THE TEACHING OF ENGLISH FC owmsa STUDENTS
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it was in Turkish, it was only when the read poetry in English that his sense of
enjoyment was’ hindered. Knowing that he was a person who could put his lexical
and linguistic information to use itmmsnﬁy, it seemed only reuomble to quutlon

" the. ways in whmh poeury was bemg taugﬁt mc!asses i

Some of the points which the students hve braught up concerning apprecia-
tion, are no doubt problems of criticism. How ‘do you make them like- poetry in,
class, is. the concern of the instructor, But, our primary concern cannot be or ought
not to bé to make students like poetry by an over-scrupulous selection of attractive
or appealing texts or by neading outloud 1n an ‘effective tone of voice, putting the
emphasis in the right places, or by a dlsplay of ingenious- teaehmg tricks that may
make: classes more interesting (which no doubt make a différence and will have to be
consndered along the way), but to ‘make ‘them want to leam, poetry in spite of the
many works they may not find very’ appedns since we have to move within, the
limits of given cirriculums. This sounds like a very . ambitious scheme and
cons:derably difficult, yet the end can be achieved if the instructor can develop in
the student, the confidence and ‘the soﬁusmaﬁon which results from havmg a

. command over the literary object. So, may & suggest that our primary. concern’be

the teachmg of skills which the students’ will be. able to use all the tume" Perhapseven
stich Skl"S as may be used in rehtlon to Turkish poetry? . :

This’ presematnon hopes to face that pmblem and offer some solutuons | do
not claim to have all the answers, but I hope some of my answers ‘will lead -
to interesting and profitable discussions : as to the teaching, the analysis and apprecia-
tion of poetry in class. The following presentaaon isa synthests of information |
have compded through my reading of various critics and some years of teachmg by
trial and error : )

. | would suggest that a coum in poetry be consudered first as any other course
in literature, within the main obiectives of departmcnts of English Studies. The -
instructor ‘should make.up his mind whether to approach poetry historically of
critically, in" other words, should he - concentrate on fact finding, on giving the

student the poetry through the backgrouﬁd mformzuon with more emphasis on the
 historical information than on texts themselves; or should he concentrate mostly on

the texts themselves, considering them as autonomous wholes, letting the students
have a first hand contact with as- many texts as possible within- the limits of the
course. John Crowe Ransom in his article *'Criticism Inc.'"2; informs us that the -
tendency in- departmems of Engnsh Studles in his coum at-the time he wrote
the article, was to deal mainly with the works themselves in class. The main
~ objective, he tells us, ought to be the: develqpment of literary understanding, and an

" 2. John Crowe Ranisom “CriticismInc. "Twenteith Century Literary Criticisim, ed.
David Lodge, Longman Ltd. London, 1972.8s. 328 - 241,
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understandmg of literary art he add,s, wm mdude cfiﬁcam and "whatever. may bef ’

" meant by appreciation’'3, Mr, Ramemht tves that historical and linguistic studies -
ifr themselves. This ofcourse, has

are only aids in literary undermndhgf, ho
been the debate in departments of Eﬂgish Studies in England, since the beginning
of the wntury and. following ‘the: impertance - attached to humanities in such

' universities as' Cambridge and Oxford. For ‘us in: Turkey, it seems wise to suggest

that our departments should aim at commﬁniaﬁng the understandmg of the art

of poetry first, _pointing to- the smnﬁkam of ‘works themselves as fiterature and-

as art. In order to achieve this end, thﬂnsrucwfwiﬂ have to take what Mr. Ransom
calls a aritical point of view. A workﬁ'rg deﬁnitmn of the critical point of view

~ would simply be_the study or analysis of the literary object, that is _the structure -
‘and the content of poetry ‘within its own terms. } am using the word "ciriticism’’

in a narrow sense meaning a ﬂrst-hmd study of a poem which’ would involve the
devotmg a greater part of the course mne to tbe texts themselves

Thls unfortmntely can only bé ehc uitnmm end m teachmg ||terature to:
non-native speakers. There are other- barriers to be passed before rachmg this point.

| . The barriérs of culture and language which need to be overcome when teaching any

kmd of fomgn literature are stdl perhapsommior handmaps. R

T. S.Eliot in his amcle The &mﬂ Funcﬂon of [’oetry" has smd that poetry
is mainly the expression of feeling and emotion and "it is easier to think in a

. foreign language than it is to feel in it. _Thmfon no art is more stubbornly national,

than poetry’. He has idded that poetry is much more local than prose in the

history of European languages. He has emphasized that the special difficulty of

understanding a foreign poetry comes from the: intransferability of sens:buhty,'
feeling and emotion from one culture to the next ﬂ1rough medium of a foreign
language, unless that language is so mueh uﬂdei' mol that, the’ person instinctively

* begins to feel in it, thus acquiring #most & "supplememary" personality by that.

Languaga We cannot assume that our. studmts knowledw of the English idiom is as
such, thus we cannot plan. to polir cﬁﬁally over a poem unless its meaning is

understood. Seymour B. Chatman ‘in his article ""Linguistic and Teaching - -

Introductory Literature' calls our attention to the average student's narrow grasp - -
of structures and lexical possibilities, Nmi&e ‘that he is here talking about English

_speaking students. He suggests that a'poetry text be treated as if it were a textina.
foreign language for the above reason. * | would suggest that perhaps in introductory

course should deal more with linguistic difficulties of poetry texts than a more
advanced course, but time should he Mm m lingmsttc analyﬂs in all pbetry',
courses.

© Ibid, C e o ' . ;
4 SQymon;B Chatman, "Linguiptics m!i Mhmg Inn'oducwry Lwemtu'e",
Readmp in Applted nguutws, Ne\v Yd:k, and. ed., Harold Anen, 1954 ss.500- N

~ .
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Asteoursmdents fanﬂ!iﬁwwiﬂtﬂxeinghdt culture, wecamottakeitfor
granted considering how different many concepts and values are from those of our
culture, thus an historical adaptation of the mind will obviously be demanded of
the student who is wyingwurﬂasmdbhﬁswwhkmmor&mw Often,
an historical approach very justly appears-to be the only logical approach in teaching
poetrywhenomconﬁdersﬂlatanesduymmyﬂmes}ﬂsttotcachﬂwpoetry
 of a certain period or a certain mevemhent, | believe its best to deal, at the beginning
of each course, with such historical and or- biographical knowledge as may be
necessary for the student to understand thenatureufthepoetsutorﬁn.
characteristics of the school or the peflod with some special emphasis on the
intellectual climate, ﬁ!ethwgfxtofﬂieaa.m'smcewym«d«mmﬂn -
works. in- their right intellectual- context. ~The- external -information- will help the -
studentsseeﬂ!epoemm;tssoeu!mdemumm butﬂtismformonneednot _
betedous, it can be berief, ciewandtothe poiﬂL '

, Theduswssmormajysssofﬂaeacmdpoetryootﬂdbeswud perhaps
‘following a quick explimaﬁan of the difficult words and structures, with an analysis
“of the technique, to the: ‘purpose of making .the student familiar with the formal
rules and comporients of poetry. This involves looking into the special arrangement
of the rhythm into patterns such as rhyme and other sound ‘textures, stanza patterns
" or order of lines; the vocabulary, the syntax and diction. A poetry text gives the
instructor the advamage of seeing the' compiete text in front of him as one unit of
’meamng so that he can go overﬂxecomponemsofpoetrywkhndmewpoemunul
the students fully grasp the nature of the art form and what poetic composition is.
~ about; as well astfwspecialuchniﬁdmmbywh:ch&atpoethasdevdoped '
the content and achieved the form of that. mcuhr poem; in other words, the
students would learn'to classify experientially as well. As the students become more
and more confident, they begin to dtst:mmsh the various linguistic and sound
patterns. of the structure of poetry and can comment ewly on the function of .

each. Assoonasthesmdemsgzmsophiﬂicatbﬂ mdaekno\vledgeoftheformal ‘

rules, attention should be rquunsmd on thos parts of the text which do not
" demand. any mculgttenﬂon‘ ' : :

. In anaiynng poeuy, form shwldmt be anshod from content in any v
waytodoharmtnﬁnepom&nemzlconsdumon ought to be given to both.
Thestudentsmustmtbemdewﬁuakmmkaubyamerepmphmmgof
the. content, nor mustﬂ:eyhemadbmﬁmkfmtsmommwomntbyonover

_emphasis of the technique. Neither must the: instruttof take a particular critical -

~ poinit of view based on specialized information as his main argument,. unless called -
for by a particular instance. Not only most criﬁai theories are mutually exclusive,
but also exclusive of some of the elemental information which the students need’
to have at the beginning. 1 would suggest that the surest way of handling form
content relationship in class and mayiunderﬁm mclass,lstoapproachapoun:s
an organic whole, working the meaning into the form or the meaninglessness into
. the formiessness, but the mﬂystsoummhemmd from teehnique to content to
students must be taught that every. elemant of form, each mchmcal device is
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' Mwimwmﬁmmmmmmmmﬁﬂwexmmm
~ meaning of the poem and that the conten ~acts on the form to give shape to it;
‘that is, the meaning or.the éxperien often dictatés the form.: Forexample, it scems
reasonable to suggest that the difference ‘between, the namative: structires of
PamdwemedTthmLaMMbﬁaﬂymmmafkrmbmemmt :
" each poet has to say about reality. Eliot's structires continually breakdown, because
reality is broken down in his world, wher *mam&yofepic.msordefed
narrative structure reflects the absoluteness of his religious reality. Thus, a choice
.ofpoetsctedmiepe,lmwam,ammmof&epompuwasmhu
artistic content. If form is-not intentional then its accidental; then there cannot be -
mndimdnmbmmfmuﬁm And*#fermeontmmllyam
attention to itself, it runs the risk of biwring the meaning. I would.also make very -
mm:mmawm»mmmmm
Mydemmtoffmmhadhrmhabmﬁomapmifnlsmt
‘dmngsomedimmwmmﬁwmm&dmgmxbewom that.
ﬂnpouschdaoftedmtwaumnﬂvﬂwdgﬁtmandmamymhmw
- device which serves this purpose is very-legitimate. These are all actually problems
conoemmgmemﬁdsmofpomy.b\ﬁpodwmgbemmchssmo. I

- Specal linguimcproblemsﬂwmdhewedtedintoﬂveamiyssofﬂw
techique, since one is inevitably dealing with ‘the patterning of the language when
miyslngthetexwe. mmwmmmummwmmm
possibilities of a language. ﬂwymuﬂbz%mmmatmﬁchmagebm}y
lapses from the prose norm, that it is both grammatically and semantically deviant,
bmﬁeungmmmleomhmﬁomofwsﬁslamkmdsofmmy hold

= good only for poetry and not for prose. If necessary, such ungrammatical structures

,maybeputbyﬂleimtmctormtomm;mmﬁworderforthenkzof
demonstnumtheabovepomt LT .

How do we swichmeefuﬁy ﬁmm adisamsionofttwudmmetoﬂle
vcﬁmssnenofdlecomem?lwmmmmmmﬁmuwkdto
- the. uugeofwords,mewsoundsmdmm,mdtomefactthatﬂ!econmtaﬁve
usage of words and imagery are dictated by the compact structure of poetry which
calls for extreme condensation, of thought and fecling in order to create new levels
of .meaning, It could be pointed out to the students that for this reason, the heart
ofthemwﬁngmdﬂ\ewof;mmldmmwtybemwed
. through the imagery; mwtmmmMnmmiwismm
to -present its subject clearly, wM_f_;’_gdeTobeMul an
image must carry its meaning with impact, liluminating its subject, not obscuring it,
Thkuwhywhﬂemvd!'s%mﬁom"hﬂsﬂoyMM whichread '

.‘ Butct my back I ahnyc hear R
Time's winged charﬂothuww m. “
And yonderell bcfonuslu o

_ Desertsof vast eternity.
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contain successful imagery: clanfymg two abstmcttons time and etemity, Crashaw s
lines descnbing the wounds of Chrisgs. o

Lo' a mouth whose full-bloom,ad hpt

At too deara rate are roses’ | ‘
- fall mnserably by over-crowmng the sub.iect and zwacﬂng amm:on to ttself notto-
what itneeds to clanfy o

We must be very carefull not to handicap eﬂber ourselves or the students by

. trying to discover every allusion. The imagery: and the symbolism of a poem will
safely lead-us to the understanding of the meaning. It séems reasonable to suggest
to the students that they ought to be ablc to find sufficient justification from the

" total texture of the. poem, in order to come to-a conclusion on the meaning. Perhaps ‘
the instructor could suggest at this point that -a poem, content and form creates an
aesthetic effect as a whole, like any other art form, like a piece of music or
a painting; that an aesthetic exponeme showld be. expected atong with an emotional
and rational-experience,

- The toughest part of teachmg is. ueashmg the dlstlnctmn between good and
bad pqetry The students naturally feel insectre in this territory. They ought to
be exposed to as great a number of poems as _possible, yet sophistication in this
may only be acquired over years of exposnre to and study of poetry along wnth m
'theory and criticism. ; ,
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