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Abstract

In previous years, preparation for primary school was under the scope of preschool educa-
tion. The new system has allocated the preparation and orientation program as a compo-
nent of the Ist grade curriculum. Continuity between primary school and the preschool
education institution is an important factor in the education of the child because the tran-
sition from the preschool education institution to primary school is an important process
in the child’s education and learning life. Finding out the views of prospective primary
school teachers, who will be in the same environment as this age group in the future, on
preschool education during their undergraduate studies, constitutes the purpose of the
study. The views of prospective teachers, who prepared activities and taught at preschool
education institutions and observed the setting on site, were received again at the end of
this process. Qualitative data were categorized into three main issues: contribution to
development areas, general views and quality of teaching service.

Keywords: Prospective primary school teachers, pre-school education, transition, prepa-
ration for primary education

Oz

Onceki yillarda ilkdgretime hazirlik okul 8ncesi egitime dahilken yenilenen egitim sistemi-
yle birlikte 1. sinif §gretim programinin bir béliimii “uyum ve hazirlik programi” olarak
ayrilmistir. Boylece okul dncesi egitim 1. sinifin bir pargasi olmustur. Buna gore, ilkokul
1. siuf 6gretmenlerinin alisik olmadiklart bir yas grubu (66-72 aylik ¢ocuklar) ve uygula-
malarla kars1 karstya geldiklerini sdylemek miimkiindiir. Cocugun egitiminde ilkokul ile
okul dncesi egitim kurumu arasindaki devamlilik 6nemli bir etkendir ¢iinkii okul dncesi
kurumdan ilkokula gecis ¢ocugun egitim ve dgretim yasantisinda 6nemli bir siirectir.
Ileride bu yas grubuyla ayni1 ortamda bulunacak siif égretmenligi aday 6gretmenlerinin
lisans 6grenimleri sirasinda okul dncesi egitime iliskin goriislerini 6grenmek arastirmanin
amacini olusturmaktadir. Okul dncesi egitim kurumlarinda etkinlik hazirlayarak 6gretim
gerceklestiren ve ortami yerinde gdzlemleyen aday Ogretmenlerin bu siire¢ sonunda
okul 6ncesi egitime iliskin goriisleri tekrar alinmistir. Ogretmen adaylarinin goriisleri
genel goriis, gelisim alanlarina katki ve 6gretim hizmetinin niteligi olarak kategorilere
ayrilmistir.

Anahtar sozciikler:Aday sinif 6gretmenleri, okul Oncesi egitim, gecis, ilkdgretime
hazirlik
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Introduction

In accordance with new developments in the education system, children who
reach 66 months of age begin primary school (MEB, Changes in Ordinance, Item 15,
2013). The preschool program implemented between 2006 and 2012 had a preparation
process for children between 60 and 72 months old. Today changes have been made in
the program. With this change, this process, which used to concern preschool teachers,
is now among the responsibilities of 1st grade primary school teachers.

There are important transition points in the life of a child. Having the transition
carried out in a sound manner is of significance in terms of the integral development
of children. The process of children’s transition from the preschool to primary school
period is the most important factor influencing their development in mental, physical,
emotional, and social terms. Preschool education, which constitutes the foundation of
this process, aims to develop the skill of learning in children and prepare the child for
school life. The preschool period covers participation in activities under the scope of
a certain plan, compliance with in-class and out-of-class rules, taking responsibility,
speaking by getting permission, learning reading, writing and arithmetic skills, reason-
ing and developing creativity, and enhancing language development for the first time
(Asici et al, 2010; Unutkan-Polat, 2006; Poyraz, 2001).

In this process within the development of the child, it is important to have the
child sense the feeling of being aware and investigative (Albrecht&Miller, 2004). Fur-
thermore, Mangir&Aral (1992) also refer to the impact of creativity on the process of
learning. The creative individual is able to bring new solutions to problems and syn-
thesize his/her knowledge in a unique manner. Creativity is a characteristic that does
not appear on its own; however, it can be developed by using rich surrounding stimuli
and materials and also the preparation of required education environments. Acquiring
skills such as communication, decision making, curiosity, assertiveness, responsibility,
cooperation, research, the correct, effective, and eloquent use of Turkish, and ethical
behavior (MEB, 2006) are as important as creative thinking. In this manner, it can be
said that the child is prepared for primary school in the most suitable manner in cogni-
tive, emotional, and physical terms (Mangir&Aral, 1992).

In the preschool curriculum, the development of all areas of development of the
child has been taken as a basis. Accordingly, an attempt has been made to have the
children acquire the objectives related to the areas of development below.

Preschool Education Objectives for Psycho-Motor Development: these are educa-
tion objectives oriented at developing the muscle coordination of children according to
their various physical maturity levels.

Preschool Education Objectives for Social-Emotional Development: this is re-
lated to the child establishing meaningful and positive relations with others and him/
herself and contributing positively to his/her environment.

Preschool Education Objectives for Cognitive Development: this is associated to
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the child acquiring knowledge and using this knowledge in an effective manner. Ac-
cording to Piaget, this knowledge is classified as physical knowledge, social knowl-
edge, logical knowledge, and symbolization skills. The child develops its cognitive
structure with all this knowledge.

Preschool Education Objectives for Language Development: this is associated to
children speaking correct and eloquent Turkish.

A six-seven year old child, who acquires skills addressing these areas of devel-
opment, is able to make a transition to another stage of his/her life, which is primary
education. Yeboah (2002) suggested that for a successful transition to primary school,
it is necessary for the child to have emotional, psychological, physical, and mental
readiness. The concepts of maturity or readiness are a matter that requires attention
at this stage. The most important engagement in the first grade of primary school is
learning to read and write. In this respect, when talking about readiness, some authors
and researchers discuss reading readiness, which is the most important duty of primary
education (Oktay, 1999). The most important skill for readiness for reading is verbal
language skill. Before children learn to read and write, they learn to listen and talk. It
is necessary to prepare an education environment in which the child can communicate
with other children, express his/her own thoughts, and share his/her experiences and
expressions (Yazici, 2002).

The qualification of teachers, who are influential in the preparation and develop-
ment of the education environment, directly influences the development of students.
The qualification of the teacher has an important role in the functioning and success of
education systems and the development of students (Aydin et al., 2008). There is a need
for the use of new approaches in the teaching of the primary education curriculum that
includes themes fit for thinking, creativity, problem solving, applying to synthesizing,
producing alternatives, and approaching events critically (Demir&Camli, 2011). First
grade primary school teachers, who are the implementers of these approaches, need
to have field knowledge and competent personal characteristics. However, adequate
in-service training has not been provided for 1% grade teachers to be able to implement
the preparation and orientation program. In previous years, preparation for primary
school was under the scope of preschool education. The new system has allocated
the preparation and orientation program as a component of the 1% grade curriculum.
Thus, preschool education has become a part of the 1% grade. Accordingly, it is possi-
ble to say that 1 grade primary school teachers are encountering an age group (66-72
months) and practices which they are not familiar with. Continuity between primary
school and the preschool education institution is an important factor in the education
of the child because the transition from the preschool education institution to primary
school is an important process in the child’s education and learning life. Finding out
the views of prospective primary school teachers, who will be in the same environment
as this age group in the future, on preschool education during their undergraduate stud-
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ies, constitutes the purpose of the study. In line with this purpose, views of prospective
primary school teachers on preschool education were received. The views of prospec-
tive teachers, who prepared activities and taught at preschool education institutions
and observed the setting on site, were received again at the end of this process. The
answers to the following questions were sought in this study:

1. What are the pre-views of prospective primary school teachers on preschool
education?

2. What are the post-views of prospective primary school teachers on preschool
education?

Method

Model of the Study

The qualitative research model has been adopted in this study. The qualitative data
was formed with the views of 40 prospective primary school teachers (PST) selected
with the random sampling method among prospective teachers studying in the 4™ year
at the Balikesir University, Educational Faculty of Necatibey during the 2012-2013
academic year. In this sampling model, the possibility of each individual participating
in the study is equal and independent of each other (Akgiin et al, 2009) The pre- and
post-views of prospective teachers on preschool education were received through a
semi-structured interview form prepared by researchers in the study. The qualitative
data obtained in the study were analyzed through descriptive analysis. Consistency
was observed between categories and sub categories determined by the researchers.

For the purpose of obtaining information on whether or not the views of the
study group on preschool education changed, prospective primary school teachers
taught at preschool education institutions under the scope of the “teaching practice”
course. According to this, the researchers determined the duties of the study group as
contacting schools, preparing lesson plans, preparing suitable materials, and teach-
ing. The prospective teachers prepared the lesson plans, materials, and activities they
would employ in lessons by receiving the views of preschool and primary school
teaching experts in addition to those of the researchers.

The pre- and post-views of prospective teachers on preschool education were re-
ceived through a semi-structured interview form prepared by researchers in the study.
In order to test the validity of the interview form, as prior to the study, 23 primary
school teachers’ opinions were received. For the scope validity of the interview form,
opinions were received from primary and preschool education programs. Items were
arranged in line with the experts’ opinions and in compliance with the aim of the
study. The reliability of the interview form was examined by calculating the consist-
ency percentage of the researchers’ scoring system. The answers given to the questions
included in the interview form were analyzed after being transformed into categories
suitable for the qualitative research processes. Interobserver reliability of the form was
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calculated by using the formula below (Kircaali-iftar& Tekin, 1997).

“the consensus / [consensus+ difference of opinion] X 100”

Three achievement levels were specified in the evaluation as poor (1 score), ac-
ceptable (2 scores) and exemplary (3 scores). Consistency percentages were obtained
for the reliability of categories (contribution to areas of development, general view and
the quality of the service of teaching). Consistency percentages were calculated and
the results for contribution to areas of development were 98%, while the general view
was 89% and the quality of the service of teaching was 94%. These values indicated
reasonable consistency among the observers. A high inter-observer reliability of 80 %
was found, thus the categories could be used in the study (Kircaali-Iftar&Tekin, 1997).

With pre- and post-analysis of the data obtained from pilot study, it was concluded
that themes reached by the main study overlapped. These themes are based on the main
study. A comparison of pre- and post-views with the themes shows stability, therefore
categories and sub-categories were constructed.

Results

Themes developed for pre-views about Preschool Education

The data obtained in the study were analyzed and categories were determined.
Together with sub categories forming these categories, it was determined that the data
were collected under three main titles. These titles are contribution to areas of de-
velopment with 58 percent, general view with 21 percent, and the quality of the ser-
vice of teaching. It can be observed that all prospective teachers expressed a positive
view regarding the necessity, importance, and benefits of preschool education. This
is a favorable finding. Furthermore, it has been determined that prospective teachers
have knowledge on areas of development with their sub dimensions and the quality
of the service of teaching and that they can develop interpretations. For the purpose
of increasing the validity of the study, the results are supported with the pre-views of
prospective teachers. In Table 1 main titles are examined in detail.
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Table 1. The pre-teaching views of prospective primary school teachers on
preschool education™

Sub Categories Frequenc,
Themes Categories ¢ q(f) ' Percent (%)
Necessary 23 61
Positive Important 9 24
General view Beneficial 6 15
General Total 38 100
Socializing 17 16
Communication 14 12
Social-emotional | Adaptation 10 9
development Sharing 8 7
Self confidence 7 6
Assertiveness 6 5
Cooperation 2 2
Total 64 57
Self care skills Hygiene education 2 2
Toilet training 1 1
Total 3 3
Creative thinking 5 4
Cognitive Research skills 4 4
Development Critical thinking 4 4
Contribution to Areas Independent thinking 3 2
of Development Total 16 14
Psychomotor Hand skills 21 19
development Hand-eye - -
coordination
Total 21 19
Correct speaking in 3 2
Language Turkish
development Expressing 2 2
him/herself verbally
Total 5 4
Moral Not lying 2 2
development Being honest 1 1
Total 3 3
General Total 112 100
Personal 6 15
Teacher Characteristics
characteristics Field knowledge 2 5
Professional 2 5
knowledge
Quality of the Service Total 10 25
of Teaching Class Material 6 15
Environment Physical setting 4 10
Total 10 25
Orientation Preparation for 20 50
primary education
General 40 100

*General total presents percentage and frequency distribution of each themes.

It was concluded that even though prospective teachers do not have extensive
knowledge of preschool education, they have knowledge on areas of development
and basic skills constituting these areas. If the areas of development in Table 1 are
observed, it is evident that the social-emotional area of development has the highest






