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ABSTRACT
This paper focuses on the opinions of prospective teachers’ related to argument culture in
the classroom environment. The data stems from a phenomenological study including 12
prospective teachers attending the education faculty of a Turkish state university for the
2013-2014 academic year. Data collected from focus group interviews were thematically
analyzed. Findings indicated that prospective teachers were aware of the pedagogical value
of the argument culture. Argument culture was mostly associated with democratic
environment, effective listening, and critical thinking skills, respect and tolerance.
Nevertheless, prospective teachers did not characterize their classroom environment as open
to argument. These perceptions stem from being silenced, suppressed or negatively criticized
when opposing thoughts were presented. Results revealed that political, philosophical and
sexual topics were avoided in classroom settings. Additionally, valued people and evolution
are among the most avoided subjects. Students’ prejudices and taboos related to specific
subjects were found to be barriers to the argument culture. Teacher training programs and
social culture were seen to be the other factors negatively affecting argument culture.
Overall, argument culture in the classroom environment seems to be problematic in several

ways. Especially, the question of how to build an argument culture is worth thinking about.

Key Words: Argument, Argument culture, Classroom environment, Prospective teachers

éros¥®f DOI Number: http://dx.doi.org/10.12973/jesr. 2015.52.7

! Assist. Prof. Dr. - Dumlupinar University, Faculty of Education, Department of C & I - senar35@gmail.com
? Assist. Prof. Dr. — Hacettepe University, Faculty of Education, Department of Educational Sciences - nihansal@yahoo.com



ALKIN-SAHIN & DEMIRKASIMOGLU
Prospective Teachers’” Opinions of Arqument Culture in the Classroom Environment

INTRODUCTION

The topic of our research touches on different disciplines such as psychology,
philosophy, linguistics, sociology, communication science, and educational sciences. As
Andrews (2010) indicates, “argument and argumentation are so deeply embedded in
subjects and disciplines, in different ways, that it is essential for teachers and students to
know how the processes operate to be successful in that subject or discipline”. In
pedagogical practices, our topic is especially closely linked to the theoretical and empirical
studies related to the skills of “critical thinking” (Bailin & Siegel, 2003) and ‘creative thinking’
(e.g. Glassner & Schwarz, 2007). As one can guess, it is hypothesized that argument activity
supports these skills, considered to be essential components of modern education systems of
the 21st century. One of the underlying reasons why argumentation skills are paid so much
attention arises from its role in the social construction of knowledge, as stated by Mirza and
Perret-Clermont (2009).

Deli (2014) suggests that the nature and level of debate culture in certain countries are
directly related to the social and political system of these countries. Also the formation of
their democratic history is determinant of freedom of expression, providing a development
opportunity for debate culture. For example, western cultures have historically contributed
more to the development of debate than eastern cultures (Woods & Wang, 2004). These
theoretical premises also find support with the findings of Woods and Wang (2004) which
goes to prove that cultural differences do matter. In their exploratory study, the researchers
considered Asian-American students’” argumentativeness and their general attitudes toward
and perceptions of intercollegiate debate; and they found that Asian-American students
generally tended to possess negative attitudes when compared with Caucasian debaters.

Since the phenomenon of argument takes a central place in the development of
democracy, intellectual and social life, students should be trained about argument skills to
aid them to be participant citizens discussing social, political and economic issues (Harwood
& Hahn, 1990; Graff, 2003). Marttunen, Laurinen, Litosseliti, and Lund (2005) have suggested
that today’s students are expected to analyze the current societal issues from different
perspectives in which they come across in reading materials, textbooks and other learning
sources. According to Yesil (2004), students will become effective arguers if they know the
meaning of argument, develop a positive attitude towards argument and observe and
practice these skills in the classroom setting.

Rowland (1995) claims that academic debate is the most effective activity for students
to develop argument, advocacy and research skills. Promoting the use of critical questions is
one of the main activities of educational practices called ‘active learning’. When active
learning takes place in the classroom environment and the evaluation of arguments are
based on specific standards, they nourish critical thinking skills (Browne & Freeman, 2000).
Therefore, critical thinking skill is the very core component of argument culture.

The Concept of Argument and Related Terms

The ‘concept’ of argument is often used interchangeably with ‘discussion’” and
‘debate’ in the literature. While some authors make distinctions among these concepts, others
do not. Debate has a definition of “a formal discussion on a particular matter in a public
meeting or legislative assembly, in which opposing arguments are put forward”. Discussion
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is defined as “the action or process of talking about something in order to reach a decision or
to exchange ideas” (Oxford Dictionary, 2015).

The term ‘argument’ has various conceptualizations. According to Robinson (2009),
argument can be defined as “a set of claims some of which lend support to another claim”.
Schopenhauer (2012, p.51) defines argument as a conversation which is made on a theoretical
issue. He claims that arguing can be useful for both sides because the ideas that opposite
sides confirm or verifies their opinions and evokes new ideas at the same time. Rainbolt and
Dweyer (2014) defines “an argument as an attempt to provide reasons for thinking that some
belief is true. All arguments have two parts. The first part is the reasons, and the second part
is the belief that those reasons are intended to support. The reasons are the premises and the
belief being supported is the conclusion”. Andrews (2010) defines argument as a term that is
used to indicate the products or manifestations of argumentation, like debates, essays,
position papers, and dissertations. On the other hand, ‘argumentation’ is defined as a
“process of arguing in educational, political, business, legal, and other contexts”. Deli (2014)
asserts that the concept of argumentation implies the relation between premises and
conclusions which forms a structural union of statements.

Considering the conceptualizations up to now, we especially preferred the term
‘argument culture” because we assume that an individual’s argumentation skills may be
affected by several factors including personal and school lives starting from family life. The
conceptual status of culture made us think that argument culture will cover the factors
shaping prospective teachers opinions stemming from societal issues and educational
context they are fed by. By using argument culture in this paper, we intended to lean
prospective students’ dispositions towards argumentation activities in the classroom
environment, influenced by common experiences, shared norms and attitudes of the
members of the classroom. Thus, the term culture directly and indirectly covers the
organizational and societal factors effecting classroom climate.

Argument Culture in Classroom Environment

As the pioneer organizations generating innovation, multivocality and development
in society, universities’ reasons for being can be achieved by providing a culture of criticism
and argument to its members (Durak, 2012). Argument culture has many positive effects on
triggering students’ learning such as allowing explorative, critical and enquiring approaches
to reality; providing an opportunity to test the validity of others” ideas by understanding a
multiplicity of positions (Mirza & Perret-Clermont, 2009, p.1).

According to Rowland (1995), the pedagogical function of academic debate may be
appreciated by identifying the educational goals that the activity is designed to fulfill. As
academic debate is designed to train students with argument activity and critical thinking,
the debate process will serve students” inventing and testing arguments. The author asserts
that the relationship between argument activity and critical thinking is one of means and
ends, in the sense that students” skills related to intervention and analysis of arguments
makes them critical thinkers. At this point, the teaching of controversial issues develops
students' critical thinking skills through constructing hypotheses and collecting and
evaluating evidence (Harwood & Hahn, 1990). On the other hand, Burnett and Olson (1997)
warn about the dark side of debates that effects the health of interpersonal relationships.
According to the authors, by investing in a position or an argument, debaters become
polarized which may result in termination of their relationships.
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Tannen (2000) defines academic life as mostly agnostic claims that training
approaches of teachers are directed by their ideological assumptions. She criticizes that the
conventional framework of scholarly papers requires the individuals to oppose a disposition
which is proved to be wrong. Such an expectation of following conventional tendencies leads
students to oversimplify or mispresent other’s positions as well as ignoring the facts.
Further, this approach results in arrogance and narrow-minded behaviors in students which
does not serve the main objectives of education. Another problem that Tannen warns against
is the agonistic argument culture in graduate education, in that future scholars who do not
feel comfortable in such a negative interaction may drop out. Consequently, many talented
prospective academicians will be lost to academia.

There has been a fair amount of research on the critical thinking skills of students and
teachers (e.g. Gliven & Kiirtim, 2006; Aybek, 2007; Grosser & Lombard, 2008; Cherubini,
2009; Besoluk & Onder, 2010; Alkin-Sahin, Tunca, & Ulubey, 2014), however, argument
culture in educational settings is an under-researched topic which deserves scholarly
attention. Research related to the topic of argument in academia have been focused on the
necessities of argument phenomenon, taboo topics in arguments and barriers to argument.
Besides, some researchers who concentrate on the development of critical thinking and
argument skills in classroom environment consider that ‘controversial issues” are one of the
indispensable characteristics of any classroom environment supporting critical thinking
skills (Johnson & Johnson, 1979; Frager 1984; Harwood & Hahn, 1990; Walsh, 1998; Secgin,
2009). For example, Frager (1984), as well as Johnson and Johnson (1979), advocated the
necessity to introduce students with controversial issues in order to provide critical thinking
skills. To achieve this, teachers should use activities related to controversial issues in the
classroom. Another research revealed that authoritarian teacher behaviors hindered critical
thinking skills (Tock Keng, 1996; Veznedaroglu, 2007).

In a study on controversial and taboo topics, students were asked if they were willing
to argue these topics, but as they did not have adequate social and communication skills,
they avoided arguing about these topics (Yilmaz, 2012). In a study by Rambosk (2011) that
included prospective teachers attending South Florida University, gay/lesbian rights were
defined as the most controversial issue. In addition, prospective teachers” were less willing to
teach about creationism than other issues. Tekin (2011), investigated Turkish students’
attitudes towards two taboo topics generally perceived as taboo in Turkish society, namely
homosexuality and adultery/pre-marital sex. He found that students were positive about
arguing these topics and did not find the materials to be disturbing at all.

Theoretical assumptions and empirical findings discussed up to now imply that
opinions of students portray both overlapping and conflicting points related to argument
culture. Therefore it may be interesting to look at Turkish prospective teachers’” perspectives
about argument culture in the classroom environment through their subjective experiences.
In light of these discussions, the purpose of this study was to determine the phenomenon of
argument culture from the perspectives of prospective teachers, with its many aspects,
through investigation of the following questions:

1. How do prospective teachers define the concepts of ‘argument’ and ‘argument
culture’ in the classroom environment?

2. What are the opinions of prospective teachers related to the ‘argument culture’
they experienced in the classroom environment?

122.



Egitim Bilimleri Arastirmalar1 Dergisi — Journal of Educational Sciences Research

3. According to prospective teachers, how does a lack of culture open to argument
in the classroom affect students?

4. What are the argument topics that students avoid to be argued in the classroom
environment? What are the reasons for avoidance?

5. What are the suggestions of prospective teachers for the development of
argument culture in the classroom?

METHOD
Design

This study aims to elicit how prospective teachers describe argument culture in the
classroom environment, employing the phenomenological design, one of the qualitative
research designs. This design was preferred as it focuses on the meanings of actual
experiences and aims to make inferences from the individual’s own perceptions and
experiences (Reiter, Stewart, & Bruce, 2011). At the center of the study is the concept of the
‘argument culture’ phenomenon. The study focuses on the understating of how students
who are the part of the argument culture occurring within the classroom environment make
sense of their experiences related to ‘argument culture’.

Participants

The study group is comprised of 12 prospective teachers attending the education
faculty of a Turkish state university for the 2013-2014 academic year. In the selection of
participants, criterion-sampling technique was employed. The criterion of this selection
technique was the based on including the third and fourth-year students who have more
experience in observing and participating in classroom discussions. The second criterion was
set to be their participating in classroom discussions so that they could have relatively more
experiences related to the concept of argument.

The purpose of the study was explained to the instructors of the third and fourth year
students and they were asked to offer the names of students who could best provide rich
data for the purpose of the study. Moreover, as it was thought that argument culture of the
students may vary depending on their department, students were preferred to be selected
from various different departments. Considering these factors, a total of 20 students from
five different departments were offered to join a focus group interview via the telephone and
12 students volunteered to participate. When the number of participants in the focus group
interview is higher than 10, there are some disadvantages (Edmunds, 2000 Cited in: Cokluk,
Yilmaz, & Oguz, 2011). By considering the difficulty of organizing a common time period to
conduct the interviews as well as these disadvantages, it was decided to conduct focus group
interviews in two different sessions. The first focus group interviews were conducted with
two third-year students and four fourth-year students; a total of six students. Two of the
participants in the first focus group are from the department of science teaching and four
from the department of Turkish language teaching. The second focus group interviews were
conducted with two female and four male fourth-year students. One of the participants in
the second focus group is from the department of classroom teacher education, two are from
the department of pre-school teacher education, and three are from the department of social
studies teacher education.
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Data Collection

Data was collected through focus group interviews. The reason for the selection of
the focus group interview in order to collect data is that it enables participants to express
their experiences related to the phenomenon of argument culture from different viewpoints
(Glesne, 2012). The first focus group interviews lasted 1 hour and 50 minutes and the second
lasted 2 hours and 25 minutes. The same questions were asked to the participants of sessions.

Data Analysis

The data collected from the focus group interviews were thematically analyzed
together. During the analysis process, first the data were read; then coded in context of each
sub-purpose of the study. The codes were reread so that their similarities and differences
were determined, codes found to be mutually connected were placed together, and themes
were constructed from the meanings conceptually indicated. The themes were then
supported with direct quotations. For the reliability of the study, a researcher other than who
conducted the analysis investigated each theme and code together with their quotations and
the two researchers then discussed and reached an agreement on controversial codes and
themes. Within the context of the reliability of the study, an expert on qualitative research
was asked to analyze the suitability of the construct obtained. In line with the feedback of the
expert, the required corrections were made to the research report.

FINDINGS

The findings obtained for this research are presented in line with the sub-purposes of
the study.

Meanings Attached to the Concepts of “Argument” and “Argument Culture’

The participants view the concept of argument as a process in which opinions are
expressed about an issue that is critically evaluated and subject to conflicting ideas. These are
proposed and defended, and then true and false aspects of ideas are sorted in order to arrive
at the truth. In this regard, the participants pointed out that argument is a process of
exchanging ideas, by weighing what is correct and incorrect. While some of the participants
emphasized that an agreement should be reached at the end of an argument, others stated
that reaching an agreement is not actually a requirement. According to the participants, this
whole process requires individuals to have critical thinking skills, develop empathy, have
information about the given topic, able to present logical reasons for the viewpoint
defended, to value and respect other’s opinions, be flexible in their opinions and have
listening and comprehension skills. Moreover, it was emphasized that argument could
contribute to the socialization of students in the class. Some related excerpts of the
participants are given below:

If a person tries to convince me to support his/her opinions, he/she should make
reasonable explanations and show how he/she can prove his/her truth.

Reaching truth as a result of agreement, one’s valuing the opinions of the other,
learning how to listen. Argument means all of these for me.

What comes to my mind is flexibility, listening and respecting.

...It is based on the idea of weighing; weighing what is correct and what is false...
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The participants see argument culture as individuals’ stating their opinions in an
environment dominated by democracy, effective listening, respect and tolerance. According
to the participants, for the establishment of argument culture, individuals should have
information about the topic to be discussed, be open minded, refrain from authoritarian
behaviors, admit that they do not know something, be able to work in cooperation with
others, steer clear of looking for a single truth, be respectful to others’ opinions even in cases
of uncertainty, be open to novelties, be modest and skeptical. Some related excerpts of the
participants are given below:

Not being committed to a certain authority or viewpoint. When people commit
themselves to a certain authority, they only transmit the ideas of this authority. Yet,
when people are not committed to any idea and are tolerant to different ideas, then they
listen to others.

They must be tolerant so that they could be open to arguments.

There must be freedom of expression, people can talk freely and do not feel under
pressure...

...During this process, skepticism results in the emergence of new information and
truths...

Opinions about the Argument Culture Experienced in the Class

The participants stressed that throughout their undergraduate education, there was
no culture embracing argument in the class. The participants emphasized that students were
silenced, especially by their peers in the class, and they were confronted with negative
criticisms. According to the participants, when argument culture dominates the class, it
encourages students to look for the mistakes of their opponent and to set up traps for them.
In this culture, called violence or fight culture, individuals try to impose their ideas on
others; they are intolerant of each other and avoid listening to each other. According to the
participants, this culture makes students prefer to remain silent. These are some of the
related excerpts from the participants:

As everybody tries to impose his/her own truth, it ends with a conflict...

It is a mistake seeking culture... “I wish I could find his/her mistake” approach is
dominant.

What I mean by violence is not physical violence, but violence towards ideas; through
speeches, facial expressions and mimics.

Opinions about How Lack of Culture Open to Argument in Classrooms Affects Students

The participants are of the opinion that a lack of culture open to argument in the
classroom results in the formation of an insecure classroom environment. According to the
participants, a lack of argument culture in classes leads individuals to feel a lack of self-
confidence while expressing their opinions, to find their opinions valueless and to be
reluctant in expressing their opinions. This makes individuals introverted in the class; thus,
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they adopt the role of a passive receiver and feel hesitant about expressing their opinions.
Some related excerpts of the participants are given below:

...When I try to tell something, three people with opposite ideas tell me “okay, shut up”,
then I easily give up and feel a lack of self-confidence.

Individuals become introvert; they are hesitant about expressing their opinions. It
makes people passive.

Moreover, according to the participants, in such a classroom atmosphere, students are
forced to develop defense mechanisms to express their opinions by overlooking what they
do not like. A related excerpt is given below:

While doing the activity, my friends are excited as they will talk... then three or five
other students say that “he/she is talking nonsense”, then I tell them “if you feel
uncomfortable with these students, then ignore them and talk looking at us. Let’s ignore
them”.

According to the participants, lack of argument culture leads students to give up on
questioning and show a tendency to accept whatever is said by the authority as being
correct. A related excerpt is given below:

When I attempt to tell something, the teacher ignores it or looks as if he/she did not
hear... Then I tell myself “my opinion is probably wrong, the teacher knows
everything”. This automatically prevents questioning.

Opinions about Argument Topics Avoided in the Classroom and the Reasons for This

The participants stated that in the class, political, philosophical, religious and sexual
issues are considered taboo topic matters. Moreover, according to the participants, admired
and respected people and the theory of evolution are among the topics avoided. The
participants identified the reasons for the non-development of an argument culture in the
class by referring to students, academicians, program and culture. Some related excerpts of
the participants are given below:

There are some topics which are taboo for me. For example, I never think of discussing
the concept of religion.

Our teacher gives us some examples, and his examples are usually connected with
sexuality. We want to go to the teacher to ask his opinion about something; then, some
other students say “The teacher seems to be an abuser”.

The participants stated that prejudices and taboos prevent the argument of some
topics. Moreover, the students think that lack of critical thinking and listening skills and lack
of information about the given topic form serious obstacles to effective arguments. There are
some other factors preventing effective arguments such as verbal or non-verbal (gestures,
mimics) insult, harassment, humiliation, sarcastic behaviors and a lack of communication
between students. Moreover, according to the students, worries about the instructor’s
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reaction to their responses given to open-ended questions is another obstacle to the
development of argument culture. The participants stated that students talk and write
considering in advance which opinions would be approved by the instructor in order that
they can achieve higher marks; thus, their concern about instructor assessment prevents the
development of argument culture. In the classroom environment, students’ eagerness to
reach a certain conclusion for an argument is another factor which harms the argument
culture. Furthermore, the participants stressed that students’ fear of developing a negative
perception of a person they admire and respect as a result of an argument seems to be
another factor negatively affecting argument culture. Some related excerpts of the
participants are given below:

Statements such as “Sit down, idiot, what do you think you are talking about?” make
the argument atmosphere tense and may end the argument. Thus, it may sometimes be
difficult to defend opinions against the dominant ideology in the class.

We may not respond due to lack of information. For instance, the topic is politics, and 1
have no idea about the topic, so I prefer to remain silent. Or, the arqument topic is
religion, we know some religious values but we are not knowledgeable enough to explain
religious issues to others...

I think, some of my friends have not internalized what listening is. Hence, I prefer not
to invest any effort to explain my thoughts to such people.

Even a small suspicion can be enough to change your side. I want to have strong beliefs
about some topics; therefore, I do not want to have a suspicion.

Moreover, the participants pointed out that instructors may exhibit some
characteristics hindering the development of argument culture. These characteristics were
identified as follows: during arguments, instructors reflect their political, social and religious
tendencies; they exhibit authoritarian attitudes; they do not meet the requirements of a
modern education system; as a result of not being able to manage the conflicting
environment in the class, they try to silence students; they are not respectful to students’
opinions; they do not pose questions worth thinking about; they do not encourage students
to ask questions; they are not knowledgeable enough to lead the argument; and they are
reluctant to talk about opinions conflicting with their own religious, political and social
opinions. Moreover, the participants stated that instructors reflect their prejudices against
some ideas, resources and books in the classroom and encourage students to develop
negative attitudes towards some writers, books and materials proposing different
viewpoints, and all of these negatively affect argument culture in the class. Some related
excerpts of the participants are given below:

...we were in the class, and while the instructor was lecturing, one of the students asked
him a question related to the topic. The instructor could not answer the question and
said “I ask the questions here”. The student asking the question never asked any
questions again throughout the term.

... The instructor told us that if some people not having internalized some values might
be lead to wrong directions when they read this book. For another book, he said “because

127.



ALKIN-SAHIN & DEMIRKASIMOGLU

Prospective Teachers’” Opinions of Arqument Culture in the Classroom Environment
of the lack of information and the possibility of nurturing suspicions, some people might
develop erroneous ideas, thus, these are dangerous works”...

The instructor’s beliefs do not comply with the opinions defended in the book. Therefore,
the instructor does not want to talk about these opinions because they conflict with his
opinions.

This is because of what we have heard about the instructors and other students’
experiences... Rumors such as students conflicting with the opinions of the instructor
could not pass and the instructor failed them on purpose, resulting in students’
avoidance of argument with the instructor -due to such rumors, students avoid
discussions with the instructor- in order to be able to graduate by getting good grades.

In some classes, we are not even allowed to talk. Because of the instructor’s attitudes,
you get the feeling that your ideas and opinions do not mean anything to him.

The participants also stated that teacher education programs are obstacles to the
development of argument culture. According to the participants, the teacher education
programs do not aim to train teachers to possess sufficient information or the skills to
develop different approaches to open-ended questions, who can think critically and
creatively, have enough pedagogical information and background to manage an argument
environment and have personality traits to direct the argument in such a way as to
contribute to the accomplishment of course objectives. Classroom-centered learning and
teaching process also hinders the development of argument culture. Moreover, the
participants stated that although starting from elementary education, there are activities
incorporated into school curriculums to promote argument in the class, teachers avoid such
activities, course programs and textbooks do not put much emphasis on students’ critical
thinking and argument skills and all these create hindrances to the development of argument
culture. According to the participants, teacher training programs distance teachers from
thinking and promoting thinking. Here are some related excerpts from the participants:

What we will talk about depends on exams...

The instructor is prone to deal with topics quickly. Though the program requires more
time to be devoted to the subject, he does not comply.

Even the goals and objectives are put into certain forms and the instruction is given
within the scope of these goals and objectives. This restricts what can be taught by the
instructor. Reading texts in textbooks are ridiculous! Instructive texts are boring, not
giving enough information. ..

The participants think that family and social culture is also an obstacle in front of the
development of argument culture. According to the participants, the tendency to accept the
opinions of older people and obey them; the tendency to compare children by ignoring their
individual differences; not giving enough opportunities to express their opinions during
their early years; consideration of some topics as taboo in society result in prospective
teachers’ being hesitant about expressing their opinions freely. Some related excerpts of the
participants are given below:
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Since our childhood, we have always heard “do not talk about this, it is a sin, prohibited,
a shame! Shut up!” The effects of such past experiences can still be seen.

In our culture, there is a strong tendency to listen to older people and respect them.
Thus, when we come to the class, we are prone to accept whatever the teacher says as
correct without questioning. Therefore, we are not very eager to discuss with the
teacher. Even when we think differently, we may say “What the teacher says should be
correct”.

When we were children, we were told “you are a child, stop talking”, we can see its
effect now.

Suggestions for the Development of Argument Culture in Classes

According to the participants, for the promotion of argument culture in classes,
courses and activities serving this purpose should be incorporated into curriculums. In
addition, the participants pointed out that elementary and secondary school programs
should be redesigned so that they can encourage teachers and students to think critically and
creatively. Some related excerpts of the participants are given below:

A course can be given for this purpose and some activities to nurture arqument skills
can be conducted in the class...

The program should teach the teacher how to ask thought-provoking questions. It needs
to find ways of developing the teacher. If the teacher can think, then he/she can make
students think.

According to the participants, for the development of argument culture in classroom
environments, their instructors should be a role model to show how to conduct the argument
process in their pedagogic courses such as classroom management. They need to
demonstrate the necessity of argument through both their words and actions. They need to
respect students’” opinions and encourage them to freely express their opinions by using
encouraging statements such as “a very good idea, I did not think about it in that way” etc.
In class, teaching methods and techniques such as ‘six thinking hat technique’,
‘brainstorming’ etc. promoting argument culture should be used. Rather than asking
questions to students, students should be encouraged to ask questions. Furthermore,
according to the participants, instructors should develop themselves by means of
participation in seminars, conferences and in-service training for personal development,
communications skills, listening, critical thinking skills and subject area knowledge. Some
related excerpts of the participants are given below:

Rather than asking questions, the teacher should try to encourage students to ask
questions.

If you ask questions whose answers are already known, then it becomes meaningless. So
you need to ask open-ended questions. ..

For instance, management of the arqument is an important issue. Concluding it is more
difficult. There is turmoil; the teacher should be skillful enough to make this process
conducive to course objectives.
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The teacher should make students feel the benefits of argument and talking...

Students should be encouraged and motivated while talking by telling them “Oh, a very
good idea, that’s wonderful”.

There are a lot of teaching methods and techniques such as six thinking hat technique,
brainstorming... but no-one uses them. Even when any of them are used, then, the
argument culture can start to naturally develop.

RESULT, DISCUSSION AND SUGGESTIONS

This paper was an attempt to understand prospective teachers’ experiences related to
argument culture in classroom settings. By focusing on prospective teachers’ voices on
argument culture through their classroom experiences, findings of this study shed a light on
the argument topics avoided in the classroom, reasons for this avoidance and suggestions to
improve this culture in the universities. Taken together, these findings portrayed a
multidimensional argument culture analysis.

Prospective teachers’ conceptualizations related to argument culture in the classroom
environment indicated that the phenomenon of ‘argument’ could be defined as a process
where different opinions are expressed; theses are presented and defended; right and wrong
aspects of thoughts are discussed with the aim reaching the truth. While some of the
participants thought that argument should be made to reach a common end, some did not.
Findings showed that for a healthy argument culture, people should have critical thinking
skills, emphatic abilities, knowledge about the topic, respect of others, and they should be
open-minded.

Another finding that emerged was that prospective teachers were of the opinion that
argument culture had a socializing function. Based on the participants” definitions, argument
culture may be defined as a way of expressing individuals’ opinions where democracy,
effective listening, respect and tolerance exist. These results indicated that prospective
teachers were aware of the pedagogical value of the argument culture. Despite stressing the
weaknesses of the argument culture experienced in the classroom setting, they did not
underestimate its theoretical and practical functions. This finding is in line with the findings
of Yazici and Se¢gin (2010), who found that most prospective teachers included in their
study were positive towards controversial issues within their courses. In the same research,
prospective teachers were of the opinion that controversial issues contributed most to critical
thinking skills and citizenship competencies. Similarly, Tekin (2011) investigated Turkish
EFL (English as a Foreign Language,) students’ attitudes towards class discussion of two
topics generally perceived as taboo in Turkish society, and found that students” attitudes
towards taboo topics were actually highly positive. On the other hand, Yesil (2003) reached
contradictory findings that participants from a Turkish university were not aware of the
functions of argument activity. The difference found between these two studies may
originate from the different academic cultures of different universities. For example,
academicians’ teacher-centered or traditional teaching considerations may be shaping this
differentiation. Another possible reason may be the past experiences of these student groups,
such as previous school experiences and family backgrounds. One contribution to the limited
research on the argument environment in history lessons by Kaya (2010) implied that the
development of political and social democracy is as important as the development in the
field of education.
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In light of the findings of this study, it is concluded that; being modest,
knowledgeable about the topic, being open-minded, being skeptical about the facts and
being open to change, having distance with the authority figure, and adopting cooperation
are the necessary elements to build a healthy argument culture. Despite being aware of the
necessities of argument culture, prospective teachers were being silenced or suppressed and
negatively criticized by their friends when they had opposing views. That’s why prospective
teachers characterize the classroom environment as a setting which is not open to argument.
Further, participants depicted this picture as a ‘fight” or “violence” culture, where members of
the culture struggle to impose their own ideas on others in an intolerant manner. In a way,
argument culture turns out to be a “silence culture” over time. This outcome is very similar
with the findings of a study which focused on the learning experiences of East Asian masters
students in dealing with Western academic norms of critical thinking in classroom debate
(Durkin, 2008). The results of Durkin’s (2008) study revealed that the majority of East Asian
masters students preferred a ‘middle way’ norm of arguing, instead of full academic
acculturation into Western norms of arguing. These consistent findings may imply that
cultural motives of western or eastern traditions are significant in shaping the dispositions.
Tannen (2002) warns about the dangers of agonistic academic discourse, which can lead to
student dropouts. As one can guess, these perceptions negatively affect the feelings and
attitudes of prospective teachers. Specifically, these problems with argument culture
damages trust with feelings of valueless, lack of self-confidence, which in turn takes the form
of reluctance to express oneself. As Evans, Avery, and Pederson (1999) stated, teachers play a
vital role in promoting the argument of taboo topics. Since teachers create the classroom
environment, they decide students’ roles in expressing their ideas. Therefore, academicians’
attitudes seems to be central in the development of argument culture or vice versa.

Results revealed that political, philosophical and sexual topics cannot be discussed in
classroom settings. Additionally, valued people and evolution are among the most avoided
subjects. Several studies (e.g. Massialas, Sprague, Sweeney, & Sugrue, 1970; Evans et al.,
1999; Yaziar & Seggin, 2010; Yilmaz 2012) have findings consistent with this study, in the
sense that religious, political and sexual subjects are taboo topics that are avoided in
arguments. As Yazici and Seggin (2010) stated, since controversial issues cover emotions and
values, people avoid discussing them on rational grounds. One of the prospective teachers
included in our study stated this situation as: “Even a small suspicion can be enough to
change your side. I want to have strong beliefs about some topics; therefore, I do not want to
have a suspicion”. Several people feel disturbed from arguing the subjects they are sensitive
about. As Evans et al. (1999) suggested, academicians can cover a wide range of alternative
perspectives, representing conservative, liberal, radical, and extremist views related to the
topic. This may encourage students to make up their own minds.

Prospective teachers were of the opinion that students’ prejudices and taboos related
to some subjects can damage argument culture. Lacking critical thinking and listening skills,
and behaviors such as insulting, humiliating, sarcasm were the barriers of argument culture
in the classroom setting. These findings were consistent with those of Yilmaz (2012) who
examined social studies teachers’ opinions on controversial issues and taboo topics. The
majority of the participants were found to avoid arguing about controversial issues or taboo
topics with their students because of their lacking of some communication and social skills.
Also, the participants included in our study were found to feel anxious about having low
marks when they offered contradictory opinions to their teachers. These findings echo those
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of Yesil’s (2003), who proved that prospective teachers have anxieties about not being
approved by academicians, which will in turn result in failure in that course. Students’
beliefs that an argument should reach a certain conclusion is another barrier of engaging
argument activity. Additional factors such as academicians’ autocratic attitudes,
disrespectful attitudes towards different dispositions and directive attitudes to adopt a
specific view were among the main reasons of avoidance of arguments in the classroom. This
finding is consistent with previous research (Tock Keng, 1996; Veznedaroglu, 2007) that
suggests teachers’ authoritarian behaviors such as deciding what the ‘right answer’ is, can
harm critical thinking skills. These results could be taken to mean that prospective teachers
suffer from a didactic authoritarian teacher figure in their learning process which should be
challenged, at least reconsidered by future research.

Teacher training programs were seen to be another source of problems that hinder
argument culture. It means that teacher training programs were not designed with the aim of
developing critical and creative thinking skills which could enable students to develop
different perspectives. This problem was complemented with the exam-centered learning
and teaching process adopted by academicians. Several researchers in the literature
emphasized that active learning strategies were not applied in faculties of education and that
academicians did not use active teaching strategies and techniques sufficiently (Kardas, 2014;
Isik, Budak, Bas, & Oztiirk, 2015).

According to the prospective teachers, social culture, including family life, was a
hindrance to argument activity in classroom settings. The tradition of following elders’
advice in society and accepting it without questioning, comparing children without
considering their individual differences and considerations of ‘sin” and ‘shame” attributed to
some subjects, are among the other barriers to argument culture in the eyes of prospective
teachers. In a study by Tiimkaya and Aybek (2008), perceived parental attitude was found to
be a predictor of critical thinking dispositions of prospective teachers. So, it is possible to
think that the avoidance of some subjects may stem from parental, and in turn societal
factors. An additional support comes from the findings of Woods and Wang (2004), who
investigated Asian-American students’ argumentativeness and their general attitudes
toward and their perceptions of intercollegiate debate. Woods and Wang proved that there
was a strong relationship between Asian-American students’ cultural upbringings and their
level of argumentativeness.

Concerning the prospective teachers’ suggestions to improve argument culture in the
classroom setting, the results revealed that courses or activities designed to improve
argument skills should be included in teacher training curriculums. Moreover, it was
suggested that these attempts should start from elementary school and continue through all
education levels. Another suggestion that came from the prospective teachers, was that
academicians should be a role model on managing the argument process in the classroom.
Further, academicians should encourage students with their constructive attitudes.

Research findings support the results of this study; for example, Frager (1984) as well
as Johnson and Johnson (1979) advocated that students should be made to come across with
controversial issues in the classroom in order to properly achieve critical thinking.
Additionally, Secgin (2009) claimed that argument of controversial issues is important to
cultivate students” open-mindedness. Lastly, prospective teachers suggested that
academicians should continuously develop their communication skills, listening and critical
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thinking skills, as well as their field of knowledge in order to improve their argument skills.
These findings echo those from Rowland’s (1995) suggestions about how a pedagogically
sound debate program should look like. He claimed that a pedagogically sound program
should provide students with both argumentative analysis and advocacy analysis skills.

All these findings and suggestions related to academicians are closely related to the
suggestions about teacher behaviors/classroom environment, which support the developing
of (critical) thinking skills cited in the literature. Several researchers (Costa, 1991; Newmann,
1991; McBride & Knight, 1993; Beyer, 2001; Kline, 2002; Ritchhart, 2002; Fisher, 1995 Cited in:
Doganay & Sari, 2012; Alkin, 2012) mentioned these suggestions for teachers: a) asking open-
ended questions and encouraging students to ask questions; b) giving supportive answers
such as “it is a possibility”, “I understand that...”; c) listening to students carefully; d) being
a role model for thinking activities; e) helping students to develop self-respect; f) respecting
students” opinions, whatever it is; and g) using active learning strategies in classroom
activities. Considering the findings up to now, the first step in creating a healthy argument
culture may be achieved by developing a true understanding related to this phenomenon in
the minds of university shareholders. Simply, the real meaning of ‘argument’ and the
pedagogical function of ‘argument culture” should be learned beyond doubt and shared by the
actors of the teaching and learning process. Above all, an awareness should be raised among
academicians and students that the main concern of arguing is not “winning’ or ‘losing’.

Overall, the results of this study indicated that argument culture in the classroom
environment seems to be problematic in several ways. Especially, the question of how to
build an argument culture is worth thinking about. Hence, there are clues from the
prospective teachers” opinions that personal competencies and thinking skills such as critical
thinking, being emphatic, respectful, and open-minded are necessary characteristics for
arguers, and therefore it would be interesting to conduct cross-cultural analysis on argument
avoidance or silence culture. Further research may employ wider populations from higher
education providing the representation of different disciplines of the social sciences. Since
universities are the institutions where free thinking is born and scientific knowledge
produced, it seems clear that the topic of argument culture in higher education deserves
more attention with its multiple dimensions such as socio-economical background of
students and academicians, cross-cultural context and ranking of universities.
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Ogretmen Adaylarinin Sinif Ortamindaki Tartisma
Kiiltiiriine Iliskin Goriisleri

Senar ALKIN-SAHIN? & Nihan DEMIRKASIMOGLU*

Giris

Tartisma etkinligi demokrasinin, entelektiiel ve toplumsal yasamin gelismesinde
merkezi bir 6neme sahiptir. Bu baglamda o6grencilerin, toplumsal, politik ve ekonomik
konulari tartisabilen katilime yurttaslar olabilmeleri i¢in tartisma becerisini kazanabilmeleri
onemlidir (Harwood & Hahn, 1990; Graff, 2003). Yesil'e gore (2004) 6grencilerin etkili birer
tartismaci olabilmesi; tartismanin anlamini ve nasil olmas: gerektigini bilmeleri, tartismaya
karsi olumlu bir tutum gelistirmeleri ve egitim ortamlarinda bu becerileri gozleyerek ve
uygulayarak ogrenmeleri ile miimkiindiir. Rowland (1995), 6grencilerin akademik tartisma
becerilerinin gelistirilmesinde elestirel sorular sormanin énemli oldugunu ileri stirmektedir.
Smif iginde aktif 6grenme etkinliklerinin uygulanmasinin elestirel diisiinmeyi ve dolayisiyla
tartisma becerilerini gelistirdigi kabul edilmektedir (Browne & Freeman, 2000).

Tartisma kavrami, genellikle karsit fikirlerin savunuldugu ya da fikirlere kars
cikildig: bir siireci ifade etmek igin kullanilmaktadir. Robinson (2009) tartismay1, “baska bir
iddiay1 destekleyen bir dizi iddiadan bir kag1” olarak tanimlarken, Schopenhauer (2012, 51)
“teorik bir konu tizerinde karsilikli konusma” olarak tanimlamaktadir. Mevcut ¢alismada,
o0gretmen adaylarinin tartisma olgusuna iliskin goriislerinin arastirilmasi amaciyla “tartisma
kiltirti” kavraminin tercih edilmesinin nedeni, 6gretmen adaylarmmin kavrayislarmin
aileden baslayarak {iniversite yasantilarinda devam eden bir dizi kisisel ve toplumsal
faktorden etkilenecegi varsayimidir. Tartisma kiiltiirii kavrami bu ¢alismada, sinif ortaminda
tartisma kiiltiirtinti dogrudan ya da dolayl olarak etkiledigi diisiiniilen etkenleri kapsayacak
igerikte kullanilmistir.

Akademik yasamda tartisma olgusuna iliskin arastirmalar, Ogrencilerin tartisma
olgusunun gereklerine iliskin goriisleri, tartismada tabu konular, tartismanin engelleri gibi
konularda yogunlasmaktadir. Arastirmacilara gore, elestirel diisiinmeyi destekleyen smifin
vazgecilmez oOzelliklerinden biri de “tartismali konulara yer verilmesi” dir (Johnson &
Johnson, 1979; Frager 1984; Harwood & Hahn, 1990; Walsh, 1998; Secgin, 2009). Ornegin
Frager (1984) ile Johnson ve Johnson (1979), smif icinde elestirel diistinmenin tam anlamiyla
gerceklesmesi icin, Ogrencilerin ¢atismali konularla karsi karsiya getirilmesi gerektigini
savunmakta; bunun igin Ogretmenlerin sif iginde gilincel catismali konulara iliskin
etkinlikler kullanmas1 gerektigine isaret etmektedir. Bagka bir arastirmada, 6gretmenlerin,
ogrencilere dogru yanitlar1 sdyleyen, 6grenci yanitlariin dogru ya da yanlis olduguna karar
veren birer “otorite” gibi davranmalarinin da smif iginde elestirel diistinmeyi engelledigi
belirlenmistir (Tock Keng, 1996, Veznedaroglu, 2007). Tartismal1 ve tabu konular tizerine
yapilan bir arastirmada, 6grencilerin tartismali ve tabu konular1 6grenmeye istekli olduklari,
ancak tartisma yapmak icin gerekli sosyal becerilere ve iletisim becerilerine yeterince sahip
olmamalar1 nedeniyle sinifta tabu konular {izerinde tartisma yapmaktan kagindiklar:
belirlenmistir (Yilmaz, 2012). Rambosk’un (2011), South Florida Universitesi'nde ogrenim
goren Ogretmen adaylari lizerinde yaptig1 calismada, katilimcilarin, escinsellerin haklarini en
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tartismali konu olarak degerlendirdikleri belirlenmistir. Ayrica Ogretmen adaylarinin
yaratilis konusunu 6gretmede diger konulara gore daha az istekli olduklar1 bulunmustur.
Universite 6grencilerinin, Tiirkiye Toplumu'nda genellikle tabu olarak goriilen escinsellik ve
evlilik Oncesi cinsel iligki konularimin ingilizce konusma derslerinde tartisma konusu
edilmesine iligkin goriislerini inceleyen Tekin (2011) ise, 6grencilerin bu konular1 ve konuyla
ilgili materyal ve etkinlikleri siif ortaminda goérmekten rahatsizlik duymadigm, tistelik bu
tartismalar sirasinda hem eglendiklerini hem de 6grendiklerini bulmustur. Buraya kadar
tartisilanlar 15181nda, 6grencilerin akademik yasamda tartisma olgusuna iliskin goriislerinin
gelisen, farklilasan ve net olmayan pek ¢ok noktayr barmndirdig: ileri siiriilebilir. Bu
calismadan elde edilecek bulgularin tartisma kiiltiirtine iliskin teorik ve ampirik bilgi
birikimine asagidaki sorulara yanit arayarak 1s1k tutmasi beklenmektedir.

1. Ogretmen adaylar1 akademik yagsamda “tartisma” ve “tartisma kiiltiirii” olgusunu
nasil tanimlamaktadir?

2. Ogretmen adaylarmin smif ortaminda deneyimledikleri tartisma kiiltiiriine iligkin
goriisleri nelerdir?

3. Ogretmen adaylarma gore akademik yasamda tartismaya agik bir kiiltiiriin
olmamasi 6grencileri nasil etkilemektedir?

4. Ogretmen adaylarmin smif ortaminda tartismaktan kagindiklari konular ve
nedenleri nelerdir?

5. Ogretmen adaylarmin sinif ortaminda tartigma kiiltiiriiniin gelistirilmesi igin
Onerileri nelerdir?

Yontem

Arastirma, nitel arastirma desenlerinden olgubilim ile gerceklestirilmistir. Calismanin
odaginda “tartisma kiiltiirli” olgusu yer almaktadir. Arastirma, smif ortaminda gergeklesen
tartisma kultiiriiniin  parcast olan Ogrencilerin, “tartisma kiltiirii” olgusuna iligskin
deneyimlerini nasil anlamlandirdiklarin1 anlamak {izerine yapilandirilmigtir. Aragtirmanin
¢alisma grubunu, 2013-2014 egitim-6gretim yilinda, Tiirkiye’deki bir devlet {iniversitesinin
Egitim Fakiiltesinde 3. ve 4. smifta Ogrenim goren toplam 12 Ogretmen aday:
olusturmaktadir. Katilimcilarin belirlenmesinde 6lgiit drnekleme teknigi ise kosulmustur.
Arastirmada odak grup goriismesi iki oturumda gerceklestirilmistir. Birinci odak grup
gorlismesi, ikisi 3. smif, dordii 4. smifta olan toplam alti kadin katima ile
gerceklestirilmistir. Katilimcalarin ikisi fen bilgisi Ogretmenliginde, dordiiyse Tiirkge
ogretmenliginde 6grenim gormektedir. Tkinci odak grup goriismesi ise ikisi kadm, dordii
erkek, her biri 4. smifta olan alti katilima ile gergeklestirilmistir. Katiimcilarin biri smif
ogretmenliginde, ikisi okul Oncesi 6gretmenliginde ve {icii sosyal bilgiler 6gretmenliginde
ogrenim gormektedir.

Aragtirmada veriler, odak grup goriismesi ile toplanmistir. Aragtirmacilar tarafindan
gerceklestirilen, iki oturumda gergeklestirilen ve her iki oturumda da katihmcilara ayni
sorularin yoneltildigi odak grup goriismelerinden elde edilen veriler, birlikte, tematik olarak
analiz edilmistir. Analiz slirecince, once, veriler okunmus; ardindan arastirmanin her bir alt
amacit baglaminda veriler kodlanmus, birbiriyle iligkili olan kodlar bir araya getirilerek
temalar olusturulmustur. Temalar dogrudan alintilarla desteklenmistir. Arastirmanin
glvenirligi i¢in, analizi yapan arastirmacinin disinda kalan arastirmaci, her tema ve kodu,
dogrudan alintilariyla birlikte inceledikten sonra, iki arastirmaci bir araya gelerek tartismali
kod ve temalarda goriis birligine varmislardir.
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Bulgular
“Tartigsma” ve “tartisma kiiltiirii” kavramina yiiklenen anlamlar

Katilimailar, tartisma kavramini, karsit goriisler igeren bir konuya elestirel
diistinmeyle yaklasilarak goriislerin ifade edildigi, tezlerin sunuldugu ve savunuldugu,
dogruya ulasmak amaciyla fikirlerin dogru ve yanlis yonlerinin ayirt edildigi bir siireg
olarak gormektedirler. Bu yoniiyle katihmailar, tartismanin dogru ile yanhsg: tartarak, fikir
aligverisinde bulunma siireci olduguna dikkat ¢ekmislerdir. Katilimcilara gore biitiin bu
siireg, bireylerin, elestirel diisiinmeye sahip olmasini, empati kurabilmesini, ilgili konuda
bilgi sahibi olmasini, savundugu konuya iliskin mantikli gerekgeler sunmasini, digerinin
goriislerine deger vermesini, saygt duymasini, goriislerinde esnek olmasinmi ve dinleme-
anlama becerilerine sahip olmasini gerektirmektedir. Katilimclar, tartisma kiiltiiriinii
demokrasinin, etkili dinlemenin, saygimin ve hosgoriiniin oldugu bir ortamda ifade etme
bigimi olarak gormektedir. Katilimcilara gore tartisma kiltiiriiniin inga edilebilmesi igin
bireylerin tartisilan konuya iligkin bilgilerinin olmasi, agik goriiglii olmalari, otorite
figtirlerinden uzak olmalari, bilmediklerini kabul edebilmeleri, isbirligini benimsemeleri, tek
bir dogruyu arama egiliminden uzak olmalari, belirsizlik durumunda bile goriislere saygi
duymalari, yeniliklere agik olmalari, algakgoniillii olmalar1 ve siipheci olmalar:
gerekmektedir.

Sinif icinde deneyimlenen tartisma kiiltiiriine iliskin goriisler

Katilimcailar, lisans egitim-6gretim siirecinde smif icinde tartismaya acik bir kiiltiiriin
olmadigim1 vurgulamislardir. Katilimcilar, simf iginde, Ogrencilerin 6zellikle arkadaslar:
tarafindan susturulduklar1 ya da sindirildikleri, siirekli olumsuz elestirilerle karsilastiklar
bir kiiltiiriin oldugunu vurgulamistir. Katilimcilara gore bu kiiltiir, siirekli karsidakinin
hatasini arayan ve dinlerken karsidakine tuzak kuran bir yapidadir. Siddet kiiltiirii ya da
kavga kiiltiirii olarak ifade edilen bu yapida, bireyler fikirlerini karsidakine empoze etmeye
calismakta ve birbirlerine karsi hosgoriisiiz olmakta, birbirlerini dinlemekten uzak
olmaktadir. Katilimcilara gore bu kiiltiir bireyleri susmay1 tercih etmeye yonlendirmektedir.

Siniflarda tartismaya acik bir kiiltiiriin olmamasinin 6grencileri nasil etkiledigine iliskin
goriisler

Katilimailar, sinuflarda, tartismaya agik bir kiiltiiriin olmamasinin giivensiz bir sinif
ortamu yarattigy goriisiindedir. Katilimcilara gore, tartisma kiiltiirtiniin olmamasi, bireylerin
goriiglerini ifade ederken Ozgiivensizlik yasamalarina, goriislerini degersiz bulmalarma ya
da goriislerini sunmada isteksizlige yol agmaktadir. Bireylerin i¢ine kapanmasini, ogretim
siirecinde pasif alic1 roliine girmelerini, fikirlerini iade etmekten ¢ekinmelerini beraberinde
getirmektedir. Ayrica katilimcilara gore, boyle bir smif ortaminda, ogrenciler, kendi
goriiglerini ifade edebilmek igin, hoslarina gitmeyeni gormezden gelerek, savunma
mekanizmalar1 gelistirmeye zorlanmaktadirlar. Yine katilimcilara gore, simiflarda, tartisma
kiiltiirtiniin olmamas, bireyleri sorgulamay1 birakmaya ve otorite tarafindan sunulani dogru
kabul etme egilimine itmektedir.

Siniflarda, tartismaktan kacinilan konulara ve nedenlerine iliskin goriisler

Katilimailar, smif ortaminda genel olarak siyasi, felsefi, dini konularin ve cinsellikle
ilgili konularin tartisilamadigini belirtmislerdir. Ayrica, katilimcilara gore, deger atfedilen
kisiler ve evrim de tartisilmaktan kagmilan konular arasindadir. Katilimcilar, smiflarda
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tartisma kiiltiiriintin olusmamasinin nedenlerini 6grencilerle, 6gretim iiyeleriyle, programla
ve kiiltiirle iliskilendirerek belirtmislerdir.

Katilimcilar, dgrencilerin baz1 konularin tartisilamaz olduguna iliskin 6nyargilarmin,
tabularinin tartismay1 engelledigini belirtmislerdir. Katilimcilara gore ogrencilerin elestirel
diisiinme ve dinleme becerisine sahip olmamalar1 ve tartisilan konuda yeterince bilgiye
sahip olmamalar1 da tartismanin 6niinde 6onemli bir engeldir. Sinif ortaminda 6grencilerin
birbirlerine so6zlii ya da sozsiiz (jest mimik) hakaret, taciz, kiiciimseme, alaycilik igeren
davraniglari ve Ogrenciler arasindaki iletisimsizlik de tartismayr engellemektedir.
Katilimcilara gore agik uglu sorulara verilen yanitlara hocanin bakis agisinin ne olacagina
iliskin duyulan kayg1 da tartisma kiiltiirtinti engellemektedir. Katihmcilar, 6grencilerin ne
sOyler ya da yazarlarsa hocadan daha fazla not alabileceklerini diisiinerek konustuklarini
belirtmigler, not kaygilarinin tartisma kiiltiiriinti engelledigini vurgulamislardir. Sinif
ortaminda 6grencilerin tartismay1 kesin bir sonuca baglama egilimi de tartigma kiiltiiriinii
engellemektedir. Katilimcilar, 6grencilerin deger atfedilen kisi ya da konuya iligkin siipheye
diismekten kaginma kaygilarnin da tartisma kiiltiirtintin 6ntinde engel olusturduguna
dikkat cekmislerdir.

Katilimailar, dgretim iiyelerinin de tartisma kiltiiriinii engelleyen 6zellikleri olduguna
dikkat cekmislerdir. Bunlar, 6gretim tiiyelerinin smuf i¢i tartismalarda siyasi, sosyal ve dini
egilimlerini yansitmalari, otoriter tutumlari, cagdas egitim sisteminin gereklerini
uygulamada ise kogmamalari, tartisma siirecinde siniftaki kargasa ortamini yonetememeleri
sonucunda Ogrencileri susturmalari, 6grencilerin goriislerine saygi duymamalar1 ve deger
vermemeleri, belli bir goriisii benimsetmeye yonelik yonlendirmeleri, iizerinde diistinmeye
deger soru tiretmemeleri, 6grencileri soru sormaya tesvik etmemeleri, tartismalar: yiiriitecek
alan bilgisi agisindan yetersiz olmalari, sinifta kendi dini, siyasi, sosyal goriis ve egilimleriyle
catisan goriislere yer vermeye isteksiz olmalaridir. Ayrica katihmcilar, 6gretim tiyelerinin,
bazi goriislere, kaynaklara, kitaplara karsi 6nyargilarini simif ortamina yansitmalarmin, farkl
bakis agilar1 yaratacak yazar, kitap, materyal ya da igerige karsi &grencileri Onyargiya
itmelerinin de tartisma kiiltiiriinii engelledigini belirtmislerdir.

Katilimailar, dgretmen egitimi programlarimin da tartisma kiltiirtinii engelledigine
dikkat c¢ekmislerdir. Katilimcilara gore programlar, acik uglu sorulara farkhi goriisler
gelistirecek bilgi ve donanima sahip, yaratict ve elestirel diisiinen, tartisma ortamini
yonetebilecek pedagojik bilgi ve beceriye sahip, tartismanin derse hizmet etmesini
saglayabilecek 6zelliklere sahip 6gretmenlerin yetistirilmesini hedeflememektedir. Ogrenme
Ogretme siirecinin smav odakli olmas: da tartisma kiltiiriinii engellemektedir. Ayrica
katilimcilar, ilkogretimden itibaren, programda yer almasina karsin, hocalarin tartismali
konular1 islememesini, programlarin ve ders kitaplarinin 6grencileri elestirel diistinmeye ve
tartismaya yonlendirecek kazanimlar igermemesini, etkinlikler sunmamasini, igeriklere yer
vermemesini de tartigma kiiltiiriiniin Oniinde 6nemli birer engel olarak belirtmislerdir.
Katilimcilara gore, 6gretim programlar: 0gretmenleri kolayciliga itmekte ve diistinmekten
uzaklastirmaktadir.

Siniflarda tartisma kiiltiiriiniin gelistirilmesi i¢in oneriler

Katilimcilara gore smif ortamlarinda tartisma kiiltiiriiniin gelistirilmesi igin, ogretmen
egitimi programlarina bununla ilgili dersler ya da etkinlikler yerlestirilmelidir. Ayrica
katilimailar, ilkogretim ve ortadgretim programlarinin da, ogrencileri ve Ogretmenleri
yaratict ve elestirel diistinmeye tesvik edecek bir yapiya (etkinlikler, igerikler)
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kavusturulmasi gerektigini vurgulamiglardir. Katihimcilara gore, tartisma kiiltiiriiniin
gelistirilmesi icin Ogretim {iyeleri, 6zellikle sinif yonetimi gibi meslek bilgisi derslerinde,
tartisma siirecinde smifin nasil yonetilecegi konusunda rol model olmalidirlar. Ogrencilere,
gerek ifade ederek gerekse rol model olarak tartisabilmenin gerekliligini agiklamalidirlar.
Ogrencilerin goriiglerine saygi duymali, “cok iyi fikir, bu agidan diisiinmemistim” gibi
ifadeler kullanarak goriislerini ifade etmeye onlar1 cesaretlendirmelidir. Smiflarda tartisma
kiiltiiriinii destekleyen alt1 sapkali diisiinme teknigi, beyin firtinas1 vb. 6gretim yontem ve
tekniklerini kullanmalidirlar. Ogrencilere soru sormaktan ¢ok, onlarin soru sormalarini
tesvik etmelidir. Ayrica katilimcilara gore, 6gretim tiyeleri, kisisel gelisim, iletisim becerileri,
dinleme, elestirel diisiinme ve kendi alanlarmna iliskin igerik bilgisi gibi konularda
seminerlerle siirekli gelistirilmelidir.

Sonug, Tartisma ve Oneriler

Arastirma ile ulagilan sonuglara gore, Ogretmen adaylarimin “tartisma kiiltiri”
stirecine iligkin tanimlamalarinda; farkli goriislerin ifade edilmesi, iddialarin ortaya atilmasi
ve savunulmasi, fikirlerin dogru ve yanlis yonlerinin tartisilmasi gibi Ozellikler 6ne
¢ikmaktadir. Bu noktada, elestirel diisiinme becerileri, konu hakkinda bilgi sahibi olmak,
empati yetenegi, baskalarina kars: saygili olma ve agik-fikirli olma gibi nitelikler tartisma
kiiltiiriiniin gereklilikleri olarak tamimlanmaktadir. Ogretmen adaylari, tartigma kiiltiiriiniin
pedagojik degerinin farkinda olmakla birlikte, sinuf iginde tartisma kiiltiiriiniin yeterince
gelismedigi goriisiindedirler. Bu bulgular, alanyazindaki aragtirma bulgular: ile tutarlilik
(Yaza & Seggin, 2010; Tekin, 2011) ve karsithk (Kaya, 2010) gostermektedir. Bulgularin
farklihk gostermesi, arastirma kapsaminda yer alan tniversitelerin farkli akademik
kiiltiirlere sahip olmasi, 6grencilerin farkli okul, sinif ve aile 6zge¢mislerinden gelmesi ile
agiklanabilir. Ogretmen adaylarina gore, siif iginde tartigma kiiltiiriinii olumsuz etkileyen
nedenler arasinda farkli goriislerin susturulmasi, bastirilmasi ve olumsuz elestirilmesi yer
almaktadir. Bu gibi nedenler, smif icindeki tartisma kiiltiiriiniin yerini zaman icinde sessizlik
kiltiirtine birakmakta, saglikli bir tartisma kiiltiiriiniin gelismesini engellemektedir. Dogu
Asya kiiltiiriinden gelen yiiksek lisans Ogrencilerinin batili tartisma kiiltiirti normlarmi
benimseme diizeyini arastiran Durkin (2008) de benzer bulgulara ulasmis ve katilimcilarin
batili normlar yerine “orta yolu” tercih ettiklerini belirlemistir.

Aragtirma ile elde edilen bir baska bulgu, alanyazindaki diger bulgularla (6rn.
Massialas, Sprague, Sweeney & Sugrue, 1970; Evans, Avery & Pederson, 1999; Yazia &
Secgin, 2010; Yilmaz 2012) paralellik gostermekte ve smif ortaminda politik, felsefi ve cinsel
konularin tartismaktan kaginilan konular oldugunu ortaya koymaktadir. Yazici ve Se¢gin’in
(2010) de belirttigi gibi, tartismali konular duygu ve degerleri kapsadigindan, bireyler bu
konulari rasyonel gercevede tartismaktan kaginabilmektedir. Ogrencilerin elestirel diisiinme
ve dinleme becerilerinin yeterince gelismemis olmasi, akademisyenlerin ise otoriter ve dogru
cevabi arayan davraniglar: tartisma kiiltiirtiniin engelleri arasinda yer almaktadir. Otoriter
ve aktif O0gretim yontemlerini ise kosmayan Ogretmen davranislariin elestirel diistinme
becerilerine zarar verdigi farkli arastirma bulgulari ile de dogrulanmistir (Tock Keng, 1996;
Veznedaroglu, 2007; Kardas, 2014; Isik, Budak, Bas & Oztiirk, 2015). Bunlarin yaninda
toplumsal kiiltiiriin bir pargasi olarak bireylere ¢ocukluk donemlerinde yeterince s6z ve
katilim hakkinin taninmamasi, toplumda bazi konularin konusulmasinin “giinah ve ayip”
sayilmasi tartisma kiiltiirtiniin diger engellerindendir. Benzer sekilde Tiimkaya ve Aybek
(2008), algilanan ebeveyn tutumlarinin elestirel diisiinmeyi yordadigini, Woods ve Wang
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(2004) ise Asya asilli Amerikali 6grencilerin kiiltiirel yetistirilme bigimleri ile tartismaci olma
diizeyleri arasinda iligki oldugunu belirlemistir.

Aragtirmadan elde edilen bulgulara gore, Ogretmen yetistirme programlarinin
tartisma kiltiirtinti gelistirecek bigimde tasarlanmasi ve hatta bu diizenlemenin ilkokuldan
baslatilarak Ogretim programlarinin bir pargasi haline getirilmesi Onerilebilir. Ayrica,
Ogretim elemanlarmin sinif i¢inde tartismay1 destekleyecek bicimde 6grencilere rol model
olmasi, bunu yaparken 6grencilerini goriislerini 6zgiirce agiklamaya tesvik etmesi degerli
katkilar sunabilir. Tartismanin ne oldugu ve pedagojik islevlerinin neler oldugu ve belki de
en Onemlisi tartismanin bir kazanani ya da kaybedeninin olmasi gerekmedigi anlayisinin
uiniversite paydaslarinca dogru bir bigimde kavranmas: tartisma siirecinin islevlerine olumlu
hizmet edebilir.

Anahtar Sozciikler: Tartisma, Tartisma kiiltiirti, Sinif ortams, Ogretmen adaylar1
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