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Introduction

The most important factor for an effective school is great expectations for
educators, students and school members. This is because teachers need to believe in
both themselves and their students, and they need to set high but achievable goals in
order to create a healthy school environment. Perception of great expectations for
everyone embraces the philosophy that all students can learn important, hard and
interesting subjects as long as they are motivated, and sufficient conditions are
provided. Important information is notintended merely for succesful students. This
kind of information addresses all students regardless of their social status or career
goals (Lunenburg & Ornstein, 2013). Holmes and Wynne (1989), and Weber (1971)
state that teacher and students are the primary resources in effective school studies
and models, and that physical facilities, classroom size, teaching program and teaching
strategies are the secondary resources contrary to popular belief. An important factor
shaping the beliefs of teachers, who are effective in students’ learning, is teachers’ high
expectations toward students” success. In line with this perspective, Edmonds (1992)
admits that all school age children can be educated (cited from Balci, 2013). Teachers
convey their expectations of students by both verbal and nonverbal clues. It has been
accepted that these expectations affect the interaction between students and teachers.
Thus, they affect students’ performances as well. In many occasions, teacher
expectations turn into prophecies which become real in the end. Accordingly, if a
teacher thinks that students learn slowly, and exhibits pursuant behaviour, students
alter their behaviours paralel to this expectation (Lunenburg & Ornstein, 2013;
Jacobson & Rosenthal, 1968).

Both activity-based school culture and reliance-based school culture increase
student success. Research demonstrate that reliance-based relations among teachers
increase the success and improvement levels of students. In order to provide a
successful school, teachers evaluate necessary ways, probable obstacles, available
resources, and teaching aims and in terms of their teaching skills. This evaluation
carried out by teachers contains all students’ perceptions toward their learning
abilities. In his research, Bandura (1993) highlighted that there is a positive relationship
between student success and teacher efficacy, and that this relationship has greater
effect on academic success when compared to students” socio-economic status (Hoy &
Miskel, 2012).

As previously mentioned, many studies indicate that private reasons of school
efficacy are not related to money. On the contrary, they are related to organizational
climate and culture (Lunenburg & Ornstein, 2013). Research emphasize that effective
leadership skills, motivation, and responsibilities have more importance than money
and materiality, and they put forward that roles, values, and beliefs in teaching and
learning processes need to be changed and improved (Ducan, 2009). Similarly, Hill
(2000) asserts that three factors are crucial for schools to be effective. He states that
teachers should have a particular philosophy in terms of aims, targets, and strategies,
and that teachers should be given more responsibilities to improve their teaching
practices.
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There is a sequence of important principles concerning school efficacy and
excellence. The most prevalent of these principles is that teachers and managers have
the expectation that all students can learn. Also, they need to give hints to the students
about their expectations. Teachers who believe that students can learn, and who
devote themselves to this belief are substantial for an effective school (Lunenburg &
Ornstein, 2013). In order to achieve this, teachers should clearly define their aims and
expectations for all the students. In an environment of high expectations, educators
believe that all students are able to achieve competence in basic skills ecause many
behaviors are based on individuals’ expectations from the results of the behaviors
(Robbins & Judge, 2012).

According to Schlechty (2005), the idea that schools and teachers are responsible
for the success of their students is indirectly related to the idea that teachers can do
something about this success. This is a meaningful explanation. If schools and teachers
do not know what they can do to influence student achievement, why do they exist?
Teachers should be directly, personally, and urgently responsible for ensuring that
learning outcomes of the students will lead to results that increase the likelihood of
learning. More specifically, each teacher should be held accountable for ensuring that
what is taught to students is the same as what they are intended to learn. At the same
time, every teacher should be held accountable for enhancing student's participation,
determination, and satisfaction in the activity they apply.

In 1963, John B. Carroll initiated a fundamental change in thinking about teaching
characteristics. In his paradigm, Carroll has recommended that different students need
different time to focus on learning the same material. Carroll's theory is based on the
idea that all students have the potential to learn any content provided by the teacher
but that each student needs different amount of time to learn the same material. He
identified two factors that affect the learning rate of a student; the learner's willingness
and opportunities for learning. The first one depends on the student (how much time
he / she spends learning), and the second depends on the teacher who organizes the
learning time. Nevertheless, it was Benjamin Bloom who developed the theory
currently known as Mastery Learning in 1968. Bloom concluded that if enough time
and qualified instruction are given, almost all students can learn. In addition, Bloom's
mastery learning model present the idea that most of the learning is achieved by the
teacher rather than inheritance. The theory of mastery learning has resulted in a radical
shift in teacher responsibility in the form of student failures stemming from instruction
rather than the lack of skills of the student. In this type of learning environment, the
main purpose is to provide sufficient time for all students to learn at the same level,
and to use effective teaching strategies. (Bloom, 1981, 1995; Borich, 2014; Levine, 1985).
In other words, it is suggested that when additional time and learning opportunities
are provided tostudents, almost all students can learn all the new behaviors and
achievements taught in schools (Senemoglu, 1997).

According to Bloom, learning in a particular period is the basis for what will be
learned in later periods. A student's success in a unit facilitates the learning of other
units related to that unit. If the learning process is approached sensitively, and
appropriate learning conditions are created for the students, all the students can learn
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the subjects taught at school (Fidan, 1985). In the mastery learning model proposed by
Bloom (1995), relevant pre-learning, which constitutes the prerequisites for teaching
the skills to be taught, needs to be achieved in advance. According to him, about
twenty-five percent of the variance of success can be explained by the characteristics
of affective input; and for cognitive input behaviors this percentage can be up to fifty
percent. Another important element in the mastery learning model is the quality of
teaching. The quality of the teaching service is composed of various items. These items
consist of clues and signs presented to the student, active involvement of the student
in the learning process, reinforcements provided to learners, feedback, and correction
system.

Therefore, when the characteristics of the students and the quality of the teaching
service are positive, the level and quality of the learning productsincrease, and the
difference of success among the students is minimized. Otherwise, the level and
quality of the learning products diminish, and the achievement gap between the
learners increase. This shows that the students’ level of learning can be improved by
making the changeable features affecting learning positive in the teaching-learning
process, as stated by Senemoglu (1997). Thus, learning differences between students
can be minimized, and the education system can be removed from being selective and
skeptical. As a result, schools may become institutions where students realize
themselves.

According to the literature and the results of the research, it has been seen that
behaviors of students are usually in accordance with the expectations of their teachers
(positive or negative). There are findings that students at schools where teachers have
high expectations are more successful than those at other schools (Slavin, 2013). The
fact that teachers have high expectations, and that they are rewarded for what they
come up with are very effective in reducing the difference in success among students
(Borich, 2014).

The most successful teachers are realistic about high and low success levels of
students. A teacher who develops strict and explicit expectations towards the students
causes them the most violent damage. On the other hand, a teacher that understands
presence of difference, and chooses realistic methods and appropriate content will
create a positive impact on students (Lunenburg & Ornstein, 2013; Rosenthal &
Jacobson, 1968). As it has been emphasized in the literature, assumption that all
students can learn and all teachers can teach underlies the basis of effective school
understanding. In other words, it is accepted that effective schools are able to create a
difference in students’ learning. Student’s role is defined as the one who succeeds at
high levels (Balci, 2013).

The aim of the present researchwas to determine if teachers were able to adopt the
assumption that all learners could learn all the subjects taught in schools when
sufficient time and qualified teaching-learning opportunities were provided to
students suggested in the mastery learning model.
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Method
Research Design

The qualitative research model was used in the study. In qualitative research,
qualitative data collection methods such as interview, observation, and document
analysis are used; and perceptions and concepts are exhibited in their natural
environment in a realistic and holistic way. The most important contribution of these
methods is that they allow researchers to demonstrate the social structure and
processes (Yildirim & Simsek, 2005). In the study, phenomenology (phenomenological
method) was used as a qualitative research method. According to Holt & Sanderg
(2013), studying a phenomenon is about knowing how objects and events are related,
and how they relate to the context they are in. Phenomenology is the study of a kind
of relation and the condition of the relation. In the, the phenomenon investigated was
teachers’ perceptions of their ability to teach mastery of the subjects and students’
ability to learn mastery of the subjects.

Research Sample

In the study, in order to have rich information, a purposeful sampling method was
used, and the maximum diversity sampling method was chosen among the purposeful
sampling methods. The aim here was to reflect the diversity of the individuals who
were related to the problem at the maximum level, and to present different dimensions
of the problem according to this diversity. In addition, common themes may arise
among different features (Yildirim & Simsek, 2016). To provide maximum diversity in
the research; A study group was formed with 8 female and 7 male volunteer teachers
working in various grades such as kindergarten (3), primary school (3), junior high
school (3), general high school (3), and vocational high school (3). The study group
consisted of teachers in the fields of Foreign Language Education (2), Preschool
Education (2), Vocational Education (1), Religious Culture (1), Mathematics (1),
Counselling (1), Physical Education (1), Classroom Teaching (2), Geography (1),
History (1), Literature (1), and Physics (1) in Duzce province during 2016 - 2017
academic year.

Research Instrument and Procedures

Interview method which is one of the data collection methods was used in the
study (Patton, 2014). Related literature was reviewed for interview questions, and
possible interview questions were determined. These questions were prepared by
taking the views of two academicians. The interviews were conducted by four trainers
before and at the end of the application with the following semi-structured questions:

1) Do you believe that all the students in your class can learn all the topics of
your lesson? Why?
2) Do you believe that you can teach all the subjects to your students? Why?
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Validity and Reliability

Lincoln and Guba (1985) used the term “trustworthiness” to define reliability and
validity in qualitative research. They stated that trustworthiness involves establishing
-four criteria: Credibility, transferability, dependability, and confirmability (Sencan,
2005).

Credibility is defined as the correlation between research results, and the
perceptions of the individuals who participated in the research (Sencan, 2005). In order
to increase research credibility, various questions were asked to educators, all answers
were recorded in detail, and their opinions were included individually. The researcher
tried to introduce the research application in a comprehensive way to ensure the
transferability condition. At the same time, the factors that could affect the results were
explained. The validity and reliability of qualitative research depends on the degree of
overlap between the facts a person or an institution in real life and the recordings or
comments made by the researcher. (Sencan, 2005). In order to increase the
transferability of the research, the research process and the structures in this process
were tried to be explained in detail. In order to increase the internal consistency of the
research, all of the findings were given.

Data Analysis

Interview method was used in data collection. The data were analyzed using
content analysis techniques. The data are presented considering the questions used in
interviewing processes (Yildirim & Simsek, 2008). Accordingly, similar data were
collected under particular concepts, and were interpreted after they were organized.
The opinions of the participants were cited directly. The identities of the participants
were kept private, and each interview form was given a different code in data analysis.
Research process was explained in detail in order to increase the transferability. Also,
all of the findings were given in order to increase the internal consistency of the
research.

Results

As a result of the content analysis, research findings were categorized under the
following four main themes, and they were explained with participant opinions.

a) Teachers who believe that all students in the school can learn all subjects of the
course

b) Teachers who do not believe that all students in the school can learn all subjects
of the course

¢) Teachers who believe that their lessons can teach all subjects

d) Teachers who do not believe that their lessons can teach all subjects
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Teachers’ Belief that All Students Can Learn All of the Subjects in a Lesson

Only four of the teachers participate in the study (T1, T2, T9, T14) believed that all
students ina class could learn all subjects of a lesson. These teachers' views were

categorized as follows;

o taking individual differences between students into account,

o use of different teaching strategies, methods and technigues of the tools and materials

in the courses, individualized education,
o teachers' creativity and patience,
o teacher's belief

As a result, teachers stated that all students in a class could learn all subjects in a

class. Teachers' opinions on this topic were as follows:

Being a primary school teacher, I believe that it is not possible for students to maintain their
concentration at the highest level during a lesson of 40 minutes. I think if the lesson was 30
minutes long, it would be more beneficial for students at this age period. I surely try to make
lessons more effective and to approach to the maximum learning level. I enliven the lesson
with many different methods, and try to reach out to all of the students while considering
personal differences among them. For instance, I taught the subject of “the family’ at the third
grades last week. I thought at least half of the classroom would participate in simple activities
such as writing the meanings of the words, reading, and singing. I encouraged several more
students to participate while they tried to introduce their family members with their
photographs they had brought to the classroom. In the last lesson, they built a family play
using the costumes that I brought, and nearly the whole classroom willingly participated in
the activity. I think they implicitly learned the vocabulary related to the subject. (T1)”, “I do
believe that every child can learn. Each child in a classroom is different in many ways, but we
can teach all subjects in a lesson using various methods and techniques with the help of
individual studies. At this point, teachers need to be creative and patient. (T2)”, “I believe all
students in my classrooms can learn all of the subjects. Their levels may depend, some of them
may take longer to learn but it is possible for them to learn with sufficient patience and
time.(T9)”, “I believe that all of my students are able to learn all subjects of my lesson. Because
I think if they believe themselves, they can succeed no matter what their learning styles and
levels are. If one person can do it, then others can also do it. If they find out their learning
styles, listen carefully, revise, participate actively to the lesson with their materials, and do
their homework regularly, they can learn. Each learning will be different for sure, but I believe
that learning will occur to some extent. Some learn the first time a topic is introduced, others
learn after many repetitions. But eventually they learn (T14)

Teachers” Disbelief that Students Can Learn All of the Subjects in a Lesson

The majority of the teachers who participated in the survey di not believe that all

students in a class would be able to learn all subjects of a lesson (T3, T4, T5, T6, T7, T8,
T10, T11, T12, T13, T15). The reasons for teachers' views were categorized as follows;

individual differences such as intelligence, talent and interest among
students,

limitations in terms of time and facilities in the school,

differences in pre-learning and readiness levels of students.

differences inperception and understanding of each student
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e differences in student environments

e differences in student levels

e  differences and limitations in student capacities

e lack of teachers’ belief that every student can learn

o differences in family structures, hereditary characteristics and up bringing
environments

For these reasons, teachers believed that all students in a class could not learn all
subjects. Teachers' opinions on this topic were as follows:

I do not believe that all students in a classroom can learn all of the subjects. Because all
students have different interests, abilities and intelligence levels. I think it is utopic to think
that learning occurs as long as suitable learning environment is provided. Students’ learning
is affected by limited time and facilities in schools. Everyone cannot learn a subject at the same
level (T3)”, “No, I do not believe it. Every student is at a different readiness level. Also, their
family structures and environments are different (T4)”, “No, I do not think. Every student
has a different learning pace and comprehension ability (T5)”, “No, I do not believe it. Because
students are not at the same level of capacity to learn all subjects (T6)”, “I do not believe
because some students may have developed certain positive or negative prejudices towards
some lessons. They may have different abilities. It is not correct to think that all students are
obliged to have the same courses. For instance, a student who likes mathematics lesson may
not be succeed at Turkish (T7)”, “I do not believe that all of my students are able to learn all
subjects. Because each student is different in terms of perception and learning levels. Since
studentsare of different ages, have different family structures, financial statuses and
capacities, it would be unfair to expect them to succeed at the same level. Students may need
different methods to learn a particular subject. I cannot apply these methods sufficiently due
to lack of facilities. This situation decreases the learning level of the students (T8)”, “I do not
believe it because learning levels of the students are not the same. It is not possible to teach all
students at different levels in a classroom. The main reason is that students’ environments
and attention levels are different (T10)”, “I do not believe it because students have different
learning levels, desires, and interests; therefore, they learn what attracts them the most. Only
students at a certain level can learn uninteresting units. It depends on their readiness levels
(T11)”, “No, I do not believe it. I think the levels of the students are different from one another.
Besides, genetic factors, environmental factors, age, nutrition... All of these affect learning
cooperatively. Also, there are students at various levels in the classrooms (T12)”, “Since each
student has a different readiness level, perception level, and learning way, it is very hard for
them to learn all of the subjects. Each student interprets and structures the information in a
different way (T13)”, “I think this possibility can never happen. Because people are born with
personal differences. This situation covers cognitive features as well as physical features. In
modern educational approach, this can be explained with multiple intelligence theory.
Students concentrate on distinctive parts of a lesson as a result of their interests and abilities.
This situation affects whole learning directly and causes differences at the level of learning in
individuals. Different methods should be applied in order to overcome this condition. (T15)

Teachers’ Belief That They Can Teach All Subjects in a Lesson

Teachers believed that they could teach all subjects in a lesson, and they stated
that it depended on teachers’ competency, their preliminary preparation, and usage of
various different methods and techniques (T2, T4, T6, T7, T9, T14, T15). On the other
hand, some of the teachers did not believe that students could learn all subjects due to
the fact that they had personal and environmental differences. However, they believed
that they could teach all subjects in their lesson as long as they made preliminary
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preparation. The main understanding behind this opinionwas that the failure of
students to learn a subject was related to their personal features, rather than teachers’
teaching approaches. Teachers” opinions were as follows:

I believe it. I can teach my students any subject I feelcompetent. It depends on teacher’s
competency (T2)”, “Yes, I believe it. I can get prepared to the subjects I I am not competent
enough, so there will be no problem (T4)”, “Yes I believe it, I can apply various methods and
techniques, and I can make preliminary preparation (T6)”, “Teaching can be carried out
successfully as long as sufficient material is provided, and teaching techniques are effectively
implemented (T7)”, “I can surely teach all subjects of my lesson. I believe that I can teach
them within the time period reserved for my lesson (T9)”, “I believe that I can teach all subjects
of my lesson in my classrooms. I can teach by providing different examples, making
connections with current issues, guiding students practice, and providing their participation.
I believe that I can make a progress with trust, reliance, patience, and affection. However, a
teacher may successfully teach all subjects, but students still may not master all of them. Also
I have doubts about the necessity and prabability of it. Which one of us has ever learned all
subjects in a lesson completely? Or which one of us has ever needed to learn them? (T14)”,
“If the readiness level, physical and cognitive statuses of the students are not extremely
different, which requires Individualized Education Program, I believe that I can teach all
subjects, and achieve the results using evaluation and assessment. I also experience it. I teach
theoretical part of the subjects to the students who have posture or physical problems. Their
friends perform the activities; therefore, the students with problems have the chance to learn
them. Therefore, I can evaluate both theoric and practical parts. I have the chance to observe
that learning has occured. However, all of these aspects are not separated from students’
motivation to my lesson (T15).

Teachers” Disbelief That They Can Teach All Subjects in a Lesson

Teachers who did not believe that they could teach all subjectsrelated to their
fields stated that it depended on their students’ readiness levels, learning deficiencies,
and their prejudices. On the other hand, they stated that they did not feel themselves
competent in their lessons. Despite their negative beliefs and opinions, they also kept
preparing interesting materials and made preliminary preparations beforehand. They
also tried to keep the motivation of the classroom high, tried to attract their attention,
started the lesson with great energy, approached to the topic with small steps, and
implemented brainstorming activities. Direct quotations of teacher opinions were
given below.

Since students are more interested in certain subjects, they cannot learn all subjects at the
same level. Their readiness level and the effect of the previous teacher may turn into prejudices,
and this may result in deficiencies in learning. At this point, the motivation of the classroom
should be maintained as high as possible, and their attention should be kept. This can be
achieved by starting the lesson with great energy, approaching the topic with small steps,
carrying out a brainstorm activity, or encouraging them to tell their similar memories related
with the topic. The previous subject may not have been taught effectively. Therefore, cyclical
approach may be utilized in order to make a connection with the previous subjects. They can
be taught again comprehensively. The main reason is students’ readiness, learning
deficiencies, and prejudices (T1)”, “I do not believe that I can teach all subjects effectively in
my classrooms. I may not have the required knowledge in all subjects. However, I challenge
myself, I make preparations, and Iprepare interesting activities and materials (T5)”, “I do not
believe that I can succeed in teaching all subjects of my lesson. Just as a student cannot learn
and understand all courses at the same level, a teacher also cannot teach all subjects (T8)”,
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“Teachers start their lesson with enthusiasm. We want to convey all information we have to
the students. We try to teach them everything we know. However, the unwillingness of the
students decreases the motivation of the teacher. We can only teach willing and enthusiastic
students (T10)”, “Just like any other classroom, my classroom includes students who have
different learning levels. Fot this reason, it is not possible to provide whole learning. There are
age differences among students in the current system. We have to address different age groups
by using various activities. Teaching can be easier as long as the opportunities are provided,
and the students are willing to learn (T11)”, “The reluctance of students affects our
motivation. I start the lesson thinking that I will teach all subjects effectively, but I get affected
by the behaviours of the group. Also the families should be willing. (T12)”, “No, all students
learn what they want to learn (T13).

Discussion, Conclusion and Recommendations

Only four of the teachers participated in the survey (T1, T2, T9, T14) believed that
all students in a class could learn all subjects of a lesson. When the opinions of these
teachers were analyzed; students were expected to learn all subjects in the lessons as a
result of taking individual differences among the students, different teaching
strategies, methods and techniquesused in the lessonsindividualized nature of
education, creativity and patience of teachers, and teachers” support into account. The
result of the study revealed that all learners would be able to achieve all the outcomes
that are taught when adequate time and qualified learning conditions were provided
to them. This result shows that the teachers have the same attitudes with the mastery
learning model (Bloom, 1981, 1995; Borich, 2014; Fidan, 1985; Levine, 1985; Senemoglu,
1997). This is a gratifying result for the students and the education system.

The majority of the teachers participated in the survey (T3, T4, T5, T6, T7, T8, T10,
T11, T12, T13) did not believe that allstudents ina class could learn all subjects ofa
course. These teachers' opinionswere categorized as follows; individual differences
such as intelligence, talent and interest among students, limited time and
opportunities in school, differences in pre-learning-readines levels of students,
differences in perception and perception of each student, differences in student
environments, differences in student levels, different and limited student capacities,
inability of teachers to learn each student, and differences in hereditary characteristics
and environments. For these reasons, teachers believed that all students in a class
could not learn all subjects. This finding demonstrates that most of the teachers are not
of the same opinion with the the mastery learning model (Bloom, 1981, 1995; Borich,
2014; Fidan, 1985; Levine, 1985; Senemoglu, 1997) which advocates the assumption that
all learners can achieve all the outcomes they are taught when sufficient time and
qualified learning conditions are provided to them. In order to improve this situation,
it is necessary to determine the preconditions (cognitive and emotional) for learning,
and whether the students have achieved these outcomes, as stated by Senemoglu
(1997). Courses should be monitored and assessed constantly. Elements that increase
quality of the teaching-learning process (hints and signs, active participation,
reinforcements, and feedback and corrections) should be used. Teachers should be
given the sense that almost all students can learn if adequate time and qualified
teaching are provided. For teachers, the perception that one cannot pass to another
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topic without the mastery of understanding the outcome related to that topic must be
established.

Seven of the participant teachers (T2, T4, T6, T7, T9, T14) believed that they could
teach all subjects related to their fields as long as they were competent, make
preliminary preparation, implement various methods and techniques, and reserve
sufficient time. Nine of the participant teachers (T1, T3, T5, T8, T10, T11, T12, T13) did
not believe that they could teach all subjects of a lesson since there were differences in
readiness levels, learning deficiencies, and prejudices. They also stated that they did
not feel themselves competent in their lessons, and they mentioned the role of personal
differences, unwillingness of students and teachers, students’ forgetting of what have
been taught, age differences among students, and lack of motivation. Despite these
negative beliefs and opinions, teachers prepared materials, made preliminary
preparations, tried to keep the motivation of the classroom at high levels, attracted
their attention with interesting activities, and started the lesson with great enthusiasm
to teach.

The results of the current study support the results of many previous studies.
Research have indicated that teachers not only hide behind their low expectation of
success when students fail in a lesson, but also convey the message that it is inevitable
for them to fail. Thus, teachers expect success and certain behaviours from particular
students. As a result of these different expectations, teachers behave these students in
a different way. High expectations of success affect the success level of students to a
great extent. Also, low expectations create low levels of success (Lunenburg &
Ornstein, 2013; Rosenthal & Jacobson, 1968).

As a consequence, expectations of teachers towards their teaching skills and
students’ learning levels are quite low. Their self-perceptions, environmental
conditions, school facilities, and differences in students” personal features and input
behaviours are effective on this result. The result of the current study is worrisome in
terms of qualified and effective school principles. Besides, it demonstrates that both
interdisciplinary and interinstitutional cooperations, trainings, and support activities
should be carried out in order to eliminate teachers’ negative perceptions towards
students’ learning levels and their self-efficacy levels about their teaching skills.

As emphasized in the literature, expectations of teachers need to be compatible
with the constructivist approach because students are concerned about what their
teachers think and expect for themselves. Research shows that teachers think all
learners can learn, and their learning is related to teachers’ actions and students'
achievements. (Braun, 1976; Cooper& Good, 1993; Copper & Tom, 1984; Dusek, 1985;
as cited in Rosenthal, 2002; Schunk, 2014). Therefore, teachers should think that all
students can learn and are able to carry out their expectations.

Based on the research findings, the following suggestions can be made. As
stressed in the case of the problem of the research, the assumption that all students can
learn and that all teachers can also teach lies at the basis of effective school
understanding. For this reason, teachers should have both the beliefs and motivations
of what learners can learn and what they can teach, and carry a high level of teaching
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and learning expectations about themselves and their students. Thus, more qualified
individuals will be trained and, the quality in education will be further increased.
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Ozet

Problem Durumu: Ogrencilerin 6grenmelerinde etkili olan 6gretmen &zelliklerinden
onemli bir degisken 6gretmenlerde, 6grencilerin basarilar: icin yiiksek beklentiler
iginde olmalaridir. Bu bakis dogrultusunda tiim okul ¢ag1 cocuklarinin egitilebilecegini
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kabul eder. Ogretmenler, 6grencilere iliskin beklentilerini sézel ve sozel olmayan
ipuglan ile iletmektedirler. Bu beklentilerin 6gretmen ve ogrenciler arasindaki
etkilesimi etkiledigi artik bilinmektedir. Ve sonucta dgrencilerin performanslarini da
etkilemektedir. Bircok durumda 6gretmen beklentileri kendini gerceklestiren kehanete
doniismektedir. Buna gore eger bir 6gretmen dgrencilerin yavas oldugu beklentisinde
ve buna uygun davranis sergiliyorsa bunun karsiligi olarak ogrenciler de
davraniglarmi bu beklentiye uygun hale getirmektedirler. Okul etkililigi ve
miikemmelligini saglayacak bir dizi énemli ilke mevcuttur. Bu ilkelerin en 6ncelikli
olani; 8gretmen ve yoneticilerin 8grencilerin 6grenebilecegi beklentisine sahip olmasi
ve bu beklentilerini 6grencilere bildirmeleridir. Daha etkili bir okul agisindan
ogrencilerin 6grenebilecegine inanan ve bunun i¢in kendisini ise adamis 6gretmenler
6nemli bir etmendir. Bunu igin de 6ncelikle 8gretmenin tiim 6grenciler i¢in hedef ve
beklentilerin agikca tanimlanmasi gerekmektedir. Biiytik beklentilerin oldugu
ortamda egitimciler biittin 6grencilerin temel becerilerdeki yeterliklere ulasabilecegine
inanir. Ciinkii bircok davranis kisilerin bu davraniglardan bekledigi sonuglara baghdir.
En etkili ogretmenler, yiiksek ve dustik basar1 gosteren ogrenciler hakkinda
gercekgidir. Ogrencilere iliskin kat1 ve belirgin bir alg1 gelistiren 6gretmen, en zarar
verici etkide bulunmaktadir. Farkliliklarin varligimi anlayan ve gegekci yontemler ve
uygun igerik secen Ogretmen Ogrencileri tizerinde olumlu etki yaratacaktir. Alan
yazinda da vurgulandigi gibi etkili okul anlayisinin temelinde tim 6grencilerin
Ogrenebilecegi ve tim Ogretmenlerin de ogretebilecegi varsayimi yatar. Diger bir
anlatimla etkili okullarin, 6grencilerin 6grenmelerinde bir farkliliga yol agacagi kabul
edilir ve 6grenci roli, ytiksek diizeyde basaran 6grenci olarak tanimlanir.

Arastirmanin Amaci: tam 6grenme modelinde ileri siiriilen 6grencilere yeterli veya ek
zaman ve nitelikli 6gretme-6grenme olanaklari, kosullar1 saglandiginda tiim
ogrencilerin okullarda ogretilmek istenen tiim yeni hedefleri, kazanimlar:
ogrenebilecegi varsayiminin 6gretmenlerin kabul edip, benimseyip 6gretme-6grenme
stirecinde uygulayip uygulamadiklarin tespit edebilmektir.

Arastirmanin  Yontemi: Arastirma, nitel arastirma anlayist dogrultusunda
yurttilmisttr. Nitel arastirmalar, gozlem, goriisme ve dokiiman analizi gibi nitel veri
toplama yontemlerinin kullanildigs, algilarin ve olaylarin dogal ortamda gercekgi ve
biittincil bir bicimde ortaya konmasina yonelik nitel bir siirecin izlendigi arastirma
olarak tanimlanmaktadir. Bu yontemlerin en 6nemli katkis1 arastirilan sosyal yapiy1
ve siiregleri ortaya koymaya olanak vermesidir. olgubilim (fenomenolojik) yontemi
kullanilmistir. Bir fenomeni arastirmak demek, nesnelerin ve olaylarin belirlenmesinin
ve icinde goriindiikleri baglam ile nasil ilgili oldugunu kavramaktir. Fenomenoloji,
goriintirlerdeki bir tiir iligkilerin ve bu tiir iliskilerin kosullarinin incelenmesidir.
Arasfirmada, ele alman olgu, Ogretmenlerin konularmni tam Ogretebilme ve
ogrencilerin tam olarak 6grenebilmelerine yonelik 6gretmen algilaridir.

Arastirma, verilerinin toplanmasinda goriisme yontemi kullanilmistir. Veriler igerik
analiz teknikleri ile ¢c6ztimlenmistir. Arastirmanin ¢alisma grubunun belirlenmesinde
amagcli 6rnekleme ve 6l¢iit 6rnekleme yontemleri kullanilmustir. Arastirmada her bir
Ogretmenin ayr1 bir brans ve fakli bir egitim kademesinde gorev yapiyor olma dl¢titleri
esas alinmistir. Arastirmanin calisma grubunu Diizce ilinde 2016-2017 egitim 6gretim
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yilinda cesitli 6gretim kademelerinde gorev yapan 15 6gretmen goniilli olarak
katilarak olusturulmustur.

Aragtirmamn Bulgulari: Tum 6grencilerin dersin tim konularini 6grenebileceklerine
inanan ogretmenler; Cocuklarmn bireysel farkliliklarini1 goz ontine alarak dersi farkl
yontemler ile renklendirip herkese ulasmaya c¢alisma, farkli yontem ve tekniklerle
hatta gerekirse bireysel caliyjmalar yaparak her c¢ocugun ogrenebilecegine
inanmaktadirlar.  Smiflardaki tiim  6grencilerin  dersin  tiim  konularim
ogrenebileceklerine inanmayan 6gretmenler; tiim ¢ocuklarin ilgileri, yetenekleri, yast,
zeka seviyeleri, hazirbulunusluk diizeyinde, aile yapilari, kalitsal 6zellikleri ve yetisme
ortamlar1 farkli farkli oldugu igin smuflarindaki 6grencilerin tiim ders konularim
ogrenebileceklerine inanmamaktadirlar. Ogretmenler, dgretmenin yeterliligine, 6n
hazirlik yapilmasina, cesitli ve etkili yontem, teknik uygulayarak, 6n hazirlik yaparak
ve yeterli zaman ayirmak suretiyle derslerinin tiim konularmi 6gretebileceklerine
inanmaktadirlar (02,04,06,07,09,014,015), Ogretmenlerin bazilar1 ise (O4; O5);
ogrencilerdeki bireysel farklilik, aile yapilar1 ve yetisme ortamlardaki farkliliklardan
dolay: tim ders konularmi oOgrenebileceklerine inanmamalarina ragmen, kendi
konularmi 6nceden hazirlik yapmak sart1 ile 6gretebileceklerine inanmaktadirlar.
Boyle bir dustincenin temel felsefesi, Ogrencilerdeki Ogrenememe durumunun
Ogretmenlerin 6gretim yaklasimlarindan degil de 6grenen bireyin 6zelliklerinden
kaynaklandig1 yoniindedir. Derslerinin tiim konularmi 6grencilere 6gretebileceklerine
inanmayan, distinmeyen Ogretmenler bu durumun nedenlerinden birinin
“dgrencilerdeki hazirbulunusluk, 6n 6grenme eksiklikleri, 6n yargilar varligt ile
agiklarken bir diger neden olarak da 6gretecekleri ders konularda kendilerini yeterince
bilgi ve donanimda gormeme olarak gostermektedirler. Ogretmenlerdeki tiim bu
olumsuz inang ve diistinceye ragmen ayni zamanda ders 6ncesi materyal hazirlama,
6n galisma yapmay1 da ihmal etmiyorlar. Ogrencilerin motivasyonlarmi olabildigince
yiiksek tutmaya, ilgilerini yakalamaya calismakta, derse yiiksek bir enerji ile
baslamakta, konulara kiiciik adimlar ile baslamakta, beyin firtinas1 yapmaktadirlar.

Arastirma Sonu¢ ve Onerileri: Arastirmaya katilan ogretmenler cogunlukla tiim
konularini 6gretebilme ve tiim 6grencilerin 6grenebileceklerine yonelik algilar1 (inang
ve distinceleri) gerek kendileri, gerek cevre sartlari, okul imkéanlar1 ve gerekse
Ogrencinin bireysel ve giris davranislarindaki farklilardan kaynakli olarak olukca
diistiktiir. Mevcut sonug kaliteli ve etkili okul olma ilkeleri acisindan kaygi verici olup
Ogretmenlerin  6grencilerin  6grenmelerine yonelik beklenti diizeylerinin ve
kendilerinin 6gretebileceklerine yonelik 6z yeterlik algilarindaki olumsuzluklarin
giderilmesi yoniinde gerek disiplinler aras1 gerekse kurumlar aras: isbirligi, egitim ve
destek calismalar1 yapilmasini gerektirmektedir.

Anahtar Kavramlar: Ogrenci 6grenebilme beklentisi, 6gretebilme beklentisi.
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