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ABSTRACT
This study aims to develop a scale to identify the oral expression self-efficacy beliefs of pre-
service teachers. The participants of this study consist of 426 students studying in faculty of
education. During the process of the scale development, related literature was reviewed, a
pool of items was created, experts’ opinions” were collected, a pilot study was carried out
and reliability and validity of the scale were measured. As a result of the exploratory (EFA)
and confirmatory (CFA) factor analyses, the scale was determined to have 29 items. Factor
loadings were valued from .50 to .76. Item-total correlation of the scale ranged from .30 to
.69. The scale was identified to be one-dimensional which had a structure of 4 factors. Total
variance explained by these four factors was 52%. x?/df ratio was found to be 3.05 as a result
of CFA. According the confirmatory factor analysis (CFA), the goodness of fix indexes were
calculated as follows: CFI=.97, IFI=.97, SRMR=.06, RMSEA=.07 (90%, GA=.065; .074). The
distinctiveness of the items was found to be significant as a result of 27% sub group and 27
% super group independent groups t-test. It was determined that the scale has one
dimension but four factors. Cronbach’s alpha coefficients of the factors were calculated to
range from .70 to .89. Cronbach’s alpha of the total scale was calculated as .94. As a result of
these findings, it can be asserted that the scale is a - valid and reliable tool that can be used

to identify the oral expression self-efficacy beliefs of pre-service teachers.
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INTRODUCTION

Students’ learning effectively is highly related to the quality of the teaching
environment, as for that the quality of teaching is majorly attached to a teacher who
organizes, manages and evaluates this environment. A teacher is one of the most important
elements that affect the quality of the teaching and learning process. The in-class behaviors
of a teacher have a great influence on the achievement of students and the expected
outcomes (Sonmez, 2005). Teachers can apply the curriculums in an effective way and they
can also have a positive influence on the learning environment to the extent that they
possess qualifications related to the teaching profession. As Senemoglu (2009) has stated,
teachers should be competent in the planning, application and evaluation of teaching. It is
expected from teachers that they should organize and plan the leanring environment with
their students, apply teaching activities, manage and also evaluate the teaching and learning
process. While actualizing these duties, teachers are required to communicate and interact
with many individuals, especially with their students. Effective communication skill takes
place among the professional qualifications a teacher should have. However, the only way
to build an effective communication is to use an explicit and apparent language. In order for
a message created by a teacher in a course to be understood by students, a teacher ought to
be sufficient in using his presentation skills (Demirel, 2011). Additionally, so as for a teacher
to be a role model for his students, to guide, give clues and provide his students to engage
in the course; to maintain reinforcers and feedbacks; to share his feelings and opinions in an
explicit and apparent way, he should use the oral and written language efficiently. From
this point of view, a teacher should create an effective communication environment and use
the language efficiently (Kavcar, 1998).

Language utilized in a society can be regarded as an instrument which enables to
express or reveal the universe, facts of nature, feelings and opinions and the relationships
between individuals in its own way and satisfyingly enough for itself. Each and every
language takes form according to the life styles of the societies who speak that language,
their cultures, their world views, their histories and their relationships with other societies.
Briefly, “the way of comprehension and expression of the world” belonging to a language
has a specific characteristic in every society (Aksan, 2003). In accordance with the various
experiences individuals have had in the society they live, they are able to acquire the
language of that society, understand others and express themselves. Individuals, who have
developed their comprehension and expression due to the experiences they have had in
their families, schools or other social and cultural environments, can use the language
efficiently. Comprehension depends on reading and listening skills whereas expression is
mostly based on speaking and writing skills. Oral expression (speaking) skill, taking part
among the expression skills, is an ability which is utilized at the furthest in a great deal of
conditions. It can also be regarded as the starting point of studies related to reading, writing
and grammar. Oral expression refers to an individual’s identifying his feelings and opinions
by verbalizing. Speaking accurately and cleanly forms the basis of writing accurately and
coherently (Kavcar, Oguzkan, & Sever, 1995). Besides, oral expression is a skill which can be
enhanced through training. However, it should be borne in mind that in this process many
factors play important roles.

The process of oral expression has not only physical and physiological but also
psychological and social qualifications (Demirel & Sahinel, 2006; Temizyurek, Erdem &
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Temizkan, 2012). The oral expression level of a teacher and the way of thinking included in
it can be described with its content, style, structure and an element for speaking. It is
remarked that factors such as noise, dynamics of the sound, tempo, intonation, the way of
expression, and enthusiasm of the speaker are quite important in oral communication
(Sunbul, 2003). The effectiveness of oral expression is related to individual’s presentation
skill, voice of speaking, wording and expression, focusing on speaking and taking the
audience into consideration (Cintas-Yildiz & Yavuz, 2012). In this context, teachers should
consider all these aforementioned points in their oral expressions. Teachers can develop
effective communication with their students to the degree that they positively reflect these
points in their oral expressions and they apply the principles for oral expressions. Besides,
this situation is closely connected to teachers’ development of this skill during the pre-
service training they have. That’s why, the oral expressions of pre-service teachers and their
self-efficacy beliefs regarding the oral expression should be enhanced from the very
beginning of their educational lives.

Self-efficacy is the belief individuals have concerning their competences in
demonstrating a performance at a specific level (Bandura, 1994). In other words, self-
efficacy is not an ability perceived by an individual; in fact it stands for the belief regarding
what he is able to do with his abilities on specific conditions (Maddux, 2002). Individuals
who have developed self-efficacy belief have the ability to make judgments about their
competences or capacities to deal with different circumstances and achieve a particular
activity (Senemoglu, 2009). This judgment can be developed towards various fields such as
mathematics, foreign language, computer or teaching. It is possible for an individual to
have a low level of self-efficacy belief regarding Mathematics whereas his self-efficacy belief
towards Social Studies is high. Similarly, self-efficacy belief can be related to the capacity for
the demonstration of a performance based on oral expression. Accordingly, oral expression
self efficacy belief can be defined as the self judgment of the individual possess regarding
his capacity to actualize oral expression performance. This judgment includes not only the
competences in demonstrating the oral expression skills but also contains the belief related
to how much of this competence the individual can transform into performance when
needed. Because self-efficacy does not mean the competence of an individual to actualize
ability, instead it refers to the belief related to the competence in performing the ability. Self-
efficacy can be regarded as the judgments that identify what an individual can perform in
the future before the activities are executed (Oguz, 2009; Zimmerman, 2000). Self-efficacy
belief is an internal characteristic which an individual has before demonstrating a
performance and it plays a significant role in an individual’s life in terms of many aspects. It
can have an influence on the psychological status, physical health and self-regulation skills
of an individual (Maddux, 2002).

In literature, it has been identified that self-efficacy is associated with the academic
choices and achievement of individuals, and it predicts academic performance (Pajares &
Johnson, 1996; Zimmerman, 2000; Pajares & Schunk, 2001; Ferla, Valcke, & Cai, 2009); it can
also effect the motivations, feelings, opinions, actions, efforts and determinations of
individuals (Schunk, 1991; Bandura, 1994, 2006; Pajares, 1996). Therefore, it can be asserted
that the development of individuals” self-efficacy beliefs has a great importance.

There are four basic sources which affect the development of self-efficacy belief, which
are the self experiences of individuals, model behaviors of others, verbal persuasion and
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psychological status (Bandura, 1994). The acquisition of cognitive skills, effective models,
feedbacks and objectives have an influence on the development of self-efficacy belief, hence
the self-efficacy belief affects the performance of the individual (Pajares, 1996). In this
regard, the experiences pre-service teachers have in the teacher training programs might
enhance their self-efficacy beliefs regarding their oral expression. Individuals whose oral
expression self efficacy belief has developed can use their oral expression skills efficiently,
be successful in the assignments related to oral expression and arrange effective learning
environments for their students in the future. Teachers' high level of self-efficacy can
increase self-confidence and affect classroom activities positively (Ekinci, 2012).

In literature, there are some studies which aim to evaluate the oral expression skills of
students (Sargin, 2006, Sallabas, 2011; Cintas-Yildiz & Yavuz, 2012). In these studies, various
instruments such as observation forms and grading keys were applied in order to measure
and evaluate the oral expression skills. Moreover, the evalutional criteria applied in the
studies related to the evaluation of oral expression were related to both formal points such
as pronunciation, using body language, and forming sentences and also contextual aspects
such as limitation of the subject, explaining it with its connections and exemplification (Ari,
2006). When the studies directed for pre-service teachers regarding oral expression skills are
examined, it can be identified that there have been studies such as investigating the
opinions about elegantly speaking skills and speaking problems (Basaran & Erdem, 2009;
Akkaya, 2012); the self-efficacy perceptions regarding the oral and written expression skills
(Oguz, 2009); the attitudes towards oral expression (Yelok & Sallabas, 2009; Ceran, 2012),
and developing the scales of effective speaking (Cintas-Yildiz & Yavuz, 2012) and speaking
anxiety (Sevim, 2012).

According to the studies, it has been determined that as a result of the negative
feelings and opinions, most of the students abstain from speaking, they are afraid or they
have anxiety to speak in front of a society, they keep away from assignments requiring them
to speak and they have speaking problems (Sargin, 2006; Akkaya, 2012; Ceran, 2012; Sevim,
2012). According to the qualitative study of Oguz (2009), pre-service teachers have stated
that their oral expression skills were insufficient. In fact, the pre-service teachers who will
guide their students in the future are required to have a powerful self-efficacy belief
regarding oral expression. The oral expression self efficacy beliefs of pre-service teachers
might predict the way they behave in tasks based on oral expression. Hence, the oral
expression self-efficacy beliefs of pre-service teachers are required to be identified and
improved. However, in literature, no scales which determine the oral expression self-
efficacy beliefs of pre-service teachers were encountered. According to Pajares (1996 Cited
in: Bikmaz, 2004), self-efficacy beliefs are required to be prepared according to special skills
and they are needed to be measured by using the special measurement instruments
prepared. If the scales are not prepared with the consideration of special situations, their
predictive power decreases. Thereby, it was required to develop a scale which determines
the oral expression self-efficacy beliefs of pre-service teachers. The scale was thought to
have significant contributions to explain individual differences among pre-service teachers,
to comprehend and enhance their behaviors in the teaching and learning environments.
This study was conducted with special reference to these necessities. Hence, the purpose of
this study was to develop a scale which can be applied in order to identify the oral
expression self-efficacy beliefs of pre-service teachers
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METHOD

In this section, the procedure applied in order to develop “Oral Expression Sefl-
Efficay Belief Scale” for pre-service teachers was mentioned. In this process, the steps for
developing a Likert-type scale were followed (Turgut & Baykul, 1992; Tezbasaran, 1997;
Tavsancil, 2002). These steps were literature review, preparing the scale items, receiving the
opinions of expers, applying the pilot study, measuring the validity and reliability of the
scale, respectively.

Participants

The participants of the study consisted of totally 426 students studying in the
departments of Classroom Teaching, Turkish Language Teaching, Pre-School Teaching,
Science Teaching and Social Studies Teaching in Dumlupinar University, during the 2012-
2013 academic years. 67% of the participants were female (n=284) whereas 33% of them
were male (n=142).

24% of the participants were studying in the department of Classroom Teaching
(n=104), 23% of them in Social Studies Teaching (n=99), 23% in Turkish Language Teaching
(n=96), 16% in Pre-School Teaching (n=69) and 14% in Science Teaching (n=58). Moreover,
24% of pre-service teachers were studing at the first grade (n=104), 32% of them at the
second grade (n=135), 28% at the third grade (n=120), 16% at the fourth grade (n=67).

The Preparation of the Pilot Scale

In order to develop a scale which identifies the oral expression self-efficacy beliefs of
pre-service teachers, firstly, a pilot form of the scale was prepared. In creating the items for
the scale, a literature review was conducted (Kavcar, Oguzkan & Sever, 1995; Bandura,
2006; Ari, 2006; Demirel & Sahinel, 2006; Oguz, 2009; Yelok & Sallabas, 2009; Sallabas, 2011;
Sevim, 2012; Temizyurek, Erdem & Temizkan, 2012; Cintas-Yildiz & Yavuz, 2012) and a
general theoretical framework was composed. By utilizing the literature related to the
subject, an item pool consisting of 52 items was formed so as to identify the oral expression
self-efficacy beliefs of pre-service teachers.

In order to evaluate the the expressions of items in terms of meaning, content,
comprehensibility and explicitness, the expressions taking place in the item pool were
presented to the opinions of 9 experts, 6 of whom were working in the department of
Turkish Language Teaching, one of whom in the Psychological Counseling and Guidance,
one in Assesment and Evaluation and one in the department of Educational Administration.
The experts were asked to identify how much they approve each of the items to be placed in
the scale by giving them a form on which expressions such as “appropriate, not appropriate,
should be strenghetened”were included. In this form, there was also a place of
“explanation” provided for experts to state their opinions. The items which were agreed to
be placed in the scale by the experts were included in the scale. Besides, in accordance with
the experts” opinions, some of the items were removed from the scale, while some new
items were added. The regulated items were then re-evaluated in terms of the explicitness
and comprehensibility with the help of three lecturers working in the department of
Educational Sciences. In line with the recommendatitions of the experts, the required
corrections were dealt and a pre-testing form was prepared. After these preparations, the
pilot form was applied to 25 students in order to evaluate it in terms of explicitness,
comprehensibility, answerability and duration for answering. In direction with the opinions
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obtained from this group, after it was determined that the items were explicit and

comprehensible and also it was specified that the scale could be applied to the participants,
the scale was put into final form to get ready for application.

The pilot form of the scale consisted of two parts, namely personal information and 53
items. The participants could identify their opinions in the intervals of «Always, Most of the
Time, Sometimes, Hardly Ever, Never» by using 5 point-likert type grading scale. In the
literature, it was stated that for the scale development studies, the sample size should be
generally determined to be 5-10 times of the total number of items in order to perform factor
analysis (Kline, 1994; Tavsancil, 2002; Pett, Lackey, & Sullivan, 2003). That’s why, after the
pilot form of the Oral Expression Self-Efficacy Belief Scale was created, 500 students
studying in the faculty of education were reached and they were applied the scale by taking
the number of items into consideration. However, as a result of the pilot application, 74 of
the applied scale forms were left out of evaluation since they were answered imprecisely
and there were lacking the data. Hence, 426 of the applied scale forms were determined to
be assessable and they were utilized in the measurements of validity and reliability.

Data Analysis

According to the data obtained from the participtants, descriptive statistics for each
and every item score and the total scale were calculated. In order to determine the construct
validity of the scale, firstly, exploratory factor analysis (EFA), Varimax vertical rotation
method; and then confirmatory factor analysis (CFA) were applied. The result of
confirmatory factor analysis was evaluated by taking not only the ratio of x?/df but also the
fit indices of CFI, IFI, SRMR and RMSEA into consideration. In the determination of the
relationship between the factors of the scale, Pearson correlation coefficients were
calculated. In the analysis of the items taking place in the scale, item analysis techniques
based on item total correlation and 27% sub group and 27% super group independent
groups t-test were applied. For the reliability of the scale, Cronbach’s alpha internal
consistency coefficient was estimated. All the data was interpreted by taking the criteria of
.05 significance level.

FINDINGS

In this section, the findings concerning the validity and reliability measurements of
the “Oral Expression Self-Efficacy Belief Scale for Pre-service Teachers” obtained from the
data attained from the participants are mentioned. In the process of the scale development,
the stages of descriptive statistics, explanatory and confirmatory factor analysis, and item
analysis, reliability analysis of factors and determination of factor relationships were
conducted. The findings obtained from these stages were presented in tables and they were
interpreted accordingly.

Findings Related to Explanatory Factor Analysis

In order to test the construct validity of the scale, explanatory factor analysis (EFA)
was carried out. Before explanatory factor analysis (EFA) was performed, the value of
Kaiser-Meyer-Olkin (KMO) and the results of Bartlett Test were examined so as to test the
appropriateness of the data for factor analysis. With Principal Components Analysis, the
value of Kaiser-Meyer Olkin (KMO) was found to be .95 whereas the result of Bartlett test
was determined to be significant (x? =11539.502, df=1378, p <.001). The results obtained from
KMO value and Barlett test demonstrated that the data was appropriate for factor analysis
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(Buyukozturk, 2005). In this process, in order to identify the significant number of factors, it
was maintained that the eigenvalue of the factors was higher than 1 and also the ratio of the
explained variance was observed. As it was asserted that, in determining whether the items
should take place in the scale or not, the factor loads being .45 or above was regarded as a
good measurement but it has been stated that the lower bound of this value can be marked
down to .30 (Kline, 1998; Buyukozturk, 2005), the lower bound for the factor load values
was determined to be .30 in this study. Besides, it was also recommended that the difference
between the highest value of the factor loads and the second highest value should be at least
.10 (Buyukozturk, 2005). In accordance with this explanation, 24 items, the factor value of
which were above the value of .10 between two or more factors, and, of which found to be
lower than .30, were omitted from the scale. Before the factor analysis, for the rest 29 items
not only the value of KMO was identified to be .94 and but also the result obtained from the
Barlett test (x> = 5358.451, df= 406; p<.001) was determined to be significant. After
determining the appropriateness of the remaining items, factor analysis was conducted.

According to the explanatory factor analysis, it was determined that the rest 29 items
were accumulated in four factors whose eigenvalues were higher than the value of 1. It was
also identified that the common variances of these four factors varied from .40 to .69.
Besides, four factors together explained most of the item total variance and variance
regarding the scale. After Varimax rotation, it was found that the values of the factor loads
were ranging from .50 to .76. Moreover, the ratio of the variance explained by the factors
was identified to be as follows: the first factor 36.52%; the second 6.88%; the third 4.80%; the
fourth and the last factor 3.93%. However, these entire four factors together explained
52.13% of the total variance. Scherer, Wiebe, Luther and Adams (1988) remarked that the
ratio between 40% and 60% was regarded to be enough in terms social sciences (Cited in:
Tavsancil, 2002). According to the indication of these findings, it can be asserted that the
scale is in an appropriate structure and it has a general factor (Table 1).

The scale consisted of 29 items and 4 factors. In addition, 11 items were included in
the first factor; 8 items in the second; 6 items in the third and lastly 4 items in the fourth
factor. The factors were denominated as “Expression Power, Expression Fluency, Expression
Comfort and Expression Order” respectively, by examining the related studies in the
literature and the meanings of the items taking place in the factors. According to Bandura
(2006), the self-efficacy of an individual can be evaluated in connection with his activity
fields, situational contexts and social aspects. It has been remarked that in identifying the
self-efficacy perceptions of individuals, both the personal and in-group evaluations of
individuals regarding their competences to perform a specific assignment can be
determined. Besides, it can be asserted that the sub-dimensions or factors of the scale are
oriented at determining individuals” beliefs related to both producing oral expression and
also performing oral expression in various situations.

The first factor was determined to be called as “Expression Power” since it contained
items such as “I can have an influence on the audience.”, “While speaking, I can express my
opinions easily in every environment.” “I can express myself despite being unprepared”, all
of which stand for the self-efficacy of individuals regarding the effective expression power
during speaking. Individuals who have the power of effective speaking or oral expression
are expected to have an influence on the audience, express their opinions accurately,
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correctly and comprehensibly, use a substantial vocabulary and dominate the language they
speak (Ari, 2006; Akkaya, 2012).

Table 1. The results of the Explanatory Factor Analysis (EFA)

Item No  Expression Power Expression Expression Expression Order Explained Variance
Fluency Comfort (%)
53 .67 15 25 .01 36.52
52 .64 .20 01 18
40 .61 .09 41 .06
41 .60 28 .32 .03
42 .59 .20 .10 .02
43 .59 13 .32 17
44 .58 .25 .36 14
50 .58 29 12 27
46 .57 .08 27 27
47 .56 .10 .20 34
45 .50 .34 .30 .16
8 .16 .75 .00 .16 6.88
12 20 .64 .26 21
7 22 .64 .07 25
13 31 .63 13 .07
9 .05 .60 .36 19
4 28 .60 12 .00
6 29 .59 11 22
10 .05 .53 .39 18
22 .30 .05 .76 15 4.80
35 36 .06 72 .08
23 .30 22 .62 .05
25 18 .23 .57 32
29 33 34 .57 18
19 19 23 .55 21
16 .02 .16 .04 72 3.93
27 26 23 19 .62
26 21 .23 .26 .62
20 27 23 .25 .51

When the items in the second dimension are examined, the expressions such as “I can
maintain to speak about what I am going to express at a normal speed” “I can arrange my
tone of voice while speaking” “I can express my words without confusing them.” involves
meanings related to that oral expression is performed not only without being interrupted
and allowing the malfunctions which damages the fluency of expression, but also it is
actualized in a fluent, explicit and comprehensible way. In order for the expressions to be
effective and comprehensible, it is required that individuals should not demonstrate such
behaviors as hesitancies, repetitions and unnecessary utterances, all of which can spoil the
fluency of speaking; they should be temperate; the audiences should not get bored; and also
the important points should be emphasized (Sever, 1998). That’s why the second factor was
entitled as “Expression Fluency”.

On the other hand, some of the items taking place in the third factor are: “I can use my
body language (actions, gestures and facial expressions) effectively.” “I can make eye-
contact with the audience.” “I can suppress my excitement in front of a society.” Performing
a speech in a comfortable, natural and sincere way is a determinant which might affect
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expressions (Tosun & Aydin, 2013). A good speaker is needed to integrate his speech with
body language, expressions and intonation vivaciously, naturally and comfortably (Sever,
1998). Since the meanings involved in these items emphasize the comfortability of an
individual in speaking not only by integrating his speech with behaviors such as eye-
contact, body language etc. but also without getting excited, the third factor was determined
to be called as “Expression Comfort”.

In addition, the items in the fourth factor such as “I can express my words by
following a specific order.” and “I can comply with a plan I designed earlier.” have put
emphasis on that the oral expression should be practiced in an organized and planned way.
Besides, individual’s being prepared is one of the most important determinants which can
have a great influence on speaking (Tosun & Aydin, 2013). Moreover, in order for an
individual to pay attention to conditions such as beginning to speak after considering and
determining what he is going to express (Ari, 2006); using the materials in the appropriate
place and time if needed during speaking and using his speaking time effectively etc., he is
required to organize his speech according to the audience and environment. Hence, the last
factor was named after “Expression Order”. It can be asserted that the four factored
structure of the scale promotes the theoretical structure regarding the self-efficacy beliefs.

Findings Related to Confirmatory Factor Analysis (CFA)

The structure of Oral Expression Self-Efficacy Belief Scale having 29 items
accumulating in four factors, which was obtained as a result of explanatory factor analysis,
was applied the confirmatory factor analysis. In this direction, a model representing the
four factored structure like the original scale was developed and tested. As can be indicated
in Table 3, when the ratio between the chi square value and the degree of freedom was
examined, the aforementioned value was determined to be lower than the value of 5 (x¥/df=
3.05) and this fit value can be regarded as acceptable (Thompson, 2000; Simsek, 2007). In the
related literature, it has been identified that for small samples if this ratio is < 2.5 (Kline,
2011), and for extensive samples if this ratio is < 3, it corresponds to the perfect fit (Sumer,
2000; Kline, 2011). As the sample of this study consists of 426 participants, who can be
regarded as an extensive group, this ratio, being < 3 can be described to demonstrate the
perfect fit. Besides, the goodness of fit indices which were CFI=.97, IFI=.97, SRMR=.06 and
RMSEA=.07 (90%, GA =.065; .074) were calculated in the study. These values can be asserted
to reveal that the measurement model of this scale was an acceptable model (Schermelleh-
Engel, Moosbrugger & Muller, 2003; Schumacker & Lomax, 2004; Simsek, 2007; Kline, 2011).
As the results of confirmatory factor analysis indicated that the model demonstrated a good
fit and also the model was an acceptable one, it was found unnecessary to revise among the
items.

Moreover, the values of factor loads for each and every item were examined and these
values were determined to be statistically significant. The values of factor loads belonging
to the items of the scale, t values and R? statistics were presented in Table 2. As can be
demonstrated in Table 2, according to the results of CFA, factor loads of the items taking
place in the scale was determined to range from .36 to .75. When the ¢ values for all the
items were investigated, it was identified that all the values of factor loads were statistically
significant. In addition, R? statistics of the scale were determined to be varying from .13 to
.56. Based on these findings, it can be asserted that the four factored structure of the scale,
which was also promoted theoretically, was appropriate.
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Table 2. The standardized factor loads (Ai), t and R?values of the items obtained from CFA

Item No Standardized Factor Loads™ (Ai) t Values** R?
53 0.55 11.57 0.30
52 0.52 11.02 0.27
40 0.56 12.02 0.32
41 0.65 14.32 0.42
42 0.65 14.34 0.42
43 0.64 14.01 0.41
44 0.65 14.20 0.42
50 0.36 7.10 0.13
46 0.71 16.12 0.51
47 0.64 13.93 0.40
45 0.55 11.60 0.30

8 0.51 10.94 0.26
12 0.67 15.17 0.45
7 0.68 15.46 0.46
13 0.64 14.26 0.41
9 0.66 14.86 0.44
4 0.66 14.87 0.44
6 0.68 15.50 0.47
10 0.72 16.83 0.53
22 0.66 14.53 0.43
35 0.75 17.32 0.56
23 0.66 14.60 0.44
25 0.59 12.56 0.34
29 0.57 12.07 0.32
19 0.69 15.43 0.47
16 0.63 13.58 0.39
27 0.67 14.61 0.44
26 0.58 12.36 0.34
20 0.66 14.55 0.44

* Item factor load values based on CFA

** t values indicating the significance of factor loads estimated by CFA

In order to determine the relationship between the factors of the scale, Pearson
correlation coefficients (r) were calculated and they were demonstrated in Table 3. It has
been recommended that factor-total correlations should be measured on the corrected total
scores (Buyukozturk, 2005). That's why; first of all, the corrected total scores of the factors
were calculated. For each and every factor, the corrected total scores were calculated by
subtracting the factor scores from the total scores. As a result of the analysis, it was
determined that there were positive and significant relationships (p<.01) not only among
factor scores but also between factors and corrected total scores. It was also inferred that the

factors were related to each other.
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Table 3. The relationships between factor scores and corrected factor total scores

Factors Expression Fluency Expression Comfort Expression Order Total

1. Expression Power .610% 712% .545% .910%

2. Expression Fluency .573* .570% .816*

3. Expression Comfort .544* .855*

4. Expression Order .723%
*p<0.01

Findings Related to the Reliability of the Scale

In order to determine the item discrimination power, item analysis techniques based
on both the correlations and the difference in the mean scores of the 27% sub group and 27
% super group of the scale were applied. If the item total correlation is found to be high and
positive, it refers to the fact that the items exemplify similar behaviors and the internal
consistency of the test is also high (Buyukozturk, 2005). Therefore, items having low
correlations should be removed from the scale in case they might reduce the reliability and
validity of the scale (Tezbasaran, 1997). Besides, items whose item total correlation
coefficients are found to be .40 or above can be regarded as very good discriminators; items
with correlation coefficients between .30 and .40 can be assumed to be good; and items
having correlation coefficients between .20 and .30 described as items which are required to
be straightened (Ebel, 1965 Cited in: Erkus, 2003). In this context, item total correlation is
required to be at least .20 and items having a correlation lower than .20 should be omitted
from the test (Tavsancil, 2002; Buyukozturk, 2005). Thereby, it was paid a great attention to
the fact that item total correlation belonging to the items in the scale was calculated as .30 or
above. As can be inferred in Table 4, the values of item total correlation varied from .30 to
.69, and these values can be regarded to be at an acceptable level. These coefficients proved
that the aforementioned structure of the scale was homogenous as it had been foreseen, and
it also referred to the validity of the scale.

The item discrimination was evaluated by using item analysis test based on the
difference between the mean scores of 27% sub group and 27% super group. As long as the ¢
value increases, the discrimination power of the items increases, as well. The discrimination
power of the items, the t value of which was significant at the accepted level, was regarded
to be sufficient (Turgut & Baykul, 1992). As a result of the analysis, the discrimination of the
items was determined to be significant at the p<.001 level. According to these findings, it can
be asserted that the items had discrimination power. The ¢ values of the items were
demonstrated in Table 4.

The Cronbach’s Alpha internal consistency coefficients of the scale were determined
to be .89 for the first factor, .85 for the second factor, .85 for the third factor and lastly .70 for
the last factor. Besides, the Cronbach’s Alpha internal consistency coefficient of the total
scale was calculated as .94. According to these findings, it can be asserted that the reliability
of the scale was found to at a high level.
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Table 4. Item analysis results regarding the items of the scale

Super group (n=115) Sub group (n=115)

Factor ~ No Item Total Cronbach’s
Correlation M 5 M 5 Alpha
53 .57 4.06 .63 2.69 .82 14.16 .89
52 51 4.30 .66 3.32 .68 10.98
40 .60 4.27 .65 2.80 94 13.75
41 .63 4.28 .59 2.97 .70 15.49
Expression 42 46 4.08 .68 3.04 .80 10.64
Power 43 .61 4.20 .64 2.87 .81 13.82
44 .67 4.31 .61 291 .67 16.54
50 .61 4.35 .61 3.08 .66 15.12
46 .58 4.12 .76 2.80 .82 12.66
47 .57 4.48 71 3.03 .93 13.32
45 .64 4.49 .55 3.20 .85 13.70
8 49 4.37 .64 3.48 .69 10.173 .85
12 .60 4.28 .70 3.05 .70 13.338
7 .53 4.60 .57 343 .75 13.219
Expression 13 .55 4.27 .63 3.14 .67 13.182
Fluency 9 .54 444 .66 3.23 .82 12.278
4 .50 4.36 .54 3.42 .75 11.040
6 .56 4.58 .55 3.57 .69 12.402
10 46 4.27 .67 3.33 71 10.343
22 .61 4.02 .63 2.54 .86 14.814 .85
35 .60 4.06 .77 2.54 94 13.319
Expression 23 .59 4.25 .66 2.84 .84 14.099
Comfort 25 .59 4.48 .75 2.90 .83 15.089
29 .69 443 .56 2.82 .81 17.544
19 .55 4.19 .78 2.98 .78 11.707
16 .30 4.34 .74 3.50 .89 7.820 .70
Expression 27 .55 4.38 .64 3.39 .68 11.319
Order 26 .55 4.31 .68 3.14 .75 12.323
20 .54 4.36 .63 3.16 .81 12.642

CONCLUSION AND RECOMMENDATIONS

Pre-service teachers are required to possess self-efficacy beliefs related to oral
expression in order to maintain effective communication. Therefore, in this study, it was
aimed to develop the “Oral Expression Self-Efficacy Belief Scale”, which can be applied in
order to identify the oral expression self-efficacy beliefs of pre-service teachers. In
accordance with this purpose and as a result of the literature review, experts’ opinions and
pilot study, a pilot form consisting of 53 items was prepared and then it was applied to 426
pre-service teachers studying in the faculty of education. The validity and reliability
measurements were conducted on the data obtained from this application.

According to explanatory factor analysis (EFA), 24 items, which had a factor load
value lower than .30 and which were identified to be overlapping, were determined to be
omitted from the scale. Besides, the remaining 29 items were re-tested by explanatory factor
analysis and it was concluded that the items were accumulated in four factors whose
eigenvalue were higher than 1. With regards to the meanings carried by the items, the first
factor was denominated as “Expression Power” (11 items), which referred to the self-efficacy
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belief of individuals regarding the power of the oral expression; the second factor was
named after “Expression Fluency” (8 items), which described the self-efficacy belief related
to the fluency in oral expression; third factor was determined to be called as “Expression
Comfort” (6 items), which identified the self-efficacy belief about the commodiousness in
oral expression; and the last factor was named after “Expression Order” (4 items), which
stood for the self-efficacy belief related to the organization of the oral expression.

Additionally, the factor loads of the items taking place in the factor of Expression
Power were calculated to range from .50 and .67 whereas their item total correlation
coefficients varied from .46 to .67; the factor loads of the items in the factor of Expression
Fluency were determined to range from .54 and .75 while their item total correlation
coefficients were between .46 and .60; the factor loads of the items in the factor of
Expression Comfort were identified to be varying from .55 to .76 whereas their item total
correlation coefficients were measured to be between .55 and .69; and lastly the factor loads
of the items in the factor of Expression Order were specified to vary from .51 to .72 while
their item total correlation coefficients were determined to be between the values of .30 and
.55. Moreover, the ratio of the variance explained by the factor of Expression Power itself
was 36.52%; the factor of Expression Fluency was determined to explain 6.88% of the total
variance; the ratio of the variance explained by the factor of Expression Comfort was
identified to be 4.80%; and the factor of Expression Order was designated to explain 3.93%
of the total variance. However, ratio of the variance explained by all these four factors was
determined to be 52.13%.

On the other hand, as a result of the confirmatory factor analysis which was applied
on the four factored structure of the scale consisting of 29 items, the goodness of fit indices
were determined to be as follows: CFI value was determined to be .97 while IFI value was
calculated as .97; besides SRMR value was identified to be .06 whereas RMSEA value was
calculated as .07 (90%, GA = .065; .074). These values of fit indices were determined to be at
a sufficient level for the concordance of the model. It was also concluded that the four
factored structure of the scale was validated. As a result of the explanatory (EFA) and
confirmatory factor analyses (CFA), it was affirmed that the scale had a structure of one-
dimensional scale, having four factors which were in relation with each other and it
consisted of 29 items.

Moreover, as a result of the item analysis based on the difference between the mean
scores of 27% sub group and 27% super group, the discrimination power of the items were
determined to be significant at the p<.001 level. In addition, it was concluded that the
Cronbach’s internal consistency coefficients of the scale were calculated as .89 for the first
factor, .85 for the second factor, .85 for the third factor, .70 for the last factor, and .94 for the
total scale.

Furthermore, all the items in the scale can be evaluated in the intervals varying as
«Always, Most of the Time, Sometimes, Hardly Ever, and Never» by using 5 point-Likert
type grading scale. The lowest score that can be obtained from the scale is found to be 29
while the highest one is 145. Besides, in the scale, there appears to be some items which are
required to be reversely coded. In addition, the high scores obtained from the scale refers to
the fact that the self-efficacy belief regarding oral expression is also high whereas low scores
indicate that oral expression self-efficacy belief is low, as well. According to Bandura (2006),
when compared to multi-dimensional scales, one-dimensional scales are more powerful in

75.



oGUZ
Development of Oral Expression Self-Efficacy Belief Scale for Pre-Service Teachers

predicting the performance and explaining the behavioral outcomes. Thereby, the one-

dimensional structure of this scale can be described as being appropriate from the point of
theoretical framework.

As a consequence, “Oral Expression Self-Efficacy Belief Scale” for pre-service teachers
can be regarded as a valid and reliable measurement instrument which can identify pre-
service teachers’ self-efficacy beliefs related to oral expression. This scale can be utilized in
the determination of pre-service teachers’ self-efficacy beliefs related to oral expression in
the further studies. Besides, it is considered that the scale can be applied together with other
scales in the following experimental and descriptive studies. It can also be recommended
that the criterion-referenced validity measurements, which have not been performed in this
study, can be conducted in the further studies. Moreover, if the psychometric characteristics
of the scale are re-examined in different and more extensive samples by applying different
methods, it can be considered to contribute a great deal to the validity and reliability studies
of this scale.
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Giris

Bir 6gretmende bulunmasi gereken mesleki niteliklerden birisi etkili iletisim kurma
becerisidir. Etkili iletisim kurabilmenin yolu ise acik ve kolay anlagilir bir dil kullanmaktir.
Derste verilmek istenen mesajin anlasilmasi 6gretmenin sunus becerilerini kullanma niteligi
ile iligkilidir (Demirel, 2011). Ogretmenin ogrencilere model olmasi, rehberlik etmesi,
ipuglar1 vermesi ve derse katilimlarini saglamasi; pekistiregler ve doniitler vermesi; duygu
ve diislincelerini agik ve anlasilir bir bicimde paylasabilmesi sozlii ve yazilhi dili etkili
kullanmasina baghdir. Bu agdan, Ogretmen, smifta verimli bir iletisim ortamu
olusturabilmeli ve dili etkili bir bi¢cimde kullanabilmelidir (Kavcar, 1998). Bir toplumda
kullanulan dil, evreni, doga olaylarini, duygu ve diistinceleri, insanlar arasindaki iligkileri
kendince, kendine yeterli bir bicimde anlatmaya; agiga vurmaya yarayan bir aragtir (Aksan,
2003). Bireylerin dili etkili kullanabilmeleri anlama ve anlatma becerilerini gelistirmelerine
baglidir. Anlama, okuma ve dinleme; anlatma da konusma ve yazma becerilerine dayalidir.
Anlatim becerilerinden olan so6zlii anlatim (konusma) becerisi, bireyin duygu ve
diisiincelerini sozle bildirmesidir. Dogru ve diizgiin konusma, dogru ve diizgiin yazmanin
da temelini olusturmaktadir (Kavcar, Oguzkan & Sever, 1995).

Sozlii anlatim siireci; fiziksel, fizyolojik, psikolojik ve toplumsal nitelikler tagimaktadir
(Demirel & Sahinel, 2006; Temizyurek, Erdem & Temizkan, 2012). Sozlii iletisimde;
konusanin tonlamasi, anlatim bi¢imi ve coskusu gibi noktalar dnemlidir (Sunbul, 2003).
Sozlii anlatimin etkili olmasi; bireyin sunum becerisine, konusma sesine, iislup ve ifadesine,
konusmaya odaklanmasina ve dinleyicileri dikkate almasma baghdir (Cintag-Yildiz &
Yavuz, 2012). Ogretmenlerin sozlii anlatimlarinda bu ilkeleri uygulamalari ve bdylece etkili
iletisim kurabilmeleri hizmet 6ncesi egitimlerinde sozlii anlatim becerisini gelistirmelerine
baghdir. Bu nedenle, 6gretmen adaylarinin sozlii anlatim becerileri ve sozlii anlatim 6z
yeterlik inanglar1 6grenimlerinin ilk basamaklarindan itibaren gelistirilmelidir.

Oz yeterlik bireylerin bir performansi belli bir diizeyde gosterebilme yeteneklerine
iliskin inanglardir (Bandura, 1994). Bagka bir anlatimla, 6z yeterlik, bireyin algiladig1 bir
beceriyi degil; baz1 kosullar altinda becerileriyle neler yapabilecegine iliskin inancim
belirtmektedir (Maddux, 2002). Oz yeterlik inanci gelistiren bireyler, farkli durumlarla bas
etme, belli bir etkinli§i basarma yeteneklerine, kapasitelerine iliskin yargilarda
bulunmaktadirlar (Senemoglu, 2009). Buna gore, sozlii anlatim 6z yeterlik inanci, bireyin
sozlii anlattim performansini gerceklestirebilme kapasitesine iliskin yargisi olarak
tanimlanabilir. Bu yargi, sozlii anlatim becerisini gostermedeki yeterliliklerin yani sira, bu
yeterlilikleri gerektiginde performansa ne kadar doniistiirebilecegine iliskin inanc
kapsamaktadir. Cilinkii 6z yeterlik bireyin bir beceriyi yapabilme yeterliligine iligskin
inancim1  belirtmektedir. Oz yeterlik, bireyin gelecekte neler yapabilecegini belirten
yargilardir (Oguz, 2009; Zimmerman, 2000). Bireyde bir performans: gostermeden 6nce var

3 Bu caligma, 9-11 Mayis 2013 tarihleri arasinda Hacettepe Universitesi Beytepe/Ankara’da diizenlenen Ogretmen
Egitiminde Yeni Egilimler Uluslar aras1 Sempozyumu’'nda sunulan “Ogretmen Adaylarma Yénelik Sozlii Anlatim Oz
Yeterlik inanc Olgegim’n Gelistirilmesi” baglikli bildirinin diizenlenip gelistirilmis bigimidir
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olan bu igsel 6zellik onun psikolojik durumunu, fiziksel saghigini, 6z diizenleme becerilerini
etkileyebilmektedir (Maddux, 2002).

Alanyazinda 6z yeterligin bireyin akademik secimleri ve basarisi ile iligkili oldugu,
akademik performansini yordadig (Pajares & Johnson, 1996; Zimmerman, 2000; Pajares &
Schunk, 2001); motivasyonunu, duygularmi, diisiincelerini, eylemlerini, segimlerini,
¢abalarini ve azimlerini etkileyebildigi (Schunk, 1991; Bandura, 1994, 2006; Pajares, 1996)
belirtilmektedir. Bu nedenle, bireyin 6z yeterlik inancinin gelismesi énem tagimaktadir. Oz
yeterlik inancinin gelismesini dort temel kaynak etkilemektedir. Bunlar; bireyin kendi
deneyimleri, bagkalarimin model davranislari, sozel ikna ve psikolojik durumlardir
(Bandura, 1994). Bilissel becerilerin kazanilmasi, etkili modeller, alinan doniit ve amag, 6z
yeterlik inancinin gelisimini, 6z yeterlik inanci da bireyin performansini etkilemektedir
(Pajares, 1996). Bu durumda, ogretmen adaylarmin Ogretmen egitimi programlarinda
gecirecekleri 6grenme yasantilar1 sozlii anlatim 6z yeterlik inanglarini gelistirebilir. Sozlii
anlatim 6z yeterlik inanci gelismis olan 6gretmen adaylari, sozlii anlatim becerilerini etkili
kullanabilir, s6zlii anlatimla ilgili gorevlerde basarili olabilir ve gelecekte 6grencilerine etkili
ogrenme ortami diizenleyebilirler. Ogretmenin o6zyeterlik inancinin yiiksek olmasi
ozglivenini artirabilir ve siiftaki etkinliklerini olumlu yonde etkileyebilir (Ekinci, 2012).

Alanyazinda o6grencilerin sozlii anlatim becerilerini degerlendirmeyi amaglayan
calismalar bulunmaktadir (Sargin, 2006; Sallabas, 2011; Cintas-Yiildiz & Yavuz, 2012). Bu
arastirmalarda, bu becerinin Olgiiliip degerlendirilmesinde; gozlem formlari, dereceli
puanlama anahtarlar1 gibi gesitli araglar kullanilmistir. S6zlii anlatimin degerlendirilmesiyle
ilgili ¢alismalarda kullanilan degerlendirme ol¢titleri ise bireyin; bigim olarak telaffuzuyla,
beden dilini kullanimiyla, ciimle kuruluslariyla, igerik olarak konuyu sinirlamasiyla,
konuyu baglantilariyla agiklamas: ve orneklemeleriyle ilgilidir (Ari, 2006). Bu konuda
ogretmen adaylarina yonelik c¢alismalar incelendiginde; giizel konusma becerisi ve
konusma sorunlar ile ilgili goriislerin (Basaran & Erdem, 2009; Akkaya, 2012); sozlii ve
yazili anlatim becerilerine iliskin 6z yeterlik algilarinin (Oguz, 2009); sozlii anlatimla ilgili
tutumlarin (Yelok & Sallabas, 2009; Ceran, 2012;) belirlenmesi ile etkili konusma (Cintas-
Yildiz & Yavuz, 2012) ve konusma kaygist (Sevim, 2012) Olgeginin gelistirilmesi gibi
calismalarin gergeklestirildigi goriilmektedir.

Arastirmalarda oOgrencilerin ¢ogunun, olumsuz duygu ve diisiincelerin etkisiyle,
topluluk oOniinde konusmaktan c¢ekindikleri, korktuklari, kaygi duyduklari, konusma
gerektiren gorevlerden kagtiklar: ve konusma sorunlarinin oldugu belirtilmektedir (Sargin,
2006; Akkaya, 2012; Ceran, 2012; Sevim, 2012). Oguz’un (2009) arastirmasinda da 6gretmen
adaylar1 sozlii anlatim becerilerinin yetersiz oldugunu belirtmiglerdir. Oysa gelecekte
ogrencilerine rehberlik edecek 6gretmen adaylarinin sozlii anlatim 6z yeterlik inanc giticlii
olmalidir. Ogretmen adaylarinin sdzlii anlatim 6z yeterlik inanglar1 sozlii anlatima dayali
gorevlerdeki davranislarini yordayabilir. Bu nedenle, 6gretmen adaylarinin sozlii anlatim
0z yeterlik inanglarinin belirlenmesi ve gelistirilmesi gerekmektedir. Ancak, alanyazinda
Ogretmen adaylarimin so6zlii anlattim 0z yeterlik inanglarim1 belirleyen bir Olgege
rastlanmamigstir. Pajares’a (1996 Akt: Bikmaz, 2005) gore 0z yeterlik inanclarimin 6zel
becerilere gore hazirlanmasi ve hazirlanan 6zel 6l¢me araglariyla 6lglilmesi gerekmektedir.
Ozel durumlara gore hazirlanmadiginda ise yordama giicii azalmaktadir. Ogretmen
adaylarmin sozlii anlatim 06z yeterlik inanglarinin belirlenmesine yonelik bir Olgegin
gelistirilmesine gereksinim duyulmaktadir. Olgegin, Ogretmen adaylarmin bireysel
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farklihiklarmin  acgiklanmasma, Ogretme  Ogrenme  siireglerindeki — davraniglarinin
anlasilmasina ve gelistirilmesine O6nemli katkilar saglayabilecegi diisiintilmektedir. Bu
arastirma da bu gereksinimlerden hareketle gergeklestirilmistir. Bu galismanin amaci,
Ogretmen adaylarinin sozlii anlattm 6z yeterlik inanglarinin  belirlenmesinde
kullanilabilecek bir dlgek gelistirmektir.

Yontem

Ogretmen adaylarma yonelik “Sézlii Anlatim Oz Yeterlik Inana Olgegi”"nin
gelistirilmesi siirecinde Likert tipi Olcek gelistirme adimlar: izlenmistir (Turgut & Baykul,
1992; Tezbasaran, 1997; Tavsancil, 2002). Bu adimlar sirasiyla; alanyazin taramasi, dlgek
maddelerinin hazirlanmasi, uzmanlardan goriis alinmasi, deneme uygulamasmin
yapilmasi, gegerlik ve giivenirlik calismalarnin yapilmasi seklindedir. Arastirmanin
calisma grubunu, 2012-2013 egitim-6gretim yilinda, Dumlupinar Universitesi Egitim
Fakiiltesinin Smif, Tiirkce, Okul Oncesi, Fen Bilgisi ve Sosyal Bilgiler 6gretmenligi
programlarinda 6grenim goren toplam 426 6gretmen aday1 olusturmaktadir. Bunlarm %
67'si kadin (n=284), % 33'ii ise erkektir (n=142). Ogretmen adaylarmin % 24’ Sinuf
Ogretmenligi (n=104), % 23ii Sosyal Bilgiler Ogretmenligi (n=99), % 23'ii Tiirkge
Ogretmenligi (n=96), % 16's1 Okul Oncesi Ogretmenligi (n=69), % 14’ii Fen Bilgisi
Ogretmenligi (n=58) lisans programlarinda 6grenim gérmektedir. Ogretmen adaylarmnmn %
24’11 birinci smifta (n=104), % 32’si ikinci sinifta (n= 135), % 28'i ti¢iincii sinifta (n=120),
%16"s1ise dordiincii simifta (n=67) 6grenim gormektedir.

Ol¢egin Deneme Formunun Hazirlanmasi

Ogretmen adaylarmin sozlii anlatim 6z yeterlik inanglarini belirlemeye yonelik bir
Olcek gelistirmek igin ilk Once Olgegin deneme formu hazirlanmistir. Olcek maddelerinin
olusturulmasmda konuyla ilgili alanyazin (Kavcar, Oguzkan & Sever, 1995; Bandura, 2006;
Ar1, 2006; Demirel & Sahinel, 2006; Oguz, 2009; Yelok & Sallabas, 2009; Sallabas, 2011;
Sevim, 2012; Temizyurek, Erdem & Temizkan, 2012; Cintas-Yildiz& Yavuz, 2012) taramasi
yapilmis ve genel kuramsal bir gergeve olusturulmustur. Konuyla ilgili alanyazindan
yararlanilarak ogretmen adaylarinin sozlii anlatim 6z yeterlik inanglarinin belirlenmesini
amaglayan toplam 52 maddelik bir madde havuzu olusturulmustur.

Madde havuzunda yer alan ifadeler; anlami, kapsami, anlasilirlifi ve agikhig:
agisindan degerlendirilmek tizere, 6 Tiirkge egitimi, bir Psikolojik Danisma ve Rehberlik, bir
Ol¢me ve Degerlendirme, bir de Egitim YoOnetimi alaninda galisan toplam 9 uzmanin
goriisiine sunulmustur. Uzmanlardan maddelerin Olgekte yer almasini ne derece uygun
bulduklarini, verilen bir form {tizerinde, uygun, uygun degil, diizeltilmeli bi¢iminde
belirtmeleri istenmistir. Bu formda, ayrica, uzmanlarin goriis bildirebilecekleri bir
“aciklama” kismmna da yer verilmistir. Uzmanlarin uygun buldugu maddeler Olcege
almmustir. Ayrica, uzman goriisleri dogrultusunda, 6lgekten baz1 maddeler ¢ikartilmig bazi
maddeler de eklenmistir. Diizenlenen maddeler daha sonra, Egitim Bilimleri Boliimiinden
¢ Ogretim tiyesi ile birlikte, ifadelerin acgikligi ve anlasiirligi bakimindan tekrar
degerlendirilmistir. Uzmanlarin onerileri dogrultusunda gerekli diizeltmeler yapilmis ve 6n
deneme formu diizenlenmistir. Bu hazirliklardan sonra, maddelerin ifadelerinin aciklig,
anlasilirligl,  yarutlanabilirlii ve yanitlanma siiresi gibi Ozellikleri agisindan
degerlendirilmesi i¢in deneme formu 25 6grenciye uygulanmistir. Bu gruptan elde edilen
goriisler dogrultusunda, maddelerin agik ve anlagiir oldugu ve c¢alisma grubuna
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uygulanabilecegi belirlendikten sonra, dlgege son hali verilerek uygulamaya hazir duruma
getirilmistir.

Olgegin deneme formunda, kisisel bilgiler ve 53 maddeden olusan iki boliim
bulunmaktadir. Katilimcilar goriislerini «Her Zaman, Cogu Zaman, Ara Sira, Cok Seyrek,
Hig¢bir Zaman» biciminde 5'li Likert tipi derecelendirme 6lgegi kullanarak belirtmektedir.
Alanyazinda oOlgek gelistirme g¢alismalarinda faktor analizi yapilabilmesi ig¢in 6rneklem
biiyiikliigliniin genel olarak, madde sayisinin 5-10 kat1 olabilecegi belirtilmektedir (Kline,
1994; Tavsancil, 2002; Pett, Lackey, & Sullivan, 2003). Bu nedenle, S6zlii Anlatim Oz Yeterlik
[nanci Olgegi’nin deneme formu hazirlandiktan sonra, madde sayisi dikkate alinarak
arastirmaci tarafindan, egitim fakiiltesinde 6grenim goren 500 6grenciye uygulanmistir.
Ancak 6lgegin deneme uygulamasi sonucu, 6lgek formlarindan 74’ii 6zensiz isaretlendigi ve
eksik veriler oldugu icin degerlendirme disi birakilmig, 426’sinin degerlendirilebilir
durumda oldugu goriilmiis ve dlgegin gegerlik ve giivenirlik ¢alismalarmda kullanilmigtir.

Verilerin Analizi

Katilimcilardan elde edilen verilerin analizinde, her bir madde puam ve o0lgek
puanlari igin betimsel istatistikler hesaplanmustir. Olgegin yap1 gegerligini belirlemek igin
once, agimlayicl faktor analizi (AFA), Varimax dik dondiirme yontemi; daha sonra,
dogrulayia faktor analizi (DFA) yapilmistir. Dogrulayic faktor analizi sonucu, x2/sd orani,
CFI, IFI, SRMR, RMSEA uyum indeksleri dikkate alinarak degerlendirilmistir. Olgegin
faktorleri arasindaki iliskinin  belirlenmesinde  Pearson korelasyon Kkatsayilar
hesaplanmistir. Olgekte yer alacak maddelerin analizinde, madde toplam korelasyonuna
dayali ve % 27 alt-iist grup ortalamalar1 farkina (t testi) dayali madde analizi teknikleri
kullanilmistir. Olgegin giivenirligi Cronbach alfa i¢ tutarlilik katsayisi kestirilmistir. Veriler
.05 anlamlilik diizeyi 6lgiit alinarak yorumlanmustir.

Bulgular

Olgegin gelistirilmesi siirecinde; betimsel analizler, agimlayic1 ve dogrulayici faktor
analizi, madde analizi, faktorlerin giivenirlik analizi ve faktor iligkilerinin belirlenmesi
asamalar1 gerceklestirilmistir. Olgegin yap1 gecerligini test etmek icin 6nce agimlayic faktor
analizi (AFA) yapilmistir. AFA yapilmadan 6nce, verilerin faktor analizi icin uygunlugunu
test etmek amaciyla Kaiser-Meyer-Olkin (KMO) degeri ve Bartlett Kiiresellik Testi sonuglar1
incelenmistir. Temel Bilesenler Analizinde Kaiser-Meyer Olkin (KMO) degeri .95; Bartlett
testi sonucu da (x2 =11539.502, sd=1378, p <.001) anlamli bulunmustur. KMO Barlett testi
sonuglari verilerin faktor analizi i¢in uygun oldugunu gostermektedir (Buyukozturk, 2005).
Bu siirecte, onemli faktor sayisini belirlemek igin 6zdegeri 1’den biiyiik olan faktorler
olmasmma ve agiklanan varyansmn oranina bakilmistir. Ac¢imlayicr faktor analizinde
maddelerin 6lgekte kalip kalmamasina karar vermede faktor yiik degerinin .45 ya da daha
yliksek olmasinin iyi bir 6l¢ii oldugu, ancak bu degerin alt simirinin .30’a indirilebilecegi
belirtildiginden (Kline, 1998; Buyukozturk, 2005), bu arastirmada faktor yiik degerinin alt
sinir1 olarak .30 olmasi benimsenmistir. Ayrica, bir maddenin faktorlerdeki en yiiksek yiik
degeri ile bu degerden sonra en yiiksek olan yiik degeri arasindaki farkin en az .10 olmas:
onerilmektedir (Buyukozturk, 2005). Buna gore, iki ve daha fazla faktorde yiik degeri .10'un
ustiinde yiiksek yiik degeri olan maddeler ile .30’dan diisiik faktor yiikii olan 24 madde
olcekten cikartilmustir. Olcekte kalan 29 maddenin faktdr analizi éncesi KMO degeri .94;
Bartlett testi sonucu da (x2 = 5358.451, sd= 406; p<.001) anlamli bulunmustur. Olgekte kalan
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maddelerin faktor analizi i¢in uygunlugu belirlendikten sonra tekrar faktor analizi
yapilmustir.

AFA sonucu 6lgekte yer alan 29 maddenin 6z degeri 1’den biiyiik dort faktor altinda
toplandig1 belirlenmistir. Maddelerle ilgili olarak tanimlanan dort faktoriin ortak
varyanslar1 .40-.69 arasinda degismektedir. Dort faktor birlikte, maddelerdeki toplam
varyansin ve 0lcege iliskin varyansin ¢ogunlugunu aciklamaktadir. Varimax dik déndiirme
sonrasinda maddelerin faktor yiik degerleri .50-.76 arasindadir. Birinci faktoriin tek basina
acgikladig1 varyans % 36.52; ikinci faktoriin % 6.88; ticlincii faktoriin % 4.80; dordiincii
faktoriin ise % 3.93'diir. Bu dort faktoriin agikladigl toplam varyans ise, % 52.13'tiir. Scherer,
Wiebe, Luther ve Adams (1988) sosyal bilimlerde % 40 ile % 60 arasinda degisen varyans
oranlarinin yeterli oldugunu belirtmektedirler (Akt: Tavsancil, 2002). Bu bulgular 6lgegin
yeterli bir yapida olduguna ve genel bir faktore sahip olduguna isaret etmektedir.

Olgek, toplam 29 maddeden ve dort alt faktorden olugsmakta olup birinci faktérde 11,
ikinci faktorde 8, tiglincli faktorde ise 6, dordiincii faktdrde ise 4 madde yer almaktadir.
Alanyazinda bulunan ilgili ¢calismalar ve faktorlere giren maddelerin anlamlar1 incelenerek
bu faktorlere sirasiyla; Anlatim Giicii, Anlatim Akisi, Anlatim Rahatlig1 ve Anlatim Diizeni
adi1 verilmistir. Bandura’ya (2006) gore, bireyin 6z yeterligi; etkinlik alanlarma, durumsal
baglamlara ve sosyal yonleriyle baglantili degerlendirilebilmektedir. Oz yeterlik algist
Ol¢timlerinde bireylerin 6zel bir gorevi gerceklestirebilme yeterliklerine iliskin bireysel ve
grup icindeki degerlendirmelerinin belirlenebilecegini belirtmektedir. Olgekte yer alan alt
boyutlarin, hem s6zlii anlatimin ortaya konulmasiyla ilgili inanglar1 hem de sozlii anlatimin
farkli durumlarda gergeklestirilmesiyle ilgili inanglar1 belirlemeye yonelik oldugu
sOylenebilir.

Olgegin birinci faktdriinde yer alan Ornegin; “Dinleyenleri etkileyebilirim.”
“Konusurken her ortamda diistincelerimi rahatlikla ifade edebilirim.” “Hazirlikli olmasam
da kendimi ifade edebilirim.” gibi maddeler bireyin konusma sirasindaki etkili anlatim
gliciine iliskin 6z yeterligini ifade ettiginden birinci faktore “Anlatim Giicli” ad1 verilmistir.
Etkili konusma ya da sozlii anlatim giiciine sahip olan bireylerin konusurken dinleyenleri
etkileyebilmesi, her kosulda dogru, diizgiin, anlasilir bir bigimde diislincelerini ifade
edebilmesi, zengin sozciik dagarcigini kullanabilmesi ve dile hakim olmas1 beklenmektedir
(Ari, 2006; Akkaya, 2012).

Ikinci boyutta yer alan maddeler incelendiginde; “Anlatacaklarimi normal bir hizda
siirdiirebilirim.” “Konusurken ses tonumu ayarlayabilirim.” Sozlerimi birbirine
karistirmadan ifade edebilirim.” gibi maddelerin so6zlii anlatimin; kesintiye ugramadan,
akismni bozan aksakliklara meydan vermeden; acik, anlasilir, akict bir bigimde
gerceklestirilmesiyle, ilgili anlamlar igerdigi goriilmektedir. Konusurken anlatimin etkili ve
anlasilir olmasi igin akisini bozabilecek duraksamalar, tekrarlar, gereksiz sesler gikartma vb.
gibi davraniglara yer verilmemesi, 6lciilii olunmasi, dinleyenlerin sikilmamas: ve 6nemli
noktalarin vurgulanmasi gerekmektedir (Sever, 1998). Bu nedenle ikinci boyut “Anlatim
Akis1” olarak adlandirilmistir.

Uclincii faktorde yer alan maddelerden bazilar1 soyledir: “Konusurken beden dilimi
(hareket jest ve mimiklerimi) etkili kullanabilirim.” “Dinleyenlerle goz temas1 kurabilirim.”
“Topluluk 6ntinde heyecanimi yenebilirim.” Konusmanin rahat, dogal, samimi bir bigimde
gerceklestirilmesi konusmay1 etkileyen etkenlerdendir (Tosun & Aydin, 2013). Iyi bir
konusmaci konugsmalarini, beden diliyle, sdyleyis ve vurgulariyla canli, dogal ve rahat bir
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bi¢cimde biitiinlestirebilmelidir (Sever, 1998). Bu maddelerin igerdikleri anlamin bireyin
konusurken, heyecana kapilmadan, goz iletisimi beden dili vb. davraniglar1 da bununla
biitiinlestirebilmesi konusma esnasindaki rahathigini vurguladigl icin tigilincii faktore
“Anlatim Rahathig1” ad1 verilmistir.

Dordiincii faktordeki maddeler ise “Sozlerimi belirli bir sira izleyerek anlatabilirim.”
“Onceden tasarladigim plana uyabilirim.” gibi sézlii anlatimin diizenli, planli bir bigimde
gerceklestirilmesine vurgu yapan anlamlar icermektedir. Konusmacinin hazirlikli olmasi
konusmay1 etkileyebilen etkenlerden birisidir (Tosun & Aydin, 2013). Ayrica,
sOyleneceklerini diisiiniip belirleyerek soze baslamasi (Ari, 2006) ve konusma esnasinda
materyal kullanmasi gerektiginde bunlar1 yerinde ve zamaninda kullanabilmesi, konusma
zamanini etkili kullanabilmesi gibi dikkat etmesi gereken durumlar da konugmasini
dinleyicilere ve ortama gore diizenleyebilmesini gerektirir. Bu nedenle dordiincii faktor
“Anlatim Diizeni” olarak adlandirilmistir. Olgegin dért boyutlu yapisiin, 6z yeterlik
inancyla ilgili kuramsal yapiy: destekleyen 6zellikte oldugu soylenebilir.

SézIii Anlatim Oz Yeterlik Inanci Olgegi'nin agimlayici faktor analizi sonucu elde
edilen, dort faktor altinda toplanan 29 maddelik yapisina dogrulayic faktor analizi
uygulanmistir. Bu dogrultuda, orijinal 6lgekte oldugu gibi dort faktorlii yapiy: temsil eden
bir model kurulmus ve test edilmistir. Ki-kare degeri ile serbestlik derecesi oram
incelendiginde, s6z konusu degerin (x?/sd= 3.05) 5’den kiiciik oldugu ve bunun kabul
edilebilir bir uyum degeri oldugu soylenebilir (Thompson, 2000; Simsek, 2007).
Alanyazinda kiigiik Orneklemlerde bu oranin < 2.5 olmasmmn (Kline, 2011), biiyiik
orneklemlerde ise < 3 olmasinin miikemmel uyuma karsilik geldigi belirtilmektedir (Sumer,
2000; Kline, 2011). Calisma grubunun 426 kisiden olustugu ve biyilik grup olarak
nitelendirilebilecegi i¢in, bu oranin < 3 olmasi1 miikemmel uyumu gostermektedir. Modelin
uyum iyiligi degerlerinin, CFI degeri .97, IFI degeri .97, SRMR degeri .06 ve RMSEA degeri
07 (% 90, GA = .065; .074) oldugu goriilmiistiir. Bu degerler, 6lgegin 6l¢iim modelinin kabul
edilebilir bir model oldugunu ortaya koymaktadir (Schermelleh-Engel, Moosbrugger &
Miiller, 2003; Schumacker & Lomax, 2004; Simsek, 2007; Kline, 2011). DFA sonuglari,
modelin iyi uyum verdigini gosterdiginden ve modelin kabul edilebilir bir model oldugunu
ortaya koydugundan maddeler arasinda herhangi bir diizeltme yapilmasma gerek
goriilmemistir.

Ayrica, modelde yer alan biitiin maddelere ait faktor yiik degerleri incelenmis ve
bunlarin istatistiksel olarak anlamli oldugu belirlenmistir. Olgegin DFA’ya dayali madde-
faktor yiik degerleri .36 ile .75 arasinda degismektedir. Modelde yer alan biitiin maddelere
ait madde t degerleri incelendiginde, faktor yiik degerlerinin istatistiksel olarak anlaml
oldugu goriilmektedir. Olgegin R? istatistikleri ise, .13 ile .56 arasinda degismektedir. Bu
bulgulara dayanarak 6lgegin kuramsal olarak da desteklenen dort boyutlu yapisinin uygun
oldugu soylenebilir.

Olgegin faktorleri arasindaki iliskiyi belirleyebilmek igin Pearson korelasyon
katsayilar1 (r) hesaplanmistir. Faktor-toplam korelasyonlarin, diizeltilmis toplam puan
tizerinden hesaplanmasi oOnerilmektedir (Buyukozturk, 2005). Bu nedenle ¢alismada
oncelikle, diizeltilmis toplam puanlar hesaplanmistir. Diizeltilmis toplam puanlar, her bir
faktor igin, toplam puandan faktor puanlarmin gikartilmasiyla hesaplanmistir. Analiz
sonucunda, faktdr puanlari arasinda ve faktorler ile diizeltilmis toplam puan arasinda
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pozitif ve anlaml iligkilerin (p<.01) oldugu goriilmiistiir. Faktorlerin birbirleriyle iligkili
oldugu anlagilmaktadir.

Olcegin Giivenirligine Iliskin Bulgular

Calismada madde ayirt ediciliginin saptanmasi icin, korelasyonlara dayali ve dlgegin
alt ve tist grup ortalamalar: farkina dayali madde analizi teknikleri uygulanmigtir. Madde
toplam puan korelasyonunun pozitif ve yiiksek olmasi maddelerin benzer davranislari
ornekledigini ve testin i¢ tutarhliinin yiiksek oldugunu belirtmektedir (Buyukozturk,
2005). Bu nedenle, Olgegin giivenirligi ve gecerligini diisiirebilecegi icin, diisiik
korelasyonlara sahip maddelerin Olgekten ¢ikartilmasi gerekmektedir (Tezbasaran, 1997).
Madde-toplam korelasyon katsayis1 .40 ve daha yiiksek degerde maddeler ¢ok iyi ayirt
edici; .30 ile 0.40 arasindaki maddeler iyi; .20 ile .30 arasinda olan maddeler ise, diizeltilmesi
gereken maddeler olarak yorumlanmaktadir (Ebel, 1965, Akt: Erkus, 2003,). Buna gore,
madde toplam korelasyonunun en az .20 olmas: ve .20’den daha diisiik maddelerin teste
alinmamas1 gerekir (Tavsancil, 2002; Buyukozturk, 2005). Olgek maddelerinin madde
toplam korelasyonlarinin .30 ve iistiinde olmasina dikkat edilmistir. Olgegin madde toplam
korelasyon degerleri .30 ile .69 arasinda degismektedir ve madde analizi siirecinde kabul
edilen diizeydedir. Bu katsayilar, s6z konusu Olciilen yapmin 6ngoriildiigii gibi homojen
oldugunu kanitlamaktadir ve 6lgegin gecerliligine isaret etmektedir.

Maddelerin ayirt ediciligi alt % 27 ve {ist % 27 grup ortalamalar1 farkina dayal
madde analizi testi ile smmanmustir. t degeri biiyiidiikce maddelerin ayrit ediciligi
artmaktadir. Kabul edilen diizeyde anlaml ¢ degeri veren maddelerin ayirt edicilik giicleri
yeterli olarak kabul edilmektedir (Turgut & Baykul, 1992). Analiz sonucunda, maddelerin
ayirt edicilikleri p<.001 diizeyinde anlamli bulunmustur. Bu bulgulara goére, maddelerin
ayirt edici 6zellikte oldugu sdylenebilir. Olgegin faktdrlere gore Cronbach alfa ig tutarhk
katsayilari; birinci faktoriin .89, ikinci faktoriin .85, {i¢lincli faktoriin .85 ve dordiincii
faktoriin .70’dir. Tiim Olgegin Cronbach alfa katsayisi .94’tiir. Bulgulara gore oOlgegin
glivenirliginin yiiksek diizeyde oldugu sdylenebilir.

Sonuc ve Oneriler

Ogretmen adaylarmin, etkili iletisim kurabilmeleri i¢in sozlii anlatim 0z yeterlik
inanclarina sahip olmalar1 gerekmektedir. Bu arastirmada, 6gretmen adaylarmin sozlii
anlatim 6z yeterlik inanglarini belirleyebilecek 6gretmen adaylarma yonelik “Sozlii Anlatim
Oz Yeterlik Inanct Olgegi’nin” gelistirilmesi amaglanmistir. Bu amag¢ dogrultusunda,
alanyazin taramasi, uzmanlardan goriis alinmasi ve 6n deneme ¢alismalar1 sonucunda, 53
maddelik deneme formu hazirlanmis ve egitim fakiiltesinde 6grenim goren 426 ogretmen
adayma uygulanmistir. Bu uygulamadan elde edilen veriler {izerinde Slgegin gecerlik ve
guivenirlik calismalar1 yapilmistir.

AFA sonucunda, faktor yiik degeri .30"un altinda olan ya da binisik oldugu belirlenen
24 maddenin oSlgekten c¢ikartilmasina karar verilmistir. Olgekte kalan 29 maddeye tekrar
AFA yapilmis ve 6z degeri 1'den biiyiik 4 faktor altinda toplandigi belirlenmistir.
Maddelerin tasidiklar1 anlamlara gore birinci faktore, sozlii anlatim glictine iliskin
Ozyeterlik inancin belirten “Anlatim Giici” (11 madde), ikinci faktore sozlii anlattimindaki
akisa iliskin 6z yeterlik inancin1 belirten “Anlatim Akis1” (8 madde), tiglincii faktore sozlii
anlatimindaki rahathigina iliskin 6z yeterlik inancini belirten “Anlatim Rahatlig1” (6 madde),
dordiincii faktore sozlii anlatim diizenine iligkin Ozyeterlik inancini belirten “Anlatim
Diizeni” (4 madde) adlar1 verilmistir.
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Anlatim Glicii faktoriindeki maddelerin faktor yiik degerleri .50 ile .67, madde toplam
korelasyonlari .46 ile .67 arasinda; Anlatim Akig1 faktoriinde faktor yiik degerleri .53 ile .75,
madde toplam korelasyonlar: .46 ile .60 arasinda; Anlatim Rahathig faktoriinde maddelerin
faktor yiik degerleri .55 ile .76, madde toplam korelasyonlar1 .55 ile .69 arasinda; Anlatim
Diizeni boyutunda maddelerin faktor yiik degerleri .51 ile .72, madde toplam korelasyonlari
.30 ile .55 arasinda degismektedir. Anlatim Giicii faktoriiniin tek basina agikladig1 varyans
% 36.52, Anlatim Akig1 faktoriiniin tek basma agikladigr varyans % 6.88, Anlatim Rahatlig:
faktoriiniin tek basmna acikladigl varyans % 4.80, Anlatim Diizeni faktoriiniin tek bagina
agikladig varyans % 3.93'diir. Bu dort faktoriin agikladig: toplam varyans % 52.13'diir.

Olgegin 29 maddeden olusan dort faktorlii yapisina dogrulayict faktor analizi
uygulanmasi sonucu uyum iyiligi degerlerinin x?/sd= 3.05; CFI degeri .97, IFI degeri .97,
SRMR degeri .06 ve RMSEA degeri .07 (% 90, GA = .065; .074) oldugu goriilmiistiir. Bu
uyum indeksi degerlerinin modelin uyumu icin yeterli diizeyde olduklar1 belirlenmistir.
Olgegin dort faktorlii yapisinin dogrulandigina karar verilmistir. AFA ve DFA sonucunda,
6lcegin, 29 maddeden olusan tek boyutlu ve birbiriyle iliskili dort alt faktorli bir yapisinin
oldugu belirlenmistir.

Olgegin % 277lik alt-iist grup ortalamalar1 farkina dayali madde analizi sonucu
maddelerin ayirt edicilikleri p<.001 diizeyinde anlamli bulunmustur. Faktorlerin Cronbach
alfa katsayilar1 Anlatim Giicii i¢in .89, Anlatim Akis1 i¢in .85, Anlatim Rahatlig icin .85,
Anlatim Diizeni igin .70, 6lgegin tamami igin ise .94 tiir. Olgekteki her madde «Her Zaman,
Cogu Zaman, Ara Sira, Cok Seyrek, Higbir Zaman» arasinda degisen Likert tipi bir 6lgek
tizerinde degerlendirilmektedir. Olgekten almabilecek ek en diisiik puan 29, en yiiksek
puan 145’dir. Olgekte ters puanlanan madde bulunmamaktadir. Olgekten alinan yliksek
puan sozlii anlatim 6z yeterlik inancinin yiiksek oldugunu; diisiik puan ise, sozlii anlatim
0z yeterlik inancinin diisiik oldugunu belirtmektedir. Bandura’ya (2006) gore, performansin
yordanmas: ve davramissal ¢iktilarin agiklanmasinda, tek boyutlu 6z yeterlik dlgekleri ¢ok
boyutlu dlgeklere gore cok daha giicliidiir. Olgegin tek boyutlu yapist bu kuramsal
gerceveye uygundur.

Sonug olarak, gretmen adaylarina yénelik “Sozlii Anlatim Oz Yeterlik inanci Olgegi”
ogretmen adaylarinin sozlii anlatim 6z yeterlik inanclarmi belirleyebilecek gecerli ve
glvenilir bir 6lgme araci olarak kabul edilebilir. Olgek, bundan sonraki arastirmalarda
O0gretmen adaylarmin sozlii anlatim 6z yeterlik inanglarinin belirlenmesinde kullanilabilir.
Gelecekte yapilacak deneysel ve betimsel ¢alismalarda bu 6lgegin baska Olgeklerle birlikte
de kullanilabilecegi  diistiniilmektedir. ~ Gelecek c¢alismalarda bu arastirmada
gergeklestirilmeyen olciit bagmntili gegerlik calismast yapilmasi Onerilebilir. Olgegin
psikometrik 6zelliklerinin daha genis ve farkli 6rneklem gruplarinda farkli yontemlerle
tekrar incelenmesinin Olgegin gegerlik ve giivenirlik calismalarina katki getirebilecegi
disiintilmektedir.

Anahtar Sozciikler: SOzl anlatim, 6z yeterlik inanci, Olgek gelistirme, 6gretmen adayi,
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