Eurasian Journal of Educational Research 79 (2019) 167-190

2 Eurasian Journal of Educational Research @

www.ejer.com.tr

EJER

School Happiness: A Scale Development and Implementation Study*

Senol SEZER?, Ertug CAN?

ARTICLE INFO

ABSTRACT

Article History:

Received: 06 Aug. 2018

Received in revised form: 16 Dec. 2018
Accepted: 08 Jan. 2019

DOI: 10.14689/ejer.2019.79.8

Keywords

Happiness, school happiness,
teacher, scale development,
validity, reliability

Purpose: This research aimed to determine school
happiness level of the teachers based on their
opinions. For this purpose, ‘School Happiness Scale’
was developed by the researchers. The validity and
reliability of the School Happiness Scale were tested.
And then, the scale was applied to 484 teachers to
determine their school happiness level.

Research Method: In the study, a quantitative
research design was employed during the data

collection and the analysis phases.

Results: The School Happiness Scale consists of 26

items and five sub-factors. The item-total correlations

range from .54 to .86. The five factors explain 65.09%

of the total variance. The results showed that teachers
perceived moderate level of school happiness in some sub-dimensions such as ‘physical
equipment’, and ‘activities’. They also perceived high level of school happiness in
‘collaboration’, and ‘school management’ sub-themes. The scores varied according to the
school type and teaching field variables.

Implications for Research and Practice: The results revealed that the school principals should
encourage teachers, and display democratic and fair school management attitudes to increase
school happiness. The top managers can elaborate to enhance the physical conditions of the
schools. In order to increase school happiness of teachers, the collaboration can be improved
among the members of school community. School Happiness Scale can be applied to different
participants, and so the school happiness levels of the teachers as well as the validity and
reliability scores of scale can be measured.

© 2019 Ani Publishing Ltd. All rights reserved

*This study was partly presented at the 27t International Conference on Educational Sciences in Antalya, 18-
22 April, 2018.

1 Ordu University, Education Faculty, TURKEY, senolsezer.28@gmail.com

ORCID ID: https://orcid.org.0000-0001-8800-6017

2 Kirklareli University, TURKEY, ertugcan@gmail.com ORCID ID: https:/ /orcid.org.0000-0002-0885-9042



mailto:senolsezer.28@gmail.com
https://orcid.org.0000-0001-8800-6017/
mailto:ertugcan@gmail.com
https://orcid.org.0000-0002-0885-9042/

168 Senol SEZER-Ertug CAN
Eurasian Journal of Educational Research 79 (2019) 167-190

Introduction

Throughout the 20t Century, education discourse commonly had a tendency
towards preparing learners as productive individuals for the world of work, especially
in the context of growing economic development and competition. In the 21st Century,
it is expected from education systems to educate students as they can cope with the
rapid change along with increasing mobility, life stress, inequalities, global warming
and environmental concerns. As the symptoms of ‘“unhappiness’ begin to emerge,
these expectations reflect the need to reposition the school more than to serve as an
educational institution, but rather an environment which allows the social and
emotional development of students. It can be said that happiness is not just a goal of
education, but also a factor in school effectiveness.

There are essentially two ways to approach the study of happiness one of which is
to think about what is meant by the term, and the other is to ask people what makes
them happy (Thoilliez, 2011). Happiness is defined as the satisfaction level of an
individual as a whole (Selim, 2008). Happiness can also be defined as the feelings of
an individual such as joy, gladness, hope and physical and spiritual well-being
(Koknel, 1992). Actually, happiness was defined by the researchers in different ways.
Huebner (1991) defined happiness as life satisfaction; according to Seligman, Parks
and Steen (2004), happiness is the meaning attached to life; Lyubomirsky, Sheldon and
Schkade (2005) defined happiness as the positive feelings about life. Veenhoven (2008),
defined happiness as ‘the evaluation of life as a whole’. Happiness is described by
Diener (1984), as more positive emotions than the negative ones and generally as
satisfaction taken from life. Similarly, happiness is identified by Seligman (2011) as a
multidimensional structure that includes meaning of life, positive feelings,
responsibility, positive relationships, and success. Results from research reveal that
happiness of individuals is highly functional for the success, because happy people
perceive the world as a safer place and feel more confident (Boehm & Lyubomirsky,
2008; Fredrickson, 2013). They also make decisions easily, cooperate more easily, and
are more tolerant (Lyubomirsky & King, 2005; Pan & Zhou, 2013; Schnittker, 2008).
While the happiness of adults depends on many variables such as health, family life,
social relations, security, freedom, moral values, income level, and working
conditions; children's happiness can be related to the variables such as meeting level
of their basic needs, love, trust, communication, health, and play (Ahn, Garcia, &
Jimeno, 2004; Clair, 2012; Thoilliez, 2011). Growing efforts to measure happiness have
also coincided with increased efforts to measure the quality of education, for instance
through global indices and international student assessments.

School happiness is expressed as the emotional well-being, which is the result of
harmony between school’s expectation and personal needs of students, teachers,
school managers and other employees depending on certain environmental factors
(Engels, Aelterman, Petegem, & Schepens, 2004). The school happiness is associated
with physical factors, individual factors, social-emotional factors, and instructional
factors (Talebzadeh & Samkan, 2011). Yildirim (2014) asserts that cooperation among
staff, fair and helpful assessment and feedback, positive school climate, student-
oriented teaching practices, classroom climate and personal development increase
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teachers’ well-being in school. Aelterman, Engels, Van Petegem and Verhaeghe (2007)
argue that well-being of teachers is associated with teacher-parent relations, support
from colleagues, self-efficacy, workload, positive attitudes towards innovations, and
support from school principal. Positioning teachers” well-being within wider social
and professional contexts, which teachers function in, is necessary to gain an
understanding of the complex mutual interaction between individual, relational and
external factors that affect, constrain and mediate the happiness of the teachers.

It is clear that a happy school environment is very important in terms of effective
learning and bringing out students’ talents (Boehm & Lyubomirsky, 2008). Similarly,
Bird and Markle (2012) indicate that happy school environment not only contributes
to student’s academic success but also improves other life skills, such as healthy
communication, lifelong success, and self-fulfillment. Moreover, decrease in school
happiness can lead to lower school success, loneliness, stress, depression, and drug
addiction by causing weak relationships for students (Yucel & Vogt-Yuan, 2016). In
other words, students need to have a strong sense of happiness, especially during
school life, in terms of having positive beliefs about life and being hopeful for the
future. Aydin (2016) specifies that children should be educated with great care, by
teaching them to love nature and all living things. To promote learner happiness and
well-being in schools do no imply that learning be made easier or require less effort,
but rather that such approaches could help to contribute a distinctive love of learning.
Consequently, teachers play a crucial role in the learning process of students. Happy
teachers provide a non-threatening environment for students in learning process as a
facilitator, planner, instructor, mediator and explainer.

In recent years, there has been an increasing number of studies related to the
student learning in a happy school environment, in Turkey. These studies generally
focus on subjective well-being in school (e.g. Asici & Ikiz, 2018; Certel, Bahadir,
Saracaloglu, & Varol, 2015; Gundogdu & Yavuzer, 2012; Ozturk & Cetinkaya, 2015;
Turkdogan & Duru, 2012; Turkmen, 2012; Ucan & Kiran-Esen, 2015; Yaliz-Solmaz,
2014). In some studies, school happiness is associated with different variables (e.g.
Buyuksahin-Cevik & Yildiz, 2016; Demir-Celebi & Sezgin, 2015; Dogan, Sapmaz, &
Akinci-Cotok, 2013; Ozdemir & Koruklu, 2011; Ozturk, Meral, & Yilmaz, 2017; Terzi,
2017; Saricam, 2014). It is seen that limited studies has been conducted on school
happiness (e.g. Demiriz & Ulutas, 2016; Telef, 2014; Unuvar, Calisandemir, Tagay, &
Amini, 2015). International studies conducted by Chaplin (2009), Holder and Klassen
(2010), Lopez-Pérez, Sanchez and Gummerum (2015), McCabe, Bray, Kehle, Theodore
and Gelbar, (2011), Mahon and Yarcheski (2002), Park and Peterson (2006), Schnittker
(2008), Talebzadeh and Samkan (2011), Uusitalo-Malmivaara (2012), Uusitalo-
Malmivaara and Lehto (2013), Van Hal, et al. (2014), Weaver and Habibov (2010)
focused on the relationships among subjective well-being, happiness and success in a
similar way. However, number of the studies on teachers” school happiness (e.g. Acton
& Glasgow, 2015; Aelterman, Engels, Van Petegem, & Verhaeghe, 2007; Yildirim, 2014)
is limited. When the related literature is reviewed, it is seen that a comprehensive
measurement tool which aims to determine teachers’ happiness in school has not been
developed yet. On the other hand, it is mentioned that the number of studies on
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teachers’ school happiness is limited. The purpose of this study was to develop a
comprehensive measurement tool to determine the teachers” school happiness. In
addition, it was also aimed to determine the school happiness level of teachers.

Method
Development of the School Happiness Scale

1. Creation of item pool: At this stage, firstly views of 20 teachers about the standards
for school happiness were asked. Then, the data were analyzed by using content
analysis technique, and the basic standards for school happiness were determined.
Consequently, 34 most prominent views were taken into consideration, the items pool
was created, and the items of the school happiness scale emerged.

2. Application of the expert opinion: In the second stage, two field experts from the
Department of Educational Sciences were consulted to determine the suitability level
of each item to measure teachers” school happiness.

3. Rewriting of scale items: In the third stage, the scale items were rewritten in line
with the changes foreseen by the field experts.

4. Item analysis, explanatory factor analysis: In the fourth stage, the raw state of the
scale was applied to 430 teachers working in different schools. Consequently, item
analysis and explanatory factor analysis were carried out in the context of validity and
reliability studies based on the data.

Item analysis is used to determine the points given by participants to each item and
itis actually the determination process of what level the items are sufficient to measure
the participants” attitudes (Everitt, 2006). At this stage, the psychometric properties of
the scale were examined. Firstly, a Z-test analysis was performed on the total scores
given to each item of School Happiness Scale. Z-test results showed that all data
changed between -3 and +3. Consequently, Cronbach’s analysis was performed for all
items, and the results were evaluated (Cokluk, Sekercioglu, & Buyukozturk, 2012).

Explanatory Factor Analysis (EFA)

Kaiser-Meyer-Olkin (KMO) and Barlett Test were applied to determine whether
the scales were suitable for factor analysis (Field, 2005). KMO value was .93, Barlett’s
test results (X2 40) = 6978.09, p< .001) were significant. The results showed that the
number of participants were sufficient, and that the data were appropriate for factor
analysis (Leech, Barrett, & Morgan, 2005). A factor load of .50 was considered as a
measure of substance permanence during EFA (Tabachnick & Fidell, 2013). Based on
this criterion, 8 items were removed from the scale due to insufficient correlation. After
the elimination process a five-factor ‘School Happiness Scale” emerged that explained
65.09% of the total variance. The scale consisted of 26 items and the item-total
correlations ranged from .54 to .86. The factor loads related to sub-factors were given
in Table 1.
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Table 1
Factor Loads Related to the Sub-factors (n=430)

Item F1 F2 F3 F4 F5
SHO1. The school’s physical environment is .696

healthy

SHO02. School is sufficient for healthy eating .633

opportunities

SHO03. School’s physical equipment is sufficient .739
for social activities
SHO4. Students have enough play areas in the .662

school
SHO6. Students love school .706
SHO7. Students feel safe at school .665
SHO08. Rewarding is fair in school .602
SHO09. Students feel themselves valued at
733
school
SH10. The responsibilities are shared in school .621
SH23. Students do the activities in love .690
SH25. Learning activities support students’ 562
development ’
SH11. A cooperation and solidarity culture is 537
prevalent in school ’
SH12. Teachers love their profession 568
SH14. Teachers motivate students to succeed .629
SH15. Teachers are sufficient in their profession .680
SH17. Open communication is prevalent in
.652
school
SH18. Mutual respect is prevalent in school 767
SH19. Mutual sensibility and tolerance are
. .752
prevalent in school
SH26. Learning environment is more
. " .566
cooperative than competition
SH20. Guidance activities are sufficient 674
SH29. Social activities are sufficient .642
SH30. Special attention is paid to sports .782
activities in school
SH31. School principal exhibits educational
. .786
leadership
SH32. School principal appreciates employees .829
SH33. School principal exhibits fair attitude .855
SH34. School principal exhibits a democratic 865
attitude )
Eigenvalue 2.46 4.26 435 211 3.74
Variance (%) %9.45 %1640 %16.73 %813  %14.38
Total: 65.09

Based on the content of factors, the first sub-factor was designated as the ‘Physical
Equipment” and consisted of four items. The factor loadings of items ranged from .633
to .739. The eigenvalue of the factor was 2.46 which corresponded to 9.45% of the total
variance. The second sub-factor was designated as the ‘Learning Environment’ and
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consisted of seven items. The factor loadings ranged from .562 to .733. The eigenvalue
of the factor was 4.26 which corresponded to 16.40% of total variance. The third sub-
factor was designated as the ‘Collaboration” and consisted of eight items. The factor
loadings ranged from .537 to .767. The eigenvalue of the factor was 4.35 which
corresponded to 16.73% of total variance. The fourth sub-factor was designated as the
‘Activities” and consisted of three items. The factor loadings ranged from .642 to .782.
The eigenvalue of the factor was 2.11 which corresponded to 8.13% of total variance.
The fifth sub-factor was designated as the ‘School Management’ and consisted of four
items. The factor loadings ranged from .786 to .865. The eigenvalue of the factor was
3.74 which corresponded to 14.38% of total variance. The five factors explained 65.09%
of total variance.

Confirmatory Factor Analysis

In Confirmatory Factor Analysis process, the sample group was determined as 449
teachers working in different schools. The factor structure of five-factor model was
tested by Confirmatory Factor Analysis (CFA) using LISREL 8.51. In general, the
values agreed on are values of x2/df =2 or less. In this model, x2/df was calculated as
3.77. In large samples, the ratio of x2/df below 3 shows that the fit is excellent, and
below 5 shows a moderate compliance (Kline, 2005; Sumer, 2000). Items with .05 or
lower RMSEA and SRMR values, show excellent fit (Cokluk, Sekercioglu, &
Buyukozturk, 2012; Kline, 2005). In this model, SRMR value was calculated as .057 and
RMSEA as .079. Byrne (2011), indicated that the items between .05 and .08 RMSEA and
SRMR values show acceptable fit. Modifications have been applied between items 3rd
and 4th, 15t and 16t%. These modifications were made to improve the model. In
addition, item modifications were practiced in the same sub-factors that they were
correlated. Schreiber, Nora, Stage, Barlow and King (2006) assert that the modifications
are made to improve the model. In addition, the item modifications give more practical
results if the items are in same sub-factors because they are correlated. The results
showed that the model was suitable for first-level Confirmatory Factor Analysis. Based
on the Confirmatory Factor Analysis the fit index values were given in Table 2.

Table 2
School Happiness Scale Fit Index Values (N=449)

Model X2 xvdf NFI NNFI CFI GFI SRMR RMSEA
Five-Factor 1082.69 3.77 .86 .88 .89 .84 .057 .079
Structure

In Table 2, it was seen that x2 (2s7) = 1082.39, p <0.001, x2/df = 3.77, NFI= .86, NNFI
= .88, CFI = .89, GFI =.84, SRMR = .057, RMSEA = .079.

Cronbach Alpha values related to the sub-factors were given in Table 3.
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Table 3

Cronbach Alpha Values Related to the Sub-factors (N=449)

Sub-factor

Cronbach Alpha (a)

1. Physical Equipment
2. Learning Environment

3. Collaboration
4. Activities

5. School Management
6. Total (School Happiness)

.735
872
.828
.704
.940
932

In Table 3, it was seen that Cronbach Alpha (a) value for Physical Equipment sub-
factor was a= .735, Learning Environment sub-factor was a= .872, Collaboration sub-
factor was a= .828, Activities sub-factor was a= .704, and school management sub-
factor was a= .932. In addition, Cronbach Alpha (a) value for School Happiness Scale

was a= .932.

In Table 4, the standardized solution values, T-values and R2 values were given.

Table 4
Standardized Solution, T-values, and r2 Values of School Happiness Model (N=449)

Item Standardized Solution T-Values R?

SH1 0.73 15.23 0.53*
SH2 0.61 12.40 0.37*
SH3 0.63 12.79 0.39*
SH4 0.50 9.60 0.25*
SH5 0.66 15.13 0.43*
SH6 0.70 16.31 0.48*
SH7 0.64 14.61 0.41*
SH8 0.72 17.21 0.52*
SH9 0.79 19.37 0.62*
SH10 0.76 18.37 0.58*
SH11 0.69 16.16 0.48*
SH12 0.61 13.59 0.37*
SH13 0.56 12.29 0.31*
SH14 0.74 17.42 0.54*
SH15 0.74 17.60 0.55*
SH16 0.74 17.36 0.54*
SH17 0.32 6.59 0.10*
SH18 0.63 14.19 0.40*
SH19 0.66 15.07 0.44*
SH20 0.75 16.70 0.57*
SH21 0.65 14.12 0.43*
SH22 0.52 10.72 0.27*
SH23 0.85 22.43 0.73*
SH24 0.86 22.86 0.75*
SH25 0.95 27.03 0.91*
SH26 0.95 26.67 0.89*

*p<.01
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In Table 4, it was seen that standardized solution values were between 0.32 and
0.95. T-values were between 6.59 and 27.03. In addition, item total correlation values
were between 0.10 and 0.91.

In this section, the application process of the School Happiness Scale and the results
were given.

Research Design

This study, aiming to determine the school happiness level of teachers, was
designed in a survey model. Survey model is used to determine the certain
characteristics of a group (Buyukozturk, Kilig-Cakmak, Akgun, Karadeniz, & Demirel,
2016). In a survey model, it is intended to depict a situation that existed in the past or
is still continuing its existence. In this process, the researchers aim to determine the
participants” opinions on a topic or case as well as their interests, skills, abilities, and
attitudes, etc. (Fraenkel & Wallen, 2012; Karasar, 2017). Since it was aimed to develop
a School Happiness Scale and implement, it was envisaged that the survey model was
more suitable for this study.

Research Sample

The population was 3.418 teachers in Kirklareli province. The participants were
determined by using cluster sampling method. In cluster sampling method, the
universe is divided into groups called clusters, and each cluster is defined as a
sampling unit. The randomly selected clusters are brought together and the sample is
formed (Comlekci, 2001). Consequently, the teachers were divided in four groups
considering the school type, and 121 teachers were determined for each clusters. The
participants were 484 teachers working in different schools. The demographic
characteristics of the participants were given in Table 5.

Table 5

The Demographic Characteristics of Teachers (N=484)

Variable f %
Female 309 63.8

Gender Male 175 36.2
1-6 Years 107 221
7-12 Years 82 16.9

Professional Seniority 13-18 Years 88 18.2
19-24 Years 96 19.8
Over 25 Years 111 229
Primary School 121 25.0
Secondary School 121 25.0

School Type Vocational High School 121 25.0
Academic High School 121 25.0
Classroom Teacher 116 24.0
Science Teacher 92 19.0

Teaching Field Social Sciences Teacher 153 31.6
Arts, and Sports Teacher 63 13.0

Vocational Education Teacher 60 12.4
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Data Collection Tool

Data were collected through the School Happiness Scale. The School Happiness
Scale (SHS) was developed by the researchers.

Data Analysis

The data were analyzed by using the IBM SPSS 22 program. To determine the
school happiness, descriptive analysis was performed and the average scores and
standard deviations were calculated. Independent t-test was used to determine
whether the mean scores differed in terms of gender variable. In addition, ANOVA
was used to determine whether the mean scores differed in terms of professional
seniority, school type and teaching field variables. Moreover, the origin of differences
was determined by using the Scheffe test which was used as a post hoc test.

Results
The Results Related to the Teachers” School Happiness Level

The mean and standard deviation scores related to the school happiness levels
were given in Table 6.

Table 6
The Results Related to the School Happiness (N=484)

Sub-dimensions X SD
Physical equipment 3.57 .75
Learning environment 3.95 .58
Collaboration 4.09 .60
Activities 3.66 81
School management 4.05 94
School happiness (Total) 3.64 .50

’

In Table 6, it was seen that the highest scores related to the teachers’ school
happiness were in Collaboration sub-dimension (x =4.09, S= .60). In School
Management sub-dimension, the school happiness scores were (X =4.05, S= .94), in
Learning Environment sub-dimension were (x =3.95, S= .58), in Activities sub-
dimension were (X =3.66, S= .81) and the Physical Equipment sub-dimension were
(x'=3.57, 5= .75). The school happiness scores in general were (x =3.64, S= .50).

The frequencies of teacher opinions related to the sub-themes were given in
histograms.
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Histogram Histogram

SchoolManagement

Figure 1. The Histograms Related to the Frequencies of Teacher Opinions in Sub-
themes.
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The School Happiness Scores in terms of Gender, Professional Seniority, School Type
and Teaching Field Variables

In Table 7, independent t-test results were given in terms of gender variable.

Table 7
School Happiness Scores in terms of Gender Variable (N=484)
School Happiness Gender n X SD t df p
Physical equipment Female 309 3.45 .76
Male 175 3.76 .69 4345 482 21
Learning environment  Female 309 3.92 .58 1058 482 740
Male 175 3.99 .58
Collaboration Female 309 4.06 .59
Male 175 415 .61 1540° 482 289
Activities Female 309 3.64 .79 711 480 71
Male 175 3.69 83 '
School t Femal 309 3.98 93
chool managemen emale D047 48D 583
Male 175 4.16 .94
p<.05

In Table 7, it was seen that the school happiness scores did not differ statistically
in terms of gender variable. These results could be interpreted as the fact that both
male and female teachers’ perception of happiness in school was similar.

ANOVA results showed that the mean scores did not differ in terms of professional
seniority. On the other hand, the mean scores differed significantly in terms of school
type and teaching field variances.

In Table 8, the ANOVA results were given in terms of school type variable.

Table 8

ANOVA Results in terms of School Type Variable (N=484)

Sum of Mean Significant
School Happiness Squares df Square F p Difference
Physical Between Groups ~ 4.741 3 1.580 1>2
. s 2797  .040*
Equipment Within Groups ~ 271.173 480 .565
Learning Between Groups  22.134 3 7.378 1>2,34
. . 24.819  .000*
Environment Within Groups  142.693 480 297
Between Groups 7.728 3 2.576 1>3,4
. s 7437  .000*
Collaboration ~ Within Groups ~ 166.240 480 346
Between Groups  37.658 3 12.553 3<1,2,4
L e 21.427  .000*
Activities Within Groups 281,197 480 .586
School Between Groups  15.512 3 5171 2>3,4
. 5973  .001*
Management Within Groups 415483 480 .866

p<.05
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In Table 8, it was seen that the mean scores differed statistically in terms of school
type variable in Physical Equipment sub-dimension [F (34s0 =2.797, p< .05], in
Learning Environment sub-dimension [F (3480 =24.819, p< .05], in Collaboration sub-
dimension [F (3.480) =7.437, p< .05], in Activities sub-dimension [F (3.480) =21.427, p< .05]
and in School Management sub-dimension [F (3.480) =5.793, p< .05]. According to
Scheffe test results, the difference in Physical Equipment sub-dimension was between
the mean scores of teachers working in primary schools (x=3.71, S=.76) and the
teachers working in secondary schools (x=3.44, 5=.78). The difference in Learning
Environment sub-dimension was among the mean scores of teachers working in
primary schools (x=4.27, 5=.45) and the teachers working in secondary schools (x=3.99,
5=.46), in vocational high schools (x=3.71, 5=.63), and in academic high schools
(x=3.80, S=.61). The difference in Collaboration sub-dimension was among the mean
scores of teachers working in primary schools (x=4.24, S=.55), the teachers working in
vocational high schools (x=3.98, S=.67), and the teachers working in academic high
schools (x=3.96, S= .63). The difference in Activities sub-dimension was among the
mean scores of teachers working in vocational high schools (x=3.20, S=.84) and the
teachers working in primary schools (x=3.66, S=.75), the teachers working in
secondary schools (x=3.88, S=.66) and the teachers working in academic high schools
(x=3.89, 5=.80). The difference in School Management sub-dimension was between the
mean scores of teachers working in secondary schools (x=4.30, 5=.70), the teachers
working vocational high schools (x=3.85, 5=1.0), and the teachers working in academic
high schools (x=3.91, S=.98).

In Table 9, the ANOVA results were given in terms of teaching field variable.

Table 9
ANOVA Results in terms of Teaching Field (N=484)

Sig. Dif.
Sum of Mean ig. D
School Happiness Squares df Square F P (Scheffe)
Physical Between Groups ~ 4.632 4 1.158 -
. L 2.045 .087
Equipment Within Groups 271281 479 .566
Learning Between Groups  17.536 4 4.384 1>2,3,4,5
. o 14.257 .000*
Environment Within Groups 147291 479 .307
Between Groups  5.651 4 1.413 1>4
. o 4.020 .003*
Collaboration ~ Within Groups ~ 168.316 479 351
Between Groups  22.791 4 5.698 5<1,2,3,4
o o 9.218 .000*
Activities Within Groups ~ 296.065 479 .618
School Between Groups  6.701 4 1.675 1891 111 -
Management Within Groups 424294 479 .886 ' '

p<.05

In Table 9, it was seen that the mean scores differed statistically in terms of teaching
field in Learning Environment sub-dimension [F(4479 =14.257, p< .05], in Collaboration
sub-dimension [F (1479 =4.020, p< .05], and in School Management dimension [F (4479
=1.891, p< .05]. According to Scheffe test results, the difference in Learning
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Environment sub-dimension was among the mean scores of the classroom teachers
(x=4.26, S=.45), science teachers (x=3.90, S=.51), social sciences teachers (x=3.91, 5=.59),
arts, and sports teachers (x=3.78, S=.65), and vocational education teachers (x=3.68,
5=.60). The difference in Collaboration sub-dimension was between the mean scores
of the classroom teachers (x=4.25, 5=.55) and arts, and sports teachers (x=3.96, S=.66).
The difference in Activities sub-dimension was among the mean scores of the
vocational education teachers (x=3.10, S= .85), classroom teachers (x=3.63, S5=.55),
science teachers (x=3.75, S=.81), social sciences teachers (x=3.79, S=.77), and arts, and
sports teachers (x=3.76, 5=.80).

Discussion, Conclusion and Recommendations

In this research aiming to develop and implement the School Happiness Scale, the
findings indicated that teachers perceived moderate level school happiness, in general.
The highest scores were found in ‘Collaboration” and ‘School Management’ sub-
dimensions. The collaboration among teachers and the support of school
administrators were the most important factors that increased school happiness of
teachers. Similarly, in a study conducted by Boehm and Lyubomirsky (2008), the
findings show that the employees feel more happiness if they receive more social
support from their managers and colleagues, and encounter more cooperative
approaches when interacting with others. In another studies, conducted by Aelterman,
Engels, Van Petegem, & and Verhaeghe (2007), and Yildirim (2014), the findings show
that supports of school principal and colleagues, the relationship with parents,
cooperation among staff, fair and helpful assessment and feedback increase teachers’
well-being in school. The results also show that the teachers perceive a moderate level
of school happiness in ‘Physical Equipment’ and ‘Activities’ sub-dimensions. In
numerous studies, physical equipment of school and the extracurricular activities are
seen as the mediators for school well-being (Asici & Ikiz, 2018; Bakioglu & Bahceci,
2010; Bird & Markle, 2012; Demiriz & Ulutas, 2016; Engels, Aelterman, Petegem, &
Schepens, 2004). These results are consistent with the findings of previous studies.
Similarly, in a study conducted by Talebzadeh and Samkan (2011), the findings show
that creating a green space in school, ensuring healthy foods at school, benefiting from
various and suitable educational aids for more attraction in classroom, paying
attention to the art in school programs, and establishing sport teams which include
teachers and students, increase school happiness both for teachers and students.

The results revealed that school happiness scores did not differ statistically in terms
of gender and professional seniority variables. These results can be interpreted as the
fact that male and female teachers have similar perceptions in terms of school
happiness. In addition, ANOVA results showed that school happiness scores did not
differ statistically in terms of professional seniority variable. These findings can be
interpreted as professional seniority has no significant effect on teachers” perceptions
in terms of school happiness. ANOVA results also showed that the mean scores
differed statistically in terms of school type variable, indicating that teachers working
in primary schools felt happier than the teachers working in secondary schools in
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terms of physical equipment. Actually, the mean scores did not differ in all school
types in terms of Physical Equipment sub-themes, in general. These results can be
interpreted as the fact that physical conditions have less significant impact on the
school happiness of teachers. However, Talebzadeh and Samkan (2011) found that
providing a green space in school, providing healthy foods at school, benefiting from
various and suitable educational equipment for more attraction in classroom, increase
school happiness in terms of elementary school teachers and students.

ANOVA results showed that teacher opinions differed significantly in Learning
Environment, Collaboration and Activities sub-themes in terms of school type
variable. Compared with other school types, it was seen that level of school happiness
was higher in primary school teachers in Learning Environment sub-theme. Based on
the findings it can be said that the education model, which is based on academic
achievement, elimination and competition decreases the happiness level of teachers in
secondary and high schools. Similar results are seen in previous studies. On the other
hand, job stress affects teachers’ school happiness negatively and job satisfaction
affects it positively (Collie, Shapka & Perry, 2012; Klassen & Chiu, 2011). In a study,
conducted by Ozkan (2017) the findings show that general job satisfaction level of the
primary school teachers is higher than the teachers working in secondary schools.
Similarly, Kumas and Deniz (2010) found that teachers working in primary schools
have more job-satisfaction compared to teachers working in secondary schools and
high schools. In Collaboration sub-theme, school happiness scores of the teachers
working in primary schools were higher than the teachers working in vocational high
schools and academic high schools. Actually, collaborative teacher attitudes increased
teachers’ effectiveness in their role of inspiring creativity as well as providing them to
be role-model to students in terms of learning in a happy environment. In a research
on school happiness conducted by UNESCO (2016), the participants state that teachers
need to develop a sense of belonging and a collective identity, and that this could be
developed through teamwork and a collaborative spirit, not only among teachers but
also among students. In Activities sub-theme, the school happiness scores of teachers
working in vocational high schools were lower than the teachers working in primary
schools, secondary schools, and academic high schools. It is clear that social-cultural
activities and sport activities in schools increase school happiness of teachers by
creating a positive school climate. Findings of previous studies show that teachers
working in vocational high schools have low job satisfaction and low well-being, in
general. In a study conducted by Argon and Cicioglu (2017), teachers working in
vocational high schools reported a very low level of educational beliefs and motivation
for teaching. School happiness scores of teachers working in secondary schools were
higher than the teachers working in vocational high schools, and academic high
schools, in School Management sub-theme. The supportive attitudes of school
managers affect teachers’ school well-being. A study conducted by Aelterman, Engels,
Van Petegem and Verhaeghe (2007) support that school principals increase teachers’
well-being.

ANOVA results also showed that classroom teachers perceived more school
happiness in Learning Environment sub-theme. It is clear that classroom teachers had
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a positive judgment about their responsibility to nurture basic qualifications and
endowments of the pupils. As a result of these assumptions, classroom teachers
increased their intrinsic motivation and the commitment to teaching profession. In
addition, the achievements of students affected teachers” well-being positively. In a
study conducted by Caprara, Barbaranelli, Steca and Malone (2006), the findings show
that if teachers can testify to the overall development of their students, this observation
allows teachers to see the results of their efforts and increase their job satisfaction.
Moreover, in activities sub-theme, the vocational education teachers felt lower level of
school happiness. The highly stressful nature of the teaching profession as well as the
high demands from teachers due to changes in curriculum constantly, insufficient
resources, and inadequate supports decreased the success of school; and all these
factors brought about high stress and low job satisfaction on teachers. Eventually,
these factors caused to decrease the level of school happiness of teachers. In a study
conducted by Yildirim (2014), teachers feel more school well-being when they apply
student-oriented learning practices, and have adequate school climate and classroom
climate.

The results showed that, teachers perceived school happiness at a moderate level
in Physical Equipment and Activities sub-dimensions. In addition, they perceived
higher school happiness in Collaboration and School Management sub-themes. The
classroom teachers perceived higher level of school happiness than the teachers
working in secondary schools, academic high schools and vocational high schools. The
vocational education teachers felt lower school happiness in activities sub-theme.
Based on the results, it can be suggested that physical conditions of schools should be
improved. In order to increase the school happiness levels of teachers, school
administrators should improve collaboration among the school community members.
In schools, learning environment should be redesigned according to student interests.
School principals should support teachers and display democratic and fair school
management attitudes. In addition, social activities and sportive activities should be
increased, and guidance for students should be improved in schools. In this study,
school happiness was examined based on teacher opinions. Further studies can be
conducted with different participants such as students, parents or school managers. In
addition, further research can be planned applying different research models to
determine participants” (teachers, students, school administrators, etc.) school
happiness.
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Ozet

Problem Durumu: 20. Ytizyill boyunca egitim sistemleri, ekonomik kalkinma ve
rekabetin artmasina bagl olarak, 6grencilerin 6zellikle is diinyasi icin tiretken bireyler
olarak hazirlanmasma odaklanmustir. 21. Yiizyilda ise egitim sistemlerinden artan
niifus hareketliligi, yasam stresi, esitsizlikler, kiiresel 1ssnma ve cevresel kaygilarin
yanu sira yasanan hizli degisim ile bas edebilecek bireyler yetistirmesi beklenmektedir.
Toplumlarin mutsuzluk diizeyleri arttikca okullar, egitim hizmeti sunmay1 amaclayan
kurumlar olmanin yani sira 6grencilerin sosyal ve duygusal gelisimlerine ve mutlu bir
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sekilde dgrenmelerine olanak saglayan kurumlar olarak yeniden yapilandirmaya
gereksinim duymaktadir. Mutluluk sadece egitimin bir amaci degil, ayn: zamanda
okul etkililiginin de bir faktoriidiir. Mutluluk, bireyin nese, seving, umut, bedensel ve
ruhsal esenlik gibi duygular1 olarak tanimlanabilir. Bagska bir tanumda mutluluk,
yasamun bir biitiin olarak degerlendirmesi, genel olarak yasamdan alinan
memnuniyet, olumsuz duygulardan daha ¢ok olumlu duygulara sahip olma
durumudur. Mutluluk, yasamin anlamini, olumlu duygulari, sorumlulugu, olumlu
iligkileri ve basariy1 igeren ¢ok boyutlu bir yap1 olarak da tanimlanir. Yetiskinlerin
mutlulugu, saglik, aile hayati, sosyal iliskiler, gtivenlik, 6zgtirliik, ahlaki degerler, gelir
diizeyi, calisma kosullar1 gibi bircok degiskene bagli iken; cocuklarin mutlulugu, temel
ihtiyaglarmin karsilama diizeyi, sevgi, giiven, iletisim, taninma, okul basarisi, saghk
veya oyun gibi pek cok degiskenle iliskilendirilmektedir.

Okul mutlulugu, okul amaglar ile 6grencilerin, 6gretmenlerin, okul yoneticilerinin
kisisel ihtiyaglarinin karsilanmasi ve diger cevresel faktorlere bagl olarak calisanlar
arasindaki uyum sonucunda ortaya ¢tkan duygusal iyilik hali seklinde ifade edilir.
C)gretmenlerin okul mutlulugu, velilerle iliskiler, meslektaslarin destegi, 6z-yeterlik,
is yiikti, yeniliklere karst olumlu tutumlar ve okul miudurtinin destegi ile
iliskilendirilmektedir. Mutlu 6gretmenler, 6grencilerin 6grenme siirecinde tehdit
olusturmayan bir ortam saglayarak dgrenciler icin kolaylastirici, planlayici, 6gretici,
arabulucu ve agiklayict rol oynamaktadir. Ogretmenlik mesleginin son derece stresli
dogasi, 6gretim programlarinin stirekli degismesi nedeniyle 6gretmenlerden ytiksek
beklentiler, kaynak azlig1 ve okula saglanan destegin yetersizligi, okullarin basarisini
azaltmakta ve bunlarin hepsi 6gretmenlerde yiiksek strese, diisiik is doyumuna ve
umutsuzluga neden olmaktadir. Bu durum, 6gretmenlerin duistik diizeyde okul
mutlulugu algilamasina neden olmaktadir.

Arastirmamn Amaci: Bu calismanin amaci, dgretmenlerin okul mutlulugu diizeyinin
belirlenmesidir. Bu amagla ‘Okul Mutlulugu Olgegi’ gelistirilerek, gegerlik ve
giivenirlik cahigmalari yapilmistir. Olgek, dgretmenlerin okul mutluluk diizeyini
belirlemek amaciyla 6gretmenlere uygulanmustir. Elde edilen verilere dayali olarak
ogretmenlerin okul mutlulugu dtizeyi belirlenmeye calisilmis, okul mutlulugu
puanlarimin dgretmenlerin cinsiyeti, mesleki kidemleri, okul tiirti ve 6gretim alam
degiskenleri acisindan ne diizeyde farklilastig1 ortaya konulmaya calisiimistir.

Aragtirmamin Yontemi: Ogretmenlerin okul mutlulugu diizeyini 6gretmen goriislerine
dayali olarak belirlemeyi amaclayan bu arastirma, tarama modelinde tasarlanmustir.
Tarama modeli, bir grubun belirli 6zelliklerini belirlemek i¢in kullanilmaktadir. Bu
calismada ogretmenlerin okul mutlulugu dtizeyleri belirlenmeye calisilmistir.
Arastirmanin 6lcek gelistirme stirecinde, 450 6gretmenin goriisiine bagvurulmustur.
430 ogretmen tarafindan olgekteki tiim maddelere tam ve amaglara uygun olarak
verilen yanutlar tizerinden Acimlayic1 Faktor Analizi gerceklestirilmistir. Dogrulayici
Faktor Analizi i¢in 449 6gretmenin goriislerine basvurulmustur. Arastirmanin verileri,
aragtirmacilar tarafindan gelistirilen ‘Okul Mutlulugu Olgegi’ araciligy ile elde
edilmistir. Okul Mutlulugu Olgegi, 26 maddeden olusmakta ve madde toplam
korelasyonlar1 .54 ile .86 arasinda degismektedir. Bes faktorlii bir yapiya sahip olan
Olcekte, bes faktor (fiziksel donamim, 6grenme ortamu, isbirligi, etkinlikler, okul
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yonetimi) toplam varyansin % 65.09'unu acgiklamaktadir. Ogretmenlerin okul
mutlulugu diizeyini belirlemede, kiime ornekleme yontemi ile belirlenen 484
Ogretmenin goriisiine basvurulmustur. Analiz siirecinde 6nce verilerin dagilimin
normalligi test edilmistir. Dagilimin normal oldugu belirlendikten sonra verilerin
analizinde, betimsel istatistik (ortalama, standart sapma, ytizde), bagimsiz t testi ve
ANOVA'’dan yararlanilmuistir.

Arastirmamin Bulgulari: Bulgular, 6gretmenlerin genel olarak orta diizeyde okul
mutlulugu algiladiklarini gostermektedir. En yiiksek puanlar, ‘Isbirligi’ ve ‘Okul
Yonetimi” alt boyutlarindadir. Ogretmenler arasindaki igbirligi ve okul yoneticilerinin
destegi, ogretmenlerin okul mutlulugunu arttiran en 6énemli faktorlerdir. Bulgular,
ogretmenlerin ‘Fiziksel Donanum’ ve “Etkinlikler” alt boyutlarinda orta diizeyde okul
mutlulugu algiladiklarmi gostermektedir. Arastirmanin bulgulari, okul mutluluk
puanlarmin cinsiyet ve meslek kidem degiskenleri acisindan istatistiksel olarak
farklilik gostermedigini ortaya koymaktadir. ANOVA sonuglari, 6gretmenlerin okul
mutlulugu diizeylerinin Ogrenme Ortami alt boyutunda, ilkokullarda gorevli
Ogretmenler lehine istatistiksel olarak anlamli bir farkliik gosterdigini ortaya
koymaktadir. Arastirmalardan elde edilen bulgular, sinif 6gretmenlerinin 6grencilerin
temel niteliklerini ve yeteneklerini yetistirme sorumlulugu konusunda olumlu bir
yargiya sahip olduklarini ortaya koymaktadir. Bulgulara dayal olarak, ilkokullarda
gorevli Ogretmenlerin icsel motivasyonlarmin ve ogretmenlik meslegine olan
bagliiginin ytiksek oldugu soylenebilir. Ayrica bu sonugclar, akademik basariya, eleme
ve rekabete dayali egitim modelinin, ortaokul ve liselerde 6gretmenlerin mutluluk
diizeyini azalttig1 seklinde yorumlanabilir. Etkinlikler alt boyutunda, meslek
liselerinde gorev yapan 6gretmenlerin okul mutlulugu puanlari ilkokul, ortaokul ve
akademik liselerde calisan ogretmenlerden daha distiktiir. Yeterli sosyal-kiiltiirel
etkinlikler ve spor etkinlikleri, okullarda olumlu bir iklim yaratmakta, bu durum
ogretmenlerin okul mutlulugunu artirmaktadir. Isbirligi alt temasinda, ilkokul
ogretmenlerinin okul mutlulugu puanlar1 meslek lisesi ve akademik liselerde gorevli
ogretmenlerden yiiksektir. Isbirlikli okul ortami, o6gretmenlerin yaraticiligmi
artirmanin yani sira 6gretmenlerin 6grencilere rol model olmalarim ve okulda mutlu
bir 6grenme ortami olusturmalarini saglar. Ayrica, Etkinlikler alt boyutunda, meslek
dersi 6gretmenleri daha diisiik diizeyde okul mutlulugu hissetmektedir. Ogretmenlik
mesleginin son derece stresli dogasi ve Ogretim programlarinda siklikla
gerceklestirilen degisiklikler, Ogretmenlerden yiiksek beklentiler, okullarin
kaynaklarinin yetersizligi ve 6gretmenlere verilen destegin yetersiz olmasi, okulun
basarisini azaltmakta ve 6gretmenler, yiiksek stres ve diisiik is doyumu yasamaktadir.
Sonug olarak, bu faktorler ogretmenlerin okul mutlulugunun azalmasma neden
olmaktadir.

Sonug ve Oneriler: Sonuglar, 6gretmenlerin Fiziksel Donanim ve Etkinlikler alt
boyutlarda orta diizeyde okul mutlulugu algiladiklarini gostermektedir. Isbirligi ve
Okul Yonetimi alt boyutlarinda ise 6gretmenler, yiiksek diizeyde okul mutlulugu
algilamaktadir. Sinif 6gretmenleri ortaokul, akademik lise ve meslek liselerinde gorev
yapan dgretmenlerden daha yiiksek diizeyde okul mutlulugu algilamaktadir. Meslek
dersi 6gretmenleri, Etkinlikler alt boyutunda daha diistik diizeyde okul mutlulugu
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hissetmektedir. Arastirmanin sonuglarina dayali olarak, okullarin fiziki kosullarmin
iyilestirilmesinin =~ 6gretmenlerin okul mutlulugunu artiracagr o©ngoriilebilir.
Ogretmenlerin okul mutlulugunu arttirmak igin okul miidiirleri, okul toplumu
arasindaki isbirligini gelistirmelidir. Okullarda 6grenme ortami, 6grencilerin ilgi
alanlarma gore yeniden tasarlanmalidir. Okul miidiirleri, 6gretmenleri tesvik etmeli
ve okulda demokratik ve adil bir yonetim sergilemelidir. Okullarda grencilerin daha
iyi 8grenmeleri icin sosyal ve sportif faaliyetler artirilmali ve rehberlik hizmetleri
gelistirilmelidir. Bu c¢alismada, oOgretmenlerin okul mutlulugu diizeyleri
aragtirilmigtir. Ogrenciler, veliler veya okul yoneticilerinin okul mutlulugunu
belirlemek amacryla farkli arastirmacilar tarafindan farkli arastirmalar yiirtitiilebilir.
Ayrica farkli yerlesim birimlerinde 6gretmenlerin okul mutlulugunu belirlemek igin
farkli aragtirmalar planlanabilir. Okul Mutlulugu Olgegi, farkh arastirmacilar
tarafindan veri toplama araci olarak kullanilarak gecerlik ve giivenirligi test edilebilir.

Anahtar Sozciikler: Mutluluk, okul mutlulugu, 6gretmen, olcek gelistirme, gecerlik,
glivenirlik.
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