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'ttJy,.Qur 0Yet~1ated

and_over~Ised_~tis..~~ .~fqrtbe-c:ou".
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ıeu,.-ıırallyiff~(Hhe

literary taste pfttıe~~~börn;~;_~""~-'thO ~ Vt'OI'kJ

are ~...conditioned. by; ~m:~1~ct,in1hewordş.of DtVid
LodF., ~ ...qr wal c~.ttı~.i~.~~.~~~y .~anCi. btst.
se~ iI1duItries.Jıor ~i~~Ç:_~~:~ whid1wantsto
sell~- ~toıbe YOtJfıI.yeti.~~-~'1iQII,_y ~~toan
Incredible.alllOUnt.of ~ --ı.~t:~~~öJnaCıtosjble to mostof us
when",...attheir .;rr.~Jt.~~~~.and tothereVolutıon
insex'Tbus'4MJf~"~Y "~_~~~s'...w.r in~,
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he, liked .ıoetryas 'a~.ı.it:~ lyı".m~8 it in~s th:atspoiled
his fOrit. . An()tfıer,..'~c:eI1~~'~'and ı.ıieQiaent.tudent,ı.a.
said that~be1~,~-~t.;,"~f~f.fpthil)ı:,-~ıry~' just'plain '
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it was in Turkish,' it
"
wasoruy w". dte tead poetry. in English that his SeNe of

enjoyment was hindered. Knowinı__t .~ a personwho couıdput his lexical
and linguistic'information to ul!! ".~Y ,ıtşeemed only reasonableto question
theways in-wlrichpoetry was b8ing~iJt~. . -

Some of the pointS which d1tStQdents hJvebrought up concerning apprecia-
tion, are no doubt problems of critiÇisın.Jt_dOyoumake them Ilke:"poetry in.
claSs, is theconcem of the_instrucfDr..B4it,ot,lJ'primary COt1cerncannot be or ought
not to .be.to make studenu.likepot~'by~<over«rupulOuSseleCtion ohttractive
or appealingfextS or by readtniOUtfoua1ftan-ıf1'eÇtfye tone ofvo~e, putting the
emphasisin the rightplaces, or ttya , V.CWir:ı.riiOus1eachingtricks that mav
makeclasses, mon;in1eresti",{ whitl(nO~btJl1ake a6ifferenteandwill have to-be
consideredal()ng the way),but tO makf'them_wınt to !emIclJoetry. iri_spiteof dte
many worb theytnaynotnnd WıI'İ~it,$jtıc:ewehave to mo\'e within,the
!imlts of ~en cirriculU!f'5;Thissot#Kts .l1ke/a

.
Verv,_aınbitiousschemeand

considerabty difficult, yettfje end,can be,~~Wd if the insıructor can develop in
thestudent, the eôr1fidence,andthe, ~pJ1i,ti~tioQ \YiıiChresults from havinı a.
command,over thellterary objeCt._~' maylsugest dJatour primary~oncem be
the teachingof skills.whic;hthe stııdetn$\ViI1t:ıe~~eto &tseaU the time? Perhaps fien
such skills asma~ !)elised in "'tiOntoT~"k~_poetry? - . .

Thispresentation hopes tOfac:ethölfpı;CJbIeı1J andoffer $Ome soIutions, i do
not claim to ,have all the arısWeB,buflbopıe some()f my answers will iead
to interesıing and profitable discU$$ioôs as to.1Iie teaching, the analysis and apprec:ia-
tion ~fp~in class: The followin.p~tiott is'a synthesiso(infofmation i
have compifed thro my rea~i"gof.variOUiu;riti~ and $Omeyears of teaching by
trialandmor. -.

. ,

'. wouidsuırgestthataçoU"'_iıL~~ ~~idered(jrstasanyo~r Course
in literature, within ~he~in obJllc~v.'of ,di~tSOf EngfishStudies.The
InstruCtor,shouldmake~-hisll1ind ~ertoapPro~.. poetry hiS!«icaljy oi'
critlcally" ~'ot11er .words,. should,.~;toWt~~ on facı .fi~ing,..on giving the
student the poetry throu..ı theback#ouıtd lrif«nıatJOft with mol'lıemPhasison the
hlst<JticaJinfQt'mationthan on tex!t~;""shouldhe concentr.atemo&1Iyon.
the texts d1elnsel~es,c:onsidering<d.ütm. avtononfoU$whoIe5,lettingthe studentS
ha\'ea first hahd:cOntattwitha! manYfe"tı~possı6le withtn.th~limitlOt ,the
course.John. Cl'Owe~nsom intaisartic'~1Criiicismlnc."2; informsus thatthe
tendençy,inde~ntS o'EnjlfsJ1~fiit'his C01Jritiyat-the time he.Wl-ote
the ar1tcle, wasto dearmainly Witti.the w~. themsetves in class. The main. . . .

,
,',

,

" "

.

ob"ctive, hetells us,ouahUo be the-cfeVııopmentoftiteraryunderstand"ıng,ai1d,an

2. John Crawe Karisom"Crıtieisnı.lnc. '~nı.ith C~nNt'YLiteraryCritici8im. ed.
Da'ridLodge, Loiı~, Ltd. b>ndon. .l!.t12.ss. 228. -241.
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under$tandinı. of literaty art M 'adds~'. t ~.ctiti~ .and'"whatevermay.~
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areonlyakbin, literary un4mta~. .'.
j.ıhemselYes.This Ofcour5e, has

been tM dettateinde..ıment~ ofEıt SC~t inE..ıaoo, $incethe beıinning
of the . century and. foJlc.inl'ıı.,-;~ atıaGhedto humanitiesin such
u"lvemdes as'CambıictPandOxfOfd.~:..,~tutkeV,ltseems wiseto su.st
that our' depMtrtlents shoutdaim" alC'""~çattng the u,*",ıanding. of the art
ofpoetry firsı~,poindnstethe.~of'VtC!l'ks th8mselvesas1iı-ature and'
~ art. In order.to achieve thiSend, thıififU ifll1ave to ta~ whatMr, RariSom
callsa aitic:alpoinı of view. A.~ı .

.~on of 1Mcritical point of .view
.. ..

o,...
"",

.. .

would $implybe,the stUdyor,.~nalYSiş9f~I~objectf that.is the structure
'and the c~teniof pootry;widtinı.o amUSinstheword "ciriticism"
in a narrowsensemeanin8a fint~~~apoem whıch'wouldinvolvethe
deVotinga greater partof:the course tiıri!itôıı- teJtuthemseIveS,

.

This. unfomınately. can ~nıyı-.ttIe ;.ultimite.end in: ~chinı literatureto;
non~tive'speakers.rhe~ılre Ptherbatriitıt'to~jRssed befurereaching thisPOint.
Thebarriers of culttire and i ~hrıeed.JO'bebverC()me whenteachinı any
k.indof1oreign U.atufe are stUlpeit1apsOI#~ bandjCjaps.'

. .

T;S.Eliot irihis artiile.''The .~fw,~~of re~try" hassaidthat~y
is mainly tM ~presSlon of' feelinj~~., ~nd"itis easiertOthinkina
fOreignlanguaacıthanit iı t~~injt~''ftt~~ arHsmorestUbbornlynational.
thanpOetry't3, t1e has added thatpOetrY~/~ mo..elocat thanprosein the
history of Europeanlan...,. ffe"as~~iedthatthe Spfi:iardiffieultyof
unders~m, a forei,. ~ to~]r~~'" intranSferabinty~fSensibility.
feelingand. enIOtionfro,m.ionecul~j~'''~ttl1roUghmedium .,ofciforeign
1anJuage.un1e5s,thattango.., is somud't.~~~lthat.theperson instincdvely. beginsfo.feel, in ıt.thos acquiring~a"5I.IpPleınen~". per'SO"nafitybythat.
Languaall.W~cannotas~me~l1at.~sıtı~'.~of the Englisltidiomişas
such; thus. we cann-ot Pıan. to. poUt. criiIQlly'.er · a .' poem unless its rııeaningis
understood. S.ynıourB. Cbatmaninhi~...~ "linıUistiC, and Teaching
Introductory

.

literatUre". cıalls our ..tte~.tO .tfie ..aver.''5tUdeı:ıt'şnarrowgrasp
of"tr'uauresand 'lexical',po$Slbt1~~'_he.'is ~ ı..king aböut English
speakingStu4ent$. H, $UJIF5t$1hatapcıeiıYteXtbe,trea~dasif it were a textiri a
foreignlanlUaaefor theabovere~. 41~..st thatperhaps inintrodUCto..y
co~ shaulddeai morewith'nı-ıiJtit~~CJf poetrytext$thana more
advJnced'~urse;but timeş_Id~:dIv~ .1ihgui$tic:. anatysis'in all..pOetry'
courses, . . . .

3, 1bid, '.
, .

4. SeymouıB. Cbatman, "U.~ ~ ~binl Jntf()ductoryLiterııture",
ReGdinglin AppliedLc","lIti<:lJ NtJf:'fO~}aMd~~,1 Haı»ldAlleıı, 1~4. ...500..

5.0$. '., ,

, \
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As te GW~deftts'fatnil~wfttiıtieın.ıi$lt Mture; we cannot'takeitfor
ıran~dc:onsiderinı how different~~andvalues are from thOseofOiJr
c:urture,tfws an hiStorical .....~_. r.,..ıftindw1l .ı.pbJ

.
iOUlly be demanded of

~ student whoistryina.tOund.sıancffibQaqe:er,hisMNtonor Spencer. Qften,
an historiçaf approaC:h,ve[y jUst~~be-theonty logic:al.proach in tead1ing
poeıry wbenOne c:onside:rstbat ~'s.dıdyıı' ıı-y'.timet jUsuo teach the poet1'y_,

- -

,-

"
." - ',0'_

''_''
'_'

_
___'o""~

"

_
\of a certainperiodor a ~~It..J ~iubest to deai,at the ~inninl

of eac:h coWse, wi. sum histQriQf-ıcf,:.~iqI knowledte'aunay be
necessaryf.orthestudeitttO ~. ı-ure w thepoet'sartoi'the
characteri$ticsof 'the ..sdmoi'~ttıe vôth somespeda1empfiasis on the '

inteilec:tııalelimate. theth~shtof<Cbe ..,.JtrisiS t1KeS$arymordertO set tM
warks in tf1eirright ~. ~"~""'externalinformatlon~wilt heIP the
student&_ .,

.

POeR1
.

. inin social.' and
.
eUI

.

tthI.
.

..:: ,.-ıting
.

'
. .

., bu'ttbisihformation need not
o

..

','

',..,y
.

''o .'

,'.', .
.'.

.,'.

be tedious; it can be berief, dear and tO 1M pplıık

The disc»~ or',an~isof'-the~poeU'y <»JJIdbe.tarted,-perhaps
foUowinga quic:kex,lat1ad.nof ttıe..diflfqıJt..~ ~ StlUcıures.wi1ft an arQIYsa.s

~Oft~ ıec:hoique, tO ıtıeiJUl'Poseof ...int $tUdeftt~ withthe- f9l'....
mles and comporientSofpoetry::nsisiavOlv~~nginto thespedal arranaem_
of !he rhythm into patterns sumas rhyıneand o.. sound teXtures.Stanzapatterns.
or order oflines; theVÔ~~Iary'ıı-.sy~~/diçd~. A ~textgives the
instruC10r#teadramage Of ~c:~~xtJn fro"ı- of him as one unit of
'meaning so that he c:a.n.GQ'.over the ~~.!>f.poeıryw~eaçh new poem "Atil
the StUdettutUIJy ~~,natutc!'~~ ~~,... an<i.wtıatpoetic composition is

.about;as weflas.tfıe speci.~,"c:es.,,~Whidt.~t pelet haS developecj
the ,ontent and a~iev«S 1fae form9fthitpaıj~ Poeın; in otherwor;ds, the
stIIdentswoUfd tearntoc:la.llfy e~~~aJIY ~ Yi.eltJU the sıudentstJecome mare
and more.confident, 'they. bqin te.,~"'~ theYar}. Im..mr, and şouiKI
patterns of' the struçtUreofpoetl)t"~',,~ ..Iyon the fUnction of
eadı. ,Aş soon'as.thestudenıf gain'~~Ain ti1e:knowledge of the format
mles,~attention Should be reiinqu~j)JrtbO.parı5 of,the ı.,xt which do not
de~d~y'speciaJ ~tiention. ':,'. , ", .

,-

.
".

'

, . .

fn~sıng 'poetry, f-ı ~lIiIpot bedtstirt ftom 'ontent in my
wayıo dohann to the,poem. AA~~.nOtlaht to .~ liven to ~.
The.stUdents'mu,stnot b8~._~-ıJs alttw a 'ın4ft~1 ef
the 'ooten~ftOI' mUStdıey f)e ~.' :to~iformis m.98'tiıriportarttby on f1'Iet
emphasis . of the tec;hnique.-Neiıtwır.. sttı\eo;inSWttoitakea .partiCQIar~ritiQl
pointofview based onspedaJized~as.hiS ıNın.araumentf\unlesşcaUcd,
forbya paI1icularinştanc:e. Notonty irtost~Qltheories ~temutu~tfy exclusive,
but aISO.exdusiv~.of iome of. the ıaiintOnnadon \Vhich.the students.need'
tolQve at the bepnning. I..wou~> thai dlesurestwayofhandling f«m
eontentrdıtiOnship in cı- and may. ~i8ı CLaSS,is.toapproach a poem as
an cqanic:. whole~workinsthe ~.'~tlWfot"m or d'lemeaniftgtessnessinio

, the'.formlasness, 'buttheanatysiSciutMlo.~frem ~to ,tOn_tto
students: must be tausht tbat eytfVe"mentofform~ eaçh 1eChnicalde.vic:eis
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dıosen-Wi.tbe.~.of.~üt~~Wthe~perience or

~Of the 'poemand"~~~ac:tSonttıeform fo peshape .to it;
that
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reasonabIeto susııest. that. _ ~:~"" tIa~tiV. str'U-ıresof
ParodiieLoit and1:IUıW.:L.ı.d.__ .

. ,~1'rOmthediff«encebetW.ı .
what

eac:hpoet to saya~ reality;~~~eonti1uauybreakdQwnl becallse
reality is bl:Obnctownm~ woıtl(~.~1s:unttYGfepic..his orcIored,
n8ıratiVestructure ret1ecttthe ab~~.ltiIref~t.~.TJWs, a ~c:e
of poetic:...,1qtIt, IWt1Ukf",;.fs,.:~~ of'tI1e~ pwpesea5 to his
ards. c:ontent.'lff«nı'is'nQt~"'''''Kd~;.~.tbere _not be
ariy.reaf.J~ ~.f ~~ctifform ,continUally,JUJUtS
--ıwnto itsetf,it runs.Üi.t)f~"~a; lwquldalsomake ver.y
c:learthatthe elementiOffiVnW~'~",,'" notunthanple,
Any tof fOl'",'i!ad,far....*'!-ı ,from a poeriıif it. is not

. dain.. sonıfJ8hina effec:tWfA.V and t9_,_~1'befeeti.mu.bewokedthat
the poet'sChoice of te~iJ tıiIY lt1htooe'andthat anvteçlmic:aJ

. devk:ewhJchseıvesıhIspurpOse"~~ Tbese.. alladuaIIyprOb1emS
concernin8the~tidsın.Of,poıeıry,*~""'.be ~ inclass,foO.

-

,

, . Speçfaj-~.,~s_;~w~ed <lr.tctthe.anaIysis of the
ıechique,5Jnçeoneis inri~lYdell.,.,~...:~"~ «.thelantu. when
~*!_~. teXtttreoThe siIIderiU~,~'ttt!a~ ~ptoits allahe IlnauiJtic:'
possibI1.t1is..Ofai ; ~. be: that~c tqu.baiically
... fromt~ ltfO;WnoI'lII,ttlat,~tlJ.tiöth~andllemantkallydevianı, ,

butth. u~tiQI ~nafİOfI$of)Y.tJ~~k~of ~'.maY hold
ıood' onıyfor l*try"andflOtfor~Jf"""'Yj'" tqranuna1ic:al sttuetllrlS

. ma)'be put by themstruçtor.intC)~\~isramma1kal orderfor the sakeof
demonştra1ingthe abOvepoint,' ,c' ";

..

,~.
",

'

How dowe-ıch.:~)-",""a~of the tec:tmiqueto the
discussien,of the c:ontent?'woukt st~~ ~atten1iorvbe calleeho
the Ull880f word$,"theirSOUbds 1'.'. ihe1actthatthe~tative
usaaeof ~and~are cIk:tA'Wt)y:..<Çompact ofpoeuy whid1

.calı,' for' eXıret.ne. condensa--ı:. Ofthoujht~~ .itl oııttt:.to treate newlev~s
of f~c:ouldbepCJtntıct0tIt .ıtıe.~u thatför 'this ı-on. the heart
of ,theMeaninsand ... .~iiOf.'(~\cıou~most probatily be r.eaIed-
throuahthe ima&erY; ~;out that.what~lftOItin an iıı-e .isitspower
~.pmen.t,Its ~. ...ır. wittı."~_~ ,T()be şuccessful,-

~

m.1nUIt carryhı nttat'IinIw..~tOt~n8its...bject,. -obsc:Urin& tt.,
This-is-whYwhite MlNell'slines ~m7'fo Hlst:py':MiSfftss~which~:
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coilfain successfUlimagery,clarify o~;' timeand etemity, Crashaw's
Unesdescribi"g the wQUncbof, Çhrl,\u} ";,

,.'

"

Lo! a,tnoııth,whose ,"U-blOonUt'd'v.
At too dear a rate (Intro.,:

fallmiserabfyby oyer-cFowdirigthe~'ia,nd,attraCtins, attentiont~ itself,' not to /

whatft1ıeedsto dMfy.
'

'

,

We must' be' ver)'.Çl(efuH notto ttandie:. ekber öurselves or the students by
tryitıg to discover e\iei'y aUusion. Thelmigery 'and the symbolism of a poem wifl

.,
,-'"",',,, -':'. " ""

,',".' .. ~_:
-<'

-,

-"
,'-- ",' .. "',,

,

':safely ıea(f~ to the understandlng'of ~.meaning. It seeriısr~asonabtetolUpst
to thestUdents that, they 'oUğht to be abIfJto find.ufficient juStificationfrom the
total texture of the poem, In ~detto t(Jmetqa conclusion on the meaning.Perhaps
the .instrbFt« coufd sugestat this pOi~t~t.a ,pciem. content and form createS.vi
aesthetlc effect as a: whoı., like any othtrıP1form, Ii~ a pieC"Aof mtlSk or
'a palnti"g; that an aesthetic experience shOuldbeexpectedal9RI with an eMotionat
and rationalexperience.

The tougtıeit part. of teaçhingis tea,d1itı. the dlstinction between, good and
bad Metry. 1Jıe~dents rmUtally ~i"securein this tetritory.They oUght to
be expqsedıo asgr_t-ınumber ofpoemsl$.poss1ble" yet sophl,stıcaıion in this
mav only be acquired overyearSe>fe"'pOsdte~ and studyôf PGt'try al008 witi1 Its
theory and criti~ism; ",'

,.,.
.' '. '

,
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