|l@ Eurasian Journal of Educational Research, Issue 60, 2015, 111-130

Perceived Social Support, Depression and Life Satisfaction
as the Predictor of the Resilience of Secondary School
Students: The Case of Burdur

Hiilya SAHIN BALTACI
Zeynep KARATAS™

Suggested Citation:

Sahin-Baltaci, H., & Karatas, Z. (2015). Perceived social support, depression and life
satisfaction as the predictor of the resilience of secondary school students: The
case of Burdur. Eurasian Journal of Educational Research, 60, 111-130
10.14689/ ejer.2015.60.7

Abstract

Problem statement: It has been observed that there are a limited number of
studies on the resilience of primary and secondary school students in
Turkey. However, it is acknowledged that secondary school students with
difficult conditions of life also have to cope with rapid physical,
psychological and social changes brought about by adolescence. For this
reason, conducting research on the resilience characteristics of students
within this age range would be an opportunity to enable them to acquire
the abilities that will increase their resilience level. Moreover, the findings
obtained from this research would contribute to the acknowledgement of
protective factors, especially crisis response studies in the fields of
psychological counseling and guidance services.

Purpose of the Study: The general purpose of this research is to analyze
perceived social support, depression and life satisfaction as predictors of
the resilience of secondary school students of low socioeconomic levels.
The examination of students’ levels of resilience was based on gender,
who they lived with, and whether their parents were together/separated
and were alive/not alive.

Method: The study group of the research consists of 386secondary school
students. Of the students in the sample, 202 (52%) are girls, and 184 (48%)
are boys. Of these students, 130 (34%) attend sixth-grade, 138 (36%) attend
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seventh-grade, and 118 (30%) attend eighth-grade. In this research used
the relational screening method. To obtain the data for the Resilience Scale
for Secondary School Students, The Brief Multidimensional Students” Life
Satisfaction Scale (BMSLSS), Social Support Appraisal Scale for Children
and Adolescents and Depression Scale for Children were used. A t-test,
one-way analysis of variance, and multi-standard linear regression
analysis were used for data analysis in the research.

Findings and Results: The results obtained from the research indicate that
perceived social support and life satisfaction significantly predict
resilience, whereas depression is not a significant predictor of resilience.
Moreover, the resilience of students does not express a significant
difference based on gender. The resilience levels of students who live with
their parents and whose parents are together was found to be higher when
compared to other students.

Conclusions and Recommendation: First of all, in order to increase their
resilience abilities, psychological training can be provided through
counseling in schools for students who live with only one of their parents
or their relatives. Within the scope of student personality services, various
social support resources can be allocated for secondary school students
whose parents have separated and the father/mother is/are not alive.
Since social support and life satisfaction are important variables in regard
to resilience, an appropriate education-teaching environment can be
provided for such studies to be conducted at schools. In considering
schools as important social support elements, increasing school services
that meet the needs of the students and transforming the school into an
important living area that encourages students to love school can be
useful. This can be achieved through sports activities, functional clubs,
and creating environments where students can comfortably express
themselves. In order to increase resilience levels, psycho-training program
start getting risk groups can be developed, and these programs can be
experimentally tested. The most important restriction of this study is that
the sample group consisted of students living in Burdur, a small city that
does not receive many immigrants.
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Introduction

Resilience is defined as the ability to cope with and adjust to stress or difficult
situations (Garmezy, 1991; Masten, 2001; Masten, Best & Garmezy, 1990, cited in
Hand, 2008; Luthar, Cicchetti & Becker, 2000). In this process, which is defined as a
successful adaptation to adverse situations, the personality traits of individuals are
an important factor. Personality traits are one of the elements that lead to healthy
consequences after stressful situations (Reich, Zautra & Hall, 2010). Two basic factors
are emphasized in the concept of resilience. The first focuses on relief from stressful
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life events, in spite of those events, and the ability to recover from stress and rapidly
reestablish balance. The second factor is sustainability, which can be expressed as the
ability to sustain healthy reactions to other situations of stress as a result of reacting
healthily to stressful life events (Reich, Zautra & Hall, 2010).

Benard (1991) emphasized that the provision of the appropriate environmental
conditions are required in order to bring up resilient individuals and stated that
resilient children have social competence, problem-solving ability, autonomy, and
feelings of purpose, and hope for the future. Adult support is one of the important
protective factors for the child to be able to see and to solve problems. Social support
is noted to bean important variable in sustaining healthy behavior (Celikel &
Erkorkmaz, 2008). At the same time, social support is defined as the information that
enables the individual to believe that he/she is loved, valued, cared for and a
member of a social network (Cobb, 1976). Individuals with strong social support
systems have been found to be good at coping with stressful life events (Callaghan &
Morrissey, 1993; Shonkoff, 1984) and overcoming psychological problems (Lara,
Leader & Klein, 1998), and they experience less anxiety, behavioral problems and
depressive symptoms (Barrera, Fleming & Khan, 2004). Less social support affects
the level of resilience as a protective factor in individuals and also is important in
terms of the observance frequency of depressive symptoms. Depression is generally
revealed as negative thoughts, disappointment, hopelessness and reluctance
(Cicchetti & Toth, 1998). A negative perspective towards the world during the early
childhood years teaches individuals to disappoint themselves. The negative aspects
of experienced situations become more serious, and life situations that are sources of
heavy stress increase the risk of depression (Erdogan, 2006). Motivational symptoms
observed in depression include apathy and boredom, whereas physical symptoms
can consist of sleeping problems, loss of energy and appetite (Steinberg, 2002).

In contrast to individuals with depression, those who love life try various ways to
hold onto life and make an effort to overcome difficult situations and pull themselves
together. Obtaining satisfaction from life supports this effort. Life satisfaction is
closely related to morale, adaptation and psychological well-being (McDowell, 2010).
Life satisfaction includes the cognitive judgments of people on their own life and is
considered the basic component of the person’s subjective well-being (Joshanloo,
2013). Life satisfaction refers to a person’s internal subjective assessment of his/her
life quality. As the level of life satisfaction lowers in children and adolescents,
extroversion, internal locus of control, self-concept, active coping, and pro-social
behavior decrease, while addictive substance use and psychopathological behavior
increase (Huebner, 2004). Self-esteem enhancing skills and stress-coping skills were
significant predictors of secondary school students’ life satisfaction (Sahin-Baltaci,
2013). In addition, positive family characteristics affect the resilience of children
positively. Positive relationships with neighbors outside of the family and the
positivity of relationships with friends and teachers are also among the factors that
increase resilience (Soest, Mossige, Stefansen & Hjemdal, 2009).

Numerous descriptive studies were examined (Werner & Smith, 1982; Masten,
1994; Luthar, Cicchetti & Becker, 2000; Masten, 2001; Greene, 2002; Fergus &
Zimmerman, 2005; Ahern, Ark & Byers, 2008; Clinton, 2008; Davis, Luecken &
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Lemery-Chalfant, 2009; Smith, 2009; Salami, 2010; Wilks & Spivey, 2010; Hanewald,
2011; Rose & Steen, 2015; Coleman, 2015). It has been observed that the studies in
Turkey are mostly descriptive (Ogulmus, 2001; Gizir, 2004; Ozcan, 2005;
Eminagaoglu, 2006, Karairmak, 2006; Gokden Kaya, 2007, Karairmak, 2007;
Dayioglu, 2008; Oktan, 2008; Onder & Gulay, 2008; Sipahioglu, 2008; Terzi, 2008; Oz
& Bahadir-Yilmaz, 2009; Bayrakli, 2010; Guloglu & Karairmak, 2010; Kirimoglu,
Yildirim & Temiz, 2010; Onat, 2010; Kaner, Bayrakli& Guzeller, 2011; Karatas& Savi
Cakar, 2011; Karairmak & Sivis-Cetinkaya, 2011; Savi-Cakar & Karatas, 2011, Yilmaz
& Sipahioglu, 2012;Savi-Cakar, Karatas, Cakir, 2014; Malkoc& Yalcin, 2015).

Gizir (2004) analyzed the academic resilience of eighth-grade students in primary
education and determined that high expectations at home, attention and affection in
relationships at school, and attention and affection in friendships are the most basic
external protective factors that predict the academic resilience of economically poor
students. Ozcan (2005) stated that the level of resilience and protective factors in high
school students whose parents are together is higher than those whose parents are
divorced; also, there is not a significant difference in their resilience based on gender.
Eminagaoglu (2006) found that street children between the ages of 12-16 are rather
inclined to cooperative behavior and establishing emotional affection. Their
emotional ties within groups of friends are the most important characteristic of
resilience in their lives. Gokden Kaya (2007) studied the roles of self-respect, hope,
and external factors in the prediction of resilience of second-grade students attending
regional primary boarding schools and found that these factors predict resilience at a
significant level. Dayioglu (2008) found that learned strength, perceived social
support and gender significantly predict the resilience of adolescents who are
preparing for the university examination. Moreover, Dayioglu stated that the
resilience of males is higher than females.

Oktan (2008) obtained the result that the resilience of adolescents preparing for
the university examination indicated a significant difference based on problem-
solving ability and life satisfaction. Onder and Gulay (2008) detected a significant
relationship between the self-concept and the resilience of eighth-grade students.
Furthermore, they found that the resilience of girls was higher than that of boys.
Sipahioglu (2008) found that the resilience of adolescents in different risk groups
differed based on the variables of poverty (with his/her family), living with a single
parent, gender and type of school. Onat (2010) stated that the levels of resilience of
first-grade high school students who perceive their parents democratically are
significantly higher. In addition, students’ levels of resilience were found to differ
significantly based on the school that the child currently attends, the child’s age,
number of siblings, family’s monthly income, mother’s level of education, parents’
professions, where the child’s father grew up, level of protective attitude adopted by
the parents, and the attitude adopted by the parents while bringing up the child.
Karatas and Savi-Cakar (2011) found that self-esteem and hopelessness are
significant predictors of resilience in adolescents. Savi-Cakar and Karatas (2011)
found that the social support perceived by adolescents predicts their level of
resilience significantly. There is a positive relationship between the resilience level of
adolescents and the social support they receive from their family, friends and



Eurasian Journal of Educational Research | 115

teachers, and resilience levels differ based on gender so that girls have a higher level
of resilience compared to boys.

[t has been observed that there are a limited number of studies on the resilience of
primary and secondary school students in Turkey (Gokden Kaya, 2007, Onder &
Gulay, 2008). However, it is acknowledged that secondary school students living
under difficult conditions also have to cope with rapid physical, psychological and
social changes brought about by adolescence. For this reason, conducting research on
the resilience characteristics of students within this age range would lead to a better
understanding of how they can acquire the abilities that will increase their resilience
levels. Moreover, the findings obtained from this research would contribute to the
acknowledgement of protective factors, especially in crisis response studies in the
fields of psychological counseling and guidance services. Based on these
justifications, the general purpose of this research is to analyze perceived social
support, depression and life satisfaction as the predictors of resilience in secondary
school students of a low socioeconomic level (SEL). The analysis of the resilience
levels of students was based upon gender, with whom the student lives, and whether
their parents are together/separated and alive/not alive.

Method
Research Design

In the research, the relational screening method was used in order to analyze
whether the “Resilience” of secondary school students of a low SEL differs based on
gender, with whom the student lives, whether the parents are together/separated
and alive/not alive, and whether perceived social support, life satisfaction and
depression are significant predictors of resilience.

Research Sample

The research population consists of a total of 24 primary schools affiliated with
the central district of Burdur with students in the sixth, seventh and eighth grades
attending Turk Hava Kurumu, Sakarya, Cumhuriyet, Turan, Mehmetcik, Istiklal,
Yardimseverler, Kemal Solmaz, and Vali Dr. Suleyman Oguz primary schools.
Among these pupils are students from a low SEL. The concept of resilience, in the
most general sense, can be defined as the ability to cope with difficult conditions of
life. Low socioeconomic status negatively affects basic physiological needs, such as
accommodation, nutrition and health, and the meeting of some psychological needs
based on the educational level of the family. Being resilient is an important
characteristic in order to cope with stress and the difficult conditions of life faced by
those students living under such circumstances. For this reason, the research
population consists of secondary school students of low socioeconomic status.

The sample group was selected based on the simple random sampling method
where each student in the research population has an equal and independent chance
of taking part in the sample group (Karasar, 2007). The sample group of the study
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consists of 386 students selected by the above method. Of the students in the sample,
202 (52%) are girls, and 184 (48%) are boys. Of these students, 130 (34%) attend sixth-
grade, 138 (36%) attend seventh-grade, and 118 (30%) attend eighth-grade schools.

Research Instrument and Procedure

Resilience Scale for Secondary School Students. In order to determine the
resilience of the students, the Resilience Scale for Secondary School Students of 4
factors and 23 items developed by Sahin-Baltaci and Karatas (2014) was used. The
first factor of the scale explains 14%, the second factor explains 14%, the third factor
explains 11%, and the fourth factor explains 9% of the total variance; all four factors
explain 48% of the total variance. Cronbach’s alpha coefficients of the scale are .85 for
the entire scale, .75 for the sub-dimension of autogenous resilience, .78 for the sub-
dimension of resilience stemming from the family, .72 for the sub-dimension of
resilience stemming from a friend, and .73 for the sub-dimension of resilience
stemming from the schoolteacher. The test-retest reliability coefficient of the scale is
.85.

The Brief Multidimensional Students’ Life Satisfaction Scale (BMSLSS).In the
assessment of life satisfaction, The Brief Multidimensional Students’ Life Satisfaction
Scale adapted by Siyez and Kaya (2008) was used. The test-retest reliability of
BMSLSS was calculated as .82 and the internal consistency coefficient was calculated
as .89. The total correlation of the items in the scale varies between .64 and .78. The
internal consistency coefficient calculated within the scope of the research has been
found to be .83.

Social Support Appraisal Scale for Children and Adolescents. In order to measure
perceived social support, the Social Support Appraisal Scale for Children and
Adolescents, developed by Dubow and Ullman (1989) and adapted to Turkish by
Gokler (2007), was used. The criterion validity of the scale was calculated as r=-.62
(p<0.01) and the internal consistency coefficients obtained for sub-dimensions were
calculated as .89, .86, and .88 respectively; the test-retest reliability coefficient was
determined to be .49 (p<0.01) for the entire scale; the split-half reliability was
determined as .82; the item-total reliability relation of items with a total points was
found to vary between .34 and .64. Cronbach’s alpha internal consistency coefficient
of the scale is .93. Cronbach’s alpha internal consistency coefficient was calculated as
.94 for this research.

Depression Scale for Children .In order to measure depression, the Depression
Scale for Children, developed by Kovacs (1981) and adapted to Turkish by Oy (1990),
was used. The test-retest reliability of the scale was found to be .80. The criterion
relative validity coefficient of the scale and the correlation of it with the childhood
depression grading scale points is .61. The internal consistency coefficient calculated
in this study is .80.

Measures were administered to students in groups by researchers. The surveys
were administered to students from one class from each grade selected at random.
Students were informed about anonymity, privacy, and confidentiality and students
were told that their responses would remain confidential and were asked to complete
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all of the questions in the measures. The instruments took approximately 35-40
minutes to complete. Informed consent was received for all students who
volunteered to participate in the study.

Data Analysis

Whether the data in this research met parametric statistical assumptions (such as
the data indicating normal distribution, variances being homogenous and obtained
with a uniform scale) was determined based on the properties of dependent and
independent variables and the purposes of the research. A t-test was used to test the
significance of the difference between the means of two independent groups, one-
way analysis of variance was used to test the significance of the difference between
the means of more than one independent group, and multi-standard linear
regression analysis was used to explain the relationship between dependent
variables and independent variables with a regression equation (Buyukozturk, 2010).
According to this, a t-test was used to test whether students’ resilience levels vary
based on gender and with whom they live. One-way analysis of variance was used to
test whether it varies based on the conditions of parents being together or separated
and alive or not alive. Multi-standard linear regression analysis was used to test
whether perceived social support, depression and life satisfaction are significant
predictors of resilience.

Results

In the present study, whether resilience levels of secondary school students of a
low SEL vary based on gender and with whom they live was tested with a t-test. The
results are given in Table 1.

Table 1.

T-Test Results Based on Gender and the Person/People with Whom They Live

n M S df t p
Gender Female 202 80,15 6,88
384 178 .07
Male 184 78,74 8,60
People Mother and father 341 79,97 7,46
lived with 384 447 001

Single parent-relative 45 75,75 9,040

"p<.01

As seen in Table 1, the results of the t-test indicated that females (M=80,15) and
males (M =78,74) did not differ significantly or meaningfully on resilience, t@ss=1.78,
p>.05. According to this, the resilience of females and males do not vary. Again,
according to Table 1, the difference between the means of the resilience of students
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living with their mother and father (M=79,97) and those living with one of their
parents or a relative (M=75,75) was found to be statistically significant(tss=4.47,
p<.01). According to this finding, the resilience of students living with their parents
is higher than those living with one of their parents or a relative.

Another variable analyzed in this research project was whether resilience levels
differ based on the status of the mother-father being together/separated and
alive/not alive. This variable was analyzed with one-way analysis of variance. A
Tukey post hoc test was conducted to find the source of the difference, and the
results are given in Table 2.

Table 2.

ANOVA Results Based on the Status of Mother and Father

Source of 2
variance n M s F P 7 (Tukey)
Mother- 345 7999 747
father
together(A)
Status of mother  Mother- 29 7552 8,69 7,50* .001 .038
~father alive-not  father A-B,
alive/together- separated A-C
separated (B)
Mother / 12 7425 9,76
father not
alive(C)
“p<.01

Table 2 shows the findings comparing students’ resilience based on whether the
mother and father are together/separated and alive/not alive. An examination of
Table 2 shows a significant difference between the resilience of students whose
parents are together and those who have separated and/or whose mother or father is
not alive (F(2-383)=7,50, p<.01). According to the results of the Tukey test, the
resilience levels of students whose parents are together are higher compared to
students whose parents have separated and whose mother/father is/are not alive.

The effect size for these differences was small, 772 =.038.

Findings regarding the Predictors of Resilience

In regression analysis, dependent and independent variables should be
continuous variables that are measured with an interval scale and the data should
indicate normal distribution. Before analysis, the data was checked to establish
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whether it had a normal distribution. it was determined that skewness and kurtosis
values in all variables were between -1.0 and +1.0 (Buyukozturk, 2007). it was
observed that the data had a normal distribution. In addition, the data were
controlled whether they were coherent to univariate and multivariate analyses. The
Mahalonobis distance coefficient and z point analysis was conducted for outlier
analysis in the data set. A z table value at the level of 0.01 for the extreme values with
a single variable was checked, either in ascending or in descending order; no data
exceeded 3.29 (Tabachnick & Fidell, 2007). Mahalanobis distance was analyzed for
the extreme values with a multivariable and no values over 1 were found. Finally,
prior to regression analysis, correlation coefficients between dependent and
independent variables were calculated in order to analyze whether there is
multicollinearity between the dependent and independent variables. The results are
given in Table 3.

Table 3.

Simple Linear Correlation Coefficients Indicating the Relationships between Resilience Levels
and Levels of Perceived Social Support, Life Satisfaction and Depression of Students

Variables M S Pearson Correlation Coefficients (n=386)
Resilience 79,48 15,26 1 2 3 4
Social 166,95 23,96 492+ -

Support

Life 35,22 5,66 A78** 496**

Satisfaction

Depression 9,94 5,88 -373%* -557** -.545%* -
“p<.001

According to Table 3, there is a positive significant relationship of resilience to
social support and life satisfaction of the students and a significant negative medium-
level relationship to depression. However, significant medium-level relationships
were found between independent variables. It can be said that this relationship is not
of a level to cause multicollinearity according to Buyukozturk (2010). In
consideration of the Durbin Watson value used in the model to test autocorrelation,
the value, which is desired to be between 1.5 and 2.5 (Kalayci, 2006), was also found
to be 1.783. This value indicates that there is no autocorrelation in the model. The
results obtained from the Multiple Standard Regression Analysis, which was
conducted after proving the conformity of the data to multiple regression analysis
but prior to regression analysis, are given in Table 4.
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Table 4.

Results of Multiple Regression Analysis

B S B t P R R2
Constant 47,523 3,780 12,574
Social ,106 ,017 ,328 6,180* .000
Support
Life A13 ,072 ,301 5,738* .000 .56 31
Satisfaction
Depression  -,035 ,073 -,026 -,478 .633

F(3-382)=58,608, p<.001

In Table 4, perceived social support and life satisfaction are observed to be
significant predictors of resilience, whereas depression is not a significant predictor
of resilience despite its indicating a significant negative correlation with resilience.
Perceived social support and life satisfaction explain 31% of the total variance (R=.56,
R2=31, F (3-382)= 58.61, p<.001). In consideration of the signs of regression
coefficients of predictor valuables, it is observed that there is a positive significant
relationship between social support, life satisfaction and resilience. Analysis of
standardized regression coefficients () indicates that the order of importance for
predictor valuables on resilience level is social support and life satisfaction.

Discussion and Suggestions

According to the results obtained in the study, the resilience levels of secondary
school students of a low SEL do not vary based on gender. This finding is supported
by the research findings of Ozcan (2005), Terzi (2008), and Kirimoglu, Yildirim and
Temiz (2010). Contrary to those studies, other research states that resilience does
vary based on gender (Dayioglu, 2008; Onder &Gulay, 2008; Sipahioglu, 2008; Oktan,
2008; Onat, 2010; Savi Cakar & Karatas, 2011; Yilmaz & Sipahioglu, 2011). The
differences between findings might stem from the data collection tools used in the
studies and the general characteristics of the study groups in which each study was
conducted.

According to another finding, resilience levels of students living with their
parents are higher than those living with one of their parents or their relatives. The
most important transference of familial support is provided through emotional
channels and feeds communication in a positive way. Within the period when
adolescence appears, they need reliable ties with their acquaintances and a healthy
environment where emotional communication channels are open (Ergun, 2008).
Family is among the important social support systems in the lives of individuals. For
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this reason, it is expected that the resilience levels of students living with their
parents are higher compared to others.

In the study, the resilience levels of students whose parents are together were
found to be higher than that of students whose parents were separated and those
whose parents were not alive. Soest, Mossige, Stefansen and Hjemdal (2009) also
stated that positive family characteristics affect the resilience of children positively.
Moreover, Ozcan (2005) found that students whose parents are together have a
higher level of resilience compared to those whose parents are divorced. This result
can be explained as the mother and father being perceived as a social support and
power within society. Students are able to use this power when coping with difficult
situations, in addition to the importance attributed to the nuclear family structure
within society. In communitarian cultures, such as Turkish society, family members
do not ignore problems of other members, as social support and mutual affinity are
important in communitarian cultures. Also, in these groups there is a strong
commitment to groups and a lifelong unquestioned loyalty to this commitment
(Kagitcibasi, 2006).

Another result obtained from the research suggests that perceived social support
and life satisfaction significantly predict resilience in secondary school students of
low SEL,yet depression does not significantly predict that. Similarly, Dayioglu (2008)
found that social support is a significant predictor of resilience in high school
students, and Savi Cakar and Karatas (2011) found the same in adolescents. In the
measuring tool he/she developed, Bayrakli (2010) stated that social support predicts
resilience significantly and it is an important variable with regard to resilience. In
their study, Losel, Bliesener and Koferl (1989) pointed out the support of adults, who
are important in the child’s life, as the protective factor in resilience (cited in
Goldstein &Brooks, 2006).While affection and support from basic systems such as
family, school, and society are among the important variables that affect resilience in
preadolescents’ lives, (Rhodes &Brown, 1991), family and other social support
networks in particular are stated to be protective factors (Friborg, Hjemdal &
Rosenvinge, 2006; Luthar, Cicchetti & Becker, 2000). In addition, individuals with
strong social support systems are noted to be able to cope with stressful life events
easier and suffer from lower levels of anxiety, depression, and behavioral problems
compared to those with weaker systems of social support (Barrera, Fleming &Khan,
2004; Callaghan & Morrisey, 1993; Lara, Leader &Klein, 1998).

Finding pleasure in life and the increase of satisfaction in an individual’s life are
correlated with developing positive feelings and emotions for themselves. Resilience
would inevitably be influenced at the same rate as the increase in life satisfaction of
individuals. In the study on individuals affected by an earthquake, Karairmak (2007)
found that resilience is correlated with life satisfaction. Oktan (2008) arrived at the
conclusion that the life satisfaction of adolescents preparing for the university
examination significantly predicts their resilience. Moreover, it has been detected
that adolescents with a high level of life satisfaction also have a high level of
resilience, while ones with a low level of life satisfaction also have a low level of
resilience. These findings support the results of this study. In consideration of
another finding of the study, despite the fact that depression alone provides a
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significant negative correlation with resilience, the lack of a significant predictor in
the model. Social support and life satisfaction could have reduced the effects of
depression

In accordance with the results of the research, several suggestions can be made
for psychological counselors of schools and researchers. First of all, in order to
increase their resilience abilities, psychological-training can be provided through
counseling in schools for students who live with only one of their parents or with
their relatives. Within the scope of student personality services, various social
support resources can be allocated for secondary school students whose parents have
separated and the father/mother is/are not alive. Since social support and life
satisfaction are important variables in regard to resilience, an appropriate education-
teaching environment can be provided for such studies to be conducted at schools. In
consideration of schools as important social support elements, increasing school
services that meet the needs of the students, and transforming the school into an
important living area for the students to love, can be useful. This can be achieved
through sports activities, functional clubs, and the establishment of environments
where students can comfortably express themselves. In order to increase resilience
levels, psycho-training programs targeting risk groups can be developed and these
programs can be experimentally tested. The most important restriction of this study
is that the sample group consisted of students living in Burdur, a small city that does
not receive many immigrants. For this reason the findings cannot be generalized to
all students of this age. Further studies on the resilience levels of students in this age
group, and in wider groups, should be undertaken.
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Ortaokul Ogrencilerinin Yilmazlik Diizeylerinin Yordayicist olarak
Algilanan Sosyal Destek, Depresyon ve Yasam Doyumu: Burdur Ornegi
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Ozet

Problem Durumu: Yilmazlik, stresle ya da zor durumlarla bas etme ve uyum saglama
yetenegi olarak tamimlanir. Sikintili durumlara basarili bir uyum olarak tanimlanan
bu stiregte bireyin kisilik 6zellikleri 6nemli bir etkendir. Yilmazlik ile ilgili kuramsal
yap1 incelendiginde igsel ve dissal koruyucu faktorlerin yilmazlhigin gelismesinde
etkili oldugunu savunan modeller oldugu goriilmektedir. Yetiskin destegi cocugun
sorunlari gérebilmesinde ve ¢dzebilmesinde énemli koruyucu faktorlerden birisidir.
Sosyal destek saglikli olma davraniglarinin siirekliliginde ¢nemli degiskenlerden
birisi olarak ifade edilmektedir. Erken ¢ocukluk yillarinda diinyaya negatif bakis
agisi ile bakma bireylere, kendilerini hayal kirikligina ugramay: 6gretmektedir. Tlgili
alanyazin incelendiginde, yilmazlik ile ilgili calismalarin daha ¢ok lise ve tiniversite
ogrencilerine yonelik oldugu goriilmektedir. Yilmazlik, genellikle zor yasam
kosullari ile bas etme s6z konusunda oldugunda 6nemli bir 6zellik olarak karsimiza
cikmaktadir. Yasca daha kiiciik ¢ocuklarin zorlu yasam kosullar: ile bas etmeleri
yasca biiytiklere oranla daha zor olabilir. Ciinkii yas biiyiidiikge, zor yasam kosullar1
ile bas etmede ise yarayacak bilgi ve becerilere sahip olma sans1 artabilir. Bu nedenle
on ergenlik sorunlarimin yani sira, diisik sosyo ekonomik diizeyin getirdigi
olumsuzluklarla bas etmede tnemli olan yilmazlhigin yordayicilarimi saptamak, bu
yas grubuna yonelik yapilacak psiko-egitim programlarinin igerigi acisindan fikir
verebilir.

Arastirmamn Amaci: Bu arastirmanin amaci; sosyo ekonomik diizeyi diisiik ortaokul
ogrencilerinin yilmazlik diizeylerini cesitli demografik degiskenlere gore ve
algilanan sosyal destek, depresyon ve yasam doyumunun ogrencilerin yilmazlik
diizeylerinin anlamli yordayicist olup olmadigin incelemektir.

Arastirmamin Yontemi: Arastirmada iliskisel tarama yontemi kullanilmistir. Arastirma
evreni, Burdur merkez ilceye bagli diisiik SED’deki 6grencilerin devam ettigi sekiz
ilkogretim okulunun 6,7 ve 8. Sif 6grencilerinden olusmaktadir. Orneklem, basit
seckisiz ornekleme yontemi kullanilarak segilen 386 ogrenciden olusmaktadir.
Veriler, Ortaokul Ogrencileri igin Yilmazlik Olgegi, Cok Boyutlu Ogrenci Yasam
Doyum Olgegi-Kisa Formu, Cocuk ve Ergenler Igin Sosyal Destek Degerlendirme
Olgegi, Cocuklar icin Depresyon Olgegi ve kisisel bilgi formu ile elde edilmistir.
Ogrencilerin yilmazlik diizeylerinin cinsiyet ve kiminle yasadigma gore farklilagip
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farklilasmadigimi test etmek igin t testi, aile yapisina (birlikte, ayr1, hayatta degil) gore
farklilasip farklilasmadigin test etmek icin tek yonlii Varyans Analizi, algilanan
sosyal destek, depresyon ve yasam doyumunun 6grencilerin yilmazlik diizeylerinin
anlamli yordayicilari olup olmadigini belirlemek igin ise goklu standart dogrusal
regresyon analizi kullanilmustir.

Arastirmamin Bulgulari: Arastirmada, kiz ve erkeklerin yilmazlik puan ortalamalar:
arasindaki fark istatistiksel olarak anlamli bulunmazken (t(384)= 1.78, p>.05), anne
babasi ile yasayan ogrencilerin ve ebeveynlerinden biri ya da akrabalari ile yasayan
ogrencilerin yilmazlik puan ortalamalar1 arasindaki fark istatistiksel olarak anlaml
bulunmustur (t(384)=4.47, p<.01).Bir diger bulguya gore, anne-babas1 birlikte olan
ogrencilerin yilmazlik puan ortalamalari ile anne-babasi ayr1 olanlarin ve anne ya da
babas1 hayatta olmayan 6grencilerin yilmazlik puan ortalamalar1 arasinda anlamli bir
fark vardir (F(2-383)=7,50, p<.01). Son olarak, algilanan sosyal destek ve yasam
doyumu toplam veryansin % 31’ini agiklamaktadir (R=.56, R2=.31 F (3-382)= 58.61,
p<-001). Yordayic: degiskenlerin regresyon katsayilarinin isaretlerine bakildiginda;
sosyal destek yasam doyumu ile yilmazlik arasinda pozitif anlamli bir iliski oldugu
goriilmektedir. Standardize edilmis regresyon katsayilar: incelendiginde (f),
yordayict degiskenlerin yilmazlik diizeyi tizerindeki énem sirasi sosyal destek ve
yasam doyumu seklindedir.

Aragtirmanin Sonuglart ve Oneriler: Ogrencilerin yilmazlik diizeyleri cinsiyete gore
anlaml1 bir farklilik gostermemektir. Anne babasi ile yasayan 6grencilerin yilmazlik
diizeyleri ebeveynlerinden biri ya da akrabalar ile yasayan ogrencilerin yilmazlik
diizeyinden ytiksektir. Anne babasi birlikte olan 6grencilerin yilmazlik diizeyleri,
anne babasi ayr1 olan ve anne ya da babasi hayatta olmayan 6grencilerin yilmazlhik
diizeylerine gore daha yiiksektir. Son olarak, algilanan sosyal destek ve yasam
doyumunun yilmazligr anlamli olarak yordadigi, depresyonun ise yilmazhigmn
anlamli yordayicist olmadigi saptanmustir. Oncelikle, okul psikolojik danigmanlar
tarafindan, ebeveynlerinden biri ya da akrabalari ile yasayan ortaokul 6grencilerine
yilmazlik becerilerini artirmaya yonelik psiko-egitimler verilebilir. Arastirmadan
elde edilen sonuclarina gore oneriler; 6grenci kisilik hizmetleri kapsaminda, anne
babasi ayr1 ve anne/babasi hayatta olmayan ortaokul 6grencilerine yonelik cesitli
sosyal destek kaynaklar1 olusturulabilir. Sosyal destek ve yasam doyumu yilmazlik
icin 6nemli degiskenler oldugundan okullarda yapilacak calismalarda sosyal destegi
ve yasam doyumunu arttirict uygun egitim-ogretim ortami saglanabilir. Okullarin
onemli birer sosyal destek unsuru oldugu distiniiliirse okul olanaklarinin
ogrencilerin yararina arttirilmasi, 6grencilerin okulu sevmeleri i¢in okulu onlar igin
onemli bir yasam alani haline getirilmesi faydali olabilir. Bu durum cesitli sportif
faaliyetler, islevsel kultipler ve &grencilerin kendilerini rahat ifade edebilecekleri
ortamlar yaratilmas: ile saglanabilir. Riskli gruplara yonelik yilmazlik diizeyini
artirmak amacli psiko-egitim programlar: gelistirilip, bu programlar deneysel olarak
sianabilir. Bu arastirmanin en 6nemli sinirliligi 6rneklem gurubunun sadece kiiciik
ve go¢ almayan bir il olan Burdur’da yasayan 6grencilerden olusmasidir. Bu nedenle
bulgular bu yastaki tiim dgrencilere genelleyemez.

Anahtar Sozciikler: 1yi olus, cinsiyet, stresli yasam olaylari, ergenler






