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Bu aragtirmanin amaci akilct olmayan inanglar, basarisizlik korkusu, benlik saygisi ve
DOI 10.29299/kefad. 1931836 akademik motivasyon degiskenlerinin akademik erteleme iizerindeki etkisinin
incelenmesidir. Aragtirma, iki ya da daha fazla degiskenin degisimini ortaya koymayi
amaglayan yordamaya dayali korelasyonel bir ¢alismadir. Calisma grubu 359 kiz (%55,4) ve
289 erkek (%44,6) olmak {izere toplamda 648 lise Ogrencisinden olugmaktadir. Arastirma
verileri Kisisel Bilgi Formu, Akademik Erteleme Olgegi, Akilct Olmayan Inanglar Olgegi
Ergen Formu, Ergenler icin Benlik Algis1 Olgegi, Performans Basarisizligini Degerlendirme
Envanteri ve Akademik Motivasyon Olcegi kullanilarak elde edilmistir. Toplanan verilerin
analizinde ise Hiyerarsik Regresyon Analizi kullanilmistir. Arastirmadan elde edilen
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Diizeltme Tarihi: 17.06.2026 motivasyon deglskenlve.n ergenlf:rn} Aakademlk ) eIT.teleme davran1§larlgln anl.amh birer
yordayicisidir. Bu degiskenler igerisinde en giiglii yordayici akademik motivasyondur.
Kabul Tarihi: 28.09.2026  Aragtirmada ele alman degiskenlerin ergenlerin akademik erteleme davramsinin %46’sim
acikladigi tespit edilmistir. Bu ¢aligmanin sonuglari, gelistirilebilecek biligsel ve duyussal
miidahalelerin ergenlerin akademik erteleme davranisinin 6nlenmesinde etkili olabilecegini
gostermektedir.
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Giris

Gelisim siirecinin kritik bir evresi olan ergenlik, kapsamli degisimlerin yasandigi bir dénemdir. Bu siiregte
meydana gelen biyolojik ve psikolojik degisimlerin ¢evresel (aile, okul, akran) faktorlerden kaynaklanan
zorluklarla birlesmesi ergenlik donemini karmasik ve zorlayici bir siireg haline getirebilmektedir (Aver,
2006). Bu yasanan degisimlere uyum saglamakta giicliik ¢ceken ergenlerde madde kullanimi (Volkow ve
Wargo, 2022), ruhsal alandaki sorunlar (Tanhan, 2025), akran zorbaligi (Zhao vd., 2024) gibi problemlerin
yaninda okul uyumsuzlugu (Azpiazu vd., 2025), egitim hayatinin yarida birakilmasini igeren okul terki
(Eranil, 2024) ve diisiik akademik basar1 (Deng vd., 2022) gibi egitsel sorunlar ortaya ¢ikabilmektedir.
Ergenlikte karsilasilan sorunlardan biri de akademik erteleme davranigidir.

Akademik erteleme, planlanan egitsel gorevlerin aksatilmasi ve ¢aligsma niyetinin olmasina ragmen zamanin
niyetlenilen isin diginda farkli etkinliklerle gecirilerek bu niyete yonelik harekete gegilmemesi olarak
tanimlanmaktadir (Schouwenburg, 1995). Akademik erteleme, igin bitirilmesi i¢in gereken siirenin asilarak
uzatilmasiyla ortaya ¢ikan bir davranistir. Bu davranisin meydana gelme siirecinde ¢ogunlukla gecikme ile
birlikte yiiksek diizeyde kayginin eslik ettigi belirtilmektedir (Rothblum vd., 1986).
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Erteleme davranmisinin temelleri ¢ogunlukla ergenlik doneminde sekillenmektedir. Bu siiregte ortaya g¢ikan
korkular, gelecege dair belirsizlikler, hizli gelisimsel degisimler, bireyin kendini yabanci ya da yetersiz
hissetmesi, duygusal inis ¢ikislar ve utang yasama kaygisi gibi etkenler bir araya gelerek biligsel ve duygusal
bir karmasa olusturabilmektedir. Bu tiir zihinsel ve duygusal zorlanmalar ise erteleme egiliminin ortaya
¢ikmasi ve devam etmesiyle baglantili goriilmektedir (Knaus, 1997).

Alanyazinda akademik ertelemenin evrensel ve yaygin bir davranig oldugu vurgulanmaktadir (Gao vd.,
2021). Zira yapilan arastirmalar O&grencilerin 6nemli bir boliimiiniin orta-yiiksek diizeyde erteleme
davraniginda bulundugunu ve bu oranlarin %74,9 (Nazari vd., 2021) ve %81,2’ye (Hayat vd., 2020) kadar
ulastigin1 gostermektedir. Tiirkiye’de gerceklestirilen giincel calismalarda da 6grencilerin orta diizeyde
akademik erteleme davramis1 sergiledigi belirlenmistir (Cayir ve Kahveci, 2025; Giingdr ve Kogak, 2020).
Bunun yani sira akademik ertelemenin lise 6grencileri arasinda da yaygin oldugu goriilmektedir. Yapilan
caligmalarda ergenlerin %54’ siklikla (Uzun Ozer, 2009) ve %51,1°1 her zaman (Ebadi ve Shakoorzadeh,
2015) erteleme yaptiklarini ifade etmektedir. Akademik erteleme, raporlar odaginda ele alindiginda
Ekonomik Isbirligi ve Kalkinma Orgiitii (OECD) iilkelerinde lisans diizeyindeki 6grencilerin yalnizca
yaklasik %43’linlin 6grenimlerini planlanan siirede tamamlayabildigi belirtilmektedir (OECD, 2025).
Tiirkiye’de de devlet ve vakif {iniversitelerindeki benzer egilimler, 6grencilerin énemli bir boliimiiniin lisans
egitimini normal siiresinde bitiremedigini ortaya koymaktadir (YOK, 2023). Bu veriler hem kiiresel hem de
ulusal diizeyde Ogrencilerin 6grenim siirelerini uzatma ve akademik gorevleri zamaninda yerine getirme
konusunda giicliik yasadiklarini agik¢a gostermektedir.

Erteleme, Ogrencilerin egitim hayatindaki basarisini ve 6grenme verimliligini etkileyen kiigiik aligkanligin
Otesinde olan 6nemli bir davranmistir. Bu davranis, 6grencilerin akademik basarilan ile iligkili olup gesitli
olumsuz sonuglarla birlikte goriilmektedir (Abdi Zarrin vd., 2020). Meta-analiz bulgular1 da erteleme
davraniginin akademik basar1 {izerinde belirgin bir olumsuz etkisi oldugunu gostermektedir (Akpur, 2020;
Kim ve Seo, 2015). Bunun yani sira kroniklesen erteleme egilimi bireylerin benlik saygisini zayiflatmakta ve
psikolojik iyi oluslarini riske atmaktadir. Bu durumun temelinde ise ertelemenin basarisizlik korkusu,
milkemmeliyet¢i egilimler ve onaylanma ihtiyaci gibi akilci olmayan inanglarla yakindan iliskili olmasi yer
almaktadir (Li vd., 2022).

Akademik siireglerde erteleme yapanlar, isi zamana yaymanin sagladigi anlik rahatlama sayesinde
basglangicta erteleme yapmayan akranlarina gore daha az stres ve yorgunluk yasamaktadirlar. Ancak teslim
tarihi yaklastikca rahatlama avantaji kaybolmakta ve yerini ciddi bir performans diigiisiine birakmaktadir.
Kisa vadeli bir psikolojik konfor alanina sahip olan ertelemeci 6grenciler, uzun vadede hem saglik hem de is
kalitesi agisindan bedel 6demek durumunda kalmaktadirlar (Tice ve Baumeister, 1997).

Erteleme egilimi yiiksek olan bireylerin hem biligsel siireclerde hem de giinliik yasam diizenlerinde daha
diizensiz olduklar1 goriilmektedir. Bu bireyler, erteleme egilimi diisiik olanlara kiyasla yapilacak isleri
hatirlama ve yerine getirme konusunda daha fazla giigliik yasamaktadir. Ote yandan diisiik diizeyde erteleme
egilimi gosteren bireylerin proje siirecindeki stres faktorlerine daha olumlu tepkiler verdikleri dikkat
cekmektedir. Buna karsilik yiiksek diizeyde erteleme egilimi olan bireyler i¢in projeden alinan haz ve
harcanan zaman daha belirleyici olurken diisiik diizeyde erteleyenlerin bagkalarinin degerlendirmelerine daha
duyarlt olduklari ifade edilmektedir (Lay, 1986).

Erteleme davranisinda bulunan bireyler pismanlik ve {iziintii gibi yipratict duygularn tecriibe etmelerine
ragmen bu dongiiden kurtulmakta giiclik ¢ekmekte ve benzer tutumlari yasamlarinin farkli evrelerinde
sergilemeye devam etmektedirler. Erteleme egilimi gosteren bireyler ¢ogu zaman bir sonraki siirecte
gorevlerini zamaninda tamamlayacaklarini ifade etseler de bu davranisin tekrarlanmasi aile ve arkadaglik
iligkileri lizerinde olumsuz sonuglara yol agabilmektedir (Aydogan, 2008). Sorumluluklardan kag¢inma
egilimi gosteren bu kisiler, gorevlerini ileri bir tarihte tamamlayacaklarina dair vaatlerde bulunurken aslinda
mevcut gecikmelerini rasyonalize edecek cesitli mazeretler liretme yoluna giderler. Bu durum, ertelenen
islerin esasen bireyin kendi kontrol mekanizmasi dahilinde oldugunu kamitlar niteliktedir. Ote yandan
erteleme, bireyin bir gorevi yerine getirirken kendini motive etmede yetersiz kalmasinin bir sonucu olarak da
degerlendirilmektedir (Ackerman ve Gross, 2005).

Akademik Ertelemeyi Etkileyen Faktorler

Gorevlerin zamaninda yerine getirilmemesini kapsayan erteleme davranisi bireyin akademik 6z diizenlemesi,
akademik performansi ve ruhsa saglig1 (kaygi, stres, depresyon) ile iliskili olarak ice ice gecmis bir yap1
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sergilemektedir (Ragusa vd., 2023). Ayrica ertelemenin uzun vadede psikolojik stres ve saglik riskleriyle de
iligkili oldugu belirtilmektedir (Johansson vd., 2023). Bu baglamda ertelemenin ¢ok yonli oldugu
sOylenebilir. Belirli bir plan1 olmayan veya oOncelik sirasi olusturmayan oOgrenciler, zamanin verimli
kullanimi agisindan giigliilk yasayabilir ve bu 6grencilerin akademik ertelemeye daha meyilli olduklar
sOylenebilir. Bu durum ise akademik gorevlerin yerine getirilmesinde iiretkenlik ve verimliligi olumsuz
yonde etkileyebilmektedir (Sudirman vd., 2023). Bu ifadelerden yola c¢ikarak akademik erteleme,
Ogrencilerin ruh saghigimi olumsuz yonde etkilemesi ve akademik basarisini diisiirmesi agisindan ¢ok boyutlu
sonuclar1 olan bir problem olarak goriilebilmektedir. Bu baglamda akademik ertelemenin kapsamli bir
sekilde arastirilmasi ve ayrintili olarak incelenmesi hem kuramsal hem de uygulamaya yonelik ¢ikarimlar
acisindan Onem tagimaktadir. Akademik erteleme iizerinde etkili olabilecek bir degisken akile1 olmayan
inanglardir. Akile1 Duygusal Davranisci kuramda akilct olmayan inanglar, nesnel verilerle dogrulanamayan
ve gercekci olmayan diisiince kaliplarini igermektedir (Hackney ve Cormier, 2008). Akilct olmayan
inanclarin sagliksiz duygusal tepkilere, islevsel olmayan davranig oriintiilerine ve psikolojik sorunlara zemin
hazirlayabildigi belirtilmektedir (Ellis, 1994). Ayrica diisiinme siirecleri ile erteleme davranigi arasinda
anlamli bir iliski bulundugu ve ertelemenin temelinde bireyin bilissel yapisinin énemli bir rol oynadig1 ifade
edilmektedir (Bridges ve Roig, 1997). Kuram c¢ergevesinde akilci olmayan inanclara sahip bireyler, gorevleri
tehdit edici ve olasi basarisizlig1 felaketlestirici bir bakis agisi ile degerlendirebildikleri i¢in kaginma
davraniginda bulunarak gorevleri erteleyebilmektedir. Ayrica akilci olmayan inanglar, erteleme davraniginin
ortaya c¢ikmasinda ve bu davranisin siirdiiriilmesinde rol oynamaktadir (Balkis vd., 2024). Bu rol, farklh
caligmalarda da incelenmistir. Bu dogrultuda gerceklestirilen arastirmanin birinde gercek¢i olmayan diisiince
kaliplariin ele alinmasina ve 6z diizenleme becerilerinin giiclendirilmesine yonelik miidahalelerin erteleme
davraniginin azaltilmasinda etkili oldugu belirtilmektedir (Ramadhani vd., 2026). Benzer sekilde rasyonel
inanglarin giiclendirilmesi ve irrasyonel inanglarin doniistiiriilmesine odaklanan miidahalelerin erteleme
davraniginin azaltilmasinda 6nemli bir isleve sahip olabilecegi ileri siiriilmektedir (Duru vd., 2023). Ayrica
rasyonel inan¢ diizeyinin diisiik olmasinin erteleme davranisinin olast bir gostergesi olabilecegi de
vurgulanmaktadir (Balkis ve Duru, 2019). Alanyazindaki giincel deneysel aragtirmalar ise akilci olmayan
inanglarin erteleme davranisi tizerinde anlamli bir etkisinin oldugunu ortaya koymaktadir (Amoke vd., 2025;
Gok ve Uslu, 2025). Bununla birlikte arastirmalara gore akilci olmayan inang diizeyi arttikga akademik
erteleme davranigi da artmaktadir (Balkis ve Duru, 2019; Li vd., 2022; Waad, 2021)

Akademik ertelemeyi etkileyen faktorlerden bir digeri basarisizlik korkusudur. Basarisizlik korkusu katilim
(Nakhla, 2019), bilis (Balkis vd., 2024) ve duygu diizenleme (Duru vd., 2024) ile iligkili olan énemli bir
kavramdir. Kisacast bir duygu olarak ele alinan basarisizlik korkusunun, bireyin diislince oOriintiileri ve
davranis bicimleriyle yakindan baglantili oldugu soylenebilir. Ayrica basarisizlik korkusu yasayan
ogrencilerin kendilerini engelleyici davranislara yoneldikleri ve savunmaci karamsarlik egilimi gosterdikleri
belirtilmektedir (Elliot ve Church, 2003). Bu ifadeler, akademik ertelemenin nedenleri ile istatistik
kaygisinin incelendigi ¢aligmada ertelemenin basarisizlik korkusu ve gérevden kaginma sebebiyle meydana
geldigi bulgusuyla (Onwuegbuzie, 2004) desteklenmektedir. Yapilan bir diger ¢calismada benlik saygisi
diisiik olan 6grencilerin akademik erteleme davranisinin 6nlenmesine yonelik olarak basarisizlik korkusunun
etkisinin azaltilmasimin onemli bir miidahale olabilecegi vurgulanmaktadir (Zhang vd., 2018). Bununla
birlikte alanyazindaki giincel arastirmalarda akademik erteleme ile basarisizlik korkusu arasinda pozitif
yonli bir iliski bulundugu, baska bir ifade ile, basarisiz olmaktan korku duyan 6grencilerin daha g¢ok
akademik erteleme davranigini sergiledikleri goriilmektedir (Bangar vd., 2024; Parlade ve Karayigit, 2022).

Ertelemeyi etkileyen bir diger faktdr benlik saygisidir. Benlik saygisina yonelik yapilan tanimlar
incelendiginde benlik saygist yliksek olan bireylerin daha olumlu tutum, davranis ve 6zellikler sergileme
egiliminde olduklar1 ve buna karsilik benlik saygisi diisiik bireylerde ise daha olumsuz tutum ve
davramslarin gozlendigi ifade edilmektedir (Haspolat ve Kagan, 2017). Oz Deger Koruma kuramma gore
bireyler, 6z degerlerini korumayi1 basaridan ya da 6grenmekten daha ¢ok 6nemsemektedirler. Basarisizlik bir
0z deger tehdidi olarak algilandiginda birey, kaginma davranisina motive olmakta ve sergiledigi bu davranig
0z degeri korumaya yonelik bir basa ¢ikma yontemi olarak ortaya ¢ikmaktadir (Covington, 1992). Ayrica
diisiik benlik saygisina sahip bireylerin gorevler karsisinda daha az ¢aba gosterdikleri ve etkinlikleri daha
erken sonlandirma egiliminde olduklar1 belirtilmektedir (Ferrari, 1994). Benlik saygisi yiiksek olan bireyler
ise risk alip basarisizlik ve giicliikleri yenme olasilig1 daha yiiksek kisilerdir (Asakereh ve Yousofi, 2018).
Bununla birlikte bireyin kendisine duydugu saygi diizeyinin bireylerin duygusal ve davramgsal kopukluk
iizerinde belirleyici oldugu ifade edilmektedir (Acosta-Gonzaga, 2023). Arastirmalarin erteleme ile benlik

1060



M. Kandal ve N. K. Haspolat Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Say 3

saygis1 arasinda negatif yonlii bir iliski oldugu sonucu (Alguzo ve Jaradat, 2020; Jadhav vd., 2021; Kiyim,
2022) bu aciklamalar1 desteklemektedir. Ayrica calisma grubunun ergenlerden olustugu boylamsal bir
aragtirmada benlik saygisinin akademik ertelemeyi yordadig: ifade edilmektedir (Yang vd., 2023). Yapilan
giincel bir aragtirmada arastirmacilar tarafindan benlik saygisinin iyilestirilmesinin akademik ertelemeyi
azaltmada 6nemli olabilecegi belirtilmektedir (Ghasempour vd., 2024). Benlik saygisi, erteleme, motivasyon
ve milkemmeliyetgilik arasindaki iligkilerin incelendigi bir arastirma ise diisiik benlik saygisinin daha yiiksek
erteleme ile iligkili oldugunu ayrica bu iliskide miikemmeliyetcilik ve akademik motivasyonun araci rolii
oldugunu gostermektedir (Chen vd., 2026).

Ertelemeyi etkileyen diger bir faktor ise akademik motivasyondur. Motivasyon bir isi yaparken is siirecini
etkileyen kritik bir etkendir. Bu etken, is yapmaya kars1 motive olan kisilerin yiliksek tatmin diizeyine sahip
olup islerini yaparken daha fazla caba sarf eden kisiler olarak goriilmesiyle (Aslan ve Dogan, 2020)
aciklanabilir. Motivasyon 6grencilerin bilissel ve davranissal siirecini yonlendiren egitim ve 6gretimde de
onemli bir kavram olarak karsimiza ¢ikmaktadir. Cilinkii motivasyonun Ogrencilerin 6grenmeye yonelik
gosterdikleri caba diizeylerini, tutum ve basarilarimi etkiledigi ifade edilmektedir (Lampropoulos ve
Sidiropoulos, 2024). Ayrica akademik erteleme, temelde bir motivasyon sorunu olarak degerlendirilmektedir
(Senécal vd., 1995). Ciinkii lise diizeyindeki 6grencilerin akademik basarisinda ve 6devlerini tamamlama
siirelerinde motivasyon, kritik bir unsur olarak gériilmektedir (Avcr ve Ozgenel, 2025). Bu ifadelere paralel
olarak yiliksek motivasyonlu 6grencilerin ertelemeye daha az meyilli oldugu ileri siiriilmektedir (Akbay,
2009). Alanyazin incelendiginde motivasyon ile akademik erteleme arasinda anlamli negatif bir iliski oldugu
goriilmektedir (Abidin vd., 2023; Cevik Kocagdz, 2025; Koger ve Seker, 2025). Ertelemenin azaltilmasina
yonelik gergeklestirilen deneysel ¢alismalarda ise motivasyonun artirilmasinin énemli ve etkili bir miidahale
oldugu belirtilmektedir (Kaya, 2022; Wessel vd., 2020).

Tiim bu degiskenler bir biitlin olarak ele alindiginda akademik ertelemenin biligsel ve duyussal siire¢lerin bir
bileskesi oldugu goriilmektedir. Mevcut arastirmalar ve sunulan raporlar ¢ergevesinde akademik ertelemenin
siklik ve yayginligi, olumsuz etkileri ve deneysel ¢alismalar incelendiginde bu davranisin altinda yatan
biligsel ve duyugsal mekanizmalarin daha iyi anlagilmasi, etkili onleme ve miidahale programlarmin
gelistirilmesi agisindan O6nemlidir. Yapilan bu ¢aligma, ertelemenin 6nlenmesi ve iyilestirilmesine yonelik
gergeklestirilecek olan calismalara kaynaklik etmesi bakimindan énemli bir rol oynamaktadir. Bunun yani
sira gelisimsel gorevleri dolayisiyla kritik bir donem olan lise 6grencilerinde ertelemeye dair arastirmalarin
daha sinirli olmasi ve bu davranigin kroniklesmeden miidahale edilmesinin énemi (Cetin ve Ceyhan, 2018)
ve ergenlik doneminde bu faktdrlerin birbirleriyle nasil bir etkilesim iginde oldugunun gdriilebilmesi
bakimindan 6nem arz eden bir ¢alismadir. Belirtilen bu 6nem dogrultusunda bu arastirmada akilct olmayan
inanglar, basarisizlik korkusu, benlik saygisi ve akademik motivasyon degigkenlerinin ergenlerin akademik
erteleme davranisi lizerindeki yordayici etkisinin incelenmesi amaglanmistir.

Yontem
Desen

Bu ¢aligmada ergenlerde akademik erteleme davranisinin yordayicilarini ortaya koymak amaciyla gelistirilen
modelin test edilmesinde hiyerarsik regresyon analizi kullanilmigtir. Arastirma siireci, nicel ydntem
cercevesinde ele alinarak arastirmada iliskisel tarama deseni benimsenmistir. iliskisel desen, iki ya da daha
fazla degisken arasindaki olas1 iligkilerin, degiskenlere herhangi bir miidahalede bulunulmadan
incelenmesini miimkiin kilmaktadir (Fraenkel vd., 2012).

Cahisma Grubu

Bu aragtirmanin ¢alisma grubu 2024-2025 egitim ve 6gretim yilinda Dogu Anadolu bolgesindeki bir ile bagh
olarak liselerde egitimini siirdiiren ve aragtirmaya goniillii olarak katilan 648 Ogrenciden olusmaktadir.
Caligma grubuna ait sosyo-demografik bilgiler Tablo 1’de sunulmustur.
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Tablo 1
Calisma Grubuna Ait Sosyo-Demografik Bilgiler
F %
Cinsiyet
Kiz 359 554
Erkek 289 44.6
Toplam 648 100
Sinif diizeyi
9.sinif 168 259
10.smuf 172 26.5
11.smuf 154 23.8
12.smf 154 23.8
Toplam 648 100
Okul tiirti
Fen lisesi 301 46.5
Anadolu lisesi 168 259
Sosyal bilimler lisesi 179 27.6
Toplam 648 100

Verilerin Toplanma Siireci

Arastirma verileri toplanmadan &nce Erzincan Binali Yildirim Universitesi Insan Arastirmalar Etik
Kurulu'ndan (31.01.2025/say1 no: 01/07) izin alimmistir. Uygulama asamasi Oncesinde ilgili okullarin
yoOneticileri ile iletisime gegilmis ve arastirma hakkinda ydneticilere bilgilendirme yapilmistir. Arastirmanin
goniilliiliik esasina dayali oldugu ifade edilerek katilim saglayacak 6grenci ve velilerin onamlar1 alinmustir.
Uygulama icin sirastyla Kisisel Bilgi Formu, Akademik Erteleme Olgegi, Akademik Motivasyon Olcegi,
Ergenler Igin Benlik Algis1 Olgegi, Performans Basarisizligim Degerlendirme Envanteri ve Akilcr Olmayan
Inanclar Olgegi Ergen Formu zimbali halde dagitilmis ve 6grencilerin dlgekleri 40 dakikalik tek oturumda
doldurmasi saglanmistir. Uygulama sonucunda toplamda 688 katilimcidan veri toplanmis olsa da eksik bilgi
verdigi tespit edilen 10 kisi veri setine dahil edilmemistir. ileride daha ayrintili olarak anlatilan normallik
analizinin ardindan da gikarilan 30 kisi sonucu toplamda 648 kisi bu arastirmanin nihai ¢alisma grubunu
olusturmustur.

Yapilan bu aragtirma veri toplama araclarinin 6z bildirim temelli olmasiyla sinirlidir. Bu durumda
katilimecilar, Olgekleri yanitlarken oznel degerlendirme ve kigisel yanlilik egiliminde olabilirler.
Arastirmadaki diger bir sinirlilik, ¢alisma grubunun Dogu Anadolu’da yer alan bir ildeki lise 6grencilerinden
olusmasidir.

Veri Toplama Araclari

Kisisel bilgi formu

Bu form, arastirmaya katilan Ogrencilerin cesitli degiskenlere iliskin bilgilerinin toplanmasi amaciyla
hazirlanmustir.

Akademik erteleme olcegi

Akademik erteleme Olcegi ergenlerin akademik erteleme diizeyini 6lgmek amaciyla Cakici (2003) tarafindan
gelistirilmigtir. “Erteleme” ve “diizenli ders ¢alisma” olarak adlandirilan iki alt boyutlu yapiya sahip olan
olgek, toplamda 19 maddeden olusmaktadir. Olgekten elde edilen yiiksek puanlar, dgrencilerin akademik
erteleme egilimlerinin yiiksek olduguna isaret etmektedir. Olgegin giivenirligini belirlemek amaciyla
hesaplanan Cronbach alfa katsayis1 .92 olarak raporlanmis, bu arastirmada ise .90 olarak bulunmustur.

Akilct olmayan inanclar olgegi

Universite 6grencileri icin gelistirilen Akilet1 Olmayan Inanglar Olgegi’nin (Tiirkiim, 2003) ergenlere
uyarlama galigmast Tiirkiim ve digerleri (2005) tarafindan yapilmistir. Tek boyuttan olusan bu dlgek,
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toplamda 16 maddedir. Ilgili 6lgme aracindan alinan yiiksek puanlar, artan akilci olmayan inanglara isaret
etmektedir. Olgegin giivenirligini belirlemeye yonelik yapilan calismalarda 6lgegin biitlinii icin Cronbach
alfa katsayis1 .70 olarak bulunmus, bu arastirma i¢in Cronbach alfa katsayis1 .73 olarak hesaplanmustir.

Ergenler icin benlik algisi dlcegi

Alanyazindaki ¢alismalar, bireyin kendi benligine yonelik inang yapilariyla benlik saygist arasinda giiglii bir
bag oldugunu gostermektedir. Yiiksek benlik saygisi ile dgrencilerin kendilerine yonelik daha pozitif ve
kararli bir inang gelistirdikleri buna karsilik diisiik benlik saygisina sahip Ogrencilerin ise 0z algilarina
yonelik istikrarsizlik ve karmasa yasadiklar1 ifade edilmektedir (Cicei, 2012). Akademik baglamda ise benlik
algis1 ile benlik saygisi arasinda anlamli ve pozitif bir korelasyon oldugu yani akademik benlik algisi
giiclendikce benlik saygisimin da arttigi  belirtilmektedir (Daryazadeh vd., 2022). Calismalarin bu
bulgularindan hareketle bu arastirmada benlik saygisi, benlik algisi iizerinden degerlendirilmis ve benlik
saygisini 6lgmek icin veri toplama araci olarak Ergenler icin Benlik Algisi Olgegi kullanilmistir. Ergenler
I¢in Benlik Algis1 Olgegi, ergenlerin benlik algis1 diizeyi ve tiirlerini 6lgmek amaciyla Sahin ve Ersanli
(2021) tarafindan gelistirilmistir. Olgek “genel benlik algis1”, “fiziksel benlik algis1”, “akademik benlik
algis1”, “sosyal benlik algis1” ve “aile benlik algisi” olmak iizere 5 alt boyuttan ve toplamda 25 maddeden
olusmaktadir. Olgegin giivenirligine iliskin Cronbach alfa katsayist .91, bu arastirma icin .91 olarak
hesaplanmustir.

Performans basarisizhigin degerlendirme envanteri

Performans Basarisizligini Degerlendirme Envanteri, ergenlerin basarisizlik korkularini belirlemek icin
gelistirilmistir (Conroy vd., 2002). Olgegin Tiirk kiiltiiriine uyarlama calismasi ise Cam (2016) tarafindan
yapilmistir. Envanter “mahcubiyet ve utang korkusu deneyimi”, “benlik degerinde azalma korkusu”,
“belirsiz bir gelecek korkusu”, “diger dnemli kisilerin ilgisini kaybetme korkusu” ve “diger 6nemli kisileri
iizme korkusu” olarak adlandirilan 5 alt boyuttan ve toplamda 25 maddeden olusmaktadir. Olgegin biitiinii
icin hesaplanan Cronbach alfa katsayis1 .94, bu aragtirma i¢in .92 olarak bulunmustur.

Akademik motivasyon élcegi

Akademik Motivasyon Olgegi motivasyon tiirii ve diizeylerini 6lgmek icin gelistirilmistir (Vallerand vd.,
1992). Olgegin Tiirk kiiltiiriine uyarlama ¢alismasi ise Cakir (2006) tarafindan yapilmistir. Olgek toplamda
22 maddeden ve “i¢ motivasyon”, “dig motivasyon” ve “motivasyonsuzluk” olmak iizere 3 alt boyuttan
olugmaktadir. Uyarlama c¢aligmalart sonucunda 6l¢egin biitiinii i¢in Cronbach alfa katsayis1 .83, bu arastirma
icin .81 olarak hesaplanmistir.

Verilerin Analizi

Arastirma i¢in toplanan veriler, ¢6ziimlenme 6ncesinde SPSS 27 paket programina aktarilmistir. Verilerde
oncelikle tek degiskenli normallik incelenmigtir. Bunun i¢in 6l¢imlerden elde edilen puanlar z standart
puanina doniistiiriilerek + 3.3 (p<.001) standart z degerlerinin diginda kalan degerler u¢ deger olarak kabul
edilmis (Tabachnick ve Fidell, 2013) ve 7 u¢ deger veri setinden ¢ikarilmigtir. Ardindan ¢oklu normallik
varsayimi i¢in p<.001 manidarlik diizeyi olgiit alinarak (Cokluk ve Kogak, 2016) Mahalanobis uzaklik
degerleri incelenmis ve 23 veri daha veri setinden ¢ikarilmistir. Ardindan veri setinde carpiklik ve basiklik
katsayilarimin (Tablo 2) +1,5 ile -1,5 arasinda oldugu (Tabachnick ve Fidell, 2013) ve grafik incelemelerinin
(histogram, dal yaprak, Q-Q) de normalligi destekledigi goriilerek analizler 648 veri iizerinden
stirdiiriilmiistiir.

Daha sonra hiyerarsik regresyon analizi igin diger varsayimlarin incelenmesine gecilmistir. Bunun igin
degiskenler arasindaki iligkiler korelasyon analizi ile incelenmis ve iligkilerin anlamli oldugu goriilmiistiir.
Ardindan ¢oklu baglantililik, Durbin- Watson, VIF, tolerans ve kosul indeksi degerleri incelenerek elde
edilen degerlerin referans araliklari (Field, 2013) icerisinde olduklar1 goriilmiistiir ( DW= 1.95; VIF=1.29-
1.62; CI=7.51-28.32; Tolerans=.61-.77). Daha sonra dogrusal iliski ve es varyanslilik varsayimi i¢in sagilim
grafigi incelenmis ve noktalarin grafik iizerinde rastgele dagildigi gorilmiistir. Bu dogrultuda 648
gozlemden olusan veri setinde varsayimlarin saglandigi gozlemlenerek hiyerarsik regresyon analizi igin
modele sirasiyla akilci olmayan inanglar, basarisizlik korkusu, benlik saygisi ve akademik motivasyon
degiskenleri eklenmistir.
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Bulgular

Tablo 2

Katilimcilarin Oleme Araclarindan Aldiklar: Puanlara Iliskin Istatistikler

Degiskenler n X SS Min. Max. Car. Bas.
Akd. Ert. 648 52.69 14.63 21 93 .56 -.24
AOI 648 55.40 7.83 30 80 .36 33
BK 648 68.08 18.48 25 123 .16 A1
BS 648 91.55 16.28 44 125 =27 =23
AKM 648 96.00 17.46 42 142 .07 -.32

Not. Akd. Ert.: Akademik erteleme, AOI: Akilc1 olmayan inanglar, BK: Basarisizlik Korkusu, BS: Benlik saygisi, AKM: Akademik
motivasyon

Tablo 2’de sunulan bulgular degerlendirildiginde 6l¢me araglarina ait ¢arpiklik ve basiklik degerlerinin £1
siirlari iginde oldugu ve buradan yola ¢ikarak veri setinin normal dagilim varsayimini sagladigi soylenebilir
(Pituch ve Stevens, 2016).

Tablo 3

Arastirmada Kullamlan Degiskenlere Iliskin Korelasyon Analizi

Degiskenler 1 2 3 4 5
Akd. Ert. -

AOI 0.38** -

BK 0.49** 0.47** -

BS -0.46** -0.17** -0.47** -

AKM -0.50** -0.09** -0.22%* 0.48** -

Not. Akd. Ert.: Akademik erteleme, AOI: Akilc1 olmayan inanglar, BK: Basarisizlik korkusu, BS: Benlik saygisi, AKM: Akademik
motivasyon

Tablo 3’te sunulan korelasyon analizi sonuglari, degiskenlerin birbirleriyle anlamli diizeyde iliskili oldugunu
ortaya koymaktadir. Buna gore akademik erteleme ile akilci olmayan inanglar [r= .38, p<.01] ve basarisizlik
korkusu [r= .49, p<.01] arasinda pozitif yonlii iligkiler saptanmistir. Buna karsin benlik saygisi [r= -.46,
p<.01] ve akademik motivasyon [r=-.508, p<.01] ile akademik erteleme arasinda negatif yonlii iligkiler
oldugu goriilmektedir. incelendiginde akilc1 olmayan inanglarin artisi, basarisizlik korkusu [r= .47, p<.01] ile
pozitif bir iligki sergilerken; benlik saygisi [r=-.17, p<.01] ve akademik motivasyon [r=-.09, p<.01] ile
negatif yonlii bir iliski i¢erisindedir. Benzer bicimde basarisizlik korkusunun benlik saygisi [r= -.47, p<.01]
ve akademik motivasyon [r= -.22, p<.01] ile negatif iligkili oldugu bulunmustur. Son olarak, benlik saygisi
ile akademik motivasyon [r= .48, p<.01] arasinda anlamli ve pozitif bir korelasyon oldugu goriilmiistiir.

Hiyerarsik regresyon analizi ile ergenlerin akademik erteleme diizeyleri iizerinde akilct olmayan inanglar,
basarisizlik korkusu, benlik saygisi ve akademik motivasyon arasindaki iliskilerinin istatiksel agidan anlaml
yordayicilar olup olmadiklar1 incelenmistir. Bu analizin ilk adimina modele AOI degiskeni dahil edilerek
baslanmistir. Yapilan analiz sonucunda AOI degiskeninin ergenlerdeki akademik erteleme davranisim
yordama katsayisi f=.72 olarak belirlenmistir. Bu katsayiya yonelik gerceklestirilen ¢ testi sonuglari, ilgili
yordama diizeyinin istatiksel agidan anlamli oldugunu ortaya koymaktadir. (taoi= 10.72; p<.01). Ayrica
modelin agiklayicilik giicii incelendiginde AOI’nin ergenlerdeki akademik erteleme davramsi toplam
varyansinin %15’ini agikladig1 (R? =.15; F1-647= 115.05; p<.01) saptanmustir.

Ardindan analizin ikinci adimina gegilmistir. Bu adimda modele AOI degiskeni ile birlikte BK degiskeni
dahil edilmistir. AOI degiskeni sabitlendiginde BK’nin katsayis1 =31 olarak belirlenmistir. Her iki
degiskenin anlamlilik diizeyleri incelendiginde AOI’nin (taoi= 5.24; p<.01) ve BK’nin (tsx= 10.64; p<.01)
bagiml degisken iizerinde istatiksel olarak anlamli birer yordayict olduklart goriilmiistiir. Bununla birlikte

1064



M. Kandal ve N. K. Haspolat Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Say 3

modelin agiklayicilik giicii incelendiginde ergenlerdeki akademik erteleme davranigi toplam varyansinin
yaklagik %28’ini agikladigi (R? =.27; F2-646= 124.16; p<.01) saptanmistir.

Tablo 4

Akademik Ertelemenin Yordanmasina Iliskin Regresyon Analizi

Model B Std. Hata  Beta (B) T Tkili Kis. r R F
1.(Sabit) 12.45 3.78 3.28

AOI 72 .06 38 10.72%=* 38 .38 13 115.05
2.(Sabit) 10.37 3.50 2.96

AOI .37 .07 .19 5.24%% 20 17

BK 31 .03 40 10.64** .38 35 27 124.16
3.(Sabit)  42.73 4.97 8.59%x

AOI 41 .06 22 6.11** 23 .19

BK .19 .03 24 6.03** 23 .19 35 117.79
BS -.28 .03 =31 -8.72%%* -.32 =27

4.(Sabit) 57.83 4.77 12.11%*

AOI .39 .06 21 6.44%* .24 18

BK .19 .02 24 6.70%* .25 .19

BS -.12 .03 -.13 -3.70** -.14 -.10 43 134.68
AKM -.30 .02 -.36 -10.95%* -.39 -.31

*=p <.05 ™=p <.01; Not. AOIL: Akilct Olmayan Inanglar, BK: Basarisizlik Korkusu, BS: Benlik Saygisi, AKM: Akademik
Motivasyon

Daha sonra modele AOI ve BK degiskenlerine ek olarak BS’nin de eklendigi hiyerarsik regresyon analizinin
ticlincli adimina gecilmistir. Hiyerarsik modeldeki diger degiskenler sabitlendiginde BS’nin katsayis1 = -.28
olarak belirlenmistir. Modelde yer alan tiim degiskenlerin anlamlilik diizeylerine yonelik ¢ testi bulgulari
AOI (taoi= 6.11; p<.01)’nin, BK (tsxk= 6.03; p<.01)’nin ve BS’nin (tps= -8.72; p<.01) istatiksel olarak
anlamli birer yordayict olduklar1 goriilmiistiir. Ayrica ii¢ yordayicinin birlikte ergenlerin akademik erteleme
davranig1 toplam varyansimin %35’ini agikladig1 (R? =.35; F3-465= 117.79; p<.01) saptanmustir.

Son olarak AKM degiskeni AOI, BK ve BS ile birlikte hiyerarsik regresyon modelinin dérdiincii adimina
dahil edilmistir. Analizde diger degiskenler sabitlendiginde AKM nin katsayis1 = -.30 olarak belirlenmistir.
Katsayilarin anlamlilik diizeylerini belirlemek amacina yonelik ¢ testi bulgularindan AOI (taoi= 6.44; p<.01),
BK (tgxk= 6.70; p<.01), BS (tgs= -3.70; p<.01) ve AKM (takm= -10.95; p<.01) degiskenlerinin her birinin
istatiksel olarak anlamli yordayicilar olduklar1 goriilmiistiir. Ayrica dordiincii adimda modelin agiklayicilik
glicii incelendiginde ergenlerin akademik erteleme davranigi toplam varyansinin %46’sini agikladigi (R?
=45; F4-464= 134.68; p<.01) saptanmistir. Nihai regresyon modelinde degigkenlerin ergenlerin akademik
erteleme davranis1 lizerindeki goreceli dnem sirasi incelendiginde AKM (f= -.36)’nin en giiclii negatif
yordayict ve BK(f= .24)’nin en giiglii pozitif yordayict oldugu goriilmektedir. Diger yordayicilarin
katsayilar1 ise AOI igin = .21 ve BS igin = -.13 olarak hesaplanmistir.

Sonug¢ ve Tartisma

Bu caligmada ergenlerin akademik erteleme diizeylerini yordayan degiskenleri ortaya koymak amaciyla
akilc1 olmayan inanglar, benlik saygisi, basarisizlik korkusu ve akademik motivasyondan olusan model test
edilmistir. Analiz sonuglari, s6z konusu degiskenlerin ergenlerin akademik erteleme diizeylerini anlamh
diizeyde yordadigini gostermektedir. Elde edilen bulgular, akilc1 olmayan inanglar ile akademik erteleme
arasinda pozitif yonlii bir iligki oldugunu ve akilci olmayan inanglarin akademik ertelemenin anlaml bir
yordayicisi oldugunu gostermektedir. Bireyin saglikli davranig Oriintiilerini olumsuz olarak etkileyen akilct
olmayan inanglar ka¢inma, gérevleri erteleme ve performansin diismesi gibi ¢esitli davranig sorunlarina yol
acmaktadir. Akilci olmayan inanglardan biri olan duygusal tahammiilsiizliik ile benlik saygisinin birlikte
erteleme davranisinin daha sik ortaya ¢ikmasina yonelik bir mekanizma olusturabildigi goriilmektedir.
Bununla birlikte gérev zorluguna karsi diisiik toleransi ifade eden ve yine akilci olmayan inang olan konfora
tahammiilsiizliik alt boyutu da ertelemenin 6nemli bir belirleyicisi olarak 6ne ¢ikmaktadir. (Harrington,
2005). Arastirmalarin bu bulgulari, akilci olmayan inanglarm islevsel olmayan duygu ve davranislara yol
actigim ileri siiren Akilci Duygusal Davraniser kuramiyla da uyumludur (Ellis, 1994). Ayrica alanyazin
incelendiginde caligmalarin bu iki degisken arasindaki pozitif iligkiyi destekledigi (Balkis ve Duru, 2019; Li
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vd., 2022; Waad, 2021) ve erteleme davranisinin agiklanmasinda akilcit olmayan inanglara vurgu yapildigi
(Balkis ve Duru, 2019; Berber Celik, 2014; Li vd., 2022) goriilmektedir. Bunun yaninda erteleme
davranisinin azaltilmasi igin akilci olmayan inanglara yonelik miidahaleleri igeren deneysel calismalarin
etkili oldugu goriilmiistiir (Amoke vd., 2025; Gok ve Uslu, 2025; King vd., 2024). Sonuglara gore ergenlik
donemindeki bireylerin akademik sorumluluklarini yerine getirirken karsilastiklar: zorluklar: “felaketlestirme
egilimleri” veya kendilerine yonelik “miilkemmeliyetci dayatmalar’” gibi biligsel faktorlerin siireci
yonetilemez hale getirebilecegi ve nihayetinde bir basa c¢ikma stratejisi olarak ergenlerin ertelemeye
bagvurmalarina sebep olabilecegi sdylenebilir. Tiim bunlardan yola ¢ikarak ergenlerin sahip oldugu islevsel
olmayan inan¢ yapilarinin davranigsal siirecleri ve fonksiyonelligi olumsuz etkiledigi dolayisiyla da bunun
erteleme egilimini artirdig: ifade edilebilir.

Calisgmanin diger bulgusu basarisizlik korkusu arttikga akademik erteleme de artmakta ve bu korku,
akademik erteleme davranigini anlamli olarak yordamaktadir. Basarisizlik korkusu, bireyin eyleme gegme
kapasitesini kisitlayarak sorumluluklarin ertelenmesine ve ders galigma siirecinin aksamasina yol agmaktadir
(Ugar, 2020). Ilging bir sekilde yiiksek basarisizlik korkusu, yiiksek akademik basar1 sergileyen dgrencilerde
daha belirgin olarak karsimiza cikmaktadir (Borgonovi ve Han, 2021). Bu durumda miikkemmeliyetci
egilimler, ergenlerin erteleme davranisin tetikleyen temel bir unsurdur (Dara vd., 2025). Ote yandan diisiik
basar1 gosteren ergenlerde goriilen erteleme davranmigi ise bagkalarinin ilgisini kaybetme korkusunu, bu
bireylerin g¢evresel beklentileri karsilayamamasini ve etiketlenme endisesini diisiindiirmektedir (Subasi,
2019). Bu noktada diisiik yetenekli 6grenciler, basarisizligin getirdigi sonuglar itici ve kendilerine yonelik
tehdit edici olarak algiladiklar igin bir savunma mekanizmasi olarak daha az kaygi duyacaklar1 etkinliklere
odaklanip alternatif ugraslara yonelebilmektedirler (Haghbin vd., 2012). Yani ister yiiksek basar1 gosteren
ergenlerin milkemmeliyet¢i tutumundan isterse yetersizlik algisindan kaynaklansin basarisizlik korkusu,
ergenler i¢in kendini koruma kalkanina doniisebilmektedir. Bu durum, ertelemenin bir zaman yonetimi
sorunu olmasiyla birlikte ayn1 zamanda basarisizligin duygusal sonuglarindan kaginmaya yonelik bir
savunma stratejisi de olabilecegini gosterir niteliktedir. Bu bulgu Atkinson’un Basar1 Motivasyonu kurami
ile aciklanabilir. Kurama gore davraniglar, basartya ulasma istegi ile basarisizliktan kaginma isteginin
etkilesimiyle olusur. Bagarisizliga karsi kacinma egilimi yiiksek olan bireyler, basarisizlik ihtimali i¢eren
gorevleri tehdit olarak algilayarak bu gorevlerden uzak durma egilimi gosterebilmektedirler (Atkinson,
1957). Dolayisiyla basarisizlik korkusunun yordayict giicii, ergenlerin akademik performansini kendisine bir
tehdit olarak algilamasindan beslendigi ifade edilebilir. Ayrica basarisizlik korkusu ile erteleme arasindaki
dogrudan iligkinin yaninda basarisizlik korkusunun erteleme iizerindeki etkisinde bilingli farkindalik gibi
farkli degiskenlerin rol oynayabilecegi sOylenebilir (Taleshmekaeil vd., 2026). Bu ifadelere paralel olarak
alanyazinda konuyla ilgili yapilan arastirmalarin bu iki degisken arasindaki pozitif iligskiyi destekledigi
(Balkis ve Duru, 2022; Bangar vd., 2024; Parlade ve Karayigit, 2022) ve basarisizlik korkusunun akademik
ertelemeyi yordadigi (Obenza vd., 2024; Tan ve Prihadi, 2022) goriilmektedir. Elde edilen tiim bu bulgulara
gore basarisizlik korkusunun bireyin eyleme gecmesini engelleyebilecegini ve bu korkunun erteleme
davranigini 6n goren bir faktor olabilecegini soylemek miimkiindiir.

Bu ¢aligmanin bir diger bulgusuna gore benlik saygisi ile akademik erteleme arasinda negatif yonlii bir iligki
vardir ve benlik saygis1 akademik ertelemeyi yordamaktadir. Bu bulgu, bireyin kendinden memnun olma
diizeyi azaldik¢ca akademik gorevlerini yerine getirme noktasinda daha fazla direng gosterdigine isaret
etmektedir. Diisiik benlik saygisina sahip kigilerin erteleme davraniginda bulunmasi, zayif 6z yeterlilik
algisiyla iliskilendirilmektedir. Ciinkii 6z (benlik) sayginin diisiik olmasi bireyin kendi yeteneklerine olan
giivenini sarsmasina neden oldugu ve bu durumun da akademik ertelemeye yol actigr ifade edilmektedir
(Batool vd., 2017). Bunun yaninda ertelemeyi kronik hale getirenlerin basarisizlik korkusu yasadiklarinda,
benlik saygilarini korumak i¢in erteleme davranisini sergiledikleri ifade edilmektedir (Ferrari vd., 1995). Bu
durumda Oz Deger Koruma kuraminda ifade edildigi gibi benlik saygisi, akademik zorluklar kargisinda
koruyucu bir faktor olarak goriilebilir. Kurama gore kendini olumlu olarak kabul birey, olasi bir akademik
hatay1 kendine yonelik bir saldirt olarak gérmeyip bunu gelistirmesi gereken bir siire¢ ve 6grenmenin dogal
bir parcasi olarak algilayabilir. Bu da bireyin basarisizliktan kaginmak amaciyla kullanilan erteleme gibi 6z
degeri koruma yollarina daha az basvurmalarina dolayisiyla da erteleme dongiisiine girmemesine yardimci
olabilir (Covington, 1992). Bu goriisii destekleyen giincel bir arastirmada benlik saygisi ile erteleme
arasindaki iliskide mitkemmeliyetcilik ve akademik motivasyonun araci oldugu dolayisiyla benlik saygisi ile
erteleme arasindaki iligkinin dogrudan olabilmesinin yam sira kisinin yiiksek performans standartlar1 ve
akademik gorevleri yerine getirmedeki motivasyonu lizerinden de ortaya cikabilecegini gostermektedir
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(Chen vd., 2026). Bu ifadeye paralel olarak yapilan bir ¢alismada akademik ertelemenin azaltilmasinda
benlik saygisinin gelistirilmesinin 6nemli bir rol oynadig1 ve bu iki degisken arasindaki iliskinin anlamli bir
iliski oldugu belirtilmektedir (Ghasempour vd., 2024). Alanyazm incelendiginde bu iki degisken arasindaki
negatif iligkiyi destekleyen ¢aligmalarin oldugu (Alguza ve Jaradat, 2020; Chen vd., 2026; Jadhav vd., 2021;
Kiymm, 2022) ve benlik saygisinin erteleme davranigini anlamli diizeyde yordadigi (Djamahar vd., 2020;
Widowati vd., 2021; Yang vd., 2023) goriilmektedir. Yapilan miidahale ¢alismalar1 degerlendirildiginde ise
icerisinde benlik saygisim giliclendirmeye yonelik etkinliklerin yer aldigi 8 oturumluk bir psikoegitim
programinin 6grencilerin akademik erteleme diizeylerini azaltmada etkili oldugu belirtilmektedir (Kaya ve
Odaci, 2019). Arastirmalarin bu bulgularindan yola cikarak bireyin kendisinden hosnut olma diizeyinin
iiretkenligi destekledigi ve gorevlerini zamaninda yerine getirmede etkili olabilecegi dolayisiyla da diisiik
benlik saygisinin erteleme davranisini artirabilecegi ifade edilebilir.

Calismadan elde edilen sonuglardan biri de akademik motivasyon ile akademik erteleme arasinda negatif
yOnlii bir iligki vardir ve motivasyon, akademik erteleme davraniginin en gii¢lii yordayicisidir. Bu son bulgu,
ergenlerin erteleme davranislarnin belirlenmesinde motivasyonun 6nemli roliine isaret etmektedir. Oz
Belirleme kurami, igsellestirilmis motivasyonun basariyr besledigini buna karsin digsal denetimlerin
motivasyon kalitesini bozarak performans diizeyini azalttigini savunmaktadir (Ryan ve Deci, 2020). I¢sel
motivasyonu diisiik olan ergenler, akademik bir gorevi “6zerk” bir secimden ziyade “digsal bir baski” olarak
algilayabilir. Ergenler, bu baskidan kurtulmanin kisa bir yolu olarak da ertelemeyi secebilirler. Dolayisiyla
motivasyonel kalitenin artirilmasi erteleme davranisini azaltarak ve ergenlerin akademik siirecle kurdugu
bagin niteligini de gelistirmektedir. Buradan motivasyon, siire¢ i¢in bir anahtar degisken olarak
degerlendirilebilir. Bu ifade, diisiik motivasyon kalitesinin ve eksikliginin goreve baslama siirecini sabote
ederek ertelemeye yol agtigini belirten ¢alisma sonuglariyla da uyumludur (Abidin vd., 2023; Cevik
Kocagoz, 2025). Ertelemenin igsel ve digsal sebep odakli incelendigi bir aragtirmada ise igsel sebeplere sahip
ogrencilerin digsal sebeplere (motivasyonsuzluk, digsal diizenleme) sahip olanlara gore daha az akademik
erteleme davranis1 sergiledigi sonucuna ulasilmistir. Bu arastirmanin sonucu Oz Belirleme kurammi
destekleyen aragtirmalardan biri olarak karsimiza ¢ikmaktadir (Senécal vd., 1995). Diger bir arastirmada ise
akademik motivasyon, akademik erteleme davranisin1 %30 oraninda ac;lklayan onemli bir degisken olmustur
(Koger ve Seker, 2025). Bunlarin yaninda i¢sel ve digsal motivasyonun akademik erteleme iizerinde anlamli
bir etkisinin olmadigini savunan (Cavusoglu ve Karatas, 2015) ve motivasyon arttikca erteleme davraniginin
da arttigmmi gosteren (Demirbilek ve Han, 2022) farkli arastirma bulgularina da rastlanmaktadir.
Alanyazindaki bu gesitli bulgularin varligiyla birlikte motivasyonu artirmaya yonelik yapilan deneysel
miidahalelerin akademik erteleme davranigim azalttig1 goriilmektedir (Kaya, 2022; Wessel vd., 2020). Bu
ifade ve bulgulardan hareketle akademik gorevlere yonelik ilgi, istek ve igsel yonelimin 6grencilerin
akademik anlamdaki gorev ve sorumluluklarini yerine getirmesini olumlu olarak etkileyebilecegi dolayisiyla
da motivasyonu diisiik olan 6grencilerin kendilerini erteleme dongiisii icerisinde bulabilecegini soylemek
miimkiindr.

Aragtirmada test edilen model, ergenlerin akademik erteleme davranigini toplam varyansinin %46’sin1
aciklamistir. Bu orandan yola c¢ikarak ilgili degiskenlerin ergenlerin akademik erteleme davranigin
aciklamada 6nemli bir role sahip oldugu sdylenebilir. Ayrica bu sonug, ertelemenin ¢ok boyutlu yapisini
desteklemektedir. Arastirmada elde edilen yordayici iligkiler bir biitiin olarak degerlendirildiginde ise
akademik ertelemenin bir “baglayamama” sorunuolmakla birlikte bilissel inanglar ile duygusal koruma
mekanizmalarinin karmasik bir etkilesimi oldugu goriilmektedir. Calismada test edilen model, akademik
ertelemenin ergenlikteki kimlik insas1 ve 6z deger koruma ¢abalariyla i¢ ice gecmis bir yap1 oldugunu ortaya
koymaktadir. Dolayisiyla arastirmadan elde edilen bulgularin ergenlik déneminin gelisimsel dinamikleriyle
giiclii bir bag1 oldugu ifade edilebilir. Ayrica ergenlerin saglikli bir bilissel yapiya, yiiksek 6z saygiya ve
diisiik basarisizlik korkusuna sahip olmalari, akademik ertelemenin Onlenmesinde her zaman tek basina
yeterli olmayabilir. Ergenlerin géreve ya da ¢alismaya yonelik motivasyonu diisiikse diger olumlu faktorlere
ragmen erteleme dongiisiinden ¢ikmasi zor bir durum haline gelebilir. Bu durum ise akademik motivasyonun
modeldeki en gii¢lii yordayici olmasiyla dogrudan iligkilidir.

Yapilan bu arastirma veri toplama araglarinin 6z bildirim temelli olmasiyla smirlidir. Bu durumda
katilimeilar, Olgekleri yanitlarken Oznel degerlendirme ve kigisel yanlilik egiliminde olabilirler.
Arastirmadaki diger bir sinirhilik, calisma grubunun Dogu Anadolu’da yer alan bir ildeki lise 6grencilerinden
olusmasidir. Bu durum, bulgularin kiiltiirel bir perspektifle okunmasin1 da gerektirmektedir. Geleneksel
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degerlerin ve aile beklentilerinin daha belirgin olabildigi bu tiir bolgelerde bireyin basarisi siklikla ailenin
prestijiyle iligkilendirilebilmektedir. Bu kiiltiirel yapi, ergen {izerinde ekstra bir sorumlulugu ve hata yapma
likksiinlin olmamasi inancii dogurabilir. Basarisizlik korkusunun bu 6rneklemde anlamli bir yordayici
olmasi, ergenin sadece kendi hayalleri i¢in degil ailesinin beklentilerini bosa ¢ikarmamak adina hissettigi
baskinin yansimasi olabilir. Dolayisiyla bu arastirmanin sonuglari, farkli ¢alisma grubuyla yapilacak olan
caligmalarin bulgularindan farklilik gosterebilir. Bu yiizden gelecekteki ¢alismalarda ebeveyn tutumlarinin
(demokratik, otoriter vb.) bu modeldeki degiskenlerle nasil etkilesime girdiginin incelenmesi bolgesel ve
kiiltiirel dinamiklerin daha iyi anlasilmasina katki saglayabilir. Arastirmadaki bir diger sinirlilik ise
ergenlerin benlik saygisinin benlik algist dlgegi iizerinden yapilan dolayli bir dlgiimle degerlendirilmis
olmasidir. Bu siirlilik dogrultusunda benlik saygisi lizerine yapilacak olan ¢aligmalarda daha kapsaml
degerlendirme yapilabilmesi amactyla farkli 6l¢me araglar1 kullanilabilir. Ayrica kesitsel verilere dayanan bu
calismaya alternatif olarak ilgili degiskenleri iceren deneysel caligsmalar yapilip erteleme davranisi iizerinden
nedensellik iligkisi kurulabilir. Yapilacak olan Yapisal Esitlik Modellemesi ile bu ¢aligmada tespit edilen
dogrudan iliskilerin yan1 sira degiskenlerin birbiri tizerindeki dolayli etkileri de ortaya konulabilir.

Tim bu sonuglar akademik ertelemenin yalnizca tek bir degiskenle aciklanamayacak kadar karmasik bir
yaptya sahip oldugunu ve biligsel, duyussal ve motivasyonel faktorlerin etkilesimiyle ortaya c¢iktigini
gostermektedir. Varyansin agiklanamayan %354 oranindaki kismi, model disinda kalan degiskenlerin de
erteleme erteleme {iizerinde etkili olabilecegine isaret etmektedir. Dolayisiyla gelecekte yapilacak olan
caligmalar, akademik ertelemenin farkli bilissel, duyussal ve davranigsal boyutlarini ele alan daha kapsaml
modeller gercevesinde ve farkli bolgelerde ele alinabilir. Ayrica yoneticiler, 6gretmenler, veliler, temizlik
gorevlisi ve servis soforii gibi yardimci personellerin de dahil edildigi karma yontemli, boylamsal ve
deneysel caligsmalar erteleme davraniginin daha iyi anlasilmasina katki saglayabilir. Akademik ertelemeyi
Onlemeye ve azaltmaya yonelik hazirlanacak miidahale programlarinda bu davranisi anlamli diizeyde
yordayan akilci olmayan inanglar, benlik saygisi, basarisizlik korkusu ve akademik motivasyon gibi temel
bilesenleri odagma alan psiko-egitimsel etkinliklere yer verilebilir. Bu etkinliklerde ergenlerin benlik
saygisint artirmaya yonelik caligmalar ve motivasyon gelistirici stratejiler biligsel siireclerle birlikte ele
almabilir. Ayrica arastirmadaki yordayici degiskenler risk faktorii olacagindan okul psikolojik danigmanlari
tarafindan veli ve Ogretmenlerle konsiiltasyon ve miisavirlik c¢alismalart yiiriitilebilir, risk grubundaki
Ogrencilere yonelik bireysel ve grup rehberligi hizmetleri sunulabilir. Okullarda yapilacak olan psikoegitim
ve psikolojik damigma uygulamalarinda ergenlerin biligsel yapisinin yeniden yapilandirilabilecegi
yaklagimlardan biri olan biligsel davranisg1 yaklasim benimsenebilir. Anne ve babalarin destekleyici, kabul
edici iletisim tarzi benimsemeleri ve anlayisli, esnek ve gercekei bir tutum sergilemeleri ¢ocuklarin bagartya
yonelik korkusunun azaltilmasinda etkili olabilir. Bunun yaninda g¢ocukla kurulan iletisimin niteligini
korumak i¢in anne ve babalar, kendi igsellestirdikleri mantik dis1 inanglarin ve basari beklentisinden
kaynaklanan endiselerin kurduklar iletisim {iizerindeki yansimalarinin bilincinde olmalidir. Ebeveynler,
cocuklarmin kiiciik basarilarini, giiglii yonlerini goriiniir kilip elestirel, kiyaslayici tutumlardan kaginarak
onlarin benlik saygilarini destekleyebilir. Cocuklarda akademik gorev bilincinin olugmasinda anne ve
babalarin motivasyonel destegi belirleyici bir rol oynayabilir. Sadece sonuca odaklanmak yerine ¢ocuklarinin
siire¢ icerisindeki caba ve gelisimlerini vurgulayan anne ve babalar, onlara 6grenme igin hata yapmanin
dogal oldugunu ileterek ¢ocuklarinin goérev ve sorumluluklardan kaginmasini Gnleyebilir. Bu cergevede
stirecin saglikli yiiriitillebilmesi adina anne ve babalar, akademik ertelemeyle ilgili egitimlere katilarak
yetkinliklerini artirabilirler. Egitim sisteminde akademik ertelemeyi Onleme stratejileri, davranigsal
miidahalelerle simnirli kalmamalidir. Bu stratejiler, 6grencilerin bilissel- duygusal siireclerini ve benlik
saygilarim1 hedefleyen kapsamli bir bigimde diizenlenmelidir. Benlik saygisinin koruyucu rolii nedeniyle,
ergenlerin akademik basarilar disinda da kendilerini degerli hissetmelerini saglayacak sosyal, sanatsal ve
sportif faaliyetler desteklenebilir. Motivasyonun en giiglii yordayici olmasma ydnelik &grencilere segcme
sans1 taniyan (Ozerklik destekleyici) ve merak duygusunu uyandiran Ogretim yontemleri kullanilabilir.
Ayrica miifredat igerikleri ergenin giinlilk yasamiyla daha fazla bag kuracak sekilde “yasam temelli” hale
getirilerek i¢sel motivasyon dogal bir siirecle desteklenebilir. Basarisizlik korkusunun ertelemeyi dngordiigii
bulgusundan hareketle basarinin bir sonu¢ odakli olarak degerlendirilmesinden ¢ok bir 6grenme siireci olarak
degerlendirilmesi tesvik edilmelidir. Hatalarin birer tehdit degil gelisimin bir pargasi oldugu okul iklimi
olusturulabilir. Bunun yaninda sonug¢ yerine siirece odaklanan, 6grenciye diizenli geri bildirim sunan ve
akademik motivasyonu destekleyen Ol¢me degerlendirme yoOntemlerinin benimsenmesi, Ogrenciler
iizerindeki performans baskisini azaltip ertelemenin 6niine gegilmesinde kritik bir rol oynayabilir.
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Introduction

Adolescence, a critical stage of development, is a period characterized by extensive changes. The
combination of biological and psychological changes occurring during this period with difficulties arising
from environmental factors (family, school, and peers) may make adolescence a complex and challenging
process (Avci, 2006). In adolescents who have difficulty adapting to these changes, educational problems
such as school maladjustment (Azpiazu et al., 2025), school dropout, which involves discontinuing education
(Eranil, 2024), and low academic achievement (Deng et al., 2022) may emerge alongside problems such as
substance use (Volkow & Wargo, 2022), mental health problems (Tanhan, 2025), and peer bullying (Zhao et
al., 2024). Academic procrastination is another problem encountered during adolescence.

Academic procrastination is defined as the disruption of planned educational tasks and the failure to take
action despite the intention to study, by spending time on activities other than the intended task
(Schouwenburg, 1995). Academic procrastination is a behavior that occurs when the time required to
complete a task is extended beyond the necessary period. It has been reported that this behavior is generally
accompanied by a high level of anxiety along with delay (Rothblum et al., 1986).

The foundations of procrastination behavior are largely shaped during adolescence. Fears that emerge during
this period, uncertainties about the future, rapid developmental changes, feeling alienated or inadequate,
emotional fluctuations, and anxiety about experiencing shame may come together to create cognitive and
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emotional confusion. Such mental and emotional difficulties are considered to be associated with the
emergence and persistence of the tendency to procrastinate (Knaus, 1997).

The literature emphasizes that academic procrastination is a universal and widespread behavior (Gao et al.,
2021). Indeed, studies show that a substantial proportion of students engage in moderate-to-high levels of
procrastination, with rates reaching 74.9% (Nazari et al., 2021) and 81.2% (Hayat et al., 2020). Recent
studies conducted in Tiirkiye have also found that students display moderate levels of academic
procrastination (Cayir & Kahveci, 2025; Giingér & Kogak, 2020). In addition, academic procrastination
appears to be common among high school students. Studies indicate that 54% of adolescents report
procrastinating frequently (Uzun Ozer, 2009), while 51.1% report always procrastinating (Ebadi &
Shakoorzadeh, 2015). When academic procrastination is considered in terms of reports, it is stated that only
approximately 43% of undergraduate students in Organisation for Economic Co-operation and Development
(OECD) countries are able to complete their studies within the planned period (OECD, 2025). Similar trends
in public and foundation universities in Tiirkiye indicate that a substantial proportion of students are unable
to complete their undergraduate education within the standard period (Council of Higher Education [CoHE],
2023). These data clearly demonstrate, at both global and national levels, that students experience difficulties
in extending their periods of study and completing academic tasks on time.

Procrastination is an important behavior that goes beyond being a minor habit affecting students’ educational
success and learning efficiency. This behavior is associated with students’ academic achievement and is
accompanied by various negative outcomes (Abdi Zarrin et al., 2020). Meta-analytic findings also indicate
that procrastination has a substantial negative effect on academic achievement (Akpur, 2020; Kim & Seo,
2015). In addition, chronic procrastination weakens individuals’ self-esteem and places their psychological
well-being at risk. At the core of this situation is the close relationship between procrastination and irrational
beliefs such as fear of failure, perfectionistic tendencies, and the need for approval (Li et al., 2022).

Students who procrastinate in academic contexts initially experience less stress and fatigue than their non-
procrastinating peers because postponing work provides temporary relief. However, as the deadline
approaches, this advantage disappears and is replaced by a substantial decline in performance. Students who
experience a short-term psychological comfort zone through procrastination ultimately pay a cost in terms of
both health and work quality (Tice & Baumeister, 1997).

Individuals with a high tendency to procrastinate appear to be more disorganized both in cognitive processes
and in their daily routines. Compared with individuals with a low tendency to procrastinate, they experience
greater difficulty remembering and completing tasks. On the other hand, individuals who show low levels of
procrastination tend to respond more positively to stress factors during project processes. In contrast, for
individuals with high levels of procrastination, enjoyment derived from the project and the time spent on it
are more influential, whereas low procrastinators are reported to be more sensitive to others’ evaluations
(Lay, 1986).

Although individuals who procrastinate experience distressing emotions such as regret and sadness, they
have difficulty breaking this cycle and continue to display similar attitudes at different stages of their lives.
Individuals with a tendency to procrastinate often state that they will complete their tasks on time in the next
period; however, the repetition of this behavior may have negative consequences for family and friendship
relationships (Aydogan, 2008). These individuals, who tend to avoid responsibilities, make promises to
complete their tasks at a later date while producing various excuses to rationalize their current delays. This
situation suggests that the postponed tasks are essentially within the individual’s own control mechanisms.
Procrastination is also considered a consequence of an individual’s inability to motivate themselves while
carrying out a task (Ackerman & Gross, 2005).

Procrastination behavior, which involves failing to complete tasks on time, constitutes an intertwined
structure associated with academic self-regulation, academic performance, and mental health (anxiety, stress,
and depression) (Ragusa et al., 2023). Procrastination has also been reported to be associated with
psychological stress and health risks in the long term (Johansson et al., 2023). In this context, procrastination
can be considered multidimensional. Students who do not have a specific plan or establish priorities may
experience difficulties in using time efficiently, and such students may be more prone to academic
procrastination. This situation may negatively affect productivity and efficiency in fulfilling academic tasks
(Sudirman et al., 2023). Based on these statements, academic procrastination can be regarded as a problem
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with multidimensional consequences in terms of its negative effects on students’ mental health and academic
achievement. Accordingly, comprehensive research and detailed examination of academic procrastination are
important for both theoretical and practical implications.

Factors Affecting Academic Procrastination

One variable that may affect academic procrastination is irrational beliefs. In Rational Emotive Behavior
Theory, irrational beliefs include unrealistic thought patterns that cannot be verified by objective evidence
(Hackney & Cormier, 2008). Irrational beliefs have been reported to provide a basis for unhealthy emotional
reactions, dysfunctional behavior patterns, and psychological problems (Ellis, 1994). It has also been stated
that there is a significant relationship between thinking processes and procrastination behavior and that
individuals’ cognitive structures play an important role in the development of procrastination (Bridges &
Roig, 1997). Within the framework of the theory, individuals with irrational beliefs may evaluate tasks as
threatening and potential failure in a catastrophizing manner, and therefore postpone tasks by engaging in
avoidance behavior. This indicates that individuals’ beliefs have a determining influence on their emotions
and behaviors. Irrational beliefs also play a role in the emergence and maintenance of procrastination
behavior (Balkis et al., 2024). Indeed, the relationship between irrational beliefs and academic
procrastination has been supported by various studies. This role has also been examined in different studies.
One study conducted in this direction reported that interventions targeting unrealistic thought patterns and
strengthening self-regulation skills were effective in reducing procrastination behavior (Ramadhani et al.,
2026). Similarly, interventions focusing on strengthening rational beliefs and transforming irrational beliefs
may have an important role in reducing procrastination behavior (Duru et al., 2023). It has also been
emphasized that a low level of rational beliefs may be a potential indicator of procrastination behavior
(Balkis & Duru, 2019). Recent experimental studies in the literature indicate that irrational beliefs have a
significant effect on procrastination behavior (Amoke et al., 2025; Gok & Uslu, 2025). Moreover, according
to research, as the level of irrational beliefs increases, academic procrastination behavior also increases
(Balkis & Duru, 2019; Li et al., 2022; Waad, 2021).

Another factor affecting academic procrastination is fear of failure. Fear of failure is an important concept
associated with engagement (Nakhla, 2019), cognition (Balkis et al., 2024), and emotion regulation (Duru et
al., 2024). In short, fear of failure, considered an emotion, is closely connected with individuals’ thought
patterns and behavioral styles. It has also been reported that students experiencing fear of failure engage in
self-handicapping behaviors and display a tendency toward defensive pessimism (Elliot & Church, 2003).
These statements are supported by findings from a study examining the causes of academic procrastination
and statistics anxiety, which found that procrastination occurred because of fear of failure and task avoidance
(Onwuegbuzie, 2004). Another study emphasized that reducing the effect of fear of failure may be an
important intervention for preventing academic procrastination among students with low self-esteem (Zhang
et al., 2018). In addition, recent research in the literature indicates a positive relationship between academic
procrastination and fear of failure; in other words, students who are afraid of failing engage in more
academic procrastination (Bangar et al., 2024; Parlade & Karayigit, 2022).

Another factor affecting procrastination is self-esteem. Definitions of self-esteem indicate that individuals
with high self-esteem tend to display more positive attitudes, behaviors, and characteristics, whereas more
negative attitudes and behaviors are observed among individuals with low self-esteem (Haspolat & Kagan,
2017). According to Self-Worth Theory, individuals attach greater importance to protecting their self-worth
than to achievement or learning. When failure is perceived as a threat to self-worth, the individual becomes
motivated to avoid it, and this behavior emerges as a coping strategy aimed at protecting self-worth
(Covington, 1992). Individuals with low self-esteem have also been reported to exert less effort on tasks and
to terminate activities earlier (Ferrari, 1994). Individuals with high self-esteem, on the other hand, are more
likely to take risks and overcome failure and difficulties (Asakereh & Yousofi, 2018). In addition, the level
of respect an individual has for themselves is reported to be a determining factor in emotional and behavioral
disengagement (Acosta-Gonzaga, 2023). Findings showing a negative relationship between procrastination
and self-esteem (Alguzo & Jaradat, 2020; Jadhav et al., 2021; Kiyim, 2022) support these explanations. A
longitudinal study involving adolescents also reported that self-esteem predicted academic procrastination
(Yang et al., 2023). A recent study indicated that improving self-esteem may be important in reducing
academic procrastination (Ghasempour et al., 2024). Another study examining the relationships among self-
esteem, procrastination, motivation, and perfectionism showed that low self-esteem was associated with
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higher procrastination and that perfectionism and academic motivation played a mediating role in this
relationship (Chen et al., 2026).

Another factor affecting procrastination is academic motivation. Motivation is a critical factor affecting the
process of performing a task. This factor can be explained by the observation that individuals who are
motivated to work have higher levels of satisfaction and exert greater effort while performing their tasks
(Aslan & Dogan, 2020). Motivation is also an important concept in education and instruction because it
directs students’ cognitive and behavioral processes. Motivation has been reported to affect the level of effort
students devote to learning, as well as their attitudes and achievement (Lampropoulos & Sidiropoulos, 2024).
Academic procrastination is also fundamentally considered a motivational problem (Senécal et al., 1995).
This is because motivation is regarded as a critical factor in the academic achievement and homework
completion processes of high school students (Aver & Ozgenel, 2025). Consistent with these statements,
highly motivated students are suggested to be less prone to procrastination (Akbay, 2009). The literature
indicates a significant negative relationship between motivation and academic procrastination (Abidin et al.,
2023; Cevik Kocagoz, 2025; Koger & Seker, 2025). Experimental studies aimed at reducing procrastination
have also indicated that increasing motivation is an important and effective intervention (Kaya, 2022; Wessel
et al., 2020).

When all these variables are considered as a whole, academic procrastination appears to be a combination of
cognitive and affective processes. Considering the frequency and prevalence of academic procrastination, its
negative effects, and experimental studies within the framework of existing research and reports, gaining a
better understanding of the cognitive and affective mechanisms underlying this behavior is important for
developing effective prevention and intervention programs. This study plays a critical role in providing a
basis for future studies aimed at preventing and improving procrastination. In addition, because research on
procrastination among high school students is relatively limited despite adolescence being a critical period
due to its developmental tasks, and because of the importance of intervening before this behavior becomes
chronic (Cetin & Ceyhan, 2018), the present study is important for understanding how these factors interact
with one another during adolescence. In line with this significance, the present study aimed to examine the
predictive effects of irrational beliefs, fear of failure, self-esteem, and academic motivation on adolescents’
academic procrastination behavior.

Method
Research Design

In this study, hierarchical regression analysis was used to test the model developed to identify the predictors
of academic procrastination behavior among adolescents. The research process was conducted within a
quantitative framework, and a correlational survey design was adopted. A correlational design makes it
possible to examine potential relationships between two or more variables without manipulating the variables
(Fraenkel et al., 2012).

Study Group

The study group consisted of 648 students who were enrolled in high schools in a province in the Eastern
Anatolia Region during the 20242025 academic year and who voluntarily participated in the study. The
sociodemographic characteristics of the study group are presented in Table 1.

Table 1
Socio-Demographic Characteristics of The Study Group

F %

Gender

Female 359 55.4

Male 289 44.6

Total 648 100
Grade level

9th grade 168 259

10th grade 172 26.5

11th grade 154 23.8
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12th grade 154 23.8
Total 648 100
School type

Science high school 301 46.5
Anatolian high school 168 259
Social sciences

high school 179 276
Total 648 100

Data Collection Process

Before data collection, permission was obtained from the Erzincan Binali Yildirim University Human
Research Ethics Committee (31.01.2025/decision no. 01/07). Before the implementation phase, the
administrators of the relevant schools were contacted and informed about the study. It was explained that
participation was voluntary, and informed consent was obtained from participating students and their parents.
For the implementation, the Personal Information Form, Academic Procrastination Scale, Academic
Motivation Scale, Self-Concept Scale for Adolescents, Performance Failure Appraisal Inventory, and
Irrational Beliefs Scale for Adolescents were distributed in stapled form in the stated order, and students
were asked to complete the scales in a single 40-minute session. Although data were collected from a total of
688 participants, 10 participants who were found to have provided incomplete information were excluded
from the dataset. Following the normality analyses described in greater detail below, 30 additional
participants were removed, resulting in a final study group of 648 participants.

Data Collection Tools
Personal Information Form

This form was prepared to collect information about various variables concerning the students participating
in the study.

Academic Procrastination Scale

The Academic Procrastination Scale was developed by Cakict (2003) to measure adolescents’ levels of
academic procrastination. The scale consists of 19 items and has a two-dimensional structure called
“procrastination” and “regular studying.” Higher scores indicate higher levels of students’ academic
procrastination tendencies. The Cronbach’s alpha coefficient calculated to determine the reliability of the
scale was reported as .92, while it was found to be .90 in the present study.

Irrational Beliefs Scale

The adaptation of the Irrational Beliefs Scale developed for university students (Tiirkiim, 2003) for
adolescents was conducted by Tirkiim et al. (2005). This unidimensional scale consists of 16 items. Higher
scores obtained from the instrument indicate higher levels of irrational beliefs. In studies conducted to
determine its reliability, the Cronbach’s alpha coefficient for the entire scale was found to be .70; in the
present study, it was calculated as .73.

Self-Concept Scale for Adolescents

Studies in the literature demonstrate a strong relationship between individuals’ belief structures regarding
themselves and self-esteem. Students with high self-esteem are reported to develop more positive and stable
beliefs about themselves, whereas students with low self-esteem experience instability and confusion
regarding their self-perceptions (Cicei, 2012). In the academic context, self-concept and self-esteem have
been reported to have a significant positive correlation; that is, as academic self-concept becomes stronger,
self-esteem also increases (Daryazadeh et al., 2022). Based on these findings, self-esteem was assessed
through self-concept in the present study, and the Self-Concept Scale for Adolescents was used as the data
collection instrument to measure self-esteem. The Self-Concept Scale for Adolescents was developed by
Sahin and Ersanli (2021) to measure the level and types of adolescents’ self-concept. The scale consists of 25
items and five subdimensions: “general self-concept,” “physical self-concept,” “academic self-concept,”
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“social self-concept,” and “family self-concept.” The Cronbach’s alpha coefficient for the scale was .91, and
it was also calculated as .91 in the present study.

Performance Failure Appraisal Inventory

The Performance Failure Appraisal Inventory was developed to determine adolescents’ fears of failure
(Conroy et al., 2002). Its adaptation to Turkish culture was conducted by Cam (2016). The inventory consists
of 25 items and five subdimensions: “fear of experiencing shame and embarrassment,” “fear of devaluing
one’s self-worth,” “fear of an uncertain future,” “fear of losing the interest of significant others,” and “fear of
upsetting significant others.” The Cronbach’s alpha coefficient for the entire inventory was .94, while it was
found to be .92 in the present study.

Academic Motivation Scale

The Academic Motivation Scale was developed to measure types and levels of motivation (Vallerand et al.,
1992). Its adaptation to Turkish culture was conducted by Cakir (2006). The scale consists of 22 items and
three subdimensions: “intrinsic motivation,” “extrinsic motivation,” and ‘“amotivation.” Following the
adaptation studies, the Cronbach’s alpha coefficient for the entire scale was .83, while it was calculated as
.81 in the present study.

Data Analysis

The data collected for the study were transferred to the SPSS 27 software package before analysis. First,
univariate normality was examined. For this purpose, scores obtained from the measurements were converted
into standardized z scores, and values outside +3.3 (p<.001) standard z values were considered outliers
(Tabachnick & Fidell, 2013); seven outliers were removed from the dataset. Subsequently, Mahalanobis
distance values were examined using p<.001 as the criterion for multivariate normality (Cokluk & Kocak,
2016), and 23 additional cases were removed from the dataset. The skewness and kurtosis coefficients in the
dataset were then found to be between +1.5 and —1.5 (Table 3.1.) (Tabachnick & Fidell, 2013), and
examination of the graphs (histogram, stem-and-leaf, and Q-Q plots) also supported normality; therefore,
analyses were continued with 648 cases.

The other assumptions for hierarchical regression analysis were then examined. First, relationships among
the variables were examined through correlation analysis, and the relationships were found to be significant.
Subsequently, multicollinearity, Durbin—Watson, VIF, tolerance, and condition index values were examined,
and the obtained values were found to be within the reference ranges (Field, 2013) (DW=1.95; VIF=1.29-
1.62; CI=7.51-28.32; Tolerance=.61-.77). A scatterplot was then examined to assess the assumptions of
linearity and homoscedasticity, and the points were found to be randomly distributed across the graph.
Accordingly, the assumptions were considered to have been met in the dataset consisting of 648
observations, and irrational beliefs, fear of failure, self-esteem, and academic motivation were sequentially
entered into the hierarchical regression model.

Ethics Statement

This research was conducted in accordance with the ethics committee approval granted under the decision of
the Committee on Scientific Research and Publication Ethics for the Social and Humanities Sciences at
Erzincan Binali Yildirim University, dated 31/01/2025 and numbered 01/07.

Results
Table 2
Statistics on Participants’ Scores Obtained from the Measurement Instruments
Variables n M SD Min. Max. Skewness _ Kurtosis
Acd. Proc. 648 52.69 14.63 21 93 .56 -.24
IB 648 55.40 7.83 30 80 .36 33
FF 648 68.08 18.48 25 123 .16 A1
SE 648 91.55 16.28 44 125 =27 -23
ACM 648 96.00 17.46 42 142 .07 -.32

Note. Acd. Proc.: Academic procrastination, IB: Irrational beliefs, FF: Fear of failure, SE: Self-esteem, ACM.: Academic Motivation
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When the findings presented in Table 2 are evaluated, the skewness and kurtosis values of the measurement
instruments are within the +1 range; therefore, it can be stated that the dataset meets the assumption of
normal distribution (Pituch & Stevens, 2016).

Table 3

Correlation Analysis of the Variables Used in The Study

Variables 1 2 3 4 5
Acd. Proc. -

IB J38x* -

FF 49%% 475 -

SE -46%* - 17 - 47 -

ACM -.50%* -.09%* - 22%* A48%* -

Note. Acd. Proc.: Academic procrastination, IB: Irrational beliefs, FF: Fear of failure, SE: Self-esteem, ACM.: Academic Motivation

The correlation analysis results presented in Table 3 demonstrate that the variables are significantly related to
one another. Accordingly, positive relationships were found between academic procrastination and irrational
beliefs [r=.38, p<.01] and fear of failure [r=.49, p<.01]. In contrast, negative relationships were observed
between academic procrastination and self-esteem [r=—.46, p<.01] and academic motivation [r=—.50, p<.01].
An increase in irrational beliefs was positively related to fear of failure [r=.47, p<.01], whereas it was
negatively related to self-esteem [r=—17, p<.01] and academic motivation [r=—09, p<.01]. Similarly, fear of
failure was negatively related to self-esteem [r=—47, p<.01] and academic motivation [r=—.22, p<.01].
Finally, a significant positive correlation was found between self-esteem and academic motivation [r=.48,
p<.01].

Table 4
Regression Analysis Predicting Academic Procrastination

Zero- . >
Model B SE Beta (p) T order Partialr R F
1.(Constant) 12.45 3.78 3.28
1B 72 .06 38 10.72** 38 38 135 115.05
2.(Constant) 10.37 3.50 2.96
1B 37 .07 .19 5.24%%* 20 17

2 124.1

FF 31 .03 40 10.64%* 38 35 7 6
3.(Constant) 42.73 4.97 8,59%*
1B 41 .06 22 6.11** 23 .19
FF .19 .03 24 6.03** 23 .19 35 117.79
SE -28 .03 =31 -8.72%* -.32 =27
4.(Constant) 57.83 4.77 12.11%=*
1B .39 .06 21 6.44%* 24 18
FF .19 .02 24 6.70%* 25 .19
SE -.12 .03 -.13 -3.70%* -.14 -.10 45 134.68
ACM -.30 .02 -.36 -10.95%* -.39 =31

*=p<.05," =p <.01; Note. IB: Irrational beliefs, FF: Fear of failure, SE: Self-esteem, ACM.: Academic Motivation

Hierarchical regression analysis was used to examine whether irrational beliefs, fear of failure, self-esteem,
and academic motivation were statistically significant predictors of adolescents’ academic procrastination
levels. In the first step of the analysis, the irrational beliefs (IB) variable was entered into the model. The
analysis showed that the regression coefficient of IB in predicting academic procrastination behavior among
adolescents was £ =.72. The t-test results for this coefficient indicated that the level of prediction was
statistically significant (tg=10.72; p <.01). In addition, examination of the explanatory power of the model
showed that IB explained 15% of the total variance in adolescents’ academic procrastination behavior
(R?=.15; F1-647=115.05; p <.01).

The second step of the analysis was then conducted. In this step, the fear of failure (FF) variable was entered
into the model together with IB. When IB was controlled, the coefficient for FF was £ =.31. Examination of
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the significance levels of both variables showed that IB (t;z=5.24; p <.01) and FF (tr7=10.64; p <.01) were
statistically significant predictors of the dependent variable. Moreover, the explanatory power of the model

indicated that it explained approximately 28% of the total variance in adolescents’ academic procrastination
behavior (R?=.27; F2-646=124.16; p <.01).

Next, the third step of the hierarchical regression analysis was conducted by adding self-esteem (SE) to the
model in addition to IB and FF. When the other variables in the hierarchical model were controlled, the
coefficient for SE was f =—.28. The t-test findings concerning the significance levels of all variables in the
model showed that IB (tig=6.11; p <.01), FF (trr=6.03; p <.01), and SE (tsg=—8.72; p <.01) were statistically
significant predictors. In addition, the three predictors together explained 35% of the total variance in
adolescents’ academic procrastination behavior (R?>=.35; F3-465=117.79; p <.01).

Finally, academic motivation (ACM) was included in the fourth step of the hierarchical regression model
together with IB, FF, and SE. When the other variables were controlled, the coefficient for ACM was
p=—2305. The t-test findings indicated that IB (tiz=6.44; p <.01), FF (trs=6.70; p <.01), SE (tsg=—3.70; p
<.01), and ACM (tacm=—10.95; p <.01) were each statistically significant predictors. In addition,
examination of the explanatory power of the model at the fourth step showed that it explained 46% of the
total variance in adolescents’ academic procrastination behavior (R*=.45; F4-464=134.68; p <.01). In the
final regression model, examination of the relative importance of the variables in predicting adolescents’
academic procrastination behavior showed that ACM (f =—.36) was the strongest negative predictor and FF
(B =.24) was the strongest positive predictor. The coefficients of the other predictors were f=.21 for IB and
S =—13 for SE.

Results and Discussion

In this study, a model consisting of irrational beliefs, self-esteem, fear of failure, and academic motivation
was tested to identify the variables predicting adolescents’ academic procrastination levels. The results
showed that these variables significantly predicted adolescents’ academic procrastination levels. The
findings indicated a positive relationship between irrational beliefs and academic procrastination and showed
that irrational beliefs were a significant predictor of academic procrastination. Irrational beliefs, which
negatively affect individuals’ healthy behavioral patterns, may lead to various behavioral problems such as
avoidance, postponement of tasks, and decreased performance. Emotional intolerance, one of the irrational
beliefs, and self-esteem may jointly constitute a mechanism through which procrastination behavior occurs
more frequently. In addition, intolerance of comfort, an irrational belief reflecting low tolerance for task
difficulty, also emerges as an important determinant of procrastination (Harrington, 2005). These findings
are consistent with Rational Emotive Behavior Theory, which proposes that irrational beliefs lead to
dysfunctional emotions and behaviors (Ellis, 1994). The literature also shows that studies support the
positive relationship between these two variables (Balkis & Duru, 2019; Li et al., 2022; Waad, 2021) and
emphasize irrational beliefs in explaining procrastination behavior (Balkis & Duru, 2019; Berber Celik,
2014; Li et al., 2022). In addition, experimental studies involving interventions targeting irrational beliefs
have been found to be effective in reducing procrastination behavior (Amoke et al., 2025; Gok & Uslu, 2025;
King et al., 2024). In this context, cognitive factors such as adolescents’ tendencies to catastrophize the
difficulties they encounter while fulfilling academic responsibilities or to impose perfectionistic demands on
themselves may make the process unmanageable and ultimately lead adolescents to resort to procrastination
as a coping strategy. Based on all these considerations, it can be stated that dysfunctional belief structures
among adolescents negatively affect behavioral processes and functioning and consequently increase the
tendency to procrastinate.

Another finding of the study is that as fear of failure increases, academic procrastination also increases, and
fear of failure significantly predicts academic procrastination behavior. Fear of failure restricts individuals’
capacity to take action and may lead to postponement of responsibilities and disruption of studying (Ugar,
2020). Interestingly, high fear of failure appears more prominently among students with high academic
achievement (Borgonovi & Han, 2021). In this case, perfectionistic tendencies constitute a fundamental
factor triggering procrastination behavior among adolescents (Dara et al., 2025). On the other hand,
procrastination among adolescents with low achievement may reflect a fear of losing others’ interest, an
inability to meet environmental expectations, and concerns about being labeled (Subasi, 2019). At this point,
students with lower abilities may perceive the consequences of failure as aversive and threatening to
themselves and therefore focus on activities that produce less anxiety and turn to alternative pursuits as a
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defense mechanism (Haghbin et al., 2012). Thus, whether arising from perfectionistic attitudes among high-
achieving adolescents or from perceptions of inadequacy, fear of failure may become a protective shield for
adolescents. This suggests that procrastination is not merely a time-management problem but may also
function as a defensive strategy for avoiding the emotional consequences of failure. This finding can be
explained by Atkinson’s Achievement Motivation Theory. According to the theory, behavior results from the
interaction between the desire to achieve success and the desire to avoid failure. Individuals with a high
tendency to avoid failure may perceive tasks involving the possibility of failure as threatening and tend to
avoid them (Atkinson, 1957). Therefore, the predictive power of fear of failure may stem from adolescents
perceiving their academic performance as a threat. In addition to the direct relationship between fear of
failure and procrastination, different variables such as mindfulness may play a role in the effect of fear of
failure on procrastination (Taleshmekaeil et al., 2026). Consistent with these statements, studies in the
literature support the positive relationship between these two variables (Balkis & Duru, 2022; Bangar et al.,
2024; Parlade & Karayigit, 2022) and show that fear of failure predicts academic procrastination (Obenza et
al., 2024; Tan & Prihadi, 2022). Based on all these findings, it is possible to conclude that fear of failure may
prevent individuals from taking action and may be a factor predicting procrastination behavior.

Another finding of this study is that there is a negative relationship between self-esteem and academic
procrastination and that self-esteem predicts academic procrastination. This finding indicates that as
individuals® level of satisfaction with themselves decreases, they show greater resistance to fulfilling
academic tasks. Procrastination among individuals with low self-esteem has been associated with weak
perceptions of self-efficacy. Low self-esteem is reported to undermine individuals’ confidence in their own
abilities, which in turn may lead to academic procrastination (Batool et al., 2017). In addition, individuals
who chronically procrastinate are reported to engage in procrastination to protect their self-esteem when they
experience fear of failure (Ferrari et al., 1995). In this respect, as stated in Self-Worth Theory, self-esteem
may be considered a protective factor against academic difficulties and may function as a form of
psychological immunity. According to the theory, an individual who develops a positive acceptance of
themselves may perceive a possible academic mistake not as an attack on the self but as a process that needs
improvement and a natural part of learning. This may help individuals rely less on self-worth protection
strategies such as procrastination used to avoid failure and thus prevent entering the procrastination cycle
(Covington, 1992). Supporting this view, a recent study showed that perfectionism and academic motivation
mediated the relationship between self-esteem and procrastination, indicating that the relationship may be
direct as well as operating through individuals’ high performance standards and motivation to fulfill
academic tasks (Chen et al., 2026). Similarly, one study reported that enhancing self-esteem plays an
important role in reducing academic procrastination and that the relationship between these two variables is
significant (Ghasempour et al., 2024). The literature shows studies supporting the negative relationship
between these two variables (Alguza & Jaradat, 2020; Chen et al., 2026; Jadhav et al., 2021; Kiyim, 2022)
and indicating that self-esteem significantly predicts procrastination behavior (Djamahar et al., 2020;
Widowati et al., 2021; Yang et al., 2023). Intervention studies have also indicated that an eight-session
psychoeducational program including activities aimed at strengthening self-esteem was effective in reducing
students’ academic procrastination levels (Kaya & Odaci, 2019). Based on these findings, it can be stated
that individuals’ level of self-satisfaction supports productivity and may facilitate the timely completion of
tasks; consequently, low self-esteem may increase procrastination behavior. The discussion was deepened
through the theoretical framework in response to the reviewer’s recommendation.

One of the findings of the study is that there is a negative relationship between academic motivation and
academic procrastination and that motivation is the strongest predictor of academic procrastination behavior.
This finding highlights the critical role of motivation in determining adolescents’ procrastination behavior.
Self-Determination Theory argues that internalized motivation supports achievement, whereas external
controls undermine motivational quality and reduce performance (Ryan & Deci, 2020). Adolescents with
low intrinsic motivation may perceive an academic task as “external pressure” rather than an “autonomous”
choice. They may choose procrastination as a short-term way of escaping this pressure. Therefore, improving
motivational quality not only reduces procrastination but also improves the quality of adolescents’
connection with the academic process. From this perspective, motivation can be considered a key variable
capable of transforming the process. This is consistent with research findings indicating that low
motivational quality and motivational deficiency sabotage task initiation and lead to procrastination (Abidin
et al., 2023; Cevik Kocagoz, 2025). A study examining procrastination in terms of intrinsic and extrinsic
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causes found that students with intrinsic reasons engaged in less academic procrastination than those with
extrinsic reasons (amotivation and external regulation). This finding is among the studies supporting Self-
Determination Theory (Senécal et al., 1995). Another study found academic motivation to be an important
variable explaining 30% of academic procrastination behavior (Koger & Seker, 2025). In addition, different
findings have been reported, including studies arguing that intrinsic and extrinsic motivation have no
significant effect on academic procrastination (Cavusoglu & Karatas, 2015) and studies showing that
procrastination increases as motivation increases (Demirbilek & Han, 2022). Despite these divergent
findings in the literature, experimental interventions aimed at increasing motivation have been found to
reduce academic procrastination behavior (Kaya, 2022; Wessel et al., 2020). Based on these statements and
findings, it is possible to conclude that interest, willingness, and intrinsic orientation toward academic tasks
may positively affect students’ fulfillment of their academic duties and responsibilities; therefore, students
with low motivation may find themselves caught in a cycle of procrastination.

The model tested in the study explained 46% of the total variance in adolescents’ academic procrastination
behavior. Based on this proportion, the variables included in the model can be considered to have an
important role in explaining adolescents’ academic procrastination behavior. This result also supports the
multidimensional nature of procrastination. When the predictive relationships obtained in the study are
evaluated as a whole, academic procrastination is seen not merely as a problem of “being unable to start,”
but as a complex interaction of cognitive beliefs and emotional self-protection mechanisms. The model
tested in the study reveals that academic procrastination is intertwined with identity development and efforts
to protect self-worth during adolescence. Therefore, the findings of the study may be said to have a strong
connection with the developmental dynamics of adolescence. In addition, having a healthy cognitive
structure, high self-esteem, and low fear of failure may not always be sufficient on their own to prevent
academic procrastination. If adolescents’ motivation toward a task or studying is low, it may be difficult for
them to break out of the procrastination cycle despite other positive factors. This is directly related to
academic motivation being the strongest predictor in the model.

This study is limited by the fact that the data collection instruments were based on self-report. Accordingly,
participants may have engaged in subjective evaluation and personal response bias while completing the
scales. Another limitation is that the study group consisted of high school students from one province in
Eastern Anatolia. This requires the findings to be interpreted from a cultural perspective. In regions where
traditional values and family expectations may be more pronounced, an individual’s success may frequently
be associated with family prestige. Such a cultural structure may create an additional sense of responsibility
in adolescents and the belief that they have no room for mistakes. The fact that fear of failure was a
significant predictor in this sample may reflect the pressure adolescents feel not only to fulfill their own
aspirations but also not to disappoint their families’ expectations. Therefore, the results of this study may
differ from findings obtained with different study groups. Future studies examining how parental attitudes
(democratic, authoritarian, etc.) interact with the variables in this model may contribute to a better
understanding of regional and cultural dynamics. Another limitation is that adolescents’ self-esteem was
assessed indirectly through a self-concept scale. In future studies on self-esteem, different measurement
instruments may be used to allow for more comprehensive assessment. In addition, experimental studies
involving the relevant variables could be conducted as an alternative to this cross-sectional study in order to
establish causal relationships concerning procrastination behavior. Structural Equation Modeling could also
be used to identify not only the direct relationships detected in the present study but also the indirect effects
of the variables on one another.

All these results demonstrate that academic procrastination is too complex to be explained by a single
variable and emerges through the interaction of cognitive, affective, and motivational factors. The
unexplained 54% of the variance indicates that variables outside the model may also affect procrastination.
Therefore, future studies may address academic procrastination within more comprehensive models that
incorporate different cognitive, affective, and behavioral dimensions and may examine these relationships in
different regions. In addition, mixed-method, longitudinal, and experimental studies that include
administrators, teachers, parents, and support staff such as cleaning personnel and school bus drivers may
contribute to a better understanding of procrastination behavior. Intervention programs designed to prevent
and reduce academic procrastination may include psychoeducational activities focusing on key components
that significantly predict this behavior, such as irrational beliefs, self-esteem, fear of failure, and academic
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motivation. Such activities may address self-esteem enhancement and motivation-building strategies together
with cognitive processes. Because the predictor variables in the study may constitute risk factors, school
counselors can conduct consultation and collaboration activities with parents and teachers and provide
individual and group guidance services for students in the risk group. Cognitive behavioral approaches,
which can help restructure adolescents’ cognitive patterns, may be adopted in psychoeducation and
psychological counseling practices conducted in schools. Parents’ adoption of supportive and accepting
communication styles and their use of understanding, flexible, and realistic attitudes may be effective in
reducing children’s fear of achievement. In addition, to maintain the quality of communication with their
children, parents should be aware of how their internalized irrational beliefs and concerns arising from
achievement expectations may be reflected in their communication. Parents can support their children’s self-
esteem by making their small achievements and strengths visible while avoiding critical and comparative
attitudes. Parents’ motivational support can play a determining role in developing children’s awareness of
academic responsibilities. Rather than focusing only on outcomes, parents who emphasize their children’s
effort and development throughout the process can help prevent avoidance of tasks and responsibilities by
communicating that making mistakes is a natural part of learning. Within this framework, parents can
increase their competence by participating in training related to academic procrastination. Strategies for
preventing academic procrastination in the education system should not be limited to behavioral
interventions. Instead, these strategies should be comprehensively structured to target students’ cognitive-
emotional processes and self-esteem. Given the protective role of self-esteem, social, artistic, and sports
activities that enable adolescents to feel valuable beyond academic achievement can be supported. Because
motivation was the strongest predictor, instructional methods that provide students with choice (autonomy-
supportive methods) and stimulate curiosity can be used. Curriculum content can also be made more “life-
based” by establishing stronger connections with adolescents’ everyday lives, thereby supporting intrinsic
motivation naturally. Based on the finding that fear of failure predicts procrastination, success should be
encouraged to be evaluated not merely as an outcome but as a learning process. A school climate can be
created in which mistakes are viewed not as threats but as part of development. In addition, adopting
assessment and evaluation methods that focus on the process rather than the outcome, provide students with
regular feedback, and support academic motivation may play a critical role in reducing performance pressure
on students and preventing procrastination.
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