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Abstract

The present study was conducted to determine the effects of motivation level on students’ professional practices
expectations. The population of this descriptive cross-sectional type study consists of 224 students at the department of
the health management of a state university in the 2017-2018 academic year. In the study, the purposive sampling
method was used and the whole population was reached. The study data were collected with the Personal Information
Form and the Motivation Sources and Problems Questionnaire. The data obtained from the study were analyzed using
the SPSS for Windows 22.0 package program. For the analysis of the data frequency, percentages, student t and Mann
Whitney U test were used. It was noteworthy that the participating students had high levels of extrinsic, intrinsic motivation
and low levels of negative motivation. As a result of their education, health management students considered the physical
and social variables in their educational process as the most important source of motivation. The level of negative
motivation was also high in those whose opinions regarding health management department changed negatively. While
intrinsic motivation levels were low in those who thought that skill related professional practices were inadequate extrinsic
and general motivation levels were low in those who thought that skill related professional practices did not meet their
expectations. It appears that the students had positive motivation sources which made them feel they were successful
and competent enough in their profession. It is possible to increase students’ motivation levels by focusing on application
studies that increase students’ professional success and by determining the factors that cause negative motivation in
students and by taking the measures to eliminate these factors.
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Ozet

Arastirma, saglik yénetiminde okuyan 6grencilerin sorunlari ve glidiilenme kaynaklarinin mesleki uygulama beklentisine
yansimalarini belilemek amaciyla yapilmistir. Tanimlayici-kesitsel tipte planlanan bu arastirmanin evrenini 2018 egitim-
ogretim yilinda bir devlet (niversitesinin saglik ybénetimi béliminde &grenim gbren 224 &6grenci olusturmustur.
Aragtirmada amagsal érnekleme ybntemi kullanilarak tiim evrene ulasiimigtir. Aragtirmanin verileri Kigisel Bilgi Formu ve
Giidiilenme Kaynaklari ve Sorunlari Olgedi ile toplanmistir. Calismadan elde edilen veriler SPSS for Windows 22.0 paket
programi kullanilarak analiz edilmigtir. Verilerin analizi i¢in ylizde, frekans, Mann Whitney U testi ve Student t testi
kullaniimigtir. Ogrencilerinin igsel ve digsal giidiilenmenin yiiksek oldugu, olumsuz giidilenmenin diisiik oldugu dikkati
cekmektedir. Ogrenciler gérdiikleri egitimin sonucunda editim siirecindeki fiziksel ve sosyal degiskenlerin en 6nemli
gudlilenme kaynagdi oldugunu kabul etmektedir. Béliimii ile ilgili diistincelerde olumsuz degisim yasayanlarda olumsuz
gudilenme dlizeyi yliksek saptanmigtir. Mesleki uygulama alanlarini yetersiz bulanlarda i¢sel glidilenme, bu alanlarin
beklentiyi karsilamadigini diisiinenlerde igsel, dissal ve genel giidiilenme diisiik bulunmustur. Ogrencilerin meslekte
basarili ve kendi yeterliliklerinin olduguna iliskin olumlu glidilenme kaynaklarina sahip olduklari gérilmektedir.
Ogrencilerin mesleki basarilarini artiracak uygulamalarin artinlmasi ve onlarin olumsuz glidiilenmelerine sebep olan
faktérlerin belirlenerek, bu olumsuzluklari bertaraf edecek énlemlerin alinmasi ile glidiilenme diizeyleri artirilabilir.

Anahtar Kelimeler: Saglik Yénetimi, Ogrenci, Motivasyon, Motivasyon Kaynaklari, Mesleki Uygulama Alanlari

1. Introduction

The most important source that affects human behaviors and determines the behaviors’ course and severity is motivation.
Motivation is a prerequisite in an individual’s learning process since it is the force that activates, maintains and guides
behaviors to achieve a goal (Bengtssona and Ohlssonb, 2010; Benedetti et al., 2015). Motivation is an important factor
which contributes to an individual's learning, regulates the learning environment and meets expectations (Acat and
Kdsgeroglu 2006; Bilgin et al., 2016).
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A significant part of the problems that affect students' willingness to learn effectively and to improve themselves or their
academic achievement can be explained by motivation. Motivation consists of three elements: intrinsic motivation, extrinsic
motivation and negative motivation. Intrinsic motivation refers to a person’s desire to be successful which arises from within
the person (Oliveira et al., 2017). Extrinsic motivation stems from factors from outside the person or his/her working
environment and is generally fulfilled by another person by using a number of tools. Negative motivation is the lack of
motivation in situations where individuals cannot establish association between their activities and the consequences of
the outcomes (Celik et al., 2014; Ryanand Deci, 2000; Wong et al. 2014). Of these three motivations, the most important
one is the intrinsic motivation. To achieve better motivation and performance, extrinsic motivation should be transformed
into intrinsic motivation. Extrinsic motivation may result in reluctance, indifference and resistance in students when they
perform learning activity); thus, intrinsic motivation is preferred by educators because it ensures creative and high-quality
learning and integrates a person’s knowledge and beliefs with successful behaviors (Celik et al, 2014; Kizgut and Ergdl
2011).

Health management education is carried out with professional practices in parallel with theoretical lessons. Professional
practices significantly contribute to the improvement of students’ theoretical knowledge and professional skills. Students’
occupational motivation levels in the theory and practice courses, willingness to learn, expectation of professional practices
and fulfillment of their expectations affect the development of their professional skills, psychological vitality and job
satisfaction (Benedetti et al. 2015; Sanlh and Saragli, 2015).The present study was designed on the assumption that
students with high levels of motivation and professional commitment have high levels of expectations of professional
practices. The present study was conducted to determine the effects of motivation level on students’ professional practices
expectations.

In the literature review, the motivation levels of different groups were examined. In the study conducted by Zeytinlioglu
(2012), Oztiirk ve Ihman (2015), it was found out that the students are of high-level motivations. There has been numerous
studies conducted by $ahin et al. (2011), Sanli and Sarac¢ (2011), Naralan and Kaleli (2012), Dursun and Aytac (2012), to
determine only the expectation levels of university students, and by Acat and Demiral (2006), Giirdogan (2012), Ozkan et
al. (2015), Balantekin and Bilgin (2017) to determine their motivation levels. However, there has not been much work about
examining the level of expectations and motivation levels of health management department students. Therefore, it is
thought that this study will contribute to the literatire.

2. Research Method
2.1. Sample

The population of this descriptive cross-sectional type study comprised 224 student attending the health management of
a state university in the 2017-2018 academic year. In the study, the purposive sampling method was used and the whole
population was reached. The distribution of the sociodemographic characteristics of the students participating in the study
is given in Table 1. The participants’ mean age was 22.34 + 1.35 years. Of them, 78.4% were female, 61.2% resided in a
city center and 78.4% had income equal to expenses (Table 1).

Table 1: Distribution of the sociodemographic characteristics of the participating students.

Characteristics Test
X+SD
_Age 22.34+1.35
Number (%)
Gender
Male 57(25.4)
Female 167 (74.6)
Place of residence
City 115(51.3)
District 72(32.1)
Village - Small Town 37(16.5)
Economic Status
Income higher than expenses 31(13.8)
Income equal to expenses 181 (80.8)
Income lower than expenses 12(5.4)
Total 224

2.2. Data Collection Tools

The study data were collected with the Personal Information Form and the Motivation Sources and Problems
Questionnaire.

2.2.1. Personal Information Form

Form questions students' sociodemographic characteristics, occupational motivation and expectations of professional
practices. The items included in the Form question students’ year at school, the place of health management department
in the preference list (in Turkey, a student to start university makes a list of schools he/she wants to go by giving priority to
the one(s) he/she prefers most), their opinions on motivation level and expectations of professional practices, etc.
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2.2.2. Motivation Sources and Problems Questionnaire (MSPQ)

In the present study, the Motivation Sources and Problems Questionnaire developed by Acat and Késgeroglu (2006) to
determine motivation-related issues was used. The questionnaire consists of 24 items. Of them, 11 are in the intrinsic
motivation subscale (items 1, 2, 3, 4,6, 7, 8,9, 10, 23, 24), 5 are in the extrinsic motivation subscale (items 13, 14, 15, 17,
20) and 8 are in the negative motivation subscale (items 5, 11, 12, 16, 18, 19, 21, 22). The minimum and maximum possible
scores to be obtained from the Motivation Sources and Problems Questionnaire and its three subscales were as follows:
24 and 120 from the overall questionnaire, 11 and 55 from the intrinsic motivation subscale, 5 and 25 from the extrinsic
motivation subscale, and 8 and 40 from the negative motivation subscale. The higher the score obtained is, the greater
the motivation level is. The score for each subscale is calculated by taking the arithmetic mean of the scores for the items
of the relevant subscale. While the Cronbach's alpha coefficient of the questionnaire was 0.82 in Acat and Kdésgeroglu’s
study who developed the questionnaire (2006), it was 0.81 in the present study.

2.3. Administration of Data Collection Tools

After the ethical approval was obtained, written permission was obtained from the school management where the study
was to be conducted. After the participants who agreed to participate in the study were informed about the study, their
written and verbal consent was obtained. Then the study was conducted in the classroom environment.

2.4. Ethical Issues

The study was carried out in accordance with the principles of the Helsinki Declaration. The ethical approval to conduct
the study was obtained from the Social and Human Sciences Ethics Committee of Cumhuriyet University (No: 60263016-
0.50.06.04). In order to carry out the study, written permission was obtained from the school management where the study
was to be conducted. Before the study was conducted, the students were told that only those volunteering to participate in
the study will be registered in the study, that the data obtained from them would only be used within the scope of the study
and that credentials shared with the researcher would be kept confidential. Then they were informed about the purpose
and length of the study. Finally, the participating students’ written, and verbal consent was obtained.

2.5. Analysis of the Study Data

The data obtained from the study were analyzed using the SPSS for Windows 22.0 package program. For the analysis of
the data; frequency, percentages, student t test and Mann Whitney U test were used. P Values< 0.05 were considered
statistically significant.

3. Results

The distribution of the participating students’ preference list and their opinions on professional practices given in Table 2
shows that of them, 56.7% preferred in the first 5, 47.3% chose due to economic reasons, 63.8% adapted to health
management department immediately, 42.9% stated that their opinions regarding occupational changed negatively, 47.8%
thought that the professional practices did not contribute to their skills adequately and 38.4% thought that skill related
professional practices did not meet their expectations (Table 2).

Table 2: Distribution of the participating students regarding their preference and their opinions on practices.

Opinions Number (%)
The place of health management in the preference list

In the first 5 127 (56.7)
Between 6 and 10" 48(21.4)
In the 11" place or over 49 (21.9)
The reason for preferring health management

Economic reasons 18(9.0)
Ease of finding a job 106(47.3)
Family’s guidance 33(14.7)
Favorite profession 67(29.9)
Having difficulty in adapting health management

Yes 81(36.2)
No 143(63.8)
Changes in opinions about health management

No changes 63(28.1)
Positive changes 65(29.0)
Negative changes 96(42.9)

Professional practices contribute environment to put theoretical
knowledge into practice

Yes 37(16.5)
Partly yes 80(35.7)
No 107(47.8)
Skills taught meet students’ expectations

No 83(37.1)
Partly no 86(38.4)
Yes 55(24.6)
Total 224
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The mean scores the participants obtained from the Motivation Sources and Problems Questionnaire and its intrinsic
motivation, extrinsic motivation and negative motivation subscales were 76.89 + 10.62, 38.62 + 7.57, 19.53 + 3.63 and18.74
+ 5.09 respectively (Table 3).

Table 3: The mean scores the participants obtained from the Motivation Sources and Problems Questionnaire and its

subscales.
Scales Minimum-maximum possible scores X+SD
Intrinsic motivation 11-55 38,62+7,57
Extrinsic motivation 5-25 19,53+3,63
Negative motivation 8-40 18,74+5,09
Motivation Sources and Problems 24-120 76,89+ 10,62

Questionnaire

In Table 4, the comparison of the mean scores the participants obtained from the Motivation Sources and Problems
Questionnaire and its subscales is given. The mean scores obtained from the intrinsic subscale by the male and female
students were 36.14 + 8.10 and 39.46 + 7.22 respectively, and the difference was statistically significant (p <0.05). There
was no statistically significant difference between the male and female students in terms of the mean scores they obtained
from the extrinsic and negative motivation subscales (p> 0.05). The mean scores obtained from the Motivation Sources
and Problems Questionnaire by the male and female students were 74.24 + 11.10 and 77.79 + 10.33 respectively, and the
difference was statistically significant (p <0.05). According to the place of residence variable, there was no statistically
significant difference between the mean scores the students obtained from the Motivation Sources and Problems
Questionnaire and its subscales (p>0.05).The mean scores the male students obtained from the negative motivation
subscale in terms of their income status were as follows: 16.22+4.85 in those whose income was greater than their
expenses, 19.16+5.04 in those whose income was equal to their expenses 20.41+4.87 in those whose income was lower
than their expenses, and the difference was statistically significant (p <0.05). There was no statistically significant difference
between the mean scores the students obtained the Motivation Sources and Problems Questionnaire and its intrinsic and
extrinsic motivation subscales in terms of their income status (p> 0.05).

Table 4: Comparison of the mean scores obtained from the Motivation Sources and Problems Questionnaire and its
subscales by the participants.

Motivation Sources and Problems X*SD Test

Questionnaire and its subscales
Gender

Intrinsic motivation Male 36.14+8.10 t=2.909
Female 39.46+7.22 p=0.004

Extrinsic motivation Male 19.15+4.02 t=0.897
Female 19.65+3.50 p=0.371

Negative motivation Male 18.9415.56 t=0.732
Female 18.67+4.94 p=0.724

MSPQ Male 74.24+11.10 t=2.198
Female 77.79+£10.33 p=0.029
Place of residence

Intrinsic motivation City 39.62+7.76 F=2.103
District 37.52+7.28 p=0.124
Village 37.62+7.30

Extrinsic motivation City 19.7643.33 F=1.076
District 19.01+4.22 p=0.343
Village 19.81+3.28

Negative motivation City 18.6045.39 F=2.006
District 18.20+4.89 p=0.343
Village 20.21+4.29

MSPQ City 79.99+9.85 F=2.197
District 74.75+11.74 p=0.114
Village 77.64+£10.28

Economic Status

Intrinsic motivation Good* 38.12+9.94 F=0.257
Moderate™* 38.78+7.10 p=0.773
Bad*** 37.41+8.15

Extrinsic motivation Good 18.83+3.77 F=0.760
Moderate 19.1645.04 p=0.469
Bad 20.41+4.87

Negative motivation Good 16.2244.85 F=4.952
Moderate 19.0645.04 p=0.008
Bad 20.41+4.87

MSPQ Good 73.19£12.01 F=2.219
Moderate 77.51£10.22 p=0.111
Bad 77.00+11.69

* Income greater than expenses
** Income equal to expenses
*** Income lower than expenses
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In Table 5, the comparison of occupational motivation scores in terms of the students' preference, adaptation and opinions

regarding professional is presented. There was no statistically significant difference between the mean scores the students

obtained from the MSPQ and its subscales in terms of such variables as ‘the place of professional in the preference list’
and ‘the reason for preferring professional’ (p> 0.05). The mean scores obtained by the students having difficulty adapting
professional were 34.85 + 8.06 for the intrinsic motivation, 18.53 * 4.27 for the extrinsic motivation, 73.00 + 12.79 for the
negative motivation subscales and 19.11 * 4.84 for the overall MSPQ. The mean scores obtained by the students having
no difficulty adapting professional were 40.75 + 6.38 for the intrinsic motivation, 20.09 + 3.09 for the extrinsic motivation,

18.24 + 5.18 for the negative motivation subscales and 79.09 + 8.45 for the overall MSPQ. Given the variable ‘having

difficulty in adapting professional’, there were statistically significant differences between the mean scores the students

obtained from the MSPQ and its intrinsic motivation and extrinsic motivation subscales (p> 0.05); however, the difference

between the mean scores obtained from the negative motivation was not statistically significant (p> 0.05).

Table 5: Comparison of occupational motivation scores in terms of the students' preference, adaptation and opinions
regarding health management.

X+SD Test
Motivation Sources and Problems Variables
Questionnaire and its subscales
The place of health management
in the preference list
Intrinsic motivation In the first 5 39.0417.67 F=1.642
Between 6" and 10" 39.25+6.93 p=0.196
In the 11" place or over 36.89+7.81
Extrinsic motivation In the first 5 19.61+3.41 F=0.743
Between 6" and 10" 19.85+3.69 p=0.477
In the 11" place or over 19.53+3.63
Negative motivation In the first 5 19.11+4.88 F=1.169
Between 6" and 10" 17.79+5.42 p=0.313
In the 11" place or over 18.74+5.09
MSPQ In the first 5 77.77£10.14 F=1.572
Between 6" and 10" 76.89+9.08 p=0.210
In the 11" place or over 74.61+£12.88
The reason for preferring
health management
Intrinsic motivation Economic reasons 39.4447.49 F=0.490
Ease of finding a job 38.9247.20 p=0.690
Family’s guidance 39.06+7.64
Favorite profession 37.7048.20
Extrinsic motivation Economic reasons 18.88 +3.14 F=0.588
Ease of finding a job 19.63+3.68 p=0.624
Family’s guidance 20.09+3.04
Favorite profession 19.26+3.96
Negative motivation Economic reasons 18.16+5.02 F=0.548
Ease of finding a job 18.40+4.83 p=0.650
Family’s guidance 19.4845.80
Favorite profession 19.0545.19
MSPQ Economic reasons 76.50 £10.52 F=0.450
Ease of finding a job 76.96+11.07 p=0.717
Family’s guidance 78.6319.46
Favorite profession 76.02+10.57
Having difficulty in adapting
health management
Intrinsic motivation Yes 34.8518.06 F=36.36
No 40.75+6.38 p=0.000
Extrinsic motivation Yes 18.53+4.27 F=9.986
No 20.0943.09 p=0.002
Negative motivation Yes 19.11+4.84 F=3.800
No 18.24+5.18 p=0.053
Yes 73.00£12.79 F=18.367
MSPQ No 79.09+8.45 p=0.000

Changes in opinions about
health management
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Intrinsic motivation No changes 39.4447.34 F=13.911
Positive changes 41.84+7.08 p=0.000
Negative changes 35.89+7.11

Extrinsic motivation No changes 19.68+3.25 F=7.228
Positive changes 20.75+3.08 p=0.001
Negative changes 18.60+3.97

Negative motivation No changes 18.09+4.66 F=2.692
Positive changes 18.03+5.88 p=0.070
Negative changes 19.64+4.67

MSPQ No changes 77.22+10.24 F=7.701
Positive changes 80.63+10.00 p=0.001
Negative changes 74.14+£10.56

Table 6 gives the comparison of occupational motivation scores in terms of the students' opinions about whether
professional area provide appropriate environment to put theoretical knowledge into practice and whether skills taught
meet the students’ expectations. The mean scores obtained by the students thinking that the professional areas did not
provide appropriate environment to put theoretical knowledge into practice were 37.34+7.42 for the intrinsic motivation,
19.15+4.12 for the extrinsic motivation, 18.35+5.06 for the negative motivation subscales and 74.85+11.15 for the overall
MSPQ. The results demonstrated that the differences between their scores for the intrinsic motivation subscale and
between their scores for the overall MSPQ were statistically significant (p<0.05) but between their scores for the extrinsic
motivation subscale and between their scores for the negative motivation subscale were not (p>0.05).The mean scores
obtained by the students thinking that skills taught did not meet their expectations were 35.62+7.48 for the intrinsic
motivation, 18.78+4.16 for the extrinsic motivation, 18.83+5.00 for the negative motivation subscales and 73.24+11.43 for
the overall MSPQ. The results demonstrated that the differences between their scores for the intrinsic motivation subscale,
between their scores for the extrinsic motivation subscale and between their scores for the overall MSPQ were statistically
significant (p<0.05) but between their scores for the negative motivation subscale were not (p>0.05).

Table 6: Comparison of occupational motivation scores in terms of the students' opinions about whether professional
practices provide appropriate environment to put theoretical knowledge into practice and whether skills taught meet
students’ expectations.

Motivation Sources and Problems _Variables X+SD Test

Questionnaire and its subscales Professional practices provide appropriate environment to put
theoretical knowledge into practice

Intrinsic motivation Yes 40.54+8.57 F=3.230
Partly yes 39.4347.07 p=0.041
No 37.34+7.42

Extrinsic motivation Yes 19.59+3.69 F=1.233
Partly yes 20.00+2.81 p=0.293
No 19.1544.12

Negative motivation Yes 18.2415.42 F=1.346
Partly yes 19.48+4.95 p=0.262
No 18.35+5.06

MSPQ Yes 78.37+11.71 F=3.883
Partly yes 78.9218.84 p=0.022
No 74.85+11.15
Skills taught meet students’ expectations

Intrinsic motivation No 35.6247.48 F=14.700
Partly yes 39.17+7.22 p=0.000
Yes 42.27+6.48

Extrinsic motivation No 18.78+4.16 F=3.159
Partly yes 19.7743.01 p=0.044
Yes 20.27+3.53

Negative motivation No 18.83+5.00 F=0.496
Partly yes 19.02+4.88 p=0.610
Yes 18.16+5.57

MSPQ No 73.24+11.43 F=9.587
Partly yes 77.97+10.14 p=0.000
Yes 81.70+8.24

4. Discussion

Students begin to have occupation-related expectations as soon as they start to receive education on the profession they
have chosen. Given that health management education is mainly based on professional practices from the first year on,
determining students’ motivation level, the factors affecting their expectations and whether their expectations are met is of
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importance for the restructuring of learning environments to improve students’ professional competences and for the
development of solution suggestion (Bilgin et al. 2016).

It was noteworthy that the participating students had high levels of extrinsic and intrinsic motivation and low levels of
negative motivation. Of the motivations, the most important one is the intrinsic motivation. The high level of intrinsic
motivation to achieve better motivation and performance was at the desired level for the participating students. The high
level of external motivation of the students may cause reluctance, indifference and resistance when they perform the
learning activity. In the study conducted by Oztiirk and Iliman (2015) on health management students, it was observed that
the expectations and motivation levels of the students were high. In the study carried out by Soysal et al. (2017), health
management students’ expectations and motivation levels were found to be low.

In their study, Karaman OzIi et al. (2014), found that students’ negative motivation levels were higher than their other
motivation levels. On the other hand, Civci and Sener (2012) found that internal motivation levels were high whereas
external motivation levels were low. In their study conducted to determine nursing students’ motivation levels related to
nursing profession (Osakwe Regina, 2015), Acat and Kosgeroglu (2006) reached the conclusion that nursing students took
intrinsic and extrinsic sources of motivation into account. It is thought that the different results in the studies may be related
to many factors.

It is noteworthy that the score obtained from the negative motivation subscale by the students whose economic status
was bad and whose opinions about professional changed negatively was high. It can be said that external factors negatively
affected motivation. The scores obtained by the female students from the overall MSPQ and especially from the intrinsic
motivation subscale were high. Of the students, those who had difficulty adapting health management department obtained
low scores from the intrinsic and extrinsic motivation subscales.The students whose opinions about this department
changed negatively obtained low scores from the intrinsic, extrinsic and negative motivation subscales, which suggests
that their academic achievement would be low and that they might be unhappy in their professional lives (Osakwe Regina,
2015; Watson et al. 2008; Akilli and Keskin, 2016; Korkmaz and Ipekgi, 2015) .Students’ being satisfied with health
management department increases their motivation for their professional education. Being satisfied with the profession
during school years is thought to positively contribute to their success in the professional life, to their professional
commitment and to the improvement of their professional knowledge and skills. Students’ motivation levels might cause
changes in their expectations of professional practices. In the present study, while intrinsic motivation levels were low in
those who thought that skill related professional practices were inadequate, extrinsic and general motivation levels were
low in those who thought that skill related professional practices did not meet their expectations.

According to the study conducted by Bilgin (2016), very few of the students thought that the professional skills settings
were sufficient for the development of their professional skills, while about one out of four students stated that their
expectations regarding professional practices were met. Aydin and Argun (2010) found that most of the students did not
derive pleasure or peace while performing professional practices or did not find the opportunity to put all their theoretical
knowledge into practice. The results of the present study were also quite consistent with the results of other studies. The
students’ expectations’ not being met adequately, and the inadequacy of skill areas suggest that the future of the profession
is at risk. If students are to provide health care at a professional level in the future, they should develop their knowledge
and skills both theoretically and practically. In line with these results, it can be proposed that the problems related to
professional practices in the education of the students should take the first place among the issues to be solved.

5. Conclusion

As a result of their education, health management students considered the physical and social variables in their educational
process as the most important source of motivation. It appears that the students had positive motivation sources which
made them feel they were successful and competent enough in their profession. It is recommended that greater emphasis
should be placed on the creation of physical and social environments to enhance students’ ambition. It is possible to
increase students’ motivation levels by focusing on application studies that increase students’ professional success and
make them aware of their qualifications, and by determining the factors that cause negative motivation in students and by
taking the measures to eliminate these factors.
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Genisletilmis Ozet

insan davranislarini etkileyen, davranisin yéniini, siddetini belileyen en énemili giic kaynagi giidiilenmedir. Giidiilenme,
bir hedefe déniik olarak davranisi harekete gegiren, slirdiiren ve ybnlendiren bir gii¢c olmasi nedeni ile bireyin 6grenme
stirecinde bir 6n kosuldur (Bengtssona and Ohlssonb, 2010; Benedetto et al. 2015). Ayrica gldiilenme bireyin égrenme
ortaminin diizenlenmesinde ve beklentilerin karsilanmasinda énemli bir etkendir (Acat and Kbsgeroglu, 2006; Bilgin et al.,
2016).

Saglik yénetimi egitimi, teorik ve mesleki uygulamalarla paralel yritiliir. Mesleki uygulamalar 6grencilerin teorik bilgilerini
pekistirme ve mesleki becerilerini gelistirmede 6nemli katki saglar. Ogrencilerin teorik ve uygulamali derslerdeki mesleki
gudilenme diizeyi, 6grenme yéniindeki istekliligi, ders uygulama beklentileri ve beklentilerinin karsilanma diizeyi mesleki
becerilerinin gelisimini ve is doyumunu etkiler (Sanl and Saragli, 2015; Benedetti et al.2015).

Bu arastirma, saglik yonetimi béliimiinde okuyan &grencilerin sorunlari ve gldilenme kaynaklarinin mesleki uygulama
beklentisine yansimalarini belirlemek amaciyla yapiimigtir. Tanimlayici-kesitsel tipte planlanan bu arastirmanin evrenini
2017-2018 egitim-6gretim yilinda bir devlet (niversitesinin saglik ydénetimi bélimiinde 6grenim gbren 224 6grenci
olusturmustur. Arastirmada amacgsal érnekleme ydntemi kullanilarak tiim evrene ulasilmistir. Arastirmanin uygulamasi
baglamadan énce Sivas Cumhuriyet Universitesi Bilimsel Aragtirma ve Yayin Etigi Sosyal ve Begeri Bilimler Etik Kurul
onayi (No:60263016-0.50.06.04) ve uygulama yapilacak birimden yazili izin alinmigtir. Arastirmaya katilmasi igin davet
edilen her égrenciye yalnizca ¢alismaya katilmayi kabul eden 6grencilerin alinacadi, alinan bilgilerin sadece aragtirma igin
kullanilacagi, bireysel bilgilerin arastirmaci ile paylagildiktan sonra korunacagi, arastirmanin amaci, sliresi konusunda
aciklama yapilmistir. Arastirmanin verileri Kisisel Bilgi Formu ve Giidilenme Kaynaklan ve Sorunlan Olgedi ile
toplanmistir. Calismamizdan elde edilen veriler SPSS for Windows 22.0 paket programi kullanilarak analiz edilmistir.
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Verilerin analizi igin frekans, ylizde, student t testi ve Mann Whitney U testi kullanilmis ve anlamiilik p<0,05 dlizeyinde
degerlendirilmistir.

Ogrencilerin yag ortalamasi 22.34+1.35, %78,4’i kadindir. Odrencilerin %63,8’inin segtigi béliime hemen uyum sagladidi,
%47,8’inin bu béliimle ilgili diislincelerinde olumsuz yénde degdisim oldugu ve %47,8’i mesleki uygulama alanlarini yetersiz
buldugu belirlenmistir. Ogrencilerin icsel giidiilenme puan ortalamasi 38.62+7.57, dissal giidilenme puan ortalamasi
19.53+3.63, olumsuz giidiilenme puan ortalamasi 18.74+5.09 ve Giidillenme Kaynaklari ve Sorunlari Olgedi puan
ortalamasi 76.89+ 10,62 olarak saptanmistir. Ogrencilerin béliime uyumda sorun yasama durumlarina gére icsel
glidiilenme, dissal glidiileme ve toplam 6lgek puan ortalamalari arasinda istatistiksel olarak anlamli bir fark bulunmustur
(p<0.05). Ogrencilerin mesleki uygulama alanlari uygun bulma durumlarina gére igsel giidiilenme ve toplam élgek puan
ortalamalari arasinda istatistiksel olarak anlamii bir fark oldugu saptanmistir (p<0.05). Ogrencilerin cinsiyet durumiarina
gére dissal ve olumsuz glidiilenme puanlari arasindaki fark anlamsiz bulunmustur (p>0.05).

Ogrencilerinin icsel ve digsal giidiilenmenin yiiksek oldugu, olumsuz giidilenmenin diisiik oldugu dikkati cekmektedir.
Sectigi béliime uyum saglamada sorun yasayanlarda ve sectigi béliimle ilgili diistincelerde olumsuz dedisim yasayanlarda
icsel ve dissal gidilenme disik bulunmugtur. Saglik Yoénetimi bélimd ile ilgili diigtincelerde olumsuz dedisim
yasayanlarda olumsuz giidiilenme diizeyi de yliksek saptanmigtir. Mesleki alanlarini yetersiz bulanlarda i¢sel giidiilenme,
bu alanlarin beklentiyi karsilamadigini diistinenlerde i¢sel, dissal ve genel giidilenme diisiik bulunmustur.

lyi gidiilenme ve performans sadlamak igin i¢sel giidilenmenin yiiksek olmasi &grenciler igin istendik diizeydedir.
Ogrencilerin digsal giidilenmesinin yiiksek olmasi 6grenme eylemini gergeklestirirken isteksizlik, ilgisizlik ve direng
gbstermesine neden olabilir. Bu sonuglar dogrultusunda &grencilerin egitimlerinde uygulama ile ilgili sorunlarin ¢éziim
bekleyen konular arasinda éncelikle ele alinmasi gerektigi séylenebilir.
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