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ABSTRACT
The aim of this study is the examination of the relationship between academic locus of
control and motivational persistence. For the first time to my knowledge, the relations
between academic locus of control and motivational persistence were investigated. The
participants of the study consisted of adolescents who have attended from different public
high schools. Overall, 413 students contributed to this study. Academic Locus of Control
Scale and The Motivational Persistence Scale were used for data collection. In the research,
whether there is a casual relationship between academic locus of control and motivational
persistence in adolescents was tested through path analysis in the context of structural
equation model. According to the results, there is a causative relationship between academic
locus of control and motivational persistence in adolescents. The findings were discussed in

relation to previous research.
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INTRODUCTION

“Motivation” has been much discussed and theorized in educational psychology. It is
one of the most important prerequisites for learning; also, persistence of motivation is a key
for achievement (Sing, 2011; Ushioda, 2015). According to Keller (2006), motivation is
measured by the amount of effort the student makes in order to achieve the instructional
goal. Spence and Helmreich (1983) defined motivation: Achievements as task-oriented
behavior. In another definition Keller (2006) said; Motivation “refers to the magnitude and
direction of behavior... it refers to the choices people make as to what experiences or goals
they will approach or avoid, and to the degree of effort they will exert in that respect.” For
systematic motivational design, he adds three underlying assumptions: (a) people’s
motivations can be influenced by external events; (b) motivation, in relation to performance,
is a means and not an end; and (c) systematic design and implementation can predictably
and measurably influence motivation (Keller, 2006). “Motivation concerns the direction and
magnitude of human behavior which is the choice of a particular action, the persistence with
it, and the effort expended on it” (Dornyei, 200la). Motivation provides an important
foundation to complete cognitive behavior, such as planning, organization, decision-making,
learning, and assessments (Pintrich & Schunk, 1996). If people are motivated or concentrate,
they probably accomplish their goals. Students who have enough motivation are more likely
to succeed in learning (Dweck, 1986). In this sense, motivation may be perceived an indicator
of achievement (Elliot, 1999; Ushioda, 2015). Students with high motivation will achieve
better performances and outcomes than other learners who are given the same conditions,
circumstances, and opportunities for learning (Wlodkowski, 1999; Hardré & Reeve, 2003).
However, if students are not motivated or have low concentration, even those with
remarkable abilities may not achieve their long-term goals (Elliot & Dweck, 1988; Elliot &
Harackiewicz, 1996). Persistence of motivation is as important as having motivation
(Constantin, Holman, & Hojbotd, 2012).

Academic Locus of Control

The locus of control was firstly noted in Rotter’s (1954 Cited in: Rotter, 1990) social
learning theory. Individuals attribute the responsibility of the rewards and/or punishments
either to internal forces (themselves), or to the other external forces. The point where these
attributions focus is called as locus of control (Rotter, 1990). In the literature, the locus of
control is divided into internal and external control. Rotter (1966 Cited in: Osterman,
Bjorkqvist, Lagerspetz, Charpentier, Caprara, & Pastorelli, 1999, 61) defined “internal locus
of control as the perception that events are contingent on one’s own behavior or one’s own
permanent characteristics. Specifically, people may believe that outcome of their behavior is
related to their own behavior and personal characteristics. In the internal locus of control, the
belief that individuals may influence outcome of their behavior and control their lives as
they wish is prevalent (Rotter, 1990; Cummings & Swickert, 2010). People with high internal
locus of control are more likely to be interested in their well-being and more health-focused
and prepared to deal with negative life events (Cummings & Swickert, 2010). On the other
hand, external locus of control is defined as the degree of expectation that the outcomes or
reinforcements of one’s behaviors are based on the factors other than the person, such as
luck, charm, faith or other powerful people (Rotter, 1990). In other words, external control is
characterized by the feeling that outcomes are more a result of fate, luck, chance, or control
of powerful others, or are unpredictable due to the complexity of situations (Dag, 2002). In
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external locus of control, individuals may not control their outcomes and they attribute the
outcomes to other factors (Cummings & Swickert, 2010; Rotter, 1966 Cited in: Rotter, 1990).
People who have external locus of control believe that they do not have control over the
events happening around them and they are not capable of directing their lives as they
desire.

The academic locus of control has same constructs like locus of control. In fact,
academic locus of control is a reflection of locus of control in education. The internal
academic locus of control is defined as one’s achievement that he or she has control over his
or him own performance. External academic locus of control was defined as the success that
external factors such as teachers, or friends having control over your performance (Saricam,
2014).

The present study

The aim of the current study is to examine the relationships between motivational
persistence and academic locus of control. Based on the relationships of motivation (e.g.,)
and locus of control (e.g. Weiner & Kukla, 1970; Harter, 1981; Findley & Cooper, 1983; Allen,
& Lester, 1994; Daniels & Guppy, 1997; Schunk, Pintrich, & Meece, 2008; Iskender & Akin,
2010; Sing, 2011; Hrbackovaa, Hladikb, & Vavrov4, 2012) with psychological constructs such
as achievement goals (Akin, 2010; Cetinkalp, 2010), stress and anxiety (Arslan, Dilmag, &
Hamarta, 2009) and metacognition (Landine & Stewart, 1998); Anderson, Hattiea, and
Hamilton (2005) also suggested that motivation is associated with locus of control. In this
context, internal academic locus of control would be associated positively with the sub-
dimensions of motivational persistence, namely external academic locus of control would be
negatively correlated with the sub-dimensions of motivational persistence are hypothesized
in present study. This model is represented schematically in Figure 1.

Long-term purposes

pursuing

Internal academic

locus of control
Current purposes

pursuing

External academic

Recurrence of

locus of control A
unattained purposes

Figure 1. Hypothesized model of the relationships between motivational persistence and academic
locus of control

METHOD
Participants

The participants of the study consisted of adolescents who have attended different
public high schools. Overall, 413 students contributed to this study, 194 males and 219
females. Their ages ranged from 15 to 18, and the mean age of the participants was 16.6

81.



SARICAM
Academic Locus of Control and Motivational Persistence: Structural Equation Modeling

years. The grades of these students were 1. Grade (n=123), 2. Grade (n=117), 3. Grade (n=100),
4. Grade (n=73).

Instruments

Academic Locus of Control Scale-Adolescent Form: Adolescent form of this scale was
examined by Sarigam (2014). Kaiser-Meyer-Olkin (KMO) measure of sampling adequacy of
.72 and a significant result on Bartlett’'s test of Sphericity x>= 561.619 (p< .001, df= 136).
Results confirmatory factor analyses demonstrated that 17 items yielded two factors that the
two-dimensional model was well fit (x?=697.06, df=392, RMSEA= .059, GFI= .94, CFI= .93,
AGFI= .92 and SRMR= .047). Factor loadings ranged from .32 to .88. Cronbach alpha internal
consistency coefficient was found as .71 for internal academic locus of control sub-scale, .81
for external academic locus of control sub-scale. In the concurrent validity significant
relationship (r= .54) was found between internal academic locus of control and student
responsibility, the relation (r= -.43) was found between external academic locus of control
and student responsibility, test-retest reliability coefficient was as .81 for internal academic
locus of control and .79 for external academic locus of control. The corrected item-total
correlations ranged from .41 to .81.

Motivational Persistence Scale: This scale was developed by Constantin, Holman and
Hojbota (2011); it was adapted to Turkish by Saricam, Akin, Akin and Hbay (2014). The
results of explanatory factor analysis showed that Kaiser-Meyer-Olkin (KMO) measure of
sampling adequacy of .87, and Bartlett Sphericity test x>= 611.798 (p<.001, df=78). Results
confirmatory factor analyses demonstrated that 13 items yielded three factors (1.Long-term
purposes pursuing (LTTP), “Long term purposes motivate me to surmount day to day
difficulties”. 2. Current purposes pursuing (CPP), “I continue a difficult task even when the
others have already given up on it”. 3. Recurrence of unattained purposes (RUP), “Even
though it doesn’t matter anymore, I keep thinking of personal aims that I had to give up”) as
original form and that the three-dimensional model was well fit (x>=141.85, df= 60, RMSEA=
.058, CFI=.85, GFI=.95 AGFI=.92, SRMR=.057). Factor loadings ranged from .30 to .61.
Cronbach’s Alpha internal consistency coefficient was found as .69 for whole scale, .72 for
sub-dimension of long-term purposes pursuing, .70 for sub-dimension of current purposes
pursuing, .71 for sub-dimension of recurrence of unattained purposes. In the concurrent
validity significant relationships (r= .34) was found between the Motivational Persistence
Scale and Integrative Hope Scale. Test-retest reliability coefficient was .66 for whole scale.
Corrected item-total correlations ranged from .31 to .56.

Procedure

Permission for participation of students was obtained from related school managers.
Researchers administered the self-report questionnaires to the students in the classroom
environment; participants were all volunteer students, not from intact classes. The measures
were counterbalanced in administration. Students did not place their names on the measures
and were advised not to talk each other. Participants completed the questionnaires in
approximately in 15 minutes.

In the research, whether there is a casual relationship between academic locus of
control and motivational persistence in adolescents has been tested through path analysis in
the context of structural equation model. Structural Equation Modeling, or SEM, is a very
general statistical modeling technique, which is widely used in the social sciences. It can be
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showed as a combination of factor analysis and regression or path analysis. Structural
equation modeling provides rather very general and advantageous plan for statistical
analysis that contains several traditional multivariate procedures, for example factor
analysis, regression analysis, discriminant analysis, and canonical correlation, as special
cases (Hox & Bechger, 1998). Structural equation models are often visualized by a graphical
path diagram. SPSS 20 with AMOS program has been used in analyzing the gained findings.

FINDINGS
Inter-correlations and Descriptive Data

Table 1 shows the inter-correlations of the variables, means, standard deviations, and
internal consistency coefficients of the variables used.

Table 1. Descriptive statistics, alphas, and inter correlations of the variables

Variables 1 2 3 4 5 6

1. Internal academic locus of control 1

2. External academic locus of control -.67" 1

3. Long-term purposes pursuing 517 -.36" 1

4. Current purposes pursuing 49 =317 .64 1

5. Recurrence of unattained purposes .54 -.39” .66™ 61" 1

6. Motivational persistence (Total) 52" -41" 75" 70" 79" 1

Mean 24.71 30.76 16.13 15.84 20.93 52.90

Standard deviation 6.88 9.06 3.94 3.89 4.11 11.23

Alpha .76 71 .81 .80 .82 .83
*p<.05, **p<.01

When Table 1 is examined, it is seen that there are significant correlations between
dimensions of motivational persistence and academic locus of control. Internal academic
locus of control related positively to long-term purposes pursuing, current purposes
pursuing, recurrence of unattained purposes and total motivational persistence, respectively
(r=.51; .49; .54; 52). In contrary, long-term purposes pursuing (r=-.36, p<.01), current purposes
pursuing (r=-31, p<.01), recurrence of unattained purposes (r=-39, p<.01), and total
motivational persistence (r=-.41, p<.01) were found negatively associated with external
academic locus of control. There were also significant correlations between dimensions of
motivational persistence.

Structural Equation Model and Path Analysis

This research was important in that it was tested through path analysis in the context
of structural equation model, which was built up in the light of the literature. To this end, the
model in figure 2 below was created and it was tested through path analysis by using SPPS
20 with AMOS. As seen in Figure 2, it was thought that academic locus of control predicting
sub-dimensions of motivational persistence were a crucial variable.
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Chi-square=83,16 df=42, p=0.1402, RMSEA=0,048

Figure 2. Structural equation modeling and analysis results concerning the research hypothesis

In order to state whether structural equation model was statistical appropriate, fit
indices were analyzed. Upon examining the suitableness of the model, RMSEA (the Root
Mean Square Error of Approximation), IFI (Incremental Fit Index), CFI (Comparative Fit
Index), TLI (Tucker-Lewis Index) and x?/sd were included as the critical set of criteria
(Hoyle, 1995; Schumacker & Lomax, 1996). Higher values of incremental fit indices indicate
larger improvement over the baseline model in fit. Values in the .90s (or more recently > .95)
are generally accepted as indications of good fit (Byrne, 2001). SEM software programs
routinely report a handful of goodness-of-fit indices. Some of these indices work better than
others under certain conditions. It is generally suggested that multiple indices be considered
concurrently when an overall model fit is evaluated. As an illustration, Hu and Bentler (1999)
proposed a 2-index strategy, which is, reporting SRMR along with one of the fit indices (e.g.,
IFI, CFI, or RMSEA). Browne, and Cudeck (1993), and Byrne (2001) also suggested the
following criteria for an indication of good model-data fit using those indices: IFI, CFI, and
TLI > .95, SRMR < .08, and RMSEA < .06. Sun (2005) stated that in terms of the acceptability
of the model the rate of x?/df being under 2 was enough. As a result of the analysis, the
model demonstrated excellent fit (x%/df = 1.98, CFI = .95, IFI = .96, TLI= .95 and RMSEA =
.048). Hence, in the light of the literature it was accepted that the model was correctly
designed.

RESULT, DISCUSSION AND SUGGESTIONS

It has been determined that measure model suggested in the study can be used in
structural model. Structural model suggested based on confirmed measure models has been
tested and confirmed. According to the results, a causative relationship exists between the
academic locus of control and motivational persistence in adolescents. For the first time were
examined the associations between academic locus of control and motivational persistence.
In this context, it can be said that while adolescents who have internal academic locus of
control perceive more motivational persistence, they experience less indecision. Past research
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shows there are similar results to these findings (Mooney, Sherman & LoPresto, 1991;
Anderson, Hattiea & Hamilton, 2005; Bal, Singh & Singh, 2010).

Motivation is fundamental to students” behavior, such as learning, achievement and
academic performance at schools (Bateman & Snell, 2007; Schunk, Pintrich & Meece, 2008).
Wiersma (1992) defined motivation as those internal and/or external forces that trigger
actions that persist until a certain goal is achieved. In education, these triggers of behavior
are various needs that students are striving to satisfy through various intrinsic and extrinsic
rewards they receive at school. Examples of intrinsic rewards are feelings of achievement
and self-worth, while extrinsic rewards include outcomes such as career future, good exam
score, and well-done (Eisenberger & Cameron, 1996). On the other hand, in Self-
determination Theory; Ryan and Deci (2000) emphasized that extrinsic rewards are
destructive for intrinsic motivation. It has also been suggested that the effects of rewards on
motivation persistence may be transitory (Deci & Ryan, 1994; Elliot & Harackiewicz, 1996;
Pintrich & Schunk, 2002). Besides, the authors stated that students who have internal locus of
control have higher intrinsic motivation than students with external locus of control (Nelson
&Mathias, 1995; Hrbackovaa, Hladikb & Vavrova, 2012). This indication recommends that an
internal academic locus of control affects intrinsic motivation and that an internal academic
locus of control increases motivational persistence.

This study has some limitations. First, the sample presented here is limited to high
school students. For that reason, it is questionable whether the findings can be generalized
to different age groups. Second, correlational statistics were utilized, and no definitive
statements can be made about causality. Finally, this research was limited by the use of self-
report scales and did not use a qualitative measure of academic locus of control and
motivational persistence. Despite these limitations, the finding that stands out in this study is
the importance of the academic locus of control in relation to motivational persistence. For
this reason, GO'’s, especially Ministry of National Education (MNE), education professionals,
and teachers should make more of an effort to foster the development of program about the
internal academic locus of control and motivational persistence.
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Akademik Kontrol Odag1 ve Motivasyonel Kararlilik: Yapisal
Esitlik Modellemesi

Hakan SARICAM?

Giris

“Motivasyon” egitim psikolojisi alaninda siklikla tartisilan ve teorik olarak incelenen
kavramlardan biridir. Bir¢ok kuramc igin motivasyon, ozellikle 6grenme igin gerekli
goriiliirken; motivasyon da kararlilik bagsarinin anahtar1 sayilmaktadir. Keller’e (2006) gore
motivasyon, davranigsin yoniinii ve biiyiikligiinii belirlemektedir. Motivasyon, insanlarin
sececegi amaglar dogrultusunda gayret sarf etmesi icin yaklasim ya da kaginmalaridir.
Motivasyon ii¢ varsayim iizerine dayandirilmaktadir: 1-Insanlar digsal olaylardan
etkilenerek motive olurlar. 2-Sonlanan ya da sonlanmayan anlaminda performansla
iligkilidir. 3- Sistematik dizayn ve uygulama sayesinde 6lgiilebilen motivasyon agiklanabilir.
Motivasyonun Ozellikle planlama, organizasyon, karar verme, 6grenme ve degerlendirme
gibi biligsel davraniglar tizerinde katkilar1 vardir (Pintrich & Schunk, 1996). Insanlar motive
ya da konsantre olurlarsa muhtemelen amaclarini da ulasabileceklerdir. Benzer sekilde
yeterince motivasyona sahip olurlarsa 6grenmede basar1 saglayacaklardir (Dweck, 1986). Bu
diisiincelerden hareketle motivasyonun basarmin tetikleyicisi oldugu soylenebilir (Elliot,
1999; Ushioda, 2015). Hardré ve Reeve (2003) ile Wlodkowski (1999) yaptiklar: ¢alismalarda
benzer sartlar, durumlar ve firsatlar verilen yiiksek motivasyona sahip 6grencilerin diger
ogrencilere gore daha iyi performans sergiledikleri goriilmiistiir. Diger taraftan motive
olamamis ya da az konsantrasyona sahip Ogrencilerin uzun siireli hedeflere ulasma
konusunda sikintilar yasadig: tespit edilmistir (Elliot & Dweck, 1988; Elliot & Harackiewicz,
1996). Constantin, Holman ve Hojbota (2012) motivasyonun, motivasyonel kararlilik igin
gerekli oldugunu iddia etmislerdir.

Akademik Kontrol Odag:. Kontrol odag1 kavramu ilk olarak 1954 yilinda Rotter’in sosyal
ogrenme teorisi icinde vurgulanmugtir. Kuramda kontrol odagi kavraminin 6diil ve cezalarin
dissal ve igsel olarak atfedilmesi ile ortaya ¢iktig1 iddia edilmektedir (Rotter, 1990). Literatiir
incelendiginde kontrol odagmin iki tiirii oldugu goze carpmaktadir. I¢ kontrol odagina sahip
bireyler, baslarma gelen olaylari, kendi sorumluluklarindan kaynaklanan davranislardan
kaynaklandig1 inancina dayandirirken; dis kontrol odagina sahip bireyler ise bu olaylari
sans, kismet, kader, tesadiif gibi dissal ¢iktilara dayandirmaktadir (Dag, 2002).

Akademik kontrol odag: ise kontrol odaginin egitim ortamina yansimasi seklinde
yorumlanmigtir (Sarigam, 2014). Ic akademik kontrol odagina sahip bireyler akademik
¢iktilarini kendi performans ve deneyimlerine dayandirirken; dis akademik kontrol odagina
sahip bireyler akademik c¢iktilar1 ve basarilarini Ogretmen, arkadas, kopya gibi digsal
nedenlerden kaynaklandigini savunmaktadir. Ayrica i¢ akademik kontrol odagina sahip
bireylerin dis akademik kontrol odagma sahip bireylere oranla akademik performanslar:
daha ytiiksek bulunmustur (Akm, 2010).

2Yrd. Dog. Dr. - Dumlupmar Universitesi, Egitim Fakiiltesi, Rehberlik ve Psikolojik Danismanlik ABD -

hakansaricam@gmail.com
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Arastirmanin Amac: ve Onemi. Bu calismanin amact akademik kontrol odag ile
motivasyonel kararlilik arasindaki iliskiyi incelemektir. Kontrol odag1 ve motivasyonun
stres, kaygt (Arslan, Dilmag, & Hamarta, 2009), basar1 (Weiner & Kukla, 1970), basar:
yonelimleri (Cetinkalp, 2010), bilisiistii (Landine & Stewrt, 1998) gibi benzer psikolojik
yapilarla iligkili olmasma dayanarak kontrol odagi ve motivasyonun birbiriyle ilgili oldugu
iddia edilmistir (Anderson, Hattiea, & Hamilton, 2005); Landine & Stewrt, 1998). Bu
iddiadan yola ¢ikarak bu galismada motivasyonel kararlilik ve akademik kontrol odagi
arasinda iliski oldugu varsayimi sinanacaktir. Bu iligkinin gsekil 1. deki gibi olabilecegi
distinilmektedir

Uzun stireli amaglar:

takip

Icsel akademik

kontrol odag1 Mevcut amagclari

takip

Digsal akademik

Ulasilamayan

kontrol odag: \\‘
amaglar1 yineleme

Sekil 1. Motivasyonel kararlilik ve akademik kontrol odag: ve alt boyutlarindaki iliski modeli

Yontem

Arastirmanin ¢alisma grubunu devlet liselerine devam eden 413 lise Ogrencisi
olusturmaktadir. Ogrencilerin 194'ii erkek, 219’ kadin 6grenciden olusurken yasglari 15 ile 18
arasinda degismekte ve yas ortalamasi 16.6’dir. Katilimeilarin 123’1 lise 1, 117’si lise 2, 100"
lise 3 ve 73 tanesi lise 4. siniftadir.

Akademik Kontrol Odagr Olgegi-Ergen Formu: Akademik Kontrol Odagi Olgeginin
(AKOOQ) ergen formunun psikometrik &zelliklerini Sarigam (2014) tarafindan incelenmistir.
Agiklayic faktor analizi sonucu KMO 6rneklem uygunluk katsayisi .72, Barlett testi x? degeri
561.619 (p< .001, sd = 136) bulunmustur. Olgegin yap1 gegerligi icin uygulanan dogrulayict
faktor analizinde orijinal formla tutarli olarak 17 maddenin iki boyutta uyum verdigi
goriilmiistiir (x2 = 697.06, sd = 392, RMSEA = .059, GFI = .94, CFI = .93, AGFI = .92 ve SRMR =
.047). Olgegin faktor yiikleri .32 ile .88 arasinda siralanmakta olup; Cronbach Alfa i tutarlilik
glivenirlik katsayisi i¢ akademik kontrol odag: alt 6lgegi i¢in .71,5; dis akademik kontrol
odag alt 6lgegi icin .81 olarak bulunmustur. Test-tekrar test korelasyon katsayisi dlgegin i¢
akademik kontrol odag i¢in. 81; dis akademik kontrol odag: igin. 79 olarak bulunmus; ayrica
olgegin diizeltilmis madde-toplam korelasyonlarinin. 41 ile .81 arasmnda siralandig:
gorulmiistiir.

Motivasyonel Kararlilik Olgegi: Constantin, Holman ve Hojbota (2011) tarafindan
gelistirilen Motivasyonel Kararlilik Olgeginin Tiirkge uyarlamasi ve psikometrik 6zelliklerini
Sarigam, Ak, Akin ve Hbay tarafindan incelemektir. Arastirmaya iki farkhi tiniversitede
degisik fakiiltelerde 0grenim goren 539 {iniversite O0grencisi katilmistir. Agiklayici faktor
analizi sonucu KMO o6rneklem uygunluk katsayisi .87, Bartlett Sphericity testi x?> degeri
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611.798 (p<.001, sd=78) bulunmustur. Dogrulayici faktor analizinde Tiirkge formun orijinal
formla tutarli olarak 13 maddeden olustugu ve maddelerin i¢ boyutta toplandig:
gortilmiistiir (x>=141.85, sd= 60, RMSEA= .058, CFI=.85, GFI=.95, AGFI=.92, SRMR=.057).
Olgegin faktor yiikleri .30 ile .61 arasinda siralanmaktadir. Olgeginin Cronbach alfa ig tutarlik
katsayilar1 dlgegin biitiinii igin .69, uzun vadeli hedefleri takip alt boyutu igin .72, mevcut
hedefleri takip alt boyutu icin r= .70; ulagilamayan hedefleri yineleme alt boyutu igin .71
olarak bulunmustur. Uyum gecerligi calismasinda motivasyonel kararlilik ile umut arasinda
pozitif (r= .41) iliski oldugu gorilmiistiir. Test-tekrar test korelasyon Kkatsayisi olgegin
biitiinii icin .66 olarak bulunmustur. Ayrica 0Jlgegin diizeltilmis madde-toplam
korelasyonlarinin .31 ile .56 arasinda siralandig1 goriilmiistiir.

Smif ve brang 6gretmenlerinden gerekli yardim alindiktan sonra uygulayici siniflara
gelmis ve calismanin amacindan ve gonilliiliikk ilkesinden bahsetmistir. Daha sonrasinda
goniillii 6grencilere kendilerini degerlendirmesi igin uygulama formlar1 dagitilmis ve 15
dakika sonra formlar tekrar toplanmustir. Veriler bilgisayar ortamina aktarildiktan sonra
degiskenler arasindaki iliski alt boyutlar bazinda yapisal esitlik modellemesi ile test
edilmigtir. Yapisal esitlik modeli, regresyon analizi gibi geleneksel coklu iligkileri tespit
analizlerine gore daha genel ve avantajli ozelliklere sahiptir. Degiskenler arasi iligkileri
aciklarken alt boyutlarmin da toplam iliskiye ne kadar etki ettigi hesaba katar ve bu iligkileri
grafikler seklinde gostermeye yardimar olur (Hox & Bechger, 1998). Veriler SPSS 20 uyumlu
AMOS programi ile analiz edilmis; onem diizeyi olarak p<0.01 temel alinmstir.

Bulgular

Korelasyonlar ve aciklayict  bilgiler. Calismanin bu kisminda degiskenler arasi
korelasyon katsayilari, ortalamalar, standart sapma ve Cronbach Alfa i¢ tutarlik giivenirlik
katsayilar1 hesaplanmistir. I¢ akademik kontrol odagi ile uzun vadeli hedefleri takip, mevcut
hedefleri takip, ulasilamayan hedefleri yineleme alt boyutlar1 arasinda sirasiyla (r=.51; .49;
.54; 52) pozitif iligkiler bulunmus; buna karsin dis akademik kontrol odag ile uzun vadeli
hedefleri takip, mevcut hedefleri takip, ulasilamayan hedefleri yineleme alt boyutlar
arasinda sirasiyla (r=-.36; -.31; -.39) negatif iliskiler bulunmustur.

Yapisal Esitlik Modeli. Akademik kontrol odagi ile motivasyonel kararlihigin alt
boyutlarindaki arasindaki iliski yapisal esitlik modellemesine dayandirilarak path analizi
cizilerek hesaplanmistir. Analiz sonucunda uyum indeksi degerleri (x?/sd = 1.98, CFI = .95,
IFI=.96, TLI= .95 ve RMSEA = .048) olarak bulunmustur.

Tartisma ve Sonug

Bu calismada akademik kontrol odag1 ve motivasyonel kararhilik arasindaki iliski
yapisal esitlik modeli ile incelenmistir. Elde edilen uyum indeksi degerleri alanda yaygin
olarak kabul edilen dlgiitleri sagladigindan modelin miikemmel uyum verdigi sdylenebilir.
Bu baglamda alanyazin incelendiginde akademik kontrol odagi ve motivasyonel kararlilik
arasindaki iliskiyi inceleyen ilk calismadir. Arastirma bulgularina dayanarak i¢ akademik
kontrol odagina sahip 6grencilerin daha fazla motivasyonel kararhilik gosterdigi; buna karsin
dis akademik kontrol odagina sahip 6grencilerin daha fazla kararsizlik yasadig: sdylenebilir.
Onceki calismalar bu arastirma bulgularini desteklemektedir (Mooney, Sherman, &
LoPresto, 1991; Anderson, Hattiea, & Hamilton, 2005; Bal, Singh, & Singh, 2010).

Wiersma’'ya (1992) gore motivasyon, belirli hedefleri gerceklestirmek igin dissal veya
i¢gsel uyaricilar biitiiniidiir. Egitim ortaminda istenilen bu degisiklikleri meydana getirmek
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i¢in birtakim igsel ve digsal uyaricilar ortaya konulmaktadir. Cagdas egitimde 6diil ya da
ceza olarak adlandirilan bu uyaricilardan daha ¢ok &diil kullanilmaktadir. Igsel uyaricilara
ornek olarak bireyin kendilik degeri ya da basari istegi verilirken, digsal uyaricilara
Ogretmenin aferin demesi drnek olarak verilebilir. Fakat Ryan ve Deci (2000) Oz Belirleme
Teorisinde digsal uyaricilarin i¢gsel motivasyona zarar verdigini aktarmuslardir. Ayrica, bazi
aragtirmacilar bu o6diillerin motivasyonel kararlilik iizerinde gegici bir etkisi oldugunu
savunmuslardir (Deci & Ryan, 1994; Elliot & Harackiewicz, 1996; Pintrich & Schunk, 2002).
Bununla birlikte Hrbackovaa, Hladikb ve Vavrova (2012) ile Nelson ve Mathias (1995) i¢
kontrol odagina sahip bireylerin igsel motivasyonlarinin dis kontrol odagina sahip
bireylerden daha fazla oldugunu bulmuslardir. Bu bulgular ile ¢alisma bulgular: birbiri ile
paralellik gosterdiginden otiirii i¢ akademik kontrol odagina sahip bireylerin motivasyonel
kararlilik diizeylerinin dis akademik kontrol odagina sahip bireylerden daha yiiksek oldugu
sOylenebilir.

Anahtar Sozciikler: Akademik kontrol odagi, Motivasyon, Kararlilik, Yapisal esitlik
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