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Abstract: This article examines Munif Pasha’s educational thought in
the context of Ottoman modernization not merely as a limited reform
discourse concerning school organization, child upbringing, or
teaching methods, but as a comprehensive vision woven around the
selection, organization, adaptation, dissemination through
appropriate means, and transformation into public benefit of
knowledge. The central claim of the study is that Munif Pasha did not
confine education (maarif) to the narrow field of institutional
schooling; on the contrary, he approached the questions of which
knowledge should be deemed useful, by what methods it should be
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Introduction

During the Ottoman modernization period, the issue of education (maarif) was not
limited merely to the opening of new schools, the renewal of curricula, or the changing of
teaching methods. This process also brought with it questions such as which knowledge would
be considered necessary, useful, and teachable, how this knowledge would be organized,
disseminated, and associated with social benefit. In this respect, education is not just a field
restricted to institutional learning; it is part of an intellectual and political vision that aims to
spread knowledge to wide segments of society (Budak, 2012; Duran, 1986). In this framework,
Munif Pasha does not see education as limited only to educational institutions and teaching
methods. He considers it a multi-layered field that includes the processes of selecting,
organizing, and transmitting knowledge to broad sections of society. From this perspective,
Munif Pasha understands knowledge not merely as content to be learned, but as an element
that must be organized and circulated in a way that produces social benefit. Therefore, his
evaluations regarding education and maarif make it possible to address the socialization of
knowledge during the Ottoman modernization process within a broader intellectual framework
that transcends the narrow confines of the history of institutional education (Munif Pasha,
1299).

The existing literature on MUnif Pasha largely centers on his multifaceted intellectual
personality, his modern understanding of education, and his reformist approach to maarif,
especially focusing on his work titled “The Importance of Children’s Education” (Ehemmiyet-i
Terbiye-i Sibyan). These studies reveal Munif Pasha’s significance in child education, teaching
methods, the issue of teachers, and educational thought. However, the principles according to
which he selected knowledge, organized it, made it suitable for instruction, and circulated it in
society have not been sufficiently discussed as a distinct problem. At this point, itis necessary
to read Munif Pasha’s texts not only as pedagogical proposals or opinions on educational
reform, but as parts of a broader intellectual initiative concerned with the conditions of the
social transmission of knowledge (Akin, 1989; Dogan, 1986; Ozgiil, 2014).

This article approaches Munif Pasha’s understanding of maarif as a vision based on the
socialization of knowledge. The main aim of the study is to re-evaluate Munif Pasha’s
educational thought through the axes of the circulation and publicization of knowledge.
Accordingly, the article primarily focuses on texts by Munif Pasha that make visible the
relationship he establishes between knowledge, education, publication, and progress,
especially “The Importance of Children’s Education” (Ehemmiyet-i Terbiye-i Sibyan), “An
Introduction to the Science of Law" (Medhal-i ilm-i Hukuk), and the preface to "Mecmua-i
FunGn [Journal of Sciences]” (Mecmuia-i Finin Mukaddimesi). The study focuses on the
relationship between useful knowledge, teachability, gradualism, plainness of expression
(sehl-i ibare), public dissemination, and progress. Thus, it will be shown that Munif Pasha’s
educational thoughtis based not only on the reform of educational institutions, but also on the
selection, organization, and transmission of knowledge to society at large.

Method

This study is qualitative research that aims to re-evaluate Munif Pasha’s understanding
of education (maarif) through the axes of the circulation and publicization of knowledge. The
primary method of the research is text-centered and interpretative analysis. In this regard,
Munif Pasha’s texts that make visible the relationship between knowledge, education,
publication, and progress especially The Importance of Children’s Education (Ehemmiyet-i
Terbiye-i Sibyan), An An Introduction to the Science of Law (Medhal-i ilm-i Hukuk), and the
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Preface to MecmUa-i Funan [Journal of Sciences] (Mecmu(a-i Fin(in Mukaddimesi) have been
treated as primary sources. During the examination process, these texts were not evaluated
solely at the level of content. A conceptual analysis was conducted by considering the
concepts used, recurring themes, and the relationships established among them. In this
context, “useful knowledge,” “gradualism” (tedric), “plainness of expression” (sehl-i ibare),
“Expansion of the Sciences and Education” (intisar-1 maérif), and “progress” (terakki) were
identified as the main analytical categories. In addition, Munif Pasha’s views were situated
within their historical context, specifically regarding the transformation of education,
publication, and the public sphere during the Ottoman modernization process. By making use
of secondary literature, the approaches of existing studies toward Munif Pasha were identified;
the position and contribution of the conceptual reading proposed by this article within the
literature were also clarified. In this way, the research is not limited to descriptive analysis but
instead presents an interpretative analysis that establishes connections among text, context,
and literature.

Results

The analysis reveals that Munif Pasha’s understanding of education (maarif) cannot be
reducedto areformistvision limited solely to the organization of educationalinstitutions. When
his texts are read together, it becomes clear that maarif constitutes a coherent field of thought
centered on the selection of knowledge, its adaptation for instruction, its expression in an
appropriate language, and its dissemination in the public sphere. Within this framework, the
following sections will evaluate, based on his texts, the social function Munif Pasha attributes
to education, his conception of useful knowledge, his approach to teaching, the means of
public dissemination he envisages, and his relationship with the idea of progress.

The Nature of Education and the Social Function of Knowledge in Miinif Pasha

Munif Pasha’s conception of education (maarif) can be more clearly understood through
the importance he attributes to the channels of knowledge circulation. In his view, the essence
of the issue is not the preservation of sciences and arts (uldm and fun(n) as an accumulated
body of knowledge limited to a small circle. The real issue is the failure to disseminate and
popularize this accumulation for the benefit of society. For this reason, the school alone does
not constitute a sufficient framework. Journals, translations, libraries, reading rooms, and
public lectures also count among the key vehicles of education. Munif Pasha was the leading
figure and the main force behind the establishment of the Ottoman Scientific Society
(Cemiyyet-i ilmiyye-i Osmaniyye), which he modeled on the Royal Society of England (Batir,
2004). Founded around 1861-1863 to enlighten the public and foster an informed society, this
society was largely MUnif Pasha’s creation and served as a vehicle for disseminating his ideas.
Under its auspices, a wide range of scientific activities took place, including writing books,
producing translations, organizing public lectures, and holding meetings designed to promote
the intellectual enlightenment of the country. Munif Pasha encouraged society members to
debate new ideas during these meetings, prompting listeners to think and question. For
example, in a speech given during the early years of the society, he drew attention to low literacy
rates and made some of the earliest proposals for alphabet reform, such as the use of
diacritical marks or writing letters separately (Batir, 2004; Tansel, 1953). In this respect, hisidea
of maarif should be read as a comprehensive intellectual initiative that links instruction with
publication and institutional education with public transmission (Budak, 2012; Cunbur, 1964a;
Gines & Yilmaz, 2024; inceoglu, 2008; Ozgiil, 2014).

Ultimately, the meaning MuUnif Pasha ascribes to education becomes clear in
connection with the notion of progress (terakki). Here, progress refers not merely to a narrow
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administrative reform program, but to a multi-layered transformation made possible by the
penetration of knowledge into social life. Therefore, the dissemination of sciences and arts
does not remain an activity that serves only the intellectual development of an enlightened
elite. It is associated with the improvement of the country, the advancement of professions,
and the strengthening of public benefit. Munif Pasha’s insistence on child education, the issue
of teachers, the gradual teaching of fundamental sciences, and the circulation of useful works
should all be seen as manifestations of the same intellectual direction. In this context,
knowledge is not a static accumulation; it becomes a foundational force that enables the
material and spiritual progress of society (Akin, 1989; Duran, 1986; Munif Pasa, 1279).

One of the aspects that makes Munif Pasha’s understanding of education (maarif)
distinctive is that he does not limit the issue of knowledge merely to its widespread
dissemination. What stands out in his writings is which knowledge is deemed worthy of being
transmitted to society and how it should be organized for instruction. For this reason, the idea
of useful knowledge, for MUnif Pasha, is not simply a general wish or a moral preference, but a
fundamental criterion that determines the content of education. His emphasis on children’s
acquisition of literacy in their own language, arithmetic skills, and, subsequently, the sciences
relevant to the profession or craft they would pursue shows that he closely connected
knowledge with everyday life, occupation, and the needs of the country (Akin, 1999; Munif Pasa,
1279). The natural consequence of this approach is an effort to sift and select the knowledge
to be acquired. While Munif Pasha criticizes imposing rules on children that are beyond their
level of understanding and are memorized without comprehension, he also suggests that the
issue is not only about pedagogical methods. Here, the objection is directed as much at the
content of instruction as atits form. For, in his view, teaching should prepare the student’s mind
for genuine benefit. Knowledge that has a practical counterpart in science, art, and
professional life should be imparted gradually. In this respect, Munif Pasha’s educational
thought represents a dual intervention, focusing both on the mode of instruction and on the
classification of knowledge (Duran, 1986; Munif Pasa, 1279).

Munif Pasha’s criticism at this point targets the transformation of instruction into a
collection of rules disconnected from children’s level of comprehension. In The Importance of
Children’s Education (Ehemmiyet-i Terbiye-i Sibyan), he criticizes the teaching of subjects such
as grammar, logic, and rhetoric (sarf, nahiv, mantik, and meéani) without conveying their true
meaning, implying that the prevailing method of instruction fails to produce either genuine
understanding or practical skill. According to him, this style, carried out under the impression
of “I have learned” and “l have taught,” merely results in parrot-like repetition. Rather than
opening the student’s mind, it condemns them to rote memorization. Thus, Munif Pasha’s
critique of teaching is not limited to a discussion of method; it also raises the question of how
knowledge can be transformed into meaningful, useful, and intellectually beneficial content
(Akin, 1999; Munif Pasa, 1279). In this context, the gradualism (tedric) that Munif Pasha
advocates is not simply a proposal for pedagogical facilitation. The essential issue is the
sequencing of knowledge in accordance with the student’s intellectual readiness, age, and
future role. His insistence that basic skills such as language, writing, and arithmetic should first
be acquired, followed by engagement with sciences relevant to professional and artistic life,
shows that he seeks to reorganize instruction around the axis of social benefit. Thus, education
ceases to be a mechanism of repetition that merely turns children into passive elements of the
existing order. Instead, it becomes a formative domain aimed at raising individuals capable of
responding to the needs of their era (Dogan, 1986; Duran, 1986; Munif Pasha, 1279).

Miinif Pasha’s work Medhal-i ilm-i Hukuk, written in 1882 with reference to the work of
Belgian jurist P. Namur, is the first “An Introduction to the Science of Law” textbook in Turkish
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and constitutes a key component of the author’s enlightenment project (Aykanat & Ulker, 2024).
Munif Pasha, who regarded the modernization of Ottoman society as achievable through
lasting “intellectual education” rather than political reforms, extended this vision of
modernization guided by reason and science into the field of law as well. In his educational
model, law is hot simply a collection of rules to be memorized; itis a transformative intellectual
tool that will elevate the state and society to the standards of the civilized world. With this
awareness, he personally taught the course “An Introduction to the Science of Law” (Medhal-i
ilm-i Hukuk ve Hukuk-1 Tabiiye) for ten years at the School of Law (Mekteb-i Hukuk), preparing
its principal textbook and aiming to transmit the West’s systematic understanding of law to a
new generation of jurists (Aykanat & Ulker, 2024). The content of the work and the author’s
theoretical approach to law directly reflect his progressive and enlightenment-oriented vision.
The book is systematically divided into three main sections: the first deals with the foundations
of the concept of law, customs and social conventions (6rf and adet), written law; the second
addresses subfields such as natural, positive, political, criminal, and international law; and the
third presents a comprehensive history of law from Antiquity to codification movements in
Europe. The most striking enlightenment idea embedded in the intellectual foundation of this
work is Munif Pasha’s view of custom and tradition as obstacles to social progress, while
written laws are seen as the most fundamental tools for achieving such progress and
modernization (Aykanat & Ulker, 2024).

The “Mukaddime” published in the first issue of MecmU(a-i Finln [Journal of Sciences]
(Mecmu(a-i Funan) was written by Munif Pasha himself, the leading figure of both the journal
and the Ottoman Scientific Society (Cemiyet-i ilmiye-i Osmaniye). The authorship of the
preface by Munif Pasha both directly and indirectly signals his leadership in the administration
of the society and the journal. In the Mukaddime, it is stated that the society was established
in Istanbul by knowledgeable individuals with the aim of spreading the sciences and useful arts
(ulim and funan), considered the source of happiness, throughout the Ottoman Empire, and
that the journal was published to serve the public. The preface also outlines the publication
principles of the journal, stating that it would be issued at least thirty-two pages each month.
Moreover, it is emphasized that the language of the journal would be kept as simple and clear
(sehli’l-ibare) as possible so that everyone could understand it. One of the most notable points
in the text is the declaration that the journal would publish on topics of science and industry
but would strictly avoid discussions of religion and contemporary politics (diyanet and zaman-
I hal politikiyyesi) (Isil, 1986).

The connection that Munif Pasha establishes between science, art, and industry also
acquires meaning within this same framework. His assertion that even the simplest
professions are based on scientific principles clearly demonstrates that he does not regard
knowledge as a mere theoretical ornament or a pursuit reserved for an elite class. In his view,
fields such as chemistry, physics, mathematics, painting, and mechanics are not subjects
exclusive to higher education; rather, they are fundamental components necessary for the
advancement of the arts and the economic progress of the country. In this respect, Munif
Pasha’s concept of useful knowledge takes on a pragmatic character, directly linking the
content of education to production, skill, and social welfare (Akin, 1999; Munif Pasa, 1279).

At this point, Munif Pasha draws attention to the inseparability of knowledge from
everyday and professional life. By emphasizing that even seemingly ordinary crafts such as
carpentry, labor, or baking are grounded in scientific principles, he makes it clear that he does
not confine the content of education to the transmission of abstract knowledge. According to
him, simply perpetuating a craft as it has been observed from a master may allow for the
repetition of skill, butit cannot ensure its improvement, development, or innovation. Therefore,
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education is conceived not merely as a mechanism for transferring existing knowledge, but as
a means of bringing artisans and professionals into contact with scientific foundations, thereby
increasing productive capacity. Munif Pasha’s attribution of industrial backwardness to the
neglect of basic sciences should also be understood in this light (Akin, 1989; Miunif Pasa, 1279).

Another aspect of the idea of useful knowledge is the conception of education as
preparation for the future. Munif Pasha, by stating that children should be educated according
to the requirements of the era they will live in rather than the time in which their fathers were
raised, moves instruction beyond the preservation of past habits. Here, education is not merely
a process aimed at individual perfection, but a groundwork for adaptation to changing
conditions. For this reason, in Munif Pasha’s understanding of education, useful knowledge
acquires a content aimed at cultivating individuals who can respond to today’s needs and
adapt to the social and economic conditions of tomorrow (Akin, 1989; Dogan, 1986; Munif
Pasa, 1279).

The Role of the Teacher, Parents, and the State

In MUnif Pasha’s educational thought, the issue of instruction is not limited to
discussions of content and method. The qualities of the agents responsible for carrying out this
process are equally significant. For this reason, the success of a child’s upbringing depends not
only on the appropriateness of the texts to be taught or the methods to be applied, but also on
the competence of the teacher, the sense of responsibility of the parents, and the protective
role of the state. In his view, education is a public sphere that requires the joint intervention of
different actors. Upbringing that starts within the family attains regular instruction in the school
and, through the involvement of the state, is directed toward a broader social orientation (Akin,
1999; Munif Pasa, 1279).

Within this framework, the responsibility Munif Pasha assigns to parents is not limited
to meeting the material needs of their children. The true investment that will secure a child’s
future is ensuring their proper upbringing in terms of morals and knowledge. As previously
mentioned, his emphasis that parents should prepare their children not according to their own
childhood experiences but according to the requirements of the era in which their children will
live transforms upbringing from a mere repetition of family habits into a process attuned to
historical and social change. Thus, for Munif Pasha, parenthood is not simply about protection;
it is conscious guidance that takes the child’s future into account (Akin, 1989; Munif Pasa,
1279).

The issue of the teacher also occupies a central place in this context. Mlnif Pasha’s
emphasis on the quality of teachers shows that he directly links the success of instruction to
the competence of the educator. An understanding of teaching that disregards the student’s
intellectual level, merely transmits rules, or regards rote memorization as achievement, in his
view, undermines the true purpose of education. By contrast, the teacher should be someone
who recognizes the abilities of the student, imparts knowledge gradually, and ensures that what
is taught becomes genuinely useful. Thus, Munif Pasha’s conception of the teacher is not
simply that of a functionary delivering lessons, but of a foundational agent who ensures the
meaningful and beneficial transmission of knowledge (Dogan, 1986; Duran, 1986; Munif Pasa,
1279).

The role of the state is conceived by Munif Pasha in even broader terms. The
development of education is not a secondary field that can be left to individual efforts; rather,
itis afundamental duty directly linked to the progress of the country. Therefore, the state is not
seen merely as an authority that opens schools or issues regulations. It becomes the principal
actor that facilitates the dissemination of sciences and education, organizes educational
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institutions, and oversees the training of qualified civil servants and teachers. Munif Pasha’s
emphasis on public lectures, society activities, libraries, and reading rooms is also an
extension of this understanding. In this way, education transcends being the business of just
the family and the school; under the auspices of the state, it becomes a foundational political
field aimed at societal development (Cunbur, 1964a, p. 1279; inceoglu, 2008; Minif Pasa,
1279).

In MUnif Pasha’s conception of the state, education is not a secondary organ of
administration. On the contrary, itis the intellectual foundation of public order. For this reason,
the state's duty is not limited to managing existing schools; preparing the conditions for the
dissemination of sciences and education, ensuring the training of qualified civil servants and
teachers, and supporting the spread of useful knowledge throughout society are also integral
to this role. Munif Pasha’s emphasis on public lectures, society activities, translation,
publication, and communal reading spaces shows that he views education not merely as a
school-centered organizational matter, but as a broader political field aimed at the collective
development of society (Cunbur, 1964a; Glines & Yilmaz, 2024; inceoglu, 2008).

In his article “The Importance of Children’s Education” (Ehemmiyet-i Terbiye-i Sibyan),
Munif Pasha adopts a critical perspective on the budget families allocate for education and on
the material conditions of teachers. He points out that while some fathers incur great expenses
for fleeting occasions such as their children’s birth, circumcision, or premature weddings,
when it comes to education, they expect it to be provided free (“bad-1 heva /beles”) or at a
negligible cost. According to Munif Efendi, it is a sign of ignorance and foolishness to spend
lavishly on such ceremonies while disregarding education, the foundation of happiness in both
this world and the hereafter. Comparing this situation to Europe, he emphasizes that European
parents first consider the cost of education when a child is born and willingly bear the
considerable expense of sending their children to distant universities and exposing them to
other countries and cultures firsthand.

Onthe other hand, he draws attention to the qualifications of teachers and the financial
incentives provided to them as a means of improving the quality of education. He asserts that
the reform of schools and education depends primarily on competent and well-trained
teachers. To make the profession more attractive, encourage new talent, and integrate qualified
educators into the system, he recommends offering higher salaries or certain privileges to new
teachers who have passed examinations based on new methods and proven their
qualifications.

Munif Pasha is strongly opposed to the use of corporal punishment in the education
system, describing it as “illegitimate.” He points out that in the just Ottoman system, even the
strongest adults who commit the gravest crimes have for years been spared physical torture;
thus, it is utterly unacceptable to subject children, whose bodies are still delicate, to violence
and beatings. He does not regard physical punishment as a necessary response to laziness,
carelessness, or misbehavior encountered during education. He argues that beating is a highly
harmful practice suited only to animals like donkeys that are slow to understand and stubborn,
and that it is never appropriate for respectable human beings, especially delicate children.
Beyond the physical harm, he stresses that corporal punishment causes even more severe
psychological and moraldamage. Children who are constantly subjected to beating, insult, and
coercive discipline, Munif Pasha argues, are gradually reduced to a state of humiliation and
abjection (hakaret u meskenet); they lose their capacity for endurance, become accustomed
to passivity, and are unable to preserve their self-respect (izzet-i nefs) later in life (Akin, 1989).
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Munif Pasha also lists alternative disciplinary methods which, when properly applied,
are much more effective and beneficial than corporal punishment for use in children’s
education:

e Reprimanding with appropriate language (verbal warning).

e Changing the student’s seat, place, or position in the classroom.

e Keeping the misbehaving student at school for a while when the other students are
dismissed for break or recess.

e Most effective of all, requiring the student to write out the lesson twenty, thirty, or more
times according to the severity of the fault (Akin, 1989).

Within this multi-layered structure, the connection established among family, teacher,
and state is one of the foundational features of Munif Pasha’s educational philosophy. The
family provides the initial groundwork for upbringing, the teacher is the agent who gradually and
accurately transmits knowledge, and the state is the authority that determines the institutional
and public framework of this process. Thus, education ceases to be a scattered activity left to
individual effort and instead becomes a field of social construction operating under the shared
responsibility of different actors. This is why Munif Pasha’s proposals regarding education are
not only pedagogical but also administrative and social in nature (Dogan, 1986; Duran, 1986;
Mdunif Pasa, 1279).

Means of Disseminating Knowledge to Society: Journals, Societies, Libraries, and Public
Lectures

In Munif Pasha’s understanding of education, periodical publications are not secondary
activities but among the principal means of socializing knowledge. The approach that defines
the founding purpose of the Ottoman Scientific Society (Cemiyyet-i ilmiyye-i Osmaniyye) as the
dissemination and generalization of sciences and arts throughout the Ottoman territories also
determines the nature of Mecmuaa-i FinGn [Journal of Sciences] (Mecmua-i Fin(n). The explicit
statement that the journal would present useful knowledge in clear language understandable
to all, and would avoid religious and political controversies, demonstrates that Munif Pasha
draws a direct connection between the selection and dissemination of knowledge. In this
context, MecmUa-i FUndn is not merely a publication but a programmatic educational tool
aimed at transferring useful knowledge to society in accessible language (Akin, 1989; Munif
Pasa, 1279; Ozgil, 2014).

What is noteworthy here is that Munif Pasha does not conceive of publishing merely as
a channel for transmitting information; rather, he sees it as a tool for constructing public
mentality. The journal’s openness to both original works and translations, its willingness to
publish suitable contributions from outside the society, and its dedication to serving the people
of the country show that his educational vision is not founded on a closed regime of knowledge
aimed at a narrow circle of specialists. Thus, the transmission of knowledge becomes a twofold
activity, involving both the selection of content and the effort to reach the widest possible
readership. At this point, the publication aspect of MUnif Pasha’s educational vision emerges
as a foundational element enabling the socialization of useful knowledge (Budak, 2012;
inceoglu, 2008; Minif Pasa, 1279).

The public lectures organized under the auspices of the Ottoman Scientific Society
should also be evaluated in this light. These lectures represent the institutional equivalent of
the effort to deliver knowledge beyond the limited circles of scholars or bureaucrats to wider
social groups. The fact that students, civil servants, merchants, artisans, and people from
different classes were envisioned as the audience illustrates how central the notion of public
benefit is in Munif Pasha’s educational conception. Thus, knowledge is not seen merely as an
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accumulation acquired in schools, but as a resource dedicated to the collective advancement
of society (Cunbur, 1964a; ihsanoglu, 1987; inceoglu, 2008).

The function Munif Pasha attributes to publication also clarifies his concept of the
society (cemiyet). For him, the Ottoman Scientific Society was not simply a gathering of
prominent intellectuals, but a common working ground aimed at the dissemination of
knowledge. Indeed, integrating authoring, translation, and lecturing activities under one roof
demonstrates that education cannot be confined to teaching institutions alone. Within this
structure, the society serves as an intermediary institution where useful knowledge is selected,
processed, and offered for the benefit of society. In this way, Munif Pasha establishes an
institutional threshold between the production and circulation of knowledge, considering
education in terms of content, means, and organization at once (ihsanoglu, 1987; inceoglu,
2008; Munif Pasa, 1279).

Munif Pasha’s vision and efforts in librarianship constitute one of the fundamental
pillars of his goals to enlighten the public and reform education. To spread a culture of reading
and provide a suitable environment for those wishing to conduct research, he first established
a library within the Ottoman Scientific Society (Cemiyyet-i ilmiyye-i Osmaniyye), of which he
was the founder. The operation of this library was approached with great seriousness, and its
regulations were institutionalized under the title “Society Library Regulations,” published in the
first issue of Mecmuaa-i FUnGn [Journal of Sciences] (Mecmuaa-i Findn) (Batir, 2004).

Not content with this initiative, MUnif Pasha also pioneered the opening of the Beyazit
State Library, which became a far larger and more enduring legacy for ensuring knowledge
reached wide segments of the public (Glnes & Yilmaz, 2024). In addition to his institutional
work in librarianship, Munif Pasha was renowned as a true bibliophile. Throughout his life, he
accumulated a rich private collection, gathering works from both Eastern and Western worlds.
His library and scholarly reputation were so prominent that visitors from across the Islamic
world, from Morocco to Japan, came to his home to benefit from his scientific gatherings
(Duran, 1986).

With the aim of fostering public enlightenment and encouraging reading habits, Munif
Pasha also established a kiraathane (reading coffeehouse) within the Ottoman Scientific
Society alongside the library. Announced in the 22nd issue of Mecmua-i Fin(n [Journal of
Sciences] in March 1864, this reading room, located in the area known as “Cicek Pazari,” was
intended to make knowledge accessible not only through books but also through newspapers
and periodicals in various languages (Glunes & Yilmaz, 2024). Open to everyone without
discrimination and operating eight hours a day except Tuesdays, this space charged no fees to
students in government schools. Membership required recommendation by existing members,
and members were offered free English and French lessons twice a week (Cunbur, 1967).

In this context, the establishment of libraries and reading rooms is particularly
noteworthy because it highlights Munif Pasha’s emphasis on the material conditions for the
circulation of knowledge. Opening access to books, newspapers, and publications in different
languages for communal use shifts knowledge from the limitations of individual means to the
public sphere. Thus, education is transformed from a mere teacher-student relationship into a
broader cultural policy, complemented by opportunities for communal reading, following, and
discussion. Seen from this perspective, Munif Pasha’s idea of a “national library” (Millet
Kutuphanesi) was not limited to the preservation of books. It also implied their systematic
collection, classification, and arrangement in a form that made them available for public use
(Cunbur, 1964a, 1964b; Gunes & Yilmaz, 2024).
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The ultimate horizon reached by Munif Pasha’s understanding of education is the idea
of progress (terakki). However, here, progress is not conceived narrowly as an administrative
reform or a policy of simply multiplying institutions. In Minif Pasha’s writings, progress refers
to a broader transformation made possible by the penetration of sciences and useful arts (ulim
and fundn) into social life. For this reason, education is not merely the sum of fragmented
measures such as opening schools, adding courses, or experimenting with new methods. Itis
envisioned as a foundational force closely linked to the improvement of the country, the
development of the arts, the increase of wealth, and the strengthening of public benefit. The
strong connection he draws between the production of benefit through knowledge, the
possibility of progress, and its influence on collective social life elevates Munif Pasha’s
conception of education beyond the ordinary educational debates of the Tanzimat era (Duran,
1986, p. 2088; inceoglu, 2008; Munif Pasa, 1279, 1299).

For Munif Pasha, the idea of public benefit is directly tied to both the content and
circulation of education. The questions of what knowledge should be taught, by what means it
should be disseminated, and to which segments of society it should be offered are, for him,
inseparable. Useful knowledge attains its true meaning only to the extent that it circulates
within society and finds application in professions, the arts, administration, or ethics. In this
respect, Munif Pasha’s understanding of education moves knowledge beyond being mere
personal embellishment or the capital of an elite and makes it one of the essential elements of
public benefit. At this point, progress emerges as the practical realization of knowledge across
society (Akin, 1989; Cunbur, 1964b; Dogan, 1986).

What distinguishes Munif Pasha’s conception of progress is that he grounds it in the
reciprocal relationship among science, art, and wealth. In this approach, knowledge is not
limited to being a respected accumulation in itself; it becomes an active element that
increases productive capacity, improves the arts, and expands the country’s economic
possibilities. His emphasis that even the simplest professions rest on scientific principles
makes it clear that he does not view education as a theoretical adornment or a privilege
reserved for an elite. Therefore, for Munif Pasha, public benefit is not an abstract notion of
charity, but a model of development shaped by the tangible impact of sciences and arts on
social life (Akin, 1989; Duran, 1986; Munif Pasa, 1279).

Issues of wealth and happiness are likewise directly connected to education. His
description of sciences and education as “the foundation of welfare and happiness” (sermaye-
i sa’adet) shows that he regards knowledge not merely as the basis forindividual advancement,
but as the foundation of public prosperity and collective well-being. The belief that the spread
of knowledge will lead to the development of the arts, the acquisition of skills by professionals,
and the flourishing of the country places his understanding of education along the axis of
economic and social benefit. Thus, for Munif Pasha, progress is not merely intellectual
enlightenment; it is a multi-layered process completed when scientific knowledge produces
tangible effects in professions, production, administration, and daily life (inceoglu, 2008; Munif
Pasa, 1279).

Munif Pasha’s conception of public benefit is also distant from confining knowledge to
a narrow social hierarchy. In his writings, science and education cannot be the privilege of a
select group; on the contrary, they are resources that should be allocated to the public. The
emphasis on preparing MecmU(a-i FuUnGn [Journal of Sciences] (Mecmda-i FUunGn) in plain,
accessible language, the design of public lectures to address different segments of society, and
the importance given to communal spaces like libraries and reading rooms are concrete
manifestations of this approach. Thus, public benefit is not merely a top-down goal arranged
by the state but becomes a form of collectivity made possible by making knowledge
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comprehensible, accessible, and open for use (Cunbur, 1964a; inceoglu, 2008; Munif Pasa,
1279).

In this respect, Munif Pasha’s understanding of education has a horizon broader than
the language of institutional renewal characteristic of the Tanzimat era. What he proposesis a
comprehensive program of social construction, beginning with the opening of schools and
woven around publication, translation, lectures, libraries, and useful knowledge. The success
of this program is what makes progress possible. In this context, the correct selection of
knowledge, its instruction by appropriate methods, its dissemination to wide circles, and its
practical application in the spheres of art, profession, and administration become critical.
Munif Pasha’s close association of education with public benefit situates him not merely as an
educational reformer, but as a thinker with a broader vision who reflects on the social
circulation of knowledge (Budak, 2012; Dogan, 1986; Ozgﬂl, 2014).

Another striking aspect of Munif Pasha’s understanding of public benefitis that he does
not envision education as afield entirely free of competition and polemic. On the contrary, the
debates surrounding the periodicals of the era show that the question of who should present
useful knowledge, in what language and style, and under whose leadership became a realm of
contestation. The position of Mecmia-i Funln within these debates suggests that Munif Pasha
did not leave education as a mere theoretical ideal, but understood it as a program actively
defended, defined, and legitimized in the public sphere through publishing. In this respect,
education in Munif Pasha’s thought is not only about the transmission of knowledge, but also
about setting standards for the nature of useful knowledge and the methods of its
dissemination (inceoglu, 2008; Ozgiil, 2014; Yurtoglu, 2022).

This situation also explains why Munif Pasha’s conception of education considers
content, style, and audience together. For him, useful knowledge is not simply correct or new
information; it is knowledge brought into circulation through appropriate means, in
understandable language, and in a manner open to social benefit. For this reason, plainness of
expression (sehl-i ibare), translation, authorship, journals, public lectures, and communal
reading spaces are all links in the same chain of thought. Progress and public benefit are
possible only when this entire chain is set into motion.

The historical role MUnif Pasha assigns to education is revealed here as a founding will
that organizes and circulates knowledge in ways that affect the collective life of society (MUnif
Pasa, 1279; Budak, 2012). In this regard, MUnif Pasha’s vision of education departs from the
superficial rhetoric of innovation often encountered in the Tanzimat era. For him, innovation is
not merely about establishing new institutions, but about redefining the social function of
knowledge. This approach, which rejects useless rote learning, advocates gradual instruction
appropriate to the child’s level, connects knowledge with art and profession, and makes
publishing part of public education, directly relates education to the reordering of society itself.

Thus, Munif Pasha cannot be seen merely as a figure who thinks about education in
terms of school reform. He emerges as a thinker who systematically considers the selection,
circulation, and social utility of knowledge. This framework also calls for reconsidering certain
dominantinterpretations in the literature on Munif Pasha. He has often been evaluated in terms
of modern educational thought, educational reform, child upbringing, or as a multifaceted
Ottoman intellectual. While each of these perspectives is important for demonstrating his
intellectual capacity and educational influence, the close connection he establishes between
the selection of knowledge, its adaptation for instruction, its dissemination in clear language,
and its transformation into public benefit makes it insufficient to regard him merely as an
educational thinker or bureaucrat. The reading proposed by this article positions Munif Pasha
as a thinker who systematically reflects on the social circulation of knowledge and establishes
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an integrated relationship among schools, journals, societies, libraries, and public lectures
(Akin, 1989; Budak, 2012; Dogan, 1986; inceoglu, 2008; Ozgiil, 2014).

Mecmiia-i FiinGn and the Construction of a Popular Science Language

One of the most striking aspects of Munif Pasha’s conception of education is that he did
not consider it sufficient merely to select and disseminate knowledge; he also regarded it as
essential to give it an appropriate regime of expression. In this respect, Mecmd{a-i Fiin(n is not
merely a journal that compiles scientific information. It is a vehicle of public instruction in
which useful knowledge is translated into language that appeals to a broader readership. The
popular science character of the journal emerges precisely here. The issue is notjust conveying
new information, but presenting it in a form that is accessible, clear in expression (sehli’l-
ibare), and engaging for society at large. In this way, Munif Pasha transforms the language of
science from the inner discourse of a narrow circle of specialists into a public mode of
expression serving education (Munif Pasa, 1279; Yurtoglu, 2022).

Within this framework, the language of MecmuQa-i FunQn is not simply a matter of
stylistic preference; it is part of the educational policy. The idea that knowledge must first be
made comprehensible in order to be useful broadens the journal’s intended audience. The
journal targets not only specialists but also readers whose scientific curiosity is to be
awakened. The debates with other journals during the early phase of Ottoman popular science
publishing also demonstrate that the main issue was not only content, but also the language
and conception of the intended readership. Therefore, in Munif Pasa’s view, Mecmuaa-i Fundn
should be read not merely as an example of popularization, but as a primary case of making
content genuinely accessible and useful rather than simply simplifying it (inceoglu, 2008;
Ozgiil, 2014; Yurtoglu, 2022).

Another factor defining Mecm(a-i FUnGn as a popular science journal is its editorial
policy on authorship and translation. In Minif Pasa’s publishing vision, the goalis not to gather
information indiscriminately, but to select content that is beneficial, instructive, and suited to
society’s needs. Accordingly, the inclusion of both original works and carefully selected
translations clearly demonstrates the character of its popular science language.

Munif Pasha saw the advancement and modernization of Ottoman society not merely in
political reforms, but in an “education of thought” guided by reason and science—that is, in
educating the public (Batir, 2004). This vision directly shaped his approach to translation and
made it one of the most strategic tools for enlightening society. In his youth, Munif Pasha
became acquainted with Eastern civilization and Western languages (French, German, English,
Greek) through his service at the Translation Office of the Sublime Porte (Babiali Tercime
Odasi), where he also observed developments in Europe. He regarded it as his duty to convey
this accumulated knowledge to the Ottoman people (Sona, 2021). One of the principal aims of
the Ottoman Scientific Society (Cemiyyet-i ilmiyye-i Osmaniyye), which he founded, was to
produce book translations. Accordingly, Mecm(a-i Fiun(n functioned as an educational
publication that prioritized translations and adaptations from European journals, enabling
Ottoman readers to become acquainted with other civilized societies (Eren, 1973).

Munif Pasha did not view translation as the mere transfer of words from one language to
another, but as a pedagogical act that broadened horizons, informed, and modernized the
public. For this reason, he did not hesitate to add his own commentary to translations and
adapt texts to the Ottoman cultural context. For example, his work Adat-1 Umem, which
translated the customs of different societies from works by European travelers, became more
than a translation; it evolved into an original source enriched with his own ideas and references
to the civilizing effects of Islam (Sona, 2021). Likewise, his praise for Yusuf Kamil Pasha’s
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translation of Telemachus demonstrates his appreciation for a value-adding and instructive
approach to translation (Ozgiil, 2014). Minif Pasha also translated investigative letters by
European travelers concerning Muslims in China, using translation as a means of informing the
public about the wider world (Batir, 2004).

The greatest function of translation in Munif Pasha’s enlightenment mentality was to
introduce modern concepts previously unfamiliar to Ottoman society. The clearest example is
Muhaverét-1 Hikemiyye (Philosophical Conversations), featuring translations from Western
thinkers such as Fontenelle, Fénelon, and Voltaire (Mermutlu, 2000). Through these
translations, Munif Pasha introduced concepts such as “patriotism,” “social morality,” and
“women’s education” into Ottoman intellectual life (Batir, 2004; Sona, 2021). In addition, he is
credited as the first Turkish poet to translate poetry from English and is possibly the person who
introduced Victor Hugo’s Les Misérables to Turkish readers under the title Magdurin Hikayesi
(Yilmaz, 2018). These translations were not merely acts of transfer. They became one of the
principal means of recirculating useful knowledge to Ottoman readers in forms appropriate to
their context. Thus, through both its carefully selected content and its presentation in language
accessible to the public, Mecm(a-i Fin(n stands as one of the clearest manifestations of
Munif Pasha’s educational vision (Budak, 2012; Munif Pasa, 1279; Yurtoglu, 2022).

Within this framework, debates with other journals of the period cannot be seen merely
as personal polemics. These debates demonstrate that the question of what knowledge counts
as useful, forwhom it should be written, and in what style it should be presented was beginning
to find its place in the public sphere. The way MecmU(a-i Flin(n positioned itself within these
debates suggests that Munif Pasha saw popular science publishing not as a random activity,
but as a vehicle for establishing the social legitimacy of education. In this sense, the language
of popular science becomes, for Munif Pasha, a foundational mode of expression that enables
the acceptance and impact of useful knowledge across society (inceoglu, 2008; Ozgiil, 2014;
Yurtoglu, 2022).

In this respect, MecmUa-i Findn should be seen not only as a platform that makes
scientific information publicly available, but also as an educational tool for cultivating readers.
The journal’s prioritization of clarity and plainness of expression (sehl-i ibare) aims not merely
to expose readers to knowledge, but to engage them in a framework of understanding that
enables them to follow and apply it. Thus, the language of popular science is not a superficial
simplification, but an intermediary form that allows broader social groups gradual access to
scientific content. Munif Pasha’s approach suggests that he did not view readers as passive
consumers, but as an audience whose intellectual capacity would develop through increased
contact with useful knowledge (inceoglu, 2008; Ozgiil, 2014; Yurtoglu, 2022).

Within this framework, the construction of a popular science language also represents
epistemic selectivity for Munif Pasha. Not all knowledge is equally suitable for public
circulation. The selected content must not only generate social benefit but also correspond to
the intellectual horizon of the audience. MecmU(a-i FUndn’s deliberate exclusion of religious
and everyday political debates in favor of useful knowledge (ma‘limat-1 nafi‘a) on science, arts,
and industry shows that this selectivity is intentional. The language of popular science is
shaped by this choice. Knowledge becomes part of education to the extent that it is both useful
and presented in an understandable form (Budak, 2012; inceoglu, 2008; Munif Pasa, 1279).

Translation, Authorship, and the Policy of Selected Content

In Munif Pasha’s publishing philosophy, translation and authorship are not competing
activities; rather, they are complementary means that ensure the circulation of useful
knowledge. In this context, the issue is not simply translating any text into Ottoman Turkish or
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producing purely local works, but selecting information that will benefit society and circulating
itthrough an appropriate regime of expression. For this reason, Mecmuaa-i Findn’s openness to
both original works and translations demonstrates the selective nature of Munif Pasha’s
knowledge policy. Here, translation is not seen as the mechanical transfer of foreign content;
instead, it is the reorganization of useful knowledge according to the intellectual horizon of the
Ottoman reader. Authorship represents the internal production of the same task. Thus,
publishing emerges less as the production of knowledge itself than as the effort to make it serve
public benefit (Budak, 2012; Munif Pasa, 1279; Yurtoglu, 2022).

This selectivity in Munif Pasha’s publishing vision refers not only to content preference
but also to setting boundaries. The deliberate exclusion of religious polemics and everyday
political debates not directly linked to useful knowledge clearly shows what is considered
worthy of public circulation. In this respect, Mecmu(a-i Finldn’s content policy should be read
not as an encyclopedic accumulation of random information, but as an interventionist
educational program that filters and organizes knowledge for society’s benefit. Within this
program, translation and authorship function as complementary tools: one adapts external
knowledge for local audiences, while the other produces knowledge from within, both serving
the same horizon of benefit. Thus, Munif Pasha’s publishing philosophy becomes distinct not
through the production of knowledge, but through selecting, organizing, and making knowledge
available for public utility (Budak, 2012; inceoglu, 2008; Yurtoglu, 2022).

Munif Pasha’s selectivity is not limited to the preference for useful knowledge; it is
equally decisive in determining which debates are excluded from public circulation. The explicit
avoidance of religious matters and contemporary political polemics by Mecmua-i Fun(n
should be seen not merely as a claim of neutrality, but as an effort to define the sphere of
education itself. This attitude reflects a conscious effort to exclude discussions that could
disruptthe circulation of useful knowledge or restrict the journal’s intended communal benefit.
Rather than making publishing a ground for every intellectual dispute, Munif Pasha seeks to
establish a dedicated public arena that foregrounds useful information on science, arts, and
industry (Budak, 2012; inceoglu, 2008; Munif Paga, 1279).

This preference also demonstrates how Munif Pasha envisioned education as a ground
for social consensus. As the journal’s audience expands, it becomes increasingly important to
avoid contentthat does not serve the common benefit or could polarize readers. Inthis respect,
the exclusion of religious and daily political polemics can be seen as a deliberate editorial
policy aimed atreducing obstacles to the social dissemination of knowledge. The public sphere
Munif Pasha sought to establish was not a field devoid of debate, but a disciplined educational
arena that determined the grounds on which issues would circulate (Munif Pasa, 1279;
Yurtoglu, 2022).

The Conceptual Unity of Miinif Pasha’s Educational Thought

Munif Pasha’s understanding of education is remarkable for uniting a wide range of
seemingly independent elements within a single intellectual framework. Useful knowledge,
gradualism, teacher competence, parental responsibility, the protective role of the state, the
function of publishing, translation and authorship policy, and communal spaces such as
libraries and reading rooms are not disparate topics standing side by side. All are components
of an integrated conception of education, organized around the selection of knowledge, its
preparation for effective instruction, and its diffusion for the benefit of society. Thus, Munif
Pasha’s writings should not be read merely as collections of pedagogical proposals or
administrative advice, but as a systematic intellectual project concerned with the social
circulation of knowledge (Akin, 1999; Budak, 2012; Dogan, 1986; Ozgiil, 2014).
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What is especially notable within this holistic vision is that Munif Pasha considers
education in terms of content, method, and means simultaneously. The question of which
knowledge is useful cannot be separated from how it should be taught and disseminated.
Instruction suited to the child’s level, competent teachers, selected content, clarity of
expression, translation and authorship, public lectures, journals, and communal reading
spaces are all links in the same chain. The strength of Mlnif Pasha’s approach arises precisely
from this integration. He does not conceive of knowledge as something merely to be produced
or preserved, but as a force organized toward a specific social function (Akin, 1989; inceoglu,
2008; Munif Pasa, 1279).

For this reason, Munif Pasha’s educational thought cannot be reduced to an ordinary
understanding of education within the general discourse of Tanzimat reform. His approach
does not begin and end with school reform; it is a comprehensive vision of social construction
centered on the selection of useful knowledge, the reform of teaching methods, the public
function of publication, and the idea of progress. At its center lies the circulation of knowledge
in ways that shape social life. Therefore, it is insufficient to consider Munif Pasha merely as a
minister of education, educator, or multifaceted Ottoman intellectual; rather, he is better
understood as a thinker who systematically reflects on the social function of knowledge
(Budak, 2012; Duran, 1986; Glines & Yilmaz, 2024; Ozgtll, 2014).

Conceptual Expressions in Minif Pasha’s Texts

To better understand Munif Pasha’s educational thought, it is necessary to examine
certain recurring conceptual knots in his texts. Expressions such as the dissemination of
sciences and arts (ulim ve funGnun nesri), useful information (maliimat-i nafia), plainness of
expression (sehl-iibare), gradualism (tedric), education (terbiye), and progress (terakki) are not
scattered words used in isolation but interlocking parts of the same intellectual framework.
Their common thread is that knowledge is regarded not merely as a theoretical value, but as
something embedded within a system of social utility and transmission. For this reason, MUunif
Pasha’s texts should not be read as a collection of scattered views, but as the construction of
a coherent language of education (Akin, 1989; Munif Pasa, 1299).

At the center of this language is the emphasis on “malimat-1 nafia,” which defines the
value Munif Pasha attributes to knowledge. Here, usefulness is not reduced to narrow practical
utility; nor does he accept knowledge detached from social life, beyond the audience’s
understanding, or without influence on social development. Likewise, the demand for “sehl-i
ibare” is not merely a search for stylistic simplicity, but a necessary condition for useful
knowledge to enter circulation. In this respect, Munif Pasha’s conceptual choices show that
content, language, and public benefit are inseparable in his educational thought (inceoglu,
2008; Munif Pasa, 1279; Yurtoglu, 2022). These conceptual preferences also serve as markers
of the construction of a language of reform. They indirectly reveal the deficiencies of the existing
education and publishing system. Useless rote learning, instruction unsuitable for children’s
level, knowledge confined to a narrow circle, and scientific accumulation withheld from public
benefit constitute the opposite side of this conceptual language. Thus, Munif Pasha’s texts not
only propose a positive educational program but also establish a critical conceptual framework
indicating what requires correction (Akin, 1989; Kizilcik, 2011; Munif Paga, 1279).

It is not enough to explain Munif Pasha’s concepts individually; it is also necessary to
consider the relationships among them. “Maliimat-1 nafia” refers to content, “sehl-i ibare” to
language, “tedric” to method, “intisar-1 maarif” to dissemination, and “terakki” to the social
outcome of this process. Each is meaningful on its own but derives its full function from its
place within the whole. The coherence of Munif Pasha’s educational thought emerges precisely
here. Knowledge is selected, organized, expressed in appropriate language, disseminated
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through proper means, and ultimately transformed into public benefit. In his texts, thisis nota
random sequence but a consciously constructed, integrated intellectual structure (Duran,
1986; Munif Pasa, 1279).

Miinif Pasha’s Reform Program Between Critique and Proposal

The strength of Munif Pasha’s educational thought lies not only in its conceptual
coherence, but also inits direct connection to a practical reform program. As discussed above,
concepts such as useful knowledge, plainness of expression (sehl-i ibare), gradualism (tedric),
and the dissemination of education (intisar-1 maarif) are not merely theoretical notions; they
are directly linked to an actionable reform program. The issue is not simply to state what is
correct, but also to determine through which institutions, means, and methods it will be
implemented. For this reason, schools, teachers, parents, societies, journals, libraries, and
public lectures are not left outside the theoretical framework; they become the carriers of a
program designed to enable the social circulation of knowledge. At this point, Munif Pasha’s
educational vision stands out as an interventionist thought bridging the gap between concept
and practice (Budak, 2012; Dogan, 1986; Munif Pasa, 1279).

This interventionist approach is evident not only in its critique of the existing order but
also in its effort to propose a more functional alternative. Instruction suited to the child’s level,
the elimination of useless rote learning, teacher competence, the prioritization of sciences
connected to professions and the arts, the integration of publishing into public education, and
the encouragement of communal reading spaces are not isolated measures. Rather, they are
all parts of a unified logic aimed at achieving a broader, more effective, and more beneficial
circulation of knowledge within society. In this respect, Munif Pasha’s idea of reform is not
merely a call to multiply institutions, but to redefine the function of knowledge itself (Akin,
1989; Duran, 1986; inceoglu, 2008).

Munif Pasha’s conceptual language also establishes a hierarchy of priorities. Not all
knowledge carries the same weight, not every element of instruction is equally necessary, and
not every debate deserves a place in public circulation. Thus, in his conception of education,
the acts of selecting, filtering, and organizing are not secondary but foundational. Useful
knowledge can be transformed into public benefit only when directed to the right audiences
through the proper channels; otherwise, it either remains confined to a narrow elite or becomes
a meaningless burden in the minds of children. These are precisely the two extremes Munif
Pasha persistently seeks to avoid (Akin, 1989; Munif Pasa, 1279).

At this point, Munif Pasha’s educational thought makes a conscious choice between
preservation and dissemination. The existence of traditional bodies of knowledge is not
rejected, but their direct transmission is not considered sufficient. Knowledge must be
reorganized in accordance with new social conditions, made suitable for practical use, and
brought into contact with the needs of the era. Thus, reform means not so much the liquidation
of the past as the redefinition of the function of knowledge. This is the fundamental point
distinguishing his understanding of innovation from superficial imitation. The issue is not
simply to adopt what is new, but to select what is useful and position it within a framework that
resonates in social life (Budak, 2012; Dogan, 1986; Ozgiil, 2014).

Moreover, the educational model Munif Pasha proposes grounds the legitimacy of
knowledge not solely in authority, but also in the social benefit it produces. In Munif Pasha’s
vision of modernization, education is not merely a literacy campaign or a means of training
bureaucrats; it is a structural “education of thought” project intended to transform Ottoman
society under the guidance of reason and science (Batir, 2004). According to Munif Pasha, the
foundation of Western civilization’s advancement lies in science, technology, and education,
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and the lasting impact of political and social reforms can only be ensured through public
education and enlightenment (Batir, 2004).

To spread this transformative power throughout society, Munif Pasha did not confine
educationto a privileged elite; he also opened secondary-level girls’ schools, pioneered special
education institutions for the deaf, mute, and blind, and included disadvantaged groups in the
process of enlightenment (Sona, 2021). Alongside his key role in the foundation and
reorganization of higher education institutions such as the Darulfiunun, School of Law (Mekteb-
i Hukuk), and School of Civil Administration (Mulkiye Mektebi), he established the Ottoman
Scientific Society (Cemiyyet-i ilmiyye-i Osmaniyye) to bring science to the public and launched
Mecmua-i Funan, the first scientific journal in Turkish, serving almost as a public school (Batir,
2004).

In his aim to build a society of free minds, he challenged deep-rooted traditions, even
proposing alphabet reforms such as the use of diacritical marks and separating letters to
facilitate literacy (Batir, 2004). Regarding translation, another cornerstone of his educational
vision, Munif Pasha saw it not simply as the transfer of texts, but as a pedagogical act opening
new horizons for society. Through his translations of Western thinkers, he introduced
progressive concepts such as “patriotism,” “social morality,” and “women’s education” into
Ottoman intellectual life (Sona, 2021; Batir, 2004).

At the core of this approach lies a pragmatic understanding of education based on the
social function of knowledge. The value of knowledge is determined not only by its antiquity or
official inclusion in curricula, but also by its contribution to social life, the fields in which it
promotes development, and the needs it addresses. This shows that Munif Pasha conceived
education not merely as a normative sphere but as an active field evaluated by its outcomes.
Thus, the link between knowledge, instruction, and progress becomes not only theoretical, but
also one tested by social experience (Cunbur, 1964b; Munif Pasa, 1279).

For this reason, Munif Pasha’s idea of reform is not limited to diagnosing deficiencies. It
also becomes a program that sets criteria for what should be preserved, discarded, and
reorganized. The aim is not the wholesale abolition of traditional knowledge, but the reworking
of its useful parts in accordance with the needs of the era and the adaptation of instruction to
the audience’s level. Increasing publications is not simply a matter of quantity; it requires the
careful selection and circulation of useful information (maliimat-i1 nafia), a key element of this
program.

Thus, Munif Pasha approaches education neither through a logic of pure preservation
nor through one of destruction and accumulation in the name of innovation. What he proposes
is a reform vision based on the social function of knowledge—one that is both selective and
reconstructive (Budak, 2012; Munif Pasa, 1279; Ongl, 2014).

Conclusion

This article demonstrates that Munif Pasha’s educational thought, in the context of
Ottoman modernization, cannot be reduced to school organization, child upbringing, or
teaching methods alone. When his texts are considered together, education (maarif) emerges
as a process of selecting, organizing, and making knowledge suitable for instruction, while
ensuring its circulation through appropriate channels for the public good. His conception of
education therefore transcends the boundaries of institutional educational history and offers
a broader framework concerned with the movement, impact, and social function of knowledge.

In MUnif Pasha’s thought, knowledge is not merely a valuable accumulation. Its value
depends not only on its correctness or antiquity, but also on its audience, mode of expression,
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intelligibility, and social impact. Accordingly, the idea of useful knowledge extends far beyond
pedagogical preference. Although usefulness is not confined to technical or vocational utility,
knowledge that remains detached from social life, fails to reach its audience, or contributes
nothing to development cannot attain genuine value. Science, instruction, publishing, and
progress therefore constitute interconnected elements of a single intellectual framework.

Munif Pasha’s most distinctive contribution lies in his integrated treatment of content,
method, and dissemination. The questions of what should be taught, how it should be taught,
through which means it should circulate, and what social purpose it should serve are
inseparable. Gradual instruction (tedric), teacher competence, parental responsibility, state
support, translation and authorship policies, publishing platforms such as Mecm(a-i FlnQn,
libraries, reading rooms, public lectures, and public access together form a coherent
educational rationale aimed at maximizing the social circulation of knowledge.

A central conclusion of this study is that Munif Pasha approached education not only as
a matter of institutional reform but also as a question of knowledge itself. His criticism of
teaching children grammar, logic, and rhetoric through rote memorization without
understanding is more than a pedagogical objection; it challenges the inappropriate
organization and timing of knowledge. Consequently, gradualism (tedric) becomes not merely
a teaching technique but a principle for classifying knowledge according to intellectual
readiness, age, aptitude, and future social roles. Education is thus conceived not as the
accumulation of information but as the cultivation of individuals prepared for the future.

The relationship Munif Pasha establishes between science, art, and industry further
reveals the social depth of his educational philosophy. His insistence that even ordinary crafts
rest upon scientific principles demonstrates that knowledge is not an intellectual ornament
reserved for elites but a driving force of economic and social development. The advancement
of the arts, productive capacity, professional competence, national prosperity, and wealth all
depend upon the dissemination of science and education. Progress (terakki), therefore, is
neither merely bureaucratic reform nor intellectual enlightenment, but a multidimensional
process realized through the practical effects of knowledge in society.

This study also argues that publishing occupies a central place in Munif Pasha’s
educational vision. Mecm{(a-i Fun(n was not simply a journal collecting scientific information
but an educational instrument through which useful knowledge was selected, legitimized, and
circulated in plain language (sehl-iibare). The language of popular science was intended not to
oversimplify knowledge but to make it accessible to broader audiences. Likewise, authorship
and translation functioned as complementary means of adapting knowledge for public benefit
through appropriate content, language, and dissemination.

The exclusion of religious and contemporary political polemics from the journal should
likewise be understood as part of Munif Pasha’s educational program rather than merely a
claim to neutrality. His objective was not to create an unrestricted marketplace of ideas but to
establish a disciplined public sphere dedicated to the circulation of useful knowledge.
Determining what should be disseminated, what should be excluded, and how knowledge
should reach different audiences formed an essential component of this selective knowledge
policy.

The principal argument advanced here is that describing MUnif Pasha simply as a
modern educator, minister of education, or multifaceted Ottoman intellectual does not fully
capture his contribution. His writing reveals a systematic reflection on the social function of
knowledge. Concepts such as malimat-i nafia, sehl-i ibare, tedric, intisar-1 maérif, and terakki
represent successive stages of an integrated conceptual system linking content, language,
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method, dissemination, and social outcomes. Their significance lies not in isolation but in the
coherent intellectual structure they collectively form.

This perspective also contributes to existing literature. While previous studies have
emphasized Munif Pasha’s role as an educator, his views on child upbringing, Mecmua-i Funan,
or his multifaceted intellectual identity, this study highlights education as fundamentally a
question of the social circulation of knowledge. Such a perspective unifies his publishing
policy, instructional philosophy, public lectures, library and reading-room initiatives, and
emphasis on useful knowledge within a single analytical framework. His writings may therefore
be read not only within the reform discourse of the Tanzimat period but also as one of the
earliest Ottoman formulations of public knowledge.

Finally, Munif Pasha’s educational philosophy extends beyond its nineteenth-century
context. The relationship between knowledge and society, the tension between specialized
language and public accessibility, and debates over educational content remain highly relevant
today. Likewise, the distinction between useful knowledge and rote learning, and the question
of whether the legitimacy of knowledge rests on authority or on its public value, continue to
shape contemporary educational discussions. Munif Pasha’s writings therefore provide not
only insight into Ottoman educational history but also a historical framework for understanding
how knowledge should be selected, communicated, circulated, and transformed into public
benefit. His enduring message remains clear: knowledge achieves its fullest value only when it
is understandable, accessible, publicly shared, and capable of improving collective life.
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Miinif Pasa’da maarif ve bilginin dolasimi: Faydal: bilginin secimi,
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Oz: Bu makale, Minif Pasa’nin maarif disincesini Osmanl
modernlesmesi baglaminda yalnizca mektep teskilati, cocuk terbiyesi
yahut ogretim usullerine dair sinirli bir reform sodylemi olarak degil
bilginin secimi, tertibi, tedrise elverisli hale getirilmesi, uygun vasitalarla
dolasima sokulmasive kamusal faydaya tahvil edilmesi etrafinda orulen
butunlukli bir tasavvur olarak incelemektedir. Calismanin temeliddiasi,
Munif Pasa’nin maarifi dar anlamda kurumsal egitim sahasiyla
sinirlamadigl aksine hangi bilginin faydali sayilacagi, bu bilginin hangi
usulle ogretilecegi, ne sekilde sadelestirilip anlasilir kiinacagi ve hangi
toplumsal mecralar Uzerinden yayilacagl sorularini ayni dusunsel
cerceve icinde ele aldigidir. Bu dogrultuda makalede basta Ehemmiyet-
i Terbiye-i Sibyan, Medhal-i ilm-i Hukuk ve Mecmu(a-i Fin(n
Mukaddimesi olmak tzere Munif Pasa’nin bilgi, egitim, nesriyat ve Munif Paga, maarif, bilginin
terakki arasinda kurdugu iliskiyi gértnur kilan metinler esas alinmigtir.  dolasim, faydali bilgi,
inceleme, Minif Pasa’nin faydali bilgi, tedricilik, sehl-i ibare, terciime, Osmanh modernlesmesi
telif, kamusal ders, kutuphane, kiraathane ve nesriyat gibi unsurlar

birbirinden bagimsiz baslklar olarak degil bilginin
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Osmanli aydini sifatlariyla sinirlamayip bilginin toplumsalislevi, dolagim

rejimi ve kamusal mesruiyeti (izerine sistemli bicimde dusinen bir Published: 24.07.2026
mutefekkir olarak yeniden konumlandirmayl onermektedir. Boylece

makale, Osmanli egitim tarihi literatlirunde Munif Pasa’nin dusuincesini

bilginin kamusallagsmasi ekseninde yeniden degerlendiren kavramsal bir

okuma gelistirmektedir.
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Giris

Osmanli modernlesme doneminde maarif meselesi yalnizca yeni mekteplerin agilmasi,
ders programlarinin yenilenmesi veya 0gretim usullerinin degistirilmesiyle sinirli bir tartisma
alani degildir. Bu sure¢c ayni zamanda hangi bilginin gerekli, faydali ve dgretilebilir sayilacagi,
s0z konusu bilginin nasil tertip edilecegi, hangi araglarla yayilacagl ve ne tur bir toplumsal
faydaya baglanacagl sorularini da beraberinde getirmistir. Bu bakimdan maarif, yalnizca
kurumsal egitimle sinirli bir alan degil; bilginin toplumun genis kesimlerine ulastirilmasini
hedefleyen zihni ve siyasi bir tasavvurun parcasidir (Budak, 2012; Duran, 1986). Bu cercevede
Munif Pasa, maarifi yalnizca egitim kurumlari ve 68retim yontemleriyle sinirli gormez. Onu
bilginin sec¢ilmesi, dizenlenmesi ve toplumun genis kesimlerine aktarilmasi sureclerini iceren
cok katmanli bir alan olarak degerlendirir. Bu yonuyle Munif Pasa, bilgiyi yalnizca 6grenilmesi
gereken bir muhteva olarak degil toplumsal fayda Uretecek sekilde diizenlenmesi ve dolasima
sokulmasi gereken bir unsur olarak kavrar. Bu nedenle onun egitim ve maarife dair
degerlendirmeleri, Osmanli modernlesmesi slrecinde bilginin toplumsallastirilmasi
meselesini, kurumsal egitim tarihinin dar sinirlarini asan daha genis bir distnsel cercevede ele
almayl mumkadn kilar (Munif Pasa,1299)

Munif Pasa Uzerine mevcut literatlr, buyuk ol¢cide onun c¢ok yonli entelektuel
sahsiyetini, modern egitim anlayisini ve maarif sahasindaki islahatgi yonunu o6zellikle de
Ehemmiyet-i Terbiye-i Sibyan baslikli metni merkeze alir. Bu galismalar, Munif Pasa’nin gocuk
egitimi, 68retim usulleri, muallim meselesi ve maarif duslincesi bakimindan énemini ortaya
koymaktadir. Bununla birlikte, onun bilgiyi hangi ilkeler dogrultusunda sectigi, nasil tertip ettigi,
tedrise elverisli hale getirdigi ve hangi araclarla toplumsal dolasima soktugu meselesi, mustakil
bir problem olarak yeterince tartisilmamaktadir. Tam da bu noktada Munif Pasa’nin metinlerini
yalnizca pedagojik teklifler yahut maarif islahatina dair mutalaalar olarak degil bilginin
toplumsal intikal sartlarini dusliinen daha genis bir zihni tesebblsun parcalari olarak okumak
gerekir (Akin, 1989; Dogan, 1986; Ozg[jl, 2014).

Bu makale, Munif Pasa’nin maarif anlayisini bilginin toplumsallastirilmasina dayali bir
tasavvur olarak ele almaktadir. Calismanin temel amaci, Munif Pasa’nin maarif dusuncesini
bilginin dolagimi ve kamusallasmasi ekseninde yeniden degerlendirmektir. Bu dogrultuda
makalede, basta Ehemmiyet-i Terbiye-i Sibyan, Medhal-i ilm-i Hukuk ve Mecmia-i Fiindin
Mukaddimesi olmak lzere, Munif Paga’nin bilgi, egitim, nesriyat ve terakki arasinda kurdugu
iliskiyi goriinir kilan metinler esas alinmistir. incelemede faydali bilgi, 6gretilebilirlik, tedricilik,
sehl-i ibare, kamusal yayiim ve terakki arasinda kurulan iliskinin mahiyeti Uzerinde
durulacaktir. Boylece Munif Paga’nin maarif disuncesinin yalnizca egitim kurumlarinin islahina
degil bilginin secimi, tertibi ve toplum sathina intikali meselesine de dayandigl gosterilmeye
caligilacaktir.

Yontem

Bu calisma, Munif Pasa’nin maarif anlayisini bilginin dolasimi ve kamusallagmasi
ekseninde yeniden degerlendirmeyi amaclayan nitel bir arastirmadir. Arastirmanin temel
yontemi, metin merkezli ve yorumlayici analizdir. Bu dogrultuda Munif Pasa’nin 6zellikle
Ehemmiyet-i Terbiye-i Sibyan, Medhal-i ilm-i Hukuk ve Mecm{a-i Fiiniin Mukaddimesi basta
olmak Uzere bilgi, egitim, nesriyat ve terakki arasindaki iliskiyi gortnur kilan metinleri birincil
kaynak olarak ele alinmistir. inceleme siirecinde bu metinler yalnizca icerik diizeyinde
degerlendirilmemistir. Kullanilan kavramlar, tekrar eden temalar ve bunlarin birbirleriyle
kurdugu iliskiler dikkate alinarak kavramsal bir ¢6ziimleme yapilmistir. Bu baglamda “faydali
bilgi”, “tedric”, “sehl-i ibare”, “intisar-1 maarif” ve “terakki” baslica analitik kategoriler olarak
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belirlenmistir. Bunun yaninda Munif Pasa’nin gorusleri, Osmanli modernlesmesi surecinde
maarif, nesriyat ve kamusal alanin déniisimi icinde tarihsel baglamina yerlestirilmistir. ikincil
literatlrden de yararlanilarak mevcut ¢calismalarin Munif Pasa’ya yaklasimi tespit edilmis; bu
makalenin onerdigi kavramsal okumanin literatirdeki yeri ve katkisi belirginlestirilmeye
calisilmigtir. Boylece arastirma, betimleyici bir inceleme ile sinirli kalmayip metin, baglam ve
literatdr arasinda iliski kuran yorumlayici bir analiz ortaya koymaktadir.

Bulgular

inceleme sonucunda Minif Pasa’nin maarif anlayisinin, egitim kurumlarinin
duzenlenmesiyle sinirli bir reform tasavvuruna indirgenemeyecegi gortilmektedir. Onun
metinleri birlikte okundugunda, maarifin bilginin secimi, tedrise elverisli hale getirilmesi, uygun
bir dille ifade edilmesi ve kamusal dolagsima sokulmasi etrafinda kurulan batanluakld bir
dusunce alani oldugu anlasilmaktadir. Bu gergevede asagida, Munif Pasa’nin maarife yukledigi
toplumsal iglev, faydali bilgi anlayisi, 68retim yaklasimi, kamusal yayilim araclan ve terakki
fikriyle kurdugu iliski, metinlerinden hareketle degerlendirilecektir.

Miinif Pasa’da Maarifin Mahiyeti ve Bilginin Toplumsal islevi

Munif Pasa’nin maarif telakkisi, bilginin dolagsim mecralarina atfettigi 6nem lzerinden
daha belirgin bicimde kavranabilir. Onun nazarinda meselenin esasi, ulim ve funGnun tahsil
edilmis bir birikim olarak sinirli bir cevrede muhafazasi degildir. Asil mesele, bu birikimin nesr-
U tamim edilerek cemiyet sathinda istifadeye acik hale getirilmemesidir. Bu sebeple mektep,
tek basina yeterli bir cerceve teskil etmez. Mecmua, tercime, kutlphane, kiraathane ve
umuma hitap eden dersler de maarifin tastyici unsurlari arasinda yer alir. Minif Pasa, ingiltere
Kraliyet Kurumu'nu (Royal Society of England) érnek alarak kurdugu Cemiyyet-i ilmiyye-i
Osmaniyye'nin en buytk 6nclsu ve bu kurumun sekillenmesindeki temel isimdir (Batir, 2004).
Halki aydinlatmak ve toplumu bilingli hale getirmek amaciyla 1861-1863 yillari civarinda
kurulan bu cemiyet, bluyuk 6l¢cude Pasa'nin eseri olmus ve onun fikirlerini yaymasi icin bir arag
gorevi gormustur. Cemiyetin gatisi altinda kitap yazmak, tercimeler yapmak ve genel dersler
vermek gibi ¢cok gesitli ilmi faaliyetler yuratulmas, tlkenin fikri aydinlanmasina yardimci olacak
toplantilar duzenlenmistir. MUnif Pasa, cemiyet Uyelerinin bu toplantilarda yeni fikirleri
tartismasini saglayarak dinleyenleri dogrudan dusinmeye ve sorgulamaya sevk etmistir.
Ornegin, cemiyetin kuruldugu yillarda yaptigl bir konusmada, okuma-yazma oranindaki
dusukliuge dikkat gcekerek harflerde hareke kullanilmasi veya harflerin ayr yazilmasi gibi alfabe
degisikligi konusunda ilk adimlari ve teklifleri yine bu platformda atmistir (Batir, 2004; Tansel,
1953). Bu yonuyle onun maarif fikri, tedrisi nesriyatla, kurumsal 6gretimi kamusal intikalle
irtibatlandiran butinlukld bir zihni tesebbls olarak okunmalidir (Budak, 2012; Cunbur, 1964a;
Giines & Yilmaz, 2024; inceoglu, 2008; Ozgiil, 2014). Miinif Pasa’nin maarife yiikledigi anlam
nihayetinde terakki fikri etrafinda acik hale gelir. Burada terakki, dar manada idari bir 1slahat
programindan ziyade bilginin toplum hayatina nufuz etmesiyle mumkuin héle gelen ¢ok
katmanli bir dénusumu ifade eder. Bu sebeple ulim ve fUunUnun nesri, munevver bir zimrenin
zihni inkisafina hizmet eden bir faaliyet olarak kalmaz. Memleketin imari, mesleklerin inkisafi
ve kamusal faydanin tahkimiyle irtibatlandinlir. Munif Pasa’nin cocuk terbiyesi, muallim
meselesi, temel ilimlerin tedrici surette 6gretilmesi ve faydali eserlerin dolasima sokulmasina
dair 1srar ayni dusunsel istikametin farkli tezahurleri olarak degerlendirilmelidir. Bilgi burada
statik bir birikim degildir. Cemiyetin maddi ve manevi tekAmulind mimkuin kilan kurucu bir
kuvvet huviyeti kazanmaktadir (Akin, 1989; Duran, 1986; Munif Pasa, 1279).

Munif Pasa’nin maarif anlayigini 6zgun kilan yonlerden biri, bilgi meselesini salt
yayginlastirma iradesiyle sinirlamamasidir. Onun metinlerinde asil dikkat ¢eken husus, hangi
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bilginin topluma aktarilmaya deger bulundugu ve bu bilginin hangi tertip icinde tedrise konu
edilmesi gerektigidir. Bu sebeple faydali bilgi fikri, MUnif Pasa’da umumi bir temenni yahut
ahlaki bir tercih olarak degil maarifin muhtevasini tayin eden esasli bir 6lclt olarak belirir.
Cocuklarin kendi dillerinde okuyup yazabilmesi, hesap tutabilmesi ve ardindan sececekleri
meslek yahut sanatla irtibatliilimlere yonelmesi gerektigine dair vurgusu, onun bilgiyi dogrudan
dogruya hayatla, meslekle ve memleketin ihtiyaglariyla irtibatlandirdigini gostermektedir (Akin,
1999; Munif Pasa, 1279). Bu yaklasimin tabii neticesi, tahsil edilecek bilginin mahiyetine dair
bir ayiklama c¢abasinin ortaya cikmasidir. Minif Pasa, cocuklarin zihin seviyesine uygun
olmayan ve méanasi kavranmaksizin ezberletilen kaideleri tenkit ederken, meselenin yalniz
pedagojik usulle ilgili olmadigini da sezdirir. Buradaki itiraz, tedrisin sekline oldugu kadar
muhtevasina da yoneliktir. Zira ona gore Ogretim, talebenin zihnini hakiki istifadeye
hazirlamalidir. ilim, sanat ve meslek hayatinda karsiligi bulunan bilgiler tedricen verilmelidir. Bu
bakimdan Munif Pasa’nin maarif disuncesi hem 6gretimin bicimi hem de bilginin tasnifi
Uzerinde duran cift yonlu bir mudahale niteligi tasimaktadir (Duran, 1986; Munif Pasa, 1279).

Munif Pasa’nin bu noktadaki itirazi, 6gretimin gocuklarin kavrayis seviyesinden kopuk bir
kurallar yiginina donismesine yoneliktir. Ehemmiyet-i Terbiye-i Sibyan’da sarf, nahiv, mantik ve
meani gibi derslerin gergek manasi kavratilmaksizin okutulmasini elestirirken mevcut tedris
usuliiniin gcocukta ne sahih bir anlayis ne de istifadeye elverisli bir meleke meydana getirdigini
ima eder. “Ogrendim” ve “6grettim” zanniyla sirdirilen bu tarz, ona goére, hakikatte
papaganvari bir tekrar uUretmektedir. Talebenin zihnini agmak yerine onu sekli bir ezbere
mahk(im etmektedir. Bu sebeple Munif Pasa’nin 68retim elestirisi, yalniz yontem tartismasina
indirgenemez ayni zamanda bilginin ne sekilde anlaml, istifadeye elverisli ve zihni inkisafi
mumkun kilan bir muhtevaya donusturulebilecegi sorusunu da gundeme getirir (Akin, 1999;
Munif Pasa, 1279). Bu cergcevede Munif Pasa’nin savundugu tedricilik, basit bir pedagojik
kolaylastirma teklifinden ibaret degildir. Esas mesele, bilginin talebenin zihnT hazirligina, yasina
ve istikbalde Uistlenecegi role uygun bicimde siralanmasidir. Once dil, yazi ve hesap gibi temel
melekelerin kazandirilmasi; ardindan meslek ve sanat hayatinda karsiligl bulunan ilimlere
yonelinmesi gerektigine dair 1srari, onun tedrisi toplumsal fayda ekseninde yeniden tertip
etmeye calistigini gosterir. Boylece maarif, cocuklar yalniz mevcut duzenin pasif unsurlari
haline getiren bir tekrar mekanizmasi olmaktan cikar. Onlan cagin ihtiyaclarina cevap
verebilecek failler olarak yetistirmeyi hedefleyen kurucu bir sahaya dontsur (Dogan, 1986;
Duran, 1986; Munif Pasa, 1279).

Munif Paga'nin 1882 yilinda Belgikali hukukgu P. Namur'un eserinden istifade ederek
kaleme aldigi Medhal-i itlm-i Hukuk, Tirkgedeki ilk "Hukuka Giris" ders kitabi olma 6zelligini
tasiyan ve yazarin aydinlanma projesinin énemli ayaklarindan birini olusturan kiymetli bir
eserdir (Aykanat & Ulker, 2024). Osmanli toplumunun ¢agdaslasmasini siyasi reformlardan
ziyade kalici bir "fikir terbiyesiyle" (egitimle) mumkin géren Munif Pasa, aklin ve bilimin
rehberligindeki bu modernlesme vizyonunu hukuk alanina da tasimisti. Onun egitim
modelinde hukuk, yalnizca ezberlenecek kurallar butunu degil; devleti ve toplumu medeni
dinyanin standartlarina ulastiracak zihinsel donusturucu bir aractir. Bu bilingle, Mekteb-i
Hukuk'ta "Medhal-i itlm-i Hukuk ve Hukuk-1 Tabiiye" adiyla on yil boyunca bizzat okuttugu bu
dersin temel kaynagini hazirlamis ve Bati'nin sistematik hukuk anlayisini yeni nesil hukukgulara
aktarmayr amaclamistir (Aykanat & Ulker, 2024). Eserin igerigi ve yazarin hukuka teorik
yaklasimi, onun ilerlemeci ve aydinlanmaci vizyonunu dogrudan yansitmaktadir. Kitap
sistematik olarak Gi¢ ana bolime ayrilir: Birinci boliimde hukuk kavraminin temelleri, 6rf ve adet
(teamul) hukuku ile yazili hukuk incelenirken; ikinci bolimde hukukun dogal, pozitif, siyasi,
cezai ve uluslararasi (diivel) gibi alt dallari ele alinir; Gciincii bélimde ise ilk Cag'dan
Avrupa'daki kanunlastirma hareketlerine kadar uzanan kapsamul bir hukuk tarihi anlatilir. MUnif
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Pasa'nin bu eserin duslinsel zeminine yerlestirdigi en carpici aydinlanmaci fikir, orf ve adetleri
(gelenekleri) toplumsal ilerlemenin 6nunde bir engel olarak gérmesi, buna kargilik yazil
kanunlan ise bu ilerlemeyi ve modernlesmeyi saglayacak en temel ara¢ olarak
degerlendirmesidir (Aykanat & Ulker, 2024).

Mecmdia-i FinQn'un ilk sayisinda yer alan "Mukaddime" (Ons6z), derginin ve dergiyi
cikaran Cemiyet-i ilmiye-i Osmaniye'nin lider konumundaki ismi olan Miinif Pasa (Miinif Efendi)
tarafindan bizzat kaleme alinmistir. Onsdziin onun tarafindan yazilmis olmasi hem cemiyetin
hem de mecmuanin idaresinde kendisinin bulundugunu dolayli olarak goéstermektedir.
Mukaddime metninde, mutluluk kaynagi olan bilim ve fenlerin (ullm ve findn) Osmanli
ulkesinde yayilmasina gayret etmek amaciyla bilgi sahibi kisilerin Dersaadet'te "Cemiyet-i
ilmiye-i Osmaniye"yi kurduklari ve mecmuanin halka bu yénde hizmet sunmak igin cikarldig
belirtilir. Derginin yayin esaslarinin da agiklandigl 6ns6zde, mecmuanin her ayin basinda en az
otuz iki sayfa olarak cikarilacagl ifade edilmektedir. Ayrica, derginin dilinin herkesin
anlayabilecegi kadar sade ve acik (sehl-el-ibare) olmasina 6zen gdsterilecegi vurgulanir. Metnin
en dikkat cekici kisimlarindan biriise, derginin bilim ve sanayi konularinda yayin yapacagi ancak
din ve guncel siyaset (diyanet ve zaman-i hal politikiyyesi) tartismalarindan kesinlikle uzak
duracaginin ilan edilmesidir (Isil, 1986).

Munif Pasa’nin ilim, sanat ve sanayi arasinda kurdugu irtibat da ayni gcergevede anlam
kazanir. En basit gorlinen mesleklerin dahi birtakim ilmi kaidelere dayandigini séylemesi, bilgiyi
teorik bir stis yahut seckin zimreye mahsus bir mesgale olarak gormedigini acik¢a ortaya koyar.
Ona gore kimya, fizik, matematik, resim ve mekanik gibi alanlar, yalniz ylksek tahsilin konusu
degildir: sanatlarin inkisafi ve memleketin iktisadi terakkisi icin gerekli olan temel unsurlardir.
Bu bakimdan Munif Pasa’nin faydali bilgi anlayisi, maarifin muhtevasini dogrudan dogruya
uretim, maharet ve toplumsal refah ile irtibatlandiran pragmatik bir mahiyet tasimaktadir (Akin,
1999; Munif Pasa, 1279). Bu noktada Munif Paga’nin dikkat gektigi husus, ilmin gundelik ve
mesleki hayattan ayristirllamayacagidir. Dulgerlik, iscilik yahut firincilik gibi siradan gértinen
sanatlarin bile birtakim ilmi kaidelere dayandigini belirtmesi, maarifin muhtevasini soyut bilgi
nakliyle sinirlandirmadigini acgikgca gosterir. Zanaatin yalniz ustadan goruldugu sekliyle
surdartlmesi, ona gore, maharetin tekerrirint mumkun kilabilir fakat islahi, inkisafi ve yeniligi
temin edemez. Bu yuzden maarif, mevcut bilgiyi nakleden bir mekanizma olmaktan ziyade
sanat ve meslek erbabini ilmi esaslarla bulusturarak Uretici kudreti artiran bir vasita olarak
dusunulmektedir. MUnif Paga’nin sanayi geriligini temel ilimlerin ihmaline baglamasi da ayni
istikamette okunmalidir (Akin, 1989; Munif Pasa, 1279).

Faydali bilgi fikrinin bir baska cephesi de maarifin istikbale donuk bir hazirlik olarak
kavranmasidir. Munif Pasa, cocuklarin babalarinin yetistigi zamana gore degil yasayacaklari
devrin icaplarina gore yetistirilmesi gerektigini soylerken tedrisi gegcmisin aliskanliklarina bagli
bir muhafaza faaliyeti olmaktan cikarir. Burada egitim, yalniz ferdi kemaéli hedefleyen bir terbiye
sureci degil degisen zamanin sartlarina intibaki mimkuin kilacak bir hazirik zemini olarak
dusunulmektedir. Bu sebeple onun maarif anlayisinda faydali bilgi hem buglnun ihtiyaglarina
cevap veren hem de yarinin toplumsal ve iktisadi sartlarina uyum saglayabilecek insan tipini
yetistirmeye matuf bir muhteva kazanir (Akin, 1989; Dogan, 1986; Munif Pasa, 1279).

Muallim, Ebeveyn ve Devletin Rolii

MuUnif Pasa’nin maarif duslincesinde 68retim meselesi, muhteva ve usul tartismasiyla
sinirli kalmaz. Bu slireci tasiyacak faillerin niteligi de ayni derecede ehemmiyet kazanir. Bu
sebeple cocuk terbiyesinin muvaffakiyeti yalniz okutulacak metinlerin yahut uygulanacak
yontemlerin isabetine degil muallimin ehliyetine, ebeveynin mesuliyet duygusuna ve devletin
himaye edici roline de baglanir. Onun nazarinda maarif, farkli aktorlerin musterek
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mudahalesini gerektiren kamusal bir sahadir. Ailede baslayan terbiye, mektepte duzenli bir
tedrise kavusmakta, devlet eliyle de daha genis bir toplumsal istikamete yonlendirilmektedir
(Akin, 1999; Munif Pasa, 1279). Bu ¢ercevede Munif Pasa’nin ebeveynlere yukledigi sorumluluk,
cocuklarin yalniz maddi ihtiyaclarini karsilamakla sinirli degildir. Cocugun istikbalini teminat
altina alacak asil yatirnrm, onun ahlak ve ilim bakimindan iyi yetistirilmesidir. Daha 6nce de
belirttisimiz gibi anne babanin, cocuklarini kendi c¢ocukluk tecribelerine gore degil
yasayacaklari devrin icaplarina gore hazirlamasi gerektigine dair vurgusu, terbiyeyi aile ici
aliskanliklarin tekrarindan cikarip tarihsel ve toplumsal degisime duyarli bir hazirlik sureci
héline getirir. Bu yuizden Munif Pasa’da ebeveynlik, salt himaye degildir. Cocugun gelecegini
dikkate alan bilingli bir yonlendirme vazifesidir (Akin, 1989; Munif Pasa, 1279). Muallim
meselesi de ayni baglamda merkezi bir yer isgal eder. Munif Pasa’nin 6gretmen niteligine yaptigi
vurgu, tedrisin muvaffakiyetini dogrudan dogruya muallimin ehliyetiyle irtibatlandirdigini
gosterir. Cocugun zihin seviyesini dikkate almayan, yalniz kaide nakleden yahut sekli ezberi
basar sayan bir 68retim anlayisi, onun géziinde maarifin hakiki gayesini bosa ¢ikarir. Buna
karsilik muallim, talebenin istidadini gozeten, bilgiyi tedricen veren ve 68rettigi seyin gercek
istifadeye dontsmesini saglayan kisi olmalidir. Bu bakimdan Munif Pasa’nin muallim tasavvuru
yalniz ders anlatan bir memur degil bilginin anlamli ve faydali bicimde intikalini temin eden
kurucu bir fail etrafinda sekillenir (Dogan, 1986; Duran, 1986; Munif Pasa, 1279).

Devletin rolu ise MUnif Paga’da daha genis bir cercevede dusunulur. Maarifin inkisafi,
ferdi gayretlere birakilabilecek tali bir alan degildir. Bu durum memleketin terakkisiyle dogrudan
irtibatli temel bir vazifedir. Bu sebeple devlet, yalniz mektep agcan yahut nizamname ¢ikaran bir
otorite olarak gorinmez. UlOm ve maarifin nesrini kolaylastiran, 6gretim kurumlarini
duzenleyen, ehil memur ve muallim yetismesini gozeten baslica fail haline gelir. MUnif Pasa’nin
kamusal dersler, cemiyet faaliyetleri, kitiphane ve kiraathane gibi tesebbuslere verdigi 6nem
de bu anlayisin uzantisidir. Boylece maarif, aile ve mekteple sinirli bir is olmaktan ¢ikar:
Devletin himayesinde toplumsal inkisafi hedefleyen kurucu bir siyaset alanina doénusur
(Cunbur, 1964a; inceoglu, 2008; Munif Pasa, 1279). Munif Pasa’nin devlet tasavvurunda
maarif, idarenin tali bir uzvu degildir. Aksine maarif kamusal dlizenin fikri temelidir. Bu sebeple
devletin vazifesi yalniz mevcut mektepleri idare etmekle sinirli kalmaz; ulim ve maarifin
intisarini kolaylastiracak sartlari hazirlamak, ehil memur ve muallim yetismesini temin etmek,
faydali bilginin toplum sathina yayilmasini desteklemek de bu vazifenin parcasi héline gelir.
Munif Pasa’nin kamusal derslere, cemiyet faaliyetlerine, tercimeye, nesriyata ve musterek
okuma mekanlarina verdigi 6nem, maarifi yalniz okul merkezli bir teskilat meselesi olarak degil
toplumun musterek inkisafini hedefleyen daha genis bir siyaset alani icinde dusundugunu
gostermektedir (Cunbur, 1964a; Glnes & Yilmaz, 2024; inceoglu, 2008).

Munif Efendi Ehemmiyet-i Terbiye-i Sibyan adli makalesinde, ailelerin egitime ayirdiklar
butceyi ve dgretmenlerin maddi kosullarini elestirel bir yaklasimla inceler. Bazi babalarin
cocuklarinin dogumu, sunneti ve hentz vakti gelmemis evlilikleri (dugunleri) gibi bir iki gunluk
gecici hevesler ugruna blylk masraflar yapip kilfete katlandiklarini, ancak is egitime
geldiginde bunun bedava ("badi-hava/beles") veya cok clizi bir masrafla halledilmesini
istediklerini belirtir. MUnif Efendi'ye gore, dlinya ve ahiret mutlulugunun sermayesi olan egitim
isinin hice sayilarak diger torenlere bliylk harcamalar yapilmasi tam bir cehalet ve ahmaklik
gostergesidir. Bu durumu Avrupa ile kiyaslayarak, Avrupa'da ebeveynlerin cocuk dlunyaya
geldiginde her seyden evvel 6gretim masraflarini disunduklerini, cocuklarini uzak yerlerdeki
buyudk Universitelere gondermek ve baska Ulkeleri, kalturleri bizzat gdérerek tanimalarini
saglamak icin gereken biiyiik masraflari Gistlendiklerini vurgular. Ote yandan tedrisatin kalitesini
artirmak icin 6gretmenlerin ehliyetine ve onlara sunulan finansal tesviklere de dikkat ceker.
Okullarin ve egitimin 1slah edilmesinin en basta, egitenlerin (muallimlerin) ehliyetli ve iyi

\.‘)_ TURKISH
N— 202
\\\— HISTORY EDUCATION

JOURNAL



OZDEMIR

egitilmis olmasina bagli oldugunu belirtir. Bu meslegi daha cazip kilmak, tesvik etmek ve iyi
egitimcileri sisteme kazandirmak amaciyla, yeni usullere gére sinava tabi tutulan ve ehliyeti
ispatlanan yeni 68retmenlere fazla maas veya bir nevi imtiyaz verilmesini énerir. Munif Efendi,
egitim sisteminde ¢ocuklara uygulanan dayak yontemine siddetle karsi gikarak "yolsuz bir sey"
olarak tanimlar. Adaletli Osmanli sisteminde, en buylk sucglan isleyen gucli kuvvetli
yetiskinlerin bile yillardir fiziksel iskenceden kurtuldugunu hatirlatarak, vicutlarn henuz ¢ok
nazik olan cocuklara siddet ve dayak uygulanmasinin asla reva gorilmemesi gerektigini
savunur. Egitim sirasinda karsilasilan tembellik, gevseklik veya cirkin davranislar karsisinda
fiziksel siddeti mecburi biryol olarak gormez. Dayagin ancak zor anlayan ve inatgi olan esek gibi
hayvanlara mahsus, son derece zararli bir yontem oldugunu; saygideger insan turlne ve
Ozellikle bunyesi nazik gocuklara bu muamelenin asla uygun olmadigini ifade eder. Dayagin
cocugun bedenine verecegi zararin 6tesinde, ¢cok daha agir manevi ve psikolojik tahribatlar
yarattigini da belirtir. Surekli dayak, hakaret ve baskiya ("hakéret u meskenete") maruz kalan
cocuklarin tahammul sinirlarinin yok olacagini, bu miskinlige alisarak omurleri boyunca
ozsaygilarini (izzet-i nefislerini) koruyamayacaklarini kesin bir dille vurgular (Akin, 1989)

Munif Efendi, ¢cocuklari egitirken dayak yerine kullanilabilecek, dogru uygulandiginda
dayaktan ¢ok daha etkili ve yararli olacagini belirttigi alternatif disiplin yontemlerini de soyle
siralar:

e Uygun bir dille azarlamak (s6zlu uyari).

e Ogrencinin siniftaki yerini, mahal veya makamini degistirmek.

o Diger 68renciler mektepten cikmaya (teneffluse/izne) hak kazandiginda hatali 6grenciyi
bir sire daha okulda tutmak.

e En etkilive Ustlin ydntem olarak da kabahatine gore okudugu dersi yirmi, otuz veya daha
fazla defa yazmaya mecbur birakmak (Akin, 1989).

Bu cok katmanli yapi icinde aile, muallim ve devlet arasinda kurulan irtibat, Munif
Pasa’nin maarif fikrinin kurucu 6zelliklerinden biridir. Aile cocugu ilk terbiyeye hazirlayan zemin,
muallim bilgiyi tedricen ve sahih bicimde aktaran fail, devlet ise bu slrecin kurumsal ve
kamusal cergevesini tayin eden merci olarak gorunur. Boylece egitim, ferdi gayretlere birakilmis
daginik bir faaliyet olmaktan cikar ve farkli aktorlerin musterek sorumlulugu altinda isleyen bir
toplumsal inga alanina donusur. Munif Pasa’nin maarife dair tekliflerinin yalniz pedagojik degil
ayni zamanda idari ve toplumsal bir mahiyet tasimasi da buradan kaynaklanmaktadir (Dogan,
1986; Duran, 1986; Munif Pasa, 1279).

Bilginin Topluma Yayilim Araglari: Mecmua, Cemiyet, Kiitiiphane ve Umuma Agik Dersler

Munif Pasa’nin maarif anlayisinda sureli nesriyat tali bir faaliyet olmayip bilginin
toplumsallastirilmasinin asli vasitalarindan biridir. Cemiyyet-i ilmiyye-i Osmaniyye’nin kurulus
gayesini ullim ve fininun Memalik-i Mahrlse’de nesr ve tamimi seklinde belirleyen yaklasim
Mecmua-i Fin(n’un mahiyetini de tayin eder. Mecmuanin, herkesin anlayabilecegi acik bir dille
ve dini-siyasi tartismalarin disinda, faydali bilgiye yer vereceginin 6zellikle belirtilmesi, Munif
Pasa’nin bilginin secimi ile yayilmasi arasinda dogrudan bir iliski kurdugunu goéstermektedir. Bu
cercevede Mecmda-i Fundn, yalniz bir yayin organi degil faydali bilginin anlasilir bir dille
cemiyet sathina intikalini hedefleyen programatik bir maarif aracidir (Akin, 1989; Munif Pasa,
1279, s. 2008; Ozgiil, 2014). Burada dikkat ¢ekici olan husus, Miinif Pasa’nin nesriyati sadece
malumat nakleden bir mecra olarak degil kamusal zihniyet ingasinin araglarindan biri olarak
kavramasidir. Mecmua-i FinGn’un telif ve tercumeye acik tutulmasi, cemiyet disindan gelecek
munasip yazilara da yer verileceginin belirtilmesi ve eserin ebna-yi1 vatana hizmet niyetiyle
takdim edilmesi, maarif fikrinin dar bir uzman ¢evresine hitap eden kapali bir bilgi rejimi Gzerine
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kurulmadigini gosterir. Boylece bilginin intikali hem icerik segcimini hem de bu igerigin mimkuin
oldugu kadar genis bir okuyucu kitlesine ulastirilmasiniigeren ¢ift yonlu bir faaliyet haline gelir.
Munif Pasa’nin maarif tasavvurunun nesriyat ayag tam da bu noktada, faydali bilginin
toplumsallasmasini mimkun kilan kurucu bir unsur olarak belirir (Budak, 2012; inceoglu, 2008;
Munif Pasa, 1279).

Cemiyyet-i ilmiyye-i Osmaniyye biinyesinde tertip edilen umuma acik dersler de ayni
dogrultuda degerlendirilmelidir. Bu dersler, bilginin dar bir ulema yahut burokrat gevresinin mali
olmaktan cikarilip farkl toplumsal zimrelere ulastirilmasi ¢abasinin kurumsal kargiigidir.
Talebe, memur, ticaret ve sanat erbabi ile farkli siniflardan insanlarin bu derslerin muhatabi
olarak dusutnulmesi, Munif Pasa’nin maarif telakkisinde kamusal yararin ne derece merkezi
oldugunu gosterir. Boylece bilgi, yalniz mektepte tahsil edilen bir birikim olarak disunulmez.
Cemiyetin musterek inkisafina tahsis edilen bir kaynak haline gelmektedir (Cunbur, 1964a;
ihsanoglu, 1987; inceoglu, 2008)

Munif Pasa’nin nesriyata yukledigi bu islev, cemiyet fikrini de acikliga kavusturur.
Cemiyyet-i ilmiyye-i Osmaniyye, onun nazarinda yalniz belli basli miinevverlerin bir araya
geldigi ilmi bir mahfil degildir. Bilginin intisarini hedefleyen musterek bir galisma zemini olarak
tasarlanmistir. Nitekim telif, tercime ve ders verme faaliyetlerinin ayni ¢ati altinda toplanmasi,
maarifin yalniz tedris kurumlariyla sinirlanamayacagini gosterir. Bu yapi icinde cemiyet, faydali
bilginin secildigi, islendigi ve toplumun istifadesine sunuldugu bir ara kurum vazifesi gorur.
Boylece Munif Pasa, bilginin tretimi ile dolagimi arasina kurumsal bir esik yerlestirerek maarif
meselesini hem icerik hem vasita hem de teskildat bakimindan birlikte distunmektedir
(ihsanoglu, 1987; inceoglu, 2008; Minif Pasa, 1279).

Munif Pasa'nin kituphanecilik alanindaki vizyonu ve ¢abalari, halki aydinlatmaiile egitim
reformu hedeflerinin en temel yapi taslarindan birini olusturmaktadir. Toplumda kitap okuma
kalturant yayginlastirmak ve arastirma yapmak isteyenlere uygun bir calisma ortami sunmak
amaciyla, ilk olarak kurucusu oldugu Cemiyyet-i ilmiyye-i Osmaniyye biinyesinde bir
kitiphane hayata gecirmistir. Bu kituphanenin igleyisine buyuk bir ciddiyetle yaklasilmis ve
kurallari "Cemiyyet Kutuphanesi Nizamnamesi" basligiyla Mecmu(a-i Funan dergisinin ilk
sayisinda yayimlanarak kurumsal bir nitelik kazanmigtir (Batir, 2004). Cemiyet c¢atisi altinda
baslattigl bu girisimle yetinmeyen Munif Pasa, bilginin genis halk kitlelerine ulagsmasi i¢in gok
daha buyuk ve kalici bir miras olan Beyazit Genel Kituphanesi'nin agilmasina da onculik
etmistir (Gunes & Yilmaz, 2024). Kurumsal kutliphanecilik faaliyetlerinin yani sira Munif Pasa,
sahsi hayatinda da gercgek bir kitapsever olarak dne ¢cikmistir. Hayati boyunca hem Dogu hem
de Bati dunyasindan pek ¢ok eser toplayarak kendisine ait oldukga zengin bir katiphane
olusturmustur. Kiatliphanesinin ve ilminin zenginligi o kadar biliniyordu ki, evindeki bilimsel
sohbetlerden istifade etmek amaciyla Fas'tan Japonya'ya kadar tiim islam diinyasindan pek
cok ziyaretci konagina geliyordu (Duran, 1986). Minif Pasa, halkin aydinlanmasi ve okuma
aliskanligl kazanmasi amaciyla Cemiyyet-i ilmiyye-i Osmaniyye biinyesinde kiitiiphanenin yani
sira bir de kiraathane kurmustur. Mart 1864'te Mecmda-i Funln dergisinin 22. sayisinda
duyurularak "Cicek Pazar" olarak bilinen yerde acilan bu kiraathane, bilginin yalnizca kitaplarla
degil, farkl dillerdeki gazeteler ve sureli yayinlar araciligiyla da topluma ulasmasini
hedeflemistir(Gunes & Yilmaz, 2024). Sali gunleri hari¢ her giin sekiz saat boyunca hizmetveren
bu mekan, hicbir ayrim gézetmeksizin herkesin kullanimina acik tutulmus; bilhassa devlet
kademelerinde egitim goren 6grencilerden higbir Gcret talep edilmemigtir. Kiraathaneye Uye
olmak isteyenlerin mevcut Uyeler tarafindan énerilmesi gerekmis ve bu Uyelere haftada iki giin
licretsiz ingilizce ile Fransizca dersleri verilerek egitimleri desteklenmistir (Cunbur, 1967).
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Bu cercevede kutlphane ve kiraathane tesebblsleri, MUnif Pasa’nin bilginin maddi
dolasim sartlarina verdigi 6nemi gostermesi bakimindan ayrica dikkat cekicidir. Kitabin,
gazetenin ve farkli dillerdeki matbuatin musterek istifadeye acilmasi, bilgiye erisimi ferdi
imkanlarin sinirlarindan ¢ikarip kamusal bir zemine tasimaktadir. Boylece maarif, muallim ile
talebe arasindaki munasebetten ibaret kalmayarak musterek okuma, takip ve muzakere
imkanlanyla tamamlanan daha genis bir kultur siyasetine dénusur. Munif Pasa’nin “Millet
Kituphanesi” tasavvurunun anlami da burada belirginlesir. Mesele yalniz kitaplar muhafaza
etmek degildir: Onlari cemiyetin kullanimina elverisli bir tertip icinde bir araya getirmektir
(Cunbur, 1964b, 1964a; Gunes & Yilmaz, 2024).

Miinif Pasa’da Maarif, Terakki ve Kamusal Fayda iliskisi

Munif Pasa’nin maarif anlayisinin ulastigl nihai ufuk, terakki fikridir. Ancak burada
terakki, dar manada idari bir i1slahat yahut kurum ¢ogaltma siyaseti olarak kavranmaz. Munif
Pasa’nin metinlerinde terakki, ulim ve fiin(nun toplum hayatina nifuz etmesiyle mimkun hale
gelen daha genis birdonlusum alaninaisaret eder. Bu ylzden maarif, yalniz mektep agmak, ders
koymak veya yeni usuller denemek gibi parca parca tedbirlerin toplami degildir. Memleketin
imari, sanatlarin inkisafi, servetin artmasi ve kamusal menfaatin tahkimiyle irtibatli kurucu bir
kuvvet olarak disunulur. Bilginin fayda Uretmesi, terakkiyi mimkun kilmasi ve cemiyetin
musterek hayatina tesir etmesi arasinda kurdugu siki rabita, Munif Pasa’nin maarif telakkisini
Tanzimat Devri’nin siradan egitim tartismalarinin étesine tasimaktadir (Duran, 1986; inceoglu,
2008; Munif Pasa, 1279, 1299). Bu sebeple Munif Pasa’da kamusal fayda fikri, dogrudan
dogruya maarifin muhtevasina ve dolagsimina baglanir. Hangi bilginin 68retilecegi, bu bilginin
hangi vasitalarla yayilacagi ve hangi toplumsal kesimlerin istifadesine sunulacag sorulari,
onun nazarinda birbirinden bagimsiz meseleler degildir. Faydali bilgi, ancak toplum icinde
tedavule girdigi ve meslek, sanat, idare yahut ahlak sahalarinda karsilik buldugu 6lclide hakiki
manasini kazanir. Bu yonuyle Munif Pasa’nin maarif anlayisi, bilgiyi ferdi tezyin yahut seckin
zumre sermayesi olmaktan ¢ikarip kamusal menfaatin asli unsurlarindan biri haline getiren bir
cerceveye sahiptir. Terakki de tam bu noktada, bilginin cemiyet sathinda fiile ddnismesi olarak
belirir (Akin, 1989; Cunbur, 1964b; Dogan, 1986).

Munif Pasa’nin terakki fikrini ayirt edici kilan husus, onu dogrudan dogruya ilim, sanat ve
servet arasinda kurdugu karsilikli iliski Uzerinden temellendirmesidir. Bu yaklasimda bilgi, kendi
basina muhterem bir birikim olmakla sinirli kalmaz; Uretici kudreti artiran, sanatlari 1slah eden
ve memleketin iktisadi imkanlarini genisleten faal bir unsur haline gelir. En basit gortinen
mesleklerin dahi ilmi kaidelere dayandigini vurgulamasi, maarifi teorik bir siis yahut minevver
zumreye mahsus bir tezyinat olarak gormedigini acikca ortaya koyar. Dolayisiyla Minif Pasa’da
kamusal fayda, soyut bir hayir fikri degildir; ulim ve funGnun toplum hayatinda somut karsilik
bulmasiyla sekillenen bir inkisaf modeli olarak belirir (Akin, 1989; Duran, 1986; Munif Pasa,
1279). Servet ve saadet meselesi de bu ¢gergcevede dogrudan maarif bahsine baglanir. Mlnif
Pasa’nin ulim ve maarifi “serméaye-i saddet” olarak nitelemesi, bilgiyi ferdi yukselisin otesinde
toplumsal refahin ve miusterek selametin temeli olarak gordigunu gosterir. Bilginin
yayilmasiyla birlikte sanatlarin gelisecegi, meslek erbabinin maharet kazanacagl ve
memleketin mamur hale gelecegi distincesi, onun maarif telakkisini iktisadi ve ictimal fayda
eksenine yerlestirir. Bu sebeple terakki, Mlunif Pasa’da yalniz disltinsel bir aydinlanma degildir.
Terakki, ilmi bilginin meslek, uretim, idare ve glindelik hayat Uzerinde fiili tesir meydana
getirmesiyle tamamlanan ¢ok katmanli bir siirectir (inceoglu, 2008; Miinif Pasa, 1279).

Munif Paga’nin kamusal fayda anlayisi, bilginin toplumsal hiyerarsi icinde dar bir cevreye
tahsis edilmesine de mesafelidir. Zira onun metinlerinde ilim ve maarif, belirli bir zimrenin
imtiyazi olamaz. Aksine memleketin umumi menfaatine tahsis edilmesi gereken bir imkan
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olarak gorintr. Mecmda-i Funan’un sehli’l-ibare bir Uslupla hazirlanmasinin o6zellikle
vurgulanmasi, halka acgik derslerin farkli zimrelere hitap edecek bigimde tasarlanmasi ve
kituphane-kiraathane gibi musterek istifade mekanlarinin Snemsenmesi, bu yaklasimin somut
tezahurleridir. Boylece kamusal fayda, yalniz devletin yukaridan halka dogru dizenledigi bir
hedef olarak kalmaz; bilginin anlasilir, erisilebilir ve istifadeye acgik hale getirilmesiyle mimkuin
olan bir mustereklik bicimine donusur (Cunbur, 1964a; inceoglu, 2008; Munif Pasa, 1279). Bu
bakimdan Munif Pasa’nin maarif anlayisi, Tanzimat Devri’nin yalniz kurumsal yenilesme diline
indirgenemeyecek kadar genis bir ufka sahiptir. Onun teklif ettigi sey, mektep acilmasiyla
baslayip nesriyat, terciime, ders, kiitUphane ve faydali bilgi etrafinda 6rlilen daha kapsamli bir
toplumsal insa programidir. Terakkiyi mumkdn kilacak olan da bu programin basarisidir. Bu
amag etrafinda bilginin dogru secilmesi, uygun usulle tedris edilmesi, genis cevrelere
ulastirilmasi ve nihayet sanat, meslek ve idare sahalarinda fiile dontismesi 6nem kazanir. MUnif
Pasa’nin maarifi kamusalfaydaile bu derece siki bigcimde irtibatlandirmasi, onuyalniz bir egitim
reformcusu olmaktan c¢ikarip bilginin toplumsal dolasimi lGzerine dustnen daha genis ufuklu
bir mutefekkir olarak degerlendirmeyi mtumkun kilar (Budak, 2012; Dogan, 1986; Ongl, 2014).

Munif Pasa’nin kamusal fayda anlayisinin bir baska dikkat cekici cephesi, maarifi
rekabetten ve polemikten buatinutyle arindirilmig bir alan olarak tasarlamamasidir. Bilakis,
dénemin sureli yayinlari etrafinda sekillenen tartigsmalar, faydali bilginin kim tarafindan, hangi
dil ve UslUpla, hangi okuyucu kitlesine sunulacagl meselesinin basli basina bir miicadele alani
haline geldigini gostermektedir. Mecmda-i FUn(n’un bu tartismalar icindeki konumu, Munif
Pasa’nin maarifi yalniz teorik bir ideal olarak birakmadigini, onu nesriyat sahasinda mudafaa
edilen, sinirlari ¢izilen ve kamu 6nlnde mesruiyeti tesis edilmeye ¢alisilan bir program olarak
kavradigini dustnduartr. Bu bakimdan maarif, Munif Pasa’da sadece bilgi nakli degil ayni
zamanda faydali bilginin mahiyetine ve dolasim usulline dair bir 6lcu koyma faaliyeti olarak da
belirir (inceoglu, 2008; Ozg[jl, 2014; Yurtoglu, 2022). S6z konusu durum, Minif Pasa’nin maarif
telakkisinin neden icgerik, Uslip ve muhatap meselesini birlikte disindugunu de aciklar. Zira
faydali bilgi, onun nazarinda sadece dogru yahut yeni bilgi degildir ayni zamanda uygun
vasitalarla, anlasilir bir dille ve toplumsal istifadeye acik bir tarzda dolasima sokulmus bilgidir.

Bu yuzden sehl-i ibare, tercume, telif, mecmua, umuma acik ders ve mugterek okuma
mekanlari ayni dusiince zincirinin halkalaridir. Terakki ve kamusal fayda da ancak bu zincirin
isler hale gelmesiyle mumkun olur. Munif Paga’nin maarife ylukledigi tarihsel rol, tam da burada,
bilgiyi toplumun musterek hayatina tesir edecek sekilde tertip ve tedavule sevk eden kurucu bir
irade olarak gortnur (Budak, 2012; Munif Pasa, 1279). Bu bakimdan Munif Pasa’nin maarif
tasavvuru, Tanzimat Devri’nde sik¢a kargilasilan ylzeysel yenilik dilinden ayrilir. O, yeniligi sirf
yeni kurumlar ihdas etmekte degil bilginin toplumsal islevini yeniden tayin etmekte arar.
Faydasiz ezberi ayiklayan, cocuklarin seviyesine uygun tedrici bir 6gretimi savunan, ilmi sanat
ve meslekle irtibatlandiran, nesriyati kamusal 6gretimin pargasi haline getiren bu yaklasim,
maarifi dogrudan dogruya cemiyetin yeniden tertibiyle iligkilendirir. Boylece Munif Paga, egitimi
yalniz mektep reformu cercevesinde duslnen bir isim olmaktan c¢ikar. Karsimizda bilginin
sec¢imi, dolasimive istifadeye sunulusu Uzerine sistemli bicimde dusunen bir mutefekkir olarak
belirir (Akin, 1989; Budak, 2012; Dogan, 1986; Ozgiil, 2014). Bu cerceve, Minif Pasa’ya dair
mevcut literatlirde dne c¢ikan bazi hatlar yeniden distiinmeyi de gerekli kilar. Munif Pasa ¢ogu
kez modern egitim duslncesi, maarif 1slahati, cocuk terbiyesi yahut cok yonli Osmanli aydini
kimligi Gzerinden degerlendirilmistir. Bu calismalarin her biri onun entelektlel kudretini ve
egitim sahasindaki etkisini gortintr kilmak bakimindan muuhimdir. Bununla birlikte, Munif
Pasa’nin metinlerinde bilginin secimi, tedrise elverisli hale getirilmesi, anlasilir bir dille
yayilmasl ve kamusal faydaya donusturilmesi arasinda kurulan siki iliski, onu yalnizca bir
egitim dusunurid yahut maarif blUrokrati olarak degerlendirmeyi yetersiz kilar. Makalenin
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onerdigi okuma, Munif Pasa’yi bilginin toplumsal dolasimi lGizerine sistemli bicimde dlslnen;
mektep, mecmua, cemiyet, klitiphane ve kamusal dersler arasinda batinliklu bir iliski kuran
bir mutefekkir olarak konumlandirmaktadir (Akin, 1989; Budak, 2012; Dogan, 1986; inceoglu,
2008; Ozgiil, 2014).

Mecm{a-i Fiin(in ve Popiiler Bilim Dilinin insasi

Munif Pasa’nin maarif tasavvurunun en dikkat ¢ekici cephelerinden biri, bilginin yalniz
secilmesi ve yayilmasiyla yetinmeyip ayni zamanda uygun bir ifade rejimine kavusturulmasini
da gerekli gormesidir. Bu bakimdan MecmUa-i Fun(n, sadece ilmi malumatin toplandigi bir
mecmua degildir. Faydall bilginin daha genis bir okuyucu ¢evresine hitap edebilecek bir dile
tercime edildigi kamusal bir 6gretim vasitasidir. Derginin populer bilim karakteri de tam burada
belirir. Mesele, yalniz yeni bilgiyi nakletmek degil onu cemiyetin istifadesine elverisli, sehlU’l-
ibare ve merak uyandirici bir tertip icinde sunmaktir. Béylece Munif Pasa, bilim dilini dar bir
uzman gevresinin i¢ sdylemi olmaktan ¢ikarip maarifin hizmetine kosulan kamusal bir anlatim
formuna donustirmektedir (Munif Pasa, 1279; Yurtoglu, 2022). Bu cercevede Mecm(a-i
FUnGn’un dili, yalmz Usliba dair bir tercih degildir: Dogrudan dogruya maarif siyasetinin
parcasidir. Bilginin fayda dogurabilmesi icin 6nce anlasilir hale gelmesi gerektigi disuncesi,
derginin muhatabini da genisletir. Mecmua, yalniz miutehassislan degil ilmi meraki
uyandirilmak istenen daha genis bir okur kitlesini hedefler. Osmanli popliler bilim dergiciliginin
erken safhasinda ortaya c¢ikan diger mecmualarla yasanan tartismalar da asil meselenin
sadece icerik degil o icerigin hangi dil ve hangi okuyucu tasavvuruyla sunulacag! oldugunu
gostermektedir. Bu nedenle Mecmuia-i FunGn, Miunif Pasa’da sadece poplulerlestirme degil
basitlestirme, icerigi hafifletme degil istifadeye uygun hale getirme c¢abasinin baslica
orneklerinden biri olarak okunmalidir (inceoglu, 2008; Ongl, 2014; Yurtoglu, 2022).

Mecmdua-i Fundn’un populer bilim vasfini belirleyen unsurlardan biri de igerik segimine
eslik eden telif ve tercime siyasetidir. MUnif Pasa’nin negriyat anlayisinda mesele, her turlu
malumati bir araya getirmek degildir. Cemiyetin istifadesine elverigli, faydali ve 6gretici igerigi
se¢cmek asildir. Bu sebeple mecmuada yalniz yeni teliflere degil uygun gorulen tercimelere de
yer verilmesi, populer bilim dilinin mahiyetini agik¢a gosterir. MUnif Pasa, Osmanli toplumunun
ilerlemesini ve cagdaslagsmasini salt siyasi reformlarda degil, aklin ve bilimin rehberliginde
gerceklestirilecek bir "fikir terbiyesinde”, yani halkin egitilmesinde gérmustur (Batir, 2004).
Sahip oldugu bu modernlesme dlsuncesi, onun tercime faaliyetlerine yaklasimini dogrudan
sekillendirmis ve tercumeyi toplumu aydinlatmada en stratejik araclardan biri kilmistir. Genclik
yillarinda hem Dogu medeniyetini taniyan hem de Babiali Terciime Odasi'nda gorev alarak Bati
dilleriyle (Fransizca, Almanca, ingilizce, Rumca) tanisan Pasa, Avrupa'daki gelismeleri bizzat
gozlemlemis ve bu bilgi birikimini Osmanl halkina aktarmayi bir gorev bilmistir (Sona, 2021).
Nitekim onun kurucusu oldugu Cemiyyet-i ilmiyye-i Osmaniyye'nin en énemli amaclarindan
biri de kitap tercimeleri yapmaktir. Bu dogrultuda cemiyetin yayin organi olan Mecmua-i Fin(n
dergisi, Avrupa'da ¢ikan yayinlardan yapilan tercime ve adaptasyonlarin 6n planda tutuldugu,
diger medeni toplumlari tanimaya olanak saglayan egitici bir yayin islevi gormusttr (Eren,
1973). Munif Pasa, tercimeyi sadece kelimelerin bir dilden digerine aktarilmasi olarak degil;
halka yeni ufuklar agacak, bilgilendirecek ve onlari cagdaslastiracak pedagojik bir eylem olarak
degerlendirmistir. Bu nedenle terciimelere kendi yorumlarini katmaktan, metinleri Osmanli'nin
kiiltiirel dokusuna ve degerlerine uygun hale getirmekten cekinmemistir. Ornegin, diinya
toplumlarinin mesken, yeme-icme ve giyim gibi ilging geleneklerini Avrupa seyyahlarinin
eserlerinden gevirdigi Adat-1 Umem adli galismasi salt bir geviri olmaktan ¢ikmis, aralara kendi
fikirlerini ve islam inancinin medeni etkilerini ekledigi 6zgiin bir bilgi kaynagina dénismustir
(Sona, 2021). Benzer sekilde, Yusuf Kamil Pasa'nin Telemak tercumesi lzerine kaleme aldigl
yazida, mutercimin eseri ilavelerle sislemesini takdir etmesi, onun "deger katan ve egiten"
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serbest ceviri anlayisini kanitlamaktadir (Ozgiil, 2014). Pasa, yalnizca felsefi veya edebi
metinleri degil, Avrupa seyyahlarinin Cin'deki Muslimanlarin durumunu anlatan inceleme
mektuplarint da Turkceye cevirerek tercimeyi halkin dinyadan haberdar olmasi igin
kullanmistir (Batir, 2004). Tercume faaliyetlerinin MUnif Paga'nin aydinlanmaci zihniyetindeki en
buyuk islevi, eski ile yeni arasinda kalan Osmanli toplumuna daha 6nce asina olmadiklari
modern kavramlar tasimasidir. Bunun en garpici 6rnegi, Fontenelle, Fenelon ve Voltaire gibi
Batili dustnurlerden ceviriler yaptigi Muhaverat-1 Hikemiyye (Felsefi Konusmalar) adli eseridir
(Mermutlu, 2000). Munif Pasa bu tercimeler araciligiyla "vatancilik”, "toplumsal ahlak" ve
"kadin egitimi" gibi donemine gore son derece yenilikci ve ufuk agici kavramlari Osmanli fikir
hayatina bizzat entegre etmeyi basarmistir (Batir, 2004; Sona, 2021). Ayrica, ingilizceden siir
tercime eden ilk edebiyat¢cimiz olma unvanini da tasiyan Pasa'nin, Victor Hugo'nun meshur
eseri Sefiller'i Magdurin Hikayesi adiyla dilimize kazandiran kisi oldugu da kaynaklarda
muhtemel olarak degerlendirilmektedir (Yilmaz, 2018). Yapilan tercumeler burada basit bir
aktarim faaliyeti olmaktan cikar. Faydali bilginin Osmanli okuruna uygun bir tertip ve ifade ile
yeniden dolasima sokulmasinin baslica araclarindan biri haline gelir. Boylece Mecm(a-i FUn(n
hem secilmis muhtevasi hem de bunu kamusalistifadeye uygun bir dilde sunma tarziyla, Munif
Pasa’nin maarif tasavvurunun en somut tezahurlerinden biri olarak belirir (Budak, 2012; Munif
Pasa, 1279; Yurtoglu, 2022). Bu gercevede donemin diger mecmualariyla yaganan tartismalar
yalniz sahsi polemikler olarak gorilemez. S6z konusu polemikler, hangi bilginin faydali
sayilacagi, bunun kim igin yazilacagl ve nasil bir uslipla sunulacagl meselesinin kamusal
sahada henuz yerlesmekte oldugunu gostermektedir. Mecmda-i FinUn’un kendisini bu
tartismalar icinde konumlandirma bicimi, Munif Pasa’nin populer bilim nesriyatini rastgele bir
yayin faaliyeti olarak gormedigini bilakis maarifin toplumsal mesruiyetini kuran bir vasita olarak
degerlendirdigini dustndurur. Bu bakimdan popduler bilim dili, Munif Paga’da faydall bilginin
cemiyet sathinda kabulunu ve tesirini mimkin kilan kurucu bir anlatim rejimi haline gelir
(inceoglu, 2008; Ozgil, 2014; Yurtoglu, 2022).

Bu yonuyle Mecm(a-i FUnGn yalniz ilmi malumati kamusal dolagima acan bir mecra
degil ayni zamanda okur yetistiren bir terbiye vasitasi olarak da degerlendirilmelidir. Derginin
sehl-i ibareyi 6nceleyen tavri, okuyucunun sadece bilgiye maruz kalmasini degil o bilgiyi takip
edebilecek bir kavrayls duzenine dahil olmasini hedefler. Bdylece popduler bilim dili,
ylUzeysellestirici bir sadelestirme olarak degil daha genis toplumsal kesimlerin ilmi icerige
tedricen nufuzunu mumkin kilan bir ara form haline gelir. MUnif Pasa’nin bu yaklasimi, okuru
pasif bir tuketici olarak distinmez aksine faydali bilgiyle temasi arttikga zihni istidadi gelisecek
bir muhatap olarak gordiigiini disindirmektedir (inceoglu, 2008; Ozgil, 2014; Yurtoglu,
2022).

Bu cercevede populer bilim dilinin ingasi, Munif Pasa’da ayni zamanda epistemik bir
secicilik anlamina gelir. Zira her bilgi kamusal dolagima ayni 6l¢cude elverisli degildir. Secilecek
icerik hem toplumsal fayda dogurmali hem de muhatabin anlayis ufkuna hitap edebilmelidir.
Mecmaua-i Fin(n’un dini ve gundelik siyasi tartismalari bilingli bicimde disarida birakip uliim,
fin0n ve sanayiye dair malimat-i1 nafiayl 6ne c¢ikarmasi, bu segciciligin tesadufi olmadigini
gosterir. Populer bilim dili de tam bu secimin sonucunda sekillenir. Aktarilmaya deger gorullen
bilgi, faydali olmasi kadar anlasilabilir bir tertip icinde sunulabildigi olciide maarifin parcgasi
haline gelir (Budak, 2012; inceoglu, 2008; Miinif Pasa, 1279).

Terciime, Telif ve Secilmis icerik Siyaseti

Munif Pasa’nin nesriyat anlayisinda terciime ve telif, birbirine rakip iki faaliyet degildir:
Faydali bilginin dolasimini saglayan tamamlayici iki vasitadir. Bu cercevede mesele, herhangi
bir metni Osmanlicaya aktarmak yahut sirf yerli bir telif Gretmek olmayip asil olan, cemiyetin
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istifadesine elverisli maliméati segcmek ve bunu uygun bir ifade rejimiicinde tedaviile sokmaktir.
Bu sebeple MecmU(a-i FunGn’un telif ve tercumeye birlikte agik tutulmasi, Munif Pasa’nin bilgi
siyasetinin secici mahiyetini goésterir. Tercime, burada yabanci bir muhtevanin mekanik
aktarimi olarak gortilmez aksine faydali bilginin Osmanli okurunun anlayis ufkuna gére yeniden
tertip edilmesidir. Telif ise ayni isin iceriden Uretilen cephesini temsil eder. Boylece nesriyat,
bilgi Gretmekten ¢ok onu kamusal istifadeye uygun hale getirme ¢abasinin bir pargasi olarak
belirir (Budak, 2012; Munif Pasa, 1279; Yurtoglu, 2022).

Bu secicilik, Munif Pasa’nin nesriyat anlayisinda yalniz icerik tercihine degil ayni
zamanda bir sinir gizme iradesine de isaret eder. Nitekim faydali bilgi ile dogrudan
irtibatlandirilmayan dini polemiklerin ve gundelik siyasi tartismalarin mecmuanin diginda
tutulmasi, neyin kamusal dolagima sokulmaya layik gérulduguni acgikgca gdstermektedir. Bu
bakimdan Mecm(a-i Fun(n’un igerik siyaseti, rastgele malumat biriktiren ansiklopedik bir
tavirdan ziyade cemiyetin istifadesine elverisli bilgiyi ayiklayan ve tertip eden mudahaleci bir
maarif programi olarak okunmaldir. Tercume ve telif de bu program icinde, biri disaridan alinan
bilgiyi yerli muhataba uygun hale getiren digeri ise ayni fayda ufkunu igeriden kuran iki
tamamlayici ara¢ durumundadir. Boylece Munif Pasa’nin negriyat anlayisi, bilgi Gretiminden
cok bilgiyi segcme, dlizenleme ve kamusal istifadeye sunma ameliyesi etrafinda belirginlesir
(Budak, 2012; inceoglu, 2008; Yurtoglu, 2022).

Munif Pasa’nin nesriyat anlayisindaki secicilik yalniz faydali bilginin tercih edilmesiyle
sinirli degildir. Hangi tartismalarin kamusal dolasimin disinda tutulacagl da ayni olcude
belirleyicidir. Mecm(a-i Fun(n’un dini meseleler ile zamanin hal-i siyasetine dair
polemiklerden 6zellikle kaginacagini ilan etmesi, bir tarafsizlik iddiasindan ¢ok maarifin
kendine mahsus sahasini tayin etme tesebbisu olarak okunmalidir. Bu tavir, faydali bilgi
dolasimini kesintiye ugratabilecek yahut mecmuanin hedefledigi mdusterek istifadeyi
daraltabilecek tartismalari disarida birakma iradesini yansitir. Boylece Munif Pasa, nesriyati her
tarld fikri gekismenin zemini héaline getirmek yerine, ulim, findn ve sanayiye dair malimat-i
nafiayl 6ne c¢ikaran tahsis edilmis bir kamusal alan kurmaya calismaktadir (Budak, 2012;
inceoglu, 2008; Minif Pasa, 1279).

Bu tercih, ayni zamanda Munif Pasa’nin maarifi nasil bir toplumsal uzlagsma zemini
olarak dusundigunu de gosterir. Derginin hitap ettigi muhatap kitlesi genisledikce, icerikte
musterek faydaya hizmet etmeyen yahut okuyucu c¢evresini kutuplastirabilecek unsurlardan
uzak durmak daha 6nemli hale gelir. Bu bakimdan dini ve glindelik siyasi polemiklerin disarida
birakilmasi, bilginin toplumsal yayilmasi dntindeki muhtemel engelleri azaltmaya dénuk bilingli
bir yayin siyaseti olarak degerlendirilebilir. Munif Pasa’nin kurmak istedigi kamusal alan,
tartismayi butinuyle dislayan bir sessizlik alani degil hangi meselenin hangi zemin Uzerinde
dolasima girecegini tayin eden disipline edilmis bir maarif sahasidir (Munif Pasa, 1279;
Yurtoglu, 2022).

Munif Pasa’da Maarif Diisiincesinin Kavramsal Butiinligu

MuUnif Pasa’nin maarif anlayisi, birbirinden bagimsiz gorlinen ¢ok sayida unsuru ayni
dusunsel cgergeve icinde birlestirmesi bakimindan dikkat c¢ekicidir. Faydal bilgi, tedricilik,
muallimin ehliyeti, ebeveynin mesuliyeti, devletin himayesi, nesriyatin islevi, tercime ve telif
siyaseti, kUitiphane ve kiraathane gibi musterek istifade mekanlari bu ¢ercevede yan yana
duran daginik basliklar degildir. Bunlarin timd, bilginin secilmesi, tedrise elverisli hale
getirilmesi ve cemiyet sathinda istifadeye acilmasi etrafinda orulen butunlikld bir maarif
telakkisinin parcalaridir. Dolayisiyla MUnif Pasa’nin metinleri yalniz pedagojik teklifler yahut
idari tavsiyeler mecmuasi olarak degil bilginin toplumsal dolasimina dair sistemli bir zihni
tesebbus olarak okunmalidir (Akin, 1999; Budak, 2012; Dogan, 1986; Ongl, 2014). Bu butunluk
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icinde dikkat ¢ceken husus, Munif Pasa’nin maarifi hem muhteva hem usul hem de vasita
bakimindan birlikte distnmesidir. Hangi bilginin faydali oldugu sorusu, o bilginin nasil
Ogretilecegi ve hangi yollarla yayilacagi sorularindan ayrilmaz. Cocugun seviyesine uygun bir
tedris, ehil muallim, secilmis icerik, sehl-i ibare, tercime ve telif, umuma acik dersler, mecmua
ve musterek okuma mekanlar bu yuzden ayni mantiksal zincirin halkalaridir. Munif Pasa’da
maarif meselesinin gicu de buradan dogar. O, bilgiyi yalniz uretilecek yahut muhafaza edilecek
bir sey olarak degil belli bir toplumsal islev dogrultusunda tertip edilmesi gereken kurucu bir
kuvvet olarak kavrar (Akin, 1989; inceoglu, 2008; Munif Pasa, 1279).

Bu bakimdan Munif Pasa’nin maarif dusltncesi, Tanzimat devrinin genel yenilesme
sdylemi icinde eriyip giden siradan bir egitim anlayisina indirgenemez. Onun teklif ettigi
yaklasim, mektep reformu ile baslayip orada son bulmayan; faydali bilginin sec¢imi, 6gretim
usuliindn 1slahi, nesriyatin kamusal islevi ve terakki fikri etrafinda genisleyen butuncul bir
toplumsal inga tasavvurudur. Bu tasavvurun merkezinde ise bilginin cemiyet hayatina etki
edecek bicimde dolasima sokulmasiyer alir. Bu nedenle Munif Paga’yi yalnizca bir maarif nazir,
egitimci ya da ¢ok yénla bir Osmanl aydini olarak degerlendirmek yetersiz kalir; onu, bilginin
toplumsalislevi Uzerine sistemli bicimde dusunen bir mutefekkir olarak konumlandirmak daha
aciklayicidir (Budak, 2012; Duran, 1986; Gunes & Yilmaz, 2024; Ozgul, 2014).

Miinif Pasa’nin Metinlerinde Kavramsal ifadeler

Munif Pasa’nin maarif duslncesini daha agik bicimde kavrayabilmek icin, onun
metinlerinde tekrar eden bazi kavramsal digliimlere yakindan bakmak gerekir. UlGm ve fin(nun
nesri, malimat-1 nafia, sehl-i ibare, tedric, terbiye ve terakki gibi ifadeler, daginik sekilde
kullanilan kelimeler olmaktan ¢ok ayni zihni gergevenin birbirini tamamlayan pargalaridir. Bu
kavramlarin ortak yonu, bilginin salt nazari bir kiymet olarak degil toplum hayatinda karsilik
bulacak bir fayda ve intikal duzeni iginde dusunulmesidir. Bu sebeple Munif Pasa’nin metinleri,
yalniz belli meseleler hakkinda ileri surilmus daginik gorusler toplami olarak degil kendi i¢
tutarliigl bulunan bir maarif dilinin kurulus sureci olarak okunmalidir (Akin, 1989; Munif Pasa,
1299).

Dilin merkezinde yer alan “malimat-1 nafia” vurgusu, Munif Pasa’nin bilgiye yukledigi
degerin 6lglisunu tayin eder. Fayda burada dar anlamda pratik yarara indirgenmis degildir. Fakat
ilmin cemiyet hayatiyla temasi bulunmayan, muhatabin kavrayisina ulasmayan ve toplumsal
inkisaf Uzerinde tesir icra etmeyen bir birikim héaline gelmesi de kabul edilmez. Ayni sekilde
“sehl-i ibare” talebi sadece uslUp sadeligi arayisi olarak degil faydali bilginin dolasima
girebilmesi icin gerekli sartlardan biri olarak gorulmelidir. Bu bakimdan Miunif Pasa’nin
kavramsal tercihleri, onun maarif distincesinde muhteva, dil ve kamusal faydanin birbirinden
ayrilmadigini géstermektedir (inceoglu, 2008; Miinif Pasa, 1279; Yurtoglu, 2022). Bu kavramsal
tercihler ayni zamanda bir i1slah dilinin kurulugsuna da isaret eden betimleyici kavramlardir.
Mevcut egitim ve nesriyat dizeninin ne bakimdan eksik bulundugunu da dolayli bigcimde bize
gosterirler. Faydasiz ezber, cocuk seviyesine uygunsuz tedris, dar zimre igcinde muhafaza
edilen bilgi ve kamusalistifadeye acilmamig ilmi birikim, dilin karsit tarafini teskil eder. Boylece
Munif Pasa’nin metinleri, sadece olumlu bir maarif programi 6nermemekte ayni zamanda neyin
tashih edilmesi gerektigini isaret eden elestirel bir kavramsal ¢ergceve de kurmaktadir (Akin,
1989; Kizilcik, 2011; Munif Pasa, 1279).

Munif Pasa’nin kullandigl kavramlari tek tek agiklamak tek basina yeterli degildir; bu
kavramlarin birbirleriyle kurdugu iliskiyi de dikkate almak gerekir. “Malimaéat-1 nafia” muhtevaya,
“sehl-iibare” dile, “tedric” usule, “intisar-i maéarif” dolasima, “terakki” ise bu slirecin toplumsal
neticesine isaret eder. Her biri kendi basina anlaml olmakla birlikte, asil islevini digerleriyle
kurdugu butlnlik icinde kazanir. MUnif Pasa’nin maarif diistincesinin tutarliligl da bu noktada
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ortaya cikar. Bilgi secilir, tertip edilir, uygun bir dille ifade edilir, dogru vasitalarla yayilir ve
nihayet kamusal faydaya donusur. Bu sureg, onun metinlerinde rastlantisal bir siralama
degildir; aksine bilingli bicimde kurulmus butunlukla bir zihni yapi olarak belirir (Duran, 1986;
Munif Pasa, 1279).

Elestiri ve Teklif Arasinda Munif Pasa’nin Islah Programi

Munif Paga’nin maarif dustncesinin kuvveti sadece kavramsal bir butinlik kurmakla
yetinmemesinde aranmalidir. Onun metinlerinde yukarida da ifade ettigimiz faydali bilgi, sehl-i
ibare, tedric ve intisar-1 maarif gibi kavramlar dogrudan dogruya uygulamaya donuk bir 1slah
programina baglanir. Mesele, yalniz neyin dogru oldugunu ortaya koymak degildir. Ayni
zamanda bu dogrunun hangi kurumlar, hangi vasitalar ve hangi usuller araciligiyla hayata
gecirilecegini de belirlemektir. Bu nedenle mektep, muallim, ebeveyn, cemiyet, mecmua,
kGtuphane ve umuma acik dersler teorik gergcevenin diginda kalmaz; bilginin toplumsal
dolasimini mumkun kilacak programin tasiyicilari haline gelir. MUnif Pasa’nin maarif telakkisi,
kavram ile tatbikat arasinda kopri kuran muidahaleci bir dlsince olarak bu noktada
belirginlesir (Budak, 2012; Dogan, 1986; Munif Pasa, 1279).

S6z konusu mudahaleci yaklasim, mevcut dizeni yalniz elestirmekle kalmayip onun
yerine daha islevsel bir duzen édnerme ¢abasinda da kendini gdsterir. Cocuklarin seviyesine
uygun o6gretim, faydasiz ezberin ayiklanmasi, muallimin ehliyeti, meslek ve sanatla irtibatli
ilimlerin 6ne c¢ikarilmasi, nesriyatin kamusal 6gretime eklemlenmesi ve musterek okuma
mekanlarinin tesviki birbirinden bagimsiz tedbirler degildir. Aksine bunlar, bilginin cemiyet
icinde daha genis, daha etkili ve daha faydali bir dolagsima kavusmasini hedefleyen ortak bir
mantigin parcalaridir. Bu yonuyle Munif Pasa’nin islah fikri, yalnizca kurumlari artirmaya degil,
bilginin iglevini yeniden tanimlamaya ydnelen daha derin bir dontsim cagrisi tasimaktadir
(Akin, 1989; Duran, 1986; inceoglu, 2008).

Munif Pasa’nin bu kavramsal dili, ayni zamanda bir dncelik siralamasi da Uretir. Her
bilginin ayni agirlikta olmadigl, her 68retim unsurunun ayni derecede lizum tasimadigi ve her
tartismanin kamusal dolasima sokulmaya deger gorulmedigi aciktir. Bu sebeple onun maarif
telakkisinde se¢cme, ayiklama ve tertip etme fiilleri tali degil kurucu bir islev tasir. Faydal bilgi,
ancak dogru vasitalarla ve uygun muhataplara yoneltildigi takdirde kamusal faydaya
donusebilir aksi halde bilgi, ya dar bir zimrenin elinde mahfuz kalir yahut cocuklarin zihninde
manasi kavranmamis bir yuk haline gelir. Munif Pasa’nin israrla kaginmak istedigi iki uc da
budur (Akin, 1989; Munif Pasa, 1279).

Bu noktada onun maarif distncesi, muhafazaile intisar arasinda bilingli bir tercih yapar.
Geleneksel bilgi birikiminin varligr butunuyle reddedilmez fakat bu birikimin oldugu gibi
aktarilmasi da yeterli gértilmez. Bilgi, yeni toplumsal sartlar igcinde yeniden tertip edilmeli,
istifadeye elverisli kiinmali ve ¢agin ihtiyacglarnyla temas ettirilmelidir. Bu yuzden Munif Paga’nin
metinlerinde 1slah, gegmisi tasfiye etmekten ¢ok bilginin islevini yeniden tayin etmek anlamina
gelir. Onun yenilik anlayisini ylzeysel taklitten ayiran temel nokta budur. Mesele, yeni olani
almak degil; faydali olani secerek toplumsal hayatta karsilik bulacak bir duizen iginde
konumlandirmaktir (Budak, 2012; Dogan, 1986; Ozgiil, 2014). Ayrica Minif Pasa’nin énerdigi
maarif modeli, bilginin mesruiyetini yalnizca otoriteye degil, urettigi toplumsal faydaya da
dayandirir. Maarif modeli, Munif Pasa'nin modernlesme vizyonunda salt bir okuma yazma
seferberligi veya devlet kademelerine memur yetistirme araci degil, eski ile yeni arasinda
bocalayan Osmanli toplumunu aklin ve bilimin rehberliginde kokten donlstlrecek yapisal bir
"fikir terbiyesi" projesidir(Batir, 2004). Pasa'ya gore, Bati'nin ulastigl medeniyet seviyesinin
temelinde bilim, teknoloji ve egitim yatmakta olup, yapilacak siyasi ve sosyal yeniliklerin
kaliciigi ancak halkin egitilerek bilinglendirilmesiyle saglanabilir (Batir, 2004). Bu donusturlcu
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glcu tabana yaymak icin egitimi sadece elit bir zimreyle sinirli tutmamis; idadi seviyesinde kiz
okullari agmis, sagir-dilsizler ve amalar icin 6zel egitim kurumlarinin tesis edilmesine onculik
ederek dezavantajli kesimleri de bu aydinlanma surecine dahil etmistir (Sona, 2021).
Darulfinun, Mekteb-i Hukuk ve Milkiye Mektebi gibi ylksekdgretim kurumlarinin acilmasinda
ve yeniden dizenlenmesinde oynadigl kilit rolin yani sira, bilimi halka ulastirmak amaciyla
Cemiyyet-i ilmiyye-i Osmaniyye'yi kurmus ve Tirkce'nin ilk bilimsel dergisi olan MecmU(a-i
Fundn'u adeta halka acik bir okul isleviyle hayata gecirmistir (Batir, 2004). Akl hur bir toplum
insa etme hedefi dogrultusunda, okuma-yazmay! kolaylastirmak adina harflerde hareke
kullanilmasi ve harflerin ayri yazilmasi gibi alfabe degisikligi tekliflerini dahi gindeme getirerek
koklli gelenekleri sorgulamaktan c¢ekinmemistir (Batir, 2004). Egitim vizyonunun bir diger
sacayagi olan tercime faaliyetlerini ise salt bir metin aktarimi olarak degil, topluma yepyeni
ufuklar acacak pedagojik bir eylem olarak degerlendirmis; Batili dusunurlerden yaptig
cevirilerle "vatancilik", "toplumsal ahlak" ve "kadin egitimi" gibi donemine gore son derece
ilerici ve modern kavramlari Osmanli fikir hayatina bizzat entegre etmistir (Batir, 2004; Sona,
2021). Bu yaklasimin temelinde, bilginin toplumsal islevine dayanan pragmatik bir maarif
anlayisi bulunmaktadir. Bir bilginin degerini belirleyen sey, sadece kadimligi yahut resmi olarak
tedris edilmesi degildir; ayni zamanda toplum hayatinda ne ige yaradigl, hangi sahada inkisaf
sagladigl ve hangi ihtiyaca cevap verdigidir. Bu yaklasim, onun maarifi salt normatif bir alan
olarak degil sonuglarn uzerinden de degerlendirilen faal bir saha olarak dusundigunu
gostermektedir. Boylece ilim, tedris ve terakki arasindaki bag, yalniz teorik degil ayni zamanda
toplumsal tecrube tarafindan sinanan bir bag haline gelir (Cunbur, 1964b; Munif Pasa, 1279).

Bu nedenle Munif Pasa’nin islah fikri sadece eksikleri teshis eden bir tenkit dili olarak
kalmaz. Ayni zamanda neyin korunacagi, neyin ayiklanacagi ve neyin yeniden tertip edilecegi
konusunda 6l¢u koyan kurucu bir programa donusur. Amac eski bilgi birikiminin butinuyle
tasfiyesi de degildir. istifadeye elverisli kisimlarinin gagin ihtiyaclarina gére yeniden islenmesi,
O0gretimin muhatabin seviyesine uygun hale getirilmesidir. Nesriyatin cogaltilmasi yani sadece
niceliginin artirllmasi degil malimat-1 nafianin 6zenle secilerek dolagsima sokulmasi bu
programin baslica unsurlaridir. Boylece Munif Pasa, maarifi ne salt muhafaza ne de salt yenilik
adina yikim ve yigin mantigiyla ele alir. Onun teklif ettigi sey, bilginin toplumsalislevini esas alan
ayiklayici ve yeniden kurucu bir islah tasavvurudur (Budak, 2012; Miinif Pasa, 1279; Ozgiil,
2014).

Sonug

Bu makale, Munif Pasa’nin maarif dlisuncesinin Osmanli modernlesmesi baglaminda
yalnizca mektep teskilati, cocuk terbiyesi veya 6gretim usullerine indirgenemeyecegini ortaya
koymayl amaclamaktadir. Onun metinleri birlikte degerlendirildiginde, maarifin bilginin se¢imi,
duzenlenmesi ve tedrise elverisli hale getirilmesi sureciyle iligkili oldugu gorulmektedir. Ayrica
bu sdrecin, bilginin uygun vasitalarla dolasima sokulmasi ve kamusal faydaya
donustirulmesini hedefleyen butunlukli bir program niteligi tasidigi anlasilmaktadir. Bu
bakimdan onun maarif telakkisi, kurumsal egitim tarihinin dar sinirlarini agarak, bilginin toplum
icindeki hareketini, etkisini ve islevini konu edinen daha genis bir cerceveye yerlesmektedir.

Munif Pasa’nin dustincesinde bilgi, kendi basina degerli fakat hayattan kopuk bir birikim
olarak birakilmaz. Bilginin degeri yalnizca dogrulugu ya da kadimligiyle belirlenmez. Ayni
zamanda kime hitap ettigi, nasil ifade edildigi, ne kadar anlasilir oldugu ve toplumsal hayatta
ne tur bir karsilik Urettigi de belirleyicidir. Bu yuzden onun metinlerinde faydali bilgi fikri,
pedagojik bir tercih olmaktan cok daha fazla anlam tasir. Fayda, burada sirf teknik veya mesleki
yarara indirgenmis dar bir pragmatizm degildir. Fakat cemiyet hayatiyla temasi bulunmayan,
muhatabin zihnine ntfuz etmeyen ve inkisaf dogurmayan bir bilgi biciminin de hakiki kiymetine
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ulasamayacag aciktir. Minif Pasa’nin israrla kurdugu rabita, tam da bu noktada belirir. ilim,
Ogretim, nesriyat ve terakki ayni dlisunce zincirinin farkli halkalaridir.

Bu cercevede Munif Pasa’yl ayirt edici kilan temel vasif, maarifi muhteva, usul ve
dolasim boyutlanyla birlikte disunmesidir. Bu nedenle hangi bilginin 6gretilecegi, nasil
Ogretilecegi, hangi vasitalarla yayilacagl ve hangi toplumsal faydaya baglanacagl sorulari
birbirinden ayrilmaz. Cocugun zihin seviyesine uygun tedric, muallimin ehliyeti, ebeveynin
sorumlulugu, devletin himayesi, telif ve tercime siyaseti, MecmuUa-i FUundn gibi nesriyat
mecralari, kitiphane ve kiraathane tesebbusleri, umuma acik dersler ve kamusal erigsim fikri
bu sebeple birbirinden bagimsiz basliklar degildir. Bunlarin timu, bilginin toplum i¢inde daha
genis, daha etkili ve daha faydali bir dolagima kavusmasini hedefleyen ortak bir maarif
mantigina baglanmaktadir.

Makalenin vardigl baslica sonuglardan biri, Munif Pasa’nin egitim meselesini yalniz
O0gretim kurumlarinin slahi c¢ergevesinde ele almadigidir. O, mevcut tedris duzenini
degerlendirirken yalnizca yontem sorununa isaret etmez; muhteva sorununu da ayni aciklikla
gorunur kilar. Cocuklarin manasi kavranmaksizin ezberletilen sarf, nahiv, mantik ve meani
kaideleriyle mesgul edilmesine yonelttigi tenkit yalniz pedagojik bir itiraz degildir. Bu elestiri,
bilginin yanls tertibine, yanlis zamanda ve yanlis surette verilmesine yonelmis daha derin bir
mudahaledir. Sonug¢ olarak Munif Pasa’da tedricilik de basit bir kolaylastirma teknigi olarak
kalmaz. Bilginin zihnT hazirlik, yas, istidat ve ileride Ustlenilecek mesleki-toplumsal rol dikkate
alinarakyeniden siniflandirilmasini gerektiren bir usul fikrine dontsur. Burada maarif, bilgi yigan
bir tekrar mekanizmasi olmayip istikbale dontk insan yetistirme duzenidir.

Bununla birlikte, Munif Pasa’nin ilim, sanat ve sanayi arasinda kurdugu iligki, onun
maarif tasavvurunun toplumsal derinligini géstermektedir. En siradan goériinen zanaatlarin ve
mesleklerin dahi ilmi esaslara dayandigini sdylemesi, bilgiyi seckin gevrelere mahsus susleyici
bir sermaye olarak gormedigini agik¢a ortaya koyar. Boylece, maarifi iktisadi ve ictimai inkisafin
asli unsurlarindan biri haline getirir. Sanatin islahi, Uretici kudretin artmasi, meslek erbabinin
maharet kazanmasi, memleketin mamur héale gelmesi ve servetin cogalmasi, onun nazarinda
dogrudan dogruya ilim ve maarifin yayilmasiyla irtibatlidir. Dolayisiyla terakki, Munif Paga’da ne
yalniz burokratik dizenleme ne de sirf disunsel bir aydinlanmadir. Terakki bilginin toplumsal
yapl icinde fiili tesir meydana getirmesiyle anlam kazanan ¢ok katmanli bir inkisaf modelidir.

Ayni sekilde bu makale, Munif Pasa’nin nesriyat anlayisinin da tali degil merkezi bir 6nem
tasidigini gostermek istemektedir. Mecm@a-i FUnGn yalniz yeni bilgilerin toplandigl bir dergi
degildir. Faydali bilginin sehl-i ibare ile kamusal dolasima sokuldugu, secildigi, sinirlarinin
cizildigi ve mesruiyetinin kuruldugu bir maarif vasitasidir. Burada 6nemli olan husus, poptiler
bilim dilinin basitlestirici unsur olarak degil faydali bilginin daha genis toplumsal cevrelerle
bulusturulmasini mumkuin kilan kurucu bir anlatim sistemi olarak ortaya ¢ikmasidir. Sehl-i
ibare talebi yalniz tGslUp sadelestirmesinden ibaret olmayip muhatabin bilgiye istirakinin 6n
kosuludur. Telif ve tercUmenin ayni yayin siyaseti icinde tamamlayici araglar hélinde
dusunulmesi de bunu teyit eder. Munif Pasa’nin nesriyat anlayisi, esasen bilginin icerik, dil ve
dolasim bakimindan kamusal istifadeye uygun héle getirilmesi meselesidir.

Bu baglamda dini ve glindelik siyasi polemiklerin mecmua disinda tutulmasi da kayda
degerdir. Bu tercih, cogu kez ylizeysel bir tarafsizlik iddiasi gibi okunabilirse de daha derinde,
maarife tahsis edilmis bir kamusal alan kurma girisimi olarak anlasilmalidir. MUnif Pasa’nin
amacil, her tlr tartismaya acik sinirsiz bir fikir pazari kurmak degildir. Onun kurmak istedigi alan,
musterek istifadeye elverisli bilginin disipline edilmis bir dolasim alanidir. Bu durum, onun bilgi
siyasetinin secici niteligini acikga gosterir. Bilginin yalniz yayilmasi degil neyin yayilmaya deger
goruldugu, neyin disarida birakildigi ve hangi muhataplara hangi dil ve tertiple yoneltildigi de bu
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programin ayrilmaz parcasidir. Boylece maarif hem icerik secen hem de kamusal dolasimi
duzenleyen bir tasarruf bicimi haline gelir.

19 €«

Bu calismanin teklif ettigi temel okuma, MUnif Pasa’yi yalniz “modern egitimci”, “maarif
nazin” yahut “cok yonli Osmanli aydini” sifatlariyla anmanin aciklayici olmakla birlikte yeterli
olmadigini da gostermektedir. Daha isabetli olan onu bilginin toplumsal islevi Uzerine sistemli
bicimde dusunen bir mutefekkir olarak degerlendirmektir. Cinkl onun metinlerinde daginik
gibi gorunen basliklar, dikkatle okundugunda kendi icinde son derece tutarli bir kavramsal
oruntu meydana getirir. Malimat-1 nafia muhtevayi, sehl-i ibare dili, tedric 6gretim usullnu,
intisar-1 maarif dolasimi, terakki ise butin bu surecin toplumsal neticesini karsilar. Munif
Pasa’nin dusuncesinin asil kuvveti, bu kavramlari tek tek kullanmasinda degil onlari birbirine
baglayan mantiksal ve tarihsel buttnlikte aranmaldir.

Bu sonug, literatur bakimindan da énemlidir. MUnif Pasa Uzerine yapilan ¢calismalarin
blyuk kismi onun egitimci yonunu, ¢cocuk terbiyesine dair goruslerini, Mecm@a-i Funan’daki
rolind yahut cok yonll entelektlel sahsiyetini hakli olarak 6ne ¢ikarmistir. Ancak bu makale,
s6z konusu katkilarin yanina yeni bir vurgu eklemektedir: Munif Pasa’da maarif, esas itibariyla
bilginin toplumsal dolasimi meselesidir. Bu, onun nesriyat siyasetini, 6g8retim anlayisini,
kamusal ders fikrini, kGtiUphane ve kiraathane tesebbduslerini ve faydall bilgi i1srarini tek bir
dusunsel eksende bir araya getirmeyi mimkuin kilmaktadir. Boylece Munif Pasa’nin metinleri,
yalniz Tanzimat devrinin reformcu dili icinde degil Osmanl baglaminda kamusal bilginin erken
teorik ¢cercevelerinden biri olarak da yeniden okunabilir.

Son olarak, Munif Pasa’nin disUncesi guinumuz agisindan da tarihsel bir merak nesnesi
olmanin 6tesinde bir anlam tasimaktadir. Buglin de bilgi ile toplum arasindaki mesafe,
uzmanlik dili ile kamusal erigilebilirlik arasindaki gerilim ve egitimin igerik sorunu canliligini
korumaktadir. Ayrica fayda ile ezber arasindaki ayrim ile bilginin mesruiyetinin otoriteye mi
yoksa urettigi kamusal degere mi dayanacagl meselesi 6nemini surdirmektedir. Bu nedenle
Munif Pasa’nin metinleri, sadece Osmanli maarif tarihinin bir duragini aydinlatmakla kalmaz.
Ayni zamanda bilginin nasil segilecegi, kimler igin Uretilecegi, nasil tercume edilecegi, ne
sekilde dolasima sokulacagi ve hangi sartlarda toplumsal faydaya donusecegi gibi meseleler
hakkinda ¢cagdas tartismalaricin de tarihsel bir digsiinme zemini sunar. Onun israrla vurguladigi
hakikat bugliin de gecerliligini kaybetmis degildir. Bilgi ancak anlasilir kilindiginda, erisilebilir
héle getirildiginde, kamusal dolasima girdiginde ve musterek hayat Uzerinde tesir Urettiginde
hakiki kiymetine ulasir.
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Bu calisma, arastirma ve yayin etigi ilkelerine uygun olarak hazirlanmistir.
Arastirma, Munif Pasa'nin yayimlanmigs eserleri ile kamuya agik akademik
kaynaklarin incelenmesine dayanan belge temelli bir tarih aragtirmasidir.
Calisma insan katiimcilar, deney hayvanlari veya Kkisisel veriler
icermediginden etik kurul izni ve bilgilendirilmis onam gerekmemektedir.

Bu arastirmayi desteklemek icin hicbir dig fon kullanilmamigtir.

Bu makalenin hazirlanma slrecinde Uretken yapay zeké araglarindan bazi
cliimlelerin dilsel olarak gézden gecirilmesi, ingilizce baslik ve 6zetin
olusturulmasi ile sinirli 6lgide yazim denetimi amaciyla yararlanilmigtir.
Yapay zek& tarafindan duretilen higbir igerik dogrulama slrecinden
gecirilmeden dogrudan kullanilmamistir. Kaynak kontroll, akademik
degerlendirme, yorumlama ve nihai yazim sorumlulugu buatlinuyle yazara
aittir.
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