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. .THE AIM OF THE COURSES OF "ORAL
COMPOSI’ITON" OR "ORAL COMMUNICATION".IN A
' FOREIGN LANGUAGE AT THE UNIVERSITY
LEVEL TECHNIQUES AND EXPECTATIONS

Dog. Dr. AysuERDEN(') ‘

" Introduction: The. -purpose of this study is to point out that the
‘courses of "oral Cemposition” in the target language in the -
departments at the university may provide an extra help and
guidance to the non-native philology students who expect, to
become commumcatively competent while they are ustng it for
various purposes. . :

General Views

" Language without whiéh civﬂwation would not be possible. isa
means of communication and the purpose of language is to
communicate. The greatest part of linguistic communication is ‘
. oral because since the very beginning of humanity,. people have
learnt to speak long before writing was 'mtroduced. As a result, -
- theyhadadesiretostudythisprocesswhmhtheyhaveseennotas
a means of communication only, but as a useful functional art.
"Beginning with the first civilized, literate societies and.

continuing to the present, pubhe speakmg has been the object of

formal and informal instruction. (1} Since the very early ages, the

~ ability of using the art of speech as a "method of evoking

" meaningful responses from sonembody" has urged man to study
_ it with scholarly emphasis. It is, therefore, a fact that speech has
a priority to writing and that modern linguistics studies
primarily the current spoken use of a language which has many.

- features that the written form cannot transgcribe adequately @)

“- gacette Univen!tesl Edebiyat Fakoltest Inglliz Dilbilimi Anabilim Dah

$1) Waync Mlnnlck, Public 8poakhg (Houghton Mifflin Comp 'Boston, 1979),

p2
" (2) Jon Eisenson, Paul H. Boase, Basic Speech, (The-MacMillan Comp New York.
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Since the begtmung of the 20“‘ century there has been “two
‘major developments in the field of language. One has been the -
increasing study of foreign language as an integral part of general

.education; the other, the astonishing growth of the science,of -
linguistics."® Methods afid techniques offered by the scientific

. linguistic - research have been of great help for the language -
* teacher in his effort of teaehing ‘his students the structure of the
target language, as well as in his effort.of improving their ability
of communicating through meaningful language practices in the
foreign language that they aré learning. On the other hand, in
applying the linguistic notions to language teaching Denis Girard

points out the following main prlnc1ple5‘(5) )

1. We should begin by teachmg the spoken la.nguage We
_must have an oral approach. ‘Lingulats have conceqtrated on
. the oral forms. of languages. in their description. So, as L
. Janguage teachers 'byetattingwlth the spoken language, we o
are following the natural, genetic and historical order”. © |

2. Language functlons, as a means of commumc.at_ion
between the members of a community and a foreign
language course connot be. eifecttve if it faﬂs to meet rhe_ :
need for communicatlon o ‘

Itis cbvious that the abﬂtty of being able to use the verbal and
non-verbal systems of the target. lIanguage accurately and fluently ‘

for communicative purposes, for expressing oneself, for evoking

mcanmgjul Tesponses from others and for informative and

-persuasive purposes.is neCessary So, making the students
understand and yse the target language as fluently and accurately

as possible as it is actually used by the native speakers and giving

-them 3 proper pronunciathn necessary. for .an effcc(:ive
communication in the target Janguage have an\important place

amog the objectives of the 20th century language teaching.

"'Non-native adult students, in-general, ‘who are studying a
\ foreign language and uterature in the phﬂology departments at

{3) Denis Girard, Lin tteo ma Fam(
- Gloee, (Printed mﬂg’n& Kong by Commo %M%.m Co., 972),
(4) Girard, p. vit _ . '
(51 Gm p7 : ¢ TR s" . : P g
{8 Girard, p7 R : T



_the umversity level and ‘who are expected to use the target
language freely and conﬂdontly must be distinguished from other
adult learners who see the target Ianguage only as a learning
activity just to be carried oh parallel to their main branches of

_ study. This is because, many of the philolagy students expect to .
‘become either scholars of philology or foreign language teachers .

_ in the future, while some others. expect to use the target la.nguage

~ in varlous other fields of work after graduation o

- ‘Such’ students, at the umverslfy level, are: supposed to be
‘advanced learners in the target language and although they take
‘yaribus eourses on its grammar, phonology and literature as well
~as other courses on teacher training, may still have difficulties in
Acarrying out mformal conversations, participatmg in class
discussions, givmg oral reports and presenting ideas in formal
: discussions These d{fﬁculties may arise because of their lack of
conﬂdence either. in’ their linguistic competence or
‘communicative competence or in both of these while they -are
_trying to use the target language for vénous purposes in actual -
situations some of which are mcntioned above. As a result, they
feel embarrassed thinking that their class mates who are more
competent linguistically and comxhumcatively will make fun of
their faulty articulation’ and grammatical mistakes Such
students, in order to keep away from nistakes, prefer not saying,
anything at all, insist on remaining silent during the class
discussions or try to read their papers when they are expected to
give oral Teports because of the excessive stage fright t.hey
expenence : ‘ R T :

nguistic competence which is a part of communicative
competence is the knowlodge of forins and meanings. The learner
who has already grasped the knowledge of forms, meanings and
functions of the target language now expects to be able to use this»

" . knowledge in various meamngful social situations in.order to

convey his intendéd meaning. That is, once he learns the forms of
the target language, language functions are emphasized over these
forms. Then, a different kind of language skill is emphasized at

_ the intermediate and advanced levels. In other words, the student "

works with language at the discourse or suprasentential (above
sentence) level. He realizes "that the target langua%e is a vehicle
for cormnunication not just an object to be studied." () At the same
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" time, as it is in the case ef the pmlologr st:udents, he is exposed to

. the culture to which the target language belongs. Here it will be
helpful to define culture in Larsen’s words:. "Culture is the
everyday life style of people who use the language natively. &)

At this level, that is, after grasping the knowledge of forms
meanings and functions of the culture of the target language, and
even after being exposed to theé culture of the target language by -

“studying certain literary works written in that language, the =

" philology students may still have certain difficulties in
pronunciation. And it is a fact that, for a better understanding of
a speech, an acceptable pronunciation is necessary since-
mispronunciation and. pecullartt}es make it distracting or wrong
accent and stress or shift in emphasis may ¢ause drastic changes
in meaning. For example, some students may still have difficulty

. in the different prqnunclations of certain groups of letters such as
"ought", ”bough" "enough"' “thorough” and be aware of the fact
that "in the written.language the phonological elements are
represented very inadequately by the graphic symbols and are
often ignored altogether."®)

On the other hand there are ‘'some - sounds ‘which  are
represented- by different letters. In English, for example, the (s)
sound is represented as ¢, ch,'ss, s or t as it is seen in the examples
delicious, machine, ‘assure, sugar and patience. Or the- -diphtong
(ly) is represented-as ée, ea, eo, 1, el, of fe as it is seen in the
examples see, mean, peOple machine, receive, believe. :

- Sometimes the phonological features of the students native
language may cause some problems of pronunciation. For
example, Turkish students ‘may  have some problems of
pronunciation with the pairs /¢/ and /t/ or Jw/ and /v/ in English
which may be overcome with-the help of certain exercises: In
brief, it can be said that "the perceptive-motor skﬂls of learning
and articulating form' the uriconscious reflexes of 'speech, and
they are much more potent in language learning than the act of
writing is. (19 And students expect to ‘gain the ability of speaking

_ ﬂuently with grammatical correetness at a reasonable speed

" In brief, such students may be m the need.of an extra guidance

£

Diane Larsen-Freeman, Tec s and Principles in Language'l‘eac
(7) (Oxford University Press Irie. mvm 1936),P 133 m
(8- Larsen, p. 133 . o
. ©) Cirard, p.57 _

(10 Imsen.pss
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in order to improve their ability to use. the target language for oral
communication and in order to gain conﬁdence in speaking: on
two linguistic levels, phpnoiogy and grammar, which can be

" sumarized as follows: ..~ - , e :

".1.'They need a pronunciation which enables them to use all -
the phonological contrast which" are necessary ‘for an
effective communication in the target language

o 2. They need more oral practice to increase their abﬂlty to .
. use syntactic and morplogical structures to pmduce original .
and correct sentences in the target Ianguage o

-Of course, the i’ulﬁllment of such a need should only be canied _
‘on parallel to their other studies h

. Here, a brief Outline of the ajm and techniques of the guidance

provided to the students throughqut the "oral composition”
~ courses as well as a “brief outllnc of t_he expectations will be of
_help

- The Alm of the "Oral Commtisitta’l" Oourses Designed for the
i nonNaitve Speaker Students at the University Level

“There are two major goals to be reached 4t throughout the "oral
. composition” courses. These can be summarized briefly as
~ follows: ‘ :

The primary aim:is to provide the students with guidance on
the phonological level so that pronunciation mistakes which are
likely to arise in carrying out informal -conversations,
participating in class dLscussions. giving_oral reports and
presenting ideas in formal discussions will be overcome through
meaningful communicative exercices. Besides these exercices,
others for improving voice and diction will be done. As it is
already known, foreign-born speakers may produce the speech
sounds of the target language closer to the sounds of their mother .
~ tongue. This causes “difficulty in communicating their meanings.
‘As a'result, the listeners make special effort to understand the
speaker and the speaker feels that he loses his eﬂ‘ectiveness This
causes stage-fright and embarrassment that leads to inhibition in
languagc learning. The aim is also to make the students be aware
of the fact that voice is is a basic component of speech and it tells :
_ much about one's personality and that the speaker must learn to
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'control it by learning and understandmg how- it is produced ‘
where the sound ‘begins fn human being, how the vowels and
consonants are articulated when the tongue 1s changed in shape -
or pressed against th palate. That is why, essentials of speech
" production, the speech mechanism, how the speech production is
accomplished throug ‘the use of the organs of respiration and
digestion may also be taught throughout the course. And also,
- descriptions of the so nds especially the ones which cause most
-difficulty for foreign-born persons, word lists and other exercice
. materials are provided. Theé students are: advised to ‘continue
doing these exercices even when the course hours are over.
Because it is a faot that, with the aid of these studies which may be
carried on individually, later, ‘at home, the students may
‘overcome their emba asment and stage fright at least to a
~ certain extent. Such a study is of great importance especlally for.
the students and inte teachem whe are non-nattve speakers.
This is because, a- learner who knows the structure and
vocabulary of the target language well, or the one who can a
understand what he reads in-a foreign language accurately may
still have difficulties in articulating the sounds of that language. -
~ That fs why he becom shy and unabie to communicate his ideas
kand opinions in that language. The courses of "oral composttion”

r “oral communication” in a foreign Tanguage attempts to teach .
the learner that such/ a problem arises from another problem
- which is poor articula
“following: - " .- -
' .aLazymacuvers ‘ -

‘b. Stiff jaws R

G Thickclumsy tongue o

d. Inactive velum (oL ; e ‘ :
uch causes are aimed to be overcome with
ises which emphasize the problem sounds.
ne, for “example, with the repetition of
.these troublesome sounds, dta ,cert,ain

So in these courses
the voice training exe
. 'These exercices are ¢

‘tongue twisters includ '
controlled speed. |

: ’l_‘he second .hnpor‘t aim 1s to motivate the studem:s to
develop rhetorical skills and thys to gain fluency in presenting in’
public, their pre-orgatiized ideas’ and. thoughts on a specific
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subject During the pcrformances, the teacher evaluates their
accracy and fluency at the end of each gresentation as an advisor
or co-communicator. As the errors are tolérated and are seen as a
natural outcome of these meamngful communicative exercices in
the target language, the teacher does not intermpt the speakers to
~ corréct them. Therefore, the students come to the conclusion "that
making mistakes and still ‘saying something is better than not
saying anythirig at all and keeping thus, away from mistakes.
_This might encourage the timid learner and demonstrate that the

~‘learner himself is not a static constant but growing organtsm". (11}
' Therefore, the aim is to have mnstant ‘oral practice seCured by
"‘continual assignements. . : ,

. Techniques Suggestecl' for the Planning and- the Organization of -
~ the "Oral Composition” Courses at the University Level :

LN

In these courses which are designed to help the non-native
speaker students to be able to- -speak fluently with grammatical
correctness and in a reasonable speed in the target language, the
students and the instructor meet three hours per week. Of course it
~ 1s necessary to devote the majority of the course hours to oral
- presentation delivered by the students. and to secure constant oral

. practices by continual assigmentS. but theoratical information,
‘at the same time, must be' covered through class discussions _
‘ concermng the fonowmg major tapics mainly: .
: I— ‘Definition, nature, purpose. function methods and
components of speech. -

I- 'Fundamentals ‘of speech production. speech mechamsin
. descriptions of the ‘sounds, especially the ones which
- cause most difficulty for foreign born persons, word lists,
~ “voice and diction training exercice materials. - -. '
I~ Public speech and its basic characteristics.

IV— The important factors which help to make up an eﬂ‘ccme
~~  -speech such as preparaﬁon, organizaﬂon COntent (style)
and delivery ' ‘ .

-

. (11) The Foreign Language Learni cﬁ Process: An Occaotonal Paper (ETIC

_ Publications. The British Council English Teacl'ung Information Center.

" Produced in England b the Britsh Councﬁ. Printing and Pu nshmg
pnrtment, London‘ 1978 : ,
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.pmenﬁng speech as Capp classim;s (13)

‘Now, it is necessary to have a bnef look at these topics to see

“how.they are dealt with in class and how the students may develop

their linguistic and communicative skills - in the light. of this.
theoratical information they are provided with, '
I— Definition, Nature, Purpose. function, Methods and
Components of Speech:
In this secticn the following toplcs are studied brleﬂy in
general: -

‘A~ Defiriition and nature of speech.

It wm be of help to the students 4o learn that speech can be
defined as a "method of evoking ‘meaningful responses from

!

- somebody" and that in order. to evoke meaningful responses from -

somebody, or, in other words, in order to produce a speech act,
audible words as well as visible words (gestures) which may be the

~ equivalents to audible words are used. They should also learn that

everybody has a style of speaking and is identified by how he says

" what he thinks and feels. If the speaker is able to ¢onvey his’

thoughts and feelings to: .other people, then it can be said that
' ‘speech 1s used effectively. And using speech in the target language

- effectively is what the students need in fact. = S

B~ Purpose and functions of speeen

Students should be mformed about the varios purposes and '
functions of speech. According to Eisenson's classification,
speech can be used for the expression of emotions {expressive
speech), as a social gesture such as greetings (social gesture
'speeches), in talking qurselves out of fear (3peech to allay fear) to
convey a specific idea in order to get a specific response from the
audience from the speéaker's control, in the form of phisical

movements indicating tension, boredom or annoyanceé which o

indicate unfavourable response or attentive listenmg which

~ indicates a favourable response. 12

G- Methods. of presenting speecn
Students should also 'be informed about the four fnethods of ‘

X

(12) ‘Eiserison, pp. 4-6 )
(13) Glenn Capp, Basic Oral Communicatinn, (prenuce Hall Inc. Englewood
Cnﬁ's New crsey. 1976}, pp- 162- 64. N
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oA Impromptu Speech. ‘The speaker has to speak within a

© . limited-time without preparatlon, supporting his ideas
‘with illustrations or an amnsmg story. There-is not much.

_time for thought. -

b. Extemporaneous Speech. The speaker is thoroughly
 prepared by making research, gathering material,
_organizing and outlining ideas. It is not written to be read
or memorized. The speaker writes tmportant points or
transition sentences on .the.-filing cards and when he
looks at each, remembers what he is going to say, develops
his ideas accordingly.
¢. Memorized Speech. The speaker memorizes, the speech. ‘
d. Manuscript .Speech: The ‘speaker writes out the whole
~ speech and reads from it.

At this point, the students are provlded with the mformation
on the differences between these four methods of presenting
speech as well as the advantages and disadvantages of each. They
are also warned that. they should avoid memorizing the whole
speech or long, complex and bookish sentences, and that they
should also avoid reading from ‘manuscript otherwise they will
face the dangers of forgetting certain words, phrases or sentences,
becoming rigid and too robot-like, losing eye contact with their
" audience and worst of all the danger of losing the ability of using -
the target language freely and confidently as they’ wont be able to -
~ adapt the language they use to the situations that are likely to
_arise durmg their speech : ,

, So, of these four kinds of presentatiens. students are guided j
and advised to begin with quick impromptu speeches at the

_ beginning of the course, for a few weeks, in the form of playing -
dinner party games in which they select a relevant topic which

“may be from their own experiences, in ‘the form of inventlng
dialogues, discussing proverbs or painfings. They may agree or
disagree with one another by supporting their own ideas and

- feelings. Thus, they become creative’ and 1mag1native while they
are. commumcating directly by thlnktng the thought as they

speak. ,

After the study. with quick impromptu speeches are over.
‘students are encouraged to prepare 3-5 minutes extemporaneous '
speeches. These speeches begin with a simiple exercice on "how to
do something " Each student setects an mteresting activity which
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he thinks wﬂl be of use fer the audience. prepares for it before
coming to class and informs them As “the main ideas and the
basic structure are firmly in mind ‘but remain ﬂexible. and the
language is chosen at the moment of utterance and adapted to the
_responses of the listeners(M the speaker remains flexible, he does

not have artificial manners, he can shorten or lenghten his

' megsage as the occasion demands and -his speech does not sound
memorlzed . ,

Later, the students are g,tven more complex exercises such as:

1.

_Preparing a simple reporting speech. He reads an article,

in a current magazine and gives a five minutes oral report
on it in class. He is not responsible for the content or the

* organization of the article. His only duty is to. report 1t to

»

Mo o

the class. He proceeds as follows: .

. States the title and the date of the magazine, the author's

name and the title sf the art!cle o

.- Reviews the article. . ’
. Gives a brief appraisal or eval:uation of it. : ’
. He chooses a novelist, ‘& playwright or a poet. Makes a five

: minutes speech using the following oumne

a.
b.

A brief biographical sketch. : \
A brief discussion of ms prmcipal wrmngs

c A crltical evaluatm of one of hls works. - o S

Of course, at the end of eaeh speech the mstructor and the
students among the audience who volunteer evaluate and criticise
the speaker's delivery t!ytng to answer questions such as:

L
2

Is he self coriﬁdent and flextble? ,
Are his gestures direeted to the message he tries to

e commumcate‘?

: N
. Has he been able ‘to establish eye contact with the
_members of his listerier-viewers by lookmg directly at

156

Is he lookmg friendly relaxed and natural?

them or by shifting his glances?

. Does he have repetitive tick-like actions?
. Has he used his notes cleverly asreminder?
. Has he responded to the mood of the material and the

audience's reaction? -,

.Washlsvolceeﬁ‘ecﬁve? T L



Whﬂe trying tq answer sueh questions under guidam;e of the
instructor, both the speaker and. the students who listen to. him
begin to understand what is needed to convey the message
successfully, Each one of the. _students should be ready to
criticisize and evaluat® both himself and his friend as speaker
without being offended and without offending others in order to .
make a progress and not to repeat the same mistakes he has

already made or observed in someone else, when it is his tumm to .

speak next time. The instructor gives the theoratical information
and acts just as an ‘advisor or co-communicator and he never
interrupts the speaker to correct his mistakes :

" D— Components qfspeech: o

The students should leam lhat the baslc elements
(components) of speech are content (words) organization and ‘
, delivery : S

Here, it is necessary to. have a brlcf look at these bastc elements
from ‘the-point of view of non:native speaker students who want
. to communicate in the target, langnage better, and who wish to '
become foreign language teachers in future. -

a. Content ‘ S

. If words, as the audlble symbols ef speech convey the intended
opinion or idea and reveal the experlenced feeling accurately in
appropriate time, an effective communrication takes place. In_
order to do this, the speaker. should observe the meaning of words
;attentively He should be an expert of the words and their
denotatlons and connotations i . -

AsMkuncksays inhisPubtlcSpeaktng wo:dchoicelsalso a
choice of image and meaning. Good speakers and writers know -
.this and select words that suggest: precisely the meanings they
- 'want "(15) He, then, goes on saying that “careless and poor.
communicators who are in fact inexact stylist cannot distinguish
the difference between such pairs of words as gift and present, .
- shout a(ng yelL sing and chant. laugh and chuckle and many other -
pairs" ' , )

(15) - Minnick, p. 154
(16) Mmmck.pp 154- 155
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It is: necessary to make the fomgn—bom students aware of the

fact that when most words are eonsidered alone, they have many

' possible meanings. Therefore it is. essential to consider all the

factors which determine a particular meaning. So, besides the -

connotations and denotauons, there are certain determlnets for
the meaning of the word: - .

Verbal - context and’ the cxrcumstances (situation) are the:
factors which determine the meaning of a. certaln word. These -

factors include the following aspccts
1. The external conditions at the time a word is used.
2 The relationship of the given word to a context of words.

3. The attitude of the speaker toward the person to whom he
is speaking ‘and/or what he is saying(l"’ ’

" For example. 'the word love may ‘'stand for a varlety of
imeanings Always the particular context in which it is used
detérmines the sense of the word as it. can be seen in the followmg
sentences , : .
a. Mylouetslikearedredrose BN
b. The love ofrnoncy is the root of all evﬂ
¢. You are my love. : '
d. For the love of mercy stop that nerve suainmg noise
e. Plants love sunlight s :

A On the other hand. the situatton in which a word is used"
defines its particular sense as it is seen in the example of bill. If

the situation is a biology lecture, it is the "beak of a bird" or if the

situation is a conversation between a cashier and an errand boy,

then it is "a piece of paper money." So both the verbal context and
the situation contribute to the meaxnng of the word. Therefore,

response is detérmined by the common 'usage of the word and has

to be able to give unporta;nce to being in utter control of the wordsr , .

that he choosw
- b Organtzation

- Every speech has three major divisions (introduction, body
and conclusion). As Eisenson sugggsts, the speaker: S
1 Selects his topic (propositfon or purpose)

a7 Eisenson and Boase, p. 176
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~* the student has to grasp the fact that, by this way, a common



N

2, Coileets the supporting ma:terials (facts. ﬂlustrations,
‘testimony, etc.) -
3. Faces the highly personai task of syntheslzmg ,
 discarding, limiting, subdividing and finally ordering
usablé evidénce in order to promote the desired audience
_ responses.(18) ‘ :
- Therefere, in the preparation. of a speech the speaker must be
careful with the following steps: =~
1. Choosing and limiting th gtven topic
2. Making a rough outline - .
3. Making a research dependlng on ‘more than one source
4, Making a second outline - .
In such a study, the non native speaker student has to make use
_.of the sources written both in his own native language and in the
target language. In the case of using sources written in his native
language, he has to write, once ‘again, the facts he has gathered
producing correct and original sentences in the target language.
On the other hand, in the case of using sources written in the
target language the student has to make an effort of paraphrasing
the original sentences," make an analysis and synthesis of the
facts relevant to his topic and ther re—write them in his own words
avoiding long and bookish sentences :

¢~ Delivery :

As it is already known, a successful and eﬂ”ecthre delivery uses
both visual signs such as bodily action, facial expressions,
posture -and gestures and auditory signs such as the use of
language and voice. So, the students who are taking the courses of -
"oral communication” in the target language, should bear in mind
that at the basis of such a formal training there should also be the
mastering of the documentary record of its text.” (19 There is an

- immediate audience before the speaker to whom he has to present

. a body of ideas in visible and audible form using the phonological

morphological and syntactic pattems of the target language in
‘order to receive responses from his llstener viewers who too are
- non native speaker students

So, the student should leai'n two things in the delivery of .

speech which will help him in ‘his future acholarly - studles or
_ when he becomes a Joreign language teacher These are:

(18) ElsensonandBoase p 316
(19) Capp.p 233
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L Tobeabletocbncentrateonwhathesaysashe saysit

2. To make an effort in order to gain a response from his
' listener‘viewers

_ The audience easﬂy understands if he speaker is concemed
about his ideas if he is concentrating on his ideas and topic or
not. -:Because there is an instant relation between the speaker
himself, what he says and the audience at the exact moment of
“utterance.

11— Fundamentals of Speech Production and Improvement of
-voice and Diction: -

A— nmdamentals of speech production.

Students who have already ‘taken courses on 'phonology" or
- "lingunistics” will, most probabily’ know how speech is produced
through the use of respiratozy aaé digestive organs. But it will be
-of great help to all of them to ‘give a brief summary of the
essenttals for sound and speech production ‘and a short study of
the speech sounds of the target laniguage before emphasizing the
exercices to be done for the improvement of voice and dictton.

B— Improvlng votce

After having learnt how voice is produced and the: role of voice
" 4n speech, it is necessary to make the students think on the
following key questions which are put forward by Eisenson, .and
to make them work with. neeessary exercises to improve their ’
voice if they have any. problem : '

’mckeyquesﬂonsare LT o
‘1. What is an effective voice‘? i S
2. How can I voluntarily control my voiceX ‘
-3. How can I improve my voice to make it an mstrument\ to
. ‘reveal my thinking and feeling to secure the responses I
~'want my listeners to make to my speaking?

The objective characteristics of an effective voice which are a)
adequate and controlled loudness, b) variety of pitch, ¢) good tone
quality d) appropriate rate and, timing are discussed. And then
exercices on the control. of loudness, and on certain defects of
voice quality such’ as breathiness and excessive nasality are.
»provided for the students. Thus, the students become aware of

(20) - Eisenson and Boase, p.80
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. their imitations and learn what to do to overcome these defeets
of voice quality.

G- Improving Diction: =

The students learn the causes. of faulty diction. Since they are
not native-born speakers, most ' ‘of them produce thé speech
sounds of the target language in a manner closer to the sounds of
+his native tongue. So, as a natural result, they may have. some
-difficulty in communicating their meanings.

At this point students are provided with ‘a "phonetic approach
to speech finprovement"(21) and then with an individual study of
troublésome sounds"2?) in the speech of the target language.

As it is already known a phoneme is the "smallest contrastive
unit" that can change meaning. For example, in English, pilil and
~ bill mean different things. So, (p) and (b) sounds are different
phonemes. As Bright and McGregor state "not all languages make
this distinction between (p) and (b). It does not exist in Arabic for
example"23) And in English, the difference between aspirated (ph)
and unaspirated (p) mafies no difference to meaning and they are
the allaphones of /p/. Only phonetic tralnlng makes the’speaker
understand the difference because phonemic differences #re given
more importance But, if the /t/ sound in English is followed by
. an/1 /., "it is not necessary to remove the tongue tip from the gum
ridge to complete the sound. Instead, the sides of the front part of -
the tongue break contact with the teeth to permit a lateral ,
explosion... emited orally." (24
* So, one needs to have a phonetic training as well for speech
‘improvement otherwise, as it is in the case of the difference
‘between the two allophones of /1/ in little, "to an English ear
many foreign speakers who do not make this distinction appear
to say Jeetil.” 26)

Therefore, first a phonemic trainmg and then a phonetic

- training is necessary for the non native speakers who want to

» communicate orally in the target language and who want to teach
*

(21) EismsonandBoase P 118 )
(22) Eisenson and Boase, p. 119
B e Technia M°?’° "s.m%“""ﬁ M{Pﬁngedsﬁoﬁd & Kong by
echniques for e, o n, -
Sing Cheorig Printing Co. Longman. 197élcfap 1 79 ng 8
(24) Eisenson and Boase, p. 121 :
- (25} . BrlghtanndGmgor.p 179 -
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it, because, "al speaker who fails to make, allophonic distinctions
will sound foreign but be instantly comprehensible whereas one
who fails to make phonemic distinctions will in certain contexts
confuse the hearer "28) . : .

“Many Turkish students may have difficulties between the pairs
ledving and living, beaten and bitten and seated and sitted They »
need to improve their pronunciations ’ ‘

Improving the intonation is -another point to be worked on
Bright and Mc Gregor indicate that - , '

"The selection of the syllable i'or special attention and the
intonation. given to it make: profound changes of meaning. ;
‘Unless their attention is drawn to it, many foreign learners -
« who hear English mainly in the school situation are unaware
of such differences... Pupils who overstress weak syllables,

especially pronouns, frequently convey the wrong meaning.”
@7

'Then they give theé following example

Foreign students tend:to overstress either the first or thef
- second pronoun when. they try to say that they simply failed to
'meet somebody in the words 'I didi't meet him!’ So, the listener
misunderstands him. and asks ‘Oh? Who ditt?' or 'Who did you
meet then?'(28) ‘

‘At this point Eisenson and Boase. in chapters on "Irnprbving'
“Your Voice" and "Improving Your Dictipn” in Basic Speech, give
“extracts from' various poems to be read aloud as review and

practice materials Parallel to what they recommend, Bright and
McGregor state that: :

"Many teachers begin with' dialogues, homemade plays and
play readings and demand- maximum comprehensibility and
the phonological behaviour that goes with it for the sake of
the success of the play. The speech of the actor faced with

. the need to get it across to the back of the hall improves-

: rapidly if he 1s given... "help he knows he needs. »'(29)

(26) Bﬂghtand Mchgor. P 179 . .
(27) Bright and McGregor, p. 189 .
(28) - Bright and McGregor, p. 190
(29) Bright and McGregor, p. 191
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’I‘hus, as it is clearly seen, the role of voice and diction is also -
-very important in a “succesful ‘communication in the target
language. The speaker must lea;m how to use his voice effectively
- and control it voluntarily. He must also learn how to improve his
voice and to overcome. the defects of his voice quality. Then he
must try to improve his faulty diction fighting against the foreign -
language difficulties. Here, they need the help of the phonetic
approach to speech improvement and the individual study of
troublesome sounds. They must be aware of the fact that
phonemic training as 'well as phonetic training are necessary for
them to fmprove their diction. Only after such a training the non
native speakers who want to communicate orally in an accurate
way can be comprehensible without distracting and confusing the
_hearer. Both the experts of speech pathology and audiology and
the experts. of - methodology in foreign language learning
recommend the necessity of practicing by reading aloud and
listening to oneself on tape recorder if possible in order to attain -

' maximum comprehensibility and phonological behaviour

' Thus, the non native speaker students who have such a

training at an advanced level will be able to help their own

" students in‘the light of their own tx'ainmg when they themselves
become foreign language teaehefs ‘

II— Public Speech and Its ‘Basic Characteristics:

*"A democratic society demands an alert citizenry, skilled in
the techniques of public adress"(30) such as giving lectures,
.teaching and participating in many kinds of activities, because,
“*rhetorical means enable men to obtain responses by miluencing
human behaviour."(31) In order to achieve an effective speech one
needs the mastery of the classical elements in speech preparation,
These classical elements are still valid in the '20th century. And an
_effective public speaking requires the mastery.of these elements

. 1. Inventio (invention): The dtsCovery of logical emotional
and ethical proofs and discovering the the materials. '

2. Dispositio (Organization): Analysis, synthesis. outlining
the proofs and planning arguments g

(30) EisenabnandBoasc p- 248

(31) Wilbur, E. Gilman, Bower Aly, Hollis White, ﬁtemndamnt a{ W .
ﬂ‘lze MacMﬂlan Comp., New York, Collier MacMillan Ltd. London,
P :
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3.

4.
. 5

Elocutio (Style) Choosmg words, phrases and language
- Clothing the language with an appropriate style
Memoria (Memory) ‘The treasurehouse of ideas.

Pronuntiatio (Dehvel_'y). Proper management, of the voice
and body. (32) :

The speaker, in order to be succesful in the treatment of these\ '
five essential skills depends on his selection of his general
purposes which are 1) Speech to entertain 2) Speech to stimulate,
3) Speech to inform, 4) Speech to persuade

IV— The Important Factors: Which Heip to Make up an Eﬂ'ecttve
Speech (Preparation, Organization): ‘

Steps to be followed in speech prepafation and composition of
public speech as they are glven to the students can be summarlzed /

as follows:

A

,*‘

5.
6.
7.
' 8.
A
B

Audience analysis .

(Is the topic suited to the speciallzed mterest of of the
audience or if the topic is already familiar to the audience,
how can it be treated to hold and arouse attcntion)

. Analyse occasion

(Is the topic suited. to thc occasion will others speak on -
the same topic?) v !

. Select subjetct

(Is the topic too difﬁcult oris worthy?)

. Determine purpose

(Entertaining, stimulating, mforming persuadmy
Select and gather material -

Analyse material '

Select forms of support

Organize the speech

. Phrase the title
. Outline the speech

. (32) Gilman and Aly, p. 16
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1. Introduction

1. Body (Main points and sub points)
#i. Conclusion (Summary restating the central idea, appeal)

Finally, the students are expceted to perform informative or .
persuasive ‘speeches from six to ten minutes As a- rnajor course
requirement students are expected .to participate in oral -
discussions and are held responsible for oral presentations to be
delivered in class. “The final assessment of each student
throughout the semester is based.on class participations, oral
presentations in class and the final examination to be held
orally. :

Expectations

At the end of these courses non native speaker .philology
students are expected to acquire the following skills:

1. Developing personal confidence in using the target
language for academic, teaching, social and
communicative purposes. :

2. Making use of certain important intellectual abilities
such as investigating .a topic, gatheéring reliable

- information about it, selectinig and using the material
relevant -to ‘the audience, evaluating organizing and
arranging the content materials in the target Ianguage

3. Listening intelngently and critically others, as these
activities in the classroom enable the students acquire

- another necessary skill ‘which is not productive ltke
' . speaking is, should be learned by the students. With these
- oral practices they get thev chance to listen to different
es of the target language as it s expected from them to

' 'be able to understand the. spoken language outside the
classroom. In order to have a purposeful communication,
the listeners must give Tesponse to the speaker. With the
help of this feedback which they provide the speaker with,
he can evaluate whether or not his purpose has been
achieved. Thus, both the students who are listening, and
the one who is comrriuniéattng his ideas, opinions and

emotions bcneﬁt from these oral practices at the same

time. ,
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Conclusion

‘The student learns the complex structure of the foreign
language in which the phonological, ‘morphological and syntactic
components are all present. Once the non native speaker student
learns the forms of the target language a different kind of

‘language skill is empahized. At this point, students work with
' language at the discourse or suprasentential level. The aim is to
guide the student to realize that the target language is a vehicle for
communication. not just an object to be studied. :

So, in communicative approach which is important in foreign ’
language teaching, the primary goal is to enable the students to
communicate using the target language and to enable them to-
apply their knowledge in negotfating meaning. ’

‘ Students should be able to use the ‘verbal and ‘non-verbal
_ systems of the target language accurately and ﬂuently outside the
classroom for the foliowing purposes : _
1. Communicative purposes
2. Expressing himself
- 8. Evoking meaningful responses from others
4. Informative and persuasive purposes

Philology studenis in general, who' are learning a foreign
language, whether they are intending teachers or not, benefit
from the "oral compositiun" courses in their departments at the )
- university in certain ways. They Jearn: . ‘

. 1. The essentials for speech production how speech
production is accompiis_hed through the use -of speech
mechanism and the deScriptfo'n of the troublesome

o ,soundsinthe target Ianguage '
© 2. To control their voice which is the basic component of
' speech with the help of voice training exercises.
L 3. The reasons of poor articulation and the ways to improve .;'
voice and diction thmugh. ‘certain exercices.
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.

4. The difference between fear, stage-fright and heightened

feeling and tiow to’ overcome their stage—fright ‘and
o embarrassment

5. Developing personal confidence and certain intellectual‘

- abilitie$ such investigating a topic. making a research,
evaluating, organizing and afranging content materials,
'understanding and analysing the audience and occasion, -
timing; listéning to others and exchanging ideas in the
target language.

6. Speaking ﬂuentlyv with grammatical correctness at a
reasonable speed.

' 7. Participating in class discussfons; giving oral reports,
- _presenting ideas 1In- formal discussions. ‘with less
' embarrassment

8. Seeing their errors as a natural outcome in the process of
" developing their communicative skills and avoiding
. saying nothing at all in order to keep away from
" mistakes.

Thus, non native students who are intending teachers beneﬁt
. from these courses in some special ways besides ‘the ones cited
above. They learn ' -

1. That the tardet language is a vehicle for communication.
. not an object of study only, and that they must make their

‘,ﬁiture students aware of this fact ’ |

' 2, How to overcome their- own. mispronunciation first with

“the help of certain methods such as listening to
themselves on tape recorders, by practicing and by using

dictionaries to find out correct and standard

o pronunciations ' , ‘ k

3. Not to interrupt their students’ frequently to correct their

| mistakes. during their oral performanees but tolerate

their errors and stay as an advisor when he uses-

communicative approach.
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, 4. The hnportance of the body language For example "in a’
" beginners' class gesture and the tone of voice are at first
more important than the actual words or phrases used to

~tell students what to do and how to do it. 33)

5. How to make the analysis of their students (thelr age
‘ mterests background) before selectlng and adapting the

‘ language they are going to use,m the classroom.

6. To direct students' attention with the help of the tone of
voice and gestures and with the use of the "marker words
such as alright ~ fine ~now ~ ok “ right ~ now"
‘then % " (34) which are important in classroom dialogue.

. In fact it is ‘not important which of these words the

instructor uses. It is the tone of his voice and his
intonation that commands the students' attention. o

L]
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