sinif kurallarini ve
temizligi hatirlatmasi Ogretmen tutum/kurali — — Harig

Gegerlik ve Giivenirlik

Arastirmanin inandiriciligini giiclendirmek icin cesitli onlemler alinmistir. Kodlamanin tutarlhigini
sinamak amaciyla veri setinden secilen dokuz teze ait 53 kodlama birimi, ikinci bir kodlayici
tarafindan bagimsiz olarak kodlanmustir. iki kodlayicinin kararlar1 arasindaki uyum, Miles ve
Huberman'in (1994) goriis birligi bolii goris birligi ile goriis ayriigi toplami formiiliiyle
hesaplanmistir. Etkinligin dahil veya hari¢ edilmesine iliskin kararda uyum %100, etkinliklere
atanan birincil temada uyum %93,1 bulunmustur. Tema atamasinda ortaya ¢ikan iki ayrilik (bir
sergi ile bir sanat kursu), kodlayicilarin bir araya gelip ilgili etkinlikleri yeniden
degerlendirmesiyle uzlasiya baglanmistir. Elde edilen degerler, nitel kodlama i¢in 6nerilen .70
Ol¢iitiiniin iizerindedir.

Aktarilabilirligi desteklemek amaciyla dahil ve hari¢ 6lgiitleri ayrintili bicimde tanimlanmis;
etkinliklerin ham ifadeleri standart adlar1 ve temalariyla birlikte kayit altina alinmstir.
Cozlimleme adimlarinin ve kodlama kararlarinin belgelenmesi, siirecin disaridan izlenip teyit
edilebilmesine olanak tanimaktadir.

Etik Bilgiler

Bu arastirma, YOK Ulusal Tez Merkezi aracihgiyla kamuya acik bicimde erisilebilen lisansiistii
tezler ilizerinde yiritilen bir dokiiman incelemesidir. Calismada insan ya da hayvan
katilimcilardan dogrudan veri toplanmamis; anket, gériisme, gozlem veya deney gibi herhangi bir
veri toplama islemi uygulanmamistir. Yalnizca yayimlanmis ve kamuya acik ikincil kaynaklara
dayanildigindan arastirma etik kurul izni gerektirmemektedir. Incelenen tezler kaynak gosterim
olciitlerine uygun bicimde ele alinmis, alintilanan ifadeler 6zgiin baglami korunarak kullanilmis
ve calisma bilimsel arastirma ile yayin etigi ilkelerine bagl kalinarak yiirttiilmustiir.
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BULGULAR

Bulgular ii¢ soru cevresinde toplanmustir. Once etkinliklerin hangi tiirlerde yogunlastigina,
ardindan o6grencilerin hangi gelisim alanlarina katki sagladiklarina, son olarak bu oriintiilerin
ogretim kademesine gore nasil degistigine bakilmistir. Incelenen 24 tezin 14'ii kendi bulgu
bolimiinde somut ders dis1 etkinlik raporlamis, 10'u ortiik program baglaminda herhangi bir
etkinlik tanimlamamistir. Etkinlik raporlamayan tezlerin bir bolimii konuyu yalnizca tutum,
norm ve okul iklimi dlizeyinde ele almistir. Bir b6liimii ise 6lcek temelli nicel desenlerle ¢alistigi
icin somut bir etkinlik adlandirmasina gitmemistir. Etkinlik tireten 14 tezden toplam 77 etkinlik
olay1 elde edilmis ve bunlar 26 standart kategori altinda toplanmistir. Etkinlik tiretkenligi tezler
arasinda esit dagilmamaktadir. Bir lise tezi tek basina 16 etkinlikle veri setinin en iiretken
calismasi olurken, hi¢ etkinlik raporlamayan 10 tez farkli yillara ve kademelere yayilmistir.
Tezlerin yazar, y1l, kademe ve etkinlik sayisi bilgileri Ek 1'de verilmistir.

Ders Dis1 Etkinliklerin Kategorileri

Etkinlik kategorilerinin dagilimi Tablo 2'de yer almaktadir. Tabloda iki 6l¢iit birlikte sunulmustur.
Bunlarin ilki bir etkinligin kag ayri tezde goriildiigd, ikincisi veri seti genelinde toplam kag kez
raporlandigidir. Gorildigii tez sayisi, bir etkinlik tiriiniin ne kadar yaygin oldugunu
yansittigindan asil 6lgiit olarak alinmistir. Toplam goriilme ise bu yayginligin yanina yogunlugu
ekleyen tamamlayici bir gostergedir.

Tablo 2. Ders Dis1 Etkinlik Kategorilerinin Dagilimi

Kategori Gorildigi tez Toplam goriilme

Konferans/seminer/sdylesi

Toéren/anma-kutlama

Gezi

Kuliip/topluluk etkinligi
Yarisma (bilgi/kitap dahil)
Proje (TUBITAK/bilim dahil)

Spor miisabakasi/turnuvasi

Film/sinema

Gontlliliik/toplum hizmeti

Sergi

Tiyatro/gosteri
Senlik (bahar/¢ocuk/bilim)

Huzurevi/yash ziyareti

Konser/koro/miizik

Kurs (miifredat dist)

Pano hazirlama

Cevre/doga etkinligi

Siir dinletisi

Akil-zeka/satrang turnuvasi

iftar/yemek etkinligi

Kiiltiir-sanat etkinligi (genel)

Kiitiiphane/kitaplik olusturma

Okul sokag1 uygulamasi

RlRrlRrRrIRPr]IRPININMNINININDN NN WWWW|S[DO|UW|D]|O |
RlRlRrRrIPr]IRPININMNININNINDNN[WWWW[W|DS[D|UO[J|O]| 0|0

Okuma saati (okul geneli)
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Kategori Gorildugi tez Toplam goriilme
Piknik 1 1
Universite dgrencileriyle ortak etkinlik 1 1

Tezlerde en sik karsilasilan ii¢ kategori konferans ve seminer tiirtinden etkinlikler, térenlerle
anma/kutlama programlari ve gezilerdir. Bu lig tiir altisar tezde ge¢cmektedir. Kuliip etkinlikleri
ile yarismalar beser, projeler ve spor miisabakalar1 dorder tezde goriilmiistiir. Kategorilerin
yaridan fazlasi yalnizca bir veya iki tezde yer almaktadir. Buna gore ders disi etkinlikler birkag
yaygin tiir cevresinde toplanmakta, geri kalani tekil okullara ya da yerel kosullara 6zgii
uygulamalar olarak kalmaktadir. One ¢ikan tiirlerin ortak yani, cogunun okul tarafindan kurumsal
bicimde diizenlenen, resmi takvime bagh ve toplu katilim isteyen etkinlikler olmasidir.

Etkinliklerin Katki Sagladig: Temalar

Her etkinlik en baskin katki alanina gore bir birincil temaya yerlestirilmis, daha sinirh bir katki
sagladigr diisliniildiigii durumlarda buna bir de ikincil tema eklenmistir. Bu ayrim, ¢oklu
kodlamanin getirdigi zenginligi korurken frekanslarin yapay bicimde artmasini engellemistir.
Temalarin dagilimi Tablo 3'te goriilmektedir.

Tablo 3. Tezlerin Temalara Gore Dagilimi

Tema Birincil atif (olay) Birincil goriildiigti tez  Birincil ve ikincil tez

SD 28 9 12
(sosyal

ve

duygus

al)

BK 17 8 12
(bireys

elve

kiiltiire

1)

AB 15 8 10
(akade

mik ve

biligsel

)

OK 12 9 10
(okul

ortami

ve

kiltiira

)

FS 5 5 6

(fizikse

lve

saglk)

Birincil tema atiflarinin toplami 77'dir. Sosyal ve duygusal gelisim temasi1 hem olay sayis1 hem de
gorildiigli tez sayist bakimindan one ¢ikmaktadir. 77 etkinligin 28'i oncelikle bu alana
yerlestirilmistir. Bu egilim, ilkokul diizeyindeki bir tezde aktarilan yash ziyareti oérneginde
somutlasmaktadir. Etkinlige katilan 6gretmen calismay1 “Saygi degerini yash ziyaretleri yaparak
kazandirdik” sozleriyle anlatmistir (T8). Bireysel ve kiltiirel gelisim ile akademik ve bilissel
gelisim temalart, birbirine yakin degerlerle bu temayi izlemektedir. Okul ortami ve kiiltiirii temasi
birincil atif bakimindan alt siralarda kalsa da en fazla tezde karsimiza c¢cikan tema oldugu
gorilmiistiir. Toren, pano ve okul geneli uygulamalar pek ¢cok tezde anilmis, ancak bunlarin somut
ornek sayisi sinirli kalmistir. Lise diizeyinde yiriitiilen bir tezde gecen okul geneli okuma saati
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buna iyi bir 6rnektir. Uygulama, “ilk 20 dakika biitlin okulda, biitiin 6gretmenler okumaya verdi”
sozleriyle yonetim kararina dayanan kurumsal bir etkinlik olarak betimlenmistir (T11). Fiziksel
gelisim ve saglik temasi belirgin bicimde geride kalmistir. Bu alana birincil olarak yalnizca bes
etkinlik yerlestirilebilmistir. Tezlerde spor etkinliklerinden ¢ogu zaman yoklugu ya da yetersizligi
lizerinden s6z edilmesi, bu seyrekligin baslica nedenidir.

Tezlerin Ogretim Kademesine Gore Dagilimi

Tezlerin 6gretim kademeleri ve her kademede etkinlik {ireten tez sayisi Tablo 4'te verilmistir.
Birden ¢ok kademeyi kapsayan tezler, cift sayimi1 6nlemek amaciyla tek satirda “birden ¢ok
kademe” baslig1 altinda toplanmuistir.

Tablo 4. Tezlerin Ogretim Kademesine Gére Dagilimi

Kademe Tez sayisi Etkinlik lireten tez
Yiiksekogretim 8 4
flkokul 5 1
Lise 4 4
Ortaokul 3 3
Birden ¢ok kademe 3 2
Genel/belirsiz 1 0

En cok tezin bulundugu kademe yiliksekogretimdir. Buradaki sekiz tezin dordi orgiin egitim
kapsaminda bir etkinlik raporlamistir. Lise ve ortaokulda etkinlik tiretkenligi yiiksektir, ¢linkii bu
iki kademedeki tezlerin neredeyse tamami somut etkinlik tanimlamistir. ilkokul kademesi bunun
tersi bir goriinlim ortaya koymaktadir. Bes tezden yalnizca biri etkinlik raporlamis, kalan doérdi
ortiik programi tutum ve iklim diizeyinde ele almistir. Birden ¢ok kademeyi kapsayan ii¢ tezin
ikisi etkinlik tiretmistir. Genel ya da belirsiz kademede yer alan tek tez ise hi¢cbir somut etkinlik
icermemektedir.

Egitim Kademeleri ile Temalarin Capraz Dagilimi

Etkinliklerin gelisim alanlarina dagiliminin kademeye gore nasil degistigi Tablo 5'te birincil tema
atiflar1 tizerinden gosterilmistir.

Tablo 5. Tezlerin Ogretim Kademesi ile Temalara Gére Dagilimi (Birincil Tema, Etkinlik Olay1)

Kademe BK SD AB FS OK Toplam
flkokul 1 4 0 0 1
Ortaokul 0 1 1 0 2 4
Lise 8 11 4 1 5 29
Yiiksekogretim 6 11 7 4 2 30
Birden ¢ok kademe 2 1 3 0 2 8
Toplam 17 28 15 5 12 77

Not: SD = Sosyal ve Duygusal, BK = Bireysel ve Kiiltiirel, AB = Akademik ve Bilissel, OK = Okul
Ortamu ve Kiiltiirt, FS = Fiziksel ve Saghk

Etkinlik olaylarinin biiytik béliimii lise ve yliksek6gretim kademelerinde toplanmaktadir. Bu iki
kademe, 77 olayin 59'unu tek basina karsilamaktadir. Lise diizeyinde bireysel ve kiiltiirel gelisim
ile sosyal ve duygusal gelisimin 6ne ¢iktig1 gérilmistiir. Yilkseko6gretimde ise akademik ve bilissel
gelisime yonelik atiflar artmaktadir. Konferans, panel ve sempozyum tiiriinden etkinliklerin bu
kademede daha sik goriilmesi s6z konusu artis1 beslemektedir. Fiziksel gelisim ve saglik temasina
yapilan bes atfin dérdi yiiksekégretimden gelmektedir. Bu kademenin disinda spor temelli
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etkinlikler somut bicimde pek yer bulmamustir. ilkokul ve ortaokulda olay sayis: diisiik kalmus,
ilkokulda etkinlikler biiylik 6l¢iide sosyal ve duygusal gelisim ¢evresinde toplanmistir.

SONUCLAR VE TARTISMA

Bu arastirmada, 2019-2025 yillar1 arasinda Tirkiye'de ortiikk program kapsaminda yazilan
lisansiistii tezlerde yer alan ders dis1 etkinlikler dokiiman incelemesi yoluyla belirlenmis, bu
etkinlikler egitim kademeleri ile tematik kategoriler acisindan ¢éziimlenmistir. Incelenen 24 tezin
14'i kendi bulgularinda somut bir ders dis1 etkinlik raporlamis, 10'u ise konuyu herhangi bir
etkinlige baglamadan ele almistir. Etkinlik tireten tezlerden toplam 77 etkinlik olay1 ¢ikarilmis ve
bunlar 26 standart kategoride toplanmistir. Asagida bulgular arastirma sorular1 cergevesinde
tartisilmakta, ortaya cikan oriintiiler alanyazinla iliskilendirilmektedir.

Etkinlik tiirlerine bakildiginda tezlerin sinirli sayida yaygin tiir ¢cevresinde yogunlastig1 goriiliir.
Konferans, seminer ve soylesi tiirtinden etkinlikler, toren ve anma-kutlama programlari ile geziler
her biri altisar tezde anilarak en sik karsilasilan tirleri olusturmustur. Kuliip etkinlikleri ile
yarismalar beser, projeler ve spor miisabakalar1 dérder tezde yer almistir. Kategorilerin yaridan
fazlasi ise yalnizca bir ya da iki tezde gegmektedir. Bu goriiniim, ders disi etkinlik repertuarinin
birka¢ kurumsal ve takvime bagh uygulama etrafinda kiimelendigine, geri kalanin tekil okullara
ya da yerel kosullara 6zgii uygulamalar olarak kaldigina isaret etmektedir. One ¢ikan tiirlerin
ortak 6zelligi, cogunun okul yonetimince diizenlenen, toplu katilim gerektiren ve resmi takvimle
uyumlu etkinlikler olmasidir. Posner (1992), ders dis1 programi resmi 6gretim saatleri disindaki
etkinlikleri kapsayan ayr1 bir kategori olarak tanimlamis olsa da bu etkinliklerin ortiik programla
ic ice gectigi bilinmektedir. Etkinlik tiriiniin kendisi de gelisimsel acidan belirleyicidir. Eccles ve
Barber (1999) toplum yanlsi etkinlikler, takim sporlari, okul temelli katilim, sahne sanatlari ve
akademik kultipler gibi farkl etkinlik tiirlerinin birbirinden ayrisan gelisimsel ¢iktilarla iligkili
oldugunu ortaya koymustur. Bu nedenle etkinliklerin yalmizca varligi degil tiirii de ortik
programin hangi kazanimlar tasidigini belirler. Tezlerde 6ne ¢ikan tiirlerin kurumsal niteligi,
ders disi etkinliklerin ortiilk programin okul tarafindan gercevelenen yiziini temsil ettigini
diistindiirmektedir.

Etkinliklerin katki sagladig1 gelisim alanlari incelendiginde sosyal ve duygusal gelisim temas1 hem
olay sayis1 hem de tez sayis1 bakimindan dne ¢ikmistir. 77 etkinlik olayinin 28'i 6ncelikle bu alana
yerlestirilmis, bireysel ve kiltiirel gelisim ile akademik ve bilissel gelisim temalar1 bunu yakin
degerlerle izlemistir. Bu yonelim, ders disi etkinliklerin resmi programin dogrudan karsilamadigi
duyussal ve kiiltiirel kazanimlarin edinildigi ortamlar olarak islev gérdiigii yorumunu destekler.
Kavgaoglu ve Fer (2020) degerlerin kazandirilmasinda ortiik programin 6zellikle kisisel ve
evrensel degerler bakimindan resmi programin Oniine gectigini, 6grencilerin 6rtiilk programi
deger ediniminde resmi programdan daha etkili gérdiigiinii ortaya koymustur. Yurtseven (2019)
ogretmenlerin ortiik programi resmi programin tamamlayicisi ve belirleyicisi olarak algiladigini,
hatta siirecte daha etkin program tiirii saydigini belirlemistir. Bu iki calisma, tezlerdeki ders dis1
etkinliklerin neden agirlikl olarak sosyal-duygusal ve bireysel-kiiltiirel kazanimlara baglandigim
aciklamaya yardimci olabilir. Uluslararasi alanyazin da benzer bir cerceve sunmaktadir. Ders disi
katilimi genis bir derlemeyle degerlendiren Feldman ve Matjasko (2005) okul temelli etkinliklere
katilimin gelisimsel ¢iktilarla genel olarak olumlu baglantilar gésterdigini, ancak bu iliskinin araci
degiskenler hesaba katildiginda karmasiklastigini ortaya koymustur. Fredricks ve Eccles (2008)
orgiin 6gretim disindaki organize etkinliklere katilimin okula deger atfetme ve olumlu akran
iliskileriyle baglantili oldugunu raporlamis, Nagy (2023) ise ders dis1 ortamlarin kendine 6zgii bir
ortiik boyut tasidigini, buradaki motivasyon ve iletisim 6rtntilerinin ¢cogunlukla planlanmamis
pedagojik islevlere karsilik geldigini ileri stirmiistiir.

Okul ortami ve kiiltiirii temasi ayr1 bir oriintii ortaya koymaktadir. Bu tema birincil atif
siralamasinda alt siralarda kalsa da en ¢ok tezde karsimiza ¢ikan temadir. Téren, pano ve okul
geneli uygulamalar pek cok tezde anilmis, ancak bunlarin somut 6rnek karsiligi sinirh kalmistir.
Baska bir deyisle tema yaygin ama etkinlik ¢oklugu acisindan sig olarak temsil edilmistir. Bu
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goriiniim, ortilk programin sembolik ve kurumsal katmanina isaret eder. Apple (2004) okullarda
sunulan igerigin tarafsiz olmadigini, egemen toplumsal normlari yansittigini savunmus, Giroux ve
Penna (1979) ise okuldaki sosyallesme siireclerinin resmi hedeflerin o6tesinde isledigini
vurgulamistir. Téren ve okul geneli uygulamalarin somut bir etkinlikten ¢ok kurumsal bir ¢erceve
olarak anilmasi, ortiik programin bu katmaninin tezlerde daha ¢ok arka planda yer aldigini
diistindiirmektedir.

Fiziksel gelisim ve saglik temasi belirgin bicimde geride kalmistir. Bu alana birincil olarak yalnizca
bes etkinlik yerlestirilebilmistir. Tezlerde spor temelli etkinliklerden ¢ogu zaman yokluk ya da
yetersizlik lzerinden s6z edilmesi, bu seyrekligin baslica nedenidir. Benzer bir oriintii bagka
calismalarda da gorillmiistiir. Uysal ve Kisa (2021), ilkokullarin program disi etkinliklerini
inceledikleri arastirmada sportif etkinliklerin diger tiirlere gore ¢ok sinirl kaldigini belirlemistir.
Uysal (2025) ise ders disi etkinliklerin SWOT ¢6ziimlemesinde bu etkinliklerin en gii¢lii yoniini
ogrencilerin ¢ok yonlii gelisimini desteklemesi olarak saptamis, buna karsilik akademik gelisimi
olumsuz etkileme olasiligini ve uygulama siirecindeki aksakliklari baslica zayiflik ve tehdit olarak
degerlendirmistir. Fiziksel etkinliklerin gorece fazla zaman ve mekan gerektirmesi, resmi
programla zaman ¢atismasi yasamasi bu seyrekligin olas1 nedenleri arasinda diistiniilebilir.

Etkinlik olaylarinin kademelere dagiliminda en belirgin oriinti, lise ve yiiksekogretim
kademelerindeki yogunlasmadir. Bu iki kademe, 77 olayin 59'unu tek basina karsilamaktadir. Lise
diizeyinde bireysel ve kiiltiirel gelisim ile sosyal ve duygusal gelisim one c¢ikarken,
yuksekogretimde akademik ve bilissel gelisime yonelik atiflar artmaktadir. Konferans, panel ve
sempozyum tiirlinden etkinliklerin bu kademede daha sik goriilmesi, s6z konusu artisi
beslemektedir. Elitok Kesici, 0zdemir ve Coskun (2018) égretmen adaylarinin yiiksekégretimdeki
ortiik program algilarini incelemis ve bu ortamin 6rtiik program agisindan kendine 6zgii bir
arastirma alani olusturdugunu gostermistir. Uysal (2022) ise 6gretmen adaylarinin daha ¢ok
akademiyle dolayl iliskili etkinliklere katildigini, katilmak istedikleri etkinlikler arasinda kiiltiirel
olanlarin basi ¢ektigini belirlemistir. Bu bulgu, yliksekégretim kademesindeki etkinliklerin neden
cesitli ve genis kapsamli goriindiigiinii agiklayabilecek niteliktedir. Tez sayisinin da en ¢ok
ylksekogretimde toplanmasi, lisansiistii arastirmacilarin kendi 6grenim ortamlarina erisim
kolayligiyla ve egitim fakiiltelerindeki kuramsal farkindalikla iliskilendirilebilir.

Ilkokul kademesi bunun tersi bir gériiniim sunmaktadir. Bu kademedeki bes tezden yalnizca biri
somut etkinlik raporlamis, kalan doérdi ortiik programi tutum ve okul iklimi diizeyinde ele
almistir. Etkinlik {iretkenliginin lise ve ortaokulda yiiksek, ilkokulda diisiik olmasi, kademenin
arastirma gelenegiyle oldugu kadar tezlerin yéneldigi kavramsal diizeyle de ilgilidir. ilkokula
iliskin tezlerin ortiik programi daha ¢ok iliski ve iklim iizerinden okumasi, somut etkinlik sayisini
sinirlandirmistir.

Hic etkinlik raporlamayan 10 tezin varhig baslh basina bir bulgu olarak degerlendirilmelidir. Ortiik
programi ¢alisan her arastirma somut bir etkinlige yonelmemekte, bir boliimii konuyu tutum,
norm ve okul iklimi diizeyinde ele almaktadir. Bu durum, Jackson'in (1968) ortiik programin asil
kaynagini ders disi etkinliklerden ¢ok sinifin giindelik rutinlerinde aramasi ile uyumludur.
Tiirkiye'de ortiik program calismalarini meta-sentez yontemiyle inceleyen arastirma da
bulgularin biiyiik béliimiiniin 6gretmen davranislari, 6grenci deneyimleri ve okul kiltiiri
temalar1 cevresinde toplandigini ortaya koymustur (Oztiirk ve Tagpinar, 2021). Kentli (2009) de
ortilk program kuramlarin1 Kkarsilastirdifi derlemesinde kavramin tek bir kurama
indirgenemeyecek kadar genis bir cergeveye yayildigini gostermistir. Etkinlik icermeyen tezlerin
tam da bu temalara yonelmesi, ortiilk programin ders disi etkinliklerle sinirli olmayan ¢ok
katmanl bir yap1 tasidigini teyit etmektedir.

Orneklemin bir bagka dikkat ¢ekici yonii, okul 6ncesi kademesine ait hicbir tezin yer almamasidir.
Oysa Firat Durdukoca (2022), okul 6ncesi 6gretmenlerinin etkinlik diizeninde 6rtiik programdan
bilingli bigcimde yararlandigini, bu yararlanmanin okul tiiriine gore farkhilastigini ortaya
koymustur. Uygulama diizeyinde ortiik programin bu kademede etkin bicimde isledigi goriildiigii
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halde lisansiistii tezlerin bu alana yonelmemesi, okul 6ncesinde belirgin bir arastirma boslugunun
sltirdiigiinii géstermektedir.

Etkinlik liretkenliginin tezler arasinda esit dagilmadigini da belirtmek gerekir. Lise diizeyindeki
bir tez, tek basina 16 etkinlikle veri setinin en iiretken ¢alismasi olmustur (Celik, 2025). Tek bir
tezin bu denli agirlik tagsimasi, kiiclik veri setlerinde belirli 6riintiilerin sinirl sayida ¢alismadan
kaynaklanabilecegini ve bulgularin bu ¢ercevede okunmasi gerektigini hatirlatmaktadir.

Smirliliklar

Bu ¢alismanin ¢esitli sinirhihiklar1 bulunmaktadir. Veri kaynagi olarak yalmzca YOK Ulusal Tez
Merkezi kullanilmis, hakemli dergilerde yayimlanan makaleler kapsam disinda tutulmustur.
Tarama 2019-2025 yillariyla sinirlandirilmistir. Daha genis bir zaman araliginin incelenmesi,
alandaki uzun vadeli egilimleri gortintir kilabilir. Erisime kapali tezlerin degerlendirme disinda
kalmasi, baz1 ¢alismalarin kapsam disinda birakilmasina yol agmis olabilir. Son olarak bu
arastirma, ders disi etkinliklerin varligini ve tiirlerini saptamaya yoneliktir. Etkinliklerin 6grenci
gelisimi Uzerindeki etkisi ol¢iilmemis, bu nedenle bulgular bir etki iliskisi degil betimleyici bir
goriiniim sunmaktadir.

Oneriler

Arastirmacilar agisindan bakildiginda, ortik program kapsamindaki derleme ¢alismalarinin
hakemli dergi makalelerini ve birbirinden farkli anahtar kelimeleri de icerecek bicimde
genisletilmesi yararli olacaktir. Bu calismada hi¢ temsil edilmeyen okul dncesi kademesine
yonelik ortilk program ve ders disi etkinlik arastirmalarina belirgin bir gereksinim vardir.
Etkinliklerin 6grencilerin bilissel, sosyal ve duyussal gelisimi tizerindeki etkisini dogrudan 6l¢cen
deneysel ya dayari deneysel calismalar, betimsel bilgi birikiminin 6tesine gecilmesini saglayabilir.

Egitimciler acisindan, 6gretmenlerin ortiik program kavramina iliskin farkindaliginin hizmet igi
egitimlerle gliclendirilmesi, ders dis1 etkinliklerin biling¢li ve planli bigimde diizenlenmesini
destekler. Ozellikle ilkokul ve ortaokul kademelerinde etkinlik cesitliliginin artiriimas,
ogrencilerin farkli gelisim alanlarina yonelik deneyimler kazanmasina katki saglayabilir.
Etkinliklerin yalnizca eglence amaciyla degil, belirli kazanimlar gozetilerek tasarlanmasi, egitsel
degerlerini ylikseltecektir.

Politika yapicilar acisindan, ders disi etkinliklerin program icindeki konumunun acik¢a
tanimlanmasi ve bu etkinlikler icin okullara yeterli zaman ile kaynak ayrilmasi, uygulamadaki
aksakliklarin azaltilmasina yardima olabilir. 2024 yilinda uygulamaya konulan Tiirkiye Yiizyil
Maarif Modeli'nin (Milll Egitim Bakanlhgi [MEB], 2024) ders disi etkinliklere verdigi énemin
uygulama diizeyinde izlenmesi ve degerlendirilmesi, bu alandaki gelismelerin somut ¢iktilara
doénlismesi bakimindan anlamli olacaktir.

Biitin bu bulgular birlikte degerlendirildiginde, ders disi etkinliklerin o6rtiikk programin
gozlemlenebilir tasiyicilar1 olarak farkli egitim kademelerinde farkli bicimlerde belirdigi
goriilmektedir. Etkinliklerin sinirli sayida tiirde toplanmasi, agirlikla sosyal-duygusal ve kiiltiirel
kazanimlara yonelmesi ve biiytiik dlciide lise ile yiiksek6gretimde yogunlasmasi, 6rtiik programin
somut yiiziinlin Tirkiye'deki lisansiistii tezlerde hangi sinirlar icinde goriiniir oldugunu ortaya
koymaktadir.
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EKLER
EK 1. INCELENEN TEZLERIN KUNYESI
Tablo Al. Tezlerin Kiinyesi
No Tez Kademe Etkinlik sayisi
T1 Celik (2025) Lise 16
T2 inceler (2025) flkokul 0
T3 Késeoglu (2025) Yiiksekogretim 0
T4 Unverdi (2025) {lkokul 0
T5 Bayesen (2024) flkokul 0
T6 Ozdamar (2024) Lise 1
T7 Talu (2024) Yiiksekogretim 0
T8 Tekin (2024) {lkokul 6
T9 Tiryaki (2024) Ortaokul 2
T10 Akgoz (2023) Birden ¢ok kademe 7
(ilkokul, ortaokul)
T11 Cay (2023) Lise 5
T12 Kose (2023) Yiiksekogretim 13
T13 Yeler (2023) Yiiksekogretim 0
T14  Oztirk (2022) Yiiksekdgretim 0
T15 Ava (2021) Genel/belirsiz 0
T16 Erbas (2021) Birden ¢ok kademe 1
(ortaokul, lise)
T17 Izgi ipekel (2021) Yiiksekdgretim 8
T18  Ozer (2021) Birden ¢ok kademe
(ortaokul, lise)
T19 Giindogdu (2020) Ortaokul 1
T20 Cinar (2019) Ortaokul 1
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T21 Girayhan (2019) Yiiksekogretim 4
T22 Koyuncu (2019) Lise 7
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Abstract

This study set out to identify the extracurricular activities reported in graduate theses on the hidden
curriculum written in Tiirkiye between 2019 and 2025 and to examine them by educational level and
thematic category. It was designed as basic qualitative research. The data were drawn from theses openly
accessible through the Council of Higher Education National Thesis Center, collected by means of document
analysis and examined through inductive content analysis. A search using the keywords "hidden
curriculum” and "extracurricular activity,” combined with criterion sampling, produced 24 theses. Coding
consistency was tested with a second coder, yielding 100% agreement on whether an activity was included
or excluded and 93.1% on theme assignment. Of the 24 theses, 14 reported concrete extracurricular
activities and 10 described none. The 77 activity instances identified were grouped into 26 categories, the
most frequent being conference and seminar programs, ceremonies, and field trips. The activities were
classified under five themes: social and emotional development, individual and cultural development,
academic and cognitive development, school environment and culture, and physical development and
health. Social and emotional development stood out as the most prominent theme, whereas physical
development and health was the least common. Most activity instances were concentrated at the high school
and higher education levels, while the diversity of activities at the primary level was markedly limited.
Taken together, the results indicate that extracurricular activities function as tangible carriers of the hidden
curriculum, taking different forms across educational levels.

Keywords: hidden curriculum, extracurricular activities, document analysis, graduate theses, Tiirkiye.
INTRODUCTION

The knowledge, skills, and values passed on to students in educational institutions are not
confined to the formal curriculum. Beyond a school's written program of study, the learning that
students absorb, often without noticing, in the course of their everyday school experience forms
an integral part of education. The concept used to describe this unplanned and largely invisible
process is the hidden curriculum. Jackson (1968) first introduced the term, showing that the
classroom setting gives rise to a great deal of social learning that the formal curriculum does not
anticipate. In his account, students meet not only academic content at school but also experiences
such as waiting, complying, and living within a crowd, and these experiences gradually settle into
lasting patterns of attitude and behavior. Snyder (1970) took up the concept under the name
"hidden curriculum" and showed that, even at the university level, the contradictions between
formal and implicit expectations shape how students behave.

The hidden curriculum has been examined through several theoretical lenses. The structural-
functionalist approach stresses that, in reproducing the social order, schools transmit particular
norms and values to students without their awareness (Giroux & Penna, 1979). For Giroux and
Penna, the processes of socialization at school are bound up with mechanisms of social control
that reach beyond the stated aims of the formal curriculum. Within the tradition of critical
pedagogy, Apple (2004) argued that the knowledge offered in schools is not neutral but instead
reflects the interests of dominant social groups. Seen this way, the hidden curriculum is not only
about acquiring individual attitudes; it is also part of how social inequalities are reproduced. In
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the Turkish literature, Yiksel (2002, 2004) defined they hidden curriculum as the values,
attitudes, and behavioral patterns conveyed to students through interactions in the school
environment, noting that the concept spans a wide field, from the physical structure of the school
to teacher attitudes and from disciplinary practices to peer relationships.

Educational programs have been classified in various ways. Posner (1992) treated them under
five types: the formal curriculum, the hidden curriculum, the operational curriculum, the null
curriculum, and the extra curriculum (Koéksal & Ayvaz-Tuncel, 2021). In this scheme, the extra
curriculum covers activities organized outside official instructional hours. Extracurricular
activities span a broad range that includes sports, the arts, club work, community service, and
cultural events, and they contribute to students' cognitive, social, and emotional development
(Kose, 2013). Drawing on a large-scale sample, Marsh (1992) showed that participation in
extracurricular activities has positive effects on academic achievement, self-concept, and
educational expectations. Fredricks and Eccles (2008) reported that taking part in organized
activities at the middle school level is linked to grade point average, valuing school, and positive
peer relationships.

Although the extra curriculum and the hidden curriculum appear as separate categories in
Posner's classification, in practice the two do not divide along sharp lines. Because extracurricular
activities convey much of their content through the interactions that occur during the activity
rather than through formal learning outcomes, they form one of the settings where the hidden
curriculum operates most visibly. In club work or a community service activity, a student picks up
behaviors such as cooperation, leadership, taking responsibility, and conforming to group norms,
usually without any written objective attached to them. Indeed, Nagy (2023) argued that out-of-
class learning environments carry a distinctive hidden dimension, and stressed that the shifts in
motivation, the patterns of within-group communication, and the emotional changes observed in
these settings often point to pedagogical functions that were not explicitly planned. Viewed in this
light, extracurricular activities can be regarded as tangible carriers of the values produced within
school culture (Demirel, 2020). Studying them, then, offers a way of tracing the observable marks
of effects that the hidden curriculum otherwise leaves only at an abstract level. The way this study
frames its problem rests precisely on this point of intersection, that is, on what extracurricular
activities mean with respect to the hidden curriculum.

Even though a number of graduate theses on the hidden curriculum have been written in Tiirkiye,
work that examines these theses systematically remains quite limited. The available reviews have
tended to concentrate on the theoretical dimension of the hidden curriculum or on a particular
educational level. What kinds of extracurricular activities appear in these theses, which
educational levels they cluster in, and how they might be classified thematically is a research area
that has not yet been addressed. Graduate theses, by contrast, are valuable sources of data, since
they reflect the research trends, the preferred methods, and the themes under study in a given
field. What makes the present study distinctive is that, rather than discussing the hidden
curriculum at a theoretical level, it extracts the extracurricular activities that take concrete form
in graduate theses, classifies them thematically, and compares them across educational levels.

Purpose of the Research

The aim of this study is to identify the extracurricular activities reported in graduate theses on the
hidden curriculum written in Tiirkiye between 2019 and 2025 and to examine them, through
document analysis, by educational level and thematic category. In line with this aim, the study
sought answers to the following research questions:

1. What kinds of extracurricular activities appear in the graduate theses examined?
2. How are these extracurricular activities distributed across educational levels?

3. How are the extracurricular activities reported in the theses classified thematically?
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4. In what respects do types of extracurricular activities resemble and differ from one
another across educational levels?

METHOD
Research Design

This study follows a qualitative research approach. It was not constructed within the bounds of
any purpose-specific design, such as narrative research, phenomenology, grounded theory,
ethnography, or case study. Its aim is neither to unpack a single phenomenon in depth, nor to
describe a culture, nor to build theory, but to gather the activities that lie scattered across a large
number of theses and to make sense of them within the frame of the hidden curriculum. Given this
orientation, the study is best understood as basic qualitative research, which brings out the
patterns in the data inductively, without commitment to a predetermined theory, and presents
them descriptively (Merriam & Tisdell, 2016). Basic qualitative research offers a fitting
framework for work that does not call for the specific tools of the five traditions and that gives
priority to making visible the meaning and the patterning that arise from within the data.

The data consist entirely of written documents, that is, the texts of graduate theses. Because the
data were drawn from the findings sections of the theses, the method of collection is document
analysis; the extracurricular activities reported in the theses were treated as documents carrying
information about the hidden curriculum (Bowen, 2009; Yildirim & Simsek, 2018). On this
understanding, document analysis specifies where the data come from and how they were
gathered, while content analysis specifies the technique of examination. The patterns in the
activities are reported descriptively and through frequencies, with no claim to numerical
precision.

The Theses Examined and the Search Process

The data source consists of master's and doctoral theses openly accessible through the Council of
Higher Education National Thesis Center. The search was run with two keywords: "hidden
curriculum” and "extracurricular activity." The first keyword reached theses that take the hidden
curriculum as their direct subject, while the second was added to offset the narrowing of scope
that reliance on a single term might cause. Of the seven theses returned by the second search, six
were set aside because they carried no hidden curriculum framework; only one, which examined
retirement-home visits in the context of informal and hidden learning (Cinar, 2019), was included
in the dataset. This shows that widening the search criterion was not treated as sufficient on its
own, and that each thesis was separately weighed for its connection to the theoretical framework.

The theses were identified through criterion sampling (Patton, 2014), the criteria being the
inclusion and exclusion conditions set out below. The search was confined to the years 2019
through 2025. Because 2026 had not yet been completed when the data were collected, that year
was left out, since including an incomplete year would have skewed the annual distribution.
Twenty-four theses met the criteria and were examined. To make the set traceable, the theses
were ordered by year of publication and numbered; the author, year, educational level, and
number of activities for each thesis appear in Table A1 (Appendix).

Inclusion and Exclusion Criteria

To keep the analysis consistent, the concept of extracurricular activity was defined operationally.
In this study, an extracurricular activity is a concrete action that falls outside compulsory
classroom instruction, is organized by the school or acknowledged within school life, and is one
in which students take part. What matters at the core of the definition is the presence of an action;
places, objects, symbols, and attitudes were not counted within this scope.

On this basis, the following were kept outside the scope: in-class teaching practices carried out as
part of a lesson (for instance, showing a film or having students read a book during class time);
homework and lesson-bound products (observation assignments, end-of-unit work); physical
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spaces together with objects and symbols (the gymnasium, the canteen, bulletin boards, posters,
trophies); statements bearing on the norm and climate dimension of the hidden curriculum, such
as teachers' advice, rules, and emphasis on values; and activities cited only in a quotation or a
review of the literature and not reported among the thesis's own findings. Following the same
principle, only activities reported as having actually taken place were coded, while those that were
planned, expected, or lamented as absent were left out of the analysis.

Theses that reported no extracurricular activity at all were not dropped from the dataset but were
recorded separately as "theses reporting no activity." Retaining these theses was treated as a
finding in its own right, since it reveals that not every study of the hidden curriculum turns toward
concrete activity.

Data Analysis

The data were analyzed through inductive content analysis. Content analysis is the process of
gathering similar pieces of data around particular concepts and themes and then organizing and
interpreting them in a form the reader can follow (Yildirim & Simsek, 2018). The analysis unfolded
in four stages: coding the data, moving from codes to themes, arranging the codes and themes, and
describing and interpreting the findings.

In the first stage, the findings section of each thesis was read closely; every statement pointing to
an extracurricular activity was recorded with its context and marked with a descriptive code. Here
the codes were generated as they emerged from the data rather than from any prepared list. In
the second stage, codes that described the same activity in different words were compared,
synonymous labels were merged under a single standard category, and this yielded 26 activity
categories. In the third stage, through constant comparison, the categories were clustered by the
developmental domain they chiefly served, and five themes emerged from that clustering:
individual and cultural development (IC), social and emotional development (SE), academic and
cognitive development (AC), physical development and health (PH), and school environment and
culture (SC). In naming the themes, the study drew on the dimensions of student development
that are widely treated in the literature, and the themes that took shape were tested by returning
to the data. The process thus ran in a cyclical manner, with codes produced inductively from the
data and themes built from the clustered codes and then verified against the data once more
(Creswell & Creswell, 2018).

Because an extracurricular activity usually contributes not to one developmental domain but to
several at once, as many as two themes could be assigned to each activity. The domain to which
an activity contributed most strongly was coded as the primary theme, and the domain to which
it made a narrower yet still meaningful contribution as the secondary theme. A retirement-home
visit, for example, was placed primarily under social and emotional development and secondarily
under individual and cultural development. In some cases only a dominant theme was present, so
no second theme was assigned. This distinction preserved the richness that multiple coding
affords while keeping the frequencies from swelling artificially. In presenting the findings, the
number of theses in which an activity appeared was taken as the main criterion, with the total
number of occurrences added as a complementary indicator. Since the dataset is limited to 24
theses, percentages were avoided; only frequencies are reported, on the reasoning that
proportions drawn from a small set could give a misleading impression of generalization.

Sample Coding

To make the coding logic concrete, a few representative examples are given in Table 1. They show
both how the included activities were standardized and assigned to themes and why certain
statements were left outside the scope. Two criteria were applied together in each decision:
whether the statement corresponded to an action, and whether that action was reported among
the thesis's own findings as having actually taken place.
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Table 1. Sample Coding from the Theses

Statement in the thesis Secondary
(representative) Standard label Primary theme theme Decision

Students visiting a retirement home  Retirement-home /
over eight weeks elderly visit SE IC Included

Preparing a project for a science fair ~ Project (TUBITAK /
at school science) AC SC Included

The class reading a book together
during lesson time In-class practice — — Excluded

A teacher reminding the class of the
rules and of tidiness Teacher attitude / rule — — Excluded

Validity and Reliability

Several measures were taken to strengthen the credibility of the study. To test the consistency of
the coding, 53 coding units from nine theses selected from the dataset were coded independently
by a second coder. Intercoder agreement was computed with Miles and Huberman's (1994)
formula, agreements divided by the sum of agreements and disagreements. Agreement reached
100% on the decision to include or exclude an activity and 93.1% on the primary theme assigned
to the activities. The two disagreements that surfaced in theme assignment, one for an exhibition
and one for an art course, were settled by consensus after the coders met and reassessed the
activities in question. The values obtained sit above the .70 criterion recommended for qualitative
coding.

To support transferability, the inclusion and exclusion criteria were spelled out in detail, and the
raw statements of the activities were recorded alongside their standard labels and themes.
Documenting the analytic steps and the coding decisions allows the process to be followed and
confirmed from the outside.

Ethical Information

This research is a document analysis carried out on graduate theses that are publicly accessible
through the Council of Higher Education National Thesis Center. No data were collected directly
from human or animal participants, and no data-collection procedure such as a survey, interview,
observation, or experiment was applied. Because the study rests solely on published, publicly
available secondary sources, it does not require ethics committee approval. The theses examined
were treated in line with citation standards, quoted statements were used with their original
context preserved, and the study was conducted in keeping with the principles of scientific
research and publication ethics.

RESULTS

The findings are organized around three questions. The first asks which types of activity the theses
concentrated on, the second which developmental areas the activities contributed to, and the third
how these patterns shifted across educational levels. Of the 24 theses examined, 14 reported
concrete extracurricular activities in their own findings sections, while 10 named no activity
within the context of the hidden curriculum. Some of the theses that reported no activity treated
the subject only at the level of attitudes, norms, and school climate. Others worked with scale-
based quantitative designs and did not identify any concrete activity by name. The 14 theses that
did report activities yielded 77 activity instances in all, grouped under 26 standard categories.
Activity productivity was not evenly distributed across the theses. A single high school thesis, with
16 activities on its own, was the most productive study in the dataset, while the 10 theses
reporting no activity at all were spread across different years and levels. The authors, years, levels,
and activity counts of the theses are given in Appendix 1.
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Categories of Extracurricular Activities

The distribution of activity categories is presented in Table 2. Two measures are given together
in the table. The first is the number of separate theses in which an activity appeared, and the
second is the total number of times it was reported across the whole dataset. Because the number
of theses in which an activity appeared reflects how widespread a given type is, it was taken as
the primary measure. The total count of appearances is a complementary indicator that adds
intensity alongside this spread.

Table 2. Distribution of Extracurricular Activity Categories

Theses in which it
Category appeared Total appearances

Conference / seminar / talk 6 8

Ceremony / commemoration and celebration 6 8
Field trip 6 6
Club / society activity 5 7
Competition (including quiz / book) 5 5
Project (including TUBITAK / science) 4 4
Sports match / tournament 4 4
Film / cinema 3 3
Volunteering / community service 3 3
Exhibition 3 3
Theater / performance 3 3
Festival (spring / children's / science) 2 3
Retirement-home / elderly visit 2 2
Concert / choir / music 2 2
Course (extracurricular) 2 2
Bulletin-board preparation 2 2
Environment / nature activity 2 2
Poetry recital 2 2
Mind games / chess tournament 1 1
Iftar / meal event 1 1
Culture and arts activity (general) 1 1
Library / book-corner setup 1 1
School street initiative 1 1
Reading hour (school-wide) 1 1
Picnic 1 1
Joint activity with university students 1 1

The three most frequent categories across the theses are conference and seminar type activities,
ceremonies together with commemoration and celebration programs, and field trips. Each of
these three types appears in six theses. Club activities and competitions appear in five theses each,
projects and sports matches in four each. More than half of the categories are found in only one or
two theses. Extracurricular activities thus cluster around a few widespread types, while the rest
remain practices specific to individual schools or to local conditions. What the prominent types
have in common is that most of them are organized institutionally by the school, tied to the official
calendar, and dependent on collective participation.
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Themes to Which the Activities Contributed

Each activity was placed in one primary theme according to the area to which it made the
strongest contribution, and where it was judged to make a more limited contribution as well, a
secondary theme was added. This distinction preserved the richness that multiple coding brings
while preventing the frequencies from swelling artificially. The distribution of the themes is
shown in Table 3.

Table 3. Distribution of Theses by Theme

Theme Theses with a primary ~ Theses (primary and
Primary attributions (instances) attribution secondary)

SE

(social

and

emotio

nal) 28 9 12
IC

(indivi

dual

and

cultura
)] 17 8 12

AC

(acade

mic

and

cogniti

ve) 15 8 10

SC

(school

enviro

nment

and

culture

) 12 9 10

PH

(physic

aland

health) 5 5 6

The primary theme attributions total 77. The theme of social and emotional development stands
out both in the number of instances and in the number of theses where it appeared. Of the 77
activities, 28 were placed primarily in this area. This tendency takes concrete form in an elderly
visit reported in a primary school thesis. The teacher who took part described the work in these
words: "We instilled the value of respect by carrying out visits to the elderly” (T8). The themes of
individual and cultural development and of academic and cognitive development follow, with
values close to one another. Although the theme of school environment and culture ranks lower
in primary attributions, it turned out to be the theme appearing in the greatest number of theses.
Ceremonies, bulletin boards, and school-wide practices were mentioned in many theses, yet their
concrete instances remained few. A school-wide reading hour reported in a high school thesis is a
good example. The practice was described as an institutional activity resting on an administrative
decision, in the words "for the first 20 minutes the whole school, all the teachers, gave over to
reading” (T11). The theme of physical development and health fell markedly behind, with only
five activities placed primarily in this area. The main reason for this scarcity is that sports
activities in the theses were often mentioned in terms of their absence or inadequacy.
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Distribution of Theses by Educational Level

The educational levels of the theses and the number of theses reporting activities at each level are
given in Table 4. Theses spanning more than one level were gathered in a single row under the
heading "multiple levels" to avoid double counting.

Table 4. Distribution of Theses by Educational Level

Theses reporting
Level Number of theses activities

Higher education 8 4

Primary school 5 1
High school 4 4
3 3
3 2

Middle school
Multiple levels

General / unspecified 1 0

The level with the most theses is higher education. Four of the eight theses here reported an
activity within formal education. Activity productivity is high at the high school and middle school
levels, since almost all of the theses at these two levels identified a concrete activity. The primary
level presents the opposite picture. Of five theses, only one reported an activity, while the
remaining four treated the hidden curriculum at the level of attitude and climate. Two of the three
theses spanning several levels produced activities. The single thesis at the general or unspecified
level contained no concrete activity.

Cross-Distribution of Educational Levels and Themes

How the distribution of activities across developmental areas shifts by level is shown in Table 5
through the primary theme attributions.

Table 5. Distribution of Theses by Educational Level and Theme (Primary Theme, Activity
Instance)

Level IC SE AC PH SC Total
Primary school 1 4 0 0 1 6
Middle school 0 1 1 0 2 4
High school 8 11 4 1 5 29
Higher education 6 11 7 4 2 30
Multiple levels 2 1 3 0 2 8
Total 17 28 15 5 12 77

Note: SE = Social and Emotional, IC = Individual and Cultural, AC = Academic and Cognitive, SC =
School Environment and Culture, PH = Physical and Health

Most of the activity instances are concentrated at the high school and higher education levels.
These two levels alone account for 59 of the 77 instances. At the high school level, individual and
cultural development and social and emotional development came to the fore. At the higher
education level, attributions to academic and cognitive development rise, an increase fed by the
greater frequency of conferences, panels, and symposia at this level. Four of the five attributions
to the theme of physical development and health come from higher education; outside this level,
sport-based activities found little concrete place. The number of instances stayed low at the
primary and middle school levels, and at the primary level the activities clustered largely around
social and emotional development.
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CONCLUSION AND DISCUSSION

In this study, the extracurricular activities appearing in graduate theses written on the hidden
curriculum in Tiirkiye between 2019 and 2025 were identified through document analysis and
analyzed by educational level and thematic category. Of the 24 theses examined, 14 reported a
concrete extracurricular activity in their own findings, while 10 approached the subject without
tying it to any activity. The theses that did report activities yielded 77 activity instances in total,
gathered into 26 standard categories. The findings are discussed below within the frame of the
research questions, and the patterns that emerged are related to the literature.

Looking at the types of activity, the theses concentrated around a limited number of widespread
types. Conferences, seminars, and talks, ceremonies and commemoration-celebration programs,
and field trips were each mentioned in six theses, making them the most frequent types. Club
activities and competitions appeared in five theses each, projects and sports matches in four each.
More than half of the categories, by contrast, occur in only one or two theses. This picture indicates
that the repertoire of extracurricular activities clusters around a few institutional, calendar-bound
practices, while the rest remain applications specific to individual schools or to local conditions.
The prominent types share the feature of being, for the most part, activities organized by the
school administration, calling for collective participation, and aligned with the official calendar.
Although Posner (1992) defined the extra curriculum as a distinct category covering activities
outside formal instructional hours, these activities are known to be intertwined with the hidden
curriculum. The type of activity is itself decisive in developmental terms. Eccles and Barber (1999)
showed that different activity types, such as prosocial activities, team sports, school-based
involvement, performing arts, and academic clubs, are associated with distinct developmental
outcomes. For this reason, not only the presence of activities but also their type determines which
gains the hidden curriculum carries. The institutional character of the prominent types in the
theses suggests that extracurricular activities represent the school-framed face of the hidden
curriculum.

When the developmental areas to which the activities contributed are examined, the theme of
social and emotional development stood out in both the number of instances and the number of
theses. Of the 77 activity instances, 28 were placed primarily in this area, with the themes of
individual and cultural development and of academic and cognitive development following at
close values. This orientation supports the reading that extracurricular activities function as
settings where the affective and cultural gains not directly met by the formal curriculum are
acquired. Kavgaoglu and Fer (2020) found that in instilling values the hidden curriculum
surpasses the formal curriculum, particularly for personal and universal values, and that students
saw the hidden curriculum as more effective than the formal curriculum in acquiring values.
Yurtseven (2019) determined that teachers perceived the hidden curriculum as the complement
and the determinant of the formal curriculum, even regarding it as the more effective type of
curriculum in the process. These two studies may help explain why the extracurricular activities
in the theses are predominantly tied to social-emotional and individual-cultural gains. The
international literature offers a similar frame. In a broad review of extracurricular participation,
Feldman and Matjasko (2005) found that participation in school-based activities shows generally
positive links with developmental outcomes, though this relationship grows more complex once
mediating variables are taken into account. Fredricks and Eccles (2008) reported that
participation in organized activities outside formal instruction is connected with valuing school
and with positive peer relationships, while Nagy (2023) argued that out-of-class settings carry a
hidden dimension of their own, where the patterns of motivation and communication correspond
largely to unplanned pedagogical functions.

The theme of school environment and culture reveals a separate pattern. Although it ranks low in
the order of primary attributions, it is the theme appearing in the greatest number of theses.
Ceremonies, bulletin boards, and school-wide practices were mentioned in many theses, yet their
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concrete counterparts remained limited. In other words, the theme is widely represented but
shallow in terms of the number of activities. This picture points to the symbolic and institutional
layer of the hidden curriculum. Apple (2004) argued that the content offered in schools is not
neutral and reflects dominant social norms, while Giroux and Penna (1979) emphasized that the
socialization processes in school operate beyond the official goals. That ceremonies and school-
wide practices are cited as an institutional frame rather than as a concrete activity suggests that
this layer of the hidden curriculum remains more in the background in the theses.

The theme of physical development and health lagged markedly behind, with only five activities
placed primarily in this area. The main reason for this scarcity is that sport-based activities in the
theses were often mentioned in terms of their absence or inadequacy. A similar pattern has
appeared in other studies. In their examination of the extracurricular activities of primary schools,
Uysal and Kisa (2021) found that sports activities remained far more limited than other types. In
a SWOT analysis of extracurricular activities, Uysal (2025) identified their strongest aspect as
supporting students’' many-sided development, while assessing the possibility of a negative effect
on academic development and the disruptions in the implementation process as the principal
weaknesses and threats. The relatively greater time and space that physical activities require, and
their scheduling conflict with the formal curriculum, may be considered among the likely reasons
for this scarcity.

In the distribution of activity instances across levels, the clearest pattern is the concentration at
the high school and higher education levels. These two levels alone account for 59 of the 77
instances. At the high school level, individual and cultural development and social and emotional
development come to the fore, whereas at the higher education level attributions to academic and
cognitive development increase. The more frequent occurrence of conferences, panels, and
symposia at this level feeds that increase. Elitok Kesici, Ozdemir, and Coskun (2018) examined
pre-service teachers' perceptions of the hidden curriculum in higher education and showed that
this setting constitutes a distinctive field of inquiry for the hidden curriculum. Uysal (2022) found
that pre-service teachers took part mostly in activities indirectly related to academics, and that
cultural activities led among those they wished to attend. This finding may account for why the
activities at the higher education level appear varied and wide in scope. That the greatest number
of theses is likewise gathered at the higher education level may be linked to graduate researchers’
ease of access to their own learning environments and to the theoretical awareness within
faculties of education.

The primary level presents the opposite picture. Of the five theses at this level, only one reported
a concrete activity, while the remaining four treated the hidden curriculum at the level of attitude
and school climate. That activity productivity is high at the high school and middle school levels
and low at the primary level relates as much to the research tradition of the level as to the
conceptual plane the theses turn toward. The tendency of primary-level theses to read the hidden
curriculum mainly through relationship and climate has limited the number of concrete activities.

The presence of 10 theses that reported no activity should be treated as a finding in its own right.
Not every study of the hidden curriculum turns toward a concrete activity; some address the
subject at the level of attitude, norm, and school climate. This is consistent with Jackson's (1968)
locating the true source of the hidden curriculum in the everyday routines of the classroom rather
than in extracurricular activities. A study examining hidden curriculum research in Tirkiye
through meta-synthesis likewise found that most of the findings gather around the themes of
teacher behavior, student experiences, and school culture (Oztiirk & Taspinar, 2021). In his
review comparing theories of the hidden curriculum, Kentli (2009) showed that the concept
extends across a frame too broad to be reduced to any single theory. That the theses without
activities turn precisely toward these themes confirms that the hidden curriculum carries a
multilayered structure not limited to extracurricular activities.
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Another striking aspect of the sample is that no thesis belongs to the preschool level. Yet Firat
Durdukoca (2022) showed that preschool teachers draw consciously on the hidden curriculum in
arranging their activities, and that this use differs by school type. Even though the hidden
curriculum is seen to operate effectively at this level in practice, the failure of graduate theses to
turn toward this area shows that a marked research gap persists in preschool education.

It should also be noted that activity productivity is not evenly distributed across the theses. A high
school thesis, with 16 activities on its own, was the most productive study in the dataset (Celik,
2025). That a single thesis carries this much weight is a reminder that in small datasets certain
patterns may stem from a limited number of studies, and that the findings should be read within
this frame.

Limitations

This study has several limitations. Only the Council of Higher Education National Thesis Center
was used as the data source, and articles published in peer-reviewed journals were left outside
the scope. The search was confined to the years 2019-2025. Examining a wider time span could
make long-term trends in the field visible. The exclusion of theses closed to access may have led
some studies to fall outside the scope. Finally, this study aims to detect the presence and the types
of extracurricular activities. The effect of the activities on student development was not measured,
so the findings present a descriptive picture rather than a relationship of effect.

Recommendations

From the standpoint of researchers, it would be useful to broaden review studies on the hidden
curriculum so that they take in peer-reviewed journal articles and a range of different keywords.
There is a clear need for research on the hidden curriculum and extracurricular activities at the
preschool level, which was not represented at all in this study. Experimental or quasi-
experimental studies that directly measure the effect of activities on students' cognitive, social,
and affective development could allow the field to move beyond a descriptive body of knowledge.

From the standpoint of educators, strengthening teachers' awareness of the concept of the hidden
curriculum through in-service training would support the conscious and planned organization of
extracurricular activities. Increasing the variety of activities, particularly at the primary and
middle school levels, could help students gain experiences directed at different developmental
areas. Designing activities not merely for entertainment but with specific gains in view will raise
their educational value.

From the standpoint of policymakers, clearly defining the place of extracurricular activities within
the curriculum and allocating schools sufficient time and resources for these activities could help
reduce the disruptions in practice. Monitoring and evaluating, at the level of implementation, the
importance that the Tiirkiye Century Education Model (Tiirkiye Yiizyili Maarif Modeli), put into
practice in 2024, gives to extracurricular activities would be meaningful for turning developments
in this area into concrete outcomes (Ministry of National Education [MoNE], 2024).

When all these findings are considered together, extracurricular activities appear, as the
observable carriers of the hidden curriculum, in different forms at different educational levels.
That the activities gather in a limited number of types, lean mainly toward social-emotional and
cultural gains, and concentrate largely in high school and higher education reveals the boundaries
within which the concrete face of the hidden curriculum becomes visible in graduate theses in
Tiirkiye.
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APPENDICES

APPENDIX 1. BIBLIOGRAPHIC DETAILS OF THE THESES EXAMINED

Table A1l. Bibliographic Details of the Theses

No. Thesis Level Number of activities
T1 Celik (2025) High school 16
T2 Inceler (2025) Primary school 0
T3 Kdseoglu (2025) Higher education 0
T4 Unverdi (2025) Primary school 0
T5 Bayesen (2024) Primary school 0
T6 Ozdamar (2024) High school 1
T7 Talu (2024) Higher education 0
T8 Tekin (2024) Primary school 6
T9 Tiryaki (2024) Middle school 2

Multiple levels

(primary, middle
T10 Akgoz (2023) school) 7
T11 Cay (2023) High school 5
T12 Kdse (2023) Higher education 13
T13 Yeler (2023) Higher education 0
T14  Oztiirk (2022) Higher education 0
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No. Thesis Level Number of activities

T15 Ava (2021) General /unspecified 0

Multiple levels (middle

T16 Erbas (2021) school, high school)

T17 izgi Ipekel (2021) Higher education 8
i Multiple levels (middle

T18 Ozer (2021) school, high school) 0

T19 Giindogdu (2020) Middle school 1

T20 Cinar (2019) Middle school 1

T21 Girayhan (2019) Higher education 4

T22 Koyuncu (2019) High school 7

T23 (Ozaslan (2019) Higher education 5

T24 Senyiiksel (2019) Primary school 0
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