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ABSTRACT
The main purpose of Turkish language teaching is to foster students” emotional, intellectual
and imaginative worlds by means of text-based language studies and thus inculcation of
language skills such as listening, speaking and writing in students. Given that Turkish
language teaching texts are usually the starting point, for these skills to be imparted in
students, importance should be attached to surface-deep and deep-surface relationships
while studying texts and thus texts should be studied with the greatest emphasis put on not
the detection of the main idea, but on the comprehension of the core and its connection with
the internal and external world. The purpose of the current study is to determine the core
finding skills of first-year undergraduate students from the Department of Turkish Language
Teaching and to provide some insights for teachers and pre-service teachers into how to
instill the skill of core finding. Within the context of the current study, 50 first-year students
from the Department of Turkish Language Teaching of Mugla Sitki Kogman University,
Turkey, during the 2015-2016 academic year were informed about the concepts of core and
finding the core and they were asked to find and write the core of the text entitled “Morning
Discussion at the Children’s Library” from a Turkish language textbook used in the sixth
grade. Data was collected through the document analysis method and it was concluded that
the students were unable to find the core; and that they could not reach the deep meanings,

but only the superficial meanings.
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INTRODUCTION

Interactions of humans with other entities contribute to the development of their
emotional, intellectual and imaginative worlds. For people, other entities are like sources.
These sources are other people, society and nature that are interacted with. That is, this
interaction occurs in the form of human-to-human, human-to-society, society-to-human,
human-to-nature and nature-to-nature. Through such interactions, man continuously
develops his/her language repertoire related to listening, speaking, reading and writing
because while interacting, they are exposed to some input and from this input, they construct
pictures, paintings, images and schemes in their minds and create connections between
them. Thus, for people to develop their language repertoire relating their emotional,
intellectual and imaginative worlds, they need multi-dimensional interactions which are
considered to be the primary sources of input. People are also fed by some other secondary
sources. As the activities conducted at schools to impart listening, speaking, reading and
writing skills are usually based on texts, they are considered to be secondary sources.
Authors of the texts in Turkish language textbooks are usually fed by primary sources and
generate secondary sources; that is texts, provided for students.

As indicated by Kerkhoff (1973, 33) in Figure 1, in the relationship between “author-
text-reader”, the author converts the product he/she wants to create into text by performing
some certain coding and presents it to the reader who will encode the codes through
perception.

WRITER TEXT READER
(product) (perception)
(coding) (encoding the codes)

Figure 1. Relationship between the author, text and reader

Kerkhoff (1973, 33), as seen in Figure 2, made a connection between the writer’s
narration and the reader’s narration and stated that the writer and the reader can meet at a
common point, but the reader may also have a narration different from that of the author.

.

narration narration

narration

Figure 2. Shared narration zone
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In a text where the reader creates some connections, the shared zone constructed
between the writer’'s narration and the reader’s narration after perception and
comprehension have occurred represents the common narration. This common narration
shows that the writer’s expression and the reader’s perception intersect at the same point.
However, different from this, there might be narrations of the writer remaining outside the
existing point of intersection and the reader might have different perceptions and narrations
falling outside the narrations of the writer. Sometimes, instead of revealing what the writer
intends to express, the reader might associate what the writer intends to explain and his/her
own experiences or pay greater attention to their own experiences and prior knowledge so
that he/she can construct new meanings and include the external world in his/her narration.
These approaches make it possible to find the message in the text, reconstruct the message
and reproduce it and thus to elicit the cores related to both the internal and external worlds.

The main difference between the main idea and the core is that the reader can find the
main idea only by superficially looking at one sentence in the text; however, to find the core,
a more complex and intricate process is required involving detecting coding’s used in the
expression of emotions and opinions in the sentences of a text, making sense of them,
relating them to our prior knowledge and experiences, reconstructing and reproducing
them. While finding the main idea, the immediately visible is enough; yet, for finding the
core, what is visible on the surface is not enough, and the deeper structure should be
explored.

The main idea is the shortest expression of the goal the writer intends to reach with
the text. The main idea can be defined as the concrete expression of what is told in a text in
such a way as to construct a judgment (Aktas & Giindiiz, 2001 Cited in: Pilten, 2007, 12).
According to Temizkan (2009, 187), the main idea is the message intended to be conveyed by
the writer on the basis of the topic discussed in a text to the reader. The main idea is the chief
thought intended to be conveyed through a text, speech or film (Lapp & Fisher, 2008, 377
Cited in: Kusdemir & Katranci, 2016, 252).

Deriving the main idea and core from a text is directly related to level of reading
comprehension. According to Yilmaz (2008, 133), reading comprehension refers to encoding
the opinions intended to be conveyed in texts and making sense of them by activating prior
knowledge. @zbay and Ozdemir (2012, 18) maintain that as a result of reading a text, a
meaning is expected to occur in the mind related to it. And this is directly connected with the
reconstruction of information as a result of individual interpretation of what has been read.
Batur (2013, 62) thinks that students can reconstruct a main idea or a message conveyed in a
text through their own imagination and thinking skills. The main idea is believed to be
inferred through a superficial reading, without much detailed analysis of a text, and this
assumption is supported by the research. Dogan (2015, 29) conducted a study with sixth
graders in order to evaluate their main idea finding skills during reading, and found that the
students tended to use the writer’s sentences to express the main idea, rather than expressing
the main idea with their own sentences. For finding the core, attempts are made in order to
go from general to specific, that is, from surface meaning to deep meaning, and then from
specific to general, that is, from deep meaning to surface meaning, by using inductive and
deductive methods. In this regard, it becomes clear that the main idea and core are two
different concepts. Finding the main idea involves the reader being informed about the
whole text without much effort, intervening with the visible meaning in the text and going
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beyond this meaning; on the other hand, finding the core requires analysis of the deep
implicit meaning.

In order to be able to reach the core of any entity, you need to enter its internal
structure and world. The core of concrete entities such as a tree is concealed in its internal
structure and the core of meaning-loaded entities such as human is concealed in their inner
worlds. In order to discover them, one should go deeper. In a similar manner, in order to be
able to penetrate the inner world of a text, it seems to be necessary to find shared areas with
the writer, to see and perceive the things outside these shared areas, to find the writer’s
coding’s, to generate new coding’s from deep meanings and surface meanings, to make
sense of them by relating them to each other and internal and external worlds, to make
efforts to explain them, to reveal the hidden, and to lift the lid off and to explore the depths.

Relationship of thought with word refers to a process. This is a bi-directional process,
proceeding from thought to word and from word to thought (Wygotski, 1971, 301). In order
to be able to comprehend a text and make inferences from it about internal and external
worlds, the first thing to be done should be to explore the codes that can play an important
role in finding the core of a text. In other words, words or phrases determining the main
meanings conveyed in sentences or sentence groups making up the thoughts and/or
emotions located within a text should be found; these words and phrases are referred to as
coding’s by Kerkhoff (1973). That is, what primarily should be done; as stated by Wygotski
1971), is to reduce thoughts and emotions into words or phrases. Words and phrases are
needed to express the core of a text. These are words or groups of words that can be deduced
from sentences or groups of sentences that form a coherent whole in a text, but nevertheless
are usually not present in the sentences or groups of sentences.

Core can vary from one person to another depending on prior knowledge,
experiences and internal, external world approaches. According to Sapir-Whorf (as cited in
Lawton, 1970, 65), language is not only an instrument for expressing thought but also an
objective reality closely intertwined with experiences. When considered from this
perspective, in order to find the core, thoughts cannot be enough on their own and
experiences should also be activated. Occasion (2006 Cited in: Ercapan, 2009, 209) states that
thoughts conveyed by the writer through the text are reshaped by the reader on the basis of
his/her prior knowledge. What is meant by prior knowledge is the opinions and experiences
already possessed by the reader. For relating the core of a text to real life, activation of prior
experiences is of great importance.

In the reader-text relationship, the reader makes some inferences from texts that are
the sources of emotions, opinions and imagination; thus, to explore the core will enable
him/her to make internal and external connections.
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Figure 3. Reader-text relationship

As shown in Figure 3, within the context of reader-text relationship, there are two
kinds of inferences that can be made; the main idea and the core(s). As previously stated, the
main idea is a kind of meaning that can be derived from the surface structure of the text.
Applied research has revealed that students rely on superficial structure, which is what is
visible to find the main idea, but that they are mostly unsuccessful in finding it. This might
be because teachers try to force students to accept the main idea they have found and give
the impression that superficial analysis is enough to do so.

As the main topic of the current article is to find the core, we can talk about two types
of association being internal and external within the context of a text. Within-text studies,
what is intended to be obtained from the analysis of the text is the core of the text. This
represents the first stage. A pre-requisite to this stage is the detection of words and phrases;
that is, coding that make up the core and at the second stage, the core is constructed by
associating them with each other. The other stages can be presented in order as follows:
students reconstruct the core obtained as already described by relating it to their inner
worlds and then create narrations based on this. Moreover, they perform gist-external world
association. This is called external association. The narration to be constructed as a result of
this association should be directed towards the external world. For students to find the core
of a text and relate it to the internal and external worlds, they need to have the skills
necessary to understand, perceive, make sense of, compare and relate what is visible and
invisible; that is, surface and deep meanings; they need to identify themselves with the
characters in the text and they need to relate events and phenomenon to internal and
external worlds. The steps of finding and associating the core can be illustrated as:
1) Detection of coding; 2) Association of coding’s with each other; 3) Construction of the core;
4) The reader’s relating the core of the text to his/her experiences through empathy; 5) The
reader’s relating the core of the text to the external world (society, environment, nature etc.);
and 6) Evaluation.

According to Sweet and Snow (2002 Cited in: Kusdemir & Katranci, 2016, 252),
reading comprehension refers to construction of meaning and reaching the core as a result of
the interaction with the written language. In finding the core; reading comprehension,
making sense, comparison, relating, interpretation, reconstruction and reproduction are of
vital importance.
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In the literature review conducted for the current study, no research dealing with the
stages of finding the core and relating it to internal and external worlds was encountered.
Research focusing on finding the core and relating it to internal and external worlds seems to
be very important in terms of teaching students how to go from surface meaning to deep
meaning, to explore the coding’s of sentences and sentence groups, to go from deep meaning
to surface meaning through these coding’s, to form a meaningful sentence expressing the
core, to create internal associations by establishing empathy on the basis of the core of the
text and external associations within the context of society-text relationship, and to read and
make sense of entities, symbols, shapes etc. to see what is invisible.

When the relevant literature is examined, it is seen that although there is no research
looking at how to find the core and relate it, there are some applied studies focusing on
finding the main idea. Some of them are related to reading comprehension (Kush, Watkins,
& Brookhart, 2005; Bas & Kardas, 2014) and finding the main idea of a text (Jitendra, Hoppes,
& Xin, 2000; Jitendra, Cole, Hoppes, & Wilson, 1998; Pilten, 2007; Cetinkaya, Ates, &
Yildirim, 2013; Dogan, 2015; Kusdemir, & Katranci, 2016). The results of the very few applied
studies conducted in Turkey with a focus on the construction of the main idea have revealed
that students are inadequate in constructing the main ideas of texts.

The purpose of the current study is to determine the core finding skills of first-year
students of a Turkish Language Teaching Department and to make suggestions about how to
impart these skills in students on the basis of the texts in Turkish language textbooks.

METHOD

The study employed the qualitative research method. The data of the study were
collected through document analysis method.

Study Group

The study group of the current research is comprised of 50 first-year students
attending the Turkish Language Teaching Department at the Education Faculty of Mugla
Sitk1 Kogman University, Turkey, during the 2015-2016 academic year.

Data Collection and Analysis

Assuming that the participants of the study took adequate training during their
secondary and high school education about how to find the main idea, they were provided
with explanations about the core and core finding requiring forming associations from
surface meaning to deep meaning and from deep meaning to surface meaning. Then they
were asked to read the text entitled “Morning Discussion at Children’s Library”, as found in
the sixth grade Turkish language textbook, and then answer the question “What is the core
of the text” in writing. The students were not asked any questions to form internal and
external associations; they were only asked to find the core. The data were collected through
document analysis method and on the basis of the collected data; it was explored whether or
not the students found the core. During this process, the researchers examined all the written
documents separately and independently subsumed the students” expressions related to the
core under certain headings. Then, the researchers came together and discussed the
expressions they gathered under different headings to reach an agreement.
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FINDINGS

In the text “Morning Discussion at Children’s Library” read by the students, books
from world classics are talking. The books praise themselves; sometimes cynically satirize
and severely criticize each other.

The students” answers given to the question “What is the core of the text” were
collected under six main statements. In this connection, 27 students formed a statement to
express the gist as “Each book presents a different world to its reader”; 14 students “Each
book is valuable, it should be read”; four students “Books are valuable, they cannot be
criticized”; two students “The reader’s mood, viewpoint and desire to read are of great
importance in reading book”; two students “Books are useful, they improve the reader”; and
one student “People read books in which they find something from themselves”.

From the excerpts taken from the students” writings and presented below, it seems to
be clear that the students could not find the core and they were engaged in efforts to find the
main idea on the basis of surface meanings. The above given statements written by the
students as the core of the text were determined to have been derived from the sentences
clearly written in the text.

Some statements included in the students’ responses to the question “What is the core
of the text” are given below:

“Each book presents a different world to its reader.”
K28- “Books, with their characters, settings and events, present us with a different world.”

K49- “Each book has a hero and each of them includes different emotions, moments and
repercussions.”

“Each book is valuable, it should be read.”

K23- “Without discriminating, each book should be read.”
K31- “Each book is worth reading.”

“Books are valuable, they cannot be criticized.”

K3- “Literary works having proved their originality and uniqueness are closed to criticism.
Each of them praises a different value.”

K12- “Each book is valuable and good; it cannot be criticized on the basis of the number of its
readers.”

“The reader’s mood, viewpoint and desire to read are of great importance in reading
book.”

K47- “The reader’s viewpoint and desire to read are important.”
K10- “Mood plays an important role in reading book.”

“Books are useful, they improve the reader.”

K8- “Books improve children’s imagination and vocabulary.”

K21- “Books take the reader into a journey through their own worlds, improve the reader’s
imagination.”

“People read books in which they find something from themselves.”
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K18- “People read books in which they find something from themselves.”
RESULTS, DISCUSSION AND SUGGESTIONS

In order to understand what the concept of core means and not to confuse it with
similar concepts, it is necessary to reveal its differences from summary and main idea.

While in finding the main idea, what is usually done by the reader is to look at the
surface meaning and what is visible and then state the main idea, to find the core, more
complex and intricate process is required involving detecting coding used in the expression
of emotions and opinions in the sentences of a text, making sense of them, relating them to
our prior knowledge and experiences, and reconstructing and reproducing them. This is
supported by the existing research. Dogan (2015, 29) conducted a study on sixth graders to
evaluate their main idea finding skills during reading and found that the students tended to
use the writer’s sentences to express the main idea rather than expressing the main idea with
their own sentences.

Core and summary are also different concepts. In a summary, what is required is the
demonstration of the grasp of the whole text by the reader without intervening in the
meaning and differentiating the meaning; on the other, in finding the core, what is in the
depths and hidden should be explored. In order to be able to reach the core of any entity,
you need to enter its internal structure and world. For finding the core, the writer’s coding in
sentences and sentence groups should be discovered, they should be associated with each
other and the sentence used to express the core should be constructed. What should be
emphasized here is the reconstruction of the internal and external worlds by making use of
the core.

In finding the core and accordingly in comprehending texts, two important points are
emphasized. In text analyses, in order to give priority to writer-text-reader relationship and
interaction, it seems to be necessary to be aware of the common and different zones of the
text, that is, in the position of conveyor, and for the reader, the position of receiver in terms
of meaning and making sense. Kerkhoff (1973, 33) puts particular emphasis on this issue and
points out the common and different zones of the writer and the reader. Wygotski (1971, 301)
stated that the relationship of thought with word refers to a process and that this is a bi-
directional process, proceeding from thought to word and from word to thought. On the
basis of the arguments of Wygotski (1971), it seems that inductive and deductive methods
are involved in thought-language relationship and thus, texts that are the products of
emotions, thoughts and imagination can be expressed with one word or phrase and vice-
versa; that is, from one word or phrase, a wide range of meanings representing different
words can be derived. From the statements of Kerkhoff (1973) and Wygotski (1971), it is
understood that in the relationship between the writer and the reader, there can be common
points as well as different points to be derived from the text and with a tiny word, different
worlds can be created with different meanings. This indicates the existence of language-
meaning relationships proceeding from surface meaning to deep meaning, from deep
meaning to surface meaning, from deep meaning to deep meaning, and from surface
meaning to surface meaning.

In the current study, the purpose was to determine the core finding skills of students
from Turkish Language teaching department. While studying texts in Turkish Language
textbooks in the classroom, the main focus is usually on finding the main idea and this only
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requires making inferences from the surface meaning of the text and as a result, usually
single main idea is found. This does not make enough contribution to the development of
students’ skill of making internal and external associations and other language skills. In the
current study, it was determined that 50 first-year students from the department of Turkish
Language teaching were not able to find the core and found only main ideas on the basis of
surface meanings of the text.

Finding the core in the text is different from finding the main idea and stages of
finding the core and relating it to internal and external worlds. On the basis of a text entitled
“Morning Discussion at Children’s Library” the findings were as follows:

At the first stage, coding’s are determined on the basis of the statements in the text to
find the core: These sentences are from the text and they refer to different emotions and
opinions; for example Don Quixote, shouted “What is happening? Do I have to wake up
with your noise every morning?”; these are indication of “scolding”; “Even if you scare
everybody, you cannot frighten me; my dear knight friend. Your weak wooden sword used
to be scary in medieval ages. Do not treat as if you were fighting the windmill. You should
learn how to be polite.” These sentences are indication of “contempt and humiliation”; “You
try to equate me with less valuable books. May be because I got older, they started to
intimidate me. You are sleeping and standing in the same place with me. You know I am
from a noble class. There should be some differences between me and ordinary books”; these
sentences indicate “alienation, trivialization”; “In fact you are not a book to be
comprehended; said Gulliver’s Travels: You do not read much, this is partially your
responsibility; my dear. As long as you have this secrecy and mystery, you will always be
alone among children”; these sentences indicate “blaming”; “As you are not written for
children, they are doing this. If I were you, I would leave these children’s books”; these
sentences indicate “exclusion”.

At the second stage, coding’s are associated with each other. Within the plot, words
indicating “humiliation, contempt, devaluing, alienation, exclusion, scolding, disagreement
and disrespect” can be associated with the concept of “negative destructive criticism”.

At the third stage, on the basis of the idea that negative approaches do not provide
positive experiences for people, the core is determined. Thus, the gist of the text can be
expressed as “The way to development goes through constructivist competition,
constructivist criticism”.

At the fourth stage, the core of the text is reconstructed by relating it to the internal
world. During the process of relating to the internal world, questions such as “How do you
treat your friends in your daily life (rude, polite, respectful etc.)?”, “Do you sometimes
criticize your friends? How do you criticize them?”, “Do you criticize people in your family
or in your close circle?”, and “How do you feel when you criticize someone?” can be asked
of students. In light of such questions, students may be encouraged to think that
“constructivist competition and constructivist criticism” can lead to positive development in
their own worlds and that they can express these thoughts in different ways: “Instead of
debating with my friends, we can seek ways of leveling constructivist criticism to each other;
thus we can improve ourselves”, or “When we compete with our friends, we behave
constructively and invest efforts for all of us to be successful and to develop”.
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At the fifth stage, by directing questions such as “Is it a correct behavior to mock or
humiliate a person due to his/her appearance, failure or socio-economic status?”, “How
should a criticism be?”, and “How should people criticize each other?”, students can be
made aware that destructive criticism leveled in their environment and in the external world
can be harmful and can be encouraged to utter sentences supporting constructivist criticism
and competition: “For our country to develop and to be one of the developed countries,
people should support each other in their professional lives and level constructivist
criticism”, “For our country to develop in the fields of science, art and sports, people should
be engaged in constructivist competition”, or “For the relationships between people to be
healthy in the society, destructive criticism should be avoided and constructivist criticism
should be leveled”.

At the sixth stage, a general evaluation about the process of finding and relating the
core of the text on the basis of comprehending, making sense and narration is conducted by
the teacher and the students.

Considering all of these stages, attempts should be made for pre-service teachers
attending education faculties to possess vocabulary repertoire that they can conceptualize in
order that they can detect deep meanings to find the core. For this purpose, students should
be imparted with the skill of perceiving and understanding what is lying in the background
and hidden. Pre-service teachers acquiring such skills should be provided with activities to
instruct them about how to ask questions suitable for different types of texts and their
characteristics, and how to direct their prospective students in relating the core to internal
and external worlds. Reading comprehension strategies (pre-reading, while reading and
post-reading) should be constructed not only considering the main idea, but also the core
including the hidden and deep meanings.
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Giris

Insanlarin diger varliklarla olan iletisimi, onlarin duygu, diisiince ve hayal
diinyalarini olusturur ve gelistirir. Insanlar icin diger varliklar, birer kaynak niteligindedir.
Bu kaynaklar; iletisime girilen diger insanlar, toplum ve dogadir. Bagka bir deyisle bu
iletisim; insan-insan, insan-toplum, toplum-insan, insan-doga, doga-insan arasinda
gerceklesir. Iletisimler karsilikli etkilesime doniistiigii zaman, gelisme ve olgunlasma da o
denli biiyiik olur. Gergeklesen etkilesim sayesinde insan, kendi i¢ diinyasina doniik olarak,
gordiiklerinden resimler, tablolar, goriintiiler, semalar olusturur; duyduklariyla biitiin
bunlar arasinda iligki kurarak dinleme, konugsma, okuma ve yazmaya yonelik dil hazinesini
siirekli olarak gelistirir. Insanlarin duygu, diisiince ve hayal diinyasina iliskin dil hazinesinin
gelisebilmesi i¢in, bu ¢ok yonlii birincil iletisime ihtiya¢ bulunmaktadir. Insanlar, ayrica
duygu, diisiince ve hayal diinyas: olarak ikincil kaynaklardan da beslenirler. Okullardaki
dinleme, konusma, okuma ve yazma becerisi kazandirma c¢alismalari, metinlere dayali
oldugu icin ikincil kaynaklidir. Tiirkce ders kitaplarindaki metinleri yazanlar, genellikle
birincil kaynaktan beslenerek ogrencilere sunulan ikincil kaynaklari, yani metinleri
olusturmuslardr.

Kerkhoff (1973, 33), “yazar-metin-okuyucu” arasindaki iliskide, yazarmn olusturmak
istedigi tirtinti belirli kodlamalar yaparak metin haline getirdigini ve algilama yoluyla
kodlar1 ¢6zen okuyucuya sundugunu ifade eder. Yine Kerkhoff (1973, 33), yazarin anlatimi
ile okuyucunun anlatimi arasinda iligki kurmus, yazarin ve okuyucunun ortak bir alanda
bulusabildigini, ancak okuyucunun yazarin anlattmindan farkli bir anlatima da sahip
olabilecegini ifade etmistir.

Okuyucunun iliski kurdugu bir metinde, yazarin anlatimi ile okuyucunun alg1 ve
kavrama sonrasi anlatimi arasinda olusturulan ortak alan, ortak anlatimi ifade eder. Bu ortak
anlatim, yazarin ifadesi ile okuyucunun algisinin ayni noktada kesistigini gosterir. Ancak
bundan farkli olarak yazarm mevcut kesisim alaninin disinda anlatimlar: var olabilecegi gibi,
okuyucunun da yazarin anlatimlarinin disinda farkh algilari, farkli anlatimlari olabilir.
Okuyucu, bazen yazarin ne anlatmak istedigini ortaya koymak yerine, yazarin anlatmak
istedikleriyle kendi yasantilarini birlestirerek veya o0zellikle kendi on bilgi, yasanti ve
tecriibelerini 6n plana ¢ikararak yeni anlamlar olusturabildigi gibi, kendi disindaki diinyay1
da anlatiminin igine alabilir. Bu yaklasimlar, sirasiyla metindeki mesajin bulunmasini,
mesajin yeniden yapilandirmasini ve yeni mesaj iiretilmesini, yani i¢ ve dis diinyaya yonelik
ozlerin ortaya ¢ikarilmasini saglar.

Ana fikir ile 6z arasindaki temel farklilik; ana fikir bulmada, okuyucunun, yazarin
ana diisiincesini genellikle yiizeyde kalarak bir ciimleyle ortaya koymasi; 6zii bulmada ise,
metindeki ctimle veya ciimlelerle ifade edilmis duygu ve diisiincelerdeki kodlamalarin tespit
edilmesi, anlamlandirilmas: ve iliskilendirilmesiyle, yeniden yapilandirma ve/veya yeni

3 Prof. Dr. - Mugla Sitki Kogman Universitesi Egitim Fakiiltesi - vcoskun@mu.edu.tr

4 Yrd. Dog. Dr. - Mugla Sitki Kogman Universitesi Egitim Fakiiltesi - dcetin@mu.edu.tr
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yapma (liretme) yoluna gidilmesi seklindedir. Birincisinde genellikle goriinenden yola
cikilirken, ikincisinde goriinmeyenden hareket edilerek 6ze (derine) inilir.

Ana diislince ya da yaygin adiyla ana fikir, yazarin metinde ulasmak istedigi amacin
en kisa ifadesidir. Ana fikir, bir metinde anlatilanlarin bir yargi olusturabilecek sekilde
somut halde dile getirilmesi diye de tanimlanabilir (Aktas & Giindiiz, 2001 Akt: Pilten, 2007,
12). Temizkan’a (2009, 187) gore ise ana diisiince, yazarin metinde isledigi konu {izerinden
okuyucuya ulastirmak istedigi mesajdir. Ana fikir, okunan metinde, dinlenilen bir
konusmada veya seyredilen bir filmde verilmek istenen temel diistincedir (Lapp & Fisher &
2008, 377 Akt: Kusdemir & Katranci, 2016, 252).

Ana diislinceyi ve 6zii bulmanin 6grencinin okudugunu anlama diizeyiyle dogrudan
iligkisi bulunmaktadir. Yilmaz’a (2008, 133) gore okudugunu anlama, 6n bilgileri kullanarak
metinlerde verilmek istenilen diisiinceleri ¢cvzmek ve bunlara anlam yiiklemektir. Ozbay ve
Ozdemir’e (2012, 18) gore, herhangi bir metni okuma sonucunda, zihinde onunla ilgili bir
anlamanin gergeklesmesi beklenir. Bu da bireyin okuduklarmi kendine gore yorumlayip
bilgiyi yeniden yapilandirabilmesine baglidir. Batur’a (2013, 62) gore ise 0grenciler, kendi
hayal giicleri ve diisiinme becerileri ile metinde iletilen ana fikri veya mesaji yeniden
yapilandirabilirler. Ana fikirde, genellikle analize yer vermeden yiizeyde kalinmaktadir.
Yapilan arastirmalar, bu goriisii desteklemektedir. Dogan (2015, 29), 6. sinifla “okuma ve
gorsel okumanin bir metnin ana diisiincesini bulma...” {izerine yaptig1 ¢alismada, yazili
metni okumada Ogrencilerin kendi ciimlelerinden ziyade yazarin kullandigi ciimlelerle
metne iligkin diisiincelerini anlatmaya egilimli olduklarini ortaya koymustur. Ozii bulmada,
tiimdengelim ve tiimevarim yontemleri kullanilarak sirasiyla genelden 6zele, yani yiizeyden
derine ve 6zelden genele, yani derinden yiizeye ulasabilmek icin ¢aba sarf edilmektedir. Bu
yoniiyle bakildiginda, 6z ile 6zet farkli kavramlardir. Ozette metindeki gériinen anlama
miidahale edilmeden, o anlatimin disina ¢ikilmadan, okuyucunun, metnin tamami hakkinda
fazla gaba sarf etmeden kisaca bilgi sahibi olmasi amaglanirken; 6zde, dncelikle derindekinin,
ortigiin bulunmas: amaglanir. Nitekim bir varligin 6ziine ulasmak i¢in, onun i¢ yapisina, i¢
diinyasina girmek gerekir. Aga¢ gibi somut varliklarin 6zii i¢ yapisinda; insan gibi anlam
yikli varliklarin 6zii i¢ diinyasinda saklidir. Bunlar1 kesfedebilmek igin derine inmek
gerekir. Ayni sekilde metnin i¢ diinyasma girebilmek, yazar ile ortak alanlar1 bulabilmek,
ortak alanlar digindakileri gorebilmek, algilayabilmek, yazarin kodlamalarimi bulabilmek,
derinden yiizeye yeni kodlamalar yapabilmek, bunlar1 birbirleriyle, i¢ ve dis diinyalarla
iliskilendirerek anlamlandirabilmek, anlatabilmek icin, ¢aba sarf etmek, goriinmeyenleri
ortaya ¢ikarabilmek, ortiigii agabilmek, derini kesfedebilmek gerekir.

Diistincenin kelimeyle iligkisi, bir stireci ifade eder. Bu iligki diisiinceden kelimeye ve
kelimeden diisiinceye dogru olan bir harekettir (Wygotski, 1971, 301). Bir metni
anlayabilmek ve metinden i¢ ve dis yasama yonelik sonuglar ¢ikarabilmek igin oncelikle
metnin Oziinii bulmada rol oynayacak olan kodlamalarin tespit edilmesi gerekir. Baska bir
deyisle, metnin iginde yer alan diislinceleri ve/veya duygular1 olusturan climle veya climle
gruplarindaki ana anlamlar1 belirleyici kelime veya kelime gruplarinin, Kerkhoff (1973) un
tabiriyle kodlamalarin bulunmasi gerekir. Yani esas itibariyla oncelikle yapilacak olan
Wygotski'nin ifadesiyle diisiince ve duygular1 kelime veya kelime gruplarina
indirgeyebilmektir. Metnin 6ziinii ifade edebilmek igin, kelime veya kelime gruplarma
ihtiya¢ bulunmaktadir. Bunlar, metindeki ciimle veya anlam biitiinliigii olusturan ciimle
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gruplarindaki diisiince ve duygulardan cikarilacak ama genellikle o climle veya climle
grubunda bulunmayan kelime veya kelime gruplaridir.

Oz; 6n bilgi, yasanty, i¢ ve dis diinya yaklagimlarina dayali olarak kisilere gore farkl
olabilir. Sapir-Whorf'a (Akt: Lawton, 1970, 65) gore dil, sadece diislince igin bir arag degil,
ayn1 zamanda tamamen tecriibelerle i¢ ice gecmis nesnel bir gergekliktir. Bu yoniiyle
bakildiginda, 6zii bulmada, sadece diisiinceden hareket etmek yerine, diistincelerin yaninda
yasanmis deneyimlerin de devreye sokulmasi gerekir. Ocasion’a (2006 Akt: Ercapan, 2009,
209) gore metin araciligiyla yazarin aktardig: diistinceler, okuyucunun 6z bilgileriyle
yeniden sekillenir. Buradaki 6n bilgilerden maksat, okuyucunun sahip oldugu diisiinceler ve
yasamis oldugu i¢ ve dis tecriibelerdir. Metinde bulunan 6ziin iligkilendirilmesi safhasinda,
yasanmis deneyimlerin devreye girmesi biiyiik 6nem arz eder.

Okuyucu-metin iliskisinde, okuyucu, metinlerden yani duygu, diisiince ve hayal
kaynaklarindan hareketle birtakim ¢ikarimlar yapar; boylece ana diisiinceyi, i¢ ve dis iligkiler
kurabilmesini saglayacak derindeki 6zii veya Ozleri bulabilir. Okuyucu-metin iligkisi
cercevesinde, ana fikir ve 6z olmak {izere iki tiir ¢ikarim yapilabilir. Ana fikir, yukarida da
ifade edildigi gibi, sadece metne bagh kalinarak ortaya cikarilan bir 6greti niteligindedir.
Yapilan uygulamali arastirmalar, 6grencilerin ana fikri bulmada yiizeyden, goriiniirden
hareket ettigini, cogunlukla da metnin ana fikrini bulamadiklarin1 gostermektedir. Bunun
sebebi, 6gretmenlerin ana fikir bulma galismalarinda, sadece kendi bulduklar: ana fikirleri
ogrencilere benimsetme ve metni sadece yiizey olarak degerlendirme girisimleri olabilir.

Makalemizin ¢alisma konusu “6zii bulma” oldugu i¢in, metin baglaminda, i¢ ve dis
olmak tizere iki tir iliskilendirmeden s0z edebiliriz. Metin i¢i calismalarda, metnin
analizinde elde edilmek istenen, metnin 6ziiniin bulunmasidir. Bu, birinci basamag ifade
eder. Bu basamag1 olusturabilmek igin, metnin diistince veya diisiinceler baglamindan
hareketle 6zii olusturacak olan kodlamalar yani 6zii olusturan kelime/kelime gruplar: tespit
edilir ve ikinci basamakta bunlar birbirleriyle iliskilendirilerek 6z tegkil edilir. Diger
basamaklarda sirasiyla, 0grenciler, bunlarin birbirleriyle ilintilendirilmesinden olusturulan
0z ile kendi i¢ diinyasin iligkilendirerek 6ziin yeniden yapilandirilmasmi saglar ve buna
dayali anlatimlar gerceklestirirler. Ayrica 6z-dis diinya iligkilendirmeleri yaparlar. Buna dis
iliskilendirme denir. Bu iliskilendirme neticesinde olusturulacak anlatim, dis diinyaya
yonelik olarak gerceklestirilir. Ogrencilerin metnin 6ziinti bulabilmeleri ve bunu i¢ ve dis
diinyalariyla iliskilendirebilmeleri igin, goriinen ve goriinmeyenleri, yani yiizeyi ve derini
algilama, anlama, anlamlandirabilme, karsilagtirabilme, iligkilendirebilme,
degerlendirebilme, yorumlayabilme vb. becerilere sahip olmalars;;, kendilerini metindeki
sahsiyetlerle Ozdeglestirebilmeleri; olay, olgu vb. unsurlar1 da i¢ ve dis diinyalariyla
iliskilendirebilmeleri gerekir. Ozii bulma ve iliskilendirme basamaklari su sekilde
siralanabilir: 1. Kodlamalarin tespiti; 2. Kodlamalarin birbirleriyle iligkilendirilmeleri; 3.
Oziin olusturulmasi; 4. Okuyucunun empati kurarak metnin 6ziinii kendi yasanti ve
tecriibeleriyle iliskilendirmesi; 5. Okuyucunun metnin 6ziinii dis diinya (toplum, gevre, doga
vb.) ile iligkilendirmesi; 6. Degerlendirme.

Sweet ve Snow (2002 Akt: Kusdemir & Katranci, 2016, 252) gore okudugunu anlama;
yazili dille olan ilgi ve iletisim sonucunda anlamin yapilandirilmasi, 6ze ulagmadir. Ozii
bulmada, okudugunu anlama, anlamlandirma, karsilastirma, iliskilendirme, yorumlama,
yapilandirma, yeniden yapilandirma, yeni yapma (iiretme) son derece 6nemlidir.
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Yapilan alanyazin taramasinda, o6zii bulma basamaklar1 ve oziin i¢ ve dis
iliskilendirilmesiyle ilgili yol gdsterici calismaya rastlanamamistir. Ozii bulma ve
iliskilendirme calismalari; 68rencilere yiizeyden derine inme, climle ve climle gruplarmin
kodlamalarmi tespit etme, bu kodlamalardan hareketle derinden yiizeye c¢ikma,
kodlamalarla agilimli yiizey iliskisi kurarak 6zii ifade eden anlamli ciimle olusturma,
metindeki 6zden hareketle empati kurarak i¢ iliskilendirmeler ve toplum-metin iliskisi
cercevesinde dis iliskilendirmeler yapabilme, dis diinyadaki varliklari, imgeleri, sekilleri vb.
okuma ve anlamlandirabilme, goériinmeyeni gorebilme gibi becerileri kazandirabilmesi
yoniiyle 6nem arz etmektedir

Alanyazin incelendiginde 6zii bulma ve iliskilendirme ¢alismalarina rastlanmamakla
birlikte, uygulamali ana fikri bulma ¢aligmalari mevcut bulunmaktadir. Bunlardan bazilari,
okudugunu anlamayla (Kush, Watkins & Brookhart, 2005; Bas & Kardas, 2014) ve okunan
metnin ana fikrini bulmayla (Jitendra, Hoppes & Xin, 2000; Jitendra, Cole, Hoppes & Wilson,
1998; Cetinkaya, Ates & Yildirim, 2013; Dogan, 2015; Kusdemir & Katranci, 2016; Pilten,
2007) ilgilidir. Tiirkiye’de az sayida olan bu tiir ana fikir olusturmayla ilgili uygulamal
calisma ve arastirma sonuglar1 da, O0grencilerin, metinlerin ana fikirlerini olusturmada
yetersiz kaldiklarmi gostermektedir.

Bu arastirmanin amaci, Tiirkge Egitimi Boliimii birinci sinif 6grencilerinin okumada
0zii bulma becerilerini tespit etmek; Tiirkce ders kitaplarinda yer alan metinlerden
hareketle, okuma egitiminde, 6zii bulma becerisinin nasil kazandirilabilecegi konusunda
oneriler sunmaktir.

Yontem

Arastirmada nitel arastirma yontemlerinden yararlanilmigtir. Arastirma verileri
dokiiman inceleme teknigiyle toplanmistir. Arastirmanin c¢alisma grubunu; 2015-2016
egitim-6gretim yilinda Mugla Sitki Kocman Universitesi Egitim Fakiiltesi Tiirkge Egitimi
Boliimii 1. smnifinda 6grenim goren 50 0grenci olusturmaktadir.

Arastirmada, Tiirkge egitimi boliimiine yeni baslayan 6grencilerinin, ortaokul ve lise
ogrenimleri boyunca ana fikri bulma konusunda yeterince yetismis olduklar1 kabul edilerek,
bir {ist basamak olarak varsaydigimiz yiizeyden derine, derinden yiizeye iligskilendirmeler
gerektiren 6z ve 6zli bulmayla ilgili agiklamalar yapilmis, daha sonra onlardan, 6. smif
Tiirkge ders kitabinda yer alan “Cocuk Kitapliinda Sabah Tartismas1” bashkli metni okumalar:
ve “Metnin 6zii nedir?” sorusuna yazili olarak yanit vermeleri istenmistir. Ogrencilere 6ziin
i¢c ve dis iligkilendirilmesine iliskin bir soru sorulmamis, onlara sadece 6zii bulmalari
sOylenmistir. Veriler dokiiman inceleme teknigi ile toplanmis ve 6grencilerin, derine inerek
metindeki 6zii bulup bulamadiklar: tespit edilmistir. Bu stirecte, arastirmacilar ayr: ayr1 tim
yazili dokiimleri incelemigler ve birbirinden bagimsiz olarak ogrencilerin o6ze iliskin
ifadelerini belirli baghiklar altinda toplamiglardir. Daha sonra bir araya gelen arastirmacilar,
farkli temalar altinda gruplandirdiklar: ifadeler iizerinde tartisarak uzlasiya varmislardir.

Bulgular

Ogrencilere okutulan “Cocuk Kitapliginda Sabah Tartismasi” adli metinde, diinya
klasiklerinden kitaplar konusturulmaktadir. Kitaplar kendilerini 6vmekte, birbirlerini alayci
bir tislupla yermekte, yikici sekilde elestirmektedirler.
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Metni okuyan 6grenciler tarafindan “Metnin 6zii nedir?” sorusuna verilen cevaplar, 6
ana ifade altinda toplanmistir. Buna gore, 27 6grenci “Her kitap, okuyucuya farkl bir diinya
sunar.”; 14 ogrenci “Her kitap degerlidir, okunmalidir.”; 4 6grenci “Kitaplar degerlidir,
elestirilemez.”; 2 6grenci “Okuyucunun bakis agisi, ruh hali ve okuma istegi, kitap okumada
onemlidir.”; 2 6grenci “Kitaplar faydalidir, okuyucuyu gelistirir.”; 1 6grenci ise “Insan,
kendinden bir seyler buldugu kitaplar: okur.” seklinde ifade olusturmustur.

Asagidaki cevaplardan, Ogrencilerin aslinda derine inerek 06zii bulamadiklari,
ylizeydeki anlamlardan yola ¢ikarak ana fikri bulma ¢abasi igine girdikleri sdylenebilir.
Ogrenciler tarafindan metnin 6zii olarak ifade edilen bu ciimlelerin, metinde acgik sekilde
yazili olan ciimlelerden cikarildig: belirlenmistir.

Ogrencilerin “Metnin 6zii nedir?” sorusuna verdikleri cevaplarda yer alan bazi
ifadeler soyledir:

“Her kitap, okuyucuya farkli bir diinya sunar.”
K28- “Kitaplar karakterleri, mekinlar1 ve olaylari ile bize farkli bir diinya sunar.”

K49- “Her kitabin bir kahramani vardir ve hepsinde bambaska duygular, anlar, ¢agrisimlar
vardir.”

“Her kitap degerlidir, okunmalidir.”

K23- “Ayirt edilmeden her kitap okunmalidir.”
K31- “Her kitap okunmay: hak eder.”
“Kitaplar degerlidir, elestirilemez.”

K3- “Kendine 0zgiiliigiinii, orijinalliini, 0zgiinliigiinii kamtlamis eserler tartismaya
kapalidir. Her biri, ayr1 bir deeri anlatir.”

K12- “Her kitap kendi capinda degerli ve iyidir; okunma sayisina gore elestirilemez.”
“Okuyucunun bakis agisi, ruh hali ve okuma istegi, kitap okumada énemlidir.”
K47- “Okuyucunun bakis agisi ve okuma istegi onemlidir.”

K10- “Ruh hdli, kitap okumada belirleyici rol oynar.”

“Kitaplar faydaldir, okuyucuyu gelistirir.”

K8- “Kitaplar, ¢ocuklarin soz dagarciklarini, hayal diinyalarini onlar farkinda olmadan
gelistirir.”

K21- “Kitaplar, okuyucuyu kendi diinyasinda bir yolculuga gotiiriir, okuyucunun hayal
diinyasim gelistirir.

“Insan, kendinden bir seyler buldugu kitaplar1 okur.”
K18- “Insan, kendinden bir seyler buldugu kitaplar: okur.”
Sonug, Tartisma ve Oneriler

Oziin ne ifade ettigini anlamak ve diger yakin kavramlarla karigtirmamak igin, onun
Ozet ve ana fikir ile benzer olmayan yonlerini ortaya koymak gerekir.

Ana fikir bulmada, okuyucunun, metnin ana diisiincesini, genellikle yiizeyde
kalarak, goriiniirden hareketle ortaya koymasi soz konusuyken; 6zii bulmada, derine

1 68.



Egitim Bilimleri Arastirmalar1 Dergisi — Journal of Educational Sciences Research

inilerek metindeki ciimle veya ctimlelerle ifade edilmis diisiincelerdeki kodlamalarin
bulunmasi, anlamlandirilmasi ve iligkilendirilmesi, yeniden yapilandirmas: ve/veya yeni
yapilmas: (iiretilmesi) yoluna gidilmesi s6z konusudur. Ana fikir bulmada, ¢ogunlukla
derine inilmeden yiizeyde kalinmaktadir. Yapilan arastirmalar, bu goriisii desteklemektedir.
Dogan (2015, 29), 6. smifla “okuma ve gorsel okumanin bir metnin ana diisiincesini
* lizerine yaptigr calismada,  yazili metni okumada Ogrencilerin kendi
ciimlelerinden ziyade yazarin kullandigr ctimlelerle metne iliskin diisiincelerini anlatmaya

bulma...”

egilimli olduklarini ortaya koymustur.

Oz ile 6zet de farkli kavramlardir. Ozette, metindeki anlama hi¢ miidahale
edilmeden, anlami farklilastirmadan, okuyucunun metnin tamami hakkinda derli toplu kisa
bilgi sahibi olmasi gozetilirken; 6zde, oncelikle derindekinin, 6rtiiglin bulunmas: amaglanur.
Nitekim, bir varligin 6ziine ulagsmak i¢in, onun i¢ yapisina, i¢ diinyasina girmek gerekir. Ozii
bulmada, yazarin ciimle veya cilimle gruplarindaki kodlamalarinin tespit edilmesi,
birbirleriyle iliskilendirilmesi, 6zii belirtecek ifadenin olusturulmasi vb. gerekir. Burada
vurgulanmasi gereken, 6zden yola ¢ikilarak ve faydalanilarak, i¢ ve dis diinyanin yeniden
yapilandirilmasi hususudur.

Ozii bulmada, dolayisiyla metinlerin anlagilmasinda ve anlamlandirilmasinda iki
onemli noktaya dikkat gekilmelidir. Metin analizlerinde, yazar-metin-okuyucu iligkisi ve
etkilesimini 6n plana ¢ikarmak igin, Oncelikle aktarici konumundaki metnin ve alic
konumundaki okuyucunun anlam ve anlamlandirma bakimindan ortak ve farkli alanlarmin
farkinda olmak gerekir. Kerkhoff (1973, 33), bu konuya 06zellikle dikkat ¢cekmekte, yazar ve
okuyucunun ortak ve farkli alanlarina isaret etmektedir. Wygotski (1971, 301), diislincenin
kelimeyle iliskisinin, bir siireci ifade ettigini, bu iliskinin diisiinceden kelimeye ve kelimeden
diistinceye dogru olan bir hareket oldugunu belirtmektedir. Wygotski'nin ifadesine gore
diistince-dil iligskisinde tiimdengelim ve tiimevarimin yontemlerinin s6z konusu oldugu ve
buradan hareketle duygu, diislince, hayal iiriinii olan metinlerin yeri geldiginde anlam
zenginligi ve temsil yetenegine sahip bir kelime, kelime grubuyla anlamlandirilabilecegi ve
tam tersi olarak bu kelime ve kelime gruplarindan farkl diinyalar1 ifade eden genis
anlatimlara ulasilabilecegi varsayilmaktadir. Kerkhoff (1973) ve Wygotski'nin (1971)
ifadelerinden metin yazari ile okuyucu arasindaki iliskide, metinden ¢ikarilacak ortak yonler
oldugu gibi farkli yonlerin de olabilecegi, anlatimlarda dilin en kiigiik anlamli birimlerine
inilebilecegi ve en kiigiik anlamli birimlerden farkli ve anlamli ¢ok genis diinyalar
olusturulabilecegi anlasilmaktadir. Bu da yilizeyden derine, derinden yiizeye, derinden
derine, ylizeyden yiizeye dil-anlam iliskilerinin varligina isaret etmektedir.

Bu aragtirmada, Tiirkge egitimi boliimii O6grencilerinin okumada 6zii bulma
becerilerinin belirlenmesi amaglanmistir. Tiirkiye’de Tiirkge ders kitaplarindaki metinlerin
islenisinde sadece ana fikir diizeyinde galismalar yapilmakta olup, bu da genellikle sadece
metnin ylizeyinden yani goriiniiriinden yapilan ¢ikarimlarla gerceklestirilmektedir ve netice
olarak, metinle ilgili tek bir ¢ikarima ulasilmaktadir. Bu durum, ogrencilerin dil-diisiince-
duygu baglamindaki i¢ ve dis iliskilendirme becerileriyle diger dil becerilerinin gelismesine
yeterince katki saglamamaktadir. Yapilan bu ¢alismada da Tiirkge egitimi boliimiine yeni
baslayan 50 6grencinin, derine inerek metnin 6ziinii bulamadiklari, goriiniirden hareketle,
sadece ana fikir niteligine yakin, yiizey anlamlar ¢ikardiklar1 belirlenmistir.
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Metindeki 6zii bulma, ana fikri bulmadan farkli olup, 6zii bulma ve iligskilendirmeyle
ilgili islem basamaklari, “Cocuk Kitapliginda Sabah Tartismas1” adli metinden yola ¢ikilarak
su sekilde olusturulabilir:

Birinci basamakta, 6zii bulmak i¢in, metindeki ifadelerden yola ¢ikilarak kodlamalar
tespit edilir: Metinde gegen “N’olyor diye giir sesiyle bagirdi Don Kisot: Her sabah sizin
giiriiltiiniizle mi uyanacagim Allah askina!” ciimleleri “azarlamay1”; “Sen herkesi korkutsan
da beni korkutamazsin sovalye dostum. O ciliz atinla tahta kilicinin forsu Orta Caglarda
kaldi. Yel degirmenleriyle savasir gibi davranma bizlere. Biraz kibar olmasimi 0gren
bakalim.” ctimleleri, “kiiciimsemeyi, hor gormeyi”; “Daha degersiz kitaplarla bir tutmaya
kalkisiyorsunuz beni. Yaglandigim i¢in mi nedir, su mikiler posta koymaya bagladilar bana.
Ayn1 yerde yatiyor, ayn1 yerde ayakta tutuyorsunuz. Biliyorsunuz ben soylu siniftan
geliyorum her seyden 6nce. Siradan bir kitapla aramizda bazi farklarin olmasi gerekmez
mi?” ctimleleri “Otekilestirmeyi, degersizlestirmeyi”; “Aslinda pek fazla anlasilacak kitap
degilsin, dedi Giiliver'in Gezileri: Fazla kitap okumuyorsan, bunun sorumlusu biraz da
sensin kuzum. Bu giz bu kapalilik sende oldukga hep yalniz kalacaksin ¢ocuklarin yaninda.”
ciimleleri “sug¢lamay1”; “Sen ¢ocuklar icin yazilmadigindan, yapiyorlar bunu. Senin yerinde
olsam c¢ikip giderim su cocuk kitaplarinin arasindan.” climleleri “dislamay1” ifade
etmektedir.

Ikinci basamakta, kodlamalarin birbirleriyle iliskilendirilmesi yapilir. Olay orgiisii
cercevesinde, “kiiglimseme, hor gorme, degersizlestirme, otekilestirme, dislama, azarlama,
uzlasamama, saygisizlik” vb. kelimeler “olumsuz, yikia elestiri” kavramiyla
iliskilendirilebilir.

Uciincii  basamakta, olumsuz yaklagimlarmn, insanlara olumlu bir yasanti
saglamayacagl diislincesinden hareketle 0z tespit edilir. Dolayisiyla metnin 6z,
“Gelismenin yolu, yapici rekabetten, yapici elestiriden geger.” seklinde ifade edilebilir.

Dordiincti  basamakta, metnin 0zii, i¢ diinyayla iliskilendirilerek yeniden
yapilandirilir. I¢ diinyayla iliskilendirmede; empati kurmasinda yardimci olmak maksadiyla
ogrenciye “Gilinliik hayatimizda, arkadaglarimizla olan iligkilerinizde onlara nasil
davraniyorsunuz (kaba, kibar, saygili vb.)?”, “Arkadaslarimizi elestirdiginiz oluyor mu?
Nasil elestiriyorsunuz?”, “Aile iginde veya yakin cevrenizde elestirildiginiz oluyor mu?”,
“Elestirildiginizde kendinizi nasil hissediyorsunuz?” seklinde sorular sorulabilir. Ogrenciler
bu sorulardan hareketle “yapici rekabet ve yapici elestiri”nin kendi diinyalarinda da olumlu
gelismeler yaratacagini diisiinebilir ve bunu farkl sekillerde su ciimlelerle ifade edebilirler:
“Arkadaslarimla, tartismak yerine, birbirimizi yapici bir sekilde elestirme yollarini arayarak
kendimi gelistirir ve onlara ornek olabilirim.” veya “Arkadaslarimla rekabete girdigimizde,
yapici davranir, hepimizin bagarili olmasi, gelismesi ve yiikselmesi igin ¢aba sarf ederim.”

Besinci basamakta, “Bir insanin dis goriiniisii, konugsmasi, sosyo-ekonomik durumu,
basar1 durumuyla alay etmek, onu kii¢limsemek dogru bir davranis midir?”, “Elestiri nasil
olmalidir?”, “Insanlar birbirlerini nasil elestirmelidir?” gibi sorularla Ogrencilerin,
cevrelerinde ve dis diinyada yapilmakta olan yikici elestirilerin dogru olmadigini fark
etmeleri, yapici elestiri ve yapici rekabeti destekleyici ctimleler olusturmalar1 saglanabilir.
Bu ciimleler, su seklilerde olabilir: “Ulkemizin gelismesi, ileri tilkeler arasma girebilmesi igin,
insanlarin galisma hayatinda birbirlerini desteklemeleri, yapic elestirilerde bulunmalar:
gerekir.”, “Ulkemizin bilim, sanat ve spor alanlarinda gelisebilmesi icin; insanlarin yapici bir
rekabet igcinde olmalar1 ¢ok 6nemlidir.” veya “Toplumda insanlar arasi iligkilerin saglikli
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olabilmesi igin, yikict elestirilerden kesinlikle sakinilmali, yapict elestirilerde
bulunulmalidir.”

Altinc1 basamakta ise, 6gretmen ve 0grenciler tarafindan anlama, anlamlandirma ve
anlatima dayali olarak metnin 6ziinii bulma ve iliskilendirme siireciyle ilgili genel bir
degerlendirme yapilir.

Biitiin bu basamaklar dikkate alindiginda, egitim fakiiltelerinde 6grenim goren
ogretmen adaylarmin o0zii bulabilmeleri i¢in derin anlamlarini tespit edebilmeleri,
kavramlastirabildikleri kelime hazinelerine sahip olmalar1 saglanmali;; bunun igin
ogrencilere, varlik ve olaylarin arka planinda yatan, herkes tarafindan goriilmeyeni algilama
ve kavrama becerisi kazandirilmalidir. Bu ve benzeri becerileri kazanan Ogretmen
adaylarmna, ogretmen olduklarinda, 6grencilerine metin tiirlerine ve ozelliklerine uygun
sorular yoneltebilmeleri, 6z-i¢ ve dig diinya iliskisi kurdurabilmeleri icin, uygulamaya
yonelik ¢alismalar yaptirilmali, egitimler verilmelidir. Okuma anlama stratejileri (okuma
oncesi, okuma sirasi, okuma sonrasi stratejiler) sadece ana fikri degil, ortiik ve derin anlami
da ifade eden “6z"1 de dikkate alarak yapilandirilmalidir.

Anahtar Sozciikler: Ozii bulma, Derin anlam, Ana fikir, Tiirkce ders kitaplar1
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