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Introduction:.The.pUrpo$e of thıSstudy ts to polı1tout that the
eourses

.
of "oral CompoSition"ın tHe tarğet .language in the

departIrients at the university riıayprcwtde. anextra help and
guldanee to the non~natiVepıuıology students who expecİ- to
become comrnun1catlvelycoı:ı:ıpe~entwhlle they are using tt 'for
vartous purposes. "

General VieW~

Language wıthoufwh1ch ~lon would not be possible. is a
means of commun1cation and the p\trpose of language ts to
communicate.The greatest Part c( lingu19UC comrhunication 19

, oml because s1nce the \Terybegb:)n1ngof :tıumanıty...people have
learnt to speak long before wrıu:ng Was'ıntrbduced. As il result.
theyhad adesire t09tUdyth1spr0çes8wh1ch theyhave seennot'as
a means' of communtcatton on1y~butas ii ,usefut fundtonal art.
":eeginning . with .the fırst .elvtUzed, ltterate soCieHes an4
cont1nuingto the present. pubııe speaktDghas been theobject of
format and fnformalinstruct1on. (1)S1nce the very earlyagesı the

. ab1l1ty of using the art ofapeechas a !"method of evoking
meantngf'Ul~sponses ftO:lDsoneDıbody'~S)has uıged man to study '..

it with seholmy emphas1s. It ıs; 'therefore.a fact that speech has
a pr10r1ty to wrlt1ng and" that mo(lern l1nguistics studies
prJmar1lythe current spokenuse of illanguage wh~chhas m8ny'

. features that the wrtttenfonn camıottranşcı1beadequate1y.{3)
(~ g;:~~:verst~~ Edebiyatr~tcat İn,(lizDO~1l1m1'Anab1l1mDalı
(1) Wayne MInn1cJt. PubUc Speakfng. (HoU8bton' M1fDin Comp.. Bo.ton. 1979).
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(2) Jon Etsensan. Paul H. BOııııe
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'
Be81c ŞpeeQh,rnıe'~ Comp. New York,

ColJ1er-MacM111anLtd.. London. 1967), p.l ;'
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S1nce Uıe begınıııng ,orth~ ~othcenturytberehas been "two
maJor developments in tbe-field dr ı~age,'Otıe has been the
inereasing study of fqreıgrılanguag~ asan integral pirt of general

,educat1on; the other. theastolUShing groWth of the science ,of' ,
ltngu1stics.,,(4) Methods~techukıu~sOff~dbythe\ sctenUf1c
l1ngulsticte$~ch have.1)eenof gt~l:\thelp for the lapguage .
teacherİn hiS effortofteachıng:hJ.S $ttidents'the stıııctL\re of the
target l~uage. as well as in h,Js"c1ı'prtofJittprQVingthettab1I1ty
of commurucatıni ,through meÖıiliijıtüııanguage pract1ces in the
foreııŞı languagethatthey arelearnıng.Onthe otherhatıd. ın
apply1ngthe linguiStlc no~.to l~uage teaching. DenJs GiıJ11'd
points out' the,foUowıpg matn pı1nt:ıples:(5)' .

. .
, . . .

ı. Wesho';Üd ~gın by, teacfıJ.ııg~e 'ltıx>~n]$Ilguage. We

mU$t have $il oralap~b.,~ts nş.V~cOnce~trated()n
the oral, fomıs. of lan~ , aı , ..; bı, . tbelt descr1

"

.ption; Şo.' as

. ,İanguage teachers .'bY...~wıtJ\ the sp~n language. we
are follow,ıngthe natural. geneticand'h1$tor1calo~er". (6)

.
"2: Language funcUons. as a meansof, cOmmunicat1on

between .the members" of aCQmmunlty and a fOreign
huıguage courseconnot~dreCt1Ve 1fltfa.U&.to ıneet the,

'need.for communtcatioft., '

,It isoJ:>vtpus that the abPJ.ty of~iqgabıet()Use the \Tetbaland
DOn:-verbal systems of~Jargeff~uag~.acciıra,tely ~nd fiueı:ıt1y
for co~un1cat1ve puıp~s, for' exp~sıng 'Qnese~ for evoking
melip11ngfulresponses frQm otherıa' and JOl" informatiye and

'p~rsuaslve purposes iSl1eCe$sıu:y: $0. ma,Ştng the studefit$
understand andu~ tliet~t,1~e asfİu~tly fUldaccurate1y J

as JX?SSlble as it 1~actıianyqsed by th~ na.t1V~,$Peakers and gıvıng
, them ~properpr()n.utıC1at19J;ı .~ece$Şaryfor "an e(fect1ve,

· cOtlJmunicat1OniI).the ta1oget~ageqavean,1mportaı;itplace'
amog theobJectives of the,29th ~nturyJar)g.u~e teachtng.

'Non-nat1veadu1t students. tı1 general. who are studying a
foreign language ,and Utera.tureinthe phllo1ogy departments- at

{s} Dents Otratd,'Ltn~ttes' -ııdF~gtı,~ ~ TnmaJatedby'R.a.
, Close. (PrintedtnJiong Kongby connnonWea1ihprindgPres. Ltd; ~., 1972),

P.5 "'. ,',
'(;ij G1tard. p. vU'" .

'(5J Gtnu'd.p.7
(EI) Gbard. p.7
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the university leverandwho' &te-~ected to use the tar-get
language freely an~'ronftd8'AÜYınU$tbe distinğuished fromother
adult"leamers who ',see,tiı;e~et 'lanıuage only as a leaming
activi,tyjust tobecarrted,oIl paralle1 totbeir main branch~s()f
study. This is becau~e. tl1~oftheı?1ıUoIQgysttidentsexpect to

'

bec()me eıtlıer sçho~rşo!pb.1lology qrforeıgn l~uagetea~erS
!ll the, future, whJ1eson:ıe'oUıerş~ ,to u,şe the targel language
in various, other !ıdeıs of wark.aft:~rgra4uation.

'
,

'

,
,c

.Such studetıts, at theuriıversity1eveı.ar~supposed t9 be
advanced leamers in'thetargetJangtiage and ~tho1:tghtheytake
varlpuscourses on tts gra~, phönölögy and "1iterature,aS wen. as other courses onteachet tr81ning. may stm have difftcultles in
,ccirryırtg Ql1t inforı:n,al,corive:rsaUons,' participatıng ,ın class
discuS~Ons~ givttıg.oral reporlsand' P;restmtlng ideas in formal
discussions. 11ıese (:luncı,ılues,maY arı.se-becaı,ıseofthelrlackof
connderıce e1t~er in' their' linguistlC, competence ,or
communicat1ve competence or' ın 'boiiiof these whlle theyare

. ttying to use the target ıanguaşe far var.totis purposes in, a~tua1
situations s.ome of wh1Chare m~ntl~d above. As,a result, they
fee1embarrassed thir1kmgJ~att~eırc~s mates who are IDore
competeht ltnguistlC,a11yand cou:ı.n;ıumeat,iyelywllLmak.efun of
their faulty articulation' and 'g~~t~cal,mistakes. 'Such
students,in, order'to~keep away'from'm1stakes, prefet p.()tsayJng,
anYthtngat all. \psistonr~~ silent during the class
dısCusslonsor tıy ,toread ~pape115 When they, are expected',to
give ,oral Teports .becaus~ .of,th~ ex~es~ivee.tşge fright they
experience. ./

i . ", " "LtnguiStlc COIpp~tenc~ whicbls a .part of' COmn1:un1catlve.
competence 'is tbe.knowlodg~. of fOrhıs 'and meaniIigs. The leartier
who ~ş-a)ready graspedthe kn<?wledge of fonns. meanings and
functions of th~ target languagenOwexpects to be able to use thiS
knowledge ,in vart.oU$ ın~a.niI1gful sQCialsıtuat10ns in,order to
convey hiS 1ntended.meaning. 11ıa.tis. once :he leams the fonns of
thetarget lan~uage. language fuıtc~ aı--eempbaSized over these
forms. Then.a dffferent kindof b.ıJ;ıgt$ge ski11ıs eınphasized at

, Uıe intermediate andadvanced' leve~$. ~ other words, $e student. '

works w1th language at the cUeeOurseor' suprasentential ,(above
sentence) level. He reallzes "that the target language1s a vehıcle
for communi~t1on not just an objecı to be studied." {7)At the same

. 149



i

time. as it ıs in the caseof, t1ıe~()ıogy .wdents, he is exposed to
the cu1tUfe towhich thetarget .,language b~loqgs. Here' it.W!1J'be
helpful to deCineculturein Larsen's words: "CuUure is the
everydaylife style ofpe,ople,\Vhouse the language natively..(8l

At this level"that. i8.caftergraspmg .!pe, knowledge of forms
meanings and CuncUo~ of..the.cuıtureof the'target language, and
even'afterbeing 'exPosedto the-cultureof the target languageby .

studying certain literaty wotkf3Wtltteh ın tbat language. the,'
philology students may' st111 1:ıavecertain diff1öulties in
pronunciation. And tt isa Cactthat. for a better understanding of
a speech, an acceptabl

.

e,' pronun.clation is necesSary Ş. ince
nUspronunctation atld,pecuUart4es I1Ulke it d1stracting., or wroİ1g
accent and streSs. or shU't ,tn enıpnasts may cause drastic changes
inmeanti1g.For~ample, sonıestudents mayst1ll have difficulty

. .
.,:'.

.

.' ',,' '_
.

"'c,

_ ._0.
.",

tn the different prqnunctation.S ofcertaın gro\Jp8,0f letters ~uch as
"0lıLght", "bough","eri.Qy,gh",' "thprotl.gh" and be"a:\Vare of-the, fad
that "in thewritten. language the. phonologtcal elements are
represente4 very 'inadequately by the graphic synıbols and are
often Jgnored altogeUıer."(9).' '

On the other ııand" there ,are..' som~. so\}.nds' whicb ..are
represented' by dlfIerent letten. in ~g1tsh, for example. the (s)
sound iS represented as c,ch. 'ss..sor tas lt ıs &eenin the examples
del1t:tous.machtrıe."assure,suğar and,patLence...Or the .d1phtong
(ly)is represented'as,ee.Bc), eo, L,e(,o't ie asit is seen in the
examples see, mean; ,peQj1le..rrıachine, receive, belleve. ,

'

Sometimes the' phon610gtca1features oftl}e students' ,native
language may causesoıne. problems of .pronundation. For
examp1e, Turkish stt.\de~ts ..U1ay ,.ha.vesome problem~. of
pronunciationwith tli~paf.rslel and/tl or Iwland lv/tnE;ngI1sh
which maybe ovetcome 'Wfth7tbe help of .certa1n exereises: in
brJ,ef, !tcan be satdthat "t~~perceptive;-motor s~ C?fl~amıng
~dart1culat1ng foı;m the U:r1Copscıousrefiexes of speech,.and
they are Ihuch morepot-ent.in lang~ge leamtng than the ad of
wr1ttng,is.(10)And.students exp~ct,to gaİntheab1l1ty of speak1rig
t1uent1y'with.grammatıcaı co~theşs at a' r~sonable ,speed.

- in brtef, such students ma)' bem the need.of an extraguidance

(7)

(8)
(9)

(10)

D1aiıe Umıen-Freeman,. TeclWques (UId.~ in IAr1gÜage Teachlr\g.
(Oxford Un~ıtyPress Ine. NewYork, 1986),p.133 .

.'
. . .

Lataen, p. 133' ,
Girard, p. 57. ,
Larsen, p~59, .
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in orde.rtoimprove ~tr abjJJ.,tyt(fuse~e target language for oral
coınmunication and/~order togain çoııfidence in speaking' on
two linguistic levels. p~~oJo&fan(lgraınmar. which can be
sumanzed as follows: .."

, .

.1. ~Theyneed apronunc1aUol1WhiCll'enablestheın to use'aıı
the plıono16gfcal. contta&t whidt'.' are necessary 'for an
etJ'ect1vecomn1\ınlce.tlon,ıntti~, target language..

'ı. They need more oralpradl~ Jo, inerease thelr abiUty to
use syg.~ctlc and moq>log1cal~tı'\1Ctures to produce ortginal
and correct sente~ces lnthetarg~Uanguage. "

, of course, the fu1fll1Irientof$~ch aneedshouldon1y be carried ,

,

on paralleI to thetr other studies. "
,

'

Here. a briet;j9utlineof the .~"andt,eçhniques of the.,guielance
pro\1ded to the ştu~ents thro~Qqt ,the '''oral "compoSit10n"
courses as well asa"brte! outUne o( the expectatlons w1ll be of
heIp.

,> , . '

The Aimoi the "omıCor1ipotfsittpM." CoUT$eS İJestgMdforthe
, nohNattve SpeaJcer Stııdetıts at the lJrtwersity !.evel.

"

\

'nıere are two majorgoa1s tÖbe~actıed at throughout the'''ora1
cO:ı:npositiOn."courses. ~ese can, be summarfzed brtefly as
folIows: '

11ıeprimarya1m.15 to' prOVidethe students with gu1danee on
the phonological level so that prQnunciatlon mistakes which are
likely toari~e in carrying' out ib.formal'conversations.
partielpating in ,class discqssions., giying _ o~l reports and
presenting ldeas in formal .disc~ssions willbe overcome through'
meanıngful conınıunicatlve' e:1terCices., Sesides these exercices.
others for improving voiceand dietlon w1ll bedone. As it iS
aJr.eady "known, foreign-bom sp~akefS ıpay produce the speech
s0unc1~of the target 1ang\l~e cl~rto ,thesc;>undsof thetr mother ,

. tongue. This causes'dımc~ltYin commt.ınicating thetr meanings.
Ai a 'result. the listeners, Di~espec~l effort, ~Oundetstandthe
speaker and the' spealter feels that he loses his C:ffectiven~s. This
causes stage-frıght and embartassment .that Iea4s to inhibitlonin
lıinguage learntng. The aJm isa1Soto make the students be aware
of the fact that voıee 15 la a.bastc componem of'speeeband it teUs

, :ı:nuch about one'sPE(rsona11tyand.that thespeakeimust learn to

151
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'control lfby team ~d <u~rstaridfrj.g'howıt ls prnehıced.
'

where the soiındbegns ili hı1nıan betng.how the vowe:1.sand
i' .. '.-" .. .. ~ ...'

..
: ..

~onsonants are articu _ed w1renthe tongue lS change<!in shape
or pressed agalnst th pa1ate.Thatts why. essentials' of spee~
production~the spee'l11çchaııi$Ul. how AAıes~hptoduct1on fs
accompUshed throııg ,Uıe' u"~ of.the orgf.inS, 'of respiratiOn and ,.,

.'.

.

digestion may als~ buu.1~htt:htoughout t}ıe cours~.' And a1so.
descriptıons of the so nda especiaUy theones whlch cause most
'dJfi'1cultyfor foreign. m persons. word .listsand other exerc1ce

, materials are .provid .1be 'stu'dentS,are' advtsed'to' continue
doıng these exerc~e ,'evenWben. tJ:ıe course hours' are over.
Beeause it .ısa faot Ula.. wtththe,aıc;tofth_studies wh1chmay be
carried on tndlvldu Ily. Iater..at 'ho~the $~uden~ may
overcome their' en)b ~ment and ştage, erıghtat Ieast to a,
certalnextent. Such a 'study'ısof~eat1ı1ıportance espec1ally for
the 'şt1idents andını

,.
< tci;tcherswho arenon.nat1vespeakers.

This ts' beeause.a. eariıet .WhoknoWs :the str'uctureand
vocabulary of' the ta get language well. or the one who can
understand what he (lsm. aC_ign lan.gııageacciıratelY11lay
stnı have dt1ficuIties '1U"tic1:ı1attngtheso~ of that Janguage. '.That fs why hebecom $hyand JU18bleto commun1cateh~ ideas
andoplnions inthaflguage.ı1ıe coursea 'of"oral composition"
or "oralcommunieatıo ":fn a foreıgtilanguage attemptS to 'teach
the learner that such a probıem arises from anotherproblem
wh1clı J&poor art1cula ôn ttıe_vşes.of'w)ı1ch;may be one of the

.
following:" '

,

a. Lazy ,inactive 11
',b. Stiff ja\Vs

,c. .Tbtck clumsy
d. Inactive .Velum

So. tn these.Courses
thevoice tmining exe
'These exeretees a,:re,
tonguetwısters includ
controlled' speed.,

".
Thesecofid',j:mport a1ıft11s.to mot1~te ,tnestudents to

develop rhetorica1 s 8!Od,thı-to gattıOuency tn presenUng in,
publ1e. thetr'pre.orga' ed.aaatıd..,thoughts on a spectf1e

clıç~q~~a1rne(h() be overcomew1th
, swhlCnemphasize the problemsôundS.

ne. fof exanıple.Wıth the repetltton' of
.'thesetroÜblesome sounds. at actrtain
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subject. .Durlııg the.perfonna~c\es,the .tea~her eva1uates their
accracyand fiuencr. at tb.~,~.', O!~ac~.(Jl'ese~tarıon as an advisor
br cQ-communieator. A$

.

th
...

e
.

errOıı
..

8
...

a:
.
're

.
'

.

.

tolera~e
..

d an .d. .'
are 'se

.
en as

.
a

natural outcome 'of t1ıesE:.riıeanırigfulc01l1Iİ1unlCat1veexerclcesın
the tatget language., the teacheraoes:qaf1nterrupt the speakers to
correct them. The~fote. the stııdentscome to the conclus16n "that
mak1ng m1stakes .~ stilLsay1hg s<>ntethirıg19 better than not
sayıng anythlıtg at all and keeping thus, away' from m1stakes.
Thısmfght eneouragethe tin:11d1earn~tanddemonstrate that the
leamer htmse1fis not astat1cco~bU1t but gro\vingOrganiSIn".{ll)

Therefore, the atm ~sto have constant,oral pract1ce secured by
cont1nua1assfgnements.' "

Tec;hntques SUlJge$.~dJor.the'~, and. the' Organtzattonof,
the "Oral Composttton" Cour'sesat theUniverStty ıeveı

ltı these courses wblChare desagned to helpthe non..natiVt
ape~ ~tudents te be ableto'sPeak fl\1ently With'. grammaUcal
c01Tcctnessand ina rea$)ua,bJe,speed .. the targetlariguage, the
students ,andthe,tnstruetar ıneet.~-ııoltİ'sperweek., or course lt
Ls necessary to devate thema.Joı1o/ ofthe'C?ourse hours to. oral
presentat10n deUveredby the stUdenm abd,

'
to'secure cOnStant oral

praet1ee~ by continua1' ass~erits.but
.
theorauca1 information,

at the same t!me. ~ustbe 'c~veteq through dass dıscuSS10nS
concernit?-gthe fonowU1gmajbı':töpics:nı~: " '

,

i- 'Def1~1tion.nature. purpô$e..'functiqn, methodsand
.' companentsor speech:

' "
'

II.;... 'Fundamentalsof speecJ:ı productıon,speech mechanishı,
deserlpUonsof the /söunds, especı~ny the ones whlch
cause most d1ffiCu1tyforforetgn. ,bom personS, word 1Ists,
volee and. diction tratntng ~ıce_ ınateda18. . .

m- PubUcspeechand1ts basl.ecb~ertsUc$. .
1\7.- The ımp()rtant fact9~ whiqbbdp tomakeup an efIectlve

. speeeh sueh as preparat1on,.organııatton,content (st:yle)
and delivery. ....

(ll) The Foreign Lanıuage' ~ng ProeeS$: An' OCQasıonal Paper(ErlC
. Publ1cat1ons. TbeBrtt1~h C9Undl.En~T.eJJ.cht.ngln!onnat1on Center.

Produced in England by. the Brttm.Cw.ndl. .Pr1nt1ng and. Publ1sh1ııg
Department, LondQn. 1978J. p. 46

'
.
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Now. it 18 neceşsarY t9ha~.a brt~.looJc at these topies to see,
howthey'are d~tWithin das$ ~ hoWthe students may develop
thelr linguiŞtic andc()Inrp.u1}icativ~ ski1ls ın the light of t1ı1s
theorattea! information t}:ıey are provided with.

i- Dennition. Nature.Pt.1rPos~. (uncUon. Methodsand
Componentsof Speecb:

"

\
,

In thiS section, thefolloW1ng topics.are studied brie11y in
general:

'A- Deftriition and natu,rl!!of speeçh:

it will be oChelp to thestudents-to"learn thatspeeehean be
definedas a "method of evoking'meanirigrul responseş from
somebody" and that in orderto evoke rlıeantngf~l responsesf:fom

\.'
.

somebody.or. in other words.m order to produce a sp eec h act.
aud1ble word$ aS well asvlSiblewords (geetures) which may be, the
equtvalents to audible, words are used. They should aISO leamthat
eveıybody has a' style of speaking and is idenWed by ho'Whe says
what he thinks, and leel$. if the speaker is able to convey h1s
thoughts and f~elingsto ; other, people. then tt can be saıd that. i speechi$ usedeffect1Ve1y. Andu$tngspeech in the targeJ language

. etreetively18what the students need ,tnfaet.
S- Purpo~eandjuncttons.'Qf speech:'
Stud.ents should betnf9nnedaboutthe vanos purposes and

functions of speeeh.A.ccor(İ,tp,g to ~~senson's class ifteatıon.
spe~ch can be used fÇ>rt4~. expression öremotions (expressive
speech). asa social gesture. such

.

as greetlngs (social gesture
speeches). tn faJlQng,qu~eJ,vesQiıtoffear (Speech to aılay fear). to
convey a.specifie idea' fuarder İç get a specU1cresponse' from'the
audience from the speaker's control, in the form of ph1sic~
movements indicattngtensi~. boredom orannoyance -W-hich
indicate unfavourable 'reŞponse,or attent1ve, listening whieh
indJcates a favQurableresponseJ~2),

C- Methddsoj ~senttng speech:\ . ...

, Ştudents should al$o~ iIJformedabout the four tDetpods of
presenting s~ch as' Capp' ciaSsID.CfS:(13)

"

(l2)E1fieı18on, pp.4.a
.' '. '(L3) Glenn Capp, .Bask: O~ Comıi.lUJ1tcat1on, .{prenlice Hall Ine. Englewood

ClıfI's. New Jenseyf lırn3), pp_ 162.164. ' ,
'

.
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~. Impromptu $peech: 'The~~aker has to' speak withina
11mit~d..time without .preparaUon. ,supportıng his, ideas

'with illustrations oran.u~$tOJY.Thereis notmuch
time for thought. '

.

b. Extemporaneous Spe~ch: T~esp,e*erls thoroughly
prepared by making r~search,gathering matertal,
organizıng andoutUn1ngfdeaş/It is not wrttten to be read
or . memorızed. The. spea1ce:r \VI'ites importaı:rt po1ntş or
transition sentences onthe>fi1ing cards and when h.e
looks at each, remernberswhat he is goingto say, develops
his ideas accordingly. ,

c.' MemoriZedSpeech: Thespeaker memoI1zes,the speech.
. d. Manuscrtpt ,Speech:The, 'speaker wr.ites,out the whole'

. speech ~d reads from it.
.

.'

At this, point. the stud~nts'are provided with the information
on thecUfferences beJtween theşe fQurmethods of presenting
speech as well as the advantages'and disadvantages of each. They
are also warned that,tlley should avo1d memorizing the whole
speech or long, co~plex and booldsh sentences, and that they
should also avoid :reading from maI1ıi$Cı1pt otheıwise they wi1l
face the dangersof forgettıng certamw6rds.phrases or sentences,
becoming rigid and too robot-1ike, losingeye contact witli their

.
auçUence and worst ôf aU the 'danget ofl6sing the ability of usiIıg
the target language f.ree1yand contldenijy as İheywont be able to :j

adapt the language they use to, the situaUons that are likely to
ariS~ dqiing theirspeech. '. . '\ ~

So. of these fopr 1tiJJds of presenta,tl,ons, students are ~uided
and advised tobegin wJth quJck imP:rOR.1ptu speeches

.
at the. . . .

"

,,",,'.
,'", '.

-'

-,.,',

beginning Qf the course, for a few. weeks. in. the form ofplaying
,

dinner party games in which they select arelevant topic which
may be from their own experiences. in' the form o( inventing
d1alogues, discussing proverbs' or' pcW1tıngs. They' may agree or
disagree with one another' by Supportıng their own 1deas and
feelftıgs~ 'Thus, they becomecre.~ıive' MQ ımaginaUve while they
are.communicatin.g directlk by thItık1ng the thought as they
speak. '. '/ .

'

,(

",

. .

After the,' study;,with\ quick impromptu speeches are over,
students are encauraged to prepare 3-5 mmutes extemporaneous
speeChes. These speecl)es beginwith ~ sitt1pleexercice on'''how to
do something." Each student selects an interesting activ1tywhich
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he thtnks w11lbe of u.se'forfite aU~ienCe~ptepares fot itbefore
.

com1Iıg to c1assand 1nforrnS ihetn~ As"tlte .main ldeas and .the
basic sttucture are rumıy. 1nttıb'ıdbı.t rei:Ualn flexible. and the
l~uage LSchosen at thertıoıneDtofutter~e and adapted to'the
respOQSes of the l1st~nerS(14) U,ıespeaker rem~. flexlbl~. he does
not have artUlcıalmann,:rs;.be Can shorten ortengbten hiS

,

mqsage as .theoccasioİı. deınandsand,hJ$ .speech does not sound
memotized. '

.

Later, the'students are giYmmOfe comp1exexercJsCs such as:'
ı. .Preparınga, sınıple ;reportmg, speeclı. He readsan artlele.

in a.current magazıne~givesa (tre minutes oral report
on it incIasş. He L;!JnOt ",sponsible for the coiıtent or the
-organ1zatiqn of the art1çie.' Miş only duty. iS to-report .it to
the class. Heproceed$aslol1ows:

" '

,

a. States the tİUean(Hhe-'b~te of the magazine', the author',s ' ' "
.name and the 'title of tb.. artkle.

b. I{evtewstheart1cle.' - .'

,

,

c. Glves .ahnef ~ppralsalorevaluat1on of it.
,2. He chooSesanove1tst.aplaywxightoı:apoet. MakeS af1ve

- mınute$ speechu&frigthe foUowıngoutllı1e:
a. A brief biographicalSketcıı. ,

b. A brlefd1$CuSSiOnof ~1$tn1ndpal wrltlngs.
\ .

': .:'.':'.' ':'

.,',

"c. A crttical eval,uatın. of one of hi~ works..
.

, .Of COUl"Se, at the eIıd of eachs~ech the lnstAıctor'and the

students among the'.audıence who voi~teer evaluate,and critielse
the speaker~sdellVerytry:tng.to 8iı$Werquestions such aS:

. 1. Is he selfcoriDdent ahd,f1ex1ble? '.
"

2; Are his gestures ctirect~d t() the message he 'trieş to
" conımun1cate? .'

.
"

, ,

. ,

3. Is he looıang fri~İıdl)r.~ed,and natural?
4. Ha,s hebeeıı able'toestablish eye con.ta~With the

.members,. of 111s U$te~r-vie\Vers by lOQk.tng directıy at.
thern or'by shiftlng~isgtaiıces?

'

,

5. Does hehave reı>etitivet1ck~1~ actlon&? '

6. Has he used his notes'cl~1y asr:eminder? .,

'.
.

'.

.
- . .

'.

,'.

.'
.'

~7. Has herespı:)I1d~d~o ~e' 11100dof the materWaı:ı,dthe
audience.'~ reactiQIı'? ,',

8. Was his vQlceeffective?
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. Wbile-.tiying.t9 an8Wer Su~hquestionauD.4erguıdaıu;e of the
1nştructor, both the 'speak~r;~',tIıe students wJ:ıol1sten to .h1m.
begin to .un<ierstaI).dwhatjs~cied:to çonvey the mes~ge
s,uccessfuIJy. Eachone of the ,,$tu4eııts ,-sh()uld be ready to
crWc1sjz~ andevalt.1at~ bpth h~ıt andhıs frtcmd ~S speaker
wıthoııt betng offen<;1ed'and \\rıthoot off~ndingothersin order to
make,_a progreşs and not to repeat the ,same mtstakes he has
already J;Iladeor observedin someone e1se,wben itiShfs tum to
speak neXttim~.Theh1stt1;ıctor'gıvesthe theoraticalinformation~

and acts Just as an' advisor .or cO-:coı1).munt<:atorand he nevet
ihten;upts the spea~ to correcfhiSmıs~s. '

~ components OJspeech: .
.

.,

The students should ie~:rn.~hat ~thebasic elements
(components) ofspeechare cont~nt(words), organization and

. delivery.
. ..

'.
",

. .

. Here, it iS necessary tohaye a.btieflookat,thesebıiS1e elements
fron'ı 'the, pottıtof v1ewofnol1~nat1W; .speaker students who want
to conunun1cate tn the ta~getl~-ag~' bettet, andwho WiSh-to

:become foreign language teachersU,).fııture. '
a. .Content' ('

.

if words, as the aud1ble ~~()fspeech,convey the intended
opJn1on or ideaand reveal the ~rJ.e~ed feeJJng açcurately in
approprlate time,an eff~tiYe _ commu.ıUcat1on tfÜteS place.

.

in
onier to '~o this. the speaker, Shou}d.Qb'$eıve the mean1ng of words'.

, atten,tlve1y. tle' $hoıdd .beaıı expert of the wori:1s and their
,

'/

, '.".

. ",'

,

'.

..

'

..
-'

,

'
i

denotationsand connotatlons. . ,

,
As. Mtnnick .S8)rs in 'bJsPublic.~. ttw«d ehoice ıs,also a,

cholce Qfjmage -and nıearıtng.Good .speaketş: and. wrtters know . '
.t:tı1sand select words that S;Uggesb precisely .the meanmgs they .

,want"(I5) He, then,goe, on S~ tbat '~carelessand poor
c~unıçatorş who are 'ın Cad ~ct _ styl1stcannot d1stiJ:ıguiSh
the c1tfferencebetween suchpairs of words as glft and present.
slwutand yeU, stng andcha.nt,lcıUgh andehuckleandmaıIy otlıer
pairS:' . (16) d,

(lS) M1nn1ck, p. 154
(16) Mlı1n1ck. pp. 1~- 155

"
'-
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it is'nece~sclryto ma1tet1ıe'foreign-bomstudents ~ware of the
fact that when Inost words are<!onsidereda1one. ther have many
possiblenıeanings. Therefoı:e. it LS.essentlal to consider allthe
factors which determineapartictilar meaning. So. besides the

'

connotatlons and titınoı.UOns,there arecertain detenniners {or
the meatıing of the word: '

," .
, ,

Verbal context and' the C1rcumstances ,(s1tuat1()n) are the',
factors whlch determine ,ther.neantng of a certain word: These
factors include tb,e follow!ng ~~ts: ",

, - '

, ı. The extemal con<ıitionş ı\tthe time a wor~ is useQ.
2. The ~elat1onshipof the given word toa context of words. ,

3. The att1tı..de of the speaker towf.1r(,İtheperson to whom pe
is spea1dn:g 'and/or, what 'he ls sayirig( ı7). .

,

,
,

,

"
'

,
i

. Forexample. 'the word 19.n. may stand for a variety of
meanings. Always the particular ,contutinwhlch it is 'used
determines the sense of tltewordas lt can be seen in. the fonawmg

. .
\'

"

.-
,,",.

"sentenees:
' . ' .

a. My love is,like a red'redtOse." .

b. The lo..,e of mon~1s 'th,e roOt of aJLev1l.
c. You are my love. ,

'

d. For the l()Veof nierey stopthat tterve straining nolse.
'ie. Plants lol)(;!sunl1ght.

'
\

'

On th~ other liancLthes1tu'ation ın, whlch a word is used
def1nes !ts particular sense ~;itls şeen in the example ,Ofıun. if
the sltuat10n ,is abiology .lecture. ıt 18the, "be~ of a bırd" orıf the
situatlontS' a conversauOn betWeen ~cashieraııd an errand bOy,
then it is "apieee Qf papeJ:' mmey. if SO bOth the verbal conteXt and
the Sttuat10n contributetoithe,.meanmg of the word. Therefo~,
the studenthas to grasp the faci>that, by this way,a commOn

'response is detennined by the common usage ,ofthe word and has
to be ab1eto give tmpOrtanceto ~1ngin uttercontrolof the \Voms
that he chooses. "

,
. ,

,

b. Organtzation: .
~ery speech has three, major. divt$ionsUntroductton, body

and concluslon). As Efsenson Sı.t~s, the speidmr:
ı. Selects his topic (proposttronor purpose)

.
(17) Eıse118Ôn ancİ Boase, p. ı 76
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2. Collects the supporttngnıateiials' (tacts. mustrat1ans.
testimony. eto~)

'>

~;-.,\ .
\

3. Faces thehighly personaftask;of synthesizing.
dlscardıng.' limlUng,supçliVidiIlg andfinalIy ordering
usable evidenoe ın.order topromote the desired Qudience
resporures.!18)

,
,,' , "

Therefere, in the preparatio1'lof a$~ech. the spe8ker must be
careful With the follow41gsteps:, ,

.

,ı. choosıngand l1mlttng'thgiVen topic
2.\ Making arough ou~~

'
.', .

3. Making a res~arch depend1ngon more thanone source
4. Mak1nga second outline

in such a study,.the non nathtespeaker Stttdenthas to m8ke use
of thesourceş wrttten both ın LU$OWnI),Ş,tivelarigu~e anttın the
t.argetıanguage.. In the case of 1,J$ing$OUrces~itten tn hisnaUve
ıanguage. he has' to Vvrite,. once ;agaın. the facts he' has gathered
produc1ng, correct and origma1 sentences in the target language.
on, the other hand, in the'case of ıısirıg saurces, Wrtttentp.. the '
target language the $t~dent has to 1'11.akean, eKort 'of paraphraş1ng
the ortg1rial sentences.' make. an ana1y$~. an,d syntbe.s1so(the
facts relevant to hiS topiC-and ther re-write them in his own words
avoiding long and bookish sentences.

-

co- Deltvery .
As itis aıready known, asucce8$ful and effectlve de11very uses

both vlsualsigns such as bqdUy. actiOn. facial. expressions,
poStureandgestures and' auditory sigIls such as the use of
language and voice. .sO, the Studentş who are taking the courses of.
"ora1'communtcatton"in the target lap.guage; should beaı in mind
that at the basiS of such ~fonna1ttaining there should.a1so be the
mastertng of the docunientary recordoI ltstext." (19)There is an
ttnmed1ateaudience;beforethe' speaker to 'Whomhe has topresent
a body~ndeas in.viSiple,andaudl1>lefotm uSJngtpe phonologica1
morphological and syntacticpatt~J:'Ils. of the .target ')apguage in

.: ",./. :'.. ,'.. .,' ".. -.. .-'
,.

omer to receive responsesftom hışlistener --Viewerswhotoo are
non native speaker s4t4ents.'

,

So. the studentshouldlear,ptwo thlıigS in the de1ivery of -
speech whlch will help .hini 'in,hi$ futttre Scholarlycstud1es. pr
when he becomes a,foreign lapgt1age teacher. These are:

(18) Etsenson and &ase. p. 316
(19) CapP. p. 233
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. ı. To be ab1eto «mcentrat;~~wha.t ııe says as he says it
,

2. :To make ari etIort inorder to' gain aresponse from his
l1stener-viewers. . .'

.
.

\

The audienÇe .eas~' umı~rst~$1f he ~eaker is concemed
abouthis ideıııs, if he .ısconcentrattng on his ideas and topic or
not.,Because there.is .aD,f.n$~t'~ıaUon between tbe .$Peaker
h1ms~lf,whathesays andthe a1.1CUenceatthe exact nloment of,

utterance. . '.

11-
. FundanıeTıtaIsof S~h ProductWriand Improvernent.of

-voice and Dictton: ,': . .

A- Fundcıment(ıLsoj~h~tton:
.

.Students whe .h8.'V'eaıreadY't~h' coUtSes Qn. ''phon01ogy" ör
"l1ngtılsticS"wiJl, most proba.'knowhOW :speech' isprodüCed
throughthe useofrespttatoıy a~ dIgestive ofgans. But it wııı be
:of greathelp to aılof themto,.gıve a:.brief $un:unaıy of the
e$sentiaJs for $ound..and'speiechproducttOft'and a shört8tudy .of
the',speech sounds ofthe-targetl8ı1guagebefQ1"e empkasızıng the'
exerciceS to he done for the.ımpro\tementpfvoiCe and dicUôıı. .. . I.,'

B- Improving votce: .

Alter havıng leamt how veice is produced and th~role;ofvoJce. ..ttı.sp~ch, it ls nec~ to.ınake the. $tudents thJ~ on the
follow1ng~. questionşwhieh re..'put fonvardbyEtsenson"Qnd
to make them work with>neeessaryexerciSes to 1nlprovethe1r
vOJce jfthey have any. prolJlem. ' .

"Ibe key questions are:. .
ı. Wha:t is atı effectlvevoice?

.2. How can ı voluntarJ;ly conp-ol my VOlceı.
"3. Howçan 11nlpJ;ove,myYGiCe to.make it an instrunıent.to

. reVeal my thiıılQngand (eeİing to secure. the responses i
'want my l1steI)ers tô make ti) nıY speaki:ng?(20)

.

The obJeCtivecharaCterf$tlcs!orart'eff~uveV'Oice which .~.a)
adequat~andcc,mtron~d.1oudnesş,b} variety of pttch.c) good.tone
qualuy, d} appı:opriate ra~eancl,~..are dıscussed. .I\I1dthen
exercices. on the. controİ .9f lqudness, and' on certaln defect~ .of
voice quality such a~ breatİliJ1essandexcessıvenasality art
p~sied for the ,stucıents. Thus, the studentş become aware of
(20) ~n and B<ı~. p.80 '
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thetr limltations andleam what to do to overcome these defects
of voice qual1ty. '

O- Improving Diction: \

'(he students leam the c~useş.of faulty. d1çtion. Sine,e they are
not native-bom speakers. most of thel11produce the speech
sounds of the target language in a uuınner closer to thesounds of
.hls nat1ve tongue. So. as anatural result. they may have some
. difI1culty in conmıun1cating' the1l' n:ı.e8n1ngs.

At this point. students are prov1dedW1th 'a "phonetie, approach
to speech tinprovetnent"(21) and thenW1th an individualstudy of
tI'Oublesome sound~"(22)tn the speecb of the targe~ language..

As it' 15 already 1alowp. a phonemelsthe "smallest contrasfiye
unit" that can chaıı1ge mean1ng. For example.in.Engl1sh. WI'and
bJLL mean different things. ,'So. (p)and, (bLsoundsare diffe,rent
phonemes.ASBrtghtand McGregor sQlte "not al1languagesmake
this d1st1nCt1or:ıbetween(p) and (b). lt does not ex1st in Arabic for
example"(23J And in English. the dttİeret1ce between aspirateQ (ph)
and unasplrated (p) mc:fkesno differenee .to meantng antithe, are
the anaphortes of IpI. Only phonet1c tnün1ng makes ttı&\s,e8ker
understand the d,.ttTerencebecau$e phonemic diffetences'M'egıven
IIİore ,ımportance. But. if. the ltı' sound in ,English is followed by
an ili. "it is notnecessary to removethe,tongue tip from the gum
ridge to complete the sound.Instead. the isides of the front Part ot
the tongue break contacı- w1th the teeth to permit a lateral
explosion... emited ora1ly." (24) .

. So. one needs to have a phonetle tratntng,aş well. tor speech
.
improvement otherwise. as it iS in the case oı the dttIerence
between the two allophones of III in little, "to an English ear
many foreign speakers who do not make this pistinctlon appear
to say kaı1."(25) .'

. Therefore. ftrst ,a phoneınic tr~ining and then a phonettc
, tra1n1ngis ,necessary for thenon nattve'speakers who want to
comınun1cate oraıly in the target language and who want, to teach

, .
(ıı) J!;tsenson and Boase. p. 1IS
(22) Ei8en80D. and Boose. po 1 19
(23) '.1. Bright and G. P. McGregor. Teac~ ETI(/Ush as .4 second Langıwge:- ,

TheOrY..qnd Technlques for the sec:ondaiy StclQlt; (Prtn:ted ın Hong Kong by -
SJng Cheorlg Prtnt1ng Co. Ltd., Loiıgman. 1976). p. 179 '

.

(24) Ei8enaonandBowıe. p. 121 .' .
(25) ,Brtght and McGregor. p. 179 .
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,
'

, it, because~"a/~eakerwh() faili; to mak~anophomcdistinctions
will sound-foreıgn but beinstant1y comprehensible; whereasone
whofails to make phonenıtc 'dl$tinctions will in.certain contexts
confuse the hearer.,"(26)

Many Turkish studentsmay have difficu1tiesbetween the patrs
leavtng and ltVing,beatenandbitten and seated and s1tted.They-
need to improve their protıunciaUons.' . ,

'

/. '

tniproving the intQnation !sanather point to be worked on.
Brıght and Mc Gregor indicate that: '

''11ıe seleeUonof tnesy11able forspeelal attention and the
Intonation glven to it make,prQfound changes. of meanlng.

.

Ünless the1r attentlonls ~W,rı to it, manyforeıgn l~ers.
, .who hear :EnglIsh mainly in the SC1ıoolslt,uat,ton are unaware

~fsueh dUferenees... RuPUs whô o~rstress weak syllables,
espec!alJy pronouns, frequetıt1y con~ the WI'()Ilgmeanmg."
(27) -

,
,

"'Then they g1Ve th~ fOllowing ex~ple:
'..

Foreign students .t~~;to overstresseither thefirst or the
second pronounwh.en;th.-fq,tosa~,thatthe,y sirnply.f~,to

- meetsomebody ıD thewprds'I.(j1dU'tn:ıeeıhtm.!' -So,.the ~er
n11sunderstands ~tm

- and as~'Oh? Who d1d:!' or Who dıd y()u
meetthen?'(28)

, -

.

. .
At thts point,E1sensonand Boase,inchapterson "Imprt>vtng'

Your Votce" and "Improvmg Your I>lctl(>iı"tn Basic-Speech. !UVe
extraets ftom' variouspoems to - be read - aloudas revtew and
prattice riıaterials. Parallel to w1ıat they reco~end, .Brtght and
McGregor state that: ' ."

, ,

"Maoy teaehers... begin \V1th1d1alogues,homemade plays 'and
play read1ıigs and d~mand nıaximum comprehensJbility and .
thephonologica1. behaVi0iJtthaf_oes wlth lt for the sake of
the success of the play. The .s~ch of the actor faced. \V1th
the need to get ~t aetoSs to the baek of the hall1mproves'
rapldly 1fhe is glven..~help he knows he need&.,,'(29)

1-. -
. ,

(26) -Bdght and McGregor, p.! 79
(27) Brtghtanci McGregor, p. 1$9 ,
(28) Brlght and McGregor, p. 190
(29) Bright and McOregor, p. 191
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Thus, as it is c1~arlyseen, the'rele ofvoice and diction,is also '
veri important in a" succesfulcommur1ication in the target
language. The speaker rilusfleartı 1ıOwto usehis voice effectively
and control it voluı'ıUuily. H,ep-ıystalso l~arn how to ~prove his
voice and to overcome the d.efeçtSof hiS vOlce quaUty. Then he
must try to ırnprovehfs fau1tydiCtion ftghttng aga41St the foreign
language dlff1cuUies.,Here, they need the help of the phonetic
approach to speech' lmprovement'andthe individual study of i,

troubleso:me sounds. They 'mtist' be 8.ware of the fact that
phonemic training as ,well a~phonetlc tra1I:iingare necessary'lor
ilieril to mprovetheır diction. 'Only.after such ~ tra1ning, the 'non
native speakers who want, to comm.unıcate oraliyin an accurate
way canbecomprehensible without dIstracttng and confuS1n~rthe
hearer. Both' the experts, ofspeechpathologyand audioıogyand
the experts of nıethodology. in f()re,ign language learning'
reconunend. th~ necessifY of pra:ctJcing by reading' aloud and
listening to oneself on,taperecorder1f pO$Siblein oı;der to attain
maximum comprehensibllity and phonoıogıcal behaviour;,

\"
'. ",

,

Thus, the nonn~t1ve speaket students who have such ,a
trainlngat an advanced levd wDl be' able tohelp Uıeir own
students in the lıght of thett owntraintngwhen they themselves
becomeforeign lapguage, teadıei'$. '

ın , Public Speech and lts Basic CharacterlStics:

''A democraticsoclety demand$.an alert;cit1Zenry, sk11led in
the teebn1ques oC publ1cadress"(30) such< as gwing ,lectures,

, teaehing and part1cipating in many kinds of actJ.\ritles,because;
"rbetorical means enablem~n to.obtaiPrespc>Dsesby 1nf1uencing
human behaviour."(3l) In order to aehieve an effectlve speech OIle
needs the mastery of the elasslcal elements in speeel1preparation~
These c1~ss.tcalelements are $tillva1idin the'20theentury. And an

, effective publie speaking requtres the n:ıastery.ofthe~ el~~ts:
1. Inventio (1nveİ1tion): The disCoveıyollogıcal, emotiona!
, and ethlcal proofs anddiscovering the the n:ıater1als. , '

,2. Dispo~it10 (OrganiZation); AnalysiS,synth~sls, outl1n1ng,

the proofs and plannJ.ng arguments. '

(30) EiııensbnaİıdBoase. p. 248 . . .
(31) Wllbur, 1i:.Gilman. Bower Aly, HoW.White, ~ F\ındaıni:ıntals Qf Sped]drıg.

(The MacM1ııan Comp., New York. Coll1er - MaeM1llan J,.td. Lonaon. 1964),
p.4

.
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. . -
3. Elocut1o (Style):Choosmg \vords, phraSes and la~uage.

clOthingth.e languag~ WLthan appropr1atestyle.

4. Memorta (M~mory)::thetreasurehou~e of1deas.
, .

5. Pronuntlatio (Deliv~ry):PrQper managementof the voice
and body. (32)

The speaker, in 'Order to be succesful in the treatm:ent of these,
f1ve essenHal ~kills dependson' 1i~s selectionof his general
purposes whiCh' are 1) Speech to entertain, 2). Şpeecb to st1mulate,
3) Speech to infom'ı. 4) SpeeCh topersuade.

'iV-The Important 'FacteJrsı WhtCh HetP t:DMake up an Effective
Speech (Preparatiorı,Organizat1onJ: .

, Steps to be followed iIi speech preparation 4I1d composıt1o~ of
publ1c speechas theyar~given to the studentscan be surnmarfZed
M~~:' - ".

,

ıL. Aud,1ence analySis
'

(is the topiC suited to the speC1aljzedinter~t of of the
audtence or if the topic is a1ready fam1l1ar to the aud1ence,
how'can it be treated to hOld and aro~se attent1on)

2. Analyse ~casion '
(Is the topiC suited. to tJ;ıe occasion, wi11 others speak on
the same topiC?)

,
.

3. Select subJetct
(is.the topic tOo d11llcu1t.or is worthy?)

.4. Dete~e purpose .
(EntertainJ.ng. st1mulatlng, 1nfOnping,persuad1ng)

. .. i

'5. Select andgather matetia!
6. Analyseınaterial
7.Selectfonns of support

. 8. Organize the speech
A. Phrase the tıt1e .

B. Outl1nethe speech

(32) Gilinan &:ndAIy. p. 16
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1. Introduction
ii. Body (Mainpoints anel sub points) .

.
ii!. Conclusion (Summaıy. restating the central idea. appeal).

FinaUy. the students areexp~edto perform i~ormative or
persuastveşpeeches from sJx to bm minutes.As a~niajorcourse
requirement students are e:ıı:pected to participate in oral

'

d1scussions and are held responsible for oral presentations to be
deliyered il1' class. 'T)ıe finalass~ssment of each student

_ throughotlt the semester isbased. on class partieipations. oral
presentations in class and the final examination to be held
M~Y. '. .

ExpectatiDns

At the cnd of these course;s noİınative speakerphilology
students are expect~d to acquire the folldwing skills:

1. Developing personal cORfidence i~ using the ta,rget
language for academ,lç. teaching. social and
communicativepurposes..

2. Making use of certain important intellectual abilities
such as investigating a topic, gathering reliable
informatiOn aboul it, selectirlg and using the matena1
relevant to the audience. evaluatihg organizingand
arranging the content matetials in the target language.

3. Listening ıntelligently' antJ.critically others, as these
activities iri the dassroom enable the students acquire

. another necessary skill.wh1ch. is not product1ve Ilke .

speaking is. should be learned by the students. With these
oral practices they get th~ chanee to -listen to different

_ :!-ypes of the target language as it.tS expected fromthem to
be able to understand the. spoken language outside the
classroom.. In order to/have a purposeful commun1cation,
the listeners must glve'response to the speaker. With the
help of this feedback whleh they provide the speaker with,
he can evaluate whedıer or not his purpose hasbeen
ac~ieved~ Thus. bolh the student-s who are liStening, and
the one who is comniuqicalinghis ideas, opinions and
emoUons benefit from these oral praetices at the same.
time. '
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CancliLsian

The student learos the cOtnplex structure of the. foreign
language ,in which the phonoI6gica1,-morphologica1and syntactic
components areall present. OnceQıe non native speakerstudent
learns the forms of the target language a dlfIerent, k1nd of

, language ski11is empahiZed.>,Atthıs polnt. students workwith
language at the;' d1scourSe orsupra~ritentiaı level. The aJm is to
guide thestudent to re. thatthe target language is a vehicle for
corpınutııcatfori, not justan Qbject tp be stud1ed.

. . ,
So., incommunicativec approach whichis lİnportant in foreign

language teachtng, the'ppm.ary goal is to enable the students to
communicate using the' target language and to enable them to

'

apply their lmowleqge in negot~at1ng meaning.

Students should be. able to use the 'verbal 'and .non~verba1
~stems of the target language fA,Ccuratelyand fluent1y outside the
classroom for the folloWil1g p~rp<>ses: .

1. Communicative purposes
2. Expressing htmse1f ,

3. Evoking meaningful responses from others
. , .,.

,'; ," '_:'
,., ,

.1

4. Informative and peI'$uasive purposes
. ,

Philology students: in general, who are learoing aforeign
language, whether they are ~tendıng teachers or not, beneflt
(romthe "oralcompos1t1on".cmirses ,in .their departments at the
university incertain wayS. They Jearn:

1. The essenttals for speech production. how speech
production is accomplished through the use of speech
meehanismand the deseriptron of the troublesome

, sounds in the target l~uage.

2. To control the1r voİce which is the basic component of
,

speech'w1ththe.help.ofvotee training exercises. '

, . i
.

. . ~ .

. 3. The reasons of poor articu1at1on and the ways to improve ,

voice and' dietion through'c~rtain exercices.
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4. The d1fIerence betwee11fear.stage-frfght and heıghtened
feeling and how to ()vercom~ their stage-frtghtand

, embarrasstnent. ,

5. ı>evelopingpersonal confidence and ce rta in intellectual

"
abllitie~ s1,1chinyesİ:(gatlı'ıg~,,topiC.making aresearch.
evaruatlı;ıg. organizing and atranging content materials.
'u11derstandingandanalyslngthe audience and occaSion. . \

timin~; listening to othe1'S' and- exchanging ideas,in the
target language.

,

'

6. Speaking.fluently with grammatlcalCorrectness af a'
reasonable speed. '

,

,

7. ~articipat~ in classdiscussJ.ons;giving oral reports.
,

presenting ldeas ln tormal' dlscussionswith le ss
'embartassment. '

' '

8. Seeing theırerr6rsas anatural outcome in the, process' of
developing theircommunicative skills and avoiding
saying notMng at all Jnorder to keep' away from
mistakes.

:nıus. non natlve studentswh4areinteııcling teachers ~eneflt
fronı, thesecoursesin soıne special ways bestdes 'the onesc!ted
above. They leam: , " '

\

/

ı. That the target language ls a vehicle for cômmunication.

not an obJecto,fstudy only. and that they must makethetr
, .futur~ students awareofthisfact.

2.How to overcome theJ,rown misprQnunciatlon f1rst w1th,
'

',

th~ helP. of cer~ain methods such as Ustening to
theı;nselves o~ tape. re~rders. by pmcticing and.by.us1ng
dictionaries 'to nnd out" correct and standard
pronunciat1ons:

'

3. 'Not to interrupt their students' frequent1y to cotrect their
mistakes during their oral perfoI'IIlances but tolerate
,their erro~s andstay as an adv~sor when he uses

,
commun1cativeapproach.
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j 4. The importance of the'bOdy.'la.ngu.age. For example"m a
. .

beginners' class, gesttire and the tone of voice are at first
more important than theactuaİ words or phra.ses used to
ten students what to do and how to do it. (33) .

5. How to~ake the analysts of their students' (theirage,
"

.
" "

",
"

I,' ','
'.,

~terests, background) before select,ing and ada.pting the
language they ~ goingto use m the cIa~room.

6, To direct students' attent10n w1th the heIp of the tone of
vOice and gestUles andw1tb the use of the "marker w0rds .

such asalrtght 'fine' now .", ok ,rtght .", now' .

.then , "(341 wh.1clıareimportant in classroom ~o~ue,

. in fact it is 'not imp~t which of the se words the
instructor uses. it is the. tone of his voice and his
.intonat1on that commands the students' attention. ' ;
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