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Ogretmenlerin Cevrim I¢i Tetikte Olma, Sosyotelizm ve Siberaylakhk Davramslari
Arasindaki iliskinin Incelenmesi

Siileyman Eren YURUK! Kiibra YILMAZ-YURUK? Yahn Kilic TUREL?

MAKALE BiLGILERI 0z

Bu ¢alisma, 6gretmenlerin ¢evrim igi tetikte olma, sosyotelizm (phubbing) ve siberaylaklik
DOI: 10.29299/kefad. 1939668 davraniglar arasindaki iliskileri incelemekte ve bu davraniglarin demografik degiskenlere gore
farklilasip farklilasmadigini arastirmaktadir. iliskisel tarama deseni kullanilarak vyiiriitiilen
arastirmada, Tirkiye’nin Elazig ilinde devlet okullarinda gbrev yapan 257 ortaokul ve lise
ogretmeninden veri toplanmistir. Katilimeilar Cevrim igi Tetikte Olma Olcegi, Genel
Sosyotelizm Olgegi ve Derste Akilli Telefonla Siberaylakhik Olgegini yamitlamislardir.
Cinsiyet ve mesleki deneyime gore farkliliklar1 incelemek amaciyla Mann—Whitney U ve
Kruskal-Wallis testleri kullanilmis; ¢alisma degiskenleri arasindaki iligkileri belirlemek i¢in
ise Spearman korelasyon analizi uygulanmistir. Bulgular, ¢evrim i¢i tetikte olma, sosyotelizm
ve siberaylaklik diizeylerinin cinsiyet ve mesleki deneyime gore anlamli bigimde
Gonderim Tarihi: ~ 28.04.2026 farklilagsmadigimi géstermistir. Buna karsilik, ¢evrim igi tetikte olma ile sosyotelizm, ¢evrim
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Kabul Tarihi: 01.08.202¢  lliskiler bulunmustur. Elde edilen bulgular, ¢evrim i¢i tetikte olmanin sosyotelizm gibi sosyal
olarak gozlemlenebilir davraniglarla yakindan iliskili oldugunu, siberaylaklikla olan iliskisinin
ise daha baglama duyarli ve 6z diizenleme siiregleri tarafindan sekillendigine dair ipuglart
sunmaktadir. Genel olarak ¢alisma, 6gretmenlerin dijital davramiglarin1 anlamada g¢evrim i¢i
tetikte olmanin temel bir yap1 oldugunu ortaya koymakta ve egitim ortamlarinda dikkat
yonetimi ile dijital dengeyi tesvik etmenin dnemini vurgulamaktadir.
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Giris

Teknolojik cihazlarin giderek daha kiiciik hale gelip taginabilir bir forma doniismesi, bireylerin giindelik
yasamlarinda 6nemli degisikliklere neden olmustur. Bu degisim, insanlarin siirekli olarak ¢evrim igi
kalmalarin saglayarak sosyal etkilesim bigimlerini, sorumluluk algilarini ve hatta zihinsel dikkatlerini yeniden
sekillendirmistir. Ozellikle akilli telefonlarin yayginlasmasiyla bireyler, cevrimdist kaldiklarinda bile ¢evrim
i¢i diinyaya bagli olma ihtiyact hisseder hale gelmistir (Johannes vd., 2020). Bu her zaman her yerde diinyayla
iletisimde olma hali, dikkatleri dijital cihazlara yonelterek bireylerin fiziksel ve sosyal sorumluluklarini ihmal
etmelerine neden olabilmektedir (Chotpitayasunondh ve Douglas, 2016). Ayn1 zamanda, bireyler teknolojiyi
yalmzliklarini ve streslerini azaltmak i¢in bir arag olarak kullandiklarinda, sosyal baglarin ve yiiz ylize iletisim
kalitesinin zayiflamasina ve teknolojik cihazlara bagimli hale gelmelerine de yol agmaktadirlar (Chatterjee,
2020; Ergiin vd., 2020).

Dijital cihazlar, 6zellikle geng kusaklar i¢in hem sosyal etkilesimleri hem de zihinsel siirecleri etkileyen 6nemli
bir unsur haline gelmistir. Bilgi ve iletisim teknolojilerinin giinliik yasama son derece entegre oldugu ve
cevrim ici uyaricilarin siirekli zihinsel hazirbulunusluk yarattigi ifade edilmektedir (Chen, 2025). Mobil
cihazlarm sagladigi anlik erisim ve sosyal etkilesim firsatlari, bireylerin bu davramis kaliplarimi
pekistirmektedir (Oulasvirta vd., 2012). Bu durum kullanicilarin ¢evrim i¢i diinyay1 yalnizca bir arag olarak
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degil, ayn1 zamanda siirekli farkinda olunan bir alan olarak algilamasina neden olmustur (Johannes vd., 2020).
Cevrim i¢i tetikte olma (CITO) kavramu, siireklilik gosteren cevrim ici uyaranlari bireylerin diisiincelerine ve
duygularina entegre etme siireclerini agiklamak maksadiyla gelistirilmistir (Reinecke vd., 2018). CITO,
bireylerin giinliikk yasamlarinda teknoloji kullaniminin psikolojik sonuglarini anlamak igin 6nemli bir
kavramdir Ozellikle akademik performans (Kidiman ve Durak, 2023; Le Roux ve Parry, 2022), duygusal iyi
olus (Johannes vd., 2020, Petkovski vd., 2025) ve sosyal iliskiler (Reinecke vd., 2018) tizerindeki etkileri
cesitli ¢aligmalarla ele alinmaktadir. Bu baglamda, ¢evrim i¢i ortamlara yonelik siirekli bir ilgi ve biligsel
baglilik, kullanicilarin teknoloji kullanim aligkanliklarin1 daha da giiclendirebilmektedir (Le Roux ve Parry,
2022). Cevrim i¢i platformlarda siirekli olarak baglantida kalma ve ¢evrim i¢i etkinlikleri takip etme egilimi
gosteren kisilerin, yiiz yiize etkilesimler sirasinda bu egilimleri nedeniyle ¢evrelerindeki insanlar1 gérmezden
gelme olasiliklarii arttirmaktadir (Lv ve Wang, 2023). Buradan hareketle CITO ile sosyotelizm (phubbing)
ad1 verilen davranig arasinda 6nemli bir iliski oldugu sdylenebilir.

Sosyotelizm, yiiz yiize etkilesimler sirasinda akilli telefon kullanarak ¢evredeki insanlari gérmezden gelme
eylemi olarak tanimlanmaktadir (Coehoorn, 2014). Giiniimiizde iletisimin bir pargas1 haline gelen sosyotelizm,
akilli telefonlarin ve internetin yayginlasmasiyla hem sosyal hem de profesyonel iliskiler {izerinde olumsuz
etkiler yaratmaktadir. Arastirmalar, sosyotelizmin iliski memnuniyetini azalttigini, iletisim kalitesini
diisiirdiiglinii ve yalmizlik ile depresyon gibi olumsuz duygulari artirabilecegini gostermektedir (Aagaard,
2020; Roberts ve David, 2016). Bu durum, 6zellikle romantik iliskiler, aile baglar1 ve isyeri iligkileri gibi yakin
iliskilerde sosyal diglanma hissini tetikleyerek ciddi sorunlara yol acabilmektedir. Is ve egitim ortamlarinda
goriilen sosyotelizm davraniglari, dijital cihazlara yonelimi artirarak dikkatin birincil gorevlerden
uzaklagmasina neden olabilmektedir (Chen, 2025). Bu da gorev disi davramiglarin ortaya g¢ikmasini
kolaylagtirarak {iiretkenlik kaybimma zemin hazirlamaktadir. Dolayisiyla sosyotelizm sadece kisilerarasi
iligkilerde degil, ayn1 zamanda profesyonel ve akademik baglamlar i¢in siberaylaklik tehdidi olusturmaktadir.

Siberaylaklik, bireylerin is yerinde is ilgili olmayan kisisel amaglarla interneti kullanmalari olarak
tanimlanmaktadir (Lim, 2002). Siberaylaklik, baslangicta is diinyasi i¢in incelenmis olsa da teknolojinin egitim
ortamlarina entegrasyonu ve akilli telefonlarin yayginlagmasiyla birlikte 6gretmenler ve 6grenciler arasinda
giderek artan bir sorun haline gelmistir (Akbulut vd., 2016). Dolayisiyla 6gretmen ya da dgrencilerin ders
saatleri icerisinde bu davraniglari da sergilemeleri de siberaylaklik kapsaminda degerlendirilmektedir (Kalayci,
2010). Egitim ortamlarinda siberaylaklik, ders saatleri sirasinda dikkat daginikligi, motivasyon kaybi ve
ogrenciler iizerinde diigiik akademik performans gibi olumsuz etkilere yol agabilmektedir (Hayit ve Donmez,
2016; Wu vd., 2018). Ozellikle dgretmenlerin siberaylaklik davranislari, ders etkinliginin azalmasina,
Ogrencilerin motivasyonunun diismesine, disiplin sorunlarinin artmasina ve 6gretmen-6grenci iligkisinin zarar
gormesine neden olabilmektedir (Durak ve Saritepeci, 2019; Skaalvik ve Skaalvik, 2017). Bu bakimdan
ogretmenlerin bu davranislara iliskin egilimlerinin ortaya konulmasi egitim ortamlarinda daha verimli
stratejiler gelistirilmesine yonelik sonuglar ortaya koyabilecektir.

CITO, sosyotelizm ve siberaylaklik yalmzca teknoloji kullanimina iliskin oriintiiler degil, ayn1 zamanda
bireysel, sosyal ve mesleki etikle iliskili davranissal sorunlar1 da temsil etmektedir. CITO, bireyin dikkat
kontrolii ve 6z-diizenleme ile iliskili bireysel diizeyde bir mesele olarak anlagilabilir ve ¢evrim igi etkilesime
yonelik stirekli bir hazir bulunma durumunu yansitir (Reinecke vd., 2018). Buna karsilik sosyotelizm, yiiz ylize
etkilesim baglamlarinda ortaya ¢ikan ve karsiliklilik normlari ile kigilerarast sorumlulugu zayiflatan bir sosyal
davranis sorunu olarak degerlendirilmektedir. Egitim ve is ortamlarinda ortaya ¢ikan siberaylaklik ise gorev
sorumlulugu, rol beklentileri ve mesleki etik ile dogrudan baglantili olan mesleki bir sorun niteligi
tagimaktadir. Bu kavramlarin 6l¢iilmesi, 6gretmenlerin dijital davraniglarinin bireysel dikkat siireclerini, sosyal
etkilesim oOriintiilerini ve dijital cagdaki mesleki performanslarini nasil sekillendirdigine iliskin 6nemli ig
goriiler sunacaktir. Ozellikle CITO’nun bireysel bir 6nciil degisken olarak incelenmesi, bunun sosyotelizm
aracihigiyla Ogretmenlerin sosyal davranislarim ve siberaylaklik araciligiyla mesleki isleyislerini nasil
etkiledigini agiklamaya yardimci olabilir. Dolayistyla bireysel diizeydeki bir problemli internet kullanimi
davranisinin, bireylerin sosyal ve profesyonel ortamlardaki rollerini ne oranda etkiledigine dair 6nemli ipuglari
elde edilebilecektir.

Cevrim i¢i Tetikte Olma

Mobil internet teknolojilerinin, 6zellikle akilli telefonlarin yayginlagmasi, bireylerin giinliik yasaminda kokli
degisikliklere yol agmustir. Internetin her zaman ve her yerde erisilebilir hale gelmesi, bireylerin iletigim
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bigimlerini, bilgi edinme yontemlerini ve sosyal etkilesimlerini doniistiirerek ¢evrim i¢i erisimi yasamin
ayrilmaz bir pargasi haline getirmistir. Bu doniisiim, bireylerde ¢evrim ig¢i icerik ve iletisime yonelik siirekli
bir teyakkuz hali gelistirmistir. Reinecke ve digerleri (2018) bu durumu Cevrim igi Tetikte Olma (CITO)
olarak adlandirmis ve {i¢ temel egilime dayandirmistir:

e (Cevrim i¢i diinyanin siirekli erisilebilirligine karsi bireylerin biligsel yonelimi
e (Cevrim i¢i uyaricilara siirekli dikkat kesilme ve bunu duygu ve diisiinme siirecine entegre etme
e (Cevrim i¢i iletisim segeneklerine ¢cevrimdisi aktivitelere gore dncelik verme

Bu egilimler baglaminda, CITO kavrami belirginlik, tepkisellik ve izleme olmak iizere ii¢ boyutta ele
almiglardir. Belirginlik boyutu bireylerin ¢evrim i¢i ortamlart diisiinme yogunlugunu ve sikligini ifade
etmektedir. Belirginligin artmasi, bireylerin cihazlarini aktif olarak kullanmasalar bile ¢evrim i¢i diinyada neler
olup bittigini diisiinmeye devam etmelerine neden olur. Sosyal medyada paylasilan igerikler ya da gerceklesen
etkinlikler gibi unsurlar, bireylerin dikkatini mevcut andan uzaklastirarak ¢evrim i¢i diinyaya odaklanmalarina
neden olabilir. Ikinci boyut olan tepkisellik, bireylerin mobil cihazlarindan gelen bildirimlere ve mesajlara
hizl1 ve otomatik bir sekilde tepki verme egilimlerini ifade eder. Bu durum, bireylerin gelen bildirimlere aninda
yanit verme ihtiyaci hissetmesi ve bu siirecte diger onemli aktiviteleri kesintiye ugratmasi ile karakterize edilir.
Ornegin, bir toplant1 sirasinda gelen bir mesaj bildirimine odaklanmak, tepkiselligin belirgin bir gdstergesi
olabilir. Izleme ise bireylerin ¢evrim i¢i ortamlari ne siklikla ve ne kadar yogun bir sekilde kontrol ettiklerini
ifade eder. Sosyal medya platformlari, e-postalar ve diger dijital kaynaklarin diizenli olarak takip edilmesi,
izleme davranisinin temel drneklerindendir. Bu davranis, bireylerin ¢evrim i¢i diinyayla siirekli baglant1 hissi
icinde olmasini ve giincel kalma ihtiyacini yansitir.

CITO'nun bireylerin yasami iizerindeki etkileri karmasik bir yapya sahiptir. Olumlu etkiler arasinda bireylerin
sosyal destek algisinin artmasi ve dijital firsatlardan haberdar olmasi yer alirken (Domahidi, 2018), olumsuz
etki olarak mevcut duruma ya da sorumluluklara odaklanmay1 engelleyerek dikkat daginikligi olusturmasi
sOylenebilir (Klimmt vd., 2017). Bu durum, akademik performansta diisiise, is yerinde verimsizlige ve sosyal
iligkilerde bozulmaya yol agabilir (Le Roux vd., 2021; Maftei ve Mairean, 2024; Reinecke vd., 2018; Zhang
vd., 2020). Ayrica, ¢evrim i¢i hayatin siirekli devam eden talepleri bireylerde stres ve kaygiyi artirabilir
(Halfmann ve Rieger, 2019). Ozellikle bildirimlere siirekli yamt verme baskisi, bireylerin psikolojik refahini
olumsuz yénde etkileyebilir (Johannes vd., 2020). CITO'nun uyku diizenine olan etkileri de dnemlidir. Gece
gec saatlere kadar siiren mobil cihaz kullanimi, bireylerin uyku kalitesini diisiirerek fiziksel ve zihinsel sagligi
olumsuz etkileyebilir (Demirci vd., 2015) Ayrica, bireylerin ¢evrimdisi sosyal etkilesimlere daha az zaman
ayirmasi ve yliz yiize iliskilerden uzaklagsmasi, sosyal izolasyon ve yalnizlik hissine yol agabilir (Maftei ve
Miirean, 2024). Bu yoniiyle CITO bir diger problemli cep telefonu kullanimi problemi olan sosyotelizm ile
de yakindan baglantilidir.

Sosyotelizm (Phubbing)

Sosyotelizm ya da Ingilizce karsihigiyla phubbing terimi, bireyin yiiz yiize iletisim sirasinda akilli telefonuna
odaklanarak karsisindaki kisiyi gérmezden gelmesi eylemini tanimlar (Karadag vd., 2015). Phubbing, telefon
(phone) ve yok saymak (snubbing) kelimelerinin birlesiminden tiiremistir. Mobil cihaz, sosyal medya ve
internet bagimlilig1 gibi faktorler, bireylerin siirekli ¢evrim i¢i olma ve telefonlarina yonelme egilimlerini
artirarak sosyotelizm davranigini tetiklemektedir (Duradoni vd., 2023). Can sikintis1 ve yalnizlik gibi kisisel
faktorler de bireyleri sanal diinyaya yonlendirerek sosyotelizm davranigini giiclendirmektedir (Thomée vd.,
2011, Yi ve Choi, 2012). Ayrica yayginlagan bir fenomen olan "gelismeleri kagirma korkusu" da (FOMO),
bireylerin dijital iceriklere erisim gereksinimlerini artirarak cevrimdis1 etkilesimlerini sekteye ugratir
(Franchina vd., 2018; Tandon vd., 2022). Bu davranis, sosyal iliskilerde iletisimin zayiflamasima neden
olabilmektedir.

Sosyotelizmin toplumsal etkileri genis bir yelpazeye yayilmaktadir. Ozellikle partnerler, aile iiyeleri ve
arkadaslar arasindaki iletisim siireclerini zedeleyerek iliskilerin niteligini olumsuz etkilemektedir (Al-Saggaf
ve MacCulloch, 2019; Tufan vd., 2025). Arastirmalar, sosyotelizmin bireyler arasinda giivensizlik yarattigini
ve duygusal uzaklagmaya neden oldugunu ortaya koymaktadir (Al-Saggaf, 2022, Yasin vd., 2020). Ozellikle
partner sosyotelizmi, romantik iliskilerde iletisim kalitesini diistirerek iligki tatminini olumsuz etkileyebilir
(Al-Saggaf ve O’Donnell, 2019). Benzer sekilde aile i¢i sosyotelizm, bireylerin birbirlerine zaman ayirma ve
empati gelistirme kapasitelerini sinirlandirir. Bu etkiler, sosyal becerilerde gerileme ve yiiz yiize iletisim
stireclerinde kopukluk olarak kendini gosterebilir (Solecki, 2022). Sosyotelizmin bireysel diizeyde de ciddi
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sonuglar1 bulunmaktadir. Yalmzlik, diisiik benlik saygisi, depresyon ve anksiyete gibi duygu bozukluklariyla
iligkili olan bu davranis, bireylerin psikolojik sagligini olumsuz yonde etkiler (Duradoni vd., 2023). Bu
bakimdan sosyotelizmin yayginlasmasinin Oniine ge¢mek icin bireysel farkindaligi artirmak, dijital
aliskanliklar1 diizenlemek ve yiiz yiize iletisim siire¢lerinin degerini vurgulamak kritik 6neme sahiptir.

Sosyotelizmin etkilerini egitim ve is ortamlarinda da gérmek miimkiindiir. Ozellikle is yerlerinde ¢alisanlarin
goreve iliskin dikkat ve motivasyonlarini azaltarak ekip calismasinda aksamalara ve is performansinda
diisiislere neden olabilir (Tandon vd., 2022). Calisma ortaminda sosyotelizm, is arkadaslar1 ya da yoneticiler
tarafindan degersiz hissettirilme gibi sorunlara yol acarak is bagliligin1 ve verimliligi azaltabilir (Al-Saggaf,
2022). Bu durum, ekip calismasi ve organizasyonel basar1 lizerinde de olumsuz etkiler yaratir. Sosyotelizm
kaynakli davramiglarin is yerlerindeki etkileri, bu tutumun siberaylaklik (cyberloafing) ile iliskisini
kuvvetlendirmektedir.

Siberaylakhk

Internet ve akilli telefonlarm yayginlagmasi, giinliik yasami kolaylastirmanin Stesinde, bireylerin is ve egitim
yasaminda ¢esitli sorunlarla kargilagmasina yol agmistir. Bu sorunlardan biri, ¢alisanlar arasinda giderek artan
bir davranis sekli olarak dikkat ceken siberaylakliktir. Siberaylaklik, bireylerin is saatleri iginde internet
baglantili cihazlarini is ile ilgisi olmayan amaglarla kullanmalar1 olarak tanimlanir (Lim, 2002). Siberaylaklik,
sosyal medya kullanimi, video izleme, oyun oynama veya ¢evrim igi aligverig gibi farkl alt boyutlarda ortaya
cikabilir ve bireylerin odaklanma kapasitelerini dogrudan etkileyebilir (Hardiani vd., 2018; Vitak vd., 2011).
Is ve ozel hayatin sinirlarmin bulaniklasmas: da calisanlarin is saatleri disinda dahi dijital cihazlarmi
kullanmalarina neden olarak siberaylaklik davranisini tetikleyebilir (Akbulut vd., 2017). Bu olgu, is yerinde
ve okullarda zaman kaybina, sorumluluklarin aksamasina ve genel verimliligin diismesine neden olabilecek
yaygin bir sorun haline gelmistir.

Siberaylaklik, bireylerin is yerindeki ve okuldaki performansini olumsuz etkileyebilecek sonuglar
dogurabilmektedir (Kulesza vd., 2011; Ugrin vd., 2018). Calisma siiresinin 6énemli bir kisminin internette
gezinme veya sosyal medya kullanimi gibi is dis1 aktivitelerle gecirilmesi, verimliligin diismesine ve maddi
kayiplara neden olabilir (Lim, 2002; Liberman vd., 2011; Jia vd., 2013). Yetersiz denetim mekanizmalar1 ve
teknolojik bagimlilik gibi faktdrler de bu davranigin yayginlasmasimi kolaylagtiran etkenler arasinda yer
almaktadir (Akgiin, 2019). Ayrica kisisel diizeyde 6z diizenleme becerilerindeki eksiklikler, 6zellikle diigiik
0z denetim ve erteleme egilimi, bireylerin gorevlerine odaklanmasini zorlastirarak siberaylaklik davranislarina
yonelmelerine yol agmaktadir (Gokgearslan vd., 2016). Yiiksek 6z diizenleme becerisine sahip bireylerin
gecici tatmin saglayan bu davranislara kars1 daha fazla direng gosterebilirler (Wagner vd., 2012). Ozdiizenleme
becerisi diisiik olan bireyler ise genellikle dikkatlerini toplayamaz, gorevlerine odaklanamaz ve dikkat dagitict
unsurlardan kaginmakta zorlanir (Van Eerde, 2000; Wilkowski ve Robinson, 2008; Restubog vd., 2011). Bu
nedenle, diisiik 6zdiizenleme becerisine sahip bireylerin siberaylakliga daha fazla yonelmesi hem akademik
hem de is ortamlarinda olumsuz sonuglara yol agabilir (Askew vd., 2014; Kim vd., 2016). Diger yandan,
siberaylaklik, kisa siireli rahatlama saglayarak stresi azaltma, yaratici diisiinmeyi tegvik etme ve bireylerin
genel is tatminini artirma gibi olumlu etkiler de gosterebilir (Blanchard ve Henle, 2008).

Egitim ortamlarinda siberaylaklik, 6grenci ve 6gretmenler agisindan dikkate alinmasi gereken 6nemli bir sorun
olarak karsimiza ¢ikmaktadir. Ders sirasinda internet baglantili cihazlarin uygunsuz kullanimi, egitim siirecini
olumsuz etkileyebilir ve 6gretmenlerin hem mesleki performanslarini hem de 6grencilerle olan etkilesimlerini
zayiflatabilir. Bu baglamda, 6gretmenlerin siberaylaklik davramiglarinin nedenleri ve sonuglar iizerine
odaklanmak, egitim ortamlarinda bu sorunun yonetimi igin kritik bir adim olacaktir. Is stresi, teknolojik
bagimlilik ve mesleki gelisim eksikligi, 6gretmenlerin siberaylaklik davranislarini artiran temel faktorler
arasinda yer almaktadir. Cesitli arastirmalar, 6gretmenlerin is kaynakli strese diger meslek gruplarina gore
daha hassas oldugunu ve bu durumun tiikenmisglik belirtilerine yol agtigini ortaya koymaktadir (Carson vd.,
2010; Kinman vd., 2011). Siberaylaklik, 6gretmenler i¢in uzun vadede performans disiikliigi, tikenmislik
hissi ve egitim kalitesinde diisiis gibi ciddi sorunlarla iliskilendirilmektedir (Durak ve Saritepeci, 2019).
Ozellikle stresle basa ¢ikma araci olarak siberaylakliga yonelmeleri, bu davranisin yayginlasmasina zemin
hazirlamaktadir. Bu olumsuz etkilerin dnlenmesi i¢in 6gretmenlerin dijital cihaz kullanim aligkanliklarim
gbzden gegirmeleri ve egitim iizerindeki etkilerinin farkinda olmalar1 6nemlidir. Sonug olarak bireysel ve
kurumsal diizeyde alinacak dnlemlerle, siberaylaklik davranisinin kontrol altina alinmasi, egitim ortamlarinin
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verimliligini saglamak ve Ogretim silireglerinin kalitesini artirmak agisindan Onemli bir adim olarak
degerlendirilmelidir.

Tlgili Calismalar

Literatiirde ¢evrim igi tetikte olma, sosyotelizm ve siberaylaklik degiskenlerini bir arada dogrudan ele alan bir
caligsmaya rastlanmamistir. Bununla birlikte, bu ii¢ kavram arasindaki etkilesimleri kismen inceleyen cesitli
caligmalar mevcuttur. Ozellikle sosyotelizm ile siberaylaklik ya da sosyotelizm ile gevrim igi tetikte olma
arasindaki iligkileri ele alan arastirmalar, bu davraniglarin bireysel ve kurumsal diizeyde 6nemli sonuglar
dogurabilecegini gostermektedir.

Sosyotelizm ile siberaylaklik arasindaki etkilesimi inceleyen bir ¢calismada Dmitriev vd. (2022), akademik ve
endiistriyel ortamlarda sosyotelizm ve siberaylaklik stratejilerinin yaygmligim1 ve yonetim politikalarini
arastirmistir. Calismaya katilan 475 katilimcidan elde edilen veriler, bu davranislarin her iki ortamda da yaygin
oldugunu ve verimliligi diisiirdiiglinli ortaya koymustur. Arastirmacilar, bu davranislar1 en aza indirmeye
yonelik politikalarin gelistirilmesinin hem egitim hem de is ortamlarinda performansi artirmada etkili olacagini
vurgulamistir.

Bir diger calismada Hanoum vd. (2023), ergenlerde sosyotelizm davranisini etkileyen i¢sel ve digsal faktorleri
incelemistir. Aragtirma, 98 lise 6grencisiyle gerceklestirilmistir. Yalnizlik ile benlik algis1 gibi igsel faktorlerin,
FOMO (kagirma korkusu) ve akademik siberaylaklik gibi digsal faktdrlerden daha belirleyici oldugunu ortaya
koymustur. Bunun yami sira, elde edilen sonuglar, siberaylaklik ve FoMO degiskenlerinin birlikte ele
alindiginda sosyotelizmi %30,1 oraninda etkiledigini gostermektedir. Siberaylaklik, FOMO ile birlikte test
edildiginde sosyotelizm iizerinde énemli bir etkiye sahipken, tek olarak incelendiginde anlamli bir etkisi
bulunmamistir (p=0.145, p>0.05). Bu bulgular, ergenlerde sosyotelizmi azaltmaya yonelik miidahalelerin
oncelikle psikolojik iyilik halini hedef almas1 gerektigini ortaya koymaktadir.

Sosyotelizm ile gevrim igi tetikte olma arasindaki iliskiye odaklanan Duradoni ve digerleri (2023), sosyotelizm
davranisini tetikleyen igsel motivasyon, sikilma ve c¢evrim igi tetikte olma faktorlerini incelemistir.
Cogunlugunu 6grenci ve calisanlarin olusturdugu 551 katilimciyla yiiriitiilen bu ¢aligsmada, i¢sel motivasyon
ve c¢evrim i¢i tetikte olma degiskenlerinin sosyotelizm iizerinde anlamli bir etkisi oldugu bulunmustur.
Arastirmacilar, bu iki faktoriin sosyotelizm {izerindeki varyansin %72’sini agikladigimi ve bu davranisin
yalmzca bagimliliktan degil, bireylerin motivasyonel ve biligsel durumlarindan da etkilendigini vurgulamistir.

Benzer sekilde, Maftei ve Mairean (2024), ¢evrim igi tetikte olma ile sosyotelizm arasindaki iligskide yalnizligin
araci, ahlaki uzaklagsmanin ise diizenleyici roliinii incelemistir. Romanya’da 607 geng yetiskinle
gergeklestirilen bu galismada, ¢evrim igi tetikte olma ile sosyotelizm arasinda %72 oraninda giiglii ve pozitif
bir iliski bulunmustur. Arastirmacilar, yalmizligin azaltilmasinin ve ahlaki farkindaligin artiritlmasinin
sosyotelizmi 6nlemede etkili olabilecegini dnermektedir.

Mevcut arastirmalar, ¢evrim i¢i tetikte olma, sosyotelizm ve siberaylaklik davranislarinin egitimsel ve mesleki
baglamlarda yaygin bicimde goriildiigiinii ve dikkat yonetimi, kisilerarasi etkilesim ile mesleki sorumluluk
acisindan cesitli sorunlar dogurabilecegini gostermektedir. Bununla birlikte bu davranislar ¢ogu zaman
birbirinden bagimsiz olgular olarak ele alinmistir. Bu durum s6z konusu davraniglarin ortak 6z diizenleme
giicliiklerini yansittig1 m1 yoksa birbirini besleyen siirecler olarak mi ortaya ¢iktigini anlamay1 giiclestirmistir.
Kavramsal agidan degerlendirildiginde ¢evrim i¢i tetikte olma, ¢cevrim i¢i etkilesime yonelik siirekli bir biligsel
hazir bulunurlukla karakterize edilen bireysel diizeyde bir egilimi ifade etmektedir. Bu egilim, ¢evrim i¢i
ortamlarin aligkanlik hélinde kontrol edilmesini tesvik ederek dikkat kontrolii iizerinde baski
olusturabilmektedir. Buna karsilik sosyotelizm, yiiz yiize etkilesim siireglerinde ortaya ¢ikan bir sosyal kesinti
olarak degerlendirilirken; siberaylaklik gérev sorumlulugu ve isle ilgili normlara uyumla iliskili mesleki bir
sorun niteligi tasimaktadir. Siirekli ¢gevrim i¢i hazir bulunuslugun diizenlenmesinin giiglestigi durumlarda bu
egilim, kisileraras1 etkilesim baglamlarinda sosyotelizm davranistyla; dikkat ve rol beklentilerinin belirgin
oldugu gorev odakli ortamlarda ise siberaylaklik davranigiyla iligkili olabilmektedir. Bu nedenle s6z konusu
kavramlarin birlikte ele alinmasi onemlidir. Bu yaklasim, dijital davranisin birbirleriyle iligkili farkli
boyutlarini ortaya koyarak bireylerin g¢evrim i¢i hazir bulunurluk diizeylerinin 6gretmenlerin sosyal
etkilesimleri ve mesleki uygulamalariyla nasil iligkilendigini daha biitiinciil bir bigimde aciklamaya katki
saglayabilir.

993



S. E. Yiiriik vd. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Sayt 3

Ampirik agidan degerlendirildiginde, ilgili alan yazinin pargali bir yapiya sahip oldugu ve ¢alismalarin biiyiik
dlciide dgrenci ya da geng yetiskin rneklemleri iizerinde yogunlastig1 goriilmektedir. Ozellikle ¢evrim igi
tetikte olma ile siberaylaklik arasindaki iligki yeterince incelenmemistir ve ¢evrim ici tetikte olma, sosyotelizm
ve siberaylaklik arasindaki birlikte isleyen iligkiler 6gretmen orneklemi iizerinde sistematik bicimde test
edilmemistir. Ogretmenler, bu boslugun ele alinmasi acisindan kuramsal olarak anlamli bir grup
olusturmaktadir. Ciinkii 6gretmenlik meslegi, siirdiiriilebilir dikkat gerektiren bir ¢alisma yapisina sahip
olmasinin yan sira sosyal ve mesleki normlar1 da igermektedir. Bununla birlikte dijital baglantilik, 6gretim
siireglerinin gilindelik uygulamalarina giderek daha fazla entegre olmaktadir. Bu dogrultuda s6z konusu
iligkilerin 6gretmenler baglaminda incelenmesi, siirekli ¢evrim i¢i hazir bulunma durumunun egitim
ortamlarinda kisilerarasi etkilesimden uzaklagsma ve gorevle iligkili dijital sapmalarla baglantili olup
olmadigim daha kapsamli bigimde ortaya koymaya katk: saglayabilir.

Bu dogrultuda, bu calismanin amaci 6gretmenlerin ¢evrim ici tetikte olma, sosyotelizm ve siberaylaklik
davraniglar arasindaki iligkileri incelemek ve bu davranislarin demografik 6zelliklere gore farklilasip
farklilasmadigini belirlemektir. Elde edilecek bulgularin, egitim ortamlarinda dikkat yonetimini gelistirmeye,
teknolojinin etik kullanimini tesvik etmeye ve gorev odakli davranisi giligclendirmeye yonelik bireysel ve
kurumsal diizeyde stratejilerin gelistirilmesine katki saglamasi beklenmektedir. Bu baglamda, mevcut
arastirma asagidaki arastirma sorularini ele almaktadir:

1. Ogretmenlerin cevrim ici tetikte olma, sosyotelizm ve siberaylaklik davranislari cinsiyet ve kideme
gore anlamli bir farklilik géstermekte midir?

2. Ogretmenlerin ¢evrim ici tetikte olma, sosyotelizm ve siberaylaklik davranislar1 arasinda anlamli bir
iliski var midir?

Yontem
Desen

Bu arastirmanin amaci, 6gretmenlerin CITO, sosyotelizm ve siberaylaklik davranislar1 arasindaki iliskiyi
belirlemek ve bu davranislarin cinsiyet, mesleki deneyim gibi demografik degiskenlere gore farklilagip
farklilasmadigini incelemektir. Bu baglamda caligma, nicel aragtirma yontemlerinden iligkisel tarama modeli
kullanilarak gergeklestirilmistir. Bu ¢er¢evede arastirma, s6z konusu davraniglarin birbiriyle nasil baglantili
oldugunu ortaya koymayr ve egitim ortamlarinda &gretmen performansi agisindan olasi yansimalarini
degerlendirmeyi hedeflemektedir.

Calisma Grubu

Aragtirmanin hedef evrenini Milli Egitim Bakanliina bagl egitim kurumlarinda gorev yapan 0gretmenler,
ulasilabilir evrenini ise 2023-2024 egitim-6gretim yilinda Elaz1g ilindeki egitim kurumlarinda gérev yapan
ogretmenler olusturmaktadir. Arastirmanin g¢alisma grubu, ulagilabilirlik ve goniillii katilim olgiitleri
dogrultusunda belirlenen farkli branslardaki 6gretmenlerden olugmaktadir. Bu kapsamda arastirmada, olasiliga
dayali olmayan Ornekleme yoOntemlerinden uygun ornekleme yontemi kullamilmistir. Uygun 6rnekleme,
aragtirmacinin ulasabildigi ve arastirmaya katilmaya goniillii bireylerin ¢alisma grubuna dahil edilmesine
dayanmaktadir (Andrade, 2021). Katilimci 6gretmenlere iliskin demografik bilgiler Tablo 1’de sunulmustur.

Tablo 1
Katilimcilara Iliskin Demografik Veriler
Katilimcilar n %
Cinsiyet
Kadin 162 63
Erkek 95 37
Ogretmenlikteki hizmet siiresi
11 yil ve st 85 33
6-10 y1l 72 28
1-5 y1l 100 39
Brang
Beden Egitimi 17 6.6
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Biligim Teknolojileri 22 8.6
Din Kiiltiirti 22 8.6
Fen Bilgisi 19 7.4
Ingilizce 17 6.6
Matematik 21 8.2
Miizik 15 5.8
Okul Oncesi 17 6.6
Ozel Egitim 17 6.6
Rehberlik 18 7.0
Resim 18 7.0
Sinif Ogretmenligi 19 7,4
Sosyal Bilgiler 18 7.0
Tiirkge 17 6.6

Arastirma i¢in gerekli minimum Orneklem biiyiikliigiiniin belirlenmesi amaciyla G*Power 3.1 programi
kullanilarak 6nsel gii¢ analizi gergeklestirilmistir (Faul vd., 2009). Pearson korelasyon analizi icin Cohen’in
(1988) olgiitleri dogrultusunda orta diizeyde etki biiyiikligii (» = .30), .05 anlamlilik diizeyi ve .80 istatistiksel
glic esas alinmustir. Yapilan gii¢ analizi sonucunda arastirmaya en az 84 katilimcinin dahil edilmesinin yeterli
oldugu belirlenmistir. Olas1 veri kayiplarini azaltmak, farkli degiskenler arasindaki iliskilerin daha giivenilir
bicimde incelenmesini saglamak ve Orneklemin temsil giiciinii artirmak amaciyla belirlenen minimum
orneklem biiyiikliigiiniin izerinde katilimciya ulasilmasi hedeflenmistir. Bu dogrultuda toplam 272 6gretmene
ulasilmistir. Ancak veri setinin incelenmesi sonucunda 15 katilimcinin 6lgek maddelerine gelisigiizel veya
tutarsiz yanitlar verdigi belirlenmis ve bu katilimcilardan elde edilen veriler analiz dis1 birakilmistir. Boylece
analizler 257 d6gretmenden elde edilen gecerli veriler lizerinden gerceklestirilmistir.

Verilerin Toplanma Siireci

Arastirma kapsaminda oncelikle gerekli izinler alinmistir. Ardindan Google Formlar araciligiyla goniilli
ogretmenlerden veriler toplanmustir. Ogretmenler Elazig ilinde Milli Egitim Bakanhigina baglh farkl
branglardaki ogretmenlerden olusmustur. Veri toplama siireci, ¢evrim i¢i bir form araciligiyla
gergeklestirilmistir. Formun igerigi, demografik veriler ve {i¢ farkli Olcegin maddeleri kullanilarak
olusturulmustur. Formun girig kisminda, ¢aligmanin amaci, katilimimn goniilliilik esasina dayali oldugu ve
kisisel bilgilerin gizliliginin korunacagina ve yalmzca bilimsel arastirma amaciyla kullanilacagina dair
bilgilendirme yer almistir. Formun dogrulugunu ve anlasilirligini kontrol etmek amaciyla veri toplama
siirecinden once bir pilot uygulama gerceklestirilmis, gerekli diizenlemeler ardindan nihai form
olusturulmustur.

Bu calismanin sonuglar1 birtakim simirliliklari cergevesinde degerlendirilmedir. Oncelikle arastirma, iliskisel
tarama modeliyle yiiriitiildiigii icin degiskenler arasindaki nedensel etkiler aciklanamamaktadir. Ayrica
verilerin yapisal esitlik modellemesi i¢in gerekli varsayimlari tam olarak karsilamamasi, degiskenler
arasindaki dogrudan ve dolayli yollarin, aracilik iliskilerinin ve daha ayrintili yapisal karsilastirmalarin test
edilmesini sinirlandirmistir. Bunun yaninda 6rneklemin yalnizca tek bir ilde gorev yapan ortaokul ve lise
ogretmenlerinden olusmasi, bulgularin farkli gehirler, okul tiirleri ve kiiltiirel baglamlara genellenmesini
kisitlamaktadir. Verilerin 6z-bildirim 6lgekleriyle ve ¢evrim i¢i formlar araciligiyla toplanmis olmasi da sosyal
begenirlik etkisi ve dikkat eksikligi kaynakli 6l¢iim hatalar1 gibi riskler tagimaktadir. Ayrica ¢alismada yas, is
yiikii, okul iklimi, tiikenmislik, 6zdenetim, FoOMO ve yalmzlik gibi iligkileri aciklayabilecek degiskenler
dogrudan test edilmemistir. Bu nedenle elde edilen sonuglar ancak dolayl bicimde yorumlanabilmektedir.

Veri Toplama Araclari
Cevrim ici Tetikte Olma Ol¢egi

Reinecke vd. (2018) tarafindan gelistirilmis ve Karakoyun (2021) tarafindan Tiirk¢eye uyarlanmistir. 5°1i likert
tipinde 12 maddeden olusan &lgek tepkisellik, belirginlik ve takip alt boyutlarim igermektedir. Olgegin toplam
giivenirlik katsayis1 0.90 olarak belirlenmistir. Alt boyutlar incelendiginde, tepkisellik alt boyutu igin
giivenirlik katsayis1 0.83, belirginlik ve takip alt boyutlari igin ise 0.91 olarak saptanmigtir. Bu ¢alismadaki i¢
tutarlilik katsayis1 .94 olarak hesaplanmistir.
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Genel Phubbing Olgegi

Chotpitayasunondh ve Douglas (2018) tarafindan gelistirilmis, Yam ve Kumcagiz (2020) tarafindan Tiirkceye
uyarlanmistir. 7°1i likert tipinde 15 maddeden olusan 6l¢ekte; nomofobi, kisiler arasi ¢atisma, kendini izole
etme/kisisel izolasyon, problem kabulii/sorun onay1 alt boyutlar1 bulunmaktadir. Olgegin ig tutarlilik katsay1si
.89 olarak tespit edilmistir. Alt boyutlar incelendiginde giivenirlik degerleri nomofobi .87, kisiler arasi catisma
.81, kisisel izolasyon .86 ve problem kabulii .66 olarak hesaplanmigtir. Bu ¢alismadaki i¢ tutarlilik katsayisi
ise .95 olarak hesaplanmuistir.

Derslerde Akilll Telefon Siberaylakligi Olgegi

Blau vd. (2006) tarafindan gelistirilmis, Polat (2018) tarafindan Tiirk¢eye uyarlanmistir. 6’1 likert tipinde 16
maddeden olusan dlgegin tarama, etkilesim ve eglence olmak iizere ii¢ alt boyutu bulunmaktadir. Olgegin genel
giivenirlik katsayis1 .88 olarak bulunmustur. Alt boyutlarin giivenirlik degerleri ise tarama i¢in .86, etkilesim
icin .81 ve eglence alt boyutu i¢in .68 olarak dl¢iilmiistiir. Bu ¢alismadaki i¢ tutarlilik katsayisi ise .95 olarak
hesaplanmustir.

Verilerin Analizi

Elde edilen veriler SPSS 25 paket programi kullanilarak istatistiksel testlere tabi tutulmustur. Verilerde normal
dagilim sarti saglanmadigindan otiirii parametrik olmayan testler kullanilmistir. Calismada demografik
degiskenlere bagli analizler Mann-Whitney U ve Kruskal-Wallis testleri ile incelenmistir. Arastirma
degiskenleri arasindaki iliskiler ise Spearman sira farklari korelasyon katsayisi (p) ile analiz edilmistir.
Katsayilarinin yorumlanmasinda ise Gignac ve Szodorai’nin (2016) Onerdigi bireysel farkliliklar
arastirmalarina iliskin etki biiyiikligi sinirlart dikkate alinmustir (0.10 = kiigiik, 0.20 = orta, 0.30 = biiyiik).

Etik Bildirim
Bu arastirma, Firat Universitesi Bilimsel Arastirma ve Yayin Etigi Sosyal ve Beseri Bilimler Kurulunun
09/01/2023 tarihli ve 13584 sayil1 karar1 kapsaminda alinan etik kurul izni dogrultusunda yiiriitiilmistiir.

Bulgular

Arastirma Sorusu 1: Ogretmenlerin ¢evrim igi tetikte olma, sosyotelizm ve siberaylaklik davranislari cinsiyet
ve kideme gore anlamli bir farklilik gdstermekte midir?

Birinci arastirma sorusu kapsaminda égretmenlerin CITO, sosyotelizm ve siberaylaklik davranislar cinsiyete
ve kideme gore anlamli bir farklilik gdsterip gdstermedigine dair bulgular incelenmistir. Ik demografik
degisken olan cinsiyet agisindan elde edilen puanlarin Mann-Whitney U testi uygulanmigtir. Test sonuglari
Tablo 2.’de gosterilmistir.

Tablo 2
Cinsiyete Gore Mann-Whitney U Testi Sonuglart
Group n Ort. SD SE U p
CITO Kadin 162 29.284 9.853 0.774 7187.5 0.378
Erkek 95 30.842 10.934 1.122
Sosyotelizm Kadin 162 36.938 17.225 1.353 7016.0 0.238
Erkek 95 41.474 21.770 2.234
Siberaylaklik Kadin 162 25.031 11.603 0.912 7317.5 0.510
Erkek 95 27.284 14.865 1.525

Tablo 2 sonuglarina gére, 6gretmenlerin CITO, sosyotelizm ve siberaylaklik puanlarinin cinsiyete gére anlamli
bir farklilik goéstermedigi goriilmektedir (p > .05). Erkek Ogretmenlerin ortalama sira puanlart her ig
degiskende de kadin 6gretmenlerden daha yiiksek olsa da bu fark istatistiksel olarak anlamli degildir.
Dolayisiyla, cinsiyet degiskeninin 6gretmenlerin CITO, sosyotelizm ve siberaylaklik davranislari iizerinde
belirleyici bir rol oynamadigi soylenebilir.
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Birinci arastirma sorusu kapsaminda incelenen diger demografik veri olan kidem yili ile CITO, sosyotelizm
ve siberaylaklik puanlar1 arasinda anlamli bir fark olup olmadig1 incelenmistir. Bu amagla Kruskal-Wallis H
testi kullanilmistir. Elde edilen sonuglar Tablo 3’te gdsterilmistir.

Tablo 3.
Kideme Gére Kruskal-Wallis H Testi Sonuclari
Kidem N Ort. Sira Kruskal-Wallis H df p
ciTo 1-5 100 124.88 505 2 177
6-10 72 131.85
11+ 85 131.44
Sosyotelizm 1-5 100 124.01 1.472 2 479
6-10 72 126.67
11+ 85 136.85
Siberaylaklik 1-5 100 131.42 1.679 2 432
6-10 72 135.33
11+ 85 120.79

Tablo 3’e gore dgretmenlerin CITO. sosyotelizm ve siberaylaklik puanlar kidem degiskenine gore anlamli bir
farklilik gdstermemektedir (CITO: H(2) = 0.51. p = .777; Sosyotelizm: H(2) = 1.47, p = .479; Siberaylaklik:
H(2) = 1.68, p = .432). Dolayisiyla, 6gretmenlerin kidem yilmin CITO, sosyotelizm ve siberaylaklik
davraniglar iizerinde belirleyici bir etkisi olduguna dair bir bulguya rastlanmamastir.

Arastirma Sorusu 2: Ogretmenlerin cevrim igi tetikte olma, sosyotelizm ve siberaylaklik davranislari arasinda
anlaml1 bir iligki var midir?

Ikinci arastirma sorusu kapsaminda ise CITO, sosyotelizm ve siberaylaklik davramslarinin birbirleriyle
iligkisini ortaya koymak amaglanmistir. Bu baglamda Spearman korelasyon testi kullanilmigtir. Elde edilen
sonuclar Tablo 4’te gosterilmistir.

Tablo 4.
Spearman Korelasyon Test Sonuglart
1 2 3
CiTO — .645" 3317
Sosyotelizm — 364"
Siberaylaklik —
*p<.001

Tablo 4’te goriildiigii iizere, iic degiskenin tamami arasinda istatistiksel olarak anlamli ve pozitif iliskiler
bulunmustur. CiTO ile sosyotelizm arasinda (p = .645, p < .001) ve yine CiTO ile siberaylaklik arasinda (p =
331, p <.001) anlaml ve gli¢lii iliskilere rastlanmistir. Ayrica sosyotelizm ile siberaylaklik arasinda da giiclii
ve pozitif bir iligki gbzlenmistir (p = .364, p < .001). Gignac ve Szodorai (2016) tarafindan onerilen etki
biiytkligi olgiitlerine gore bu korelasyonlar anlamli ve giiclii iliskileri gdstermektedir. Degiskenler arasindaki
Spearman korelasyon katsayilart sematik olarak Sekil 1°de gorsellestirilmistir.
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Sekil 1

Degiskenler arasindaki korelasyon semasi

Bireysel Diizey

Cevrimigi Tetikte Olma

p=.645 p=.331

Sosyal Diizey Mesleki Diizey

Sosyotelizm W ETULS

Sonu¢ ve Tartisma

Bu ¢alisma, dgretmenlerin CITO, sosyotelizm ve siberaylaklik davramislarini cinsiyet ve kidem degiskenlerine
gore incelemeyi amaglamistir. Elazig ilinde ortaokul ve lise diizeyinde gorev yapan 14 farkli branstan 162
kadin ve 95 erkek O6gretmenden elde edilen bulgular, sz konusu davramig degiskenlerin demografik
degiskenler acisindan anlamli bir fark tagimadigimi ortaya koymaktadir. Bu sonug, dgretmenlerin dijital
ortamlarda sergiledikleri dikkat, teknoloji kullanimi ve c¢evrim i¢i davranig oOriintiilerinin, demografik
ozelliklerden bagimsiz olabilecegine isaret etmektedir. Ancak alanyazinda, cevrim igi tetikte olma,
sosyotelizm ve siberaylaklik gibi dijital davranig bi¢imlerinin cinsiyete gore farkliliklar gésterebildigi yoniinde
cesitli bulgulara da rastlanmaktadir. Ornegin Yin vd. (2025) kadin iiniversite dgrencilerinin CITO diizeylerinin
erkeklerden anlamli derecede yiiksek oldugunu ortaya koymustur. Sosyotelizm ozelinde ise literatiirde
birbiriyle ortlismeyen sonuglara rastlanmaktadir. Bazi ¢aligmalar kadin bireylerin sosyotelizm davraniglarini
daha sik sergiledigini 6ne siirerken (Karadag vd., 2015; Chotpitayasunondh ve Douglas, 2016), diger
aragtirmalar anlaml bir cinsiyet farki olmadigin1 gostermektedir (Al-Saggaf ve MacCulloch, 2019; Duradoni
vd., 2023). Siberaylaklik acisindan bakildiginda ise ¢aligmalar erkek bireylerin bu tiir davraniglara daha
egilimli oldugunu gostermistir (Toker ve Baturay, 2021; Giillii ve Serin, 2020). Ancak alanyazindaki bu
bulgular genellikle 6grenci ya da geng yetiskin drneklemleri {izerinden elde edilmistir. Ogretmenler 6zelinde
cinsiyet acgisindan anlamli bir farkin bulunmamasi, is ortaminin getirdigi sorumluluk ve mesleki hayatin
gerektirdigi 0z diizenleme ve zaman yoOnetimi becerilerine baglanabilir. Dolayisiyla bu durum bireysel
farkliliklarin davraniglar tizerindeki etkisini sinirlandirmis olabilir.

Ikinci arastirma sorusuna dair bulgular incelendiginde ise 6gretmenlerin CITO, sosyotelizm ve siberaylaklik
diizeyleri arasinda anlamli korelasyonlar oldugu gorilmiistiir. Cevrim i¢i tetikte olma ile sosyotelizm, ¢evrim
ici tetikte olma ile siberaylaklik ve sosyotelizm ile siberaylaklik arasinda anlamli ve pozitif yonde giiclii
iliskiler oldugu gériilmiistiir. Bu bulgulara gére CITO’nun bireylerde hem sosyal hem de gorev temelli
davraniglart etkiledigi, ancak bu etkinin sosyal alanda (sosyotelizm) daha dogrudan, goérev baglaminda
(siberaylaklik) ise daha dolayl bigimde ortaya ciktigi goriilmektedir. Bu baglamda sosyotelizm, CITO nun
disa yanstyan sosyal bir sonucu olarak degerlendirilebilirken; siberaylaklik daha ¢ok bireyin 6z diizenleme
siireglerine bagli ve duruma gore degisen bir egilim olarak one ¢ikabilmektedir.

Ogretmen &rnekleminde CITO ile sosyotelizm arasindaki gii¢lii ve pozitif iliski, ¢evrim i¢i uyaranlara
yoneltilen siirekli bir biligsel hazir olus durumunun yiiz yiize etkilesimlerde dikkat kaymasina yol acabildigini
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diisiindiirmektedir. Bu nedenle sosyal baglamlarda dikkat boliinmesine ve ¢evrimdisi etkilesimin geri plana
itilmesine elverisli bir zemin olusturmaktadir. Mevcut bulgu, alanyazinda cevrim igi tetikte olmanin
sosyotelizm davranigiyla anlamli ve pozitif iligskili oldugunu gosteren caligsmalarla Ortiismektedir
(Chotpitayasunondh ve Douglas, 2016; Duradoni vd., 2023; Maftei ve Mairean, 2024; Schneider ve Hitzfeld,
2021). Ozellikle Maftei ve Miirean (2024), yalmzlik ve ahlaki ¢oziilme gibi sosyal-psikolojik siireglerin de bu
iliskide rol oynayabilecegini ortaya koymustur. Bu cercevede, mevcut calismada CITO ile sosyotelizm
arasindaki korelasyonun diger korelasyonlardan daha giiglii olmasi, 6gretmenlerde dijital dikkat yoneliminin
sosyal etkilesim alanina daha ¢ok yansidigini gostermektedir. Bu durum, ¢evrim i¢i uyaranlara yanit verme
egiliminin meslekle iliskili dijital sapmalardan c¢ok kisilerarasi etkilesimden uzaklasmayla daha yakindan
iliskili olabilecegini isaret etmektedir. Ozellikle 6gretmenlik gibi yiiz yiize iletisim, anlik geri bildirim ve
iligskisel duyarlilik gerektiren bir meslekte bu bulgu daha da 6nem kazanmaktadir. Ciinkii sosyotelizm davranisi
iletisim kalitesi, empatik alg1, kisileraras1 yakinlik ve iliski doyumu iizerinde olumsuz sonuglar
dogurabilmektedir (Garrido vd., 2021). Dolayisiyla CITO’nun dgretmenlerde yalnizca bireysel bir dikkat
egilimi degil, aym zamanda simif i¢i ve mesleki iletisimi zayiflatabilecek sosyal bir risk alam1 oldugu
sOylenebilir.

CITO ile sosyotelizm arasinda saptanan giiclii ve pozitif iliski (p = .645, p < .001), iki yap1 arasindaki teorik
yakinligin yani sira ayirt edici gegerlikleri agisindan da degerlendirilmelidir. Bununla birlikte CITO ve
sosyotelizm, birbiriyle iliskili olmakla beraber kavramsal olarak farkli 6zellikleri temsil etmektedir. CITO,
bireyin ¢evrim igi icerik ve iletisime yonelik siirekli biligsel yonelimini, dijital uyaranlari izleme egilimini ve
bu uyaranlara yanit vermeye hazir olusunu ifade ederken; sosyotelizm, yiiz yiize etkilesim sirasinda dikkatin
karsidaki kisi yerine telefona yonelmesi bi¢iminde ortaya ¢ikan sosyal ve davranigsal bir olgudur. Bu bakimdan
CITO bilissel-dikkatsel bir yatkinligi, sosyotelizm ise bu yatkinligm sosyal baglamda ortaya cikabilecek
davranigsal yansimalarindan birini temsil etmektedir. CITO’nun yiiksek olmasi her durumda sosyotelizm
davranisinin ortaya ¢ikacagi anlamina gelmedigi gibi, sosyotelizm de yalnizca c¢evrim igi tetikte olma
egiliminden kaynaklanmayabilir. Telefon kullanim aligkanliklari, 6z denetim giicliikleri, sosyal normlar ve
baglamsal etmenler de sosyotelizm davraniginda rol oynayabilir. Bu nedenle p = .645 diizeyindeki iligki,
yapilar arasinda 6nemli bir Ortiismeye isaret etmekle birlikte bunlarin 6zdes oldugunu gdstermemektedir.
Gelecek arastirmalarda dogrulayici faktdr analizi ve HTMT gibi 6lgiitlerin kullanilmasi, CITO ile
sosyotelizmin ne dl¢iide ayristiginin daha dogrudan incelenmesine katki saglayabilir.

CITO ile siberaylaklik arasindaki pozitif iliski, bireyin ¢evrim ici uyaranlara yonelik siirekli zihinsel
yoneliminin bazi durumlarda goérev dis1 dijital davraniglara zemin hazirlayabilecegini gostermektedir. Bu tiir
bir dikkat yonelimi, 6zellikle dijital cihazlarin siirekli erisilebilir oldugu ortamlarda bireyin gorevle ilgili
faaliyetlerden bir siireligine uzaklagmasina ve g¢evrim i¢i iceriklere yonelmesine neden olabilir. Nitekim
siberaylaklik literatiiriinde de gevrim i¢i ortamlara yonelik yogun ilgi, aligkanlik temelli teknoloji kullanimi1 ve
dijital dikkat yonelimi gibi faktorlerin gorev dist internet kullanimiyla iliskili olduguna deginilmektedir (Lim,
2002; Toker ve Baturay, 2021). Bununla birlikte mevcut ¢alismada CITO ile siberaylaklik arasindaki iliskinin,
CITO ile sosyotelizm arasindaki iliskiye kiyasla daha zayif olmas1 dikkat ¢ekicidir. Is ortamlarinda teknoloji
kullanimi tizerine yapilan calismalar, siberaylakligin yalmizca bireysel dikkat egilimlerinden degil aym
zamanda igyiikii, drgiitsel normlar, gorev baskisi ve 6z diizenleme kapasitesi gibi faktorlerden de etkilendigini
ortaya koymaktadir (Blanchard ve Henle, 2008; Lim ve Chen, 2012; Zhang vd., 2022). Bu durum, CITO nun
profesyonel davraniglara dogrudan degil, daha ¢ok baglamsal ve 6z diizenleyici siirecler araciligiyla yansima
ihtimalini diisiindiirmektedir. Bu baglamda 6gretmenlerin ¢evrim i¢i uyaranlara karsi biligsel olarak duyarl
olmalar1 her zaman dogrudan siberaylaklik davranisina doniismeyebilir. Cilinkii 6gretmenlik mesleginin dogasi
geregi smif yonetimi, 6grenci etkilesimi ve Ogretim sorumlulugu gibi mesleki beklentiler bireylerin
dikkatlerini yeniden goreve yonlendirmelerini gerektirebilir. Dolayisiyla mevcut bulgu, cevrim igi tetikte
olmanin Ogretmenlerin profesyonel davramislar1 iizerinde etkili olabildigini, ancak bu etkinin sosyal
davranislara kiyasla daha dolayli ve baglama duyarli bir bicimde ortaya ¢iktigimi diistindiirmektedir.

Son olarak sosyotelizm ile siberaylaklik arasindaki pozitif iligki, bu iki davranigin dijital ortamlara yonelik
ortak dikkat egilimleri ve 6zdenetim siiregleri iizerinden birlikte ortaya gikabilecegini diislindiirmektedir.
Nitekim 6nceki ¢aligmalar, sosyotelizmin yalmzlik, sosyal kaygi ve sosyal baglarin zayiflamasiyla iligkili
oldugunu ortaya koyarken (Solecki, 2022; Ansari vd., 2024), siberaylakligin ise ¢cogunlukla 6zdenetim, gorev
yOnetimi ve Orgiitsel normlarla iligkili bir davranig olarak ele alindigini gostermektedir (Blanchard ve Henle,
2008; Lim ve Chen, 2012). Aragtirmalar, sosyotelizm davranisinin FoOMO, diisiik 6zdenetim ve problemli akilli
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telefon kullanimiyla iliskili oldugunu (Ansari vd., 2024; Chi vd., 2022), siberaylakligin ise 6zdenetim zayiflig1,
is stresi, sikilma ve gorevden zihinsel kopus gibi degiskenlerle baglantili oldugunu gostermektedir (Pindek
vd., 2018). Dolayisiyla sosyotelizm ile siberaylaklik arasindaki pozitif iligski, bu davranislarin ortak dijital
dikkat egilimlerinden beslenebildigini gosterse dev sosyal etkilesim normlar1 ve mesleki baglamin bu
davraniglarin ortaya cikis bicimini farklilastirabilecegini diistindiirmektedir. Bu bulgu, 6gretmenlerin dijital
davraniglariin yalnizca bireysel teknoloji kullanim aligkanliklariyla degil, ayn1 zamanda sosyal etkilesim
dinamikleri ve mesleki 6z diizenleme siire¢leriyle birlikte degerlendirilmesi gerektigine isaret etmektedir.

Bulgular dogrultusunda dgretmenlerin CITO diizeylerini yonetebilmelerine yonelik bireysel ve kurumsal
stratejilere  yer verilmesi &nerilebilir. Oncelikle &gretmenlerin ders siirecinde dijital dikkatlerini
koruyabilmeleri i¢in bildirim yOnetimi, planl cihaz kontrolii ve ders sirasinda pedagojik amag dis1 dijital
uyaranlarin sinirlandirilmasi gibi 6z diizenleme temelli uygulamalar konusunda bilinglendirici egitimler tesvik
edilebilir. Boylece 6gretmenlerin ¢cevrim i¢i uyaranlara tepki verme egilimleri azaltilarak, sinif i¢i etkilesimlere
ve Ogretim siirecine daha siirdiiriilebilir bi¢imde odaklanmalar1 desteklenebilir. Kurumsal diizeyde ise
Ogretmenlerin siirekli ¢evrim igi erigilebilir olmasii bekleyen iletisim kiiltiiriinii gézden gegirmesi 6nem
tasimaktadir. Ozellikle ders saatleri i¢inde zorunlu olmayan dijital mesajlasmanin simirlandirilmasi, siif ici
pedagojik olmayan cihaz kullanimina iliskin agik kurallarin belirlenmesi ve 6gretmenlerin dikkat yonetimini
destekleyen okul politikalarimin gelistirilmesi Onerilebilir. Ek olarak, okul iklimini gili¢lendiren, is yiikiinii
dengeleyen ve mesleki titkenmisligi azaltan etkinlik ve destek mekanizmalar1 da siberaylaklik riskini dolayli
bicimde azaltabilir. Bu tiir 6nlemler, 6gretmenlerin dijital dikkat yiikiinii azaltarak hem sosyal etkilesim
kalitesini hem de mesleki islevselligi korumaya katki saglayabilir.

Sonraki aragtirmalarda, bu iligkilerin altinda yatan mekanizmalari daha acgik bicimde test edebilmek icgin
boylamsal temelli arastirmalar yapilabilir. Ozellikle FoOMO, 6zdenetim, yalnizlik, is stresi, is yiikii, orgiitsel
normlar ve dijital bagimlilik egilimleri gibi degiskenlerin aracilik ya da diizenleyicilik rolleri yapisal esitlik
modellemesi ve ¢ok diizeyli analizlerle sinanabilir. Ayrica daha genis drneklemdeki farkli okul tiirlerinin
arastirmaya dahil edilmesi, cinsiyet, kidem, brang ve kurumsal baglamin etkilerini daha giivenilir bigimde
incelemeye katki saglayacaktir. Ayrica 6z-bildirim verilerine ek olarak gozlem, 6grenci degerlendirmeleri,
yonetici goriisleri ve miimkiinse dijital davranig kayitlart gibi ¢oklu veri kaynaklarinin kullanilmasi, ortak
yontem yanliligini azaltacaktir. Son olarak, gelecekteki arastirmalarda 6gretmenlerin dijital davranislarinin
sinif yonetimi, 6gretim etkililigi, 6grenci motivasyonu ve akademik katilim {izerindeki etkilerini dogrudan
Olcen modeller gelistirilmesi, alan yazina hem kuramsal hem de uygulamali agidan daha gii¢lii katkilar
sunacaktir.

Yazar Notu: Bu ¢alisma i¢in herhangi bir fon alinmamustir.
Yazar Katkilar: Birinci yazar %50, Ikinci yazar %40, Uciincii yazar %10 oraninda katkida bulunmustur.

Etik Kurul Bilgisi: Arastirma, etik kurallara uygun bigimde yiiriitiilmiis olup, Firat Universitesi Etik Kurulu’nun
09.01.2023 tarihli ve 13584 say1li karar1 ile onaylanmustir.

Cikar Catismasi: Yazarlar herhangi bir ¢ikar ¢atigmasi bulunmadigini beyan etmektedir.
Veri Erisilebilirligi: Ham veriler, makul bir talep {izerine erigime sunulabilir.
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Introduction

The growing portability and shrinking size of technological devices have transformed many aspects of
everyday life. This change enables individuals to remain continuously connected, reshaping patterns of social
interaction, perceptions of responsibility, and attentional processes. With the widespread adoption of
smartphones, people increasingly feel a need to remain connected to the online environment even when they
are offline (Johannes et al., 2020). Such constant connectivity can draw attention toward digital devices and
lead individuals to overlook their physical and social responsibilities (Chotpitayasunondh & Douglas, 2016).
Furthermore, the use of technology as a means to cope with loneliness and stress may weaken social bonds,
reduce the quality of face-to-face communication, and foster a growing dependence on digital devices
(Chatterjee, 2020; Ergiin et al., 2020).

Digital devices have become a major factor affecting both social interactions and mental processes, particularly
among younger generations. As information and communication technologies become deeply integrated into
everyday life, continuous online stimuli are reported to create a persistent state of mental readiness (Chen,
2025). The instant access and constant opportunities for social engagement provided by mobile devices further
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reinforce these patterns of behavior (Oulasvirta et al., 2012). Consequently, users increasingly perceive the
online environment not only as a functional tool but as a space that remains continuously present in their
awareness (Johannes et al., 2020). In this context, the concept of online vigilance was developed to describe
how persistent online cues become embedded in individuals’ thoughts and emotions (Reinecke et al., 2018).
Online vigilance is therefore an essential construct for understanding the psychological outcomes of
technology use, and its effects on academic performance (Kidiman & Durak, 2023; Le Roux & Parry, 2022),
emotional well-being (Johannes et al., 2020; Petkovski et al., 2025), and social relationships (Reinecke et al.,
2018) have been examined in various studies. Continuous cognitive engagement with online environments
may reinforce habitual patterns of technology use (Le Roux & Parry, 2022). Individuals who remain
persistently connected and frequently monitor online activities are more likely to overlook others during face-
to-face interactions (Lv & Wang, 2023), suggesting a significant relationship between online vigilance and the
behavior known as phubbing.

Phubbing is defined as the act of ignoring people during face-to-face interactions by using a smartphone
(Coehoorn, 2014). As smartphones and the internet have become embedded in everyday communication,
phubbing has emerged as a behavior that negatively affects both social and professional relationships. Research
shows that phubbing can reduce relationship satisfaction, weaken communication quality, and increase
negative emotions such as loneliness and depression (Aagaard, 2020; Roberts & David, 2016). These effects
are particularly pronounced in close relationships—such as romantic partnerships, family interactions, and
workplace connections—where phubbing may trigger feelings of social exclusion and lead to significant
relational difficulties. In work and educational settings, phubbing can also redirect attention toward digital
devices, drawing individuals away from their primary tasks (Chen, 2025). This shift in attention increases the
likelihood of non-task behaviors and contributes to productivity loss. Therefore, phubbing represents a
challenge not only for interpersonal relationships but also for professional and academic contexts, where it
may foster cyberloafing tendencies.

Cyberloafing is the use of the internet for personal, non-work purposes during work hours (Lim, 2002).
Although initially examined in organizational settings, it has become a growing concern among teachers and
students as technology and smartphones have become integral to educational environments (Akbulut et al.,
2016). Accordingly, similar behaviors displayed by teachers or students during class time are also considered
forms of cyberloafing (Kalayci, 2010). In educational settings, cyberloafing can lead to distraction, reduced
motivation, and lower academic performance among students (Hayit & Dénmez, 2016; Wu et al., 2018).
Teachers’ engagement in cyberloafing poses further risks, including diminished instructional quality,
decreased student motivation, increased discipline problems, and weakened teacher—student relationships
(Durak & Saritepeci, 2019; Skaalvik & Skaalvik, 2017). In this respect, identifying teachers’ tendencies toward
these behaviors may provide findings that contribute to the development of more effective strategies in
educational settings.

Online vigilance, phubbing, and cyberloafing represent not only patterns of technology use but also behavioral
problems associated with individual, social, and professional ethics. Online vigilance may be understood as an
individual-level issue related to attention control and self-regulation, reflecting a persistent readiness for online
engagement (Reinecke et al., 2018). Phubbing, by contrast, emerges in face-to-face interaction contexts and
represents a social behavior problem that undermines norms of reciprocity and interpersonal responsibility.
Cyberloafing, occurring within educational and workplace settings, constitutes a professional concern directly
linked to task responsibility, role expectations, and professional ethics. Measuring these constructs provides
important insights into how teachers’ digital behaviors shape individual attention processes, social interaction
patterns, and professional performance in the digital age. In particular, examining online vigilance as an
individual antecedent may help clarify how it influences teachers’ social behaviours through phubbing and
their professional functioning through cyberloafing. This may provide important insights into the extent to
which problematic internet use at the individual level affects individuals’ roles in social and professional
contexts.

Theoretical Framework
Online Vigilance

The rapid expansion of mobile internet technologies, particularly smartphones, has brought substantial changes
to daily life. As internet access becomes constant and ubiquitous, individuals’ communication practices,
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information-seeking behaviors, and social interactions have shifted, making online connectivity an integral
part of everyday experience. This shift has also fostered a persistent attentiveness to online content and
communication. Reinecke et al. (2018) conceptualize this phenomenon as online vigilance, which they
describe through three core tendencies: a cognitive orientation toward the continuous availability of online
environments, sustained attention to online cues and their integration into thought and emotion, and a tendency
to prioritize online communication over offline activities.

Within this framework, online vigilance is represented by three dimensions: salience, reactivity, and
monitoring (Reinecke et al., 2018). Salience refers to the frequency and intensity with which individuals think
about online environments. When salience is high, people continue to mentally follow online events even when
they are not actively using their devices. Content shared on social media or ongoing online discussions may
draw attention away from the present moment and toward the online world. Reactivity, the second dimension,
reflects the tendency to respond quickly and automatically to notifications and messages. This urge to reply
immediately can interrupt other important activities, illustrating how digital cues increasingly shape behavioral
responses. Focusing on a message notification during a meeting illustrates the reactivity dimension, as it
reflects an automatic shift of attention triggered by digital cues. The third dimension, monitoring, concerns
how frequently and intensively individuals check online environments. Regularly reviewing social media
feeds, email, or other digital platforms represents a typical form of monitoring and reflects a broader desire to
remain continuously connected and up to date with online information.

The effects of online vigilance on individuals’ lives are multifaceted. On the positive side, it may enhance
perceptions of social support and increase awareness of digital opportunities (Domahidi, 2018). However,
online vigilance can also disrupt concentration by diverting attention away from immediate tasks or
responsibilities (Klimmt et al., 2017). Such attentional fragmentation has been linked to declines in academic
performance, reduced workplace productivity, and strain on social relationships (Le Roux et al., 2021; Maftei
& Mairean, 2024; Reinecke et al., 2018; Zhang et al., 2020). The ongoing demands of online life may further
elevate stress and anxiety levels (Halfmann & Rieger, 2019), particularly when individuals feel compelled to
respond to notifications without delay—an expectation that can undermine psychological well-being (Johannes
et al., 2020). Online vigilance also has implications for sleep. Late-night mobile device use can reduce sleep
quality, negatively affecting both physical and cognitive functioning (Demirci et al., 2015). Additionally,
spending less time in offline interactions and distancing from face-to-face relationships may contribute to
social isolation and feelings of loneliness (Maftei & Mairean, 2024). In this respect, online vigilance shares
underlying mechanisms with other problematic mobile phone behaviors, including phubbing.

Phubbing

Phubbing refers to the act of diverting attention to one’s smartphone during face-to-face interactions, thereby
ignoring the conversational partner (Karadag et al., 2015). The term combines phone and snubbing, capturing
the behavioral tendency to prioritize digital engagement over in-person communication. Factors such as mobile
device dependence, social media use, and general internet overuse contribute to habitual phone-checking and
increase the likelihood of phubbing (Duradoni et al., 2023). Personal dispositions, including boredom and
loneliness, may further draw individuals toward digital environments, reinforcing this behavior (Thomée et
al., 2011; Yi & Choi, 2012). The increasingly common fear of missing out (FOMO) also heightens the
perceived need to stay connected, often interrupting offline interactions (Franchina et al., 2018; Tandon et al.,
2022). Collectively, these factors indicate that phubbing can weaken communication quality and strain social
relationships.

The social consequences of phubbing extend across various relational contexts. It can undermine
communication among partners, family members, and friends, ultimately diminishing the quality of
interpersonal relationships (Al-Saggaf & MacCulloch, 2019; Tufan et al., 2025). Studies show that phubbing
fosters feelings of distrust and emotional distancing between individuals (Al-Saggaf, 2022; Yasin et al., 2020).
Partner phubbing, in particular, has been linked to reduced communication quality and lower relationship
satisfaction in romantic relationships (Al-Saggaf & O’Donnell, 2019). Similar patterns are observed within
families, where phubbing limits opportunities for shared time and empathy. These disruptions may contribute
to declines in social skills and weaken the overall quality of face-to-face communication (Solecki, 2022).
Beyond its relational effects, phubbing also has important psychological implications. It is associated with
loneliness, low self-esteem, depression, and anxiety, suggesting a broader impact on mental well-being
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(Duradoni et al., 2023). Addressing the growing prevalence of phubbing therefore requires strengthening
individual awareness, regulating digital habits, and emphasizing the importance of sustained attention in face-
to-face interactions.

The effects of phubbing are also evident in educational and workplace settings. In professional environments,
phubbing can reduce employees’ attention to task-related activities and undermine their motivation, leading to
disruptions in teamwork and declines in job performance (Tandon, 2022). It may also cause employees to feel
disregarded by colleagues or supervisors, which can weaken organizational commitment and overall
productivity (Al-Saggaf, 2022). Such disruptions have broader implications for team functioning and
organizational success. Moreover, the presence of phubbing-related behaviors in the workplace strengthens its
conceptual connection to cyberloafing, as both involve shifts in attention away from primary responsibilities
toward digital engagement.

Cyberloafing

The widespread use of the internet and smartphones has not only facilitated everyday life but has also
introduced new challenges in work and educational settings. One such challenge is cyberloafing, a behavior
increasingly observed among employees. Cyberloafing refers to the use of internet-enabled devices for
personal, non-work purposes during work hours (Lim, 2002). It may take various forms—including social
media use, watching videos, gaming, or online shopping—and can directly impair individuals’ ability to
maintain focus (Hardiani et al., 2018; Vitak et al., 2011). The blurring of boundaries between work and
personal life further contributes to this behavior, as employees continue using digital devices for personal
activities even outside formal working hours (Akbulut et al., 2017). As a result, cyberloafing has become a
prevalent issue in workplaces and educational environments, leading to time loss, disruptions in task
completion, and reduced overall productivity.

Cyberloafing can produce a range of negative outcomes for individuals’ performance in both work and
educational settings (Kulesza et al., 2011; Ugrin et al., 2018). Spending substantial portions of work or study
time on non-task activities—such as browsing the internet or engaging with social media—may lead to reduced
productivity and financial losses (Lim, 2002; Liberman et al., 2011; Jia et al., 2013). Inadequate supervisory
practices and increasing levels of technological dependency further contribute to the prevalence of this
behavior (Akgiin, 2019). Individual factors also play a central role: deficits in self-regulation, particularly low
self-control and a tendency to procrastinate, make it more difficult for individuals to maintain focus on their
tasks and increase the likelihood of engaging in cyberloafing (Gokgearslan et al., 2016). In contrast, individuals
with stronger self-regulation skills are better able to resist these momentarily rewarding behaviors (Wagner et
al., 2012). Those with weaker self-regulation often struggle with sustaining attention, avoiding distractions,
and maintaining task engagement (Van Eerde, 2000; Wilkowski & Robinson, 2008; Restubog et al., 2011). As
a result, low self-regulation is linked to greater involvement in cyberloafing and may negatively affect both
academic and workplace outcomes (Askew et al., 2014; Kim et al., 2016). At the same time, cyberloafing can
have certain short-term benefits, such as reducing stress, supporting creative thinking, and enhancing overall
job satisfaction (Blanchard & Henle, 2008).

Cyberloafing has become a noteworthy concern in educational settings, affecting both students and teachers.
The inappropriate use of internet-enabled devices during class can disrupt the instructional process, weaken
teachers’ professional performance, and hinder effective teacher—student interaction. Understanding the
antecedents and consequences of teachers’ cyberloafing is therefore essential for managing this issue within
schools. Factors such as job stress, technology dependence, and limited opportunities for professional
development have been identified as key contributors to teachers’ engagement in cyberloafing. Research
consistently shows that teachers are particularly vulnerable to work-related stress compared with other
professional groups, and such stress can lead to symptoms of burnout (Carson et al., 2010; Kinman et al.,
2011). Cyberloafing has been linked to long-term declines in performance, increased feelings of exhaustion,
and reductions in instructional quality (Durak & Saritepeci, 2019). Moreover, using cyberloafing as a coping
strategy for stress may further reinforce this behavior and increase its prevalence. Addressing these concerns
requires teachers to reflect on their digital device use and to recognize the potential impact of such behaviors
on educational processes. Ultimately, efforts at both individual and institutional levels are necessary to curb
cyberloafing, enhance productivity in instructional environments, and support the overall quality of teaching
and learning.
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An examination of the existing literature reveals that, to date, no study has addressed online vigilance,
phubbing, and cyberloafing simultaneously within a single analytical framework. However, several studies
have explored pairwise relationships among these constructs, offering insight into how they may interact.
Research focusing on links between phubbing and cyberloafing, or between phubbing and online vigilance,
suggests that these behaviors can have significant implications at both individual and institutional levels.

Dmitriev et al. (2022) investigated the prevalence of phubbing and cyberloafing in academic and industrial
contexts, as well as the management strategies used to address them. Drawing on data from 475 participants,
the study found that both behaviors were common across settings and contributed to decreased productivity.
The authors emphasized that targeted policies designed to reduce these behaviors could enhance performance
in educational and workplace environments.

In another study, Hanoum et al. (2023) examined internal and external factors influencing phubbing among
adolescents. Conducted with 98 high school students, the study showed that internal factors such as loneliness
and self-perception were stronger predictors of phubbing than external factors such as fear of missing out
(FOMO) and academic cyberloafing. Their findings further indicated that cyberloafing and FOMO together
accounted for 30.1% of the variance in phubbing. While cyberloafing significantly predicted phubbing when
tested alongside FOMO, it did not emerge as a significant predictor on its own (p = 0.145, p > .05). These
results highlight the importance of interventions aimed at improving psychological well-being when seeking
to reduce phubbing among adolescents.

Duradoni et al. (2023) examined the relationship between phubbing and several psychological factors,
including intrinsic motivation, boredom, and online vigilance. In a sample of 551 participants composed
largely of students and employees, both intrinsic motivation and online vigilance emerged as significant
predictors of phubbing. Together, these variables explained 72% of the variance in phubbing, suggesting that
the behavior is shaped not only by dependency-related mechanisms but also by individuals’ motivational and
cognitive states.

Similarly, Maftei and Mairean (2024) explored the mediating role of loneliness and the moderating role of
moral disengagement in the relationship between online vigilance and phubbing. Using data from 607 young
adults in Romania, their study identified a strong and positive association between online vigilance and
phubbing, accounting for 72% of shared variance. The authors argue that interventions targeting reductions in
loneliness and enhancements in moral awareness may help mitigate phubbing behaviors.

Existing research indicates that online vigilance, phubbing, and cyberloafing are widespread in educational
and professional contexts and raise concerns related to attention management, interpersonal interaction, and
professional responsibility. However, these behaviors have often been examined as separate phenomena,
limiting understanding of whether they reflect shared self-regulatory difficulties or mutually reinforcing
processes. From a conceptual standpoint, online vigilance represents an individual-level tendency
characterized by persistent cognitive readiness for online engagement, which may foster habitual checking and
strain attentional control. In contrast, phubbing reflects a social disruption in face-to-face interaction, whereas
cyberloafing represents a professional concern related to task responsibility and compliance with work-related
norms. When persistent online vigilance is difficult to regulate, it may be associated with phubbing in
interpersonal contexts and with cyberloafing in task-focused settings where attention and role norms are
salient. Examining these constructs together is therefore important, as they capture interconnected domains of
digital conduct and may help clarify how individual online readiness relates to teachers’ social interactions
and professional practices.

Empirically, the literature remains fragmented and is dominated by student or young adult samples. In
particular, the relationship between online vigilance and cyberloafing is underexamined, and the joint interplay
among online vigilance, phubbing, and cyberloafing has not been systematically tested within a teacher
population. Teachers constitute a theoretically meaningful group for addressing this gap because their work
requires sustained attention and involves explicit social and professional norms, while digital connectivity is
increasingly embedded in everyday instructional routines. Accordingly, investigating these associations in
teachers can provide a more comprehensive account of whether persistent online readiness is linked to
interpersonal disengagement and task-related digital deviations in educational settings.

Accordingly, the purpose of this study is to examine the relationships among teachers’ online vigilance,
phubbing, and cyberloafing behaviors and to determine whether these behaviors vary according to
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demographic characteristics. The findings are expected to inform individual- and institutional-level strategies
aimed at improving attention management, ethical technology use, and task-focused behavior in educational
settings. In this context, the present study addresses the following research questions:

1. Do teachers’ online vigilance, phubbing, and cyberloafing behaviors differ significantly by gender and
teaching experience?

2. Is there a significant relationship among teachers’ online vigilance, phubbing, and cyberloafing
behaviors?

Methods
Research Design

The present study aims to examine the relationship between teachers’ online vigilance, phubbing, and
cyberloafing behaviors, and to determine whether these behaviors differ across demographic variables such as
gender and professional experience. To address these aims, a correlational survey design was employed.
Within this framework, the study seeks to explore how these behaviors are interconnected and to consider their
potential implications for teachers’ performance in educational settings. The data collection procedures of this
study were reviewed and approved by the Firat University Ethics Committee (Approval Date: January 9, 2023;
Approval No: 13584)

Study Group

The target population of the study consisted of teachers employed in educational institutions affiliated with the
Ministry of National Education, whereas the accessible population comprised teachers working in educational
institutions in Elazig during the 2023-2024 academic year. The study group consisted of teachers from
different subject areas who were selected on the basis of accessibility and voluntary participation. Accordingly,
convenience sampling, one of the non-probability sampling methods, was employed in the study. Convenience
sampling involves the inclusion of individuals who are accessible to the researcher and willing to participate
in the study (Andrade, 2021). The demographic characteristics of the participating teachers are presented in
Table 1.

Table 1
Demographic Characteristics of the Participants

Variable N %

Gender
Female 162 63
Male 95 37

Teaching experience
11 years and above 85 33
6-10 years 72 28
1-5 years 100 39

Teaching Field
Physical Education 17 6.6
Information Technologies 22 8.6
Religious Culture and Ethics 22 8.6
Science 19 7.4
English 17 6.6
Mathematics 21 8.2
Music 15 5.8
Preschool Education 17 6.6
Special Education 17 6.6
Guidance and Counseling 18 7.0
Visual Arts 18 7.0
Primary School Teaching 19 7.4
Social Studies 18 7.0
Turkish 17 6.6

An a priori power analysis was conducted using G*Power 3.1 to determine the minimum sample size required
for the study (Faul et al., 2009). Based on Cohen’s (1988) criteria for Pearson correlation analysis, a medium
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effect size (r=.30), a significance level of .05, and a statistical power of .80 were specified. The power analysis
indicated that a minimum of 84 participants would be sufficient. To minimize potential data loss, ensure more
reliable examination of the relationships among the variables, and enhance the representativeness of the
sample, the researchers aimed to recruit a larger number of participants than the minimum required sample
size.

Accordingly, a total of 272 teachers were reached. However, following an examination of the dataset, 15
participants were identified as having provided careless or inconsistent responses to the scale items, and their
data were excluded from the analyses. Consequently, the analyses were conducted using valid data obtained
from 257 teachers.

Data Collection Process

Prior to data collection, official permissions were obtained. The data were then gathered via Google Forms
from volunteer teachers working in different subject areas in educational institutions affiliated with the
Ministry of National Education in Elazig.

The findings of this study should be interpreted in light of several limitations. First, because the study employed
a correlational research design, causal relationships among the variables cannot be established. Furthermore,
the data did not fully satisfy the assumptions required for structural equation modeling, which limited the
examination of direct and indirect pathways, mediation effects, and more detailed structural comparisons
among the variables. In addition, because the sample consisted solely of middle and high school teachers
working in a single province, the generalizability of the findings to different cities, school types, and cultural
contexts is limited. The use of self-report scales and online questionnaires for data collection also introduces
potential risks, such as social desirability bias and measurement errors resulting from inattentive responding.
Moreover, variables that could potentially explain the observed relationships, such as age, workload, school
climate, burnout, self-regulation, FOMO, and loneliness, were not directly examined in the present study.
Therefore, the findings can only be interpreted indirectly.

Data Collection Tools
Online Vigilance Scale

The Online Vigilance Scale was developed by Reinecke et al. (2018) and adapted into Turkish by Karakoyun
(2021). The scale consists of 12 items rated on a five-point Likert scale and includes three subdimensions:
reactivity, salience, and monitoring. The overall reliability coefficient of the scale was reported as .90.
Reliability analyses for the subdimensions yielded coefficients of .83 for reactivity and .91 for both salience
and monitoring. In the present study, the internal consistency of the total scale was reported as .94.

Generic Phubbing Scale

The Generic Phubbing Scale was developed by Chotpitayasunondh and Douglas (2018) and adapted into
Turkish by Yam and Kumcagiz (2020). The scale includes 15 items rated on a seven-point Likert scale and
comprises four subdimensions: nomophobia, interpersonal conflict, self-isolation, and problem
acknowledgment. The overall internal consistency coefficient was reported as .89. Subscale reliability values
were .87 for nomophobia, .81 for interpersonal conflict, .86 for self-isolation, and .66 for problem
acknowledgment. In the present study, the internal consistency of the total scale was reported as .95.

Smartphone Cyberloafing in Class Scale

The scale was developed by Blau et al. (2006) and adapted into Turkish by Polat (2018). The scale consists of
16 items rated on a six-point Likert scale and includes three subdimensions: browsing, interaction, and
entertainment. The overall reliability coefficient of the scale was reported as .88, with subscale reliability
values of .86 for browsing, .81 for interaction, and .68 for entertainment. In the present study, the internal
consistency of the total scale was reported as .95.

Data Analysis

Data were collected through an online survey form. The form included items related to demographic
characteristics as well as the items of the three measurement scales used in the study. At the beginning of the
survey, participants were informed about the purpose of the study, the voluntary nature of participation, and
the confidentiality of personal information, which would be used solely for scientific research purposes. Prior
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to the main data collection, a pilot study was conducted to assess the clarity and accuracy of the form, and
necessary revisions were made before finalizing the instrument. The data were analyzed using SPSS (Version
25). Because the assumption of normality was not met, non-parametric procedures were applied. Analyses
involving demographic variables were tested using the Mann—Whitney U test and the Kruskal-Wallis test.
Associations among the study variables were examined using Spearman’s rank-order correlation (p).
Correlation magnitudes were interpreted using the effect-size guidelines proposed for individual differences
research by Gignac and Szodorai (2016): 0.10 (small), 0.20 (medium), and 0.30 (large).

Ethics Statement

This study was conducted in accordance with the ethics committee approval granted under Decision No. 13584,
dated January 9, 2023, of the Firat University Committee on Scientific Research and Publication Ethics for the
Social and Humanities Sciences.

Results

Research Question 1: Do teachers’ online vigilance, phubbing, and cyberloafing behaviors differ significantly
by gender and teaching experience?

For the first research question, differences in teachers’ online vigilance, phubbing, and cyberloafing behaviors
were examined according to gender and teaching experience. Gender was examined as the first demographic
variable. Mann—Whitney U tests were conducted to compare scale scores between female and male teachers.
The results are presented in Table 2.

Table 2
Mann-Whitney U Test Results by Gender
Variable Group N Mean SD SE U p
Online Vigilance Female 162 29.284 9.853 0.774 7187.5 0.378
Male 95 30.842 10.934 1.122
Phubbing Female 162 36.938 17.225 1.353 7016.0 0.238
Male 95 41.474 21.770 2.234
Cyberloafing Female 162 25.031 11.603 0.912 7317.5 0.510
Male 95 27.284 14.865 1.525

As shown in Table 2, no statistically significant differences were found in teachers’ online vigilance, phubbing,
or cyberloafing scores by gender (p > .05). Although male teachers had higher mean scores across all three
variables, these differences did not reach statistical significance. Therefore, gender does not appear to be a
determining factor in teachers’ online vigilance, phubbing, or cyberloafing behaviors. Teaching experience
was examined as the second demographic variable using the Kruskal-Wallis H test. The results are presented
in Table 3.

Table 3.
Kruskal-Wallis H Test Results by Teaching Experience
Exp. Year N Mean Rank Kruskal-Wallis df P
H
Online Vigilance 1-5 100 124.88 .505 2 77
6-10 72 131.85
11+ 85 131.44
Phubbing 1-5 100 124.01 1.472 2 479
6-10 72 126.67
11+ 85 136.85
Cyberloafing 1-5 100 131.42 1.679 2 432
6-10 72 135.33
11+ 85 120.79
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According to the results presented in Table 3, teachers’ online vigilance, phubbing, and cyberloafing scores
did not differ significantly across levels of teaching experience (Online Vigilance: H(2) = 0.51, p = .777;
Phubbing: H(2) = 1.47, p = .479; Cyberloafing: H(2) = 1.68, p = .432). These findings indicate that teaching
experience does not appear to have a significant effect on teachers’ levels of online vigilance, phubbing, or
cyberloafing.

Research Question 2: Is there a significant relationship among teachers’ online vigilance, phubbing, and
cyberloafing behaviors?

The second research question aimed to examine the relationships among teachers’ online vigilance, phubbing,
and cyberloafing behaviors. For this purpose, Spearman rank-order correlation analysis was conducted. The
results are presented in Table 4.

Table 4.

Spearman Test Results

1 2 3
Online Vigilance — .645% 331%*
Phubbing — 364*
Cyberloafing —
*p<.001

As shown in Table 4, statistically significant, positive relationships were found among all three variables.
Online vigilance was strongly correlated with phubbing (p = .645, p <.001) and with cyberloafing (p = .331,
p <.001). A strong and positive relationship was also observed between phubbing and cyberloafing (p = .364,
p < .001). According to the effect size criteria proposed by Gignac and Szodorai (2016), these correlations
represent strong associations. The Spearman correlation coefficients among the variables are presented
schematically in Figure 1.

Figure 1

Correlation diagram among the variables

Individual Level

Online Vigilance

p=.645 p=.331

Social Level Professional Level
p=.364
Phubbing md Cyberloafing
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Results and Discussion

This study aimed to examine teachers’ online vigilance, phubbing, and cyberloafing behaviors according to
gender and years of teaching experience. The findings obtained from 162 female and 95 male teachers
representing 14 different subject areas and working at middle and high schools in Elazig indicated that these
behavioral variables did not differ significantly with respect to demographic characteristics. This finding
suggests that teachers’ attentional processes, technology use, and online behavioral patterns in digital
environments may be independent of demographic characteristics. However, the literature also provides
evidence indicating that digital behaviors such as online vigilance, phubbing, and cyberloafing may vary
according to gender. For example, Yin et al. (2025) reported that female university students exhibited
significantly higher levels of online vigilance than their male counterparts. With regard to phubbing, however,
the literature presents inconsistent findings. While some studies have suggested that women exhibit phubbing
behaviors more frequently (Karadag et al., 2015; Chotpitayasunondh & Douglas, 2016), other studies have
found no significant gender differences (Al-Saggaf & MacCulloch, 2019; Duradoni et al., 2023). Regarding
cyberloafing, previous studies have shown that men are more likely to engage in such behaviors (Toker &
Baturay, 2021; Giilli & Serin, 2020). However, these findings have generally been obtained from student or
young adult samples. The absence of a significant gender difference among teachers may be attributed to the
responsibilities associated with the workplace as well as the self-regulation and time-management skills
required by professional life. Therefore, these factors may have limited the influence of individual differences
on these behaviors.

The findings related to the second research question revealed significant correlations among teachers’ levels
of online vigilance, phubbing, and cyberloafing. Strong, positive, and significant relationships were found
between online vigilance and phubbing, online vigilance and cyberloafing, and phubbing and cyberloafing.
These findings suggest that online vigilance influences both social and task-related behaviors, although this
influence appears to manifest more directly in the social domain (phubbing) and more indirectly in the task-
related domain (cyberloafing). In this context, phubbing may be regarded as an outward social manifestation
of online vigilance, whereas cyberloafing appears to be a more context-dependent tendency shaped by
individuals’ self-regulatory processes.

The strong and positive relationship between online vigilance and phubbing observed among teachers suggests
that a persistent state of cognitive readiness toward online stimuli may lead to attentional shifts during face-
to-face interactions. Consequently, it may create conditions conducive to divided attention in social settings
and for offline interactions to be relegated to the background. This finding is consistent with previous studies
reporting a significant and positive relationship between online vigilance and phubbing behavior
(Chotpitayasunondh & Douglas, 2016; Duradoni et al., 2023; Maftei & Maiirean, 2024; Schneider & Hitzfeld,
2021). In particular, Maftei and Mairean (2024) demonstrated that socio-psychological processes such as
loneliness and moral disengagement may also play a role in this relationship. Within this framework, the
stronger correlation between online vigilance and phubbing than the other observed correlations suggests that
teachers’ digital attentional orientation is reflected more strongly in the domain of social interaction. This
finding further indicates that the tendency to respond to online stimuli may be more closely associated with
disengagement from interpersonal interactions than with work-related digital deviations. This finding is
particularly important in a profession such as teaching, which requires face-to-face communication, immediate
feedback, and relational sensitivity. This is because phubbing behavior may have negative consequences for
communication quality, empathic perception, interpersonal closeness, and relationship satisfaction (Garrido et
al., 2021). Therefore, online vigilance may be considered not only an individual attentional tendency among
teachers but also a social risk factor that may weaken classroom and professional communication.

The strong and positive relationship identified between online vigilance and phubbing (p = .645, p < .001)
should be interpreted not only in terms of the theoretical proximity between the two constructs but also with
respect to their discriminant validity. Nevertheless, although online vigilance and phubbing are related, they
represent conceptually distinct constructs. Whereas online vigilance refers to individuals’ persistent cognitive
orientation toward online content and communication, their tendency to monitor digital stimuli, and their
readiness to respond to such stimuli, phubbing refers to a social and behavioral phenomenon in which attention
is directed toward a smartphone rather than the interaction partner during face-to-face communication. In this
respect, online vigilance represents a cognitive-attentional predisposition, whereas phubbing represents one of
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the possible behavioral manifestations of this predisposition in social contexts. Importantly, a high level of
online vigilance does not necessarily mean that phubbing behavior will occur in every situation, nor can
phubbing be explained solely by the tendency toward online vigilance. Smartphone use habits, difficulties in
self-control, social norms, and contextual factors may also contribute to phubbing behavior. Therefore,
although the correlation of p =.645 indicates substantial overlap between the two constructs, it does not suggest
that they are identical. Future studies may contribute to a more direct examination of the extent to which online
vigilance and phubbing are distinguishable by employing confirmatory factor analysis and discriminant
validity indices such as the HTMT ratio.

The positive relationship between online vigilance and cyberloafing suggests that individuals’ persistent
cognitive orientation toward online stimuli may, in certain situations, create he conditions for off-task digital
behaviors. Such an attentional orientation may cause individuals to temporarily disengage from task-related
activities and shift their attention toward online content, particularly in environments where digital devices are
continuously accessible. Indeed, the cyberloafing literature has also emphasized that factors such as intensive
interest in online environments, habitual technology use, and digital attentional orientation are associated with
off-task internet use (Lim, 2002; Toker & Baturay, 2021). Nevertheless, it is noteworthy that the relationship
between online vigilance and cyberloafing observed in the present study was weaker than the relationship
between online vigilance and phubbing. Studies examining technology use in workplace settings have shown
that cyberloafing is influenced not only by individual attentional tendencies but also by factors such as
workload, organizational norms, task demands, and self-regulatory capacity (Blanchard & Henle, 2008; Lim
& Chen, 2012; Zhang et al., 2022). This suggests that the influence of online vigilance on professional behavior
is likely to operate indirectly through contextual and self-regulatory processes. In this context, teachers’
cognitive sensitivity to online stimuli may not always translate directly into cyberloafing behavior. This is
because the nature of the teaching profession requires individuals to redirect their attention to their tasks in
response to professional expectations such as classroom management, student interaction, and instructional
responsibility. Therefore, the present finding suggests that online vigilance may influence teachers’
professional behaviors, although this influence appears to be more indirect and context-dependent than its
influence on social behaviors.

Finally, the positive relationship between phubbing and cyberloafing suggests that these two behaviors may
emerge together through shared patterns of digital attentional orientation and self-regulatory processes.
Previous studies have shown that phubbing is associated with loneliness, social anxiety, and weakened social
bonds (Solecki, 2022; Ansari et al., 2024), whereas cyberloafing has generally been conceptualized as a
behavior associated with self-control, task management, and organizational norms (Blanchard & Henle, 2008;
Lim & Chen, 2012). Research has demonstrated that phubbing is associated with FoMO, poor self-control,
and problematic smartphone use (Ansari et al., 2024; Chi et al., 2022), whereas cyberloafing is linked to
variables such as impaired self-control, job stress, boredom, and psychological disengagement from work tasks
(Pindek et al., 2018). Therefore, although the positive relationship between phubbing and cyberloafing
suggests that these behaviors may be driven by shared patterns of digital attentional orientation, it also indicates
that social interaction norms and the professional context may differentiate the ways in which these behaviors
are manifested. This finding indicates that teachers’ digital behaviors should be evaluated not only in terms of
individual technology-use habits but also in conjunction with social interaction dynamics and professional self-
regulation processes.

Based on the findings, individual- and institutional-level strategies may be adopted to help teachers manage
their levels of online vigilance. First, awareness-raising training programs focusing on self-regulation
practices—such as notification management, planned device checking, and limiting non-pedagogical digital
stimuli during class—may be encouraged to help teachers maintain their digital attention throughout the
instructional process. In this way, teachers’ tendency to respond to online stimuli may be reduced, thereby
supporting more sustained attention to classroom interactions and instructional activities. At the institutional
level, it is important to reconsider communication cultures that expect teachers to remain continuously
accessible online. In particular, limiting non-essential digital messaging during class hours, establishing clear
policies regarding non-pedagogical device use in the classroom, and developing school policies that support
teachers’ attention management may be recommended. In addition, activities and support mechanisms that
strengthen the school climate, balance workload, and reduce professional burnout may also indirectly reduce
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the risk of cyberloafing. Such measures may contribute to preserving both the quality of social interactions
and professional functioning by reducing teachers’ digital attentional burden.

Future research may employ longitudinal designs to examine more clearly the mechanisms underlying these
relationships. In particular, the mediating or moderating roles of variables such as FoMO, self-regulation,
loneliness, job stress, workload, organizational norms, and digital addiction tendencies may be tested using
structural equation modeling and multilevel analyses. Furthermore, including different school types within a
larger sample would contribute to a more reliable examination of the effects of gender, years of teaching
experience, subject area, and institutional context. In addition to self-report data, the use of multiple data
sources—such as classroom observations, student evaluations, administrators’ perspectives, and, where
possible, digital behavioral records—would help reduce common method bias. Finally, developing models that
directly examine the effects of teachers’ digital behaviors on classroom management, instructional
effectiveness, student motivation, and academic engagement would provide stronger contributions to the
literature from both theoretical and practical perspectives.
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