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Bu ¢alismada, 2009, 2015, 2019 ve 2024 Tiirk¢e Dersi Ogretim Programlari temel alinarak
DOI: 10.29299/kefad. 1968155 olusturulmus ortaokul 5. sinif Tiirkge ders kitaplarindaki bilgilendirici metinlerin okunabilirlik
diizeylerinin saptanmasi hedeflenmistir. Veriler nitel desende dokiiman incelemesi teknigiyle
elde edilmis, Milli Egitim Bakanlig1 onayimi tagtyan bes farkl Tiirkce ders kitab1 ¢dziimlemeye
dahil edilmistir. Ogretim siirecinin metni merkeze alan ve okumaya dayanan bir anlayisla
isletilmesi, Tiirk¢e Dersi Ogretim Programlarinm dikkat ceken ortak ilkelerindendir. Buradan
hareketle, farkli donemlerde yiiriirliige giren program yaklagimlarina gore diizenlenmis 5. sinif
Tiirkge ders kitaplarindaki metinlerin hedef okur kitlesinin okuma seviyesiyle Ortiisiip
ortiismedigi, Ategsman (1997) Okunabilirlik Formiilii ve Cetinkaya-Uzun (2010) Okunabilirlik
Génderim Tarihi: 10.06.2026  Formiilii araciligiyla degerlendirilmistir. Bu gergevede kitaplardaki metinlere ait okunabilirlik
Diizeltme Tarihi: 17.07.2026 p}lanlarl hesaplanmlsnr‘. Okunabilirlik puanlari he.s.aplanlrker} her metnin hece, sozcgk ve
tiimce sayilar1 sayilmis; bu sayimlardan ortalama sozciik ve timce uzunluklar elde edilerek
Kabul Tarihi: 30.09.2026  metinlerin hangi okunabilirlik diizeyinde yer aldig1 belirlenmistir. Calisma kapsaminda 55
bilgilendirici metin ¢dziimlenmistir. Elde edilen bulgular, sdzciik bagina diisen ortalama hece
sayisinin 2,40 ile 2,96; timce basma diisen ortalama sdzciik sayisinin ise 6,06 ile 22,33
degerleri arasinda degiskenlik sergiledigini gostermistir.
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Giris

Insanlar arasindaki iletisimin baslica arac1 olan dil, bireysel ve toplumsal hayatin kurucu dgelerinden biridir.
Diisiincelerin paylasilmasina olanak taniyan dil; toplumlarin kiiltiirel birikimini, yagayis tarzlarini ve toplumsal
yapilaria 6zgii nitelikleri sonraki nesillere ulastiran bir koprii gorevi de iistlenmektedir. Bu baglamda dil,
yalnizca iletisimsel bir ara¢ olmanin 6tesine gegerek kimlik insasinin, toplumsal dayanigmanin ve kolektif
bellegin temel tasini olusturmaktadir (Aksan, 1998). Dolayisiyla dil, salt bir iletisim vasitasi olmanin 6tesinde
kiiltiirel siirekliligin de baglica tasiyicist konumundadir. Nitekim Vygotsky (1978), dilin toplumsal ve bireysel
islevleri arasindaki bu ¢ift yonlii iliskiye dikkat ¢ekerek dilin hem diistinceyi bigimlendirdigini hem de diisiince
tarafindan bi¢imlendirildigini vurgulamistir. Bu perspektiften bakildiginda dil; ¢ocuklarin zihinsel, toplumsal,
duygusal ve akademik yonden gelismesine zemin hazirlayan temel becerilerden biri olarak konumlanmaktadir.
Bu bakimdan egitim programlar1 bireyin ve toplumun ihtiyaclarma yanmit verecek bigimde tasarlanmali;
hedefler ve kazanimlar, dilin kiiltiirel miras1 aktarmadaki islevi gozetilerek bi¢imlendirilmelidir (Kaya ve
Kardas, 2019).
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Dil gelisimi; okuma, yazma, konusma ve dinlemeden olusan dort temel becerinin olgunlagsmasiyla i¢ ige ilerler.
S6z konusu becerilerin temeli, erken ¢ocukluk evresindeki dil edinimi siirecinde atilir; ancak bu siire¢ okul
yillar1 boyunca sistematik bir 6gretimle desteklenmekte ve pekistirilmektedir. Chomsky (1965) tarafindan
ortaya konan dil edinim cihaz1 kurami, ¢ocuklarin dili igsellestirme kapasitesine dogustan sahip oldugunu
savunurken Bruner (1983) dilin toplumsal etkilesim ortaminda bicimlendigini 6ne siirerek bu yaklasimi ¢evreci
bir perspektifle tamamlamaktadir. Her iki kuram da egitim ortamlarinin dil gelisimi iizerindeki belirleyici
islevine dikkat ¢ekmektedir. Okuma becerisi ise saglikli isleyen bir dil gelisiminin dogal uzantisi olarak
belirmekte ve bireyin akademik basarisint onemli olgiide sekillendirmektedir (Giildenoglu vd., 2019).
Ozellikle ortaokul déoneminde okuma becerisinin gelisimi, dgrencilerin akademik bilgiyle kurdugu iliskinin
niteligini dogrudan belirlemekte; bu iliskinin niteligi ise biiyiik 6l¢iide 6grencilerin karsilastiklar1 metin
tiirlerinin dilsel ve yapisal 6zelliklerine bagli kalmaktadir.

Okuma, gecmise anlam yiiklemek, gecmisle bag kurmak ve gelecegi bi¢imlendirmek bakimindan degerli bir
konumdadir. Yaziya dokiilen her anlatim, okunmay1 gerektirir; yazar ile okur arasindaki iletisim okuma
eylemiyle baslar ve yine okumayla siirer. Okuma; uyaranlarin okur tarafindan algilanmasini kapsayan biitiinciil
bir siire¢ olup Omiir boyu siiregiden bir eylemdir; ¢evreden gelen iletilerin géz yoluyla alinip beyne
aktarilmasini igerir (Karatay, 2018). Bu tanim, okumanin salt bir kod ¢6zme eylemi olmadigini; bilissel, dilsel
ve sosyokiiltiirel boyutlari olan karmagik bir anlam insa siireci oldugunu vurgulamaktadir. Goodman (1967)
okumay1 psikolinguistik bir tahmin oyunu olarak nitelendirirken Rosenblatt (1978) ise islemsel (transactional)
okuma modeliyle metin ile okur arasindaki dinamik etkilesimi 6n plana ¢ikarmaktadir. Bu kuramsal ¢ergeveler,
okuma becerisinin yalnizca teknik bir edinim olmadigini, ayn1 zamanda elestirel diisiinme, ¢ikarim yapma ve
anlam kurma gibi tist biligsel siiregleri de kapsadigini gostermektedir. Bireyin akademik basarist kadar topluma
uyumunu da dogrudan belirleyen okuma becerisi, ana dili 6gretiminin merkezindeki etkinliklerden biridir.
Ogrencilere nitelikli bir okuma becerisi kazandirmay1 amaglayan siirecte yararlanlacak metinler, birtakim
Olciitler gozetilerek secilmelidir. S6z konusu olgiitlerin basinda metnin okunabilirlik diizeyi gelir.
Okunabilirlik, anlama diizeyinin yam sira ders kitaplarinin iistlendigi 6teki islevsel hedefleri de dogrudan
bicimlendiren belirleyici bir etkendir (Ciplak ve Balci, 2022). Egitim sisteminin iizerinde titizlikle durdugu
becerilerden biri okumadir; okuyan, okudugunu kavrayan ve okumaktan keyif alan bireyler yetistirmek bu
sistemin temel gayeleri arasindadir. Okudugunu anlama becerisinin gelismesinde de tercih edilen metnin pay1
biiyliktiir. Metin; bilginin, duygunun, diigiincenin ve yapilarin ana dilin kurallartyla uyumlu, noktalama
isaretlerinin dogru konumlandirildigi ve mantiksal bir biitiinliik i¢inde sunuldugu dilsel kuruluslardir. Bir
bi¢gimin metin niteligi kazanabilmesi belirli kosullara baglidir: Cilimle, paragraf gibi dgelerin gelisigiizel
siralanmamasi, aralarinda tutarli bir mantik iligkisi kurulmasi ve bir ileti barindirmasi gerekir. Bu gereklilikler
metin tiirlerinin ¢esitlenmesini beraberinde getirmektedir (Sidekli, 2021).

Ulkeler, egitimde birlik ve biitiinliigii tesis etmek amaciyla dgrenme siireglerini yonlendiren cerceve nitelikli
Ogretim programlar1 gelistirmektedir. Bir programin islevsel ve etkili sayilabilmesi, birtakim temel nitelikleri
barindirmasina baglidir; bunlar kapsam, denge, uyum, alana uygunluk, sira, siireklilik, ge¢islilik ve transfer
edilebilirlik biciminde siralanir (Giiven, 2021). Anilan nitelikler, programlarin egitsel hedeflere ulasmasinda
ve 6grenme siireclerinin diizenli bicimde isletilmesinde belirleyici bir islev gérmektedir.

Ogretim programlari, egitim sisteminin yetistirmeyi hedefledigi bireyde bulunmasi beklenen bilgi, beceri,
tutum ve degerleri ortaya koyan temel metinler niteligindedir. Programlar bunun 6tesinde, egitim-6gretim
etkinliklerinin planlanip uygulanmasinda yol gosterici bir rol istlenir; derslerin islenisine, basvurulacak
yontem ve tekniklere, kazanimlarin organize edilmesine ve dgretim siirecinin kurgulanmasina g¢ergeve gizer
(Topguoglu Unal ve Erkek, 2021).

Tiirkce Dersi Ogretim Programlarinda her 6grenim kademesinde islenecek metin tiirleri titizlikle saptanmustir.
S6z konusu tiirler gogunlukla Gykiileyici (hikaye edici), bilgilendirici ve siir bigiminde ii¢ ana kategori halinde
ele alinmaktadir.

Bilgilendirici metinler, okura nesnel veriler aktaran metin tiirleridir; temel gayesi okuyucuya yeni bilgiler
kazandirmaktir. Yazar bu tiir metinlerde okurun mevcut bilgisini ya da goriisiinii doniistiirmeyi hedefler. Bu
yiizden sozciikler ger¢cek anlamlariyla kullanilir; siislii ve sanatli sdyleyislere bagvurulmaz.

Oykiileyici (hikdye edici) metinler ise kurmacaya dayanir ve bir olay1 ya da durumu anlatir. Olay, yazarin
bakisindan sunuldugundan bu metinlerde nesnellikten s6z etmek giictiir; yer, zaman, mekan ve kahraman gibi
unsurlari barindirir ve dili gogunlukla sanathidir. Tiir diizeyindeki bu ayrimlar, yazar ile okur arasindaki anlam
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aligverigini, baska bir deyisle iletisimi dogrudan etkiler; iletinin hem bi¢iminde hem igeriginde doniisiimlere
yol acar. Tiirlin yapisal nitelikleri dogrultusunda metnin kurgusal ve bicimsel 6gelerinde de farklilasmalar
gozlenir. Cagdas egitim anlayisi, iletisimi yalnizca tiimce diizeyiyle smirli gdérmez; tiimcelerin yapisal
biitiinligiine deger verilirken okuma-yazma da okul yasaminda edinilen temel beceriler arasinda sayilir.
Ogretmenler, 6grencilerin bilgiyi ayiklama, yapilandirma ve farkli karmagikliktaki metinleri kavrama
becerilerini gelistirmeye ¢alisir (Dolunay, 2012). Metnin dilsel kurulusu, okudugunu anlama bakimindan kritik
bir dneme sahiptir; bu da okunabilirlik kavramini 6ne ¢ikarir.

Okunabilirlik

Okunabilirlik, metnin nicel yoniinii temsil eder ve sdzciik ile s6z dizimi verileri iizerinden tanimlanir;
anlasilabilirlik ve sézciiklerin anlam yiikii ise metnin nitel boyutuna iliskindir (Benzer, 2020). Okunabilirlik,
bir metnin dil diizeyini saptamay1 ve bu diizeyin ne 6l¢iide anlasilir oldugunu istatistiksel yontemlerle 6l¢meyi
amaglar (Atesman, 1997). Bu tanim, okunabilirligin hem dilbilimsel hem de 6l¢gme-degerlendirme boyutlarini
kapsayan ¢ok katmanli bir kavram oldugunu ortaya koymaktadir. Metin, s6zdizimsel ve anlamsal dizgelerin
bir araya gelmesiyle kurulur; bu dizgeler metnin okunabilirlik seviyesini belirler. Dizgelerin kabul
edilebilirligi, metindeki dilsel 6zelliklerin okur agisindan ne denli uygun olduguna baghdir (Cetinkaya ve
Uzun, 2010). Okunabilirlik, okurun bir metni ne kadar rahat izleyebildiginin gdstergesidir (Bezirci ve Yilmaz,
2010). Aynm1 zamanda etkin bir iletisim siirecine dayanan bir yaklasgimdir: Okurun 6n bilgilerini devreye
soktugu, yazarla okur arasinda canli bir etkilesimin kuruldugu bu siire¢, metnin kolay m1 yoksa gii¢ mii
anlagilacagini tayin eder. Bu baglamda Flesch (1948) tarafindan gelistirilen ve diinyanin pek c¢ok dilinde
uyarlamasi yapilan Okunabilirlik Kolaylik Formiilii, s6zciik uzunlugu ile ciimle uzunlugunu temel degiskenler
olarak ele alarak okunabilirligin 6l¢iilmesine oncii bir katki sunmustur. S6z konusu metodolojik ¢ergeve, Tiirk
arastirmacilar tarafindan dilin eklemeli yapisi gozetilerek uyarlanmis ve gelistirilmistir. Yazili bir anlatimin
yapisal biitiinliigii, bilimsel ¢ézliimlemelerle sayisal olarak ortaya konabilir; okunabilirlik tam da bu noktada
islev kazanir. Arastirmacilar, dillerin yapisina uygun c¢esitli okunabilirlik formiilleri gelistirerek bu siireci
sayisal verilerle ¢oziimlemeye yonelmistir. Bir metnin anlamca ve diizeyce agir olmasi okuma siirecini
zorlagtirirken asir1 kolay olmasi da okuma istegini zayiflatabilmektedir (Temur, 2002). Milli Egitim Bakanlig1
(MEB, 2021) okunabilirligi, metnin tagidig1 mesajin hedef kitleye erisebilme yeterliligi olarak ele almakta; bu
sebeple metinlerin yapisal giiglilk derecesini saptamaya doniik uygulanabilir Olgiitlere gereksinim
bulundugunu vurgulamaktadir. Cetinkaya (2010) da metin ¢oziimlemelerinde nesnel ve islevsel bir
degerlendirme araci olarak okunabilirlik Ol¢iitlerinin gerekliligine isaret etmektedir. Bu gereklilik, 6zellikle
ders kitab1 metinleri s6z konusu oldugunda daha da belirginlesmektedir; zira ders kitaplari, 6grencilerin okul
ortaminda en yogun bi¢cimde temas ettigi yazili kaynaklardir ve bu metinlerin hedef kitleye uygunlugu,
ogrenme siireglerinin verimliligini dogrudan etkilemektedir (Ciplak ve Balci, 2022).

Tiirk¢ede okunabilirlik aragtirmalarina onciiliik eden isimlerden biri Ender Atesman’dir; arastirmaci, 1997
yilinda Tiirk¢enin yapisal ve dilbilimsel nitelikleri g6z oniinde tutularak Atesman Okunabilirlik Formiilii’nil
ortaya koymustur. S6z konusu calisma, Tiirkgeye 6zgii okunabilirlik incelemelerinin zeminini hazirlamis ve
izleyen yillarda bu alanda yiiriitiilen aragtirmalara dikkate deger katkilar sunmustur. Atesman’in ardindan pek
cok arastirmaci, Tiirkcenin dilsel yapisina uygun yeni okunabilirlik formiilleri ortaya koymustur. Bu
dogrultuda gelistirilen Sonmez Okunabilirlik Formiilii (2003), Bezirci-Y1lmaz Okunabilirlik Formiilii (2010)
ve Cetinkaya-Uzun Okunabilirlik Formiilii (2010), Tiirk¢e metinlerin okunabilirlik seviyesini saptamada
bagvurulan baslica 6l¢gme araglaridir.

Atesman (1997) okunabilirligi, metnin giicliikk derecesi ile okurun okuma yeterligi arasindaki Ortlisme
bi¢ciminde tanimlar. Diger bir deyisle okunabilirlik, okurun bir metni kolaylikla m1 yoksa zorlanarak mi1
anladigiyla baglantilidir. Bu anlayis ¢ergevesinde, metinlerin tiimce ve sdzciik uzunluklari ile bilinmeyen veya
seyrek kullanilan sézciik sayisi gibi nicel gdstergelere dayanan, okuma gii¢liigiinii 6lgmeye doniik cesitli
formiiller ve hesaplama araglari ortaya konmustur (Zorbaz, 2007).

2005 ilkégretim Tiirkce Dersi Ogretim Program

Tiirkce Dersi Ogretim Programi 2004 yilinda yeniden diizenlenmis ve bu yeni program 2005’te uygulamaya
gecirilmistir (Giin ve Kaya, 2020). 2005 Tiirkge Dersi Ogretim Programi, Tiirk egitim sisteminin felsefi
dayanaklarinin koklii bi¢imde doniistiigii bir program olma 6zelligi tasir. 2005 Oncesindeki programlarim
tamami davranisci anlayisa yaslanirken bu programla birlikte yapilandirmaci yaklagim esas alinmistir.
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2009 flkogretim Tiirkce Dersi Ogretim Programi ve Kilavuzu (1-5. Siniflar).

Milli Egitim Bakanhigmin 2009’da yiiriirliige koydugu Ilkogretim Tiirkce Dersi (1-5. smiflar) Ogretim
Programi, ¢agdas egitim anlayislar 1s181nda yapilandirmaci 6grenme kuramina dayali olarak gelistirilmistir.
Bu anlayis uyarinca Ogrencinin etkin katilimi, ©on bilgilerin devreye sokulmasi, bilginin zihinde
yapilandirilmast ve 6grenme siirecinin odagina 6grencinin konumlandirilmas: temel ilke kabul edilmistir
(MEB, 2009, s. 9).

2015 Tiirkce Dersi (1-8. Simif) ilkégretim Programu.

Tiirkiye, 2012°de hayata gegirilen yasal diizenlemeler kapsaminda 222 sayili {lkdgretim ve Egitim Temel
Kanunu’ndaki degisikliklerle 4+4+4 sistemine ge¢mis ve kademeli zorunlu egitimi 12 yila tagimistir. Bu
diizenlemenin sonucunda, 6nceden ilkdgretimin birinci kademesi icinde bulunan 5. simif, ikinci kademe
kapsamimna almmistir (Ari, 2021). Yasanan bu yapisal degisim, Ogretim programlarinin yeniden
kurgulanmasini gerekli kilmis; bu cercevede 2015°te yayimlanan Tiirkge Dersi (1-8. Smiflar) Ogretim
Programu, ilkokul ile ortaokulu birlikte kapsayan biitiinlesik bir yapiyla tasarlanmigtir.

2019 Tiirkce Dersi (")gretim Program (ilkokul ve Ortaokul 1,2,3,4,5,6,7 ve 8. Simiflar).

2019 Tiirkge Dersi Ogretim Programi, 2018 Programmin ihtiyaglart gozetilerek giincellenmis ve
yayimlanmistir. Bu programda Tiirkce Ogretiminde 6grenme, “anlam kurma” olarak nitelendirilmistir.
Ogrencilerden, dinledikleri veya okuduklar1 herhangi bir metinde etkin bicimde anlam aramasi, olusturduklar
anlamlar yapilandirip igsellestirmesi ve igsellestirilen bilgilerden hareketle yeni anlam oriintiileri kurmasi
beklenmektedir. Burada kastedilen anlam kurma, yalnizca kelime, climle ya da paragraf diizeyinde anlama
ulasmak degildir; parcalarin biitiiniin i¢inde degerlendirilmesi gerekir. Ogrenme siirecinde birbirinden
bagimsiz pargalara takilip kalmak yerine biitline yonelmek esastir; ¢linkii anlam kurma ancak metnin tamamini
kavramakla gerceklesebilir (Oz, 2011).

2024 Tiirkiye Maarif Modeli Ortaokul Tiirkce Dersi Ogretim Program (5,6,7 ve 8. Simflar).

2024 Ortaokul Tiirkge Dersi Ogretim Programi, dgretime iliskin biitiin siiregleri Tiirkiye Yiizyili Maarif
Modeli (TYMM) gergevesinde bigimlendirmektedir. TYMM nin 6ngdrdiigii 6grenci profili; milli ve manevi
degerlerin bilincinde olan, ge¢cmis ile gelecek arasinda koprii kurabilen, erdem ve yetkinlik sahibi bireyleri
kapsamaktadir.

Program, kademeler arasi gegisin asamali olmasi ilkesi iizerine kurgulanmistir. Her kademenin basinda, bir
onceki kademeden kaynaklanan 6grenme eksiklerinin saptanmasi ziimre 6gretmenlerinin gorev alanindadir.
Tespit edilen eksiklere yonelik telafi etkinliklerinin tasarlanmasi ve bu planlarin 6gretim yil1 bagindaki ziimre
toplantilarinda karara baglanmasi beklenmektedir.

Siif ortamimin; 6grencilerin etkin bigimde katilabildigi, goriislerini ¢ekinmeden dile getirebildigi ve sosyal-
duygusal gelisimlerinin gozetildigi bir atmosferde yapilandirilmasi temel ilkedir. Programda, 6grencilerin
aragtirma, sorgulama ve gozlem gibi bilimsel siire¢ becerilerini giiglendirecek etkinliklere yer verilmekte;
disiplinler aras1 ve baglama dayali bir 6gretim anlayisi benimsenmektedir. Temalarin islenis sirasina ve
siiresine dair genel bir ¢erceve ¢izilmis olsa da Ogrencilerin hazirbulunuslugu ile okulun ¢evre kosullari
dogrultusunda esneklik taninabilir; ancak bu esnekligin, programda belirlenen sira ve siire oranlarinin sinirlari
icinde kullanilmas1 gerekir.

2006, 2015, 2019 ve 2024 Tiirkge Dersi Ogretim Programlarinda “Ders Kitabina Alinacak Metinlerin
Nitelikleri” baglig1 altinda siralanan 6zellikler, karsilastirmanin kolay izlenebilmesi amaciyla programlara gore
ayr1 tablolar halinde sunulmustur. Tablo 1-4’te yalnizca ilgili programa 6zgii nitelikler, Tablo 5’te ise birden
fazla programda ortak olarak yer alan nitelikler gosterilmistir. inceleme kapsamindaki 2009 Tiirkce Dersi
Ogretim Programi’nda bdyle bir baslik bulunmadigindan bu program tablolara alinmamustir.

Tablo 1

2006 TDOP ’ye Ozgii Ders Kitabina Alinacak Metinlerin Nitelikleri

No. Ders Kitabina Alinacak Metinlerin Nitelikleri
1 Metinler, Tiirk Milli Egitiminin genel amaglarina ve temel ilkelerine uygun olmalidir.

2 Metinlerde ayrimciliga yol agacak boliicii, yikici ve ideolojik ifadeler yer almamalidir
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Tablo 1 (Devami)

No. Ders Kitabina Alinacak Metinlerin Nitelikleri

3 Metinlerde 6grencilerin sosyal, zihinsel, psikolojik gelisimini olumsuz yonde etkileyebilecek cinsellik, karamsarlik, siddet vb.
ogeler yer almamalidir.

4 Metinler kitaplarin yam sira, dergi, gazete, ansiklopedi, ansiklopedik sozliik, resmi internet siteleri ile basili materyallerin
¢evrim i¢i sunumlarindan segilebilir. Ayni kaynaktan ikiden fazla metin alinmamalidir.

5 Metinler, dgrencilerin ilgi alanlarina ve seviyesine uygun olmalidir

6 Metinler, islenecek siireye uygun uzunlukta olmalidir.

7 Metinler, Tiirk¢enin anlatim zenginliklerini ve giizelliklerini yansitan eserlerden segilmelidir.

8 Metinler; dil, anlatim ve igerik agisindan tiiriiniin giizel 6rneklerinden secilmelidir.

9 Siir tiirindeki metinler 6grenci seviyesine uygun, siir dilinin 6zelliklerini yansitan, sdz varligim zenginlestiren, tiirtiniin giizel
orneklerinden segilmelidir.

10 Metinlerde tutarhilik ve biitiinliik olmalidir.

11 Metinler, dgrenciye elestirel bir bakis agis1 kazandiracak 6zellikler tastmalidir

12 Metinler, 6grencinin kisisel gelisimine katkida bulunacak ve onlara estetik bir duyarlilik kazandiracak nitelikte olmalidir.

13 Metinler, 6grencilerin duygu ve diisiince diinyasimi zenginlestirmek amacma yonelik olarak farkli yazar ve sairlerden
se¢ilmelidir.

14 Metinler, yazar ve sairlerin yalnizca edebi yonlerini 6n plana ¢ikarmalidir.

15 Metinler, 6grenciye okuma sevgisi ve aligkanlig1 kazandiracak nitelikte olmalidir.

16 Y1l boyunca islenecek okuma metinlerinin 1/2’si biitiin halinde alinmalidir. Siirlerin biitiin halinde alinmas: esastir. Siir disinda
biitiin halinde alinan metinlerde egitsel yonden uygun olmayan ifadeler varsa -metnin biitiinligiinii bozmamak kaydiyla en
fazla bir ciimle, ciimlelerin biitiinliglinii bozmamak kaydiyla en fazla bes kelime- gikarilmalidir.

17 Y1l boyunca iglenecek okuma metinlerinin 1/3{inde metnin 6ziinii ve anlam biitiinligiinii bozmamak kaydiyla kisaltma ya da
diizenlemeye gidilebilir. Diizenleme sirasinda metne ciimle ya da paragraf diizeyinde ekleme yapilamaz.

18 Her metin, 6grencinin soz varligin1 zenginlestirecek yeni 6grenilecek soz ve soz gruplarina yer vermeli; ancak bu oran metni
olusturan kelimelerin yiizde besini gegmemelidir.

19 Ders kitabindaki metinler, icerige uygun gesitli gorsel materyaller (fotograf, resim, afis, grafik, karikatiir, ¢izgi film
kahramanlar1 vb.) in yani sira atasozii, 6zdeyis, duvar yazisi veya sloganlarla desteklenebilir.

20 Y1l i¢inde -dinleme metinleri de déhil olmak iizere- bir yazardan ikiden fazla metin islenmemelidir.

21 Tek yazarli ya da birden ¢ok yazarli ders kitaplarinda yazarlar tarafindan yazilan ya da hazirlanan metin sayisi ikiyi
gecmemelidir.

22 Romandan, tiyatro metninden, biyografik ve otobiyografik eserlerden alinan bolim kendi i¢inde biitiinliik tagimalidir.

23 Ders kitabinda temalar1 destekleyen serbest okuma metinlerine yer verilebilir.

(Kaynak: MEB, 2006, s. 56)

Tablo 1°de yalnizca 2006 TDOP’de yer alan nitelikler sunulmustur. Bu program; metinlerin amag ve degerlere
uygunlugunun yani sira kaynak gesitliligi, metin uzunlugu, biitiin halinde ya da kisaltilarak alinacak metinlerin
orant, yeni sozciik oran (%5) ve ayn1 yazardan alinabilecek metin say1s1 gibi nicel 6lgiitler belirlemesiyle diger
programlardan ayrilmaktadir. Estetik duyarlilik, elestirel bakis ve okuma aligkanlig1 kazandirma gibi 6grenci
gelisimine doniik ilkeler de programda 6ne ¢ikmaktadir.

Tablo 2

2015 TDOP ye Ozgii Ders Kitabina Alinacak Metinlerin Nitelikleri

No.

Ders Kitabina Alinacak Metinlerin Nitelikleri

Metinler, 6grencilerin sinif diizeylerine ve yas seviyelerine uygun olmalidir.

Metinler, 6grencilerin ruh diinyalarini olumsuz yonde etkileyecek nitelikte olmamalidir.

Bir simif seviyesi i¢in segilen bir metin, bagka bir sinif i¢in kullanilmamalidir.

1
2
3
4

Alanda yaygin olarak kabul gormiis yazar ve eserlerden edebi deger tasiyan metinler alinmalidir. Segilen metinler ikincil
aktarimlar yerine yazarinin eserinden almmalidir. Ayrica “Bu kitap i¢in yazilmustir.” ifadesini igeren metinler
kullanilmamalidir.

Metinde gecen, yazarin ve donemin 6zellikli soyleyisinde, imlasinda degisiklik yapilmamali; agiklama gereken yerlerde
parantez i¢i ifadeler veya dipnotlar kullanilmalidir. Tiirkgenin dénemsel ve tarihi degisimini gosteren “Oturmaga geldim.”
“Oziir dilemekligim icap eder.”, “Farkinda olmiyarak ¢arptim.” “Haluk’un Vedar’n1 okuyorum.” gibi 6zellikli sdyleyisler ve
yazimlar orijinal metindeki haliyle muhafaza edilmelidir.

Bir sinif seviyesi i¢in segilen bir metin, baska bir sinif i¢in kullanilmamalidir.

Bir smifta ayni sanatgidan, farkl: tiirlerde olmak kosuluyla en fazla iki metin almabilir.

Roman, tiyatro, destan gibi tiirlerin tamamu kitaba alinamayacagi i¢in bu eserlerin en uygun kismi veya kisimlart kazanimlar
da dikkate alinarak segilmelidir. Metnin basinda eserin segilen boliimiine kadarki kisa dzeti verilmeli, segilen metnin eserin
hangi boliimiinden alindigina dair kisa bir agiklama yapilmalidir. Secilen metnin arkasindan eserin sonraki bdliimlerinin 6zeti
verilmelidir.

(Kaynak: MEB, 2015, 5. 8)

1620



B. Arabact ve N. Caglayan Dilber Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Sayt 3

Tablo 2’de 2015 TDOP’ye 6zgii nitelikler yer almaktadir. Bu programda metinlerin simif diizeyine ve yasa
uygunlugu, bir smif i¢in se¢ilen metnin baska bir sinifta kullanilmamasi, metinlerin ikincil aktarimlar yerine
yazarin 0zglin eserinden alinmasi ve yazarin ya da donemin Ozgilin sdyleyis ve imlasinin korunmast
vurgulanmaktadir. Roman, tiyatro ve destan gibi uzun tiirlerden yapilan alintilarda 6zet verilmesi de bu
programla getirilen diizenlemeler arasindadir.

Tablo 3
2019 TDOP ’ye Ozgii Ders Kitabina Alinacak Metinlerin Nitelikleri

No. Ders Kitabina Alinacak Metinlerin Nitelikleri

1 Ders kitaplarinda “Bu kitap i¢in yazilmistir.” ifadesini igeren metinler kullanilmamalidir. Yalnizca 1.sinif ders kitaplarinda
ders kitabinin yazari/yazarlar tarafindan yazilan en fazla iki metne yer verilebilir.

Ders kitabinda temalar: destekler nitelikte edebi ve estetik deger tasiyan serbest okuma metinlerine yer verilmelidir.

3 Yazarin sdyleyisinden ya da Tiirkgenin donemsel sdylenis 6zelliklerinden kaynakli yazim farkliliklart hata olarak nitelendirilip
diizeltilmez. Metin igerisinde yer alan donemsel farkliliklara (yazim ve noktalama) yonelik agiklamalar dipnot seklinde
verilmelidir. Ayrica bu hususlardan 6gretim amagl olarak yararlanilabilir.

(Kaynak: MEB, 2019, s. 18)

Tablo 3’te 2019 TDOP’ye 6zgii nitelikler goriilmektedir. Bu nitelikler; “Bu kitap i¢in yazilmistir.” ifadesini
iceren metinlerin kullanilmamasi, temalar1 destekleyen edebi ve estetik deger tasiyan serbest okuma
metinlerine yer verilmesi ve donemsel yazim farkliliklarinin diizeltilmeyip dipnotla agiklanmasi iizerinde
yogunlasmaktadir. 2019 TDOP’deki dlciitlerin biiyiik béliimii 2024 TDOP ile ortak oldugundan Tablo 5’te
gOsterilmistir.

Tablo 4

2024 TDOP ’ye Ozgii Ders Kitabina Alinacak Metinlerin Nitelikleri

No. Ders Kitabina Alinacak Metinlerin Nitelikleri

1 Icerikte kullanilan almnti, eserin orijinaline uygun olarak verilmelidir. Ogrenci seviyesi ve ders islenis siiresi gbz 6niinde
bulundurularak kisaltma yapilabilir. Bu durum metnin/eserin altinda belirtilmelidir. Kisaltma yapilirken eserin orijinalinden
uzaklagmama ve baglamdan kopmamaya dikkat edilmelidir. Segilen orijinal metinlerde argo, hakaret vb. ifadelerin
olmamasina dikkat edilmelidir. Yazarmn tislubundan ya da Tiirk¢enin dénemsel 6zelliklerinden kaynakli yazim ve noktalama
farkliliklar1 hata olarak nitelendirilip diizeltilmemeli, bunlara yonelik agiklamalar dipnot seklinde verilmelidir.

Metinler, cocuga gorelik ve gocuk gergekligi ilkelerine uygun eserlerden segilmelidir.

3 Derslerde kullanilacak tiim metinler (ana metinler ve etkinliklerde kullanilacak metinler) 6grencilerin sinif seviyesine, temaya
uygun; sz varliklarin1 zenginlestirecek nitelikte olmalidir. Etkinlikler metinlerden hareketle hazirlanmalidir.

4 Metinler, dgrencilere okuma sevgisi ve aliskanlig1 kazandiracak, onlarin okur kimligi olusturabilmelerini saglayacak tiirliniin
iyi orneklerinden segilmelidir.

5 Egitim arag ve gereclerinde ana metinler komisyon veya yazarlar tarafindan hazirlanamaz. Ancak ders kitabi yazari/yazarlar
tarafindan etkinlik metni olusturulabilir. Orijinal metin kaynakgasinda bu metinlerin komisyon tarafindan yazildig
belirtilmelidir.

6 Egitim arag ve gereclerinde gazete haberi, reklam, dilekge, tutanak, grafik simge, hiper metin, rapor, duyuru, yonerge, 6z
gecmis, ag glinligii (blog)/vlog ve sosyal medya uygulamalarinda yer alan yazi tiirlerinde igerigi hazirla yanlar tarafindan
tiretilen metinler kullanilabilir. Bu metinler 9. maddedeki agiklamalar kapsaminda degerlendirilmez.

7 Igerikte kullanilan alinti, eserin orijinaline uygun olarak verilmelidir. Ogrenci seviyesi ve ders islenis siiresi goz 6niinde
bulundurularak kisaltma yapilabilir. Bu durum metnin/eserin altinda belirtilmelidir. Kisaltma yapilirken eserin orijinalinden
uzaklasmama ve baglamdan kopmamaya dikkat edilmelidir. Segilen orijinal metinlerde argo, hakaret vb. ifadelerin
olmamasina dikkat edilmelidir. Yazarm iislubundan ya da Tiirkgenin donemsel &zelliklerinden kaynakli yazim ve noktalama
farkliliklart hata olarak nitelendirilip diizeltilmemeli, bunlara yonelik agiklamalar dipnot seklinde verilmelidir.

Ana metnin okuma metni oldugu durumlarda tema ve dgrenme ¢iktilarma uygun ek dinleme/izleme metni kullanilabilir.

Metin sec¢im kriterlerine uygun olmasi kosuluyla ¢oklu ortam 6gelerini igeren dijital metinlere yer verilebilir.

10 Metinlerin kusaklar arasi dil birligine katkis1 hakkindaki eserlere uygun temalarda yer verilmelidir.

11 Ogrencilerin ufkunu genisletmek, 6grencilere ilham vermek ve onlari cesaretlendirmek igin Tiirkiye’nin giiniimiize kadarki
birikimini ve kazanimlarini, diinyada yanki uyandiran ¢aligmalarini, goriiniirliigiinii, yakin dénemin vizyonunu ve basarilarini
temsil eden; tilkemiz kurum ve insanlarinin 6nemli ve 6zgiin galismalarini agiklayan, aralarinda dijital igeriklerin de yer aldig:
metinlere yer verilmelidir.

12 Bilgilendirici metinlerdeki icerik giincel olmalidir.
(Kaynak: MEB, 2024, s. 24-25)

Tablo 4’te 2024 TDOP’ye 6zgii nitelikler sunulmustur. Program; cocuga gorelik ve cocuk gergekligi ilkeleri,
okur kimligi olusturma, ¢oklu ortam ogeleri igeren dijital metinler, kusaklar aras1 dil birligi ve Tiirkiye’nin
birikim ve basarilarini tanitan metinler gibi onceki programlarda bulunmayan o6lgiitler getirmektedir.
Arastirmanin odagir bakimindan “bilgilendirici metinlerdeki igerigin giincel olmas1” 06lgiitii ayrica dikkat
cekmektedir.
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Tablo 5
Birden Fazla Ogretim Programinda Ortak Olan Ders Kitabina Alinacak Metinlerin Nitelikleri

Ortak Oldugu No. Ders Kitabina Alinacak Metinlerin Nitelikleri

Programlar

2006/2015 1 Metinler, dersin amag ve kazanimlarini gergeklestirecek 6zelliklere sahip olmalidir.

2006/2024 2 Metinler insan hak ve oOzgiirliikklerine, demokratik degerlere, kisisel verilerin gizliligine, hayvan
haklarma aykirilik teskil edebilecek; dogaya zarar verebilecek unsurlar igermemelidir.

2006/2024 3 Metinlerde milli, manevi, ahlaki, tarihi kiiltiirel ve toplumsal degerlere aykiri unsurlar yer almamalidir.

2006/2015/2024 4 Ogrencide dil zevki ve estetik zevk olusturacak; onlarin duygu, diisiince, bilgi ve hayal diinyalarini
zenginlestirecek metinlere yer verilmelidir.

2019/2024 5 Ders kitaplarina alanda yaygin olarak kabul gérmiis yazar ve eserlerden, edebi ve kiiltiirel deger tastyan
metinler alinmalidir. Tiirk cumhuriyetleri ve Balkan Tiirkleri edebiyatlarindan eserlere yer verilmelidir.

2019/2024 6 Secilen metinler ikincil aktarimlar yerine yazarin eserinden alinmalidir.

2019/2024 7 Ayn1 yaymevi tarafindan hazirlanan kitaplarda 6grenci seviyesine uygunluk ilkesi dikkate alinarak bir
smif seviyesi i¢in segilen metin, bagka bir smif seviyesinde kullanilmamalidir. Bu ilke uygulanirken
eserden alinan bir boliim ya da parga degil, eserin genelinin 6grenci seviyesine uygunluguna dikkat
edilmelidir.

2019/2024 8 Ogrencilerin duygu ve diisiince diinyasim zenginlestirmek amaciyla aymi yazar ve/veya sairlerden
(serbest okuma metinleri harig, ders kitab1 yazari/yazarlar tarafindan yazilan metinler dahil) en fazla
iki metin segilmelidir.

2006/2015/2019/ 9 Diinya edebiyatindan secilen metinler, dogru ve nitelikli ¢evirilerden alinmalidir.

2024

2019/2024 10 Tamamui ders kitabma alinamayacak uzunluktaki roman, hikaye, tiyatro, destan gibi tiirlerdeki
eserlerden yapilan alintilarda eserdeki baglamin yakalanabilmesi i¢in metnin baginda eserin secilen
boliimiine kadar olan kismin kisa 6zeti verilmelidir. Segilen metnin eserin hangi boliimiinden alindigina
dair kisa bir agiklama yapilmalidir. Ozet, metnin basinda farkli yazi tipiyle yazilir.

2019/2024 11 Metinlerdeki egitsel yonden uygun olmayan ifadeler (argo ve kiifiir, olumsuz 6rmek olusturabilecek
davransslar, cinsellik, siddet vb. igeren unsurlar) metnin biitiinliglinii bozmamak kaydiyla
¢ikarilmalidir.

2019/2024 12 Ders kitabinda gazete haberi, reklam, dilekge, tutanak, 6z ge¢mis, ag giinliigii (blog), sosyal medya
uygulamalarinda yer alan yazi tiirlerinde ders kitabinin yazari/yazarlari tarafindan tiretilen metinler de
kullanilabilir. Bu tiirler 3 ve 5. maddelerdeki agiklamalar kapsaminda degerlendirilmez.

2019/2024 13 Cesitli metinler icinde yer alan kimi bagimsiz ve kendi i¢ biitiinliigiine sahip ani, fikra, anekdot vb.
boliimler metin olarak segilebilir.

2019/2024 14 Eserleri kullanilan yazar ve sairlerin (alanda 6ne ¢ikmis) biyografilerine de yer verilir. Yazar ve
sairlerin biyografilerinde yalnizca edebi yonleri 6n plana ¢ikarilir, 6grenci seviyesine uygun eserlerine
yer verilir

(Kaynak: MEB, 2006, s. 56; MEB, 2015, s. 8; MEB, 2019, s. 18; MEB, 2024, s. 24-25)

Tablo 5’te birden fazla Ogretim programinda ortak olarak yer alan nitelikler gdsterilmistir. Diinya
edebiyatindan segilen metinlerin dogru ve nitelikli ¢evirilerden alinmasi, incelenen dort programin tamaminda
yer alan tek olgtittiir. Ortak maddelerin biiyiik boliimiiniin 2019 ve 2024 programlarinca paylasilmasi, bu iki
program arasinda metin se¢imi agisindan belirgin bir siireklilik bulundugunu goéstermektedir; degerlere
uygunluk ve estetik zevk kazandirma gibi ilkeler ise 2006 programindan 2024 programina uzanmaktadir.

2006 Tiirkge Dersi Ogretim Programi’nda metin tiirlerinin siniflandirilmasi, sinif kademelerine gore degisiklik
arz etmekte olup programdaki tasnif su bigimdedir:

6. Sinifta; siir, hikaye, an1, masal, fabl, deneme, tiyatro, mektup
7. Sinifta; siir, hikaye, an1, deneme, tiyatro, sohbet (sdylesi), gezi yazisi, biyografi
8. Siifta; siir, hikdye, ani, makale, roman, deneme, sohbet (sOylesi), elestiri, destan

tirlerindeki metinlere kesinlikle yer ayrilmalidir. Bunlarin disinda kalan tiirlerden metinlere de yer agilarak
ogrencilerin ¢esitli tiirlerdeki metinlerle karsilasmasi saglanmalidir.

Alan yazinda ders kitaplarindaki metinlerin okunabilirligini tek bir 6gretim programi donemi Slgeginde ele
alan ¢ok sayida ¢alisma bulunmasina karsin, 2009, 2015, 2019 ve 2024 Tiirk¢e Dersi Ogretim Programlari
kapsaminda hazirlanan 5. smf ders kitaplarindaki metinlerin okunabilirlik diizeylerini ayn1 formiiller
aracihigiyla karsilastirmali bicimde inceleyen bir caligmaya rastlanmamistir. Bu durum, farkli program
yaklagimlarinin ders kitab1 metinlerinin dilsel giigliik diizeyini ne yonde etkilediginin bilinmemesi anlamina
gelmekte; dolayisiyla program gelistirme ve ders kitabi yazimi siireglerine yon verebilecek karsilagtirmali bir
veriye duyulan gereksinimi ortaya koymaktadir. Bu arastirmanin amaci, s6z konusu dort program dénemine
gore hazirlanan 5. sinif Tiirkce ders kitaplarindaki bilgilendirici metinlerin okunabilirlik diizeylerini saptamak
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ve bu diizeylerin program degisiklikleriyle ne 6l¢iide iligkili oldugunu ortaya koymaktir. Calismanin yalnizca
bilgilendirici metinlerle sinirlandirilmasinin gerekgesi, bu metin tiiriiniin 6ykiileyici metinlerin aksine kurmaca
ve sanath bir dile bagvurmamasi, nesnel bir bilgi aktarim islevi tasimasi ve bu yoniiyle okunabilirlik
formiillerinin temel aldig1 sozciik-climle uzunlugu Olgiitlerine daha duragan ve karsilastirilabilir bir zemin
sunmasidir. Ayrica bilgilendirici metinler, 6grencilerin ders kitaplari araciligiyla akademik bilgiyle kurdugu
iliskinin niteligini dogrudan belirlediginden, bu metinlerin hedef okur kitlesinin okuma diizeyiyle ortiisiip
ortiismediginin saptanmast ayr1 bir onem tagimaktadir.

Bu dogrultuda bu calisma ile su sorulara cevap aramaktadir:

2009, 2015, 2019 ve 2024 Tiirkge Dersi Ogretim Programi’na uygun hazirlanan 5. sinif Tiirkge Ders
Kitaplarindaki bilgilendirici metinlerin okunabilirlik diizeyleri nasildir?

Alt Problemler:

1. 2009 ilkdgretim Tiirkce Dersi Ogretim Programi ve Kilavuzu’na gore hazirlanan 5. Simif Tiirkge Ders
Kitabi’ndaki bilgilendirici metinlerin okunabilirlik diizeyleri nasildir?

2. 2015 Tiirke Dersi Ogretim Programi’na gére hazirlanan 5. Smmf Tiirkge Ders Kitabi’ndaki
bilgilendirici metinlerin okunabilirlik diizeyleri nasildir?

3. 2019 Tiirkge Dersi Ogretim Programi’na gore hazirlanan 5. Siif Tiirkce Ders Kitabi’ndaki
bilgilendirici metinlerin okunabilirlik diizeyleri nasildir?

4. 2024 Tiirkce Dersi Ogretim Programi’na gore hazirlanan 5. Simf Tiirkce Ders Kitabi’ndaki
bilgilendirici metinlerin okunabilirlik diizeyleri nasildir?

5. 5. Simf Tiirk¢e Kitaplarinda yer alan bilgilendirici metinlerin okunabilirlik diizeyleri Tiirkge Dersi
Ogretim Programlarina gore genel olarak nasildir?

Yontem

Arastirmada nitel arastirma desenlerinden dokiiman incelemesi yontemi tercih edilmistir; ilgili siiregler alt
basliklarda ayrintili bigimde sunulmustur.

Desen

Bu ¢alisma, 2009, 2015, 2019 ve 2024 Tiirk¢e Dersi Ogretim Programlari esas alinarak hazirlanan 5. simif
Tiirkge ders kitaplarindaki bilgilendirici metinlerin okunabilirlik diizeylerini ortaya koymay1 hedefleyen nitel
bir arastirma niteligindedir. Arastirma, nitel yontemlerden dokiiman incelemesine dayanan ve betimsel
ozellikler tagiyan tarama modeli gercevesinde kurgulanmistir (Biiyiikoztiirk vd., 2022). Dokiiman incelemesi;
aragtirilmasi hedeflenen olgu ya da olgular hakkinda bilgi iceren yazili materyallerin sistematik bigimde
¢Oziimlenmesini kapsayan bir veri toplama teknigi olarak tanimlanmaktadir (Yildirim ve Simsek, 2016). Bu
teknik, aragtirmaciya gozlem ya da goriisme yoluyla ulagilmasi gii¢c olan verilere dogrudan erisim imkani
sunmakta; ayn1 zamanda verilerin dogal baglami i¢inde incelenmesine olanak tanimaktadir. S6z konusu
ozellikler, dokiiman incelemesini egitim aragtirmalarinda yaygin big¢imde tercih edilen bir yontem héaline
getirmektedir (Merriam, 2013). Nitel arastirma; etnografi, antropoloji, durum ¢alismasi, yorumlayici aragtirma,
eylem arastirmasi, dogal arastirma, betimleyici aragtirma, kuram gelistirme ve icerik ¢ézliimlemesi gibi ¢ok
sayida yaklasimi i¢ine alan genis bir alandir; bu yiizden arastirmacilarca tek bir ¢ati kavram altinda ele alinir.
Mevcut ¢alismada tercih edilen dokiiman incelemesi yontemi, ders kitab1 metinlerini biitiinsel ve dizgesel bir
bakis acisiyla ele almayr miimkiin kilmakta; bdylece metin diizeyindeki dilsel 6zelliklerin programa
yansimasini karsilastirmali olarak ortaya koyma imkani sunmaktadir.

Veri Seti

Calismanin veri setini; 2009, 2015, 2019 ve 2024 Tiirkce Dersi Ogretim Programlarindaki anlayisla uyumlu
bicimde hazirlanip Milli Egitim Bakanligi (MEB) ile Talim Terbiye Kurulu (TTK) onayindan gecen 5. simf
Tiirkce ders kitaplarindaki bilgilendirici metinler meydana getirmektedir. Coziimlenecek metinler 5. smif
Tiirkge ders kitaplariyla sinirl tutulmustur. Bunun gerekgesi, 2024 Tiirkiye Yiizyilh Maarif Modeli Egitim
Programi’nin 2023-2024 egitim-6gretim yilindan itibaren kademeli olarak (okul dncesi, 1. sinif, 5. sinif ve 9.
sinif) uygulamaya konulmasi nedeniyle bu programa gore yazilmig ders kitabinin ortaokul diizeyinde yalnizca
5. sinif i¢in mevcut olmasidir.
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Verilerin Toplanma Siireci

Arastirmada verilerin elde edilmesinde Atesman (1997) ile Cetinkaya-Uzun (2010) tarafindan gelistirilen
okunabilirlik formiillerine basvurulmustur. Formiillere iliskin agiklamalara veri analizi bashig: altinda yer
verilmistir. Arastirmanin inceleme kapsami, bir alt baslikta da listelenerek agikga belirtilen ortaokul 5. Siif
Tiirkge ders kitaplari ile sinirlandirilmastir.

Veri Toplama Araclan

Aragtirmanin veri toplama araglari; asagida kiinyeleri verilen ders kitaplar1 ile bu kitaplarda yer alan
bilgilendirici metinlerin okunabilirlik diizeyini saptamak amaciyla kullanilan Atesman (1997) Okunabilirlik
Formiilii ve Cetinkaya-Uzun (2010) Okunabilirlik Formiiliinden olugmaktadir:

1. Basar, S., & Koken, S. (2013). Hkégretim Tiirkge 5 ders kitabi. MEB Yayinlari.
. Tetik, N., Zorlu, N., Hilal, T., & Polat, Z. (2016). Ortaokul ders kitab1 Tiirk¢e 5. sinif. MEB Yayinlari.
3. Baran, C., & Diren, E. S. (2019). Ortaokul ve imam hatip ortaokulu Tiirkce 5. sinif ders kitab1. Anittepe
Yayinlari.
4. Akkurt, G., Angn, L., Arslan, U. vd. (2024). T.C. MEB. ortaokul ve imam hatip ortaokulu ders kitabi
Tiirkge 5. sinif. (1). Milli Egitim Bakanligi.

Verilerin Analizi

Bu calismada okunabilirlik dlgiitii olarak Atesman (1997) ve Cetinkaya-Uzun (2010) formiillerinin tercih
edilmesinin baslica gerekgesi, her iki formiiliin de Flesch (1948) ve Fog Indeksi gibi ingilizce kokenli
Olciitlerin dolayli uyarlamalar1 degil, dogrudan Tiirkce metin verileri iizerinde gelistirilmis ve Tiirkgenin
sozciik-climle yapisina 6zgii kalibre edilmis okunabilirlik 6l¢iitleri olmalaridir. S6nmez (2003) tarafindan
gelistirilen model ise Fog Indeksinin Tiirkceye uyarlanmasi denemesi olup ilgili ¢alismada bu uyarlamanin
Tiirkce metinler {izerinde tutarl sonuclar vermedigi bizzat yazar tarafindan raporlanmistir; bu nedenle mevcut
caligmada tercih edilmemistir. Bezirci-Yilmaz (2010) formiilii ise sozciikleri hece sayilarina gore ayristiran
farkl1 bir hesaplama mantigina dayandigindan, Atesman ve Cetinkaya-Uzun formiilleriyle dogrudan
karsilagtirilabilir bir 6lglim saglamamaktadir. Ayrica Atesman ve Cetinkaya-Uzun formiilleri, ortaokul
diizeyinde okunabilirlik konusunda yiiriitiilen ¢ok sayida ¢aligmada birlikte kullanilan, alan yazinda en yaygin
kabul goren iki 6lgiit oldugundan bu ¢alismanin bulgularinin dnceki arastirmalarla karsilastirilabilirligini de
giiclendirmektedir.

Tablo 6
Atesman Formiilii (1997) Sozciik ve Tiimce Uzunlugu

Sozciik Uzunlugu Tiimce Uzunlugu (sézciik)
(hece)

En 2.2 4

kolay

metin

En zor 3.0 30

metin

Atesman (1997), Tablo 6’da ulastig1 bu sonugtan hareketle agagidaki formiili gelistirmistir:
0.S. =198.825-40.175x1 — 2.610 x2

Cetinkaya-Uzun Formiili (2010), Cetinkaya ve Uzun tarafindan Tirk¢e metinlere 6zgii olarak ortaya
konmustur. Cetinkaya (2010), formiiliin gelistirilme siirecini su bi¢imde aktarir: Ogrencilerin okudugunu
anlama diizeyini saptamak amactyla, belirli dilsel 6zellikleri gézden gegirilerek secilen bilgilendirici metinler,
¢ikartmali (bosluk doldurmali) islem ilkelerine goére diizenlenmistir. Bu dogrultuda metnin ilk tiimcesine
dokunulmamis, sonrasinda her yedinci sozciik ¢ikarilarak 50 bosluktan olusan bir ¢ikartmali islem
hazirlanmistir. Ogrencilerden bosluklara uygun sozciikleri yazmalari istenmis; birebir dogru yazilan szciikler
dogru sayilmistir. Cikarilan sézciige anlamca en yakin karsiligi veren 6grencilerin yanitlar1 da dogru kabul
edilmistir. Ham puanin 2 ile garpilmasiyla degerlendirme puanina ulagilmistir. Gergeklestirilen iliskisel eslik
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cozlimlemesinde “Cikartma Puami” ile istatistiksel acidan anlamli baglant1 gosteren “Ortalama Sozciik
Uzunlugu” ve Atesman “Ortalama tiimce uzunlugu” degiskeni regresyon analizine eklenmistir (Kemiksiz,
2021). Ortalama sozciik uzunlugu ile ortalama tiimce uzunlugu degiskenlerinden hareketle metinlerin
okunabilirligini yordamak amacryla yiiriitiilen regresyon analizinin sonucunda, ¢ikartma puaninin kestirimine
iligkin regresyon denklemi (matematiksel model) asagida verilmistir.

Tablo 7
Cetinkaya-Uzun Formiilii (2010) Okunabilirlik Puan ve Diizey Araligi
Okunabilirlik Diizeyi Okunabilirlik Sayist
Cok kolay 90-100
Kolay 70-89
Orta Giigliikte 50-69
Zor 30-49
Cok zor 1-29

OP=118.823 —25.987 x OSU - 0.971x OTU
OP= Okunabilirlik Puani, OTU= Ortalama tiimce uzunlugu, OSU= Ortalama s6zciik uzunlugu

Tablo 8
Cetinkaya-Uzun Formiilii (2010) Okunabilirlik Puan ve Diizey Araligi

Okunabilirlik Puani Okunabilirlik Diizeyi Egitim Diizeyi

0-34 ENGELLI DUZEY 10.,11. Ve 12. Siuf
35-50 EGITSEL OKUMA 8. ve 9. Siif

51+ BAGIMSIZ OKUMA 5.,6.ve 7. Smf

Tablo 8’de yer alan siniflandirmadan hareketle okunabilirlik puani 0-34 puan aralifinda olan bir metin i¢in
Cetinkaya-Uzun okunabilirlik formiiliine gore “Engelli Diizey” metindir yorumu yapilmaktadir. 0-34
okunabilirlik puan araligina sahip bir metnin kullanilmasi gereken simif diizeyi 10,11 ve 12. smiftir.
Okunabilirlik puan1 35-50 puan araliginda olan metin i¢in “Egitsel Okuma” diizeyinde bir metindir yorumu
yapilmaktadir. 35-50 okunabilirlik puan araligina sahip bir metnin kullanilmas: gereken smif diizeyi 8 ve 9.
smiftir. 51 ve iizeri okunabilirlik puanina sahip olan metin ise “Bagimsiz Okuma” diizeyinde bir metindir
yorumu yapilmaktadir. 51 ve {izeri okunabilirlik puan araligina sahip bir metnin kullanilmasi gereken sinif
diizeyi 5,6 ve 7. siniftir.

Etik Bildirim
Yapilan bu ¢alismada “Yiiksekogretim Kurumlar Bilimsel Aragtirma ve Yayin Etigi Yonergesi” kapsaminda
uyulmasi belirtilen tiim kurallara uyulmus; yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin

Etigine Aykirt Eylemler” baslig1 altinda belirtilen eylemlerden higbiri gerceklestirilmemistir. Bu ¢alisma,
dokiiman incelemesi i¢eren bir aragtirma oldugu i¢in Etik Kurul belgesi yoktur.

Bulgular

Aragtirmanin alt problemlerine iliskin bulgular, Atesman (1997) ve Cetinkaya-Uzun (2010) Okunabilirlik
Formiilleri temel alinarak asagida sirasiyla sunulmustur.

2009 Tiirkce Dersi Ogretim Programr’ma Goére Hazirlanan “5. Simf Tiirkce Ders Kitabr’ndaki
Bilgilendirici Metinlerin Okunabilirlikleri Hangi Diizeydedir?” Seklindeki Alt Probleme iliskin
Bulgular

Tablo 9 incelendiginde, 2009 Tiirkge Dersi Ogretim Programi dogrultusunda hazirlanan 5. simf Tiirkge ders
kitabindaki 15 bilgilendirici metinde kelime uzunlugunun 2.20-3.13, ciimle uzunlugunun ise 5.60-16.40
araliginda degistigi goriilmektedir. Atesman (1997) formiilii agisindan bu 15 metnin 4’1 (%26.67) “zor”, 11’1
(%73.33) “orta” diizeyde bulunmustur. Cetinkaya-Uzun (2010) formiilii uygulandiginda ise metinlerin 1’inin

1625



B. Arabact ve N. Caglayan Dilber Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi 2026 Cilt 27, Sayt 3

(%6.67) “bagimsiz”, 4’iiniin (%26.67) “engelli”, 10’ unun (%66.67) “egitsel” diizeyde yer aldig1 saptanmugtir.
Buna gore Cetinkaya-Uzun (2010) formiilii bakimindan “Pireyi Deve Yapmak, Merhaba Asker, Atatiirk’{in
Calismalari, Atatiirk ve Tirk Dili, Tirtildan Kelebege, Yeterli ve Dengeli Beslenme, Kanatli Bal Kutusu,
Uzayda Yasam, Burada Dur, Dort Mevsimde Dort Giizellik: Abant, Bin Pinarli Ida Dagi'nin Etekleri: Zeytinli,
Her Sey Bir Ucurtmayla Basladi, Bir Tikla Elektronik Posta, Sanat Egitimi” baslikli metinlerin besinci sinif
seviyesiyle Ortlismedigi; bu metinlerin sekiz, dokuz, on, on bir ve on ikinci sinif seviyelerine daha elverisgli
oldugu sonucuna ulasgilmistir. Besinci simif diizeyiyle uyumlu bulunan tek metin “Su Heykellere Bak”
olmustur.

Tablo 9

2009 Tiirkge Dersi Ogretim Programi’na gore hazirlanan 5. Simif Tiirkge Ders Kitabindaki Bilgilendirici
Metinlerin Okunabilirlik Diizeyleri

Atesman (1997) Cetinkaya-Uzun
Tiir Metin Adi OKU OCU (2010)
OPU Diizey OPU Diizey

Pireyi Deve Yapmak 2.76 7.5 68.37 Orta 39.82 Egitsel

Merhaba Asker 2.77 9.43 62.92 Orta 37.95 Egitsel

Atatiirk’in Calismalari 2.80 10.32 59.40 Orta 35.86 Egitsel

Atatiirk ve Tiirk Dili 2.76 16.40 45.13 Zor 31.18 Engelli

Tirtildan Kelebege 2.65 8.64 69.71 Orta 41.58 Egitsel

Yeterli ve Dengeli 2.75 13.23 53.81 Orta 34.52 Engelli

Beslenme
:g Kanatli Bal Kutusu 2.61 11.10 64.99 Orta 40.23 Egitsel
'-g Uzayda Yasam 2.83 8.88 61.96 Orta 36.66 Egitsel
=2 Burada Dur 3.51 5.66 43.04 Zor 22.11 Engelli
= Déort Mevsimde Dort 2.83 15.74 44.05 Zor 30.03 Egitsel
A Giizellik: Abant

Bin Pinarli ida Dagi'nin ~ 2.61 9.64 68.80 Orta 41.64 Egitsel

Etekleri: Zeytinli

Her Sey Bir Ugurtmayla ~ 2.65 9.45 67.70 Orta 40.78 Egitsel

Basladi

Bir Tikla Elektronik 3.13 11.37 43.41 Zor 26.45 Engelli

Posta

Su Heykellere Bak 2.25 8.76 85.57 Orta 51.85 Bagimsiz

Sanat Egitimi 2.68 11.00 62.45 Orta 38.50 Egitsel

2015 Tiirkce Dersi Ogretim Programi’nma Goére Hazirlanan “5. Simf Tiirkee Ders Kitabr’ndaki
Bilgilendirici Metinlerin Okunabilirlikleri Hangi Diizeydedir?” Seklindeki Alt Probleme Iliskin
Bulgular

Tablo 10°daki veriler, 2015 Tiirkge Dersi Ogretim Programi’na gore hazirlanan 5. sinif Tiirkge ders kitabinda
yer alan 14 bilgilendirici metinde kelime uzunlugunun 2.40-2.96, climle uzunlugunun ise 8.49-13.83 araliginda
seyrettigini ortaya koymaktadir. Atesman (1997) formiilityle yapilan degerlendirmede bu 14 metnin 2’si
(%14.29) “zor”, 5’1 (%35.71) “kolay”, 7’si (%50.00) “orta” diizeyde belirlenmistir. Cetinkaya-Uzun (2010)
formiiliine gore yapilan ¢oziimlemede ise 5 metin (%35.71) “engelli”, 9 metin (%64.29) “egitsel” diizeyde
cikmistir. Bu sonuglar dogrultusunda Cetinkaya-Uzun (2010) formiilii bakimindan “Tiiketicinin Biling Giicii,
Atatiirk'iin Kiitiiphanesi ve Okuma Aski, Istiklal Mars1, Komsuluk, Ben Kiiciik Bir Kilimim, Nasrettin Hoca,
Perseid Goktast Yagmuru, Bu Robotlarin Esin Kaynag Hayvanlar, Istanbul'un Fethinden Viyana Kapilarina,
Sanatin En Kirilgan Hali: Yumurta Oyma Sanati, Sinema Diislerimizi Gergeklestiriyor, Oyun Tasarimu,
Patates, Copler ve Geri Doniisiim” baglikli metinlerin, yani kitaptaki metinlerin tiimiiniin besinci sinif
seviyesiyle bagdasmadigi; bunlarin sekiz, dokuz, on, on bir ve on ikinci smif seviyelerine daha uygun diistigii
tespit edilmistir.
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Tablo 10

2015 Tiirkge Dersi Ogretim Programi’na gore hazirlanan 5. Simif Tiirk¢e Ders Kitabindaki Bilgilendirici
Metinlerin Okunabilirlik Diizeyleri

Atesman (1997) Cetinkaya-Uzun
Tiir Metin Adi OKU OCU (2010)
OPU Diizey OPU Diizey
Tiiketicinin Biling Giicii ~ 2.94 8.97 56.3 Orta 33.72 Engelli
Atatilirk'iin Kiitiiphanesi 2.70 10.76 62.27 Orta 38.22 Egitsel
ve Okuma Agki
Istiklal Mars1 2.50 11.32 68.72 Orta 42.87 Egitsel
Komsuluk 2.84 7.81 64.35 Orta 37.44 Egitsel
Ben Kii¢iik Bir Kilimim  2.41 9.82 76.37 Kolay 46.67 Egitsel
‘g Nasrettin Hoca 2.76 13.83 51.84 Orta 33.68 Engelli
:_‘g Perseid Goktast 2.71 10.60 62.29 Orta 38.11 Egitsel
g Yagmuru
Eo Bu Robotlarin Esin 2.94 12.76 4741 Zor 30.04 Engelli
A Kaynagi1 Hayvanlar
Istanbul'un Fethinden 2.50 10.22 71.72 Kolay 43.94 Egitsel
Viyana Kapilarina
Sanatin En Kirtllgan Hali:  2.96 11.69 49.40 Zor 30.55 Engelli

Yumurta Oyma Sanati

2019 Tiirkee Dersi Ogretim Programr’nma Goére Hazirlanan “5. Simf Tiirkee Ders Kitabr’ndaki
Bilgilendirici Metinlerin Okunabilirlikleri Hangi Diizeydedir?” Seklindeki Alt Probleme iliskin
Bulgular

Tablo 11

2019 Tiirkce Dersi Ogretim Programi’na gore hazirlanan 5. Sumif Tiirkce Ders Kitabindaki Bilgilendirici
Metinlerin Okunabilirlik Diizeyleri

Atesman (1997) Cetinkaya-Uzun
Tiir Metin Adi OKU OCU (2010)
OPU Diizey OPU Diizey
Anadolu'da 2,84 10,66 56,91 Orta 34,61 Engelli
Konukseverlik
Gelenekseldir
Dumlupinar Savast 2.40 8.87 79.25 Kolay 47.85 Egitsel
. 6 Mart 1915 Gecesi 2.52 16.20 66,15 Orta 44.62 Egitsel
j§ Sahin Bey 2.66 8.83 68.92 Orta 41.13 Egitsel
= Okland Adast 2.66 9.00 68.47 Orta 40.97 Egitsel
%o Spor ve Bedenimiz 2.62 10.00 67.47 Orta 40.03 Egitsel
E Biiyiiklere Saygt 2.89 8.48 60.59 Orta 35.49 Egitsel
Barkod 2.55 9.75 71.94 Kolay 43.10 Egitsel
Sosyal Medya 291 10.11 55.54 Orta 33.39 Engelli
Psikolojinizi Etkiliyor
Akilli Ulagim Sistemleri  2.88 16.08 41.16 Zor 28.37 Engelli
Pastor 2.60 9.62 69.27 Orta 41.92 Egitsel

Tablo 11°de goriildiigii iizere, 2019 Tiirkce Dersi Ogretim Programi gergevesinde hazirlanan 5. simif Tiirkce
ders kitabinda incelenen 11 bilgilendirici metnin kelime uzunlugu 2.40-2.91, climle uzunlugu ise 8.48-16.20
araliginda degisim gostermektedir. Atesman (1997) formiiline dayali degerlendirmede bu 11 metnin 1’i
(%9.09) “zor”, 2’si (%18.18) “kolay”, 8’1 (%72.73) “orta” diizeyde belirlenmistir. Cetinkaya-Uzun (2010)
formiiliine gore ise metinlerin 3’1 (%27.27) “engelli”, 8’1 (%72.73) “egitsel” diizeyde ¢ikmistir. Bu dogrultuda
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Cetinkaya-Uzun (2010) formiili bakimindan “Anadolu'da Konukseverlik Gelenekseldir, Dumlupinar Savasi,
6 Mart 1915 Gecesi, Sahin Bey, Okland Adasi, Spor ve Bedenimiz, Biiyiiklere Saygi, Barkod, Sosyal Medya
Psikolojinizi Etkiliyor, Akilli Ulasim Sistemleri, Pastér” baslikli metinlerin, yani kitaptaki metinlerin
tamaminin besinci sinif seviyesiyle ortiismedigi; bu metinlerin sekiz, dokuz, on, on bir ve on ikinci sinif
seviyelerine daha uygun oldugu sonucuna varilmistir.

2024 Tiirkce Dersi Ogretim Programr’na Goére Hazirlanan “5. Simf Tiirkce Ders Kitabr’ndaki
Bilgilendirici Metinlerin Okunabilirlikleri Hangi Diizeydedir?” Seklindeki Alt Probleme Iliskin
Bulgular
Tablo 12

2024 Tiirkge Dersi Ogretim Programi’na gore hazirlanan 5. Simif Tiirkce Ders Kitabindaki Bilgilendirici
Metinlerin Okunabilirlik Diizeyleri

Atesman (1997) Cetinkaya-Uzun
Tiir Metin Adi OKU OCuU (2010)
OPU Diizey OPU Diizey

Bir Ip Bul, Oyuna Bagla!  2.72 9.62 64.45 Orta 38.8 Egitsel

Oglu Hiiseyin'den Emine  2.44 10.62 73.09 Kolay 53.09 Bagimsiz

Ana'ya Mektuplar

Atatiirk ve Ciftlik 2.68 13.09 54.89 Orta 35.69 Egitsel

Baharda Cigek Acar, 23 2.68 8.61 68.69 Orta 40.82 Egitsel

Nisan'da Cocuk

Duygularimiz 3.06 11.56 55.72 Orta 29.13 Engelli
5 Kendime Giiveniyorum 2.35 7.39 85.15 Kolay 50.59 Egitsel
5 Nasreddin Hoca 2.53 6.06 81.37 Kolay 47.02 Egitsel
8 Comlekeilik 2.75 10.29 61.49 Orta 37.37 Egitsel
;50 Oyalar 2.73 21.02 33.82 Zor 27.30 Engelli
M Tatli Glinler 2.66 8.82 68.94 Orta 41.13 Egitsel

Siz Olsaydiniz 2.75 10.03 61.46 Orta 37.36 Egitsel

Haydi Doga Yiirilyiisiine  2.62 16.03 51.74 Orta 35.17 Egitsel

Obezite 2.87 8.82 60.05 Orta 35.68 Egitsel

Atl Cirit 2.67 10.93 63.04 Orta 38.83 Egitsel

Video Oyunu Bagimliligi  3.11 22.33 15.60 Cok zor 16.33 Engelli

Hastalik Olarak Kabul

Edildi

Tablo 12°deki bulgulara gore, 2024 Tiirkce Dersi Ogretim Programi esas alinarak hazirlanan 5. siif Tiirkce
ders kitabinda incelenen 15 bilgilendirici metnin kelime uzunlugu 2.44-3.11, ciimle uzunlugu ise 6.06-22.33
araliginda degismektedir. Atesman (1997) formiiliine dayali ¢6ziimlemede bu 15 metnin 1’1 (%6.67) “cok zor”,
1’1 (%6.67) “zor”, 3’11 (%20.00) “kolay”, 10’u (%66.67) “orta” diizeyde belirlenmistir. Cetinkaya-Uzun (2010)
formiiliine gore yapilan degerlendirmede ise 1 metin (%6.67) “bagimsiz”, 3 metin (%20.00) “engelli”, 11 metin
(%73.33) “egitsel” diizeyde bulunmustur. Buna gore Cetinkaya-Uzun (2010) formiilii bakimindan “Bir Ip Bul,
Oyuna Bagla, Atatiirck ve Ciftlik, Baharda Cigek Acgar, 23 Nisan'da Cocuk, Duygularimiz, Kendime
Giiveniyorum, Nasreddin Hoca, Comlekgilik” basglikli metinlerin besinci sinif seviyesiyle bagdagmadigi; bu
metinlerin sekiz, dokuz, on, on bir ve on ikinci sinif seviyelerine daha elverisli oldugu goriilmiistiir. Besinci
sinif diizeyine uygun bulunan tek metin ise “Oglu Hiiseyin'den Emine Ana'ya Mektuplar” olmustur.

“S. Simif Tiirkce Kitaplarinda yer alan bilgilendirici metinlerin okunabilirlik diizeyleri Tiirk¢e Dersi
Ogretim Programlarina gore genel olarak nasildir?” Seklindeki Alt Probleme iliskin Bulgular

Sekil 1°de, 2009, 2015, 2019 ve 2024 Tiirkge Dersi Ogretim Programlari’na gore hazirlanmis Tiirkge ders
kitaplarindaki bilgilendirici metinlerin, Atesman (1997) okunabilirlik diizeyine gore dagilimlari gosterilmistir.
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Sekil 1

Atesman (1997) okunabilirlik diizeyinin Tiirkce dersi 6gretim programlarina gore dagilimi
12
10 il
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8 I ‘

, =N HE B0 ..
2009 TOP 2015 TOP 2019 TOP 2024 TOP

m kolay orta mzor Mok zor

2009, 2015, 2019 ve 2024 Tiirkge Dersi Ogretim Programlari’na gére incelenen toplam 55 bilgilendirici
metinden:

36’s1 (%65.45) “orta”,

8’1 (%14.55) “zor”,

10°u (%18.18) “kolay”,

1’1 (%1.82) “cok zor” diizeydedir.

Ogretim programlar1 dogrultusunda hazirlanan 5. sinif Tiirkce ders kitaplarindaki metinlerin yaridan fazlasmin
(%65.45) okunabilirlik diizeyinin “orta” diizeyde toplandig1 goriilmektedir.

Sekil 2
Cetinkaya-Uzun (2010) formiil diizeyinin Tiirkce dersi 6gretim programlarina gore dagilimi
12
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Sekil 2°de, 2009, 2015, 2019 ve 2024 Tiirkge Dersi Ogretim Programlari’na gore hazirlanmig Tiirkce ders
kitaplarinda yer alan bilgilendirici metinlerin, Cetinkaya-Uzun (2010) Okunabilirlik Formiilii'ne gore
dagilimlar gosterilmistir.

2009, 2015, 2019 ve 2024 TDOP’ye gore incelenen toplam 55 bilgilendirici metinde

e 38’1 (%69.09) “egitsel”,
o 1571 (%27.27) “engelli”,
o 2’51 (%3.64) “bagimsiz” diizeydedir.

Incelenen kitaplardaki metinlerin yaridan cogunun (%69.09) “egitsel” diizeyde kiimelendigi saptanmustir.
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Sonug ve Tartisma

Bu arastirmada, 2009, 2015, 2019 ve 2024 Tiirkge Dersi Ogretim Programlari gergevesinde hazirlanmis 5. simf
Tiirkge ders kitaplarindaki bilgilendirici metinlerin okunabilirlik diizeyleri ele alinmistir. Bu béliimde
arastirmanin ortaya koydugu bulgular sunulmus; bu bulgular, alan yazindaki ilgili ¢alismalarin sonuglariyla
karsilastirmali bicimde yorumlanmistir. Béylelikle arastirma sonuglarinin mevcut literatiir i¢indeki konumu ve
degeri ortaya konmaya c¢alisilmistir. Tartisma, iki temel eksen etrafinda bigimlendirilmistir: (1) Atesman
(1997) ve Cetinkaya-Uzun (2010) formiilleri arasindaki 6lgtim tutarliligi ve (2) okunabilirlik diizeylerinin
ogrenci gelisim oOzellikleriyle ortiisme durumu. Bu cergeve, bulgularin hem metodolojik hem de pedagojik
acidan degerlendirilmesine zemin hazirlamaktadir.

Caligmada Atesman (1997) ile Cetinkaya-Uzun (2010) okunabilirlik formiilleri kullanilmigtir. Bunlardan
Atesman (1997) Okunabilirlik Formdiilii bes, Cetinkaya-Uzun (2010) Okunabilirlik Formiilii ise {i¢ diizey
icermektedir.

2009, 2015, 2019 ve 2024 yillarindaki bilgilendirici metinlere ait kelime ve ciimle uzunluklar1 gozden
gecirildiginde, bu degerlerin Atesman’in “cok zor metin” kategorisi igin tanimladigi Olgiitlere yaklastigi
dikkati cekmektedir. S6z konusu bulgular hem bu ¢aligmanin sonuglarini pekistirmekte hem de bilgilendirici
metinlerin diisiik okunabilirlik diizeyinde olduguna isaret eden Onceki aragtirmalarin degerlendirmeleriyle
uyum gostermektedir (Bagc1 ve Unal, 2013; Baki, 2019; Bora ve Arslan, 2021; Caliskan, 2016; Ogur, 2022;
Okur ve Ar1, 2013; Onder vd., 2021).

5. sinif &grencilerinin yasi, bilissel olgunlugu ve dil yeterlikleri géz 6niine alindiginda, bu bilgilendirici
metinleri anlamlandirma siirecinde 6grencilerin gesitli zorluklar yasayabilecegi ongoriilmektedir. Piaget’nin
biligsel gelisim kurami gergevesinde degerlendirildiginde, 10-11 yaglarindaki 5. sinif 6grencilerinin biiyiik
cogunlugunun somut islemler doneminin sonuna yaklasti§i ya da heniiz soyut diisiinme becerisini tam
anlamiyla gelistirmedigi goriilmektedir. Bu gelisim 6zelligi, soyut ve karmagik kavramlar i¢eren bilgilendirici
metinlerin s6z konusu dgrenciler tarafindan kavranmasimi ciddi 6lciide giiglestirebilmektedir. Ote yandan, ders
kitaplarindaki metinlerin biiyiik b6liimiiniin orta diizey okunabilirlik kategorisinde toplanmasi ve bu dagilimin
farkli 6gretim programlarinda benzerlik gostermesi, hedef kitleye uygunluk yoniinden iizerinde durulmasi
gereken bir tablo ortaya koymaktadir. “Zor” ve “gok zor” okunabilirlik kategorilerindeki metinlerin, 5. sinif
Ogrencilerinin gelisim Ozelliklerini asan bir giicliik derecesi tasidigi bilinmektedir; ne var ki incelenen
kitaplarda bu kategorilerdeki metinlerin oldukca az sayida oldugu goriilmiistiir. Arastirma kapsaminda “gok
zor” diizeyde bir metne yalmzca 2024 Tiirkge Dersi Ogretim Programi uyarinca hazirlanan 5. sinif Tiirkge ders
kitabinda rastlanmustir.

Caligmanin ortaya koydugu bulgular, bilgilendirici metinlerin biiyiik dl¢iide “egitsel” diizeyde toplandigini
isaret etmektedir. Bu sonug, 5. sinif 6grencilerine yonelik iiretilen ders materyallerinin hedef kitlenin yas1 ve
gelisim ozellikleriyle ortligsmedigini gostermektedir. Kullanilan formiil {izerinden bir degerlendirme
yapildiginda, ilgili metinlerin 8. ve 9. sinif 6grencilerine daha uygun diistigli anlasilmaktadir. Bu durum, ders
kitab1 hazirlama siirecinde hangi 6l¢iitlerin temel alindigin1 sorgulatmakta ve metin se¢iminin sistematik bir
okunabilirlik analizine dayanip dayanmadigi konusunda ciddi soru isaretleri dogurmaktadir. Krashen’in (1985)
dil edinim kuraminda ileri siirdiigli "anlagilabilir girdi" (comprehensible input) ilkesi baglaminda
degerlendirildiginde, 6grencinin mevcut dil diizeyinin hemen bir adim 6tesindeki metinlerle bulusturulmasi
gerekmektedir. Oysa mevcut bulgular, ders kitaplarindaki bilgilendirici metinlerin bu ilkenin ¢ok Gtesine
gecerek Ogrencinin erisim kapasitesini asan bir giicliik diizeyinde olduguna isaret etmektedir. Ogretim
programlar1 metin se¢iminde diizeye uygunluga vurgu yapsa da uygulamaya bakildiginda bu ilkenin yeterince
gozetilmedigi ve metinlerin seviyeye uygunlugunun ikinci planda kaldig1 anlasilmaktadir. Bu tespit, program
gelistirme ile ders kitab1 yazim siirecleri arasindaki koordinasyonun giiclendirilmesi gerektigini agikca ortaya
koymaktadir.

Yokus ve Yasar (2023), 3. ve 4. simf Tiirk¢e ders kitaplarindaki metinleri Atesman ve Cetinkaya-Uzun
okunabilirlik formiillerine gore inceledikleri ¢aligmalarinda ¢6ziimledikleri 50 metinden 39’unun “egitsel
okuma”, 8’inin “engelli diizey”, 3’iiniin ise “bagimsiz okuma” kategorisine girdigini ortaya koymustur. Bu
bulgular, ders kitaplarinda agirligin egitsel okuma diizeyindeki metinlerde oldugunu gostermektedir. Mevcut
aragtirmanin ulastig1 sonuglar da bu tabloyla kosutluk tasimakta; 5. sinif Tiirk¢e ders kitaplarindaki metinlerin
okunabilirlik diizeylerinin biiyiik oranda egitsel okuma kategorisinde toplandig1 goriilmektedir.
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Ozbek ve Ergiil (2018), ilkokul 4. sinif ders kitaplarmin okunabilirligini degerlendirdikleri arastirmalarinda
ilkokul doérdiincii sinifta okutulan Tiirkge, Sosyal Bilgiler ve Fen Bilimleri kitaplarini ele almistir. Tiirkge ders
kitabindan secilmis alt1 metin {izerinde yiiriitillen okunabilirlik ¢éziimlemeleri, metinlerin gogunlugunun
“egitsel okuma” diizeyinde bulundugunu goéstermistir. Mevcut arastirmanin bulgular: da anilan galigmanin
sonuclariyla benzesmekte; ders kitaplarindaki metinlerin okunabilirlik diizeyleri agisindan ortak 6zellikler
sergiledigini ortaya koymaktadir.

Cetinkaya-Uzun okunabilirlik 6l¢iitleri ¢er¢evesinde “egitsel okuma” diizeyindeki metinlerin, dgrencilerin
ancak 6gretmen rehberligiyle ya da ek destek alarak kavrayabilecegi nitelikte oldugu ve genelde ortadgretim
Ogrencilerine daha uygun diistiigii kabul gérmektedir. Bu agidan, anilan diizeydeki metinlerin 6zellikle 8. ve
9. siif d6grencilerinin dilsel ve bilissel gelisimine daha iyi karsilik geldigi soylenebilir. Buna karsin 4., 5., 6.
ve 7. siniflarda egitsel okuma kategorisindeki metinlerin yogun bigimde kullanilmasi, 6grencilerin okudugunu
anlama siireglerini giiclestirebilecek ve metinlerin hedef kitleye uygunlugu bakimindan birtakim smirliliklar
dogurabilecek bir uygulama olarak yorumlanabilir.

Incelenen 5. siif Tiirkge ders kitabindaki bilgilendirici metinler bir biitiin olarak ele alindiginda, metinlerdeki
ortalama kelime uzunluklarinin birbirine yakin oldugu, buna karsilik ciimle uzunluklarinin metinden metne
kayda deger bicimde farklilagtig1 dikkati cekmektedir. Bu tablo, bilgilendirici metinlerin yapisal nitelikleri
icinde ciimle uzunlugunun daha oynak bir degisken oldugunu ortaya koymaktadir.

Benzer bigimde Kemiksiz (2021), Tiirk Dili ve Edebiyati ders kitaplarindaki metinlerin okunabilirlik
diizeylerini inceledigi calismasinda 9, 10, 11 ve 12. simf Tiirk Dili ve Edebiyati kitaplarindaki metinleri
okunabilirlik acisindan degerlendirmistir. Arastirmanin sonuglari, bilgilendirici metinlerin Oykiileyici
metinlere gore daha uzun ve daha karmasik climle yapilart barindirdigini gostermistir. Bu bulgu, mevcut
calismada saptanan climle uzunluklarindaki degiskenligin, bilgilendirici metinlerin tiir 6zelliklerinden ileri
gelebilecegini diislindiirmektedir.

Yokus ve Orge Yasar (2023) calismalarinda ayrica incelenen bilgilendirici metinlerin okunabilirlik puanlarinin
oykiileyici metinlerinkinden daha diisiik ¢iktigini saptamis; bu durumu, bilgilendirici metinlerin 6gretici yapisi
geregi daha uzun kelime ve climle kuruluglari igermesine baglamigtir.

Anilan caligmalarin ortaklagtigi nokta, bilgilendirici metinlerin kelime ve ciimle uzunlugu bakimindan
Oykiileyici metinlerden daha yiiksek degerler tagidigidir. Zira kelime ve climle uzunlugu ile okunabilirlik puani
arasinda ters yonlii bir iliski bulunmaktadir: Ortalama kelime ve climle uzunlugu yiikseldik¢e okunabilirlik
puani gerilemekte, bu da metnin hedef kitle agisindan anlasilabilirligini diistirmektedir. Alan yazinindaki baska
arastirmalar da benzer sonuglara ulasmistir (Bagc1 ve Unal, 2013; Baki, 2019; Bora ve Arslan, 2021; Caliskan,
2016; Ogur, 2022; Okur ve Art, 2013; Onder vd., 2021).

Okunabilirlik seviyesi “zor” ya da “cok kolay” olan metinlerin 6gretim siirecinde kullanilmasi uygun
gorilmemektedir (Temur, 2003). “Zor” diizeydeki metinlerin ders kitaplarina alinmasi, Ogrencilerin
okudugunu anlamasini olumsuz etkiledigi gibi okuma aliskanligi edinmelerinin de 6niinde engel olusturur;
“cok kolay” metinlerin tercih edilmesi ise Ogrencilerin derslerden sikilmasina yol agar. Bu durum,
Vygotsky’nin (1978) “Yakinsak Gelisim Alan1” (Zone of Proximal Development) kavramiyla dogrudan
iliskilendirilebilir: Ogrencinin mevcut bagimsiz performansinin hemen &tesinde konumlanan, ancak yetiskin
ya da akran destegiyle asilabilecek bir giicliikk diliminde sunulan metinler, biligsel gelisimi en iyi bigimde
desteklemektedir. Ders kitaplarindaki metin gii¢liik diizeyinin bu dilimden uzaklagsmasi hem 6grenme verimini
hem de motivasyonu olumsuz etkilemektedir. Bu nedenle ders kitabindaki metin diizeylerinin oransal agidan
dengeli bigimde dagitilmasi; “bagimsiz” ve “egitsel” diizeydeki metinlerin bir arada ve birbirini tamamlayacak
sekilde sunulmasi biiylik 6nem tagimaktadir. Bu dengenin kurulmasi, yalnizca teknik bir okunabilirlik
hesabinin 6tesinde; metin tiirii, tema, bilgi yogunlugu ve s6z varlig1 gibi ¢ok boyutlu degiskenlerin biitlinlesik
bicimde ele alindig1 kapsamli bir ders kitabi gelistirme siirecini gerektirmektedir.

Aragtirmada, ilgili dénemlerde gegerli olan Tiirkge Dersi Ogretim Programlari gozden gegirilmis; bu
programlar uyarinca hazirlanan 5. simf Tiirkge ders kitaplarindaki bilgilendirici metinlerin okunabilirlik
diizeyleri, Atesman (1997) ve Cetinkaya-Uzun (2010) formiilleri araciligiyla ¢oziimlenmistir. Ulagilan
bulgular, her iki formiil agisindan da metinlerin biiyiik boliimiiniin sirasiyla “orta” ve “egitsel” okunabilirlik
diizeylerinde toplandigini ortaya koymaktadir. Bu sonug, metinlerin hedeflenen 6grenci kitlesinin yasina, dil
gelisimine ve okuma yeterliklerine uygunlugunun sorgulanmasi gerektigine igaret eden bir bulgu olarak 6ne
cikmaktadir.
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Bu aragtirma, 5. simif Tiirk¢e ders kitaplarindaki bilgilendirici metinlerle simirlandirilmistir. Bu sinirlilik,
bulgularin genellenebilirligi konusunda ihtiyatla yaklasilmasini gerektirmektedir. Ileride yiiriitiilecek
arastirmalarda farkli simif diizeyleri ile metin tiirleri de kapsama alinarak daha genis 6lgekli incelemeler
gerceklestirilebilir. Bunun yami sira ders kitaplarindaki metinlerin okunabilirlik diizeylerinin, 6grencilerin
yasina, gelisimine ve okuma becerilerine uygun olarak kademeli bir dagilim sergilemesi; Atesman
formiiliindeki “cok kolay”, “kolay”, “orta”, “zor” ve “cok zor” ile Cetinkaya-Uzun formiiliindeki “bagimsiz”,
“egitsel” ve “engelli” okuma diizeyleri ekseninde dengeli bir yap1 kurulmasi bakimindan ele alinabilir. Bu
dogrultuda ilerideki arastirmalarda nicel ve nitel yontemlerin bir arada kullanildigi karma desenli ¢caligmalar
yiiriitiilmesi 6nerilmektedir. Ozellikle 6grencilerin metinleri anlama performanslarini dogrudan dlgen deneysel
caligmalar, okunabilirlik formiillerinin sahada ne 6l¢iide gegerli oldugunu test etmek agisindan degerli veriler
sunacaktir. Ders kitab1 gelistirme siireclerinde ise metin se¢imi asamasina sistematik bir okunabilirlik
analizinin zorunlu bir bilesen olarak dahil edilmesi; bu siirecin Tiirkce Ogretimi uzmanlari, 6l¢gme-
degerlendirme uzmanlar1 ve egitim psikologlarinin is birligiyle yiiriitiilmesi, uygulamaya yonelik temel bir
Oneri olarak one ¢ikmaktadir.

Yazar Notu : Bu calisma Birinci yazarin Ikinci yazar damismanlhiginda Kirsehir Ahi Evran
Universitesi Sosyal Bilimler Enstitiisii Tiirkge Egitimi Anabilim Dalinda yaptig1 “5. Sinif Tiirkge Ders Kitaplarinda Yer
Alan Bilgilendirici Metinlerin Okunabilirlik Diizeylerinin Tiirkge Dersi Ogretim Programlarina Gére Karsilastirilmast”
baslikli yiiksek lisans tezinden tiretilmistir.

Yazar Katkilari : Birinci yazar %50, ikinci yazar %50.

Etik Kurul Bilgisi . Bu calisma, dokiiman incelemesi i¢eren bir aragtirma oldugu igin Etik Kurul belgesi
yoktur.

Cikar Catigmasi : Bu galismada ¢ikar ¢atigmasi bulunmamaktadir.

Veri Erisilebilirligi : Incelenen gretim programlari ve ders kitaplar1 kamuya agik kaynaklardir; aragtirma

kapsaminda olusturulan analiz verileri talep iizerine yazarlardan temin edilebilir.
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Introduction

Language, the principal medium of human communication, is one of the constitutive elements of both
individual and social life. By enabling the exchange of ideas, language also serves as a bridge that carries a
society's cultural accumulation, ways of life, and distinctive social characteristics to future generations. In this
context, language extends beyond its role as a communicative tool and constitutes a cornerstone of identity
formation, social solidarity, and collective memory (Aksan, 1998). Language is therefore not merely a means
of communication but also the principal vehicle for cultural continuity. Indeed, Vygotsky (1978) drew attention
to the reciprocal relationship between the social and individual functions of language, emphasizing that
language both shapes thought and is shaped by thought. From this perspective, language is positioned as one
of the fundamental skills that lays the groundwork for children's cognitive, social, emotional, and academic
development. Accordingly, curricula should be designed to respond to the needs of individuals and society,
and objectives and learning outcomes should be formulated with due consideration of language's role in
transmitting cultural heritage (Kaya & Kardas, 2019).

Language development proceeds intertwined with the maturation of the four fundamental language skills:
reading, writing, speaking, and listening. The foundation of these skills is laid during the early-childhood
language-acquisition process; however, this process is supported and reinforced through systematic instruction
throughout the school years. While Chomsky's (1965) theory of the language acquisition device posits that
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children possess an innate capacity to internalize language, Bruner (1983) complements this approach from an
environmentalist perspective by proposing that language is shaped within the context of social interaction.
Both theories draw attention to the determining function of educational settings on language development.
Reading skill, in turn, emerges as the natural extension of healthy language development and substantially
shapes an individual's academic achievement (Giildenoglu et al., 2019). Particularly during the secondary-
school years, the development of reading skill directly determines the quality of the relationship students
establish with academic knowledge; the quality of this relationship, in turn, largely depends on the linguistic
and structural characteristics of the text types students encounter.

Reading occupies a valuable position in terms of assigning meaning to the past, forging a connection with the
past, and shaping the future. Every piece of writing requires being read; communication between the writer
and the reader begins with, and continues through, the act of reading. Reading is a holistic process
encompassing the perception of stimuli by the reader and is a lifelong act; it involves messages from the
environment being received through the eyes and conveyed to the brain (Karatay, 2018). This definition
emphasizes that reading is not merely an act of decoding but a complex meaning-construction process with
cognitive, linguistic, and sociocultural dimensions. While Goodman (1967) characterized reading as a
psycholinguistic guessing game, Rosenblatt (1978), through the transactional reading model, foregrounds the
dynamic interaction between text and reader. These theoretical frameworks demonstrate that reading skill is
not merely a technical acquisition but also encompasses higher-order cognitive processes such as critical
thinking, inference-making, and meaning construction. Reading skill, which directly determines an individual's
social adjustment as much as academic achievement, is among the activities at the center of native-language
instruction. In the process aimed at equipping students with a high-quality reading skill, the texts to be used
must be selected with regard to certain criteria. Foremost among these criteria is the readability level of the
text. Readability is a determining factor that directly shapes not only the level of comprehension but also the
other functional goals that textbooks are expected to fulfill (Ciplak & Balci, 2022). Reading is one of the skills
that the education system meticulously focuses on; raising individuals who read, comprehend what they read,
and take pleasure in reading is among the fundamental aims of this system. The text chosen also plays a major
role in the development of reading-comprehension skill. A text is a linguistic construct in which information,
emotion, thought, and structures are presented in accordance with the rules of the native language, with
punctuation marks correctly placed and within a logically coherent whole. For a piece of writing to acquire the
status of a text, certain conditions must be met: elements such as sentences and paragraphs must not be arranged
haphazardly, a coherent logical relationship must be established among them, and a message must be
conveyed. These requirements bring about the diversification of text types (Sidekli, 2021).

Countries develop framework curricula that guide learning processes with a view to establishing unity and
integrity in education. For a curriculum to be considered functional and effective, it must possess certain
fundamental qualities: scope, balance, cohesion, disciplinary appropriateness, sequence, continuity,
articulation, and transferability (Gliven, 2021). These qualities play a determining role in curricula's attainment
of educational goals and in the orderly organization of learning processes.

Curricula are foundational texts that set out the knowledge, skills, attitudes, and values expected to be present
in the individual whom the education system aims to raise. Beyond this, curricula also assume a guiding role
in the planning and implementation of teaching-learning activities; they provide a framework for how lessons
are to be conducted, the methods and techniques to be employed, the organization of learning outcomes, and
the structuring of the instructional process (Topguoglu Unal & Erkek, 2021).

The text types to be covered at each level of instruction in the Turkish Language Curricula have been
meticulously determined. These types are generally addressed under three main categories: narrative (story-
based), informative, and poetry.

Informative texts convey objective data to readers, and their primary purpose is to provide readers with new
knowledge. In such texts, the author aims to transform the reader's existing knowledge or views. Accordingly,
words are used in their literal sense, and ornate or artistic forms of expression are not employed.

Narrative (story-based) texts, on the other hand, are based on fiction and recount an event or a situation. Since
the event is presented from the author's point of view, it is difficult to speak of objectivity in these texts; they
contain elements such as place, time, setting, and character, and their language is generally artistic. These
genre-level distinctions directly affect the exchange of meaning between the author and the reader — that is,
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communication — leading to transformations in both the form and the content of the message. In line with the
structural qualities of the genre, differences are also observed in the text's fictional and formal elements. The
contemporary understanding of education does not confine communication solely to the sentence level; while
value is placed on the structural integrity of sentences, literacy is also counted among the fundamental skills
acquired in school life. Teachers strive to develop students' skills in sorting through information, structuring
it, and comprehending texts of varying complexity (Dolunay, 2012). The linguistic construction of a text is of
critical importance for reading comprehension; this brings the concept of readability to the fore.

Readability

Readability represents the quantitative dimension of a text and is defined through word and syntax data,
whereas comprehensibility and the semantic load of words pertain to the qualitative dimension of the text
(Benzer, 2020). Readability aims to determine the linguistic level of a text and to measure, through statistical
methods, the extent to which this level is comprehensible (Atesman, 1997). This definition reveals that
readability is a multilayered concept encompassing both a linguistic dimension and a measurement-evaluation
dimension. A text is constructed through the coming-together of syntactic and semantic systems, and these
systems determine the text's readability level. The acceptability of these systems depends on how appropriate
the text's linguistic features are for the reader (Cetinkaya & Uzun, 2010). Readability is an indicator of how
comfortably a reader can follow a text (Bezirci & Yilmaz, 2010). It is also an approach based on an active
communicative process, in which the reader's prior knowledge is activated and an interaction is established
between writer and reader; this process determines whether a text is experienced as easy or difficult to
understand. The Flesch Reading Ease Formula (1948), which has been adapted for use in many languages,
made a pioneering contribution to readability measurement by treating word and sentence length as key
variables. This methodological framework was subsequently adapted and further developed by Turkish
researchers in consideration of the agglutinative structure of Turkish. The structural integrity of a text can thus
be represented numerically through scientific analysis, which is where readability acquires its function.
Researchers have developed various readability formulas suited to the structure of different languages in order
to examine this process quantitatively. A text that is excessively difficult in terms of meaning and level may
hinder the reading process, whereas a text that is excessively easy may reduce readers' motivation to read
(Temur, 2002). The Ministry of National Education (MoNE, 2021) defines readability in terms of the extent
to which the message conveyed by a text can reach its intended audience and accordingly emphasizes the need
for applicable criteria for determining the structural difficulty of texts. Cetinkaya (2010) likewise emphasizes
the need for readability criteria as an objective and functional tool for text analysis. This need becomes
particularly important when textbook texts are considered, because textbooks are among the written sources
with which students interact most intensively in the school environment, and the appropriateness of these texts
for their target audience directly affects the effectiveness of learning processes (Ciplak & Balci, 2022).

One of the pioneers of readability research in Turkish is Ender Atesman. In 1997, taking into account the
structural and linguistic characteristics of Turkish, he proposed the Atesman Readability Formula. This study
laid the groundwork for readability research specifically focused on Turkish and made a notable contribution
to subsequent research in the field. Following Atesman, many researchers proposed additional readability
formulas adapted to the linguistic structure of Turkish. The S6nmez Readability Formula (2003), the Bezirci-
Yilmaz Readability Formula (2010), and the Cetinkaya-Uzun Readability Formula (2010) are among the
principal measurement tools used to determine the readability level of Turkish texts.

Atesman (1997) defines readability as the degree of correspondence between the difficulty level of a text and
the reading proficiency of the reader. In other words, readability is related to whether the reader understands a
text with ease or with difficulty. Within this understanding, various formulas and calculation tools aimed at
measuring reading difficulty have been put forward, based on quantitative indicators such as the sentence and
word lengths of texts and the number of unknown or infrequently used words (Zorbaz, 2007).

The 2005 Primary Education Turkish Language Curriculum

The Turkish Language Curriculum was reorganized in 2004, and this new curriculum was put into practice in
2005 (Gin & Kaya, 2020). The 2005 Turkish Language Curriculum is distinguished by the fact that it
represents a fundamental transformation in the philosophical foundations of the Turkish education system.
Whereas all curricula prior to 2005 were grounded in a behaviorist understanding, with this curriculum a
constructivist approach was adopted as the basis.
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The 2009 Primary Education Turkish Language Curriculum and Guide (Grades 1-5).

The Primary Education Turkish Language Curriculum (Grades 1-5), put into effect by the Ministry of National
Education in 2009, was developed on the basis of the constructivist learning theory in light of contemporary
educational understandings. In line with this understanding, the student's active participation, the activation of
prior knowledge, the construction of knowledge in the mind, and the positioning of the student at the center of
the learning process were accepted as fundamental principles (MoNE, 2009, p. 9).

The 2015 Turkish Language Curriculum (Grades 1-8) for Primary Education.

Within the scope of the legal regulations enacted in 2012, Tiirkiye transitioned to the 4+4+4 system through
amendments to Law No. 222 on Primary Education and Instruction, extending compulsory education in stages
to 12 years. As a result, Grade 5, which had previously been part of the first stage of primary education, was
incorporated into the second stage (Ar1, 2021). This structural change necessitated the redesign of the curricula.
Accordingly, the Turkish Language Curriculum (Grades 1-8), published in 2015, was designed with an
integrated structure encompassing both primary and secondary education.

The 2019 Turkish Language Curriculum was updated and published in light of the needs identified in the 2018
Curriculum. In this curriculum, learning in Turkish instruction is characterized as “meaning construction.”
Students are expected to actively seek meaning in the texts they listen to or read, structure and internalize the
meanings they construct, and build new patterns of meaning on the basis of this internalized knowledge.
Meaning construction is not limited to comprehension at the word, sentence, or paragraph level; rather, the
parts must be evaluated within the whole. In the learning process, it is essential to focus on the whole rather
than getting caught up in isolated parts, because meaning construction can only occur through grasping the
text in its entirety (Oz, 2011).

The 2024 Tiirkiye Century Education Model Secondary School Turkish Language Curriculum (Grades 5, 6,
7, and 8). The 2024 Secondary School Turkish Language Curriculum shapes all processes relating to
instruction within the framework of the Tiirkiye Century Education Model (TYMM). The student profile
envisaged by the TYMM encompasses individuals who are conscious of national and spiritual values, who can
build a bridge between the past and the future, and who possess virtue and competence.

The curriculum is built on the principle that transitions between levels should be gradual. At the beginning of
each level, it is the responsibility of subject-area teacher boards to identify learning gaps stemming from the
previous level. It is expected that remedial activities addressing the identified gaps will be designed and that
these plans will be decided upon at the subject-area board meetings held at the start of the school year.

A fundamental principle is that the classroom environment should be structured so that students can participate
actively, express their views without hesitation, and receive support for their social-emotional development.
The curriculum includes activities designed to strengthen students' scientific process skills, such as research,
inquiry, and observation, and adopts an interdisciplinary, context-based approach to instruction. Although a
general framework is provided for the sequence and duration of themes, flexibility may be allowed in
accordance with students' readiness and the school's environmental conditions; however, this flexibility must
remain within the sequence and time allocations specified in the curriculum.

The qualities listed under the heading “Qualities of Texts to Be Included in the Textbook” in the 2006, 2015,
2019, and 2024 Turkish Language Curricula are presented in separate tables by curriculum to make the
comparison easier to follow. Tables 1—4 present only the qualities specific to each curriculum, while Table 5
presents the qualities shared by more than one curriculum. Because no corresponding heading appears in the
2009 Turkish Language Curriculum examined in this study, that curriculum is not included in the tables.
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Table 1

Qualities of Texts to Be Included in the Textbook Specific to the 2006 TLC

No. Qualities of Texts to Be Included in the Textbook

1 Texts must be appropriate to the general aims and fundamental principles of Turkish National Education.

2 Texts must not contain divisive, subversive, or ideological statements that could give rise to discrimination.

3 Texts must not contain elements such as sexual content, pessimism, or violence that could adversely affect students' social,
mental, or psychological development.

4 Beyond the textbook itself, texts may also be selected from magazines, newspapers, encyclopedias, encyclopedic dictionaries,
official websites, and the online presentations of printed materials. No more than two texts may be taken from the same source.

5 Texts must be appropriate to students' interests and level.

6 Texts must be of a length appropriate to the time allotted for instruction.

7 Texts must be selected from works that reflect the richness and beauty of Turkish expression.

8 Texts must be selected as fine examples of their genre in terms of language, expression, and content.

9 Poetic texts must be appropriate to the students' level, must reflect the characteristics of poetic language, must enrich
vocabulary, and must be chosen as fine examples of their genre.

10 Texts must display consistency and coherence.

11 Texts must have features that will help students develop a critical perspective.

12 Texts must be of a nature that contributes to students' personal development and instills an aesthetic sensibility in them.

13 Texts must be selected from various authors and poets with a view to enriching students' emotional and intellectual world.

14 Texts must foreground only the literary aspects of authors and poets.

15 Texts must be of a nature that instills in students a love of reading and a reading habit.

16 Half (1/2) of the reading texts to be covered during the year must be taken in their entirety. Poems must always be taken in
full. In texts other than poems that are taken in their entirety, if there are expressions that are not educationally appropriate,
these may be removed — provided that the integrity of the text is not disrupted, at most one sentence, and provided that the
integrity of the sentences is not disrupted, at most five words.

17 In one-third (1/3) of the reading texts to be covered during the year, abridgement or adaptation may be carried out, provided
that the essence and semantic integrity of the text are preserved. No addition may be made to the text at the sentence or
paragraph level during adaptation.

18 Each text must include new words and word groups to be learned that will enrich students' vocabulary; however, this proportion
must not exceed five percent of the words making up the text.

19 In addition to visual materials appropriate to the content (photographs, pictures, posters, graphics, cartoons, cartoon characters,
etc.), texts in the textbook may be supported with proverbs, aphorisms, wall inscriptions, or slogans.

20 No more than two texts by the same author — including listening texts — may be used within a year.

21 In textbooks with a single author or multiple authors, the number of texts written or prepared by the author(s) must not exceed
two.

22 A section taken from a novel, a play text, or a biographical or autobiographical work must possess integrity in itself.

23 Free-reading texts that support the themes may be included in the textbook.

(Source: MoNE, 2006, p. 56)

Table 1 presents the qualities found only in the 2006 TLC. In addition to requiring texts to be consistent with
national aims and values, this curriculum differs from the others in setting quantitative criteria such as source
diversity, text length, the proportion of texts to be included in full or in abridged form, the ratio of new
vocabulary (5%), and the number of texts that may be taken from the same author. Principles oriented toward
student development, such as fostering aesthetic sensitivity, a critical perspective, and reading habits, are also
prominent.

Table 2

Qualities of Texts to Be Included in the Textbook Specific to the 2015 TLC

No. Qualities of Texts to Be Included in the Textbook

1 Texts must be appropriate to students' grade levels and age levels.

2 Texts must not be of a nature that would adversely affect students' emotional world.
3 A text selected for one grade level must not be used for another grade.
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Table 2 (Continued)

No. Qualities of Texts to Be Included in the Textbook

4 Texts of literary value must be taken from authors and works that are widely recognized in the field. Selected texts must be
taken from the author's own work rather than from adaptations or retellings. In addition, texts containing the statement “This
text was written for this book.” must not be used.

5 No changes may be made to the distinctive phrasing or spelling of the author or the period as it appears in the text; parenthetical
explanations or footnotes must be used where explanation is required. Period-specific expressions and spellings that reflect the
historical and periodic evolution of Turkish — such as “Oturmaga geldim.” “Oziir dilemekligim icap eder.”, “Farkinda
olmiyarak ¢arptim.” “Haluk’un Vedar’n1 okuyorum.” — must be preserved in their original form.

A text selected for one grade level must not be used for another grade.

No more than two texts by the same artist, provided they are of different genres, may be taken for a single grade.

Since novels, plays, epics, and similar genres cannot be included in the textbook in their entirety, the most appropriate section
or sections of these works must be selected with the learning outcomes also taken into account. A short summary of the portion
of the work up to the selected section must be provided at the beginning of the text, along with a brief explanation of which
part of the work the selected text is taken from. A summary of the subsequent sections of the work must be given following
the selected text.

(Source: MoNE, 2015, p. §)

Table 2 presents the qualities specific to the 2015 TLC. This curriculum emphasizes the suitability of texts to
grade and age level, the rule that a text selected for one grade must not be used in another, taking texts directly
from the author’s original work rather than from secondary sources, and preserving the author’s or period’s
distinctive phrasing and spelling. Providing summaries for excerpts from long genres such as novels, plays,
and epics is another provision introduced by this curriculum.

Table 3

Qualities of Texts to Be Included in the Textbook Specific to the 2019 TLC

No. Qualities of Texts to Be Included in the Textbook

1 Textbooks must not use texts containing the statement “This text was written for this book.” Only in first-grade textbooks may
at most two texts written by the textbook author(s) be included.

Free-reading texts possessing literary and aesthetic value that support the themes must be included in the textbook.

3 Spelling differences arising from the author's own idiom or from period-specific pronunciation features of Turkish are not
regarded and corrected as errors. Explanations regarding period-specific differences (spelling and punctuation) found within
the text must be given in the form of footnotes. These points may also be used for instructional purposes.

(Source: MoNE, 2019, p. 18)

Table 3 shows the qualities specific to the 2019 TLC. These focus on not using texts bearing the statement
“This text was written for this book,” including free-reading texts of literary and aesthetic value that support
the themes, and explaining period-specific spelling differences in footnotes rather than correcting them.
Because most of the criteria in the 2019 TLC are shared with the 2024 TLC, they are presented in Table 5.

Table 4

Qualities of Texts to Be Included in the Textbook Specific to the 2024 TLC

No. Qualities of Texts to Be Included in the Textbook

1 Quotations used in the content must be given in accordance with the original of the work. Abridgement may be made taking
into account the students' level and the time allotted for the lesson; this must be indicated beneath the text/work. When
abridging, care must be taken not to depart from the original of the work and not to lose the context. Selected original texts
must be checked to ensure they do not contain slang, insults, or similar expressions. Spelling and punctuation differences
arising from the author's style or from period-specific features of Turkish must not be regarded and corrected as errors;
explanations regarding these must be given in the form of footnotes.

Texts must be selected from works appropriate to the principles of child-appropriateness and child reality.

3 All texts to be used in lessons (both main texts and texts used in activities) must be appropriate to students' grade level and to
the theme, and must be of a nature that enriches their vocabulary. Activities must be prepared based on the texts.

4 Texts must be selected as good examples of their genre that will instill in students a love of reading and a reading habit and
that will enable them to develop a reader identity.

5 Main texts in educational tools and materials may not be prepared by a commission or by authors. However, an activity text
may be created by the textbook author(s). It must be stated in the original text's reference list that these texts were written by
the commission.

6 In educational tools and materials, texts produced by the content preparers in genres such as newspaper articles, advertisements,
petitions, minutes, graphic symbols, hypertext, reports, announcements, directives, résumés, weblogs (blogs)/vlogs, and social
media applications may be used. Such texts are not evaluated within the scope of the explanations given in Article 9.
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Table 4 (Continued)

No.

Qualities of Texts to Be Included in the Textbook

7

Quotations used in the content must be given in accordance with the original of the work. Abridgement may be made taking
into account the students' level and the time allotted for the lesson; this must be indicated beneath the text/work. When
abridging, care must be taken not to depart from the original of the work and not to lose the context. Selected original texts
must be checked to ensure they do not contain slang, insults, or similar expressions. Spelling and punctuation differences
arising from the author's style or from period-specific features of Turkish must not be regarded and corrected as errors;
explanations regarding these must be given in the form of footnotes.

Where the main text is a reading text, an additional listening/viewing text appropriate to the theme and learning outcomes may
be used.

Digital texts containing multimedia elements may be included, provided they meet the text-selection criteria.

10

Themes appropriate to works about the contribution of texts to intergenerational linguistic unity must be included.

11

In order to broaden students' horizons, inspire them, and encourage them, texts must be included — some of which may be
digital content — that represent Tiirkiye's accumulated heritage and achievements to date, its internationally resonant works,
its visibility, and the vision and accomplishments of the recent period, and that describe the significant and original work of
institutions and individuals from our country.

12

The content of informative texts must be up to date.

(Source: MoNE, 2024, pp. 24-25)

Table 4 presents the qualities specific to the 2024 TLC. The curriculum introduces criteria not found in earlier
curricula, such as the principles of child-appropriateness and child reality, building a reader identity, digital
texts with multimedia elements, intergenerational linguistic unity, and texts showcasing Tiirkiye’s
accumulated knowledge and achievements. Given the focus of this study, the criterion that the content of
informative texts must be up to date is particularly noteworthy.

Table 5

Qualities of Texts to Be Included in the Textbook Shared by More Than One Curriculum

Shared Curricula No. Qualities of Texts to Be Included in the Textbook

2006/2015 1 Texts must have features that will fulfill the aims and learning outcomes of the lesson.

2006/2024 2 Texts must not contain elements that could constitute a violation of human rights and freedoms,
democratic values, the confidentiality of personal data, or animal rights, or that could cause harm to
nature.

2006/2024 3 Texts must not contain elements contrary to national, spiritual, moral, historical, cultural, and societal
values.

2006/2015/2024 4 Texts that will foster a sense of linguistic and aesthetic taste in students and that will enrich their

emotional, intellectual, informational, and imaginative worlds must be included.

2019/2024 5 Textbooks must include texts of literary and cultural value taken from authors and works that are widely

recognized in the field. Works from the literatures of the Turkic republics and the Balkan Turks must
be included.

2019/2024 6 Selected texts must be taken from the author's own work rather than from adaptations or retellings.

2019/2024 7 In books prepared by the same publisher, and with the principle of appropriateness to student level

taken into account, a text selected for one grade level must not be used at another grade level. In
applying this principle, attention must be paid to the appropriateness of the work as a whole to the
student level, rather than to a single section or excerpt taken from the work.

2019/2024 8 In order to enrich students' emotional and intellectual world, at most two texts should be selected from

the same author and/or poet (excluding free-reading texts, but including texts written by the textbook
author(s)).

2006/2015/2019/ 9 Texts selected from world literature must be taken from accurate and high-quality translations.

2024

2019/2024 10 For excerpts taken from genres such as novels, stories, plays, and epics that are too long to be included

in the textbook in their entirety, a short summary of the portion of the work up to the selected section
must be given at the beginning of the text, so that the context of the work can be grasped. A brief
explanation must be given of which part of the work the selected text is taken from. The summary is
written in a different font at the beginning of the text.

2019/2024 11 Educationally inappropriate expressions in texts (slang and swearing, behaviors that could set a

negative example, and elements involving sexuality, violence, etc.) must be removed, provided that the
integrity of the text is not disrupted.

2019/2024 12 Texts produced by the textbook author(s) in genres such as newspaper articles, advertisements,

petitions, minutes, résumés, weblogs (blogs), and social media applications may also be used in the
textbook. Such genres are not evaluated within the scope of the explanations given in Articles 3 and 5.

2019/2024 13 Certain independent sections with their own internal integrity — such as memoirs, anecdotes, and jokes

found within various texts — may be selected as texts.

2019/2024 14 Biographies of the authors and poets whose works are used (prominent figures in the field) must also

be included. In the biographies of authors and poets, only their literary aspects are to be foregrounded,
and works appropriate to the student level are to be included.
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(Source: MoNE, 2006, p. 56; MoNE, 2015, p. 8; MoNE, 2019, p. 18; MoNE, 2024, pp. 24-25)

Table 5 shows the qualities shared by more than one curriculum. The requirement that texts from world
literature be taken from accurate, high-quality translations is the only criterion common to all four curricula
examined. The fact that most shared criteria are common to the 2019 and 2024 curricula indicates marked
continuity between these two curricula in terms of text selection, while principles such as conformity with
values and fostering aesthetic taste extend from the 2006 curriculum to the 2024 curriculum.

Because the focus of the research is “5th-grade informative texts,” the tables in the study have been organized
with regard only to the Sth-grade level; 6th, 7th, and 8th grades, which belong to the second stage of
primary/secondary education, have been left outside the scope of the tables.

In the 2006 Turkish Language Curriculum, the classification of text types varies according to grade level, and
the classification in the curriculum is as follows:

In Grade 6: poetry, story, memoir, folk tale, fable, essay, drama, letter
In Grade 7: poetry, story, memoir, essay, drama, conversational essay (sdylesi), travel writing, biography
In Grade 8: poetry, story, memoir, article, novel, essay, conversational essay (sdylesi), critique, epic

Texts of these types must be included. In addition, texts representing other genres should also be included so
that students encounter a diverse range of text types.

Although the literature contains numerous studies addressing the readability of textbook texts within the scope
of a single curriculum period, no study has been found that comparatively examines, using the same formulas,
the readability levels of texts in Sth-grade textbooks prepared under the 2009, 2015, 2019, and 2024 Turkish
Language Curricula. This means that it is not known how different curricular approaches affect the linguistic
difficulty level of textbook texts, thereby revealing the need for comparative data that could guide curriculum
development and textbook writing processes. The purpose of this research is to determine the readability levels
of informative texts in Sth-grade Turkish textbooks prepared according to these four curriculum periods and
to reveal the extent to which these levels are related to curricular changes. The rationale for limiting the study
to informative texts alone is that, unlike narrative texts, this text type does not resort to fictional or artistic
language, carries an objective information-transmission function, and in this respect offers a more stable and
comparable basis for the word-sentence length criteria on which readability formulas are based. Moreover,
since informative texts directly determine the quality of the relationship students establish with academic
knowledge through textbooks, determining whether these texts correspond to the reading level of their target
audience carries particular importance.

Accordingly, this study seeks answers to the following questions:

What are the readability levels of informative texts in Sth-grade Turkish textbooks prepared in accordance with
the 2009, 2015, 2019, and 2024 Turkish Language Curricula?

Sub-problems:

1. What are the readability levels of the informative texts in the Sth-grade Turkish textbook prepared
according to the 2009 Primary Education Turkish Language Curriculum and Guide?

2. What are the readability levels of the informative texts in the 5Sth-grade Turkish textbook prepared
according to the 2015 Turkish Language Curriculum?

3. What are the readability levels of the informative texts in the 5Sth-grade Turkish textbook prepared
according to the 2019 Turkish Language Curriculum?

4. What are the readability levels of the informative texts in the Sth-grade Turkish textbook prepared
according to the 2024 Turkish Language Curriculum?

5. Overall, how do the readability levels of the informative texts in Sth-grade Turkish textbooks compare
across the Turkish Language Curricula?
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Method

In this study, document analysis, one of the qualitative research designs, was preferred as the method; the
related procedures are presented in detail under the subheadings below.

Research Design

This study is qualitative research aimed at determining the readability levels of informative texts in Sth-grade
Turkish textbooks prepared on the basis of the 2009, 2015, 2019, and 2024 Turkish Language Curricula. The
research was structured within a survey model based on document analysis, one of the qualitative methods,
and bearing descriptive features (Biiylikoztiirk et al., 2022). Document analysis is defined as a data-collection
technique involving the systematic examination of written materials containing information about the
phenomenon or phenomena under investigation (Yildinm & Simsek, 2016). This technique provides
researchers with direct access to data that may be difficult to obtain through observation or interviews, while
allowing materials to be examined in their natural context. These features make document analysis a widely
preferred method in educational research (Merriam, 2013). Qualitative research is a broad field encompassing
numerous approaches such as ethnography, anthropology, case study, interpretive research, action research,
naturalistic inquiry, descriptive research, theory development, and content analysis; for this reason, it is treated
by researchers under a single umbrella concept. The document-analysis approach adopted in the present study
enables textbook texts to be examined in a holistic and systematic manner and facilitates a comparative account
of how linguistic features at the text level are reflected in the curriculum.

Population / Sample or Study Group

The study group of this research consists of the informative texts in 5th-grade Turkish textbooks prepared in
line with the 2009, 2015, 2019, and 2024 Turkish Language Curricula and approved by the Ministry of
National Education (MoNE) and the Board of Education (TTK). The analysis was limited to Sth-grade Turkish
textbooks. This limitation is justified by the staged implementation of the 2024 Tiirkiye Century Education
Model Curriculum, which began in the 2023-2024 academic year at pre-school and Grades 1, 5, and 9;
consequently, at the secondary-school level, a textbook prepared in accordance with this curriculum is
currently available only for Grade 5.

Data Collection Process

For data collection, the readability formulas developed by Atesman (1997) and Cetinkaya and Uzun (2010)
were employed. Detailed explanations of these formulas are provided in the Data Analysis subsection. The
scope of the analysis in this study is limited to the fifth-grade middle school Turkish textbooks, which are
explicitly identified and listed under a separate subheading.

Data Collection Tools

The data-collection tools consisted of the textbooks listed below, together with the Atesman (1997) Readability
Formula and the Cetinkaya-Uzun (2010) Readability Formula, which were used to determine the readability
levels of the informative texts in these textbooks:

1. Basar, S., & Koken, S. (2013). ilkdgretim Tiirkge 5 ders kitabi [Primary education Turkish 5 textbook].
MEB Yayinlart.

2. Tetik, N., Zorlu, N., Hilal, T., & Polat, Z. (2016). Ortaokul ders kitab1 Tirk¢e 5. simif [Secondary
school Turkish textbook, Grade 5]. MEB Yayinlari.

3. Baran, C., & Diren, E. S. (2019). Ortaokul ve imam hatip ortaokulu Tiirk¢e 5. simif ders kitab1
[Secondary school and imam-hatip secondary school Turkish textbook, Grade 5]. Anittepe Yaynlart.

4. Akkurt, G., Angm, L., Arslan, U. et al. (2024). T.C. MEB. ortaokul ve imam hatip ortaokulu ders
kitab1 Tiirkge 5. sinif [Republic of Tiirkiye MoNE secondary school and imam-hatip secondary school
textbook, Turkish, Grade 5] (1st ed.). Ministry of National Education.

Data Analysis

The principal rationale for selecting the Atesman (1997) and Cetinkaya-Uzun (2010) formulas as readability
measures in this study is that both were developed directly from Turkish-language data and calibrated to the
word- and sentence-level characteristics of Turkish, rather than constituting indirect adaptations of English-
based measures such as the Flesch formula (Flesch, 1948) or the Fog Index. The Sonmez (2003) model, by
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contrast, represents an adaptation of the Fog Index to Turkish, and the author himself reported in the relevant
study that the adaptation did not produce consistent results for Turkish texts; it was therefore not selected for
the present study. The Bezirci-Yilmaz (2010) formula is based on a different calculation procedure that
classifies words according to syllable count and therefore does not provide a measure directly comparable with
the Atesman and Cetinkaya-Uzun formulas. In addition, since the Atesman and Cetinkaya-Uzun formulas are
the two most widely accepted criteria in the literature, used jointly in numerous studies conducted on
readability at the secondary-school level, their combined use also strengthens the comparability of the present
study's findings with previous research.

Table 6
Word and Sentence Length According to the Atesman Formula (1997)

Word Length Sentence Length (words)
(syllables)

Easies 2.2 4

t text

Most 3.0 30

difficu

It text

Based on the results obtained in Table 6, Atesman (1997) developed the following formula:
RS =198.825 —40.175x1 — 2.610x
RS = Readability Score; x: = average word length (in syllables); x» = average sentence length (in words).

The Cetinkaya-Uzun Formula (2010) was put forward by Cetinkaya and Uzun specifically for Turkish texts.
Cetinkaya (2010) describes the process by which the formula was developed as follows: In order to determine
students' level of reading comprehension, informative texts selected after a review of certain linguistic features
were arranged according to the principles of the cloze procedure. Accordingly, the first sentence of the text
was left untouched, and thereafter every seventh word was deleted to create a cloze test consisting of 50 blanks.
Students were asked to write the appropriate word in each blank; words written exactly as in the original were
scored as correct. Responses in which students supplied a word closest in meaning to the deleted word were
also accepted as correct. The evaluation score was obtained by multiplying the raw score by 2. In the
correlational analysis carried out, the variables “Average Word Length,” which showed a statistically
significant association with the “Cloze Score,” and Atesman's “Average Sentence Length,” were entered into
a regression analysis (Kemiksiz, 2021). As a result of the regression analysis carried out to predict the
readability of texts based on the variables of average word length and average sentence length, the regression
equation (mathematical model) for estimating the cloze score is given below.

Table 7
Readability Score and Level Range of the Cetinkaya-Uzun Formula (2010)
Readability Level Readability Score
Very Easy 90-100
Easy 70-89
Average 50-69
Difficult 30-49
Very Difficult 1-29

RS =118.823 —25.987 x AWL —0.971 x ASL
RS = Readability Score , ASL = Average sentence length, AWL = Average word length
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Table 8
Readability Score and Level Range of the Cetinkaya-Uzun Formula (2010)
Readability Score Readability Level Grade Level
0-34 FRUSTRATION LEVEL Grades 10, 11, and 12
35-50 INSTRUCTIONAL Grades 8 and 9
READING
51+ INDEPENDENT READING Grades 5, 6, and 7

Based on the classification presented in Table 8, a text with a readability score in the range of 0-34 is
interpreted, according to the Cetinkaya-Uzun readability formula, as a text at the “Frustration Level.” The
grade level at which a text with a readability score in the 0—34 range should be used is Grades 10, 11, and 12.
A text with a readability score in the 35-50 range is interpreted as a text at the “Instructional Reading” level.
The grade level at which a text with a readability score in the 35-50 range should be used is Grades 8 and 9.
A text with a readability score of 51 or above is interpreted as a text at the “Independent Reading” level. The
grade level at which a text with a readability score of 51 or above should be used is Grades 5, 6, and 7.

Ethics Statement

All procedures in this study were conducted in accordance with the “Directive on Scientific Research and
Publication Ethics of Higher Education Institutions.” None of the actions specified in the second section of the
directive, “Actions Contrary to Scientific Research and Publication Ethics,” were committed. As this study is
research involving document analysis, it does not have an Ethics Committee certificate.

Findings

The findings related to the sub-problems of the research are presented below in sequence, based on the Atesman
(1997) and Cetinkaya-Uzun (2010) Readability Formulas.

Findings Relating to the Sub-Problem: “What Are the Readability Levels of the Informative Texts in
the Sth-Grade Turkish Textbook Prepared According to the 2009 Turkish Language Curriculum?”

As shown in Table 9, the 15 informative texts in the 5th-grade Turkish textbook prepared in accordance with
the 2009 Turkish Language Curriculum have word lengths ranging from 2.20 to 3.13 syllables and sentence
lengths ranging from 5.60 to 16.40 words. According to the Atesman (1997) formula, 4 texts (26.67%) were
classified as “difficult” and 11 texts (73.33%) as “average.” According to the Cetinkaya-Uzun (2010) formula,
1 text (6.67%) was classified as “independent,” 4 texts (26.67%) as “frustration,” and 10 texts (66.67%) as
“instructional.” Accordingly, the Cetinkaya-Uzun (2010) formula indicated that the texts titled “Pireyi Deve
Yapmak,” “Merhaba Asker,” “Atatiirk'iin Caligmalari,” “Atatiirk ve Tirk Dili,” “Tirtildan Kelebege,” “Yeterli
ve Dengeli Beslenme,” “Kanatli Bal Kutusu,” “Uzayda Yasam,” “Burada Dur,” “Dort Mevsimde Dort
Giizellik: Abant,” “Bin Pinarli ida Dagi'nin Etekleri: Zeytinli,” “Her Sey Bir Ugurtmayla Basladi,” “Bir Tikla
Elektronik Posta,” and “Sanat Egitimi” were not at the Sth-grade level and were more appropriate for Grades
8-12. The only text classified as appropriate for Grade 5 was “Su Heykellere Bak.”

Table 9

Readability Levels of the Informative Texts in the 5th-Grade Turkish Textbook Prepared According to the 2009
Turkish Language Curriculum

Type Text Title AWL ASL Atesman (1997) Cetinkaya-Uzun (2010)
RS Level RS Level
Pireyi Deve Yapmak 2.76 7.5 68.37 Average 39.82 Instructional
o Merhaba Asker 2.77 9.43 62.92 Average 37.95 Instructional
g Atatiirk’lin Caligmalari 2.80 10.32 59.40 Average 35.86 Instructional
£ Atatiirk ve Tiirk Dili 2.76 16.40 45.13 Difficult 31.18 Frustration
% Tirtildan Kelebege 2.65 8.64 69.71 Average 41.58 Instructional
- Yeterli ve Dengeli 2.75 13.23 53.81 Average 34.52 Frustration
Beslenme
Kanatl Bal Kutusu 2.61 11.10 64.99 Average 40.23 Instructional
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Table 9 (Continued)

Uzayda Yasam 2.83 8.88 61.96 Average 36.66 Instructional
Burada Dur 3.51 5.66 43.04 Difficult 22.11 Frustration
Dort Mevsimde Dort 2.83 15.74 44.05 Difficult 30.03 Instructional
Giizellik: Abant

Bin Pmarli ida Dagi'nin =~ 2.61 9.64 68.80 Average 41.64 Instructional
Etekleri: Zeytinli

Her Sey Bir Ugurtmayla ~ 2.65 9.45 67.70 Average 40.78 Instructional
Bagladi

Bir Tikla Elektronik 3.13 11.37 43.41 Difficult 26.45 Frustration
Posta

Su Heykellere Bak 2.25 8.76 85.57 Average 51.85 Independent
Sanat Egitimi 2.68 11.00 62.45 Average 38.50 Instructional

Note. AWL = Average Word Length; ASL = Average Sentence Length; RS = Readability Score.

Findings Relating to the Sub-Problem: “What Are the Readability Levels of the Informative Texts in
the 5th-Grade Turkish Textbook Prepared According to the 2015 Turkish Language Curriculum?”

The data in Table 10 reveal that, in the 14 informative texts contained in the Sth-grade Turkish textbook
prepared according to the 2015 Turkish Language Curriculum, word length ranges from 2.40 to 2.96 and
sentence length ranges from 8.49 to 13.83. In the evaluation carried out with the Atesman (1997) formula, 2
(14.29%) of these 14 texts were determined to be at the “difficult” level, 5 (35.71%) at the “easy” level, and 7
(50.00%) at the “average” level. In the analysis carried out according to the Cetinkaya-Uzun (2010) formula,
5 texts (35.71%) were found to be at the “frustration” level and 9 texts (64.29%) at the “instructional” level.
In line with these results, it was determined, in terms of the Cetinkaya-Uzun (2010) formula, that the texts
titled “Tiiketicinin Biling Giicii, Atatiirk'iin Kiitiiphanesi ve Okuma Aski, Istiklal Mars1, Komsuluk, Ben Kiiciik
Bir Kilimim, Nasrettin Hoca, Perseid Goktas1 Yagmuru, Bu Robotlarin Esin Kaynagi Hayvanlar, Istanbul'un
Fethinden Viyana Kapilarina, Sanatin En Kirilgan Hali: Yumurta Oyma Sanati, Sinema Diislerimizi
Gergeklestiriyor, Oyun Tasarimi, Patates, Copler ve Geri Doniigiim” — that is, all of the texts in the book —
were not compatible with the Sth-grade level, and that these texts were found to be more appropriate for the
eighth, ninth, tenth, eleventh, and twelfth grade levels.

Table 10

Readability Levels of the Informative Texts in the Sth-Grade Turkish Textbook Prepared According to the 2015
Turkish Language Curriculum

Type Text Title AWL ASL Atesman (1997) Cetinkaya-Uzun (2010)
RS Level RS Level
Tiiketicinin Biling Giicii ~ 2.94 8.97 56.3 Average 33.72 Frustration
Atatiirk'iin Kiitiiphanesi 2.70 10.76 62.27 Average 38.22 Instructional
ve Okuma Aski
Istiklal Mars1 2.50 11.32 68.72 Average 42.87 Instructional
Komsuluk 2.84 7.81 64.35 Average 37.44 Instructional
o Ben Kiiciik Bir Kilimim ~ 2.41 9.82 76.37 Easy 46.67 Instructional
2 Nasrettin Hoca 2.76 13.83 51.84 Average 33.68 Frustration
g Perseid Goktasi 2.71 10.60 62.29 Average 38.11 Instructional
< Yagmuru
- Bu Robotlarin Esin 2.94 12.76 47.41 Difficult 30.04 Frustration
Kaynagi Hayvanlar
Istanbul'un Fethinden 2.50 10.22 71.72 Easy 43.94 Instructional
Viyana Kapilaria
Sanatin En Kirilgan Hali:  2.96 11.69 49.40 Difficult 30.55 Frustration

Yumurta Oyma Sanati

Note. AWL = Average Word Length;, ASL = Average Sentence Length; RS = Readability Score.
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Findings Relating to the Sub-Problem: “What Are the Readability Levels of the Informative Texts in
the Sth-Grade Turkish Textbook Prepared According to the 2019 Turkish Language Curriculum?”

Table 11

Readability Levels of the Informative Texts in the 5th-Grade Turkish Textbook Prepared According to the 2019
Turkish Language Curriculum

Type Text Title AWL ASL Atesman (1997) Cetinkaya-Uzun (2010)
RS Level RS Level
Anadolu'da 2,84 10,66 56,91 Average 34,61 Frustration
Konukseverlik
Gelenekseldir
Dumlupmar Savasi 2.40 8.87 79.25 Easy 47.85 Instructional
6 Mart 1915 Gecesi 2.52 16.20 66,15 Average 44.62 Instructional
g Sahin Bey 2.66 8.83 68.92 Average 41.13 Instructional
= Okland Adast 2.66 9.00 68.47 Average 40.97 Instructional
g Spor ve Bedenimiz 2.62 10.00 67.47 Average 40.03 Instructional
RS Biiyiiklere Saygi 2.89 8.48 60.59 Average 35.49 Instructional
Barkod 2.55 9.75 71.94 Easy 43.10 Instructional
Sosyal Medya 291 10.11 55.54 Average 33.39 Frustration
Psikolojinizi Etkiliyor
Akilli Ulasim Sistemleri ~ 2.88 16.08 41.16 Difficult 28.37 Frustration
Pastor 2.60 9.62 69.27 Average 41.92 Instructional

Note. AWL = Average Word Length; ASL = Average Sentence Length; RS = Readability Score.

As seen in Table 11, in the 11 informative texts examined in the Sth-grade Turkish textbook prepared within
the framework of the 2019 Turkish Language Curriculum, word length varies from 2.40 to 2.91 and sentence
length varies from 8.48 to 16.20. In the evaluation based on the Atesman (1997) formula, 1 (9.09%) of these
11 texts was determined to be at the “difficult” level, 2 (18.18%) at the “easy” level, and 8 (72.73%) at the
“average” level. According to the Cetinkaya-Uzun (2010) formula, 3 texts (27.27%) were found to be at the
“frustration” level and 8 texts (72.73%) at the “instructional” level. Accordingly, in terms of the Cetinkaya-
Uzun (2010) formula, it was concluded that the texts titled “Anadolu'da Konukseverlik Gelenekseldir,
Dumlupinar Savagi, 6 Mart 1915 Gecesi, Sahin Bey, Okland Adasi, Spor ve Bedenimiz, Biiyiiklere Saygi,
Barkod, Sosyal Medya Psikolojinizi Etkiliyor, Akilli Ulasim Sistemleri, Pastor” — that is, all of the texts in
the book — were not compatible with the Sth-grade level, and that these texts were more appropriate for the
eighth, ninth, tenth, eleventh, and twelfth grade levels.

Findings Relating to the Sub-Problem: “What Are the Readability Levels of the Informative Texts in
the Sth-Grade Turkish Textbook Prepared According to the 2024 Turkish Language Curriculum?”
Table 12

Readability Levels of the Informative Texts in the 5th-Grade Turkish Textbook Prepared According to the 2024
Turkish Language Curriculum

Type Text Title AWL ASL Atesman (1997) Cetinkaya-Uzun (2010)
RS Level RS Level
Bir Ip Bul, Oyuna Basla!  2.72 9.62 64.45 Average 38.8 Instructional
E Oglu Hiiseyin'den Emine  2.44 10.62 73.09 Easy 53.09 Independent
g Ana'ya Mektuplar
s Atatiirk ve Ciftlik 2.68 13.09 54.89 Average 35.69 Instructional
ks Baharda Cigek Agar, 23 2.68 8.61 68.69 Average 40.82 Instructional
Nisan'da Cocuk
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Table 12 (Continued)

Duygularimiz 3.06 11.56 55.72 Average 29.13 Frustration
Kendime Giiveniyorum 2.35 7.39 85.15 Easy 50.59 Instructional
Nasreddin Hoca 2.53 6.06 81.37 Easy 47.02 Instructional
Comlekeilik 2.75 10.29 61.49 Average 37.37 Instructional
Oyalar 2.73 21.02 33.82 Difficult 27.30 Frustration
Tatli Giinler 2.66 8.82 68.94 Average 41.13 Instructional
Siz Olsaydiniz 2.75 10.03 61.46 Average 37.36 Instructional
Haydi Doga Yiiriiyiistine  2.62 16.03 51.74 Average 35.17 Instructional
Obezite 2.87 8.82 60.05 Average 35.68 Instructional
Atli Cirit 2.67 10.93 63.04 Average 38.83 Instructional
Video Oyunu Bagimliligt  3.11 22.33 15.60 Very 16.33 Frustration
Hastalik Olarak Kabul Difficult

Edildi

Note. AWL = Average Word Length; ASL = Average Sentence Length; RS = Readability Score.

According to the findings in Table 12, in the 15 informative texts examined in the 5th-grade Turkish textbook
prepared on the basis of the 2024 Turkish Language Curriculum, word length ranges from 2.44 to 3.11 and
sentence length ranges from 6.06 to 22.33. In the analysis based on the Atesman (1997) formula, 1 (6.67%) of
these 15 texts was determined to be at the “very difficult” level, 1 (6.67%) at the “difficult” level, 3 (20.00%)
at the “easy” level, and 10 (66.67%) at the “average” level. In the evaluation carried out according to the
Cetinkaya-Uzun (2010) formula, 1 text (6.67%) was found to be at the “independent” level, 3 texts (20.00%)
at the “frustration” level, and 11 texts (73.33%) at the “instructional” level. Accordingly, in terms of the
Cetinkaya-Uzun (2010) formula, it was found that the texts titled “Bir ip Bul, Oyuna Basla, Atatiirk ve Ciftlik,
Baharda Cicek Acar, 23 Nisan'da Cocuk, Duygularimiz, Kendime Giiveniyorum, Nasreddin Hoca,
Comlekgeilik” did not correspond to the Sth-grade level, and that these texts were more suited to the eighth,
ninth, tenth, eleventh, and twelfth grade levels. The only text found to be appropriate for the Sth-grade level
was “Oglu Hiiseyin'den Emine Ana'ya Mektuplar.”

Findings Relating to the Sub-Problem: “Overall, How Do the Readability Levels of the Informative
Texts in Sth-Grade Turkish Textbooks Compare According to the Turkish Language Curricula?”

Figure 1 shows the distribution, according to the Atesman (1997) readability level, of the informative texts in
Turkish textbooks prepared according to the 2009, 2015, 2019, and 2024 Turkish Language Curricula.

Figure 1

Distribution of the Atesman (1997) Readability Level According to the Turkish Language Curricula
12
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Of the 55 informative texts examined in total according to the 2009, 2015, 2019, and 2024 Turkish Language
Curricula:

36 (65.45%) are at the “average” level,
8 (14.55%) are at the “difficult” level,
10 (18.18%) are at the “easy” level,

1 (1.82%) is at the “very difficult” level.
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It is seen that more than half (65.45%) of the texts in the 5th-grade Turkish textbooks prepared in line with the
curricula are concentrated at the “average” readability level.

Figure 2
Distribution of the Cetinkaya-Uzun (2010) Formula Level According to the Turkish Language Curricula
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Figure 2 shows the distribution, according to the Cetinkaya-Uzun (2010) Readability Formula, of the
informative texts contained in Turkish textbooks prepared according to the 2009, 2015, 2019, and 2024 Turkish
Language Curricula.

Of the 55 informative texts examined in total according to the 2009, 2015, 2019, and 2024 Turkish Language
Curricula,

o 38(69.09%) are at the “instructional” level,
o 15(27.27%) are at the “frustration” level,
o 2 (3.64%) are at the “independent” level.

It was determined that more than half (69.09%) of the texts in the textbooks examined are clustered at the
“instructional” level.

Results and Discussion

In this research, the readability levels of informative texts in Sth-grade Turkish textbooks prepared within the
framework of the 2009, 2015, 2019, and 2024 Turkish Language Curricula were examined. In this section, the
findings produced by the research are presented; these findings are interpreted comparatively with the results
of related studies in the literature. In this way, an attempt has been made to reveal the position and value of the
research results within the existing literature. The discussion has been organized around two main axes: (1)
the measurement consistency between the Atesman (1997) and Cetinkaya-Uzun (2010) formulas, and (2) the
extent to which readability levels correspond to students' developmental characteristics. This framework
provides a basis for evaluating the findings from both a methodological and a pedagogical perspective.

The Atesman (1997) and Cetinkaya-Uzun (2010) readability formulas were used in the study. The Atesman
formula includes five readability levels, whereas the Cetinkaya-Uzun formula includes three levels.

When the word and sentence lengths of the informative texts from 2009, 2015, 2019, and 2024 are considered,
it is noteworthy that the observed values approach the criteria defined by Atesman for the “very difficult”
category. These findings both reinforce the results of the present study and are consistent with previous
research reporting relatively low readability levels for informative texts (Bage1 & Unal, 2013; Baki, 2019;
Bora & Arslan, 2021; Caliskan, 2016; Ogur, 2022; Okur & Ari, 2013; Onder et al., 2021).

Given the age, cognitive development, and language proficiency of 5th-grade students, it is anticipated that
these texts may pose various difficulties during the meaning-making process. From the perspective of Piaget's
theory of cognitive development, the great majority of Sth-grade students, who are approximately 10—11 years
old, are approaching the end of the concrete operational stage or have not yet fully developed the ability to
think abstractly. This developmental characteristic can seriously hinder these students' comprehension of
informative texts containing abstract or complex concepts. At the same time, the fact that the majority of texts
were concentrated in the “average” readability category, and that this pattern was similar across curricula,
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presents a picture that warrants attention with respect to the appropriateness of the texts for the target audience.
It is known that texts classified as “difficult” or “very difficult” carry a degree of difficulty exceeding the
developmental characteristics of Sth-grade students; nevertheless, relatively few texts in the books examined
fell into these categories. Within the scope of the research, only one “very difficult” text was identified, and it
appeared in the Sth-grade Turkish textbook prepared in accordance with the 2024 Turkish Language
Curriculum.

The findings show that informative texts are largely concentrated at the "instructional” level, indicating that
the materials prepared for Sth-grade students do not match the age and developmental characteristics of their
target audience; according to the classification used, such texts are better suited to Grades 8 and 9. This raises
serious questions about the criteria used in textbook preparation, particularly whether text selection is based
on systematic readability analysis. In light of Krashen's (1985) comprehensible input hypothesis, which holds
that texts should be only one step beyond learners' current level, the informative texts examined clearly exceed
students' capacity. Although the curricula emphasize level-appropriate text selection, this principle appears to
be insufficiently observed in practice, pointing to the need for stronger coordination between curriculum
development and textbook writing.

Yokus and Orge Yasar (2023), analyzing 3rd- and 4th-grade Turkish textbooks with the Atesman and
Cetinkaya-Uzun formulas, found that 39 of 50 texts were at the instructional level, 8 at the frustration level,
and 3 at the independent level. The present findings are consistent with this pattern, as the informative texts in
Sth-grade textbooks were likewise concentrated at the instructional level.

Ozbek and Ergiil (2018) evaluated the readability of 4th-grade primary-school textbooks, including Turkish,
Social Studies, and Science textbooks. Their analyses of six texts selected from the Turkish textbook showed
that the majority were at the “instructional reading” level. The findings of the present study are similarly
indicative of a concentration of textbook texts at the instructional-reading level.

According to the Cetinkaya-Uzun readability criteria, texts classified at the “instructional reading” level are
generally accepted as being comprehensible only with teacher guidance or additional support and as more
appropriate for secondary-education students. In this respect, texts at this level may correspond more closely
to the linguistic and cognitive development of students in Grades 8 and 9 in particular. By contrast, the
intensive use of instructional-reading texts in Grades 4—7 can be interpreted as a practice that may make reading
comprehension more demanding for students and raise questions about the appropriateness of the texts for
their intended audience.

When the informative texts in the 5th-grade Turkish textbooks are considered as a whole, average word lengths
are relatively similar across texts, whereas sentence lengths vary considerably from text to text. This pattern
reveals that, among the structural characteristics of informative texts, sentence length is a more volatile
variable.

Similarly, Kemiksiz (2021), who examined the readability of texts in 9th-, 10th-, 11th-, and 12th-grade Turkish
Language and Literature textbooks, found that informative texts contained longer and more complex sentence
structures than narrative texts. This finding suggests that the variation in sentence length observed in the
present study may be related to the generic characteristics of informative texts.

Yokus and Orge Yasar (2023) likewise found that the readability scores of the informative texts they examined
were lower than those of narrative texts, attributing this to the fact that informative texts, by virtue of their
didactic structure, contain longer word and sentence constructions.

A common finding across these studies is that informative texts carry higher values than narrative texts in
terms of word and sentence length. This is because there is an inverse relationship between word and sentence
length and readability score: as average word and sentence length increases, the readability score declines,
which in turn reduces the comprehensibility of the text for its target audience. Other studies in the literature
have reached similar results (Bagc1 & Unal, 2013; Baki, 2019; Bora & Arslan, 2021; Caliskan, 2016; Ogur,
2022; Okur & Ar1, 2013; Onder et al., 2021).

Temur (2003) argues that texts classified as “difficult” or “very easy” are not generally appropriate for
instructional use. Including difficult texts in textbooks not only adversely affects students' reading
comprehension but also constitutes an obstacle to their acquiring a reading habit, whereas an overreliance on
very easy texts leads students to become bored with lessons. This issue can be directly related to Vygotsky's
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(1978) concept of the “Zone of Proximal Development™: texts positioned within a difficulty range just beyond
the student's current independent performance, yet surmountable with the support of an adult or a more
knowledgeable peer, best support cognitive development. When the difficulty level of textbook texts departs
from this range, both learning efficiency and motivation are adversely affected. For this reason, it is of great
importance that the levels of texts in textbooks be distributed in a proportionally balanced manner, and that
“independent” and “instructional” texts be presented together in a complementary fashion. Achieving this
balance requires a comprehensive textbook-development process that goes beyond mere technical readability
calculations and addresses multidimensional variables such as text type, theme, information density, and
vocabulary in an integrated manner.

The Turkish Language Curricula in force during the relevant periods were reviewed, and the readability levels
of informative texts in the Sth-grade Turkish textbooks prepared in accordance with these curricula were
analyzed using the Atesman (1997) and Cetinkaya-Uzun (2010) formulas. The findings reveal that, according
to both formulas, the majority of the texts are concentrated, respectively, at the “average” and “instructional”
readability levels. This result stands out as a finding indicating that the appropriateness of the texts to the age,
language development, and reading proficiency of the target student population needs to be questioned.

The study was limited to informative texts in Sth-grade Turkish textbooks, so findings should be generalized
with caution. Future research could broaden the scope to other grade levels and text types, and examine whether
textbook texts are graded appropriately across readability levels—"very easy" to "very difficult" in the
Atesman formula, and "independent," "instructional," and "frustration" in the Cetinkaya-Uzun formula—in
line with students' age and reading development. Mixed-methods designs combining quantitative and
qualitative approaches are recommended, particularly experimental studies assessing students' actual text-
comprehension performance to test the field validity of readability formulas. As a practical recommendation,
systematic readability analysis should be a mandatory component of textbook text-selection, conducted
collaboratively by Turkish-language-teaching specialists, measurement and evaluation experts, and
educational psychologists.
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Readability Levels of Informative Texts in Sth-Grade Turkish Textbooks According to the Turkish Language Curricula,”
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