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ABSTRACT
The purpose of this study is to develop a data collection tool to be used in determining the
time management skill levels of visual arts teacher candidates in their studio work courses.
After a review of the literature, a pool of items was created and arranged upon expert
recommendation and a pilot study for intelligibility of the expressions was conducted. The
researcher contacted a total of 288 visual arts teacher candidates who all agreed to volunteer
to take part in this research. As a result of exploratory (EFA) and confirmatory (CFA) factor
analyses, the scale determined to have four factors and 26 items. Variance ration explained
by all four factors is 47.23%. Factor loadings were valued from 0.48 to 0.80. Goodness of fit
values calculated by CFA were found to be x2/sd rate 1.94 (x2/sd=567.17/291). The other
goodness of fit values calculated by CFA were RMSEA=0.05, NNFI=0.92, CFI=0.93, IFI=0.93,
and RMR=0.06. All fitness indexes obtained were found to be sufficient for model fitness, and
accordingly it was decided that this structure was validated. As a result of the difference
between item average scores of the 27% subgroup and super group, distinctiveness of all
items were found to be significant at p<0.001 level and Cronbach’s Alpha coefficients of the
factors were calculated to range from 0.73 to 0.82. Cronbach’s Alpha of the total scale was
calculated as 0.83. The results indicate that the questionnaire provides opportunity to make
meaningful interpretations on the time management skills of visual arts teacher candidates

for studio work courses.
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INTRODUCTION

Effective use of time is one of the most important factors which can lead an individual
towards success in many fields. In this age of technology, humans today encounters a
platform of competition in almost every field, and as such, time has become one of the most
valued elements of life. It is impossible for humans to recoup elapsed time; and is also not
possible to buy, store or recover time supplied to anybody at the same level. Therefore,
individuals who use time more effectively might be said to possess credits which can never
be bought with money. In essence, humans cannot afford to waste time, and individuals who
want to succeed are required to make use of each and every moment.

Electronic devices, especially computers and mobile phones provide humans with the
means to work swiftly, easier and more efficiently than ever before; yet at the same time,
they also increase the work-load of individuals. Moreover, in accordance with the
opportunities afforded by technology, time-wasting activities such as television, the Internet
or social media are considered to forestall many activities which might be deemed more
useful to individuals. Nowadays, individuals frequently complain about a constant lack of
time; but the ways to becoming less stressed and more successful are often linked to using
time more effectively and in a planned way through what is termed ‘time management’.

Particularly in the private sector, companies, have instigated a great deal of research
regarding time management; conducted in order to increase the success of administrators
and businesses alike. The concept of time management, which came to the fore as a means to
organize time more effectively in working life, first emerged in Denmark and has since
expanded across the globe (Koch, 1998, as cited by Celik & Akatay, 2009, p.29). After all,
time, as a concept to be managed, has become a rather important topic of research. Within
this scope, it can be observed that in recent years, researches regarding time management in
education has increased not only in other countries, but also in Turkey.

The process of education and teaching can be regarded as a period which depends on
mutual interaction between teacher and student. Time management is an indispensable
element of education and teaching. In order for education and teaching to actualize,
syllabuses, yearly and daily lesson plans are prepared and therefore, it is intended to utilize
the time supplied to students in the most effective way over the period of their course,
semester or year. In this situation, by applying the aforementioned plans, teachers facilitate
students to be able to make effective use of their time. However, students are also required to
plan their own time in order to complete this learning process successfully. According to
Atkinson (1997, p.21), “an important part of time management consists of works that we
would like to do, not the tasks we have to do compulsorily or persistently.” To regularly
follow the assigned courses and passing exams can be classified as obligatory tasks for a
university student to graduate. What is significant in the wider context is to be able to
complete the university process, which has a considerable influence on students’ lives, in the
most effective and productive way. Throughout this process, by utilizing time away from
courses effectively, a student is required to increase their own academic success, while also
maturing both socially and culturally.

The psychologist William Knaus, mentioned that most university students are
procrastinators. He estimated that 90% of college students procrastinate and among these,
25% are termed chronic procrastinators. Procrastination, which means the avoidance of
doing a task, negatively affects students’ success both as individuals and in their academic
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career. Assignments left to the last minute by students or examinations revised for just the
night before, are examples of the the result of not using time reasonably (as cited by Kiigiik,
2008, p.93). It can be identified that similar studies conducted in Turkey have obtained
similar results. In the study of Latif, Fidan, and Uckun (2005), which related to students’
consciousness and dispositions of time management, research was conducted on 803
students studying in different departments and faculties; and, it was determined that
university youth were not sufficiently conscious about their use of time and possessed no
systematic or stable understanding for how to study outside of course hours. Besides, it was
also identified that the awareness levels of young university students regarding the use of
time should be raised.

Even though in the related literature there have been some differences in the results
of studies which examine the relationship between time management and academic success
of students, most studies conclude that time management skills positively affect academic
success. For instance, according to the study of Basak, Uzun, and Arslan (2008) regarding
time management of students studying in a school of nursing in Turkey, a significant
relationship between student academic success and time management skills was found.
Similarly, in the study of Alay (2000) applied on 361 students from the Middle East Technical
University (Turkey), a positive and significant relationship was found between student
success and time management scores. It was also identified that female students were more
successful in planning their time and in total time management when compared to male
students.

Furthermore, in some studies it was asserted that exam anxiety levels of students
unable to use their time effectively was rather high. In the study of Giileg, Bahgeli Kahraman,
and Onur Sezer (2013), which was conducted on 114 pre-service teachers, the relationship
between time management skills and exam anxiety levels was examined according to their
academic success. As a result of their study, it was determined that exam anxiety levels of
pre-service teachers who use time effectively were pretty low. In another similar study of
Erdul (2005), time management skills and anxiety levels of 322 students from five different
universities were examined and it was identified that a negative and significant relationship
existed between time management skills and students’ anxiety levels.

When the related studies are investigated, it can be asserted that time management
skills effect many fields such as academic success and exam anxiety levels. Data obtained
from results of the related studies clearly reveal the significance of time management.
However, in the related literature, no studies could be found relating to time management by
visual arts teacher candidates. Time management in the field of visual arts is considered to
be much more important when compared to other fields. The fact that studio work courses in
visual arts are mostly predicated on application increases the effect of students” individual
characteristics and personal preferences regarding time management. Students with
theoretically-based education already use the available time period effectively by abiding by
the course program. However, visual arts students actually work on their own for
approximately four out of eight hours in a visual arts class. During this time, it generally
depends on the students as to whether or not they either remedy their own deficiencies.
Moreover, it is quite difficult for students to continue their works outside of the class time
because of the level of conditions provided within visual art shops in the school
environment. In addition, it is also a problem mentioned in many studies (Aykut, 2006;
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Kavuran, 2003a, 2003b, 2005) that course hours of current studio work courses are
insufficient. Therefore, it is considered that visual arts students are required to use the given
time rather more effectively in their individual applications. Babacan and Kiigiikosmanoglu
(2015) conducted a study on the time management skills of music teacher candidates, as they
experience a similar educational process to visual art teacher candidates, and they found that
music teacher candidates were at a high level in terms of time management. Teacher
candidates from the department of visual arts are considered to be in need of utilizing their
time more carefully and in a planned way, especially for studio work courses due to factors
such as material supply, the application of materials (e.g.;drying, storage, protection), as well
as guidance of students” individual characteristics about the works and so on. It might come
into question that the aforementioned process of planning cannot match the process or
freedoms afforded to artistic creation. However, in the applied fields, the effects of
psychological factors and coincidence cannot be ignored. Just as with other fields, art also
requires a specific work discipline. This work discipline relies on using time reasonably and
self-discipline in addition to the system of their educational process. In accordance with this
situation, this current study aims to develop a valid and reliable data collection instrument
for determining time management skill levels of visual arts teacher candidates attending
studio work courses.

METHOD
Sample

The sample of this study consists of 179 teacher candidates studying at Gazi
Universtiy’s Department of Fine Arts Education in the Faculty of Education. In addition,
there are 73 teacher candidates from Mugla Sitki Kogman University attending the Faculty of
Education’s Department of Fine Arts Education and Degree Program in Painting-Crafts
Education. There were also and 36 teacher candidates from Trakya University who were
enrolled in the Faculty of Education’s Department of Fine Arts Education and their Degree
Program in Painting-Crafts Education. Of the 228 teacher candidates (79.2%) are female
whereas 60 of them (20.8%) are male. In addition, 86 of the teacher candidates (29.9%) were
studying in the 1% grade, 66 (22.99%) in the 2" grade, 77 (26.7%) in the 3¢ grade and 59
(20.5%) of them in the 4% grade.

Development of Data Collection Instrument

In order for the scale to be developed, all related literature was reviewed and the data
collection instruments related to time management were investigated. In this current study,
the Time Management Inventory developed by Britton and Tesser (1991) for university
students, and adapted into Turkish by Alay and Kocak (2002), was utilized. As a result of the
related literature review and the researcher’s observation of students attending studio work
courses, an item pool consisting of 60 items related to time management was created. In
order to evaluate the items from the pool in terms of content validity and comprehensibility,
the opinions of two experts in the departments of educational administration, assessment
and evaluation, and four experts in the department of art education were sought.

The scale had the form of 5-point Likert-type scale, graded as; 1-Never, 2-Hardly
ever, 3- Sometimes, 4-Frequently, and 5- Always. As a pilot study, following the direction of
recommendations received from the experts, a draft scale was applied to 10 teacher
candidates studying at Mugla Sitki Ko¢man Universtiy, in the Faculty of Education,
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Department of Fine Arts Education and enrolled in a Degree Program for Painting-Crafts
Education. Some of the items were then re-arranged based on the students” opinions about
how the comprehensible the scale was. After this pilot process was complete, a final scale
consisting of 60 items was applied to a total of 288 teacher candidates studying in the degree
program of painting-crafts education.

Data Analysis

In order to determine the construct validity of the scale, Explanatory Factor Analysis
(EFA) was applied. In addition, to identify whether the so called construct was valid or
invalid, Confirmatory Factor Analysis (CFA) was conducted. For the reliability of the scale’s
total item correlation, Cronbach’s alpha coefficient of internal consistency and the mean
scores of the items in 27% of the super group and subgroup were analyzed.

FINDINGS
Findings Concerning the Explanatory Factor Analysis (EFA)

Before factor analysis was conducted, in order to determine whether or not the data
set was appropriate for factor analysis, Kaise Meyer Olkin (KMO) coefficient and Bartlett’s
test of sphericity was applied. KMO coefficient was calculated as 0.80. For factorability, KMO
coefficient value is expected to be calculated higher than 0.60 (Biiyiikoztiirk, 2012, p.126).
Besides, Bartlett’s test of sphericity [x2=5965.09; df=1770; p=.00] was found as significant.
When Z value was analyzed, it was identified that there were no values higher than 3. For
the normality of the distribution, in addition to the coefficients of kurtosis and skewness,
Kolmogorov-Smirnov test results were investigated. The coefficient of skewness was
calculated as -0.62, whereas the coefficient of kurtosis was -0.16. If the coefficient of skewness
has a value between +/-1, it can be interpreted that the scores do not demonstrate a
significant deviation from the normal distribution (Biiytlikoztiirk, 2012, p.40). Similarly, the
result of the Kolmogorov-Smirnov test (df=288, p>.05) indicated that the distribution was
close to normal distribution.

Additionally, in order to determine the factor structure, EFA was applied. Predicting
that the factors of the scale would be independent from each other, Varimax vertical rotation
method was utilized. As a result of the first factor analysis, it was identified that the items of
the scale was accumulated in seven factors. After examining the contribution of factors to the
total variation, scree plot diagram and the feature of the factors’ intelligibility, it was agreed
that the scale should have four factors and thereby the data were analyzed again. Following
the analysis, 32 items with item factor load values lower than 0.32 were removed from the
scale and factor analysis was reapplied to the remaining items. At this stage, the difference
between the factor load values of items in the factor with the load values in the other factors
was examined. It was evaluated according to the condition that the difference between two
factor load values should be at least 0.10 (Biiytikoztiirk, 2012, p.125). The overlapping items
which gave high factor load values in more than one factor were removed from the scale and
the same process was applied once again. As a result of these applications, two items were
removed from the scale, resulting in the final scale having a total of 26 items. EFA was then
conducted once more with these final 26 items. The four factors which emerged as a
consequence of these analyses was named as; “’Time Planning Related to Course’, “Time
Wasters’, ‘Long-term Time Planning Related to Course’, and ‘Internal Motivation Related to
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Course’”. When these 26 items were investigated, no items were found to be inconsistent
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with other items in the factor. For the scale of 26 items, the KMO value was calculated as 0.80
while Bartlett’s test of sphericity was found [x2=2344,782; df=325; p=0.00] as significant. The
EFA results obtained after Varimax vertical rotation are presented in Table 1.

Table 1. Explanatory factor analysis results of the scale

Item No Prior Factor 1 Factor 2 Factor 3 Factor 4
(new) Item No Time Planning Time Long-Term Time Planning  Internal Motivation
Related to Course Wasters Related to Course Related to Course
1 i5 0.576 0.010 0.075 0.057
2 i8 0.483 0.000 0.066 0.263
8 i19 0.484 0.056 0.156 0.250
9 i21 0.657 -0.021 0.220 -0.105
10 i22 0.618 0.101 0.317 -0.044
11 i23 0.687 0.043 0.209 0.134
12 128 0.636 0.103 -0.043 0.210
13 i30 0.646 0.047 -0.022 0.045
17 48 0.552 0.089 0.007 0.217
20 i54 -0.106 0.541 0.059 0.221
21 i55 0.020 0.721 0.090 -0.003
22 56 0.069 0.696 0.043 0.074
23 57 -0.013 0.786 -0.078 0.157
24 i58 0.170 0.715 -0.114 0.221
25 i59 0.176 0.641 -0.149 -0.028
26 160 0.060 0.691 0.060 -0.179
3 i12 0.149 0.041 0.783 0.068
4 i13 0.004 0.055 0.801 0.065
5 i14 0.047 0.059 0.570 0.244
6 i15 0.290 -0.167 0.495 0.188
7 i16 0.242 -0.124 0.593 0.082
14 i39 0.124 0.017 0.382 0.514
15 140 0.326 0.091 0.076 0.648
16 i41 0.088 0.045 0.102 0.719
18 i50 0.119 0.038 0.119 0.656
19 i51 0.124 0.157 0.102 0.642
Explained Variance (%) 13.91 13.23 10.19 9.90
Total 47.23

As seen in Table 1, the first factor of the scale, "Time Planning Related to Course” had
nine items and the rotated factor load values by using Varimax vertical rotation method
were determined to range from 0.48 to 0.68. The ratio of the variance explained by this factor
was identified to be 13.91%. In addition, there were seven items in the factor of 'Time
Wasters” and the rotated factor load values after using Varimax vertical rotation method
were found to range from 0.54 to 0.78. The ratio of the variance which this factor explained
on its own was determined to be 13.23%. Besides, the factor of ‘Long-term Time Planning
Related to Course” had a total of five items and the rotated factor load values calculated by
using Varimax vertical rotation method were determined to range from 0.49 to 0.80. This
factor explained the 10.19% of the total variance by itself. Moreover, there were five items in
the factor of ‘Internal Motivation Related to Course” and the rotated factor load values by
using Varimax vertical rotation method were identified to range from 0.51 to 0.71. The ratio
of the variance explained by this factor was found to be 9.90%. On the other hand, ratio of
the variance explained by all the factors was identified to be 47.23%. In Social Sciences, when
the ratio of the explained variance is 30% in the single factored scales, it is regarded as
sufficient (Biiyilikoztiirk, 2012, p.125). However, it can also be identified as sufficient when
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the ratio of the explained variance is between 40% and 60% in the multi-factored scales
(Tavsancil, 2014, p.48). Thereby, it can also be asserted that the ratio of the variance
explained by the scale can be regarded as high.

Findings Concerning the Confirmatory Factor Analysis (CFA)

In order to attain supplementary evidence regarding the validity of the scale having
four factors, as determined by EFA, confirmatory factor analysis was conducted on the
structure of the 26-item scale. In the affirmation process of Studio Work Course Time
Management Scale, the first level confirmatory factor analysis was practiced and in this
process, covariance matrix and maximum likelihood model was utilized. During the
analysis, correction index was investigated and the error variances of not only the 3+ and 4t
items, but also 18" and 19* items were correlated with each other. When the findings
obtained by CFA are evaluated, it was identified that the ratio of x2/df was 1.94
(x2/df=567.17/291). In the related literature, it is stated that when this ratio is <3, it is
regarded as a “good fit” (Kline, 2005). In this current study, the goodness of fit indices
calculated by CFA was determined as: RMSEA=0.05, NNFI=0.92, CFI=0.93, IFI=0.93,
RMR=0.06. All of these goodness of fit indices demonstrate that the measurement model of
the Studio Work Course Time Management Scale is a reasonable model. As the results of
CFA indicate that the model maintained good fit, no correction (modification) was
conducted between the items. Additionally, it was determined that all the factor loads
belonging to all the items in the model were statistically significant. As a consequence of the
CFA, the standardized factor load values (Ai), R? and t values were calculated as shown in
Table 2.

Table 2. Standardized factor loads (Ai), R? and t values obtained by CFA

Factors Item No Standardized Factor Loads (i) R2 t Value D
11 0.53 0.28 8.86 .00
12 0.51 0.26 8.44
Time I8 0.53 0.29 8.96
Planning 19 0.57 0.32 9.63
Related to 110 0.60 0.36 10.38
111 0.72 0.52 12.94
Course 12 0.57 0.33 9.74
113 0.54 0.29 8.99
117 0.54 0.29 9.01
120 0.45 0.20 7.41 .00
121 0.60 0.37 10.43
Ti 122 0.60 0.36 10.32
mme
Wasters 123 0.80 0.64 14.97
124 0.74 0.54 13.43
125 0.57 0.33 9.76
126 0.53 0.29 9.00
Long-Term I3 0.54 0.29 8.34 .00
Time 14 0.45 0.21 6.87
Planning 15 0.52 0.27 8.00
Related to 16 0.68 0.46 10.83
Course 17 0.62 0.39 9.88
Internal 114 0.61 0.37 9.98 00
Motivation 115 0.75 0.56 12.60
116 0.60 0.36 9.79
Related to 118 0.45 0.92 7.05
Course 119 0.45 0.68 7.02
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Findings Concerning the Reliability of the Scale

The reliability of the scale was investigated by using total item correlations of the
scale, the difference between the mean scores of the 27% sub group and the 27% super group
and also Cronbach’s alpha coefficient of internal consistency. The results of the analyses are
presented in Table 3.

As indicated in Table 3, in the first factor of the scale, “Time Planning Related to
Course’, the total item correlations ranged from 0.43 to 0.63; in the factor of ‘Time Wasters’
they ranged from 0.43 to 0.67; for ‘Long-Term Time Planning Related to Course’ they ranged
from 0.45 to 0.58, and lastly they ranged from 0.42 to 0.56 in the factor of ‘Internal Motivation
Related to Course’. The total item correlation explains the relationship between the scores
obtained from the items in the scale and the total scores. When the total item correlation is
positive and high, it refers to the fact that the items exemplified similar behaviors and the
internal consistency of the test is also high. The items whose total item correlation coefficient
is 0.30 or higher can be regarded to distinguish the individuals effectively (Biiyiikoztiirk,
2012, p.171).

Table 3. Reliability Analysis Results of the Scale

Item Total Item Sub 27% Super 27% Cronbach’s
Factors No Correlation (n=78) (n=78) t Alpha
M S M S
11 0.45 4 0 3 1.2 6.1 .80
12 0.43 4 0 3 0.8 8.8
18 0.44 4 0 3 0.9 8.7
Time Planning Related 9 0.52 4 0 3 1.1 73
to Course 110 0.53 4 0 2 1.0 8.9
111 0.63 4 0 3 1.0 10.
112 0.51 4 0 3 0.9 8.3
113 0.47 4 0 3 1.0 6.0
117 0.45 4 0 3 1.0 8.5
120 0.43 2 1 2 0.9 4.6 .82
121 0.59 3 1 2 1.1 6.1
122 0.57 3 0 2 1.1 7.5
Time Wasters 123 0.67 3 1 2 1.1 6.8
124 0.63 4 0 2 1.0 8.5
125 0.52 4 0 3 1.2 6.3
126 0.53 4 1 2 1.3 6.0
13 0.58 4 0 2 1.2 7.8 74
Long-Term Time 14 0.56 3 1 2 1.0 6.2
Planning Related to 15 0.44 4 0 3 11 6.4
Course 16 0.45 4 0 3 0.9 5.6
17 0.47 3 0 2 0.9 6.2
114 0.42 4 0 3 0.8 7.9 .73
Internal Motivation EZ ggg i 8 g (1)8 gg
Related to Course 118 0.49 4 0 3 1.1 6.1
119 0.50 4 0 3 0.9 7.3

In addition to determining the total item correlation, the difference between the mean
scores of the items in the sub groups and super groups, which were generated according to
the total scores, was investigated. As a result of the analysis, the distinctiveness of all the
items taking place in the scale was found to be significant at the level of p<0.001. Moreover,
in order to test the reliability of the scale, the Cronbach’s alpha coefficients of internal
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consistency were examined. These coefficients were calculated as 0.80 for the factor of “Time
Planning Related to Course’, 0.82 for the factor of “Time Wasters’, 0.74 for the factor of ‘Long-
Term Time Planning Related to Course” and 0.73 for the factor of ‘Internal Motivation
Related to Course’. It was also determined that the o coefficients ranged from 0.73 to 0.82.
Besides, the Cronbach’s alpha coefficient of internal consistency of the total scale was
calculated as 0.83. The calculated coefficient of internal consistency for this scale
demonstrates that the reliability of the scale can be regarded as high.

CONCLUSION AND DISCUSSION

In this study, it was aimed to develop a valid and reliable data collection instrument
to be used to determine the time management skill levels of visual arts teacher candidates in
their studio work courses. As a result of expert opinions sought and a pilot application
conducted with a group of 10 teacher candidates, a scale with a total of 60 items was
determined. It was then applied to a sample group comprising of 288 teacher candidates and
analyses were subsequently conducted on the data obtained from this application. Due to the
results of the explanatory factor analysis, it was observed that the items of the scale initially
accumulated within seven factors. Then, 32 items with low factor load values were removed
from the scale. It was decided that the scale should have a structure consisting of four factors
and thereby EFA was conducted once more. In the factor analysis process, items which not
only had a low level factor load, but also overlapped were omitted from the scale, thereby
decreasing the number of items to 26. The four factors which came to light in the wake of
EFA were named as “"Time Planning Related to Course’, ‘Time Wasters’, ‘Long-term Time
Planning Related to Course’, and ‘Internal Motivation Related to Course’”.

Moreover, it was identified during EFA that no items were inconsistent with in the
four factors. The first factor of the Studio Work Course Time Management Scale, named
‘Time Planning Related to Course’, had nine items; and factor load values ranging from 0.48
to 0.68, and total item correlations between 0.43 and 0.63. The ratio of the variance explained
by this factor itself was identified to be 13.91%. The factor of “Time Wasters’ had seven items
and factor load values ranging from 0.54 to 0.78, whereas the total item correlations varied
between 0.43 and 0.67. This factor explained 13.23% of the total variation on its own. There
were five items in the factor of ‘Long-term Time Planning Related to Course’, the factor load
values were identified to range from 0.49 to 0.80, while the total item correlations were
determined to be between 0.45 and 0.58. The ratio of the variance explained by this factor
itself was found to be 10.19%. In addition, the factor of ‘Internal Motivation Related to
Course’” had five items, the factor load values ranged from 0.51 to 0.71 and the total item
correlations were found to be between 0.42 and 0.56. This factor explained 9.90% of the total
variance. Furthermore, the ratio of the variance explained by all the factors together was
identified to be 47.23%.

Confirmatory factor analysis was conducted on the 26-item scale in order to provide
additional evidence about the validity of the four factor scales, the structure of which was
identified by EFA. In the process of the analysis, correction index was examined and the
error variances belonging to both the 3 and 4% items, and also 18% and 19t items correlated
with each other. When the findings of CFA are investigated, it can be stated that the ratio of
x2/df was 1.94 (x2/df=567.17/291). Moreover, the goodness of fit indices calculated by CFA
was determined to be: RMSEA=0.05, NNFI=0.92, CFI=0.93, IFI=0.93, and RMR=0.06. All of
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these goodness of fit indices together indicate that the measurement model of Studio Work
Course Time Management Scale is a reasonable model.

As a consequence of the difference between the mean scores of the items in the 27%
sub group and super group, the distinctiveness of all the items in the scale was determined
to be significant at the level of p<0.001. The Cronbach’s alpha coefficients of internal
consistency were calculated as 0.80 for the factor of “Time Planning Related to Course’, 0.82
for ‘Time Wasters’, 0.74 for ‘Long-Term Time Planning Related to Course” and 0.73 for
‘Internal Motivation Related to Course’. Additionally, the Cronbach’s alpha coefficient of
internal consistency was calculated as 0.83 for the total scale. According to the findings, it can
be asserted that the reliability of the scale can be regarded to be at a high level.

The final form of the Studio Work Course Time Management Scale consists of 26
items, all graded in the form of “’1-Never’, ‘2-Hardly ever’, ‘3- Sometimes’, ‘4-Frequently’
and ‘5- Always™”. There were nine items in the factor ‘Time Planning Related to Course’,
seven items in the factor of ‘Time Wasters’, five items in the factor of ‘Long-term Time
Planning Related to Course’, and five items in the factor ‘Internal Motivation Related to
Course’. All seven items in the factor of “Time Wasters’ are reverse-graded. However, a total
score can be calculated from the total scale. The lowest score that can be taken from the scale
is 26, whereas the highest score is 130. The high scores taken from the scale refer to the fact
that studio work course time management skill levels of teacher candidates are high, while
low scores relate to teacher candidates’ insufficient studio work course time management
skill levels.

As a consequence, when the findings regarding the validity and reliability of the scale
are evaluated, it is quite clear that the scale is a valid and reliable data collection instrument
which can be utilized in order to determine the studio work courses time management skill
levels of 1st to 4" grade undergraduate students in the Faculty of Education’s Degree
Program in Painting Crafts Education. In light of the findings obtained from this current
study, it can be asserted that this scale is an appropriate data collection instrument which
could be utilized in further studies. It could be useful to produce this study’s results as
validity and reliability evidence when this scale is required not only in faculties of fine arts,
but also in undergraduate or postgraduate programs in which there are studio works courses
that include different contents.
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Atblye Dersi Zaman Yonetimi Ol¢egi Gegerlik ve Giivenirlik
Calismasi

Inci BULUT KILIC!

Giris

Zaman etkili kullanmak bir¢ok alanda kisiyi basariya gotiiren faktorlerin basinda
gelmektedir. Insanlarmn siklikla zamansizliktan sikayet eder oldugu giiniimiizde zaman
etkili ve planl bir sekilde kullanarak daha az stresli ve daha bagarili olmanin yollar1 zaman
yonetiminden ge¢mektedir. Ozellikle sirketlerin, yoneticilerin basarilarini arttirmak igin
zaman yoOnetimi konusunda bir¢ok arastirma yapilmistir. Calisma hayatinda zamani iyi
organize etmek icin glindeme gelen zaman yonetimi kavrami bir egitim araci olarak
Danimarka’da dogmus ve diinyaya yayilmistir (Koch, 1998, Akt: Celik & Akatay, 2009, s.29).
Ardindan da yonetilmesi gereken bir kavram olarak zaman, énemli bir arastirma konusu
olmustur. Bu gergevede son yillarda gerek yurt disinda gerekse Tiirkiye’de egitimde zaman
yonetimine yonelik arastirmalarin ¢cogaldig: goriilmektedir.

Psikolog William Knaus tiniversite 6grencilerinin ¢ogunun ertelemeci oldugunu dile
getirmistir. Ogrencilerin % 90'min dersleri ertelediginin ve bunun % 25'inin kronik
ertelemeci oldugunu belirtmigtir. Tamamlanmas1 gereken bir isi yapmaktan kaginmak
anlamina gelen ertelemecilik 6grencilerin kisisel ve akademik bagarisin1 olumsuz yonde
etkilemektedir. Son ana birakilan 6devler ya da son gece caligilan sinavlar zamani akillica
kullanmamanin bir sonucudur (Akt. Kiigiik, 2008, s.93). Benzer arastirmalarin Tiirkiye'de
yapildig1 ve benzer sonuglarin elde edildigi goriilmektedir. Latif, Fidan ve Uckun (2005),
Sakarya Universitesi'nin farkh fakiilte ve boliimlerinde okuyan 803 Ogrencinin zaman
yonetimi bilinci ve egilimleri {izerinde yaptiklar1 aragtirmada, tiniversite gengliginin zaman
kullanim1 konusunda yeterince bilingli olmadig: ve ders saatleri diginda sistemli ve istikrarh
bir ¢alisma anlayisinin olmadig: tespit edilmistir. Arastirmada, genglerin zaman kullanimi
konusunda bilinglendirilmesi gerektigi ifade edilmistir.

Alanyazinda grencilerin zaman yonetimi ve akademik basarilar1 arasindaki iliskinin
incelendigi arastirmalarin sonuglarinda farkliliklar goriilmekle birlikte, arastirmalarin
¢ogunlugunda zaman yonetimi becerilerinin akademik basariyr olumlu yonde etkiledigi
gorulmiigtiir. @rnegin Basak, Uzun ve Arslan'm (2008) hemsirelik yiiksekokulu
ogrencilerinin zaman yonetimi {izerine yaptiklar1 arastirmada, akademik basar ile zaman
yonetimi becerileri arasinda anlamli bir iliski bulunmustur. Alay’in (2000), Ortadogu Teknik
Universitesinde 361 6grenci iizerinde yaptig1 calismada basari ve zaman yonetimi puanlari
arasinda pozitif anlamli iliski oldugunu ve kiz 6grencilerin zaman planlamas: ve toplam
zaman yonetiminde erkek 6grencilerden daha basarili oldugu gortilmiistiir.

Ayrica yapilan bazi aragtirmalarda zamanmi etkili kullanamayan 6grencilerin smav
kayg1 diizeylerinin yiiksek oldugu goriilmiistiir. Giileg, Bahgeli Kahraman ve Onur Sezer’in
(2013) 114 Ogretmen aday: tlizerinde yaptigl arastirmada, Ogrencilerin zaman yonetimi
becerileri, sinav kaygi diizeyleri arasindaki iliski akademik basarilarina gore incelenmistir.
Bu arastirma sonucunda, zamanini iyi kullanan oOgretmen adaylarinin smav kaygi
diizeylerinin daha diisiik oldugu goriilmiistiir. Yine benzer sekilde Erdul'un (2005)
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calismasinda, 5 ayr tiniversiteden 322 6grencinin zaman yonetimi becerileri ile kayg:
diizeyleri arasindaki iliskiye bakilmis ve {iniversite 6grencilerinin zaman yonetimi becerileri
ile kayg diizeyleri arasinda negatif yonlii anlamli bir iligki oldugu goriilmiistiir.

Yapilan arastirmalar incelendiginde zaman yonetimi becerilerinin, akademik basari,
smav kaygi diizeyi gibi bircok alani etkiledigi goriilmiistiir. Arastirma sonuclarinda elde
edilen veriler zaman yo6netiminin énemini agik¢a ortaya koymaktadir. Alanyazinda gorsel
sanatlar 6gretmeni adaylarinin zaman yonetimine yonelik bir arastirmaya rastlanmamustir.
Gorsel sanatlar alaninda zaman yonetiminin diger alanlara gore daha onemli oldugu
diistiniilmektedir. Ozellikle atdlye derslerinin biiyiik kisminin uygulamaya dayali olmasi
ogrencilerin zaman kullanimi konusunda bireysel ozelliklerinin ve kisisel tercihlerinin
etkisini arttirmaktadir. Sadece kuramsal ders alarak egitim Ogretim goren ogrenciler ders
programina sadik kalarak zaten mevcut bir zaman dilimini etkili bir sekilde
kullanmaktadirlar. Fakat 8 saatlik bir atolye dersinde 6grenci ortalama 4 saat kendisiyle bas
basa kalmaktadir. Bu zaman dilimi i¢inde eksiklerini giderebilmek ya da giderememek ¢ogu
zaman &grencinin kendi elindedir. Ogrencilerin ¢ogunlugu okul ortaminda kendilerine
saglanan atolye sartlarini disarida bulamadigr igin calismalarimi okul disinda devam
ettirmeleri de c¢ok zordur. Ayrica mevcut atdlye ders saatlerinin yetersiz oldugu bircok
arastirmada (Aykut, 2006; Kavuran, 2003a, 2003b, 2005) dile getirilen bir problemdir. Bu
nedenle oOgrencilerin bireysel uygulama igin kendilerine verilen zamani c¢ok iyi
degerlendirmeleri gerektigi diisiiniilmektedir. Babacan ve Kiigiikosmanoglu (2015), gorsel
sanatlar ogretmenleri adaylariyla benzer bir egitim siirecinden gegen miizik 6gretmeni
adaylarinin zaman yonetimi becerileri iizerine bir arastirma yapmis ve miizik egitimi
anabilim dali ogrencilerinin zaman yonetimi konusunda iyi diizeyde olduklarin
belirtmiglerdir. Resim-is egitimi anabilim dali 6grencilerinin malzeme temini, malzemenin
kullanim olanaklar1 (kuruma, saklama, koruma vb.), Ogrencinin kisisel 0Ozelliklerinin
calismay1 yonlendirmesi ve buna benzer daha bir¢ok etkenden otiirti Ozellikle atdlye
derslerine yonelik zamanlarmi daha dikkatli ve planli kullanmalar1 gerektigi
diistintilmektedir. Burada bahsedilen planlama siirecinin sanatsal yaratim siireciyle
ortiisemeyecegi s6z konusu olabilir. Uygulamali alanlarda tesadiif olgusu ve psikolojik
faktorlerin etkisi gormezden gelinemez. Fakat sanat da diger alanlar gibi belli bir ¢alisma
disiplinine ihtiya¢ duymaktadir. Bu c¢alisma disiplini egitim siirecinin sundugu sistem
disinda bireysel olarak disipline olmak ve zaman olgusunu akillica kullanmaya
dayanmaktadir. Bu durumdan hareketle bu arastirmada gorsel sanatlar Ogretmeni
adaylarmin atolye derslerine yonelik zaman yoOnetimi becerilerini belirlemede
kullanilabilecek gegerli ve giivenilir bir 6l¢gme araci gelistirmek amaglanmisgtir.

Yontem

Aragtirmanin 6rneklemini, 2015-2016 egitim-6gretim yilinin ikinci yarisinda Gazi
Universitesi Gazi Egitim Fakiiltesi Resim-Is Egitimi Anabilim Dalinda dgrenim goren 179
ogretmen adayi, Mugla Sitki Kocman Universitesi Egitim Fakiiltesi Giizel Sanatlar Egitimi
Boliimii Resim-Is Egitimi Anabilim Dalinda 6grenim goren 73 6gretmen adayi ve Trakya
Universitesi Egitim Fakiiltesi Giizel Sanatlar Egitimi Boliimii Resim-Is Egitimi Anabilim
Dalinda 6grenim goren 36 6gretmen aday1 olusturmaktadir. Ogretmen adaylariin 228 ‘i (%
79,2) kadin, 60’1 (% 20,8) erkektir. Ogretmen adaylarimin 86s1 (% 29,9) 1. sinif, 66’s1 (% 22,99)
2. siaf, 77’si (% 26,7) 3. siuf, 59"u (% 20,5) 4. simf 6grencisidir.
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Olgegin gelistirilmesi siirecinde &ncelikle ilgili alanyazin taranmig ve zaman
yonetimine yonelik 6l¢me araglar1 incelenmistir. Calismada Alay ve Kogak (2002) tarafindan
Tiirkge uyarlamasi yapilan Britton ve Tesser'in (1991) tiniversite oOgrencileri igin
gelistirdikleri zaman yonetimi envanterinden yararlamlmugtir. Ilgili alanyazinin incelenmesi
ve atolye derslerinde 6grencilerin gozlenmesi sonucunda 60 sorudan olusan bir madde
havuzu olusturulmustur. Madde havuzunda yer alan sorularin kapsam gecerliligi ve
anlagilabilirlik agisindan degerlendirmeleri icin egitim yonetimi, dlgme ve degerlendirme
alanindan 2, sanat egitimi alanindan 4 uzmanin goriisii alinmaistir. Olgek; 1-Hicbir zaman, 2-
Hemen hemen hig, 3-Bazen, 4-Cogu zaman, 5-Her zaman seklinde derecelendirilmis 5li
likert tipi yanitlama formuna sahiptir. Uzaman goriisleri dogrultusunda gerekli
diizenlemeler yapildiktan sonra olugan taslak dlgek, Mugla Sitk1 Kogman Universitesi Egitim
Fakiiltesi Giizel Sanatlar Egitimi Béliimii Resim-Is Egitimi Anabilim Dalinda 6grenim goren
10 &grenciye uygulanarak o6n pilot calisma yapilmstir. Ogrencilerin = dlgegin
anlagilabilirligine yonelik goriisleri alinarak dlgekte bazi ifadeler yeniden diizenlenmistir. Bu
siirecin ardindan, 60 maddelik 6lgek, toplam 288 resim-is egitimi anabilim dali 6grencisine
uygulanmistir.

Olgegin yap1 gegerligini belirlemek i¢in a¢imlayici faktor analizi (AFA) yapilmistir.
S6z konusu yapinin gegerli bir yap1 olup olmadigini belirlemek igin dogrulayic1 faktor
analizi (DFA) uygulanmstir. Olgegin giivenirligi igin madde toplam korelasyonu, Cronbach
Alfa I¢ Tutarlilk Katsayis1 ve iist alt % 27lik gruplarin madde ortalama puanlart
incelenmistir.

Bulgular
Agimlayict Faktor Analizine (AFA) Iliskin Bulgular

Faktor analizi yapmadan 6nce, veri setinin faktor analizi i¢in uygun olup olmadigin
belirlemek i¢in Kaise Meyer Olkin (KMO) katsayis: ve Bartlett Kiiresellik testi uygulanmustir.
KMO degeri 0.80 olarak hesaplanmistir. Faktorlestirilebilirlik igin KMO’nun 0.60’dan yiiksek
¢ikmas1 beklenmektedir (Biiytikoztiirk, 2012, s. 126). Bartlett Kiiresellik Testi sonucu ise
[x2=5965.09; df=1770; p=0.00] manidar bulunmustur. Z degerine bakildiginda 3’iin iizerinde
deger olmadigi goriilmiistiir. Dagilim normalligi testi icin ayrica carpiklik ve basiklik
katsayilar1 ile Kolmogorov-Simirnov testi sonuglar1 incelenmistir. Carpiklik katsayis1 -0.62,
basiklik katsayisi ise -0.16'dir. Carpiklik katsayis1 +/-1 icinde kaliyorsa puanlarm normal
dagilimdan onemli bir sapma gostermedigi seklinde yorumlanmaktadir (Biiytikoztiirk, 2012,
5.40). Kolmogorov-Smirnov testi sonucu da (df=288, p>0.05) dagilimin normal dagilima
yakin oldugunu gostermektedir.

Olgegin faktdr yapisini belirlemek amaciyla AFA uygulanmistir. Olgegin faktdrlerinin
birbirinden bagimsiz olacag1 ongoriilerek, analizde Varimax dik dondiirme yontemi
kullanilmistir. Yapilan ilk faktor analizi sonucunda maddelerin 7 faktor altinda toplandig:
gorilmiistiir. Faktorlerin toplam varyansa katkisi, scree plot grafigi, ortaya ¢ikan faktorlerin
aciklanabilirlik 6zelligi incelenerek Slgegin 4 faktorlii olmasi gerektigine karar verilmis ve
veriler yeniden analiz edilmistir. Yapilan analiz sonucunda faktor yiik degeri 0.32'un altinda
olan 32 madde Olgekten gikarilmistir ve kalan maddelerle yeniden faktor analizi yapilmistir.
Bu asamada maddelerin bulunduklar: faktordeki yiik degerleri ile diger faktorlerdeki ytiik
degerleri arasindaki farka bakilmistir ve iki yiik degeri arasindaki farkin en az 0.10
(Biiytikoztiirk, 2012, s. 125) olmasi sart1 aranmustir. Birden ¢ok faktorde yiiksek yiik degeri
veren binisik maddeler Olgekten c¢ikarilmistir ve islem tekrar yapilmistir. Bu islemler
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sonucunda 2 madde olgekten atilmis ve 6lgek 26 maddeye diismiistiir. Bu 26 madde ile AFA
yeniden yapilmistir. Ortaya ¢ikan dort faktor “Derse Yonelik Zaman Planlama, Zaman
Harcaticilar, Derse Yonelik Uzun Vadeli Zaman Planlama, Derse Iliskin Icsel Motivasyon”
olarak adlandirilmistir. 26 madde incelendiginde bulundugu faktordeki diger maddelerle
uyumlu olmayan madde bulunmadigl goriilmiistiir. 26 maddelik 6l¢ek igcin KMO degeri
0.80, Bartlett Kiiresellik Testi sonucu ise [x2=2344,782; df=325; p=0.00] manidar bulunmustur.
Varimax dik dondiirme sonrasi AFA sonuglar1 Tablo 1’de sunulmaktadir.

Olgegin ilk faktdrii olan “Derse Yonelik Zaman Planlama” faktoriinde 9 madde
bulunmakta ve maddelerin Varimax dik dondiirme yontemiyle dondiirtilmiis faktor yiik
degerleri 0.48 ile 0.68 arasinda degismektedir. Bu faktoriin tek basina acikladig: varyans %
13.91'dir. “Zaman Harcaticilar” faktoriinde 7 madde bulunmakta ve maddelerin Varimax
dik dondiirme yontemiyle dondiriilmiis faktor yiik degerleri 0.54 ile 0.78 arasinda
degismektedir. Bu faktoriin tek basina agikladigi varyans % 13.23'dir. “Derse Yonelik Uzun
Vadeli Zaman Planlama” faktoriinde 5 madde bulunmakta ve maddelerin Varimax dik
dondiirme yontemiyle dondiiriilmiis faktor yiik degerleri 0.49 ile 0.80 arasinda
degismektedir. Bu faktoriin tek basina agikladigl varyans % 10.19'dir. “Derse Tliskin Igsel
Motivasyon” faktoriinde 5 madde bulunmakta ve maddelerin Varimax dik dondiirme
yontemiyle dondiriilmiis faktor yiik degerleri 0.51 ile 0.71 arasinda degismektedir. Bu
faktoriin tek basma acikladigl varyans % 9.90'dir. Dort faktoriin birlikte agikladig: varyans
orant ise % 47.23'diir. Sosyal Bilimlerde agiklanan varyans oranlarmin tek faktorlii
Olceklerde % 30 (Biiytikoztiirk, 2012, s. 125), ¢ok faktorlii Olgeklerde ise % 40 ile % 60
arasinda olmasmin yeterli oldugu belirtilmektedir (Tavsancil, 2014, s. 48). Bu nedenle dlgegin
acikladigr varyans oraninin yiiksek oldugu soylenebilir.

Dogrulayic Faktor Analizine (DFA) Iliskin Bulgular

Olgegin AFA ile belirlenen 4 faktorlii yapisinin gecerligine iliskin ek kanit elde etmek
amactyla 26 maddelik yapisi iizerinde DFA yapilmistir. ADZYO'niin dogrulanmasi
siirecinde birinci diizey dogrulayic: faktor analizi yapilmis bu siiregte kovaryans matrisi ve
en ¢ok olabilirlik (maximum likehood) yonteminden faydalamilmistir. Yapilan analiz
sirasinda diizeltme indeksi incelenmis 3. ve 4. maddelerin; 18. ve 19. maddelerin hata
varyanslar: birbiriyle iligkilendirilmigtir. DFA ile elde edilen bulgular degerlendirildiginde
x2/sd orani 1.94 (x2/sd=567.17/291) bulunmustur. Alanyazinda bu oranin <3 olmasmin “iyi
uyuma” karsilik geldigi belirtilmektedir (Kline, 2005). DFA ile hesaplanan diger uyum iyiligi
degerleri sdyledir: RMSEA=0.05, NNFI=0.92, CFI=0.93, IFI=0.93, RMR=0.06. Bu uyum iyiligi
degerlerinin tiimii, ADZYO'niin 6l¢iim modelinin kabul edilebilir bir model oldugunu
ortaya koymaktadir. DFA sonuglari, modelin iyi uyum verdigini gosterdiginden, maddeler
arasinda herhangi bir diizeltme (modifikasyon) yapilmamistir. Ayrica, modelde yer alan
biitiin maddelere ait faktor yiik degerlerinin istatistiksel olarak manidar oldugu
belirlenmistir.

Olcegin Giivenirligine Iliskin Bulgular

Olgegin giivenirligi icin madde toplam korelasyonlars, alt iistii % 27'lik grup madde
ortalamalar: arasindaki fark ve Cronbach Alfa i¢ tutarlilik katsayisi ile incelenmistir. Olgegin
ilk faktorii olan “Derse Yonelik Zaman Planlama” faktoriinde maddelerin madde-toplam
korelasyonlar1 0.43 ile 0.63 arasinda, “Zaman Harcaticilar” faktoriinde 0.43 ile 0.67 arasinda,
“Derse Yonelik Uzun Vadeli Zaman Planlama” faktoriinde 0.45 ile 0.58 arasinda, “Derse
fliskin I¢sel Motivasyon” faktoriinde 0.42 ile 0.56 arasinda degismektedir. Madde-toplam
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korelasyonu, 6lcek maddelerinden alinan puanlar ile toplam puan arasindaki iliskiyi agiklar.
Madde toplam korelasyonun pozitif ve yiiksek olmasi maddelerin benzer davrarislar:
ornekledigini ve testin i¢ tutarliligiin yiiksek oldugunu gosterir. 0.30 ve daha yiiksek olan
maddelerin bireyleri iyi derecede ayirt ettigi kabul edilmektedir (Biiyiikoztiirk, 2012, s.171).

Aragstirmada madde toplam korelasyonun belirlenmesinin yaru sira toplam puanlara
gore olusturulan iist ve alt gruplarin madde ortalama puanlar1 arasindaki farka bakilmustir.
Yapilan analiz sonucunda tiim maddelerin ayirt edicilikleri p<0.001 diizeyinde anlaml
bulunmustur. Olgegin giivenirligini test etmek igin Cronbach Alfan i¢ tutarlilik katsayilarina
bakilmistir. Bu katsayilar “Derse YoOnelik Zaman Planlama” faktorii igin 0.80, “Zaman
Harcaticilar” faktorii igin 0.82, “Derse Yonelik Uzun Vadeli Zaman Planlama” faktorii igin
0.74, “Derse Tligkin Igsel Motivasyon” faktorii igin 0.73 olarak hesaplanmistir. Faktorlerin o
katsayilarinin 0.73 ile 0.82 arasinda degistigi belirlenmistir. Tiim Olgegin Cronbach Alfa
katsayis1 0.83'tiir. Hesaplanan i¢ tutarlilik katsayilar1 6lgegin giivenirliginin yiiksek diizeyde
oldugunu gostermektedir.

Sonuc ve Oneriler

Bu calismada gorsel sanatlar ogretmeni adaylarimin atolye derslerindeki zaman
yonetimi becerilerini belirlemede kullanilabilecek gecerli ve giivenilir bir 6l¢gme aracinin
gelistirilmesi amaclanmigtir. Uzman gortigleri ve 10 kisilik bir 6grenci grubuna yapilan 6n
pilot uygulama sonucunda 60 madde olarak belirlenen 6lgek 6rneklem grubuna uygulanmis
ve elde edilen veriler iizerinde analizler yapilmistir. Yapilan agimlayici faktor analizi
sonucunda baslangicta 6lcegin maddelerinin 7 faktor altinda toplandig1 gortilmiistiir. Faktor
yiik degeri diisiik 32 madde olgekten ¢ikarilmistir. Ol(;egin dort faktorli olmas: gerektigine
karar verilmis ve AFA yeniden yapilmistir. Faktor analizi siirecinde faktor yiik degeri diisiik
ve binisik maddeler olgekten cikarilmis ve 6lgek 26 maddeye diismiistiir. AFA sonucunda
ortaya ¢ikan dort faktdre “Derse Yonelik Zaman Planlama, Zaman Harcaticilar, Derse
Yonelik Uzun Vadeli Zaman Planlama, Derse Iliskin Icsel Motivasyon” isimleri verilmistir.

Yapilan AFA sonucunda ortaya ¢ikan 4 faktorde diger maddelerle uyumlu olmayan
madde bulunmadifi goriilmiistiir. ADZYO'niin ilk faktdrii olan “Derse Yonelik Zaman
Planlama” faktoriinde 9 madde bulunmakta ve maddelerin faktor yiik degerleri 0.48 ile 0.68
arasinda, madde toplam korelasyonlar1 0.43 ile 0.63 arasindadir. Bu faktoriin tek basina
acikladig1 varyans %13.91°dir. “Zaman Harcaticilar” faktoriinde 7 madde bulunmakta ve
maddelerin faktor yiik degerleri 0.54 ile 0.78 arasinda, madde toplam korelasyonlar: 0.43 ile
0.67 arasindadir. Bu faktoriin tek basina agikladig1 varyans %13.23’dir. “Derse Yonelik Uzun
Vadeli Zaman Planlama” faktoriinde 5 madde bulunmakta ve maddelerin faktor yiik
degerleri 0.49 ile 0.80 arasinda, madde toplam korelasyonlar1 0.45 ile 0.58 arasinda
degismektedir. Bu faktoriin tek basma agikladigr varyans %10.19’dir. “Derse Miskin Icsel
Motivasyon” faktoriinde 5 madde bulunmakta ve maddelerin faktor yiik degerleri 0.51 ile
0.71 arasinda, madde toplam korelasyonlar: 0.42 ile 0.56 arasindadir. Bu faktoriin tek basina
acgikladigr varyans %9.90’dir. Dort faktoriin birlikte agikladig1 varyans orani ise % 47.23’diir.

Olgegin AFA ile belirlenen 4 faktorlii yapisinin gecerligine iliskin ek kanit elde etmek
amactyla 26 maddelik yapisi tizerinde dogrulayici faktor analizi (DFA) yapilmistir. Yapilan
analiz sirasinda diizeltme indeksi incelenmis 3. ve 4. maddelerin; 18. ve 19. maddelerin hata
varyanslar1 birbiriyle iliskilendirilmistir. DFA ile elde edilen bulgular degerlendirildiginde
x2/sd orani 1.94 (x2/sd=567.17/291) bulunmustur. DFA ile hesaplanan diger uyum iyiligi
degerleri sdyledir: RMSEA=0.05, NNFI=0.92, CFI=0.93, IFI=0.93, RMR=0.06. Bu uyum iyiligi
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degerlerinin tiimii, ADZYO'niin Ol¢im modelinin kabul edilebilir bir model oldugunu
ortaya koymaktadir.

Yapilan iist ve alt % 27’lik gruplarin madde ortalama puanlar1 arasindaki fark
sonucunda da, tiim maddelerin ayirt edicilikleri p<0.001 diizeyinde anlamli bulunmustur.
Faktorlerin Cronbach Alfa i¢ tutarhilik katsayilar;, “Derse Yonelik Zaman Planlama” faktorii
icin 0.80, “Zaman Harcaticillar” faktorii icin 0.82, “Derse Yonelik Uzun Vadeli Zaman
Planlama” faktorii i¢in 0.74, “Derse Iliskin Igsel Motivasyon” faktdrii icin 0.73 olarak
hesaplanmigtir. Tiim Olgegin Cronbach Alfa katsayisi 0.83tiir. Bulgulara gore oOlgegin
glvenirliginin yiiksek diizeyde oldugu sdylenebilir.

Atélye Dersi Zaman Yénetimi Olgeginin nihai formu 26 maddeden olusmakta ve tiim
maddeler “1-Hi¢bir zaman, 2-Hemen hemen hig, 3-Bazen, 4-Cogu zaman, 5-Her zaman”
seklinde puanlanmaktadir. Olgegin “Derse Iliskin Zaman Planlama” faktoriinde dokuz
madde, “Zaman Harcaticilar” faktoriinde yedi madde, “Derse Yonelik Uzun Vadeli Zaman
Planlama” faktoriinde bes madde “Derse Iliskin Icsel Motivasyon” faktoriinde bes madde
bulunmaktadir. Olgekte bulunan ve zaman tuzaklar faktorii altinda yer alan yedi maddenin
tamami ters puanlanmaktadir. Olgegin tiimiinden toplam puan elde edilebilmektedir.
Olgekten alinabilecek en diisiik puan 26, en yiiksek puan 130’dur. Olgekten alnan yiiksek
puan atolye dersi zaman yonetimi becerilerinin yiiksek oldugunu, diisiik puan ise atolye
dersi zaman yOnetimi becerilerinin yetersiz oldugunu belirtmektedir.

Sonug olarak olgegin gegerlik ve giivenirliginin belirlenmesine yonelik bulgular
degerlendirildiginde Olgegin egitim fakiiltesi resim-is egitimi anabilim dal1 1. smuf, 2. sinif, 3.
smif ve 4. smuf Ogrencilerinin atdlye derslerine yonelik zaman kullanimi becerilerinin
belirlenmesinde kullanilabilecek gecerli ve giivenilir bir arag oldugunu ifade etmek
miimkiindiir. Elde edilen bulgular 1s1§inda o6lgegin bundan sonraki arastirmalarda
kullarilabilecek yeterli bir lgme araci oldugu soylenebilir. Olgegin giizel sanatlar fakiilteleri
ya da igerikleri farklilik gosteren atolye derslerinin mevcut oldugu lisans veya lisanstistii
programlarda uygulanmak istendiginde gegerlik ve giivenirlik kamitlarinin tiretilmesinde
fayda vardir.

Anahtar Sozciikler: Zaman yOnetimi, Atolye dersi, Sanat egitimi
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