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Abstract 

The present study investigated whether or not there is an association between self-efficacy beliefs and 

burnout levels. The study also investigated the effects of such predictor variables as gender, age, 

teaching experience, average number of students in classrooms on the three dimensions of teacher 

burnout (emotional exhaustion, depersonalization, and personal accomplishment) and self-efficacy. 118 

Turkish EFL teachers from primary, secondary, high schools and universities in many cities participated 

in the study. Maslach Burnout Inventory (MBI) (Maslach and Jackson, 1981; Huang, 1988), and language 

teacher self-efficacy beliefs scale (Praver, 2014) were used in the study. Findings showed that there was a 

significant positive relationship between self-efficacy and personal accomplishment and a negative 

relationship between emotional exhaustion and self-efficacy. On the other hand, the results showed a 

negative relationship between emotional exhaustion and personal accomplishment and a negative 

relationship between personal accomplishment and depersonalization. Generally, teachers felt 

sufficient, had high self-accomplishment and they had low burnout level. In addition, age had 

significant role on self-efficacy, and experience were also found to play an important role in personal 

accomplishment. 
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INTRODUCTION 

There have been various approaches to improve English language education for the last several decades.  

Some of these approaches include traditional, structure-based to the communicative approach. All these 

approaches benefited English language teaching to some degree and provided students of English with 

a variety of ways to learn English better (e.g. interactive and communicative methods which prioritize 

students’ different needs to be met). While these approaches had many advantages for students who 

need different type of learning strategy, they fell short of meeting the language educators’ need and 

concerns.  For example, teachers’ identity problems have been overlooked, their problems have 

remained unresolved and their skills have been viewed as insufficient in the context of language 

teaching with different approaches. Lack of supportive approaches that would help teachers/instructors 

to struggle with their emotional problem will result in a teachers’ burn out, which is currently a 

conspicuous research topic in literature. 

Maslach (2003) defined burnout as a psychological syndrome that involves a prolonged response to 

stressors in the workplace’ (p. 189). According to Maslach, burnout involves three concepts: cynicism, 

emotional exhaustion, and a sense of inefficacy. While exhaustion means being emotionally tired, 

cynicism means holding a depersonalized attitude towards people, and a sense of inefficacy means 
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undervaluing himself (Maslach, 2003).  While these three concepts constitute core elements of burn out, 

the relationship between self-efficacy and burnout is more emphasized by the recent literature (Bümen, 

2010; Brudnik, 2009; Evers, Brouwers, & Tomic, 2002; Mede, 2009; Sakiz & Saricam, 2014).  

Bandura (1994) defined self-efficacy as “people's beliefs about their capabilities to produce designated 

levels of performance that exercise influence over events that affect their lives. Self-efficacy beliefs 

determine how people feel, think, motivate themselves and behave” (p. 2). Self-efficacy plays an 

important role in people’s motivation, behavior, feeling, and resistance to failure. People with low self-

efficacy are vulnerable to stress and depression because they see challenges as something that they 

cannot overcome by themselves.  In the context of language teaching, self-efficacy is very relevant 

concept since the stress teachers feel because of difficulties they face in regard to classroom 

management, failure to meet the requirements of institution and authorities causes lack of confidence in 

themselves, and ruin their self-efficacy. The outcome of this situation is tiredness and depression.  

Therefore, this study aimed to investigate this relationship between self-efficacy and burn-out levels that 

take place among English language teachers in Turkey.  It is the argument that while teachers, on one 

hand, prepare their students for a bright future, on the other hand, they are responsible to parents, 

administrators, and colleagues which puts heavy workload and stress on their shoulders. In this context, 

it is important to understand to what extent language teachers experience lack of self-efficacy and 

whether or not this leads to burn out.  Thus, the main aim of the present research study was to first 

explore the relationship between Turkish EFL teachers’ self-efficacy and burnout level, and then to look 

into the effects of such variables as gender, age, teaching experience, average number of students in 

classrooms which are taught to be a source of burnout on this relationship. 

 

LITERATURE REVIEW 

The relationship between teachers’ self-efficacy and burnout has been studied extensively in the field of 

English language teaching as the role of teachers is considered to be highly crucial (Evers, et al., 2002; 

Mede, 2009; Sakiz & Saricam, 2014).  The degree of protection of self-efficacy of teachers against burnout 

was studied by Brudnik (2009) who emphasized that self-efficacy protected teachers from the 

components of burnout syndrome such as depersonalization, emotional exhaustion, and reduced self-

accomplishment. Another study on the same line (Bümen, 2010) found that there was a strong and 

negative correlation between self-efficacy and burnout level, meaning that the lower burnout, the higher 

self-efficacy. Moreover, Evers et al. (2002) reported that there was a relationship between self-efficacy 

beliefs of teachers and dimensions of burnout level, personal accomplishment. They found that teachers 

with low self-efficacy suffered from emotional exhaustion and therefore they scored lower on their 

personal accomplishment. 

Individual differences are viewed as the main variables in both self-efficacy and burnout studies. 

Gender, for instance, is a noticeable factor related to teachers’ burnout. More specifically, Saricam and 

Sakiz (2014) in their study found that female teachers had higher burnout level than male teachers, but 

there was no significant difference related to self-efficacy level. According to the results of another study 

conducted by Lau, Yuen, and Chan (2005), while emotional exhaustion and low self-accomplishment 

were found for female teachers at a higher level, depersonalization was not found significant. 
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In addition, age has been considered an effective factor in burnout. Research in this area shed light on 

how teachers’ age is related to burnout level and perceived self-efficacy. Lau et al. (2005) found that 

younger teachers’ burn out level was higher than those of older ones. Also, a study done by Mede (2009) 

verified the same result that younger teachers had a higher level of burnout. However, another study 

done by Williams and Dike (2015) showed a conflicting result, according to the study result, older and 

experienced teachers were more vulnerable to be burnout. 

Another factor that has a relationship with teacher burnout level is teachers’ experience. It was found 

that inexperienced teachers suffered more from burnout (Bumen, 2010). In another study, more 

experienced teachers found to have a lower score in emotional exhaustion and reduced personal 

accomplishment while less experienced teacher scored lower in depersonalization (Mede, 2009). 

Similarly, Lau et al. (2005) found that unmarried teachers with less experience and at junior rank, 

without religious belief, and without professional training showed greater burnout syndrome. 

However, one study found a conflicting result reporting that there was a positive correlation between 

teachers’ experience and burnout (Williams & Dike, 2015). 

The literature from Turkey is also similar to research reporting mixed findings. For example, in one 

study Demirel and Cephe (2015) found that there was a tendency to higher burnout among young and 

novice teachers. However, in another study researchers found opposite findings, Ozkanal and Arıkan 

(2010) reported that demographic features did not have a significant correlation with burnout level, and 

there was not remarkable burnout level among the participants. In addition, Unaldi, Bardakci, Dolas, 

and Arpaci (2013) found that teachers’ personality traits were also a crucial factor for burnout. While 

teachers’ neuroticism could be seen as one of the reasons of burnout, teachers’ one of the personality 

traits: ‘extraversion,’ ‘agreeableness’, ‘conscientiousness’ and ‘openness to experience’ had a positive 

effect on personal achievement (p. 95). 

The current study is important because it investigated the English language teachers’ burnout and self-

efficacy levels and explored whether or not there is a relationship between these two. Moreover, the 

study yielded important findings with regard to the association between teacher’s burn out and self-

efficacy level and also about the effects of predictor variables on this association. The research questions 

addressed in the present study are as follows: 

1. What is the relationship between Turkish EFL teachers’ self-efficacy and burn out level? 

2. What is the relationship between the three dimensions of burnout, self-efficacy and gender? 

3. What is the relationship between the three dimensions of burnout, self-efficacy and age? 

4. What is the relationship between three dimensions of burnout, self-efficacy and teaching experience? 

5. What is the relationship between the three dimensions of burnout, self-efficacy and the average 

number of students in classrooms? 

 

METHODOLOGY 

The present study investigated the Turkish EFL teachers’ self-efficacy and burn out level and also 

investigated predictor factors such as gender, age, teaching experience, average number of students in 
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classrooms and their impact on these teachers’ self-efficacy and burn out level. The study used 

quantitative method and collected data through questionnaires. The current research was done by 

asking teachers to respond 6 point Likert scale which is a language teacher efficacy beliefs scale 

developed at a Japanese university (Praver, 2014) and 5 point Likert scale Maslach Burnout Inventory 

(MBI) (Maslach & Jackson, 1981). Moreover, rather than a paper-based form, to reach more varied 

teachers from different cities and institutions, online questionnaire forms were created. To maximize the 

effectiveness of the study, the questionnaires were piloted once. Participants were chosen on the basis of 

purposive of sampling. Only Turkish EFL teachers participated in this study. 

Setting and Participants 

Participants in this study included 118 EFL teachers from primary, secondary and high schools and 

universities in different cities. Out of 118 respondents, 86 were females and 32 were males. The 

participants whose ages range from 23 to 35 constituted the largest group of participants, whereas the 

participants’ age between 46 to 55 constituted the smallest group of participants. Variation between age 

groups were done in order to make a healthy mix of younger and older teachers. To be the participant of 

the study, all the teachers were EFL teachers and were NNS (non-native speaker) of English.  

Data Collection Instruments 

Self-efficacy survey 

Japanese university language teacher efficacy beliefs scale developed by Max Praver (2014) was used to 

measure perceived self-efficacy of teachers. The survey included 32 items. Teachers were asked to 

respond to a 6 point Likert scale which allows the participants to choose from strongly disagree (1) to 

strongly agree (6).  

Burn out Scale 

Maslach Burnout Inventory (MBI) was developed by Maslach and Jackson (1981) and Huang (1988) 

which was used to assess three main components of burnout: Emotional Exhaustion, Depersonalization, 

and Personal Accomplishment. The survey included 22 items, while 9 of which measure emotional 

exhaustion, the other 5 items measure depersonalization, and the other 8 items measure personal 

accomplishment. Teachers were asked to respond to a 5 point- Likert scale which allows the participants 

to choose from never (1) to always (5).  

Data Analysis 

The data analysis for descriptive statistics and frequency analysis were conducted, and further 

correlation analyses were run to establish the relationship between certain variables, self-efficacy and 

burnout level.  As data set did not normally distribute, data were analyzed using the Spearman Rho test 

of Correlation to describe the linear relationships between perceived self-efficacy and the three 

dimensions of teacher burnout (emotional exhaustion, depersonalization, and personal 

accomplishment). Man Whitney U test and Kruskal-Wallis were used to understand the probable effect 

of teachers’ personal variables including gender, age, teaching experience and average number of 

students in classrooms on the three dimensions of teacher burnout. 
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FINDINGS 

As it was stated previously this current study analyzed the relationship between teachers’ self–efficacy 

and burnout level and also analyzed the impact of predictor variable (age, gender, experience and 

average number of students in the classroom) on self-efficacy and burnout level. The following presents 

the findings for each of the five research questions listed above. 

Median Results of the Relationship between Self-Efficacy and Burnout Level 

In self-efficacy survey which included 32 items, 23 items received median ratings of 5 (Agree), and the 

rest of the items received median ratings of 4 (Slightly Agree). When it comes to the burnout survey 

which included 22 items, it was found that 8 items received median ratings of 4 (usually); these 8 items 

belong to one of the subcategories of burnout survey, self-accomplishment. 4 Items received median 

ratings of 3 (sometimes), 8 items received median ratings of 2 (Seldom) and 2 items received median 

ratings of 1 (never).  

The Relationship between Self Efficacy and Burnout Level 

Data were analyzed by using the Spearman Rho test of Correlation to describe the linear relationships 

between two variables, perceived self-efficacy and the three dimensions of teacher burnout (emotional 

exhaustion, depersonalization, and personal accomplishment). Preliminary analyses were performed to 

ensure no violation of the assumptions of normality, linearity, and homoscedasticity. There was a 

medium level correlation between self-efficacy and personal accomplishment variables [r = 0.458, N = 

118, p < 0.05] with high-level self-efficacy with high personal accomplishment. Moreover, there was a 

medium level negative correlation between self-efficacy and emotional exhaustion variables (r = -.182, N 

= 118, p < 0.05) with a high level of self-efficacy and low level of emotional exhaustion. There was a 

strong correlation between two burnout subtypes Emotional Exhaustion and Depersonalization 

variables (r = .682, N = 118, p < 0.05) with high-level emotional exhaustion and with high 

depersonalization.  In addition to that there was a negative correlation between emotional exhaustion 

and personal accomplishment variables (r = -.230, N = 118, p < 0.05). The moderate negative correlation 

was found between personal accomplishment and depersonalization variables (r = -.333, N = 118, p < 

0.05) with a low level of personal accomplishment and high level of depersonalization. Table 1 displays 

summary results of the statistics of self-efficacy, emotional exhaustion, depersonalization, and personal 

accomplishment scales  (see below). 

Table 1 

Descriptive Statistics of Self-efficacy, Emotional Exhaustion, Depersonalization, and Personal Accomplishment 

Survey Scales. 

 1    2 3 

 Spearman's rho Self-efficacy -.182* -.165 .458** 

Emotional Exhaustion  .682** -.230* 

Depersonalization   -.333** 
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Effect of Predictor variables on Self-Efficacy and Burnout Level. 

The current study investigated the influence of some of the demographic variables on teachers’ self-

efficacy and burn-out level. Man Whitney U test and Kruskal-Wallis were used to understand the 

probable effect of teachers’ personal variables including gender, age, teaching experience, average 

number of students in classrooms on the three dimensions of teacher burnout (emotional exhaustion, 

depersonalization, and personal accomplishment). The findings point to an important effect of some of 

the predictor variables on teachers’ self-efficacy and burnout level. For example, among the personal 

variables, there was found a significant relationship between self-efficacy and age. It was also found a 

remarkable relationship between one of the components of burnout, personal accomplishment, and 

experience. This section presents the effect of demographic variables in more detail way. 

Gender 

Man Whitney U Test was conducted to compare the self-efficacy level for males and females. There was 

no significant difference for males (  = 51.69, M = 32) and females (  = 62.4, N = 86) t = -1.535, p = .125]. 

The magnitude of the differences in means is very small. The comparison of emotional exhaustion level 

for gender difference shows that there was no significant difference in levels for males (  = 66.44,) and 

females (  = 56.92 t =-1.363, p = .173]. When it comes to depersonalization there was not a significant 

difference between males (  = 67.22) and females (  = 56.63 p = .125 t = -1.533). Also, there was not a 

considerable difference between male (  = 56.08) and females (  = 60.77 p = 498 t = -.678) in personal 

accomplishment. 

Age 

Kruskal-Wallis of variance was conducted to explore the impact of age on self-efficacy, emotional 

exhaustion, depersonalization, and personal accomplishment. The ages are grouped into three levels: 

23-35, 36–45, and 46-55 years old. The test results are summarized in Table 2. There was a significant 

difference between self-efficacy and all three age groups (p < 0.05 23-35 yrs. N = 92 md = 56,37, 36 – 45 

yrs. N = 20 md = 76,68 and 46-55 yrs. N = 6 md = 50,25); 36-45 years’ age group recorded higher median 

score than the other two age groups. Moreover, post hoc tests were used to test pairwise comparisons. It 

indicated that there was no significant difference between groups. There was no significant difference in 

emotional exhaustion, depersonalization and personal accomplishment regarding the age of teachers (p 

> 0.05). 
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Table 2 

The Test Scores for All Test Depending On Age 

 N  p 

Self-efficacy 

23-35 92 56.37  

.040 36-45 20 76.68 

46-55 6 50.25 
 

Total 118  

Emotional Exhaustion 

23-35 92 59.78 
 

.609 

 

36-45 20 62.08 

46-55 6 46.67 

Total 118  

Depersonalization 

23-35 92 60.55 
 

.594 

 

36-45 20 52.95 

46-55 6 65.25 

Total 118  

Personal Accomplishment 

23-35 92 56.69 
 

.228 

 

36-45 20 69.73 

46-55 6 68.50 

Total 118  

 

Experience 

The teachers’ years of experience were classified into three groups. Group 1 consisted of 1-6 years of 

experience, Group 2 constituted 6-15 year of experience, and Group 3 consisted of 16-more years of 

experience. There was no significant difference at the p > 0.05 level between self-efficacy and teachers’ 

years of experience (Group 1, N = 41; 1-6, Group 2, N = 64; 6-15, Group 3, N = 13; 16+, p = .82).  

There was no significant difference at the p > 0.05 level in emotional exhaustion for experience groups 

(Group 1, N = 41; 1-6, Group2, N = 64; 6-15, Group 3, N = 13; 16+, p = .32). There was no significant 

difference at the p > 0.05 level in depersonalization for experience groups (Group 1, N = 41; 1-5, Group 2, 

N = 64; 6-15, Group 3, N = 13; 16+, p = .63). There was a significant difference at the p < 0.05 level in 

personal accomplishment for experience groups (Group 1, N = 41; 1-6, Group 2, N = 64; 6-15, Group 3, N 

= 13; 16+, p = .002). Personal Accomplishment score of 16-more experience (Group 3) was higher than the 

other groups. Moreover, the 6-15 years of total teaching experience (Group 2) had higher scores than the 

1-6 years of total teaching experience (Group 1). Post hoc test was conducted to test pairwise 

comparisons and it was discovered that Group 1 was significantly different from Group 3. There was no 
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significant difference between Group 1 and Group 2, Group 2 and Group 3. The score of the subtests 

shown in Table 3. 

 

Table 3 

The Test Scores for All Test Depending On Experience Group 

 Groups N Mean Rank p 

Self - Efficacy 

1-5 41 58.16  

6-15 64 59.27 
.821 

 
16-30 13 64.85 

Total 118  

 

Emotional Exhaustion 

1-5 41 58.12 
 

 

.320 

6-15 64 62.79 

16-30 13 47.65 

Total 118  

 

 

Depersonalization 

1-5 41 60.13 
 

 

.635 

6-15 64 60.77 

16-30 13 51.23 

Total 118  

Personal Accomplishment 

1-5 41 47.82 
 

 

.002 

6-15 64 62.07 

16-30 13 83.69 

Total 118  

  

Average Number of Students in Classrooms 

Kruskal-Wallis of variance was conducted to explore the impact of the average number of students in 

classrooms. The average student numbers teachers have in a classroom are divided into three groups: 1-

15, 16-25 and 26+. There was no significant difference at the p < 0.05 level among the groups in their 

effects on the self-efficacy (Group 1, N = 33; 1-15, Group 2, N = 54; 16-25, Group 3, N = 31; 26+, p = .49) 

and also on the three dimension of burnout level (emotional exhaustion p = .22, depersonalization p = .79 

personal accomplishment p = .61). 

 

DISCUSSION 

This study investigated whether or not there is any relationship between self-efficacy levels of English 

teachers and the three dimensions of teachers’ burnout levels (emotional exhaustion, depersonalization, 

and personal accomplishment). In addition, the study examined the impact of such demographic 
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variables as gender, age, teachers’ years of experience, average number of students in Turkish EFL 

context. 

In self-efficacy survey, of all the 32 items, 23 items were rated 5 (agree) while the rest of the items were 

rated 4 (slightly agree). This result indicated that teachers’ perceived self-efficacy levels were high, 

namely, they feel competent in doing their job. When it comes to the burnout survey, of all the 22 items 

only 8 items were rated 4 (usually). These eight items belong to one of the subtypes of burnout survey, 

personal accomplishment. These results demonstrated that teachers had high self-efficacy and personal 

accomplishment. In addition, further data analyses confirmed the same result. It was found a positive 

correlation between teachers’ self-efficacy and their personal accomplishment, with higher self-efficacy 

leading to higher personal accomplishment. This finding is in line with the findings of previous studies 

(Sakiz and Saricam, 2014; Bümen, 2010; Evers, et al., 2002; Cephe, 2010) which reported positive 

association between self-efficacy and personal accomplishment.  

However, when it comes to the other subtypes of burnout, 4 items were rated 3 (sometimes), 8 items 

received 2 (seldom) and 2 items received 1 (never). These results indicated that teachers found 

themselves sufficient and they did not have feelings of burnout in their teaching job. Therefore, it could 

be reached a conclusion that having higher self-efficacy leads to lower general burnout level which was 

also confirmed by an extensive literature (see Brudnik 2009; Evers et al., 2002; Mede 2009; Sakiz and 

Saricam, 2014). While medium level negative correlation was found between self-efficacy and emotional 

exhaustion; moreover, there was no correlation between self-efficacy and depersonalization. In addition, 

the results of the study indicated that there was a negative correlation between emotional exhaustion 

and personal accomplishment and there was a medium level negative correlation between personal 

accomplishment and depersonalization. These results indicated that higher self-efficacy equals to lower 

emotional exhaustion and higher personal accomplishment equals to lower depersonalization. 

In addition, in this study, it was found that there was a significant relationship between teachers’ 

demographic characteristics (age and years of experience) and three components of burnout and self-

efficacy. One component of burnout, personal accomplishment, showed variation with regard to 

experience. For example, personal accomplishment was higher amongst teachers who have longer work 

experience (16-more experience) teacher. Put it differently, having longer work experience makes the 

teachers feel more accomplished and confident in their job. The findings of the study are consistent with 

extensive previous research, for example, Anderson and Iwanicki (1984) indicated a similar result that 

experienced teachers (13-24 years) score lower in reduced personal accomplishment. They called this 

situation as “plateau period in teaching career” (p. 123-124). Moreover, in their study Tschannen-Moran 

and Hoy (2007) found that less experienced teachers who had three or less than three years of 

experience had lower self-efficacy compared to more experienced teachers who had four or more years 

of experiences. However, Shohani, Azizifar, Gowhary, and Jamalinesari, (2015) explained this situation 

as, while novice teachers were evaluating their general self-efficacy, they could count in their failure on 

the control few students’ inappropriate behaviors, on the other hand, experienced teachers think it as a 

normal situation and they do not include this situation while they are evaluating their performance. 

Moreover, Gavish and Friedman (2010) examined new teachers’ burnout level According to the result of 

their study both at the start and at end of the term, new teachers’ burnout levels were high. 
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With respect to age, findings showed a positive relationship between age and self-efficacy. According to 

the results of the study, 36-45 age groups had higher self-efficacy than the other age groups (23-35 yrs. 

and 46-55 yrs.). In regard to age, the result is consistent with a study conducted by Anderson and 

Iwaniki (1984) who discovered that younger teachers scored higher in emotional exhaustion. 

When it comes one of the demographic variables, gender there was not found any relation between 

three components of burnout, self-efficacy, and gender. While the result of the study is consistent with 

two recent studies Ozan (2009) and Tschannen-Moran and Hoy (2007) who did not find any relation 

between self-efficacy and gender. The results of the study was not similar to other studies who found an 

association between burnout, self-efficacy, and gender. For example, contrary to our findings, Anderson 

and Iwanicki (1984) showed that male teachers were more liable to burnout compared to female 

teachers. Freidman (1991) investigated that high burnout level institutions had more male teachers and 

Deryakulu (2005) confirmed that male teacher had higher level of general burnout. 

Finally, regarding  average number of students in the classroom, there was not found any significant 

association between the number of students in a classroom and burn out level, which indicates that 

number of students in a classroom has no effect on teachers’ burnout level.  Our finding is different from 

findings of some of the studies who found that there was a strong relationship between the population 

of the classroom and burn out levels. For example, Ozdemir (2007) examined 523 teachers’ classroom 

management efficacy and burnout level, teachers who had less classroom management efficacy, had 

higher level burnout. Cemaloglu and Sahin (2007) investigated 515 teachers’ burnout level regarding 

some variables. They found that higher number of students in the classroom, ignorance from the school 

board, teachers’ reluctance and inadequate emotional satisfaction were one of the factors that affect 

three dimensions of burnout. Bumen (2010) also confirmed the same result. 

 

IMPLICATIONS AND CONCLUSION 

English teachers’ self-efficacy and its relation to burnout is a popular topic in the literature. However, in 

Turkish context this issue is little studied, Therefore, this study aimed to fill this gap and investigated 

the relationship between self-efficacy and teachers’ burnout as well as demographic data on the three 

dimensions of teacher burnout (emotional exhaustion, depersonalization, and personal accomplishment) 

in Turkish EFL teachers. There was not found any significant connection between teachers’ self-efficacy 

and their burnout level. It was also found the impact of demographic variables as age, teachers’ 

experience on this association.  

Burnout is an inevitable reality among English teachers, that’s why governments and school 

administers, should not see it as a negligible subject. The results of our study provide information to 

administrators and policymakers about the fact that English teachers’ self-efficacy is significantly related 

to the burnout level. Moreover, for the in-service teachers, institutes of higher education should provide 

specific classes for real life teaching situation. Even though Kulekci (2011) found that pre-service English 

teachers’ grade level and academic achievement affected their self-efficacy level, Ortactepe and Akyel 

(2015) argued that in-service teacher education programs made a contribution to EFL teachers’ self-

efficacy.  
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Even though our study has important findings and implications for policy makers, it has some 

limitations.  The target participants of this study was Turkish EFL teachers and our sample size was 

limited to 118 teachers, therefore the results of this study are not generalizable to wider population. In 

addition, participants represented in this study were unevenly distributed in terms of age, gender, and 

experience. The small size of the 46-55 age group placed a limitation on the interpretation of the study’s 

result on the analysis of age difference. It could be suggested that future research should explore 

teachers’ self-efficacy and burnout relation in a longitudinal study and also, qualitative studies on the 

relation between teacher burnout, self-efficacy, and diverse demographic data could be carried out to 

get insights into participants’ feelings in more detail. Finally, cross-country comparisons of English 

teachers’ burnout and self-efficacy level could be advocated to see how different demographic variables 

effect this association.  
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