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Abstract

The purpose of this study is to determine how variables like coping strategies and aca-
demic motivation predict teacher candidates’ academic procrastination. Based on the prior
studies and researches, it is expected that academic procrastination should show negative
relations with academic motivation and positive relations with coping strategies. Partici-
pants of the research were 280 students (164/58.6% female, 116/41.4% male) from dif-
ferent departments of the Faculty of Education in Mugla Sitki Ko¢gman University. Age
of the participants ranged between 18 and 27, arithmetic age average being X =20.13
(SD=1.57). The obtained data was analyzed through stepwise regression analysis. The
results of the research reveal that the best predictors of academic procrastination among
all the independent variables are respectively, avoidance, self-transcendence and discov-
ery. According to the results of stepwise regression analysis, the implied variables explain
29% of the total variance. As opposed to the problem statement of this study, other inde-
pendent variables like using knowledge, problem solving and seeking social support are
not predictors of academic procrastination.

Keywords: Pre-service Teachers, Academic Procrastination, Academic Motivation, Cop-
ing Strategies.

Oz

Bu arastirmanin amaci, 6gretmen adaylarinin bas etme stratejileri ve akademik motivas-
yonlar1 gibi degiskenlerin onlarin akademik ertelemelerini nasil yordadigini ortaya ¢i-
karmaktir. Aragtirmaya Mugla Sitki Kogman Universitesi Egitim Fakiiltesi’nde 6grenim
gormekte olan 280 6grenci (164/%58,6 kadin, 116/%41,4 erkek) katilmistir. Ogrencilerin
yaglar1 18 ila 27 arasinda degisiklik gostermektedir. Aritmetik yas ortalamalar1 X =20.13
(SD=1.57) olarak belirlenmistir. Analiz sonuglarina gore, diger tiim bagimsiz degiskenler
arasindan kaginma, kendini agsma ve kesfetme akademik ertelemenin yordayicisi olarak
belirlenmistir. Bu degiskenler, toplam varyansin %29’unu karsilamaktadir. Diger bagim-
siz degiskenler arasinda yer alan ve bilgiyi kullanma, problem ¢6zme ve sosyal destek
aramanin akademik ertelemeyi yordamadig: tespit edilmistir. Arastirmanin bulgulari ilgili
literatiir ile birlikte tartigma boliimiinde yer almaktadir. Sonu¢ bdliimiinde diger arastir-
macilara 6nerileri bulmak miimkiindiir.

Anahtar sozciikler: Ogretmen Adaylari, Akademik Erteleme, Akademik Motivasyon,
Bag Etme Stratejileri.
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Introduction

The Latin origin of the word procrastination is the combination of two words
which are, ‘pro’ (forward) and ‘crastinus’ (belonging to tomorrow). Academic pro-
crastination is a component of procrastination behavior and it is an important indicator
of academic motivation for individuals. Academic procrastination refers to the post-
ponement of academic goals to the point where optimal performance becomes highly
unlikely (Burka & Yuen, 2008; Ellis & Knaus, 1977; Ferrari et al., 1995). In general,
procrastination is an automatic problem habit of putting off an important and timely
activity until another time. It is a process that has probable consequences (Knaus,
2010).

Procrastination is generally defined as delaying an activity or a decision about
doing any task. It is seen as a procrastination behavior or a tendency to procrastinate.
Having five different types, namely general procrastination, academic procrastination,
postponement of a decision, neurotic procrastination and obsessed procrastination, this
phenomenon is considered as a complex phenomenon. In general, procrastination may
be about a task or making a decision (Ellis & Knaus, 1977; Ferrari, 1992). The im-
portant thing about procrastination is that it is mostly an irrational delay of behavior
(Burka & Yuen, 2008).

Most people procrastinate because of six general reasons. These reasons also can
be seen as the signs for the occurrence of procrastination. Seeing life as series of ob-
ligations, being unrealistic about time, being vague about goals and values, feeling
unfulfilled, stressed or depressed, being afraid of being criticized for making a mistake
and having a low self-esteem or lack of assertiveness are considered as the signs for
procrastination (Fiore, 2007).

People who procrastinate may show the patterns of this behavior in some parts
of their life. Procrastination behavior can be seen at different times with different fre-
quencies, but it is a progress that continues during their lives. This progress is called
‘the cycle of procrastination’. The beginning and the end of the procrastination process
are mostly the same at the cycle of procrastination, but each procrastinator has their
own unique experience of this process (Burka & Yuen, 2008). If people have ever been
caught in a procrastination cycle, they know the personal cost they pay in their life:
missed deadlines for job and school applications, broken relationships due to continual
lateness or cancelled plans, etc. But even though most people avoid these extreme con-
ditions, they may suffer from problems with procrastination (Fiore, 2007).

As it is stated above, procrastination is far more than an act of avoidance and it
can cause serious problems for hundreds of people (Knaus, 2010). It might be seen as
a difficult problem for people, but it is understood easily when researchers look at the
concept deeply. According to Solomon & Rothblum (1984), academic procrastination
should be considered as a behavioral, an emotional and a cognitive phenomenon. If one
misses to analyze one of these dimensions, it would be hard to understand the concept
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of academic procrastination. So this concept is not only about one’s lack of time man-
agement or decent studying. Knaus (2010) also states that as a first step to understand
procrastination, the components of procrastination should be taken into consideration.
Involving cognitive (thoughts), emotive (sensations) and behavioral (actions) compo-
nents makes procrastination far more complex than a simple behavioral problem.

Practically, everyone has the possibility to face procrastination in their lives
(Knaus, 2010). The people who procrastinate are called ‘procrastinators’ and procras-
tinators are categorized into two, as active procrastinators and passive procrastinators.
Active ones procrastinate on purpose, but passive ones procrastinate because they do
not have the ability to decide on time (Chun Chu & Choi, 2005; Hee Seo, 2013).

Along with the categorization of the procrastinators, the concept of procrastina-
tion is also categorized by the researchers. Procrastination can be divided into two
categories: chronic or trait procrastination and situational procrastination (Vestervelt,
2001). Chronic procrastination is also called procrastination as a personality trait. It
means that procrastination occurs in every part of one’s life. Delaying most of the tasks
in everyday life is considered as chronic procrastination (Lay & Brokenshire, 1997).
Situational procrastination, as the other type of procrastination, is the tendency to de-
lay in some task of one’s life. On the contrary, in situational procrastination, one delays
doing some tasks (not every task) because of several reasons (Blunt & Pychyl, 2000).

As a type of situational procrastination, academic procrastination is considered to
be one of the most researched concepts of procrastination (McCown & Roberts, 1994).
Specifically, academic procrastination is a unique type of procrastination. It is consid-
ered that there is a highly negative relationship between academic procrastination and
academic achievement (Beswick et al., 1988; van Eerde, 2003). Probably because of
that reason, there are more researches on academic procrastination compared to other
types of procrastination (Milgram et al., 1995).

Typically, academic procrastination is seen as the reflection of daily postponement
onto academic life and it is defined as the intentional delay in the beginning or comple-
tion of important and timely academic activities (Schouwenburg, 2004). Specifically,
academic procrastination consists of delaying the preparation for exams, not doing
homework and not finishing projects on time. These tasks are extremely difficult to
complete for procrastinators (Blunt & Pychyl, 2000).

When the reasons for academic procrastination are considered, it is possible to
encounter various opinions about the causes of academic procrastination. In his meta-
analytic research, Steel (2007) states that the causes of procrastination can be divided
into four major sections. Task characteristics, individual differences, outcomes and
demographics are the major factors that cause procrastination. According to Schraw,
Wadkins & Olafson (2007), the factors that cause academic procrastination are fear of
failure, the difficulty of the task and laziness.

As it is seen, procrastination is a complex problem that can occur in different parts
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of society. So it is highly possible to see procrastination in an academic environment
(Ferrari, Johnson & McCown, 1995). Almost all students face many challenges to
completing tasks during their academic life. For that reason, academic procrastination
is an important personal feature, causing serious and undesired consequences for the
students who face it (Tuckman, 2002). According to Schraw, Wadkins and Olafson
(2007), academic procrastination is a common problem amongst college students. It
has been estimated that approximately 95% of college students procrastinate (Ellis &
Knaus, 1977). According to Solomon and Rothblum (1984), this number about pro-
crastinating college students is 46%. On the other hand, Potts (1987) indicates that
75% of college students have a tendency to procrastinate on their academic work.
Therefore, procrastination appears to be a problematic behavior for many individuals.
According to Onwuegbuzie (2004), 41.7% of graduate students procrastinate when
they are involved in a project and 60% of them face academic procrastination when
they do their weekly reading.

Most of the studies on academic procrastination have focused on the measurement
of study habits and time management skills (Balkis, 2006; Kagan, 2009). However,
recent studies have shown that the act of procrastination is not always associated with
poor academic outcomes (Chun Chu & Choi, 2005; Knaus, 2010). Furthermore, very
few studies have examined the relations between academic procrastination, coping
styles and academic motivation.

Academic procrastination should be related to personal factors such as one’s be-
liefs, abilities, and expectations (Saddler&Buley, 1999). More specifically, researchers
have stated that procrastination emanates from motivation. It has a significant impact
on the existence of procrastination amongst students (Senécal et al., 1995; Wolters,
2003; Carden et al., 2004). High intrinsically motivated students tend to procrastinate
less than high extrinsically motivated students (Carden et al., 2004).

In addition to motivation, a wide range of coping strategies are related to academ-
ic procrastination. Specifically, problem solving, seeking social support and avoidance
are some examples for coping strategies (Amirkhan, 1990). According to Burns, Ditt-
mann, Nguyen and Mitchelson (2000), especially avoidance is one of the most related
coping strategies in the literature. Besides, seeking more information, being prone to
worry (Davey, Hampton, Farrell & Davidson, 1992) and having a lower threshold for
pain (Krohne, 1993) are some features of vigilant coping. Preferring minimal infor-
mation in potentially stressful situations and distracting from or avoiding threatening
situations or cues are some features of avoidant coping.

On the basis of the literature, there are many factors that cause and affect aca-
demic procrastination. In our point of view, coping strategies and academic motivation
may play a significant role in the occurrence of academic procrastination. For that
reason, we have tried to analyze academic procrastination in accordance with coping
styles and academic motivation. In summary, we hypothesize that academic procrasti-



Journal of Teacher Education and Educators 1

nation should show negative relations with academic motivation and positive relations
with coping strategies.

Hypothesis

The purpose of this research is to determine how variables like coping strate-
gies (problem solving, seeking social support and avoidance) and academic motivation
(self-transcendence, using the knowledge and discovery) predict teacher candidates’
academic procrastination. In this study, coping strategies and academic motivation
are considered as the important factors that may affect academic procrastination. It is
possible to state that there are not many researches that examine these variables to-
gether. For that reason, the problem statement of the research is determined as “how do
variables like academic motivation and coping strategies predict pre-service teachers’
academic procrastination?”’

Based on the prior studies and researches, it is expected that a tendency to pro-
crastinate frequently would be positively related to avoidance, and negatively related
to problem solving, self-transcendence, using knowledge, and discovery. It is highly
probable that there is not much research that examines these variables together, espe-
cially among Turkish participants. Therefore, this research is thought to contribute to
the body of literature on academic procrastination and to researchers. The research
also may contribute to the educational counselling of college students.

Method

The participants of the relevant research were 280 students (164/58.6% female,
116/41.4% male) from different departments of Mugla Sitki Kogman University Fac-
ulty of Educational Sciences. Age of the participants ranged between 18 and 27, arith-
metic age average being X =20.13 (SD=1.57).

Instruments

The Procrastination Assessment Scale (PAS) is a questionnaire aiming to measure
procrastination degrees of the participants. It consists of 44 items scored on a four point
Likert scale; ranging from ‘0= I never procrastinate’ to ‘3= I always procrastinate”. In
this study only the Procrastination Prevalence Sub-Scale was used. This questionnaire
was developed by Solomon and Rothblum (1984). In this scale, higher scores indicate
a higher procrastination level. Test-retest correlation of the scale is between .65 and
.74 for sub-scales. Cronbach-alpha value of the questionnaire is between .82 and .89
for sub-scales. The validation and reliability of the scale for the Turkish participants
was carried out by Uzun Ozer (2005). Cronbach-alpha value of the questionnaire was
determined as .86 in Uzun Ozer’s study (2005). In this current study only the aca-
demic procrastination sub-scale was used and Cronbach-alpha value of this sub-scale
is measured as .79.
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The Academic Motivation Questionnaire (AMQ) is a 5 point Likert scale (5= 1
completely agree and 1= 1 completely disagree) with 20 questions which was deve-
loped by Bozanoglu (2004) with the aim to determine academic motivation of partici-
pants. In this scale as well, higher scores indicate higher motivation in academic life.
Validation studies show three dimensions of this scale; discovery, self-transcendence
and using knowledge. The credibility study for the Turkish participants, which was
also carried out by the same researchers, reports a satisfactory level of Cronbach-alpha
values (.77-.85) for the 3 relevant dimensions. Test-retest correlation of the scale is .87.
Cronbach-alpha value of the questionnaire in this study is .90.

The Coping Strategy Indicator (CSI) was developed by Amirkhan (1990) with the
aim to define the frequent coping patterns. It consists of 33 items, each of which are
scored on a three point Likert scale, ranging from “O= Never” to “2=Always”. Aysan
adapted the questionnaire into Turkish in 1994. Cronbach-alpha value is .92 for the
Turkish sample. The relevant questionnaire can be applied to both adolescents and
adults. According to factor analysis, this scale is divided into three dimensions which
are problem solving, seeking social support and avoidance. Higher scores indicate
more tendency of use in the implied coping style for the participant (Savasir & Sahin,
1997). Cronbach-alpha value is .78 in the current study.

Procedure and Data Analysis

The data collected for the research were analyzed with the help of SPSS 17.00
(Statistical Program for Social Sciences). Prior to analysis, the data collected from the
questionnaires of eleven students were eliminated from the analysis. These question-
naires were eliminated because they had missing data. Histogram and normality as-
sumptions were examined and found to be satisfactory. Skewness and Kurtosis values
of the data were acceptable. For the analysis of the data, Pearson Product-Momentum
Correlations matrix was used. Multicollinearity and singularity were also examined
through VIF and tolerance values, and no multicollinearity or singularity was found.
Stepwise Regression technique was applied to data to determine which variables con-
tributed to the prediction of academic procrastination.

Findings

In this section, the findings of the research are revealed. According to the findings,
variables like avoidance, self-transcendence and discovery explained 29% of the total
variance. Before presenting the results from the stepwise regression analysis, ‘Table
1’ displays the correlations between academic procrastination scale, coping strategies
indicator and academic motivation scale.
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Table 1. The correlations between academic procrastination, academic motivation
and coping strategies

Variables X Ss 1 2 3 4 5 6 7
1.Academic Procrastination 15,65 4,80 1

2.Self-Transcendence 23,83 5,61 -50* 1

3.Using knowledge 2421 3,56 -44* 64*% 1

4.Discovery 23,70 5,16 -51* .72% [72% 1

5.Problem Solving 26,71 3,70 -24* 37* 39% 32% |

6.Seeking Social Support 23,86 4,78 -05 -03 .11 .03 A5 1
7.Avoidance 23,03 3,88 .12* -09 -01 -.13* .04 -01 1

The findings indicate that there are moderate and relatively negative significant
correlations between academic procrastination and self-transcendence ( = -.50, p<
.0001), using knowledge (r = -.44, p<.0001), and discovery (r =-.51, p<.0001). There
is a low negative correlation between academic procrastination and problem solving
(r =-.24, p<.0001). The findings also show that there is a positive and a low correla-
tion between academic procrastination and avoidance (r = 12, p<.0001). Additionally,
there is no significant correlation between academic procrastination and seeking social
support (= -05, p>.0001).

Stepwise regression is a combination of the forward and backward selection tech-
niques (Mark & Goldberg, 2001). So, stepwise regression analysis was performed in
order to find out the most predictive dimensions for academic procrastination. The
results are presented in ‘Table 2’.

Table 2. Stepwise regression analysis results in predicting academic

procrastination
Std. 2 F
2

R R Error B AR F Change
1. Avoidance 553 306 472 125 291 4.39 4.95
2. Self- 545297 399 -288 292 58.57 15.39
Transcendence
3. Discovery 508 258 4.09  -298 256 96.75 96.75

The stepwise regression analysis results indicate that avoidance (f= .125; AR*=
.291; p<.001), discovery (= -298; AR*= .256; p<.001) and self-transcendence (/=
-288; AR?= .292; p<.001) contribute to academic procrastination meaningfully. On
the other hand, problem solving, using knowledge and seeking social support do not
contribute to academic procrastination meaningfully. The results reveal that avoidance
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is the best predictor of academic procrastination and its scores account for 30% of total
variance F (1, 272) = 4.39; p<.0001. The second predictor is self-transcendence and
its scores account for 30% of total variance. The third predictor is discovery and its
scores account for 26% of total variance. The results reveal that all account for 29% of
total variance F (1, 272) = 39.40, p<.0001. Other variables such as, seeking social sup-
port, problem solving and using knowledge, are not significant predictors for academic
procrastination.

Discussion

In this research, some variables, such as academic motivation (self-transcendence,
using knowledge and discovery) and coping styles (problem solving, seeking social
support and avoidance) that contribute to academic procrastination are examined.
Furthermore, we have tried to determine the variables which are the most important
predictors of academic procrastination. The results of the research reveal that the best
predictors of academic procrastination among all the independent variables are, re-
spectively, avoidance, self-transcendence and discovery.

The most important variable that contributes to academic procrastination is avoid-
ance. It is possible to state that academic procrastination emanates from avoidance
mostly. Procrastination is seen as an avoidance strategy and a way to escape self-
awareness (Ferrari et al., 1995; Wolters, 2003; Lyons & Rice, 2014). Therefore, avoid-
ance has an important effect on academic procrastination as well. The present study
does not provide support for the idea that avoidance has an effect on procrastinators.
Avoidance is a dysfunctional coping style and does not solve the threatening situation.
Beyond that fact, this study stated that problem solving strategy has a negative cor-
relation with academic procrastination level. More obviously, Burka and Yuen (2008)
stated that procrastinators report to be suffering from this problem, yet they do not
know how to cope with it. It may be explained as the fact that procrastinators’ problem
solving abilities are more limited than non-procrastinators’. Thus, it is possible to state
that our results are consistent with the literature.

According to the results of stepwise regression analysis the second variable that
contributes to academic procrastination is discovery. This finding is consistent with the
previous research findings that positive coping styles are closely and negatively related
to academic procrastination (Senécal et al., 1995; Wolters, 2003; Katz et al., 2014).
According to self-determination theory motivation can be broadly conceptualized as
being intrinsically or extrinsically oriented (Ryan&Deci, 2000). The present study pro-
vides support for the basic idea that discovery, as an intrinsic source of motivation,
has an important effect on people’s procrastinative decisions. Thus, instinctively moti-
vated people may not tend to procrastinate on important academic tasks.

Instinctively motivated students are more eager to extend their academic work be-
yond the requirements in order to experience pleasure and satisfaction while attempt-
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ing to surpass themselves. Their engagement in an activity for pleasure and satisfac-
tion motivates them academically (Vallerand et al., 1992; Katz et al., 2014). This may
be interpreted as the fact that self-transcendence is a factor that diminishes academic
procrastination level. If the students have the instinct to surpass themselves, they prob-
ably do not procrastinate much.

Additionally, seeking social support, as a coping strategy, does not contribute to
academic procrastination. Coping with academic procrastination is an individual issue
mostly related with internal motivational factors. Seeking social support is a kind of
external coping strategy. It does not seem possible to cope with academic procrastina-
tion by asking social sources for support. Thus, it is not surprising for us that seeking
social support is not a predictor of academic procrastination.

What is most striking is that using knowledge, as an academic motivational fac-
tor, does not contribute to academic procrastination in this research. In theory, us-
ing knowledge is a powerful motivational factor, encouraging students to improve
themselves. By regarding this, using knowledge would have decreased the academic
procrastination level of students. This might be about the differences of the students’
points of views for knowledge or using knowledge in their academic life.

Based on the results, as another coping strategy, problem solving is not a predictor
of academic procrastination. Students might have the ability to solve a problem about
any subject or not. This ability might not have an effect on academic procrastination. If
students are prone to procrastination, it does not mean they do not know how to solve
academic procrastination problems but it might mean they do not prefer to solve that
problem. So, they might show academic procrastination by already not starting to do
a task.

In the Turkish literature on academic procrastination, it is possible to find that
most of the researches focus on the link between motivation or academic motiva-
tion and academic procrastination. According to Akbay and Gizir’s research (2010),
the results of the analyses for the total and male sample group reveal that academic
motivation is a significant predictor of academic procrastination among university
students. Balkis (2006) and Balkis et. al. (2006) indicate that there is a negative cor-
relation between academic procrastination and intrinsic motivation. Meanwhile, there
is a positive correlation between academic procrastination and extrinsic motivation.
According to Kagan (2009) general procrastination and motivation are some of the
strongest predictors of academic procrastination. Furthermore, fear of failure, risk tak-
ing, perfectionism, resistance to control, effortless access to gains, complicated and
difficult problems appear as procrastination reasons. According to Kandemir’s (2014)
research, academic motivation is an important predictor of academic procrastination.
In this study, two (self-transcendence and discovery) out of three dimensions of aca-
demic motivation are the predictors of academic procrastination. In total, the result of
the current study is consistent with the Turkish literature on academic procrastination.
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When we look at the literature, very few researches consider coping strategies as
a predictor of academic procrastination. Ozer and Altun (2011) report that students
who are avoidant about their academic goals for the tasks procrastinate more due to
the reason of fear of failure and laziness. According to Kandemir (2014), academic
procrastination behaviors of students are significantly predictable through coping with
stress (emotional-operational avoidance and bio-chemical avoidance). Our results are
also consistent with the previous Turkish literature on the basis of avoidance as a pre-
dictor of academic procrastination.

Conclusion

The results of the research reveal that the best predictors of academic procras-
tination among all the independent variables are respectively, avoidance, self-tran-
scendence and discovery. According to the results of stepwise regression analysis, the
implied variables have explained 29% of the total variance. As opposed to the problem
statement of this study, coping strategies such as using knowledge, problem solving
and seeking social support are not the predictors of academic procrastination.

The results from the present study are limited by the fact that, only psychologi-
cally normal young people between the ages of 17 and 27 were the participants. The
participants of this study enabled us to realize that academic procrastination, amongst
students in the faculty of education, occurs because of motivational factors. So, addi-
tional researches with different types of participants (other students in different facul-
ties of the universities, psychologically abnormal students, etc.) may result in the oc-
currence of different predictors of academic procrastination. This may also contribute
to the college students’ educational counseling.

Knowing that these variables may cause students to procrastinate, school counse-
lors and teachers may give deep attention to the implied variables in this study; there-
fore, they may contribute to their students’ academic life by helping college students
to overcome academic procrastination. It would be worthwhile for future researchers
to investigate whether or not the findings we obtained in this study can be generalized
to other student populations in other settings.

By regarding all the results, procrastinators may show the patterns of this behavior
in some parts of their life. So, procrastination may start from childhood and may go
on in one’s life. Accordingly, it may be analyzed with a similar research with students
from elementary / secondary schools or high schools. Thus, academic procrastination
may be examined with different age groups.
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Ozet

Giris

Akademik erteleme, erteleme davraniginin bir bileseni olarak ele alinmaktadir.
Kisaca, maksimum performansin miimkiin olmadig1 bir noktaya kadar akademik go-
revleri erteleme olarak tanimlanmaktadir. Bireyler i¢in akademik motivasyonu sagla-
mak adinda 6nemli etkileri bulunmaktadir (Burka&Yuen, 2008; Ellis&Knaus, 1977;
Ferrari, 1992; Ferrari et al., 1995). Genel olarak erteleme ise, zamani belli ve dnemli
bir etkinligi otomatik olarak erteleme aligkanlig1 olarak tanimlanmaktadir. Dolayistyla
bu olumsuz sonuglar dogurabilecek bir siiregtir (Knaus, 2010; Schouwenburg, 2004).

Genel olarak insanlarin gogu alt1 sebepten dolay1 erteleme davranigini sergilemek-
tedir. Bu sebepler ortaya ¢iktiginda erteleme davranisinin goriilmesi kuvvetle muhte-
mel oldugu sdylenebilir. Yasam1 zorunluluklar silsilesi olarak gérme, zaman algisinda
yanliglik, amag ve hedef belirlemede belirsizlik, doyumsuz stresli veya depresif hisset-
me, hata yapti§inda elestirilmekten korkma ve 6zgiivenin diisiik olmasi gibi sebepler
ertelemenin ortaya ¢ikmasinda 6nemli etkenler olarak goriilmektedir (Fiore, 2007).

Knaus’a gore (2010), herkes yagaminin bir bdliimiinde erteleme ile yiizlesebilir.
Erteleme davranigini sergileyen bireyler ‘ertelemeci’ olarak tanimlanmaktadir. Erte-
lemeciler ise kendi aralarinda, ‘aktif” ve ‘pasif” ertelemeciler olarak iki baglik altinda
ele alinmaktadir. Aktif ertelemeciler bu davranigi kasithi olarak gergeklestirirler. Pasif
ertelemeciler ise zamaninda karar verebilme yetenegine sahip olmadiklari i¢in bu se-
kilde davranirlar (Chun Chu&Choi, 2005; Hee Seo, 2013).

Ertelemeciler gibi erteleme kavrami da arastirmacilar tarafindan kategorize edil-
mektedir. Vestervelt’e gore (2001), ertelemeyi kronik erteleme ve durumsal erteleme
olarak iki ana baslikta incelemek miimkiindiir. Kronik erteleme, giin i¢inde her etkin-
ligi ne sebeple olursa olsun, ertelemek olarak tanimlanir. Durumsal ertelemede ise, her
tiirlii etkinlikten ziyade bazi durumlarda erteleme davranisi sergilenir. Bu durumlarin,
ertelemeciye gore cesitli sebepleri vardir (Lay&Brokenshire, 1997; Blunt&Pychyl,
2000). Akademik erteleme, bu erteleme tiirlerinden durumsal erteleme baglig: altinda
ele alinmaktadir. Erteleme tiirleri i¢inde en ¢ok arastirilan tiiriin akademik erteleme
oldugu belirtilmektedir (McCown&Roberts, 1994; Milgram et al., 1995).

Gorildiigi gibi erteleme ve akademik erteleme kavramlari toplum iginde farkli
bireylerde, farkli zamanlarda ortaya ¢ikabilen karmasik kavramlardir (Ferrari et al.,
1995). Schraw, Wadkins ve Olafson’a gore (2007), akademik erteleme oldukea sik
goriilen bir durumdur. Ogrencilere bakildiginda ise, neredeyse tiim dgrencilerin akade-
mik yasantilari siiresince erteleme davranisini farkli diizeylerde de olsa, sergiledikleri-
ni sdylemek miimkiindiir (Tuckman, 2002). Ellis ve Knaus’a gore (1977) dgrencilerin
%95’1, Solomon ve Rothblum’a gore (1984) %46’s1, Potts’a gore (1987) %751 aka-
demik erteleme davranisi gosterme egilimindedir. Onwuegbuzie’ye gore (2004) ise,
ogrencilerin %601 haftalik okumalarini ertelemektedir.
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Akademik erteleme {izerine yapilan arastirmalarin gogu bireylerin ¢alisma alis-
kanliklar1 veya zaman ydnetimi ile iligskilendirilmistir (Balkis, 2006; Kagan, 2009).
Sadler ve Buley’e gore (1999) akademik erteleme kisisel faktorler veya etkenler ile in-
celenmelidir. Bazi arastirmacilara gore akademik erteleme motivasyondan kaynaklan-
maktadir (Senécal et al., 1995; Wolters, 2003; Carden et al., 2004). Motivasyon ile bir-
likte bas etme stratejileri de akademik erteleme ile iliskilendirilmektedir (Amirkhan,
1990; Burns et al., 2000). Farkli bakis acilarina bakildiginda, endiselenmeye yatkin
kisiler (Davey et al., 1992) ile ac1 esigi diisiik olan kisiler (Krohne, 1993) akademik
erteleme davranisini sergilemektedir. Bazi aragtirmacilara gore de, akademik erteleme
ile akademik basar1 arasindan negatif bir iliski bulunmaktadir (Beswick et al., 1988;
van Eerde, 2003).

Literatiir 15181nda, akademik ertelemenin ortaya ¢ikmasina neden olan bir¢ok fak-
tor yer almaktadir (Steel, 2007). Bu arastirmada ise akademik ertelemenin yordayicist
olarak akademik motivasyon ve bas etme stratejileri ele alinmistir. Bu nedenle, bu
arastirmada akademik erteleme akademik motivasyon ve bas etme stratejileri boyu-
tunda ele alinmistir. Akademik ertelemenin akademik motivasyonla negatif, bas etme
stratejileri ile pozitif bir iliski gostermesi beklenmektedir.

Bu aragtirmanin amaci bas etme stratejileri (problem ¢dzme, sosyal destek arama
ve kaginma) ve akademik motivasyon (kendini asma, bilgiyi kullanma ve kesfetme)
gibi degiskenlerin dgretmen adaylarinin akademik ertelemelerini yordamasini ortaya
cikarmaktir. Arastirmada akademik motivasyon ve bag etme stratejileri, akademik er-
telemeyi erteleyebilecek 6nemli etkenler olarak ele alinmigtir. Bu nedenle arastirmanin
problem ciimlesi, “akademik motivasyon ve bas etme stratejileri gibi degiskenler aka-
demik ertelemeyi nasil yordamaktadir?” olarak belirlenmistir.

Yontem

Arastirmaya Mugla Sitki Kogman Universitesi Egitim Fakiiltesi’nde dgrenim
gormekte olan 280 6grenci (164/%58,6 kadm, 116/%41,4 erkek) katilmistir. Ogren-
cilerin yaslar1 18 ila 27 arasinda degisiklik gostermektedir. Aritmetik yas ortalamalar
X =20.13 (SD=1.57) olarak belirlenmistir. Akademik erteleme davranisini belirlemek
adina Solomon ve Rothblum (1984) tarafindan gelistirilen “Erteleme Degerlendirme
Olgegi” kullanilmistir. Bu 6lgegin sadece akademik erteleme alt boyutu arastirmada
yer almaktadir. Olgegin Tiirkce’ye uyarlamasmi Uzun Ozer (2005) gerceklestirmis-
tir. Olgegim toplam Cronbach-alfa degeri .86 olarak belirlenirken, akademik ertele-
me boyutunun Cronbach-alfa degeri .79 olarak saptanmistir. Ote yandan akademik
motivasyonun belirlenmesi i¢cin Bozanoglu (2004) tarafindan gelistirilen “Akademik
Motivasyon Envanteri” kullanilmistir. Bu 6lgek 20 sorudan olusan 5°1i Likert tipi bir
Olcektir. Gegerlik calismalart sonucu Glgegin kesfetme, kendini agsma ve bilgiyi kul-
lanma olmak iizere ii¢ alt boyutunun oldugu belirlenmistir. Olgegin bu arastirmada
Cronbach-alfa degerinin .90 oldugu belirlenmistir. Diger degisken olan bag etme stra-
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tejilerini tespit etmek i¢in Amirkhan (1994) tarafindan gelistirilen “Bas Etme Strateji-
leri Envanteri” kullanilmistir. Olgek 33 maddeden olusan 3°lii Likert tipi bir 6lcektir.
Tiirk¢e’ye uyarlanmasi ise, Aysan (1994) tarafindan gergeklestirilmistir. Tiirk 6rnek-
leminde Cronbach-alfa degeri .92 olarak hesaplanmistir. Bu dlgcek hem geng yetiskin
hem de yetiskinlere uygulanabilmektedir (Savasir&Sahin, 1997).

Elde edilen verilerin analizin SPSS 17.00 paket programi yardimiyla gercekles-
tirilmistir. Analiz 6ncesinde, 11 6gretmen adayinin Olgiimleri, eksik veri olmasi ne-
deniyle, veri setinden ¢ikarilmistir. Hesaplanan ¢arpiklik ve basiklik katsayilarinin
normalden asir1 sapma gostermedigi ve degiskenlerin normal dagilim varsayimini kar-
siladig1 goriilmistiir. Degiskenler arasinda ¢oklu baglanti problemi olup olmadigim
incelemek i¢in VIF ve tolerans degerleri incelenmis ve ¢oklu baglanti probleminin
olmadig1 anlasilmistir. Degiskenler arasindaki iliskileri belirlemek amaciyla, Pearson
Product Momentum Korelasyon teknigi uygulanmistir. Ayrica, ileriye ve geriye doniik
bir se¢im teknigi olmasi (Mark&Goldberg, 2001) nedeniyle Asamali Regresyon Ana-
lizi yapilmistir. Bu analiz teknigi, akademik ertelemeyi en iyi yordayan degiskenleri
saptamak amaciyla kullanilmistir.

Bulgular

Arastirmadan elde edilen bulgulara gore, akademik erteleme ve kendini agma (» =
-.50, p<.0001), akademik erteleme ve bilgiyi kullanma (» = -.44, p<.0001), akademik
erteleme ve kesfetme (r = -.51, p<.0001) arasinda orta diizeyde ve negatif yonlii an-
lamli bir iligki tespit edilmistir. Akademik erteleme ile problem ¢6zme arasinda diisiik
diizeyde ve negatif yonli bir iliskiye rastlanmistir (r = -.24, p<.0001). Diger yandan,
akademik erteleme ve kaginma arasinda diisiik diizeyde ve pozitif yonlii bir iligki sap-
tanmigtir (» = 12, p<.0001). Bu bulgulara ek olarak, akademik erteleme ve sosyal des-
tek arama arasinda anlamli bir iliski olmadig1 goriilmiistiir (» = -05, p>.0001).

Asamal1 regresyon analizi sonuglarma gore, kaginma (B= .125; AR>= .291;
p<.001), kesfetme (f=-298; AR*= .256; p<.001) ve kendini agma (f=-288; AR*= .292;
p<.001) akademik ertelemeyi anlaml1 bir sekilde yordamaktadir. Ote yandan problem
¢ozme, bilgiyi kullanma ve sosyal destek arama akademik ertelemeyi anlamli bir se-
kilde yordamamaktadir. Sonuglara gore, akademik ertelemenin en énemli yordayicist
kaginma olarak belirlenmistir. Kaginma degiskeni toplam varyansin %30’unu agik-
lamaktadir (F (1, 272) = 4.39; p<.0001). ikinci yordayici kendini asma ise toplam
varyansin %30’unu agiklamaktadir. Ugiincii yordayici kesfetme de toplam varyansin
%26’s1n1 agiklamaktadir (F (1, 272) = 39.40, p<.0001). Sosyal destek arama, bilgiyi
kullanma ve problem ¢dzme gibi degiskenler akademik ertelemeyi anlamli olarak yor-
damamaktadir.

Tartisma
Bu arastirmada akademik motivasyon (kendini asma, bilgiyi kullanma ve kesfet-
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me) ile bag etme stratejileri (problem ¢dzme, sosyal destek arama ve kaginma) gibi
degiskenlerin akademik ertelemeyi yordamasi iizerine bir inceleme yapilmistir. Aras-
tirmanin sonuglaria gore, diger tiim bagimsiz degiskenler arasindan kaginma, kendini
asma ve kesfetme akademik ertelemenin yordayicisi olarak belirlenmistir. Diger degis-
kenler (bilgiyi kullanma, problem ¢6zme ve sosyal destek arama) akademik erteleme-
nin anlaml1 yordayicisi olarak belirlenmemistir.

Bu arastirmada, akademik ertelemeye yordayan en onemli degisken kacinma
olarak belirlenmistir. Erteleme bir kaginma stratejisidir. Bu yiizden erteleme davra-
nist daha ¢ok kaginmadan dolay1 ortaya c¢ikar (Ferrari et al., 1995; Wolters, 2003;
Lyons&Rice, 2014). Burka ve Yuen (2008) ise, ertelemecilerin erteleme ile nasil basa
cikabileceklerini bilmemeleri onlar1 ertelemeye itmektedir. Bu da bireyleri gorevlerini
yapmaktan kaginmaya dogru siiriikleyebilmektedir. Bu dogrultuda arastirmanin ilgili
literatiir ile tutarli oldugu sdylenebilir.

Akademik ertelemeyi anlamli bir sekilde yordayan ikinci degisken olan kesfetme,
daha 6nce yapilan arastirmalara gore akademik erteleme ile negatif bir korelasyon gos-
termektedir (Senécal ve dig., 1995; Wolters, 2003; Katz et al., 2014). Ryan ve Deci’ye
gore (2000), i¢sel motivasyonu olan bireyler gorevleri yerine getirmekte daha istekli-
dirler. Bu dogrultuda, kesfetme degiskeni i¢sel bir motivasyon olarak ele alindiginda,
akademik ertelemenin ortaya ¢ikmasini azaltan bir etkiye sahip oldugunu sdéylemek
miimkiinddr.

I¢sel motivasyona sahip bireyler, kendilerine verilen gorevlerin daha da Stesinde
bir seyler yapma istegini tagimaktadirlar. Bunun nedeni olarak da akademik olarak tat-
min olma arzusu ve bu deneyimi yasama istegi olarak goriilmektedir (Vallerand et al.,
1992; Katz et al., 2014). Bu noktada kendini agsma da igsel bir motivasyon olarak ele
alinmaktadir. Bireylerin kendilerini agma istekleri akademik ertelemenin ortaya ¢ikma
ihtimalini daha aza indirmektedir. Eger 6grenciler kendilerini agsma isteginde olurlarsa,
muhtemelen daha az ertelemeci olurlar.

Tiirkiye’deki literatiir incelendiginde, yalnizca motivasyon veya akademik moti-
vasyon ile akademik erteleme arasinda siki bir baglanti kuruldugunu sdylemek miim-
kiindiir. Akbay ve Gizir’in arastirmalaria gore (2010), iniversite 6grencileri arasinda
akademik motivasyon akademik ertelemenin anlamli bir yordayicisidir. Ote yandan
i¢gsel motivasyon ve akademik erteleme arasinda negatif bir korelasyon oldugunu be-
lirten arastirmalar yer almaktadir. Ayn1 zamanda digsal motivasyon ve akademik erte-
leme arasinda pozitif bir korelasyon oldugunu tespit eden aragtirmalar da mevcuttur
(Balkis, 2006; Balkis ve dig., 2006). Kagan’a gore (2009), genel anlamda erteleme ve
motivasyon akademik ertelemenin anlamli bir yordayicisidir. Bu aragtirmada ise aka-
demik motivasyonun {i¢ alt boyutundan ikisi (kendini asma ve kesfetme), akademik
ertelemenin yordayicisi olarak belirlenmistir. Bu anlamda bu arastirma, Tiirk 6rnekle-
minde yapilan arastirmalar ile tutarlik gostermektedir.

Akademik motivasyona oranla bas etme stratejilerinin daha az akademik erte-
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leme ile iliskilendirildigi sdylenebilir. Ozer ve Altun’a gore (2011) kaginan bireyler
akademik erteleme davranisini tembel olduklar1 ve basarisizliktan korktuklari igin
sergilemektedir. Kandemir’e gore (2014), 6grencilerin stresle basa ¢ikma yontemleri
(duygusal ve bio-kimyasal kaginma) akademik ertelemenin ortaya ¢ikmasinda dnemli
rol oynamaktadir. Bu dogrultuda bu aragtirmanin, kaginma degiskeninin akademik er-
telemenin en 6nemli yordayicisi olmasi bakimindan, ilgili literatiir ile tutarlik gdster-
digini s6ylemek miimkiindiir.

Sonuc ve Oneriler

Arastirmanin sonuglarina gore diger tiim bagimsiz degiskenler arasindan kacin-
ma, kendini agma ve kesfetme akademik ertelemenin yordayicisi olarak belirlenmistir.
Bu degiskenler, toplam varyansin %29’unu karsilamaktadir. Diger bagimsiz degisken-
ler arasinda yer alan ve bilgiyi kullanma, problem ¢6zme ve sosyal destek aramanin
akademik ertelemeyi yordamadigi tespit edilmistir.

Bu arastirma, 17 ve 27 yas araliginda, psikolojik olarak normal geng bireyler ile
gerceklestirilmistir. Bu siurlilik bagka orneklemler (psikolojik olarak anormal, iini-
versitelerin farkli fakiiltelerinde 6grenim goren 6grenciler, vs. ) iizerinde arastirmalar
yaparak giderilebilir. Boylece akademik ertelemenin farkli 6rneklemler {izerinde or-
taya ¢ikma durumu saptanabilir. Bu durum, tiniversite 6grencilerinin egitimsel danis-
manligina katki saglayabilir.

Bu degiskenlerin akademik ertelemenin ortaya ¢ikmasinda etken oldugunun far-
kinda olarak, okullarda gérev yapmakta olan psikolojik danigman ve/veya rehber 6g-
retmenler 6grencilerin akademik yasantilarinda onlara katki saglayabilirler. Boylece
akademik ertelemenin Ogrenciler arasinda goriilmesini veya akademik ertelemenin
asilmasini saglayabilirler. Bagka ortam ve 6zelliklerde farkli aragtirmalarin gercekles-
tirilmesi, bu aragtirmadan elde edilen sonuglarin genellenebilir olup olmadigini ortaya
c¢ikarabilir.

Tiim sonuglar degerlendirildiginde ertelemeciler, akademik ertelemeyi yagamlari-
nin ¢esitli evrelerinde farkli diizeyde gosterebilirler. Bu ylizden ertelemenin ¢ocukluk
doneminden baslayip bir bireyin yasami boyunca devam ettigini soylemek miimkiin-
diir. Buna bagl olarak, buna benzer bir arastirmanin ilk ve orta okullarda veya li-
selerde gerceklestirilmesi, akademik ertelemenin daha dnceki akademik yasantilarda
ortaya c¢ikarilmasina katki saglayabilir.
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