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Abstract

The aim of this study is to determine the relationship between levels of hopelessness,
job satisfaction and perception of self-efficacy and to compare these in terms of some
variables. Subjects of the study were student teachers who were studying in various de-
partments of the Education Faculty of Uludag University, during the 2010-2011 academic
year. For data collection, Beck Hopelessness Scale developed by Beck et al. (1974), Job
Satisfaction Scale developed by Kuzgun et al. (1999) and Teacher’s Sense of Efficacy
Scale developed by Tschannen-Moran & Hoy (2001) were used. According to the results,
teacher candidates’ levels of hopelessness, levels of job satisfaction and self-efficacy
scores did not vary significantly (p>0.01) according to gender, level of monthly income
or grade level but they varied significantly (p<0.01) according to academic achievement
level and department. Also, teacher candidates’ self-efficacy scores have moderate level
correlation with levels of both hopelessness and job satisfaction (p>0.01).
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Oz

Bu aragtirmanin amaci1 Egitim fakiiltesinin farkli boliimlerinde okuyan dgretmen adaylari-
nin umutsuzluk diizeyleri, is doyumlart ve dzyeterlik algilar1 arasindaki iliskinin belirlen-
mesi ve bazi degiskenlere gore karsilastirilmasidir. Aragtirmaya, 2010-2011 egitim 6gre-
tim doneminde Uludag Universitesi Egitim Fakiiltesi'nin fakli boliimlerinde okuyan 300
6grenci katilmigtir. Arastirmada veri toplama amaciyla Beck Umutsuzluk Olcegi (Beck ve
ark. 1974), Mesleki Doyum Olgegi (Kuzgun ve ark. 1999) ve Ogretmen Ozyeterlik Olgegi
(Tschannen-Moran ve Hoy, 2001) kullanilmistir. Arastirma sonucunda dgretmen adaylari-
nin umutsuzluk diizey, is doyum diizey ve 6zyeterlik algisi puanlari arasinda cinsiyete, si-
nif diizeylerine ve ailenin aylik gelir diizeylerine gore istatistiksel yonden anlamli bir fark
belirlenmezken (p>0.05) akademik basar1 diizeylerine ve okunmakta olan boliime gore
anlamli farkliliklar belirlenmistir (p<0.01). Ayrica 6gretmen adaylarinin, 6zyeterlik algisi
ile is doyum diizeyleri ve umutsuzluk diizey puanlari ile 6zyeterlik algisi arasinda orta
diizeyde olumlu yonde istatistiksel agidan anlamli (p<.05) bir iliski oldugu belirlenmistir.
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Introduction

At the present time, individuals are faced with a life which is full of constraints ap-
pearing in every stage of life. These constraints may either help the individual to have
the energy to maintain her/his life or use up the individual’s energy of life and leave
her/him defenseless and weak (Avsarog—lu et al.,2005). Individuals become helpless
when they do not know how to calm themselves in front of stressful feelings like sad-
ness, anger, or fear (Smith et al., 2009). Individuals should like and enjoy their jobs
in order to cope with the problems encountered. Because of this, individuals’ levels of
job satisfaction can be accepted as indicators of their problem solving skills and mental
health (Spector, 1997)

To make the teaching and learning process more effective, it needs teachers to be
satisfied with their profession and to enjoy their work. It is advantageous that teachers
slightly overestimate their proficiency and efficacy in teaching.

In the literature, job satisfaction is defined differently by different scholars. Job
satisfaction is the degree of liking one’s own job (Locke, 1983), positive emotional
responses that people show about professional life (Sung-Mook& Giannakopoulos,
1994), a dimension that provides for individuals to become happy with and take pleas-
ure from their jobs (Izgar, 2000), symptoms of employees’ spiritual status and feelings
beside their physical and mental health (Keser, 2005), an individual’s judgment about
the satisfaction he/she derives from the workplace environment (Motowidlo, 1996),
one of the two main aims of an organization (Basaran, 2008), or a positive mood re-
sulting from the person’s work experiences (Erdogan, 1996).

Effective organizations are the ones apprehending that employees’ having higher
job satisfaction levels are essentially important for the organization’s long term ben-
efits (Giicli, 2001). Because of this, education institutions are expected to meet their
employees’ needs. Otherwise, it is possible that teachers will have a negative attitude
toward their profession and suffer from job dissatisfaction. According to Staw (1984),
the effects of an individual’s job on physical and mental health may cause anxiety,
worry and stress. Unless the individual can find a chance to make his/her case and is
supported, s/he may suffer from hopelessness and burnout because of stress (Cokluk,
2000).

The concept of hopelessness is defined as an emotional state arising as a result of
a series of negative expectations for the future by Beck et al. (1975), one’s describ-
ing oneself with negative traits, having negative expectations about the future and
accepting her/his negative experiences as unchangeable by Abramson et al. (1989),
expectation that bad events and situations will occur and that the individual cannot
do anything to change them, also a fundamental cause of depression by Abela and
Seligman (2000), and symptoms of unwillingness, weakness, lack of motivation, pes-
simism , attention deficit and irregularities in life by Ceyhan (2004). In Sar1 (2007), it
was seen that as level of anxiety increases, positive beliefs about worry and negative
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considerations differentiate significantly. At the same time, these beliefs may correlate
with perception of self-efficacy concerning to what extent an individual does a job
successfully. According to Bandura (2001), although individuals’ self-efficacy percep-
tions do not reflect the truth literally, they have a quite important role in regulating
their behaviors and directing their lives. Teachers’ perceptions of self- efficacy allow
them to notice their beliefs on how successfully they can carry out the learning-teach-
ing process and how satisfactorily they are put into the practices needed to changes
students’ behaviors. Accordingly, the more students’ achievement level increases, the
more teachers’ perception of self-efficacy may change positively. In parallel with this
opinion Schunk (2004) states that teachers who have a more positive attitude toward
their profession believe more that their students are successful.

Aim of the research

To investigate and compare levels of hopelessness, levels of job satisfaction and
self-efficacy perceptions of prospective teachers studying in different departments of
the faculty of education and to determine the relationships between them.

The significance of the research

Firstly, even if teachers are sufficient in terms of core and pedagogical content
knowledge, their becoming effective in the learning-teaching process cannot be ex-
pected if they are not satisfied with their jobs or have a positive perception of self-
efficacy by feeling hopelessness and anxiety about the future. Examining teachers’ job
satisfaction, level of hopelessness and self-efficacy perception and revealing relation-
ships between them are thought to be important because it is predicted that results of
the research can contribute to improve the curriculums of teacher education programs.
In addition, although there are researches on examining some of these variables on
working teachers and limited researches examining them on prospective teachers, no
research has been encountered examining these three variables together on prospective
teachers.

Research questions

1. How are prospective teachers’ levels of hopelessness, levels of job satisfaction
and self-efficacy scores distributed?

2. Do prospective teachers’ levels of hopelessness, self-efficacy perceptions and
job satisfaction levels vary according to gender?

3. Do prospective teachers’ levels of hopelessness, self-efficacy perceptions and
job satisfaction levels vary according to grade level?

4. Do prospective teachers’ levels of hopelessness, self-efficacy perceptions and
job satisfaction levels vary according to academic achievement?

5. Do prospective teachers’ levels of hopelessness, self-efficacy perceptions and
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job satisfaction levels vary according to level of monthly income?

6. Do prospective teachers’ levels of hopelessness, self-efficacy perceptions and
job satisfaction levels vary according to department?

7. Are there significant relationships between prospective teachers’ levels of
hopelessness, self-efficacy perceptions and job satisfaction levels?

Method

The research was designed as a Survey Research. A cross-sectional survey ap-
proach was selected to describe the current situation. In the research, teacher candi-
dates’ levels of hopelessness, self-efficacy perceptions and job satisfaction levels were
investigated according to gender, grade level, academic achievement, level of month-
ly income and department. Also, relationships between teacher candidates’ levels of
hopelessness, self-efficacy perceptions and job satisfaction levels were determined.

Participants

Participants of the study were prospective teachers who were studying in various
departments of the Education Faculty of Uludag University, namely Primary Educa-
tion, Foreign Language Teaching, Turkish Education, Physical Education and Guid-
ance & Psychological Counseling during the 2010-2011 academic year. 192 female
and 108 male teacher candidates participated in the study voluntarily.

Instruments

The data regarding prospective teachers’ hopelessness levels was collected via
“Beck Hopelessness Scale” which was developed by Beck et al. (1974), and adapted
to the Turkish educational context with an additional validity and reliability study by
Seber et al. (1991). The data about teacher candidates’ perceptions of self-efficacy was
collected by means of the “Teacher’s Sense of Efficacy Scale” which was developed
by Tschannen-Moran & Hoy (2001) and adapted to the Turkish educational context by
Aydin et al. (2004) with an additional validity and reliability study. In order to deter-
mine the subjects’ job satisfaction, “Job Satisfaction Scale” developed by Kuzgun and
others (1999) to measure this was used.

Data Analysis

SPSS 16 was used for statistical analysis. The data is continuous but does not
have normal distribution. Therefore, for making intergroup comparisons, for the vari-
ables having non-normal distribution and more than two groups Kruskal Wallis, and
for the other variables having non-normal distribution and two groups Mann-Whitney
U tests were used. At the end, to determine the relationships between Level of Hope-
lessness, Level of Job Satisfaction and Perception of Self-Efficacy, Pearson correlation
method was used. The significance value was chosen as 0=0.05.
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Results

Table 1. Levels of hopelessness, levels of job satisfaction and self-efficacy scores

n Mean
Levels of hopelessness 300 14.86 Min=0 Max=20
20-36= Never
. 36-52=Rarely
E;Y:fljc‘t’lifb 300 71.65  52-&8=Occasionally
68-84=0ften
84-100=Always
24-88= Low
Self-efficacy scores 300 15592  89-152= Moderate

154-216=High

Table 1 shows that teacher candidates’ average level of hopelessness is high, their

average level of job satisfaction corresponds to “often” and their average self-efficacy
score is slightly higher than moderate.

Table 2. Comparisons of levels of hopelessness, levels of job satisfaction and
self-efficacy scores according to gender (Mann-Whitney U Test)

Mean Ranks
Female Male
Gender n=192 n=108 F
Levels of hopelessness 151.65 148.46 759
Levels of job satisfaction 149.20 152.81 729
Self-efficacy scores 152.35 147.21 .623

As it is seen in table 2, teacher candidates’ levels of hopelessness, levels of job
satisfaction and self-efficacy scores did not vary significantly according to gender. (p>
.05)

Table 3. Comparisons of levels of hopelessness, levels of job satisfaction and

self-efficacy scores according to grade level (Kruskal Wallis Test)

Mean Ranks
1. 2. 3. 4.
Grade Level n=41  n=109  n=113  n=37 T
Levels of hopelessness 153.80 14549 156.44  143.47 752
Levels of job satisfaction 180.15  142.23 14776 15036 .117

Self-efficacy scores 172.40 149.83 140.59 15847 221
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Table 3 shows that according to grade level; differentiations in levels of hopeless-
ness, levels of job satisfaction and self-efficacy scores were not statistically significant.
(p>.05)

Table 4. Comparisons of levels of hopelessness, levels of job satisfaction and
self-efficacy scores according to academic achievement (Kruskal Wallis Test&
Mann Whitney U Tests)

Mean Ranks P
1) 2) 3) 4) 5)
Academic 1.80 - 1.80- 2.00- 2.50- 3.00- Paired
Achievement below 1.99 2.49 2.99 above Comparison
n=26 n=26 n=84 n=95 n=69
1-4  .007
1-5 .000
Levels of 57.38 85.00 127.64 14735 18137 .000 2-3 .006
hopelessness 2-4 .002
2-5 .000
1-5 .049
2-4 046
Levels of job 106.50 103.73  130.02 14595 167.64 .003 2-5 .000
satisfaction 3-5 .002
1-3 .025
1-4  .010
1-5 .003
Self-efficacy 69.63 104.92 13444 149.37 16137 .002 24 020
scores 2.5 002
3-5 .037

Table 4 shows that according to level of academic achievement, statistically signif-
icant differences were determined (p<.01). To determine the source of the differences,
sub-groups were compared. For all three variables, statistically significant differences
were found in favor of teacher candidates’ having higher levels of academic achieve-
ment. Namely, when sub-groups of academic achievement level were compared to
determine source of differentiation in level of hopelessness, significant differences
between group 1 (having GPA 1.80 or below) and group 4 (having GPA in 2.50-2.99
interval) in favor of group 4, between group 1 and group 5 (having GPA 3.00 or above)
in favor of group 5, between group 2 (having GPA in 1.80-1.99 interval) and group 3
(having GPA in 2.00-2.49 interval) in favor of group 3, between group 2 and group 4
in favor of group 4, and between group 2 and group 5 in favor of group 5 were found.
When it came to determining the source of differences in level of job satisfaction,
there were also significant differences between group 1 and group 5 in favor of group
5, group 2 and group 4 in favor of group 4, and group 3 and group 5 in favor of group
5. Similarly, the source of variation in teacher self-efficacy scores was determined and
statistically significant differences between group 1 and group 3 in favor of group 3,
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between group 2 and group 4 in favor of group 4, between group 2 and group 5 in favor
of group 5, and between group 3 and group 5 in favor of group 5 were reached.

Table 5. Comparisons of levels of hopelessness, levels of job satisfaction and
self-efficacy scores according to level of monthly income (Kruskal Wallis Test)

Mean Ranks p
Monthly Tncome 0-150  150-250 260-350 351-450 450 —above
n=50 n=58 n=69 n=54 n=69
Levels of hopelessness 132.93  160.16 153.70 146.60 154.96 528
Levels of job satisfaction 148.66  157.00 151.35 149.73 146.12 .970
Self-efficacy scores 161.52  163.78 140.64 142.54 147.44 463

In table 5 it can be seen that teacher candidates’ levels of hopelessness, levels of
job satisfaction and self-efficacy scores did not vary significantly according to level of
monthly income. (p>.05)

Table 6. Comparisons of levels of hopelessness, levels of job satisfaction and
self-efficacy scores according to department (Kruskal Wallis Test & Mann-
Whitney U)

Mean Ranks
D 2) 3) 4) 3) Paired
Department Primary  Physical Turkish  Guid&  Foreign Compari-
Edu.  Edu.  Edu  PscyCou LanEdu P -
n=54 n=65 n=62 n=60 n=59
1-2  .001
1-3  .000
Levels of 111.68  160.03 121.80 18322 000 13 000
hopeless ' ‘ 175.78 : ' ' 24011
opelessness 3-4  .001
4-5 .000
-2 .000
1-3  .000
Levels of job 197.14 17588 93.19  175.15 000 L\ 000
e.Vefs OO0 11,14 : ' ' ' ' 24 .000
satisfaction 3-4 .000
4-5 .000
12 .004
1-3  .000
1-4 .004
. 2-4 000
Self-efficacy 131.59 176.98 201.83 96.28 145.82 .000 25 046
scores 3-4  .000
3-5 .000
4-5 .001

Table 6 shows that according to teacher candidates’ departments, statistically sig-
nificant differences were determined for all three variables (p<.01).To determine the
source of the differences, sub-groups were compared.
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Firstly, teacher candidates’ levels of hopelessness differentiate significantly be-
tween Primary Education and Physical Education in favor of Physical Education,
between Primary Education and Turkish Education in favor of Turkish Education,
between Primary Education and Foreign Language Education in favor of Foreign
Language Education, between Physical Education and Guidance and Psychological
Counseling in favor of Physical Education, between Turkish Education and Guidance
and Psychological Counseling in favor of Turkish Education, and between Guidance
and Psychological Counseling and Foreign Language Education in favor of Foreign
Language Education (p<.05).

Secondly, teacher candidates’ levels of hopelessness differentiate significantly
between Primary Education and Physical Education in favor of Physical Education,
between Primary Education and Turkish Education in favor of Turkish Education,
between Primary Education and Foreign Language Education in favor of Foreign
Language Education, between Physical Education and Guidance and Psychological
Counseling in favor of Physical Education, between Turkish Education and Guidance
and Psychological Counseling in favor of Turkish Education, and between Guidance
and Psychological Counseling and Foreign Language Education in favor of Foreign
Language Education(p<.05).

Thirdly, teacher candidates’ self-efficacy scores differentiate significantly between
Primary Education and Physical Education in favor of Physical Education, between
Primary Education and Turkish Education in favor of Turkish Education, between
Primary Education and Guidance and Psychological Counseling in favor of Primary
Education, between Physical Education and Guidance and Psychological Counseling
in favor of Physical Education, between Physical Education and Foreign Language
Education in favor of Physical Education, between Turkish Education and Guidance
and Psychological Counseling in favor of Turkish Education, between Turkish Edu-
cation and Foreign Language Education in favor of Turkish Education, and between
Guidance and Psychological Counseling and Foreign Language Education in favor of
Foreign Language Education (p<.05).

Table 7. Correlations of Self-efficacy Score and Levels of Hopelessness and Job

Satisfaction
Correlation Correlation Value (1) p
Self-efficacy Level of 406 001
score — hopelessness ) )
Self-efficacy Level of Job 492 001
score —— Satisfaction ) )

To determine relationships between variables, Pearson correlation was used be-
cause the data is continuous. As table 7 shows, between self-efficacy scores and level
of hopelessness a moderate relationship was determined (p<.01), and between self-
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efficacy scores and Level of Job Satisfaction a moderate relationship was determined
(p<.01).

Conclusion and Implications

Teacher candidates remarkably suffer from hopelessness, think that they are only
occasionally satisfied with the teaching profession and have a self-efficacy score
slightly higher than moderate. According to results of Roth (2005), Coleman (2004),
Kathleen (2005) and Oxendine (2005), it is determined that teachers’ beliefs about their
own talents and their level of self-efficacy are higher. This high hopelessness level can
be related to their expectation of unemployment in future (Ceyhan, 2004). Regulations
on teacher assignment are needed to increase students’ level of hopefulness.

Female and male teacher candidates’ levels of hopelessness, levels of job satisfac-
tion and self-efficacy scores do not vary significantly according to gender. This result
is supported by several researches (Tasdan & Tiryaki, 2008; Ak¢oltekin & Dogan,
2012; Ersoy et al. 2010; Kirimoglu, 2010; Yilmaz, 2012; Durak, 1994; Gengay &
Gengay, 2011; Sahin, 2002).

No significant differences were detected in teacher candidates’ levels of hopeless-
ness, levels of job satisfaction or self-efficacy according to grade level. Studies of
Cerit (2009), Ersoy et al. (2010), and Sengiil & Giiner (2012) supported this result.
Variance in self-efficacy score in favor of grade level was expected. Activities and
implementations should be added to the curriculum of teacher education programs to
increase students’ awareness of self-efficacy perception. It is to be expected the senior
teachers’ job satisfaction level will be significantly different in any direction than oth-
ers’. Researches on teaching practice should be done to understand its effectiveness.

According to level of academic achievement teacher candidates’ levels of hope-
lessness, levels of job satisfaction and self-efficacy scores vary significantly. Students
with a higher level of academic achievement have higher levels of hopelessness, job
satisfaction and higher self-efficacy scores. This result is parallel with results of Ce-
likel and Erkorkmaz (2008). According to Ungiiren and Ehtiyar (2009), level of aca-
demic achievement is an important predictor for level of hopelessness. On the other
hand, the increase in hopelessness level with academic achievement is worrisome and
thought-provoking.

Teacher candidates’ levels of hopelessness, levels of job satisfaction and self-
efficacy scores did not vary significantly according to monthly income. This result
is supported by results of some other studies (Adigiizel et al. 2011; Sahin & Dursun
2009). However, Sahin and Dursun (2009) revealed that teacher candidates’ levels of
hopelessness vary according to perceived level of income. Because level of income
is important in terms of positive future expectations, it may affect teacher candidates’
level of hopelessness. Therefore, increasing working teachers’ level of income can be
suggested to decrease teacher candidates’ level of hopelessness.
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Teacher candidates’ levels of hopelessness, levels of job satisfaction and self-ef-
ficacy scores vary significantly according to their departments. Teacher candidates’
hopelessness levels are higher in favor of Foreign Language Education, job satisfac-
tion levels are in favor of Physical Education and levels of self-efficacy perception
are higher in favor of Turkish Education departments. Factors causing hopelessness
of teacher candidates studying in the Foreign Language Education department and
factors reducing job satisfaction and self-efficacy perception levels of Guidance and
Psychological Counseling teacher candidates should be determined and eliminated.

Finally, self-efficacy scores correlate with levels of both hopelessness and job
satisfaction. As teacher candidates’ self-efficacy perceptions increase, both their hope-
lessness and job satisfaction levels rise. Similar results were reached by several stud-
ies (Caprara et al., 2006;Kog et al., 2009; Dursun &Aytag, 2012; Avsaroglu et al.,
2005; Keijing, 2004;Coleman, 2004; Muhonen-Hernandez, 2005; Boz & Uzuntiryaki,
2006; Cemaloglu & Sahin, 2007). Relationship between self-efficacy and hopeless-
ness should be researched for deeper understanding. To benefit from the relationship
between self-efficacy and job satisfaction, efforts should be made for teacher candi-
dates to be aware of their self-efficacy perception and to improve it.

Ozet

Giris

Giliniimiizde bireyler, hayatin her alaninda ken—dini hissettiren zorlamalarla dolu
bir yagamla kars1 karsiyadir. Bu zorlamalar bireyin psikolojik dengesi—ni bozarak, bir
taraftan yasamin devami i¢in gerek—li olan enerjiyi aciga ¢ikarmakta, diger taraftan
tlim enerjisini yok edebilecek bir paradoksla bireyi ¢are—siz, savunmasiz ve zayif bi-
rakabilmektedir (Avsarog—lu ve digr.,2005). Bireyler stres verici duygular karsisinda
(tiztilmek, kizgin olmak, korkmak gibi) kendilerini nasil yatistiracaklarini ya da sakin-
lestireceklerini bilemedikleri zaman kendilerini ¢aresiz hissetmektedirler (Smith ve
digr.,2009). Bireyin karsilastigi problemlerin {istesinden gelebilmesi i¢in isini severek
ve zevk alarak yapmasi gerekmektedir. Bu nedenle bireylerin is doyumu diizeyleri
psikolojik sagliklarinin ve problemleri ¢6zebilme becerilerinin de bir gdstergesi kabul
edilmektedir (Spector, 1997).

Ogretmenler hazirlanan egitim programlari aracilig1 ile 6grencilerine yeni davra-
miglar kazandirmaktadirlar. Ogrencilere kazandirilmas gereken davranislarm nitelikle-
rine bagl olarak 6gretmenlerin de meslekleri agisindan belli bir doyuma ulagmalart ve
bu doyum ¢ercevesinde yaptiklari isten zevk almalari da beklenmektedir. Alan yazinda
is doyumunun farkli tanimlar1 yapilmustir. Ik olarak is doyumu kisinin isini sevme
diizeyi olarak tanimlanabilir (Locke, 1983). Is doyumu, Sung-Mook ve Giannakopo-
ulos (1994)’a gore kisinin yagsama iliskin gosterdigi pozitif duygusal tepkiler; Izgar
(2000)’a gore bir bireyin isinden mutlu olmasini ve haz almasini saglayan boyut; Ke-
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ser (2005)’e gore calisanlarin bedensel ve zihinsel sagliklar1 yaninda, bireysel fizyo-
lojik ve ruhsal duygularin bir belirtisi; Motowidlo (1996)’ ya gore is ¢evresinin bireyi
tatmin etmesi konusunda bireyde olusan yargi; Basaran’a gore (2008) bir orgiitiin iki
temel amacindan birisi ve Erdogan (1996)’a gore kisinin is deneyimlerinin sonucunda
ortaya ¢ikan olumlu ruh halidir. Etkili orgiitler, is doyumu yiiksek ¢alisanlarin orgiitiin
uzun donemli yararlar1 i¢in yagamsal bir dneme sahip oldugunu kavramis orgiitler-
dir (Gii¢—lii, 2001).Bu nedenle egitim kurumlarinin da ¢alisanlarinin gereksinimleri-
ni yeterince karsilamalar1 beklenmektedir. Aksi takdirde 6gretmenlerin mesleklerine
karsi olumsuz tutum sergilemeleri ve is doyumsuzlugu yasamalart miimkiindiir. Staw
(1984)’a gore, bireyin yaptigi isin beden ve ruh sagligina olan etkileri, kaygi, endise,
stres vb. unsurlari da beraberinde ortaya ¢ikmasina neden olabilmektedir. Birey yaptigi
iste kendini ortaya koyma firsati bulamazsa ve desteklenmezse, yasadigi stres nede-
niyle tiikenmislige ve umutsuzluga diisebilmektedir (Cokluk, 2000). Umutsuzluk kav-
rami; Beck ve arkadaslarina (1975) gore, gelecege doniik bir dizi olumsuz beklentilerin
sonucu olarak ortaya ¢ikan duygu durumu, Abramson ve arkadaslar1 (1989)’na gore,
kisinin kendisini olumsuz dzellikler ile tanimlamasi, gelecek ile ilgili olarak olumsuz
beklentiler iginde olmasi ve olumsuz yasantilarini degismez ve genel kabul etmesi,
Abela ve Seligman’a gore (2000) , kotii olaylarin, durumlarin olusacagi ve bireyin
bunu degistirmek i¢in higbir sey yapamayacagi beklentisi ve depresyonun da temel bir
nedeni, Ceyhan(2004)’a gore, isteksizlik, gii¢siizliik, glidiilenme eksikligi, karamsar-
lik, dikkatini verememe, yasamda diizensizlikler gibi belirtiler, Abela ve Seligman,
(2000)’a gore kisinin sagligi, hayata kars1 yaklagimi ve verimliligi tizerindeki etkisidir.
Sar1 (2007)’ya gore kaygi seviyesi yiikseldikce endige ile ilgili olumlu inanglarin ve
olumsuz degerlendirmelerin anlamli olarak artarak farklilastig1 gortilmiistiir. Bu inang-
lar ayn1 zamanda bireyin yaptig1 bir isi ne kadar basarili yerine getirip getiremedigine
yonelik olan dzyeterlik algilari ile iliskili olabilmektedir. Ozyeterlik algis1, bireylerin
herhangi bir konuda etkinlikte bulunabilme kapasiteleri hakkindaki yargilaridir. Bi-
reylerin kendi kapasiteleri hakkindaki yargilari, bir isi basarili olarak yerine getirmede
ne kadar yeterli olduklarina iliskin bakis agilari ile ilgilidir (Bandura, 2001). Bireyler
karsilastiklart giicliiklerin iistesinden gelebilmek i¢in bazi stratejiler gelistirebilirler.
Schunk (2004) ise, meslegine karsi daha olumlu tutum sergileyen 6gretmenlerin, 6g-
rencilerinin basarili olabileceklerine daha fazla inandiklarini ifade etmistir.

Ogretmenler alan bilgileri bakimindan yeterli olsalar bile, mesleklerinden yeterin-
ce doyum alamaz ve i geleceklerine yonelik umutsuzluk, kaygi ve endise igerisinde
bulunarak 6zyeterlik duygusundan yoksun olurlarsa 6grenme ve dgretme siireclerinde
verimli olmalar1 beklenemez. Bu durumun ortaya koydugu énem dogrultusunda bu
aragtirmada, 0gretmenlerin is doyumlari, umutsuzluk diizeyleri ve 6zyeterlik algilar
arasindaki iligkilerin belirlenmesinin olduk¢a 6nemli oldugu diisiiniilmiistiir. Bu 6nem
dogrultusunda asagidaki sorulara cevaplar aranmaistir;
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1. Ogretmen adaylarinin umutsuzluk diizeyleri, is doyum diizeyleri ve 6zyeterlik
alg1 diizey puanlar1 dagilim1 nasildir?

2. Ogretmen adaylarmin umutsuzluk diizeyleri, is doyum diizeyleri ve 6zyeterlik
algi diizeyleri cinsiyete gore farklilik gostermekte midir?

3. Ogretmen adaylarinin umutsuzluk diizeyleri, is doyum diizeyleri ve dzyeterlik
algi diizeyleri simif diizeylerine gore farklilik gostermekte midir?

4. Ogretmen adaylarmin umutsuzluk diizeyleri, is doyum diizeyleri ve 6zyeterlik
algi diizeyleri akademik basarilarina gore farklilik gostermekte midir?

5. Ogretmen adaylarinin umutsuzluk diizeyleri, is doyum diizeyleri ve dzyeterlik
alg1 diizeyleri aylik gelir diizeylerine gore farklilik gostermekte midir?

6. Ogretmen adaylarmin umutsuzluk diizeyleri, is doyum diizeyleri ve dzyeterlik
alg1 diizeyleri boliimlerine gore farklilik gostermekte midir?

7. Ogretmen adaylarinin umutsuzluk diizeyleri, is doyum diizeyleri ve dzyeterlik
algi diizeyleri arasinda anlamli bir iligki var midir?

Yontem

Bu arastirmada, Egitim fakiiltesinin farkli boliimlerinde okuyan 6gretmen aday-
larinin umutsuzluk diizeyleri, is doyumlar1 ve 6zyeterlik algilar1 cinsiyetlerine, sinif
diizeylerine akademik basar1 diizeylerine, aylik gelir diizeylerine ve boliimlerine gore
betimsel olarak incelenmistir. Ayrica 6gretmen adaylarinin umutsuzluk diizeyleri, is
doyumlar1 ve 6zyeterlik algilar1 arasindaki iliskiler tespit edilmistir.

Calisma grubu

Bu arastirmanin ¢alisma grubunu, 2010-2011 egitim 6gretim yilinda Uludag Uni-
versitesi Egitim Fakiiltesi [Ikdgretim boliimii sinif, 6gretmenligi, Yabanci Diller, Tiirk-
¢e, Beden Egitimi ve Spor ve rehberlik ve psikolojik danisma boliimiinde okuyan yas
ortalamalar1 21,1 + 2,3 olan 192 kadin ve yas ortalamalar1 21,4 + 1,6 olan 108 erkek
toplam 300 6gretmen aday1 goniillii olarak katilmastr.

Veri toplama araglar

Ogretmen adaylarinin 6zyeterlik algilarini belirlemek amaciyla Tschannen-Moran
ve Hoy (2001) tarafindan gelistirilmis ve Aydin ve arkadaslar1 (2004) tarafindan ge-
cerlik ve giivenirlik calismast ile iilkemiz kosullaria adapte edilmis Ogretmen Ozye-
terlik Olgegi (Teachers’ Sense of Efficacy Scale,) kullanilmistir. Ogretmen adaylarinin
umutsuzluk diizeyleri ise Beck ve arkadaslar1 (1974) tarafindan gelistirilen, Seber ve
arkadaslarinca (1991) gegerlik ve giivenirlik ¢alismasi ile tilkemiz kosullarina adapte
edilmis “Beck Umutsuzluk Olgegi” ile tespit edilmistir. Ogretmen adaylarinin is do-
yum diizeylerini belirlemek amaciyla Kuzgun, Aydemir ve Hamameci (1999) tarafin-
dan gelistirilen Is Doyum Olgegi kullanilmistir.
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Veri analizi

Elde edilen veriler SPSS 16 istatistik paket programi kullanilarak analiz edilmistir.
Gruplar arasi karsilastirmalarda normal dagilim gdstermeyen grup sayisi ikiden fazla
degiskenler icin Kruskal Wallis, grup sayis1 iki olan degiskenler i¢in Mann-Whitney
U testi kullanilmustir. Ogretmen adaylarinin umutsuzluk diizeyleri, is doyum diizeyleri
ve Ozyeterlik alg1 diizey puanlar1 arasindaki iligkiler Pearson Korelasyon Yontemi ile
tespit edilmistir. Anlamlilik diizeyi a=0.05 olarak kabul edilmistir.

Bulgular

Ik olarak, 6gretmen adaylarmin umutsuzluk diizeyi, is doyum diizeyi ve dzye-
terlik algist puani ile ilgili verileri incelendiginde, umutsuzluk diizeylerinin yiiksek,
is doyumlarinin siklikla ve 6zyeterlik algilarinin yiiksek diizeyde oldugu bulgusuna
ulastlmistir.

Yapilan Mann-Whitney U ve Kruskal Wallis testleri sonucunda ise &gretmen
adaylarinin umutsuzluk diizeylerinde, is doyum diizeylerinde ve 6zyeterlik algist pu-
anlarinda cinsiyet, smif diizeyi ve aylik gelir degiskenlerinden herhangi birine gore
istatistiksel olarak anlamli diizeyde farklilagsma tespit edilememistir.

Ancak 6gretmen adaylarinin umutsuzluk diizeylerinde, is doyum diizeylerinde ve
Ozyeterlik algis1 puanlarinda akademik basar1 diizeylerine gore istatistiksel olarak an-
lamli bir farklilagsma belirlenmistir (p<0,05).

Ogretmen adaylarinin umutsuzluk diizey puanlari ile akademik basar1 puanlar
arasindaki farkin kaynagini belirlemek amaciyla yapilan ikili karsilastirmada ise; aka-
demik basar1 diizeyi en diisiik 1 en yiiksek 5 olmak tlizere akademik basar1 diizeyi 1 ve
4 arasinda 4 lehine, 1 ve 5 arasinda 5 lehine, 2 ve 3 arasinda 3 lehine, 2 ve 4 arasinda
4 lehine, 2 ve 5 arasinda 5 lehine anlamli farklilik bulunmustur (p<0,01). Ogretmen
adaylarinin is doyum diizey puanlari ile akademik basar1 puanlar1 arasindaki farkin
kaynagimi belirlemek amaciyla yapilan ikili karsilastirmada ise; akademik basar dii-
zeyi 1 ve 5 arasinda 5 lehine, 2 ve 4 arasinda 4 Iehine, 2 ve 5 arasinda 5 lehine, 3 ve 5
arasinda 5 lehine, anlamli farklilik bulunmustur (p<0,05). Benzer bicimde dgretmen
adaylarinin 6zyeterlik algis1 puanlar1 ile akademik basari puanlar1 arasindaki farkin
kaynagini belirlemek amaciyla yapilan ikili karsilagtirmada ise; akademik basar dii-
zeyi 1 ve 3 arasinda 3 lehine, 1 ve 4 arasinda 4 lehine, 1 ve 5 arasinda 5 Iehine, 2 ve 4
arasinda 4 lehine, 2 ve 5 arasinda 5 lehine ve 3 ve 5 arasinda 5 lehine anlamli farklilik
bulunmustur (p<0,05).

Ogretmen adaylarmin umutsuzluk diizeyleri, is doyum diizeyleri ve 6zyeterlik al-
gis1 puanlar1 okuduklari boliim degiskenine gore incelendiginde ise umutsuzluk diizey
puanlari, is doyum diizey puanlari ve 6zyeterlik algisi puanlarinin istatistiksel olarak
anlamli olarak anlamli diizeyde farklilagtig1 goriilmiistiir (p<0,01).

Ogretmen adaylarinin umutsuzluk diizey puanlari ile akademik basar1 puanlar
arasindaki farkin kaynagim belirlemek amaciyla yapilan ikili karsilagtirmaya gore,
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Smif Ogretmenligi (SO) ile Beden Egitimi (BE) arasinda BE lehine, SO ile Tiirkge
arasinda Tiirkce lehine, SO ile Yabanci Dil (YD) arasinda YD lehine, BE ve Psikoloji
Danigmanlik ve Rehberlik (PDR) arasinda BE lehine, Tiirk¢e ve PDR arasinda Tiirkge
lehine, PDR ve YD arasinda YD lehine istatistiksel olarak anlamli farklilik bulunmus-
tur (p<0,05).

Ogretmen adaylarinin is doyumu diizeyi puanlari ile akademik basar1 puanlari ara-
sindaki farkin kaynagini belirlemek amaciyla yapilan ikili karsilastirmaya gore, SO ile
BE arasinda BE lehine, SO ile Tiirkge arasinda Tiirkge lehine, SO ile YD arasinda YD
lehine, BE ve PDR arasinda BE lehine, Tiirk¢ce ve PDR arasinda Tiirk¢e lehine, PDR
ve YD arasinda YD lehine istatistiksel olarak anlamli farklilik bulunmustur (p<0,01).

Ogretmen adaylarinin 6zyeterlik puanlari ile akademik basari puanlar1 arasindaki
farkin kaynagim belirlemek amaciyla yapilan ikili karsilastirmaya gore, SO ile BE
arasinda BE lehine, SO ile Tiirkge arasinda Tiirkce lehine, SO ve PDR arasinda, BE
ve PDR arasinda BE lehine, SO lehine, SO ile YD arasinda YD lehine, BE ve PDR
arasinda BE lehine, BE ve YD arasinda BE lehine, Tiirk¢e ve PDR arasinda Tiirkce
lehine, Tiirk¢e ve YD arasinda Tiirk¢e lehine PDR ve YD arasinda YD lehine istatis-
tiksel olarak anlamli farklilik bulunmustur (p<0,05).

Ogretmen adaylarinin umutsuzluk diizeyleri, is doyum diizeyleri ve dzyeterlik
algis1 puanlar arasindaki iligkileri gdsteren Pearson korelasyon katsayilar1 hesaplan-
diginda istatistiksel olarak anlamli olan su iliskilere ulasilmistir. Ozyeterlik algisi ile
umutsuzluk diizey puanlar1 arasinda (r = .406; p< .0 01), ve Ozyeterlik algisi ile is
doyum puanlari arasinda (r = .492; p<.0 01), olumlu yonde iligki vardir.

Sonuc ve Oneriler

Arastirma sonuglaria gore, 6gretmen adaylarinin umutsuzluk diizeylerinin yiik-
sek, is doyumlarinin siklikla ve 6zyeterlik algilariin yiiksek diizeyde oldugu belirlen-
mistir. Roth(2005), Coleman (2004), Kathleen, (2005), Oxendine, ( 2005) tarafindan
yapilan aragtirma sonuglarina gore de, 6gretmenlerin kendi yeteneklerine olan inang-
lar1 ile 6zyeterlik algi diizeylerinin yiiksek oldugu belirlenmistir.

Kadin ve erkek 6gretmen adaylarinin umutsuzluk diizey puanlari, is doyum dii-
zey puanlar ve Ozyeterlik algis1 puanlar1 arasinda cinsiyete gére anlamli bir farklilik
bulunmamistir. Bu sonuglart destekler nitelikte, Tagdan ve Tiryaki (2008) tarafindan
Ogretmenlerin is doyumu diizeyleri tizerinde yapilan, Ak¢oltekin ve Dogan (2012) ta-
rafindan sinif 6gretmenleri, Ersoy ve arkadaslari (2010), Kirimoglu (2010) tarafin-
dan 6gretmen adaylari, Yilmaz (2012), Durak, (1994), Gengay ve Gengay(2011), Sa-
hin(2002), Ersoy ve arkadaslar1(2010) tarafindan da 6grencilerin umutsuzluk diizeyleri
tizerinde yapilan arastirma sonuglari cinsiyete gore anlamli farklilik gostermemistir.

Ogretmen adaylarinin umutsuzluk diizey puanlari, is doyum diizey puanlar1 ve
Ozyeterlik algis1 puanlari arasinda sinif diizeylerine gore istatistiksel diizeyde anlaml
fark bulunmamistir. Bu sonucu destekler bigimde Cerit (2010), Sengiil ve Giiner (



Journal of Teacher Education and Educators 67

2012)tarafindan yapilan arastirma sonuglarina gore de 6gretmen adaylarinin smif dii-
zeyleri bakimindan umutsuzluk diizeyleri arasinda anlamli bir farklilik bulunmamustir.
Ersoy ve arkadaglar1 (2010) tarafindan yapilan arastirma sonuglarina gore ise, 1. ve 4.
siiflar arasinda umutsuzluk puanlar1 agisindan bir farklilik olmamakla beraber, birin-
ci siniflara ait umutsuzluk puani dordiincii siniflara ait umutsuzluk diizeyinden daha
diisiik bulunmustur. Smif diizeyi ylikseldikge umutsuzluk diizeyinin arttig1 sdylene-
bilir. Bu sonuclar dikkate alindiginda 6gretmen adaylarmin umutsuzluk diizeylerinin
azaltilabilmesi ve 6zyeterlik algis1 farkindaliklarini arttirmak i¢in gereken tedbirlerin
1. Sinif diizeyinden itibaren alinmasi ve 6gretmen atamalaria yonelik engellerin kal-
dirilmas1 amaciyla da gereken diizenlemelerin yapilmasi onerilebilir.

Ogretmen adaylarinin umutsuzluk diizey puanlari, is doyum diizey puanlar1 ve 6z-
yeterlik algis1 puanlar1 arasinda akademik basar1 diizeylerine gore istatistiksel diizeyde
anlamli diizeyde anlaml1 bir farklilik bulunmustur. Buna goére akademik basar1 diizeyi
yiiksek olan 6grencilerin umutsuzluk diizeylerinin akademik basarisi diisiik 6grencile-
re gore daha yiiksek oldugu sdylenebilir. Akademik basari arttikga umutsuzluk diizeyi
de artmaktadir. Bu sonug Celikel ve Erkorkmaz (2008) tarafindan yapilan arastirma
sonuclar1 ile uyumludur. Ungiiren ve Ehtiyar (2012) tarafindan arastirma sonuglarma
gore de yliksekdgretimdeki basari durumu umutsuzluk diizeylerinin 6nemli bir yorda-
yicisidir.

Ogretmen adaylarinin umutsuzluk diizey puanlari, is doyum diizey puanlar1 ve
Ozyeterlik algis1 puanlar1 arasinda aylik gelir diizeylerine gore istatistiksel diizeyde
anlamli fark bulunmamistir. Bu sonucu destekler nitelikte, Adigiizel ve arkadaslart
(2011) ile Sahin ve Dursun (2009) tarafindan yapilan arastirma sonuglarina gore, 6g-
retmenlerin is doyum diizeylerinin aylik gelirlerine gore farklilasmadig: belirlenmistir.

Ogretmen adaylarinin umutsuzluk diizey puanlari, is doyum diizey puanlari ve 6z-
yeterlik algis1 puanlar1 arasinda bolimlerine gore istatistiksel diizeyde anlamli diizey-
de bir farklilik belirlenmistir Ogretmen adaylarinin umutsuzluk diizeyinin daha ¢ok
yabanci dil 6gretmen adaylar1 lehine, is memnuniyetinin daha ¢ok beden egitimi 6g-
retmenleri lehine ve 6zyeterlik algi diizeylerinin ise Tiirk¢e dgretmen adaylari lehine
anlamli farklilik gsterdigi belirlenmistir. Beden egitimi 6gretmen adaylarinin temelde
bir spor becerisine sahip olarak bu bdliimil tercih etmeleri ve diger bolimlere gore
mezuniyetten sonra daha kolay is bulabilmeleri is doyumlarinin diger boliimlere gore
daha olumlu olmasinin bir nedeni olabilir. Tiirkce 6gretmen adaylarinin da 6zyeterlik
alg1 diizeylerinin yiiksek olmasi ise onceki egitim diizeylerindeki basarilarinin yiiksek
olmasi ve boliime yiiksek puan alarak girmis olmalart ile iligkili olabilir.

Ogretmen adaylarmin, dzyeterlik algist ile umutsuzluk diizeyleri ve is doyumlari
arasinda olumlu yonde istatistiksel agidan anlamli bir iliski bulunmustur. Buna gore 6z-
yeterlik alg1 diizeyi arttik¢a is doyumu ve umutsuzluk diizeyi de artmaktadir. Bu sonug
Ogretmen adaylarinin gelecege yonelik meslege atanabilme kaygisini yagamalarindan
kaynaklanabilir. Meslegi basari ile yapabilme kapasitesine sahip olduklarinin farkinda
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olmalar1 ve mesleklerinden doyum almalarina ragmen meslegi uygularken yetersiz ka-
labilecekleri endisesine kapilmalart umutsuzluk diizeylerini arttirmis olabilir. Benzer
bicimde Caprara ve arkadaslar1 (2006) tarafindan yapilan arastirma sonuglari da, 6g-
retmenlerin 6zyeterlik algilariin kendi is doyumlari iizerinde olumlu yonde bir etkisi
oldugunu ortaya koymustur. Kog¢ ve arkadaslar1 (2009) tarafindan yapilan arastirma
sonuglaria gore, 6gretmenlerin is doyumu ve doyumsuzlugu ile performanslari ara-
sinda kuvvetli bir iliski oldugu, Dursun ve Aytag (2012) tarafindan iiniversite 6grenci-
leri lizerinde yapilan arastirma sonuglarina gore is deneyimi ile umutsuzluk ve siirekli
kaygi diizeyleri arasinda anlamli bir farklilik, Avsaroglu ve arkadaglari (2005) tarafin-
dan 6gretmenler lizerinde yapilan aragtirma sonuglarina gore, dgretmenlerin yasam
doyumu ile duygusal tiikenme ve kisisel basarisizlik arasinda negatif yonlii, yagsam do-
yumu ile ig doyumu arasinda pozitif yonlii anlamli bir iligki, Keijing(2004) tarafindan
ogretmen adaylar iizerinde yapilan arastirma sonuglarina gore ise uygun motivasyon
kaynaklarinin uygun bi¢imde saglanmasi durumunda dgretime yonelik 6zyeterlik algi
diizeylerinde belirgin bir artisin oldugu, Coleman (2004) tarafindan yapilan arastirma
sonuglaria gore, 6gretmenlerin 6grenme ve d6gretme siirecine yonelik ig deneyimleri
ve ilgileri arttikga, 6zyeterlik alg1 diizeyleri de daha olumlu yonde gelistigi, Muhonen-
Hernandez (2005) tarafindan yapilan arastirma sonucunda, gretmenlerin 6zyeterlik
alg1 diizeylerinin, bireysel ve is gelisimlerine belirgin bigimde katki sagladigi, Boz ve
Uzuntiryaki (2006) tarafindan yapilan arastirma sonuglarina gore ise, yiiksek 6gretim
kurumlarinda 6zellikle 6gretmen adaylarinin 6zyeterlik algilarinin gelistirilmesine im-
kan verilmesi gerektigi, Cemaloglu ve Sahin (2007) tarafindan yapilan aragtirma so-
nuglarina gore de 6gretmenlerin is verimliliklerini degerlendirmelerinin, mesleklerini
isteyerek yapmalarinin, 6gretmenlikten duyduklari manevi doyumun duygusal tiiken-
me, duyarsizlagsma ve kisisel basariy1 etkiledigi tespit edilmistir.

Bu goriislerden hareketle 6gretmen adaylarmin 6gretmenlik meslegini severek
yapabilmeleri i¢in is doyuma ulasma kosullarini tanimalar1 ve uygulama yapmalar1 ge-
rekmektedir. s geleceklerine yonelik umutsuzluklarini azaltmak ve motivasyonlarini
arttirmak amaciyla akademik basarilarinin oniindeki engeller kaldirilmali, basarilarini
arttirmak igin ¢esitli destekler verilmeli, gerektiginde 6zyeterlik algilarini gelistirici
seminerler diizenlenerek katilimlar1 saglanmalidir.
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