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The aim of this study is to identify the challenging behaviors of the students and
interventions for these behaviors according to the views of the educational staff. The
sample was planned within the scope of descriptive qualitative research, and consists of
54 participants working in the primary and secondary schools of the Ministry of
Education in Ankara province. The data were collected through semi-structured
interview forms. As a result of content analysis, two main themes, including “violence-
aggression” and “disobedience” were determined according to views of the
participants. The most common challenging behaviors defined by the students under
the main theme of “violence-aggression” were “hitting and swearing”, while the most
frequently referred behavior was “talking without permission” under “disobedience”
theme. Two main themes are also identified as “interfering approach” and “preventive
approach” under the title of intervention types for challenging behaviors. The most
applied approach is “interviewing with families”, while the least applied approach is
“office referrals” in interfering approach. The most common approach is “organizing
trainings,” while the least applied approach is “teaching rules” in preventive approach..
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Bu arastirmanin amaci, egitim personellerinin gorisleri dogrultusunda, 6grencilerin
problem davranislarini ve bu davranislara yonelik miidahaleleri belirlemektir. Agiklayici
nitel arastirma kapsaminda planlanan arastirmanin g¢alisma grubu, Ankara ilinde Milli
Egitim Bakanlgina bagh ilkokul ve ortaokullarda gorev yapan 54 katiimcidan
olugsmustur. Veriler yari yapilandiriimis gorisme formu ile toplanmistir. Katilimcilarin
gorusleri dogrultusunda yapilan igerik analizi sonucunda problem davranislarla ilgili,
“siddet-saldirganlik ve “itaatsizlik” olmak tzere iki ana tema belirlenmistir. Katiimcilarin
siddet-saldirganlik ana temasinda 6grencilerin en ¢ok sergiledikleri problem davraniglari
“vurma ve kufretme” davranislari olarak belirttikleri gorilmisken, itaatsizlik temasi
altinda en sik ifade edilen davranisin “izinsiz konusma” oldugu gorilmiustir. Problem
davranislara yonelik uygulanan mudahale turleri bashgi altinda ise “mudahale edici ve
onleyici yaklasim” olmak tizere iki ana tema belirlenmistir. Katilimcilarin miidahale edici
yaklasimda en ¢ok “aile ile gorisme” yaptiklari gérilmisken, en az basvurduklar
yaklasimin ise “idareye génderme” oldugu goriilmistiir. Onleyici yaklasimda ise en ¢ok
“egitim diizenlemeleri” gorilmusken, en az bagvurulan yaklasimin ise “kural 6gretimi”
oldugu belirlenmistir.

*Author: necdetkarasu@gazi.edu.tr


mailto:necdetkarasu@gazi.edu.tr
http://dergipark.gov.tr/cuefd

Necdet KARASU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 176-206

Introduction

Challenging behaviors could be defined considering the social context of the behavior and its physical
environment. For Emerson (2001), challenging behaviors are defined as “culturally abnormal behaviors of
such an intensity, frequency or duration that put the physical safety of the person or others at risk” (s.3).
The challenging behaviors observed in classrooms could be defined as any kind of behavior that interrupts
teaching and learning process and/or causes the violation of the rules in education settings (Lawrence,
Steed and Young, 1983). In accordance with these definitions, it is aimed to identify how challenging
behaviors of students are named by the educational staff who form the basis of school culture and what
kind of measures are taken for these challenging behaviors.

Students’ challenging behaviors vary in school settings (Atici, 2002; Balay and Saglam, 2008; Cankaya,
2011; Erbas, 2005). They could negatively affect the lives of students in different ways. For example,
students who demonstrate in a certain level of challenging behaviors could not sufficiently benefit from
the opportunities in education and so it may lead to failure in academic and other fields (Chandler and
Dahlquist, 2002; Erbas, Kircaali-iftar and Tekin iftar, 2004; Putman, Luiselli, Handler and Jefferson, 2003).
Therefore, challenging behaviors should be reduced to improve student’s performance and turn school
settings into a more appropriate environments for everyone (Chandler and Dahlquist, 2002; Erbas, 2002;
Erbas and et. al., 2004; Guner, 2010).

As challenging behaviors could be seen in different ways depending on the characteristics of people
according to place, time, and setting within the school, it is important to handle with the these behaviors
in a holistic way as per the views of educational staff (teachers and administrators) (Sugai and Horner,
2002). All school staff should be included in the research conducted in school so as to discuss the subject
in a more inclusive way. Accordingly, identifying the preventions against challenging behaviors and
collecting the required data are only possible by examining views of both teachers and administrators
(Alberto and Troutman, 2012).

Based on data in decision making process; it is necessary to focus on using the data obtained from
students instead of estimations and assumptions, defining the reasons of the problems instead of their
symptoms, setting out goals and following them until they are being successful, teaching students and
seeing its effects in learning development and focusing on teachers’ professional development
(Bernhardt, 2000). Within the frame of this approach, receiving information from stakeholders who are
directly interacting with the student will be helpful to show existing situation with data rather than
assumptions. It is necessary for administrator, classroom teacher and other teachers to work in
cooperation in order to form positive school and classroom settings rather than the settings in which
challenging behaviors are intensely seen. For researches that aim to identify the frequency and intensity
of challenging behaviors, it is significant to get the view of administrators and guidance counsellors to
address the existing situation in a more detailed way. Because, the administrator is one of the most
important person in ensuring the operation of the school system. Considering the fact that challenging
behaviors seen in school settings might give harm to this environment, so consulting to the views of
administers during this process makes it easier to carry out interventions based on the date in future. On
the other hand, guidance counsellor has important role in directly communicating with students who
demonstrate challenging behaviors and identifying interfering approaches to these behaviors. Therefore,
the views of people who directly communicate with the students are significant for a holistic intervention
process by making the data based on an effective decision making process (Marzano, 2003).

Considering the studies on challenging behaviors in national literature, it is seen researches for the
types of challenging behaviors and identifying the interventions for these behaviors mostly focus on
challenging behaviors in classroom settings, so the research data mostly obtained through the views of
classroom teachers (Atici, 2002; Balay and Saglam, 2008; Cankaya, 2011; Capri, Balci and Celikkaleli, 2010;
Cetin, 2013; Gormez, 2016; Sadik and Aslan, 2015; Sadik, 2008; Sadik and Doganay, 2007; Sadik, 2002;
Tabancali and Yiiksel-Sahin, 2015; Yilmaz, 2008). In most of the researches, the number of administrators
and guidance counsellors are more limited than the classroom teachers and branch teachers (Atici and
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Cekici, 2009; Cubukcu and Dénmez, 2012; Gokyer and Dogan, 2016; Nezihoglu and Sabanci, 2010). While
three of these researches, there has been consulted to the views of administrators for identifying
challenging behaviors (Cubukcu and Donmez, 2012; Gokyer and Dogan, 2016; Nezihoglu and Sabanci,
2010), there are also two researches consulting the views of administrators for identifying the
interventions for challenging behaviors (Cubukcu and Donmez, 2012; Nezihoglu and Sabanci, 2010), and
there are only one research consulting the views of guidance teachers (Atici and Cekici, 2009).

Consequently, in researches carried for identifying the existence of challenging behaviors and
interventions for these behaviors, it is seen that the views of administrators and guidance teachers apart
from the classroom and branch teachers are included in a limited number of studies. As the participants
of this research are administrators, guidance teachers, classroom teachers and branch teachers, it allows
us to deal with the subject more comprehensively, which is discussed limitedly in other studies. Analyzing
how these challenging behaviors claimed to be demonstrated in schools settings and possible solutions
to them are managed by different stakeholders is going to be one of the most important outcomes of this
research.

Method

Qualitative research approach was used in this study. This research based on a descriptive qualitative
research approach. In descriptive qualitative research approach first of all, qualitative data is collected
and analyzed and then quantitative data is presented to elaborate these data. (Blyukoztirk, Cakmak,
Akgiin, Karadeniz and Demirel, 2009). As this research aims to examine the views of different
stakeholders, qualitative method provides the necessary theocratic base for an effective evaluation of the
subject. As one of the data collection methods, interview technique was used to collect qualitative data

Participants

Purposive sampling approach is mostly preferred in qualitative method researches. In this research,
accessibility and permissions are the main indicators for the emergence of this participant group. The
schools were visited in accordance with the received permissions. Following the explanations the study
aims to administrators and other school staff, the participant group were formed depending on the
voluntarily involvement of the educational staff.

Table 1.

Demographic features of the participants

Demographic features n %
Sex
Female 33 61,1
Male 21 38,9
Educational Staff
Branch 19 35,2
Classroom Teacher 15 27,8
Administrator 10 18,5
Guidance Counselor 10 18,5
Professional Experience
0-3 4 7,4
3-5 3 5,6
5-10 8 14,8
10+ 39 72,2
School Type
Primary School 29 53,7
Secondary School 25 46,3

178



Necdet KARASU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 176-206

The study group consisted of educational staff working in 10 public schools (4 primary and 6 secondary
schools), which connected to the Ministry of National Education in the central districts of Ankara province.
The distribution of the tasks and expertise of the study group consists of 54 participants in total including
10 administrators, 10 guidance counselor teachers, 15 classroom teachers and 19 branch teachers. Most
of the participants have more than 10 years of professional experience. Demographic information of the
participants were given in Table 1.

Instrument

Semi-structured interview forms, including open-ended questions were prepared with the aim of
collecting data in this research. The preparation process was gradually improved. After research team
decided the aim of the research, researchers conducted literature analysis, and collected literature
examples were analyzed. There with, researchers independently prepared interview questions in a
separate time and place. After the completion of individual question preparation process, the research
team re-gathered to discuss the questions and formed the first draft of interview form. Each question was
analyzed one by one in terms of grammer and expressions and were voted by the researchers. Questions,
chosen by the consensus were sent to the field experts, and their opinions were asked, if these questions
were properly used for purpose in terms of their language and structure. According to the feedbacks,
researchers reviewed the questions and developed the second draft. In the following process, two
researchers carried out interviews with 5 teachers in the field where they could test these questions. The
subjects were re-discussed and language revisions were made according to the compatibility of the
participants’ answers with the issues targeted in the questions, and ability of teachers to directly response
to questions or the frequency of repetition. After these interviews, it was agreed to include the identified
questions in forms. In total 5 questions were included in the interview form. These questions focused on
challenging behaviors of students, the reasons of challenging behaviors according to educational staff,
interventions for challenging behaviors, types of challenging behaviors, if there is an inclusion student in
the classroom and the reasons of them and time spent by the educational staff to deal with the challenging
behaviors. Due to the size of the data obtained and page limitation in academic publications, it was
planned to share the findings of two questions which the basis of this study. These questions are as
following;

1. What kind of challenging behaviors do your students demonstrate?

2. What kind of preventions do you take when your students demonstrate challenging behaviors?

Data Collection Procedure

As the participation group of this research includes administrators and teachers of primary and
secondary schools of the Ministry of Education in Ankara province, prior permission to conduct this
research is received from Provincial Directorate for National Education. As a result of the approval of
Provincial Directorate for National Education to conduct the relevant research, the permission letters
were sent to the schools listed in the annex of this research. Research details were presented to the
administrators and teachers in these schools and interviews were realized with the educational staff who
were voluntarily accept to take part in this research.

During the interviews carried out with the participants, the prepared protocols were implemented.
(Patton, 2015). This protocol explains the points that are need to be taken into account by the researcher
such as, asking the questions in the same manner to all participants, extension of the answers to the
questions, the effective use of interview techniques like repeating and summarizing. Accordingly, two
hours of training were provided to all participants. Trials were continued among the research team
members until it had been ensured that researchers were applied the protocol techniques appropriately.
Accordingly, researchers carried out pre-interviews with 7 people. Flowingly, they completed the
interviews in field. The interviews were conducted with the voice recorder with some participants (n=48)
who allowed voice recording, while manual recording technique (n=6) were also used for other
participants. Later, the inventory of the records were made.
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Data Analysis

Nvivo 10 programme was used for inventory analysis, Content analysis technique was also used for
the data analysis (Patton, 2015). Content analysis was carried out in four stages including “(1) data coding,
(2) finding themes, (3) organizing codes and themes, (4) definition and interpreting of findings.” Starting
from these stages, regulatory concepts that are received as a result of literature search, forms a basis for
the challenging behaviors observed in schools. The steps that are followed during the analysis are given
in schemas (Schema 1).

Schema 1.

Flow of Analysis

VIaKing Categories - - nierpreting/naming the
[ through individual ] [ Dﬁm'&%ﬁ?%’&ﬁiﬁs with ] categories with group [Definition of the namings]

readings works

The answers of the participants to the questions given in interview forms were repeatedly and
individually read, categories were identified and data were classified by the researchers. This process was
realized through exchanging ideas and with a consensus of the researchers. Each theme was defined by
naming of the researchers. Researches discussed about the definitions and the research team came
together 6 times in this context with the aim of identifying the codes and themes. Discussion continued
on the basis of agreements or disagreements occur in the texts. When disagreements occur, the
researchers put forward their thoughts to discuss varying points and consultations continued until agreed
upon it. Themes and categories received as a result of content analysis, are given in Table 2.

Table 2.

Themes and Categories

Main Theme Sub-theme Categories
Type of Challenging Behaviors Violence-Aggression Violence to Persons
Physical Violence
Verbal Violence
Violence to Objects
Physical Violence
Behaviors Disrupt the Classroom
Order
Behaviors Against the Authority
Behaviors Disrupt the School
Order
Practices for Challenging Behaviors Preventive Approach Teaching Rules
Award
Organize Trainings
Interfering Approach Office Referral
Punishment
Verbal Warning
Interview with Child
Directing to School Counselling
Service
Family Interviews

Disobedience

In the categorization of challenging behaviors discussed under these themes, it has been considered
that at least 3 people commented on the same behavior. The behaviors that were not commented by at
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least 3 participants given under the category of other. The use of participants’ expressions were taken
into account for the identification of the frequency of use.

Inter-coder Reliability

Inter-coder reliability data was collected for each question. Researchers came together to create
prominent codes for interview questions. Then, the codes were defined by the mutual participation of the
researchers. After finalizing the coding process, two experts who experienced in qualitative researches
were asked to evaluate these codes for reliability research.

In this context, researchers sent the prepared code file to the above mentioned 2 experts. When these
experts finalized their analysis on codes, they held on a meeting and provided the last version of codes
with final decision. The reliability of data analysis was calculated in accordance with [Agreement /
(Agreement + Disagreement) x 100] formula (Miles and Huberman, 1994). There were disagreement on
sexual abuse, tyranny, introverted behaviors and lack of motivation categories and therefore, these 4
categories did not included in the research. Inter-coder reliability is found as [41 / (41 + 4) x 100] %91.

Result

The research findings were discussed according to main themes decided in line with the interview
questions.

Types of the Challenging Behaviors

At this stage firstly, the answers provided to the question “What types of challenging behaviors does
your student demonstrate?” are analyzed. As per the data obtained from the participants, behavior
categories are determined (Table 3).

Table 3.

Definition of Themes and Categories for Challenging Behaviors

Themes and Categories Definition
Types of Challenging Behaviors Classifying challenging behaviors, indicated by teachers according to their
characteristics and types.

b) Violence-Aggression Physical, verbal and aggressive behaviors of students to persons and objects.
al) To Persons Violent and aggressive behaviors of students to persons.
al.1) Physical Violence Physical violence, and aggression of students to persons.
al.2) Verbal Violence When student is using abusive, harassing and insulting language. For
example, swearing, mocking, and etc.
a2) To Objects Disruptive behaviors of students to objects.
a2.1) Physical Violence When students destroy the objects in classroom or out of the classroom.
For example, breaking, throwing, spoiling and etc.
a) Disobedience When students are insultingly going against the school administration,
teachers, and the classroom and school rules.
b1) Behaviors Disrupt the Any kind of behavior that students are acting against the school rules. For
School Order example, splitting the ground, screaming, running in the corridor, throwing
rubbish to ground, and etc.
b2) Behaviors Disrupt the Students’ disruptive behaviors that affect their participation in education-
Classroom Order teaching activities within the classroom. Walking, running, throwing things
in the classroom, and etc.
b3) Behaviors Against the When students are insultingly going against the school administration and
Authority teachers.

When Table 4 is analyzed, it is seen that the most challenging behavior defined by the participants is
physical violence (n=38). As this finding is analyzed by focusing on field expertise of the teachers, most of
the branch teachers and guidance counsellor specialist mentioned physical violence, while only half of the
school administrators talked about it. It is also noteworthy that the frequency of physical violence is
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remarkable from the 1st stage of age group to 2nd stage of age group. The number of participants mention
verbal violence behaviors is 32 in total. Different form physical violence, the rate increase among school
administrators is remarkable. Branch teachers mostly highlighted both physical and verbal violence
behaviors. Four participants stated that they observed introverted physical violence to objects in students.

Under sub-theme of disobedience, 30 of the participants stated that they observed behaviors disrupt
the school order, 25 participants expressed that they observed behaviors against the authority. Branch
teachers are the educational group that often express the challenging behaviors, this time the rate
increased among the classroom teachers as well. Classroom teachers expressed more often disobedience
behaviors than reporting violence behviors. It is seen that also eight participants in total reported
behaviors disrupt the classroom order.

When participants are evaluated separately, the most seen challenging behavior is “verbal violence
for administrators, “physical violence” for guidance counsellors and branch teachers, “behaviors
disrupting classroom order” for classroom teachers. Considering the statements of educational staff, it is
seen that violent behaviors tend to be called as behavior problems and this is in different level from the
theoretical part of the literature.

Generally speaking, it is observed that according to participants, the most indicated challenging
behaviors are “Physical Violence to Persons” (Table 5), while the least indicated challenging behaviors are
related to “Physical Violence to Objects” (Table 7).

Table 5.

Challenging Behaviors Including Physical Violence Demonstrated by Students According to Educational
Staff (N=54)

Participant Administrator i
P Guidance Branch T. Classroom T. Total
Counselor
Physical Violence

to Persons n f n f n f n f n f
Hitting -/10 - 2/10 2 13/19 17  4/15 5 19/54 24
Pushing 1/10 2 2/10 3 4/19 4 4/15 5 11/54 13
Fighting 3/10 5 4/10 4 2/19 2 1/15 1 10/54 12
Trip up 1/10 1 -/10 - 1/19 1 2/15 2 4/54 4
Throwing object -/10 - -/10 - 3/19 4 -/15 - 3/54 4
Sticking pencil 1/10 1 -/10 - 1/19 1 1/15 1 3/54 3
Other 1/10 2 3/10 3 6/19 9 2/15 3 12/54 17

According to Table 5, it is observed that the most indicated physical violence by the participants is
“hitting” as and this is usually stated by the branch teachers. Participants reported physical violence
behaviors such as hitting, kicking children, battering, physical violence with joke, batting and etc. under
this title. 19 of the 38 participants (Table 4) who referred to physical violence, expressed their opinions in
hitting behavior and this is expressed 24 times in total together with the various types of hitting behaviors.
When participants are evaluated separately, the most indicated physical violence to persons is called as
“fighting” by the administrators and the guidance counsellor teachers, as it is “hitting” for the branch
teachers and “hitting and kicking” for the classroom teachers. On the other hand, branch teachers
expressed their opinions in throwing objects. Administrators did not express their opinions for hitting
behavior.

The category of the other behaviors are including physical violence such as splitting (f=2), tantrum
(f=2), biting (f=2), hair pulling (f=2), cutting his/her friends dress (f=1), aggression (f=1), throwing their
friends to basket by considering it is a joke (f=1), throwing each other to the ground (f=1), physical
intervention to friends (f=1), violence in the name of joke (f=1), hitting younger children in the canteen
line (f=1), pulling his/her friends from their foots (f=1) and taking money of his/her friends from their
hands (f=1).,
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Table 6.
Verbal Violence as Challenging Behaviors of Students (N=54)

Participant Administrator  Guidance gk T Total
Counselor Classroom T.
Phy5|cz:I°VP|::2::1§ n f n f n f n f n f
Swearing 4/10 4 2/10 2 11/19 11 3/15 3 20/54 20
Mocking -/10 - 1/10 1 5/19 7 -/15 - 6/54 8
Slang Words -/10 - 1/10 1 2/19 2 3/15 3 6854 6
Complaining 1/10 1 1/10 1 1/19 1 3/15 3 6/54 6
Affronting 2/10 2 -/10 - 3/19 4 -/15 - 5/54 6
Lying 1/10 1 2/10 2 -/19 - 1/15 1 4/54 4
Other 1/10 1 -/10 - 3/19 3 -/15 - 4/54 4

According to Table 6, it is observed that the most indicated verbal violence by the participants is
“swearing”. As it is in the physical violence, branch teachers often expressed their views regarding to this
behavior. On the other hand, none of the administrators expressed their opinions related to “mocking
and using slang words” behavior. It is observed that guidance counsellor and classroom teachers did not
express their opinions in “affronting”. It is also seen that classroom teachers did not express their opinions
in mocking” behavior, while branch teachers did not express their opinions in “lying” behavior. Verbal
violence related behaviors under other category are including behaviors such as; talking with cutting
words to the friends (f=1), arguments in social media (f=1), teasing (f=1) and verbal harassment (f=1).

Table 7.

Challenging Behaviors of Students Including Physical Violence to Objects According to Educational Staff
(N=54)

Participant Guidance Classroom

Administrator Branch T. Total
Counselor T.
Physical Violence
to Objects f n f n f n f n f
1/1
Physical Violence to Objects 1/10 2 1/10 1 / 1 1/15 4 4/54 8

When above given Table is analyzed, it is observed that four participants expressed their opinions in
physical violence to objects as challenging behavior. As a result of the views of participants, challenging
behaviors of children including physical violence to objects are “broking pencils, destroying his/her
friend’s things, broking his/her friend’s pen box, tearing papers, tearing his/her friend’s handbook and
destroying other people’s things”.

Table 8.

Challenging Behaviors of Students including Behaviors Disrupting Classroom Order According to
Educational Staff (N=54)

Participant Administrator Guidance Branch T. Classroom Total
Counselor T.

Disobedience-
Behaviors Disrupt n f n f n f n f n f

Classroom Order
Talking Without Permission -/10 - 1/10 1 9/19 10 6/15 11  16/54 22
Not sitting in his/her place -/10 - -/10 - 1/19 1 2/15 3 3/54 4
Not listening the lesson 1/10 1 -/10 - 1/19 1 1/15 1 3/54 3
Other 2/10 3 1/10 1 10/19 13 5/15 9 18/54 26
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The most indicated behavior disrupt the classroom order is “talking without permission” (Table 8).
Most of the participants name this behavior as “talking without permission”, while some of them name it
as “speaking before raising hands, interrupting his/her friends while they are talking, talking before asking
for right to speak, talking with friends during the lesson, speaking out of turn, teasing here and there.”
Within this context, 16 of the 40 participants who referred to behaviors disrupt classroom order,
expressed their opinions in “talking without permission” and this is expressed 22 times in total with the
various types talking without permission. On the other hand, it is seen that administrators and guidance
counsellor teachers did not express their opinions in behavior “not sitting in his/her place”. It is seen that
another behavior that the administrators also did not express their opinions is “talking without
permission”, while guidance counsellor teachers did not express their opinions in behavior which is “not
listening the lesson”. Also there is no response received from most of the branch teachers regarding
behaviors disrupt the classroom order. The major group who express their opinions about this group of
behavior is the classroom teachers.

The category of the other behaviors including behaviors disrupting the classroom order are including
“making paper planes and throwing them to each other, interrupting the lesson, trying to make their
friends laugh, talking nonsense, making things out of lesson context, falling his/her pencil to ground and
spending time while trying to get it, secretly cutting things under the table, cutting papers, unnecessarily
putting and taking things from his/her bag, hyperactivity, being late to class, mess everything, speaking
with his /her friends disrespectfully, trying to take the attention of his/her friends, dealing with other
materials, chewing gum during lesson, fighting in the class, hitting his/her friends and sitting back,
throwing rubbish to ground, giving irrelevant answers to the lessons, eating, and drinking during the class,
asking for permission to go to toilet”. The more detailed explanation of these behaviors could also be
named as lack of rules. However, the title has not been opened, since the educators did not mention
examples in a similar kind of naming.

Table 9.

Behaviors of Students against the Authority under the Category of Openly Disobedience
According to Educational Staff (N=54)

Participant Administrator Guidance Branch T. Classroom T. Total
Counselor
Disobedience-
ehaviors against Authority n f n f n f n f n f
Behaviors against Authority 3/10 3 5/10 12 10/19 19 7/15 11 25/54 45

It is seen that in total 25 participants expressed their opinions in the category of behaviors against the
authority. These 25 participants expressed 45 different behavior patterns against the authority. In the
statements of participants “challenging behaviors “against authority” are including not listening the
teacher, sleeping in the lesson, standing up without permission, not obeying the school rules, acting
improperly, disobedience to teacher, ditching school, not obeying the rules, hitting the teacher, making
the exact opposite of the rules, talking disrespectfully, getting angry with the teacher and leaving the
classroom, not fulfilling his/her responsibilities and, etc. The participants received responses three times
in regard to disobedience the rules. It is likely that this statement which is never mentioned before, is
connected with the concept of “authority”.
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Table 10.

Behaviors of Students Disrupt the School Order According to Educational Personnel (N=54)

Participant .
Administrator Guidance Branch T. Classroom T. Total
Counselor

Disobedience-
Behaviors Disrupt the n f n f n f n f n f

School Order
Running 2/10 2 1/10 1 2/19 2 1/15 1 6/54 6
Other 1/10 2 1/10 1 3/19 5 -/15 - 5/54 8

The most challenging behavior here is running (Table 10). The other disruptive behaviors are bumping
into each other, breaking the rules, throwing rubbish to the ground, not properly using the toilets,
stepping on the teacher’s foot, and bump into teachers.

The category of the other behaviors including the disruptive behaviors in school are including bumping
into each other, breaking the rules, throwing rubbish to the ground, not properly using the toilets,
stepping on the teacher’s foot and bump into teachers. Again the responses against rules are classified
under the category of “authority”.

Interventions for Challenging Behaviors

Another aim of this research is to identify the interventions for challenging behaviors. In this context,
question namely “what kind of methods and techniques do you apply for preventing the challenging
behaviors?” is directed to the participants. Depending on the views of participants, two main themes and
ten categories are determined. Accordingly, definition of main themes and sub-themes regarding to
challenging behaviors are given in Table 11.

Table 11.

Definitions of Themes and Categories Developed to Classify Interventions to Challenging Behaviors

Themes and Categories

Definition

Practices for Challenging
Behaviors

Practices of Interviewers for the challenging behaviors of students.

Interfering Approach

Approaches to eliminate or rehabilitee the effects after the challenging behaviors occur.

Family Interviews

Interviewing with the families of students who demonstrate challenging behaviors and
informing and advising/guiding, directing them to specialist.

Punishment

To reduce the challenging behavior of the student in the school, outside the school or at
home, ignoring the instruction, order and compulsion as a price of the student.

Interview with the Child

Warning the student who demonstrate challenging behaviors verbally or in a correcting
manner by advising them.

Office Referral

Directing to the student who demonstrate challenging behaviors to school administrator.

Directing to School Counselling
Service

Directing the student who demonstrates challenging behaviors to the guidance counsellor
service of the school.

Verbal Warning

Warning verbally, threatening the student who demonstrate challenging behaviors and
implying that he/she will pay the results of what s/he has done, without no aim of giving
feedback or rehabilitation.

Preventive Approach

Interviewers implement practices to reduce or eliminate the challenging behaviors
demonstrated by the student.

Organizing Trainings

Making the teaching activities more intriguing, encouraging and according to
characteristics of the student, organizing the sitting arrangement, arranging interacting
forms.

Teaching Rules

Teaching all school rules in the class or out of the class to the students, review of the rules
and giving examples about them.

Award

Presenting verbal, social or physical awards, when students behave properly in the
classroom/school according to rules.
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According to themes and categories obtained as a result of the analyses, methods for challenging
behaviors are given in Table 12 in detail.

Table 12.
Methods Applied for Challenging Behaviors According to the Views of the Participants (N=54)

Participants Guidance Classroom

Administrator Branch T. Total
Counselor T.
Themes a.nd n f n f n f n f n f
Categories
Interfering Approach
Family Interviews 5/10 8 8/10 15 10/19 10 7/15 8 30/54 37
D|re<.:t|ng to Guidance Counsellor 8/10 10 310 8 7/19 7 s/15 5 23/54 27
Service
Interview with the Child 2/10 2 5/10 10 6/19 10 7/15 7 20/54 26
Verbal Warning 1/10 1 -/10 - 11/19 15 5/15 6 17/54 22
Punishment -/10 - 1/10 1 4/19 6 5/15 13 10/54 20
Office Referral 2/10 2 1/10 1 3/19 3 -/15 - 6/54 6
Preventive Approach
Organizing Trainings 1/10 1 2/10 4 4/19 6 4/15 7 11/54 18
Award 1/10 1 1/10 1 3/19 5 3/15 3 8/54 10
Teaching Rules -/10 - -/10 - 2/19 3 2/15 2 4/54 5

According to Table 12, when participant opinions are analyzed, it is seen that the most applied method
in the intervention approach is interviewing with the families, while the least applied method is office
referral. On the other hand, the most applied method by the administrators is directing to guidance
counsellor service and no response received from the administrators relevant to “punishment” behavior.
Among other branch teacher, the most applied method by the guidance counsellor teachers is “interviews
with families”, it is “verbal warning” for branch teachers and “interview with families and child” for the s-
classroom teacher. Some of the punishment methods of participants is reading book, writing and
threatening with grades. It is seen that family interviews are carried out in cooperation with the families
and in a way of family trainings. Considering the frequency of responses, it is seen that branch teachers
are the most interfering educator group which report the challenging behaviors. It is observed that
classroom teachers are the group which preferred the preventive approach.

In preventive approach, it is seen that participants organized trainings, while the awards and rules are
also among the applied methods. However, no responses received from the administrators and guidance
counsellor teachers regarding the teaching rules. When the total number of references obtained as a
result of the opinions of the participants are considered, it is seen that 148 opinions in total are received
regarding the interfering approach while 33 opinions are received regarding the preventive approach in
total (Table 13). There is a huge difference between these two approaches.

Table 13.

Total Reference Number of Participant Views on Preventing Challenging Behaviors

Administrator Guidance Branch T. Classroom T. Total
Counselor
f f f f f
Interfering Approach 23 35 51 39 148
Preventive Approach 2 5 14 12 33

186



Necdet KARASU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 176-206

Discussion & Conclusion

In this study, it has been consulted to the views of administrators and teachers on what kind of
behaviors that students demonstrated in schools and what kind of interventions are applied for these
behaviors. As students’ behaviors are analyzed, it has been deducted that challenging behaviors such as
physical violence to persons, verbal violence and disrupting the classroom order are the most seen
behaviors as a result of this study. These results show similarity with the previous researches. (Atici, 2002;
Balay and Saglam, 2008; Cankaya, 2011; Capri and et. al, 2010; Cetin, 2013; Cubuk¢u and Donmez, 2012;
Gokyer and Dogan, 2016; Gormez, 2016; Sadik, 2008; Sadik, 2002; Sadik and Aslan, 2015; Sadik and
Doganay, 2007; Yiksel-Sahin and Tabancal, 2016; Yilmaz, 2012). Furthermore, it is observed that
educational staff in the school are trying to take measures in the following period instead of preventing
the problems beforehand.

On the other hand, as a prominent result, it has been observed that the opinions of the participants
differentiated depending on their braches. According to the views of participants, considering the
challenging behaviors related to both physical and verbal violence, the highest number of responses
received from the branch teachers. The reason why administrators and guidance counsellor teachers gave
limited number of opinions about the physical violence behviors compared to branch teachers could be
related with the time that they spend with children. These two groups usually encounter into the problem
when the challenging behavior are being experienced, therefore they do not face with the behaviors
reflecting violence. Additionally, the reason why classroom teachers presented their opinions less
comparing to branch teachers might be explained as working with a younger age group of students. While
hitting behavior is expressed by 13 branch teacher in total, only 4 classroom teacher give opinion related
to this behavior. While swearing behavior is expressed by 11 branch teachers, only 3 participants of
classroom teachers mention it. In addition, it is observed that three participants among classroom
teachers mentioned complaining behavior, while only one participant among branch teachers expressed
complaining as challenging behavior. This shows that class level of students affect the types of challenging
behaviors. It might be also assumed that the more students get older, the more challenging behaviors get
severe. (Walker, Ramsey and Gresham, 2004). This assumption might explain the reason why classroom
teachers give a lower number of opinions for the violence behaviors.

As an alternative to this explanation, it might be said that branch teachers are better at classroom
management. However, considering the behaviors disrupting the classroom order and behaviors against
the authority, it is seen that both groups are expressed almost the same number of views. The noteworthy
point is that the educators started to use the word “rule” only with the issues related to authority. It could
be considered as a clue for the fact that educators give meaning to authority as “high” authority.
Therefore, it is important to know what kind of measures are taken by these educators who adopt this
approach. It is also observed from the data that educators have interfering approaches rather than
preventive approaches, when the concept of authority is stressed.

While analyzing disrupting classroom order as a type of challenging behavior, it has been observed
that the most expressed views of participants are including “talking without permission, not sitting in
his/her place, not listening the lesson”. The findings obtained in this research are consistent with the
similar research results (Balay and Saglam, 2008; Balci and Celikkaleli, 2010; Cankaya, 2011; Cetin, 2013;
Gormez, 2016; Sadik and Aslan, 2015; Sadik and Doganay, 2007; Sadik, 2002; Yiksel-Sahin and Tabancal,
2016). After challenging behaviors such as physical and verbal violence, the most reported challenging
behavior is named as behaviors disrupting classroom order. According to literature, teaching skills are one
of the reasons for frequently defining the disruptive classroom order (Partin, Robertson, Maggin, Oliver
and Wehby, 2009). As one of the most important tools for managing the challenging behaviors is the
provision of the teaching by the teachers, which provides motivation to student, increases the intensity
and duration of his/her attention and enables them to participate in the teaching process. (Haydon,
Macsuga-Gage, Simonsen and Hawkins, 2012). Therefore, while conducting the studies for the reasons of
challenging behaviors, it is significant to examine the teaching skills of educators.
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Another aim of this research is to identify interventions for challenging behaviors according to the
views of administrators and teachers. With this purpose, when the opinions of participants are analyzed,
it is seen that administrators and teachers have interfering approaches for challenging behaviors. When
it is compared, it is observed that interfering approach is more often reported than the preventive
approach. These findings are similar with the previous research results (Atici, 2002; Atici and Cekici, 2009;
Cankaya, 2011; Cetin, 2013; Nezihoglu and Sabanci, 2010; Sadik, 2008; Yilmaz, 2012). According to views
of participants, one of the interfering techniques applied is “office referrals”. It is observed that classroom
teachers who often reported these behaviors did not express their opinions about it and they did not use
the option for office referrals. While branch teachers indicated their opinions in challenging behaviors,
they realized only 1/3 of them. They did not even proposed this is as an option. What is weird is that this
solution is generally offered by the school administrator and guidance counsellor teachers. Moreover, it
is seen that most of the teachers who expressed the word “office referral” are using the concept as an
authority to control, punish or threaten. Another significant point is that classroom teachers emphasize
the concept of punishment while branch teachers prefer verbal warning. Although it could be understood
when it is considered with age groups, it is important to note that the most applied approach of classroom
teachers is punishment.

While classifying the methods and techniques applied to challenging behviors by participants, choices
of some teachers could be classified under preventive approach. It is seen that among these choices,
award and rule teaching is included as well. It identified that among interfering approaches punishments,
book reading, and similar educator requests are included. It is highly difficult and critical to use such
requests which are normally considered as appropriate behaviour. It can be seen from the statements of
the teachers that this is used to create the stimulus. The appropriateness of the educators’ approaches to
awards is open to discussion as they developed such kind of arrangements as punishment.

The findings of this research show that participants do not develop an intervention programme to
prevent challenging behaviors. It is noteworthy that although there are negative expressions about the
families in the statements of educators, they offer family and child interviews as a solution. It is quite
ironic that educators who use judgmental expressions about the child development practices of students,
are also expecting them to develop positive behaviors for students. As literature analyzed, teachers find
families responsible for the challenging behaviors of students (Celikkaleli, Balci, Capri and Biite, 2009,
Gokyer and Dogan, 2016). Although guidance counsellor and branch teachers often responded for the
solutions during the data analysis, it is seen that it is more limited among classroom teachers. However,
it is more effective and efficient to prevent challenging behaviors in terms of time and labor than
interfering it after challenging behavior occurs. Therefore, to prevent the emergence of challenging
behaviors and to get over the following situations, it would be effective to carry out interfering
approaches in the schools.

This research generally proves that many types of challenging behaviors are seen in school settings
and the applied methods are quite superficial. It is seen that teachers and administrators are usually
adopting interfering approach. However, an effective classroom management based on the preventive
approaches is only possible by arranging the rules in the classroom (explaining to students what should
they do rather than telling what they should not do), teaching and reinforcing the expected behaviors and
effective teaching (Reinke, Herman and Stormont, 2013), yet these are not preferred. It could be
evaluated that preventive behaviors as well as interfering behaviors could be advantageous to be used in
school and classroom environments.

To apply these techniques in an effective way, it is suggested to teaching basic elements of the
preventive approach within teacher training programs, as well as proving cooperation between teacher
and administrator and supporting the people with consultation services. It could be suggested that
teachers should use preventive and interfering approaches in a balance and effective way and they should
increase the co-operation with other stakeholders. Having become the role of provider of necessary
information and resources for developing the cooperation between educators, families and the members
of the society and becoming a leader for directing them might decrease challenging behaviors.
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According to their area of expertise, educators have different approaches and intervention methods
for the challenging behaviors. It shows that detailed findings could be received in similar studies, if it is
focused on the all educational staff rather than focusing on the teachers from one specific branch or the
environment (i.e. classroom setting). It is considered that, if developing more comprehensive in the
literature, it might provide clues for managing the challenging behaviors.
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Tiirkge Siirimui

Giris

Problem davranislar, arastirmacilar tarafindan davranigin baglamina ve gergeklestigi ortama gore farkl
sekillerde tanimlanabilmektedir. Emerson’a (2001) gore “sergilenen davranisin siddeti, sikhgi ve siresi goz
6nlinde bulunduruldugunda kiltiirel olarak anormal sayilabilecek ve kisinin kendisinin ve/veya
baskalarinin fiziksel glivenligini ciddi bicimde riske edebilecek davranislar” olarak tanimlamaktadir (s.3).
Siniflarda gorilen problem davranislar ise 6grenme ve 6gretim suirecini sekteye ugratan ve/veya egitim
ortaminda yer alan kurallarin ihlaline yol agan herhangi bir davranis olarak tanimlanabilmektedir
(Lawrence, Steed ve Young, 1983). Bu nedenle 6grencilerin sergiledikleri problem davranislarin, okul
kilthrinin temelini olusturan egitim personeli tarafindan nasil adlandirildigi ve problem davranislara
yonelik ne tir dnlemler aldiklarinin arastiriimasi 6nem kazanmaktadir.

Cesitli calismalar okullarda 6grencilerin sergiledikleri problem davranislar bakimindan bir cesitliligi
ortaya koymuslardir (Atici, 2002; Balay ve Saglam, 2008; Cankaya, 2011; Erbas, 2005). Bu ¢alismalarda
adlandirilan problem davranislar, 0grencilerin yasamlarini  farkli bicimlerde olumsuz olarak
etkileyebilmektedir. Problem davranis sergileyen 6grenciler egitim ve 6gretim olanaklarindan yeterince
yararlanamamakta akademik ve sosyal becerilerin kazaniminda risk unsuru haline déntismektedirler
(Chandler ve Dahlquist, 2002; Erbas, Kircaali-iftar ve Tekin iftar, 2004; Putman, Luiselli, Handler ve
Jefferson, 2003). Dolayisiyla, 6grencilerin okuldaki performanslarini arttirmak ve okul ortamlarini herkes
icin daha uygun hale getirebilmek amaciyla problem davranislar azaltiimali ya da ortadan kaldiriimalidir
(Chandler ve Dahlquist, 2002; Erbas, 2002; Erbas ve digerleri, 2004; Glner, 2010).

Problem davranislar okul icinde yer, zaman ve ortamda bulunan kisilerin 6zelliklerine bagli olarak farkh
sekillerde gorilebildigi icin problem davranislarin egitim personelinin (6gretmenler ve yoneticiler)
gorisleri dogrultusunda bittincil bir sekilde ele alinmasi 6nem tasimaktadir (Sugai ve Horner, 2002). Okul
icerisinde gerceklesen galismalarda o okulda galisan tiim personelin yapilacak ¢alismalarin bir pargasi
olmasina dikkat edilmesi konuyu ortaya koyma bakimindan daha kapsayici bir yaklasimla ele alinmasina
firsat saglayacaktir. Dolayisiyla, problem davraniglara yonelik alinabilecek dnlemlerin belirlenebilmesi ve
gerekli verinin toplanabilmesi 6gretmen ve yoneticilerin goéruslerinin birlikte degerlendirilmesiyle
mimkin olabilir (Alberto ve Troutman, 2012).

Karar verme sirecinde veriye dayali olmak; 6grencilerden elde edilen verileri kullanarak énsezi ve
varsayimlarin yerine olgulara gore hareket etmeye, sorunlarin belirtileri yerine nedenlerinin
tanimlanmasina, degerlendirme gereksinimlerini belirlemeye, hedefler belirleme ve bunlari basarili
oluncaya degin izlemeye, 6grencilerin 6grenmesi ve gelisimine etkisini gormeye ve 6gretmenlerin mesleki
gelisimine odaklanmadir (Bernhardt, 2000). Bu yaklasim gercevesinde 6grenciyle dogrudan etkilesimde
bulunan paydaslardan bilgi almak varsayimlarin yerine mevcut durumun verilerle ortaya konulmasini
saglayacaktir. Problem davranislarin yogun oldugu okul ve sinif ortami yerine olumlu okul ve sinif
ortaminin olusturulabilmesi icin yonetici, sinif 6gretmeni ve diger 6gretmenlerin isbirligi icinde olmasi
gerekmektedir. Problem davranislarin sikligi ve yogunlugu ile problem davranislara yonelik miidahalelerin
belirlenmesi amaciyla yapilacak gcalismalarda yonetici ve rehber 6gretmenlerin gorisleri var olan durumun
daha ayrintili ele alinabilmesi agisindan 6nem tasimaktadir. Cink{ yoneticiler okul sisteminin islerligini
saglamada en onemli kisilerden biridir. Okul ortaminda gorilen problem davraniglarin olumlu okul
ortamina zarar verebilecegi gbz 6nilinde bulunduruldugunda yoneticilerin de bu silrecte goriislerine
basvurulmasi ilerleyen siirecte veriye dayali olarak gelistirilebilecek midahalelerin yirttilmesinde
kolaylik saglar. Diger yandan rehber 6gretmenler, problem davranis sergileyen 6grencilerle dogrudan
iletisime gecen ve 06grencinin sergiledigi problem davranisa yonelik midahale yaklasimlarinin
belirlenmesinde rol oynayan énemli kisilerdendir. Bu nedenle veriye dayali karar verme siirecini etkin hale
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getirerek bitlincll bir midahale siirecinin hazirlanmasinda 6grenciyle dogrudan etkilesim icinde olan
kisilerin gorusleri 6nem tagimaktadir (Marzano, 2003).

Ulusal alanyazinda problem davranislara doniik ¢alismalar dikkate alindiginda, problem davranislarin
tirleri ve bu davraniglara yonelik miidahalelerin belirlenmesiyle ile ilgili galismalarin daha ¢ok sinif iginde
gorilen problem davranislara odaklandigi, dolayisiyla verilerin daha ¢ok sinif 6gretmenlerinin gérislerine
basvurularak elde edildigi gérilmektedir (Atici, 2002; Balay ve Saglam, 2008; Cankaya, 2011; Capri, Balci
ve Celikkaleli, 2010; Cetin, 2013; Gérmez, 2016; Sadik ve Aslan, 2015; Sadik, 2008; Sadik ve Doganay, 2007;
Sadik, 2002; Tabancali ve Yiksel-Sahin, 2015; Yilmaz, 2008). Yapilan galismalarda, sinif 6gretmenleri ve
brans 6gretmenleri disinda yonetici ve rehber 6gretmenlerin goriisiine basvurulan arastirma sayisinin
sinirli oldugu goérulmektedir (Atici ve Cekici, 2009; Cubukcu ve Dénmez, 2012; Gokyer ve Dogan, 2016;
Nezihoglu ve Sabanci, 2010). Bu arastirmalardan liglinde problem davranislarin belirlenmesinde yonetici
gorislerine basvuruldugu gorilirken (Cubukcu ve Donmez, 2012; Gokyer ve Dogan, 2016; Nezihoglu ve
Sabanci, 2010), problem davranislara yonelik miidahalelerin neler oldugunun belirlenmesinde y6netici
goruslerine basvurulan iki (Cubukcu ve Donmez, 2012; Nezihoglu ve Sabanci, 2010), rehber
o6gretmenlerinin gorisiine basvurulan bir arastirmaya rastlanilmistir (Atici ve Cekici, 2009).

Sonug olarak, problem davranislarin varligi ve bu davraniglara yonelik miidahalelerin neler oldugunun
belirlendigi arastirmalarda sinif ve brans o6gretmenlerinin disinda yer alan yonetici ve rehber
O0gretmenlerin goruslerine sinirh sayidaki ¢alismada vyer verildigi gorilmektedir. Bu arastirma
katilimcilarinin yonetici, rehber 6gretmenler, sinif 6gretmenleri ve bransg 6gretmenleri olmasi nedeniyle
diger calismalarda sinirh kalan konuya doénik durumun paydaslar bakimindan batincil olarak ele
alinmasina izin vermektedir. Okullarda ortaya ciktigi ifade edilen problem davranislar ve olasi ¢6ziim
onerilerinin okul ortaminda yer alan farkh paydaslar tarafindan nasil ele alindiginin incelenmesi bu
¢alismanin dnemli giktilarindan biri olacaktir.

Yontem

Calismada temel olarak agiklayici nitel yontem yaklagimi esas alinmistir. Agiklayici nitel ydntemde
oncelikle nitel veriler toplanarak analiz edilir ve ardindan bu verileri detaylandirmak igin nicel veriler
ortaya konur (Blyukoztirk, Cakmak, Akglin, Karadeniz ve Demirel, 2009). Calismanin temel amaci farkli
paydaslarin konuya donik dislincelerinin incelenmesi oldugu icin agiklayici nitel yéntem konunun etkin
bicimde incelenebilmesi icin gerekli teorik zemini olusturmaktadir. Nitel verinin olusturulabilmesi igin veri
toplama yontemlerinden goriisme teknigi kullaniimistir.

Katilimcilar

Nitel yontem galismalarinda siklikla amagh 6rneklem olusturma yaklagsimi tercih edilmektedir. Bu
calismada da ulasilabilirlik ve alinan izinler katilimci grubunun ortaya ¢ikmasinda temel gésterge olmustur.
Bu izinler dogrultusunda okullar ziyaret edilmistir. Okul yoneticileri ve diger okul personeli ile yapilan ilk
gorismelerde calismanin amaci belirtildikten sonra egitim personelinin gonalligline bagh olarak katihmci
grubu ortaya ¢ikmistir.
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Tablo 1.

Katihmcilarin Demografik Bilgileri

Demografik 6zellikler n %
Cinsiyet
Kadin 33 61,1
Erkek 21 38,9
Egitim Personeli
Bransg 19 35,2
Sinif 6gretmeni 15 27,8
Yonetici 10 18,5
RPD 10 18,5
Mesleki Tecriibe
0-3 4 7,4
3-5 3 5,6
5-10 8 14,8
10+ 39 72,2
Okul Turi
ilkokul 29 53,7
Ortaokul 25 46,3

Calisma grubu, Ankara ili Merkez ilgelerindeki Milli Egitim Bakanhgi'na (MEB) baglh 4’(i ilkokul ve 6's
ortaokul olmak lzere toplam 10 devlet okulunda gorevli egitim personelinden olusmustur. Calisma
grubunun gorev ve uzmanlik alanlarina gore dagilimi, 10 okul yoneticisi, 10 rehberlik ve psikolojik
danismanlik (RPD) 6gretmeni, 15 sinif 6gretmeni ve 19 brans 6gretmeni, toplamda 54 katilimci,
seklindedir. Katilimcilarin gogu mesleki tecriibe olarak 10 yilin {izerinde deneyime sahiptir. Katilimcilara
ait demografik bilgiler tablo 1'de yer almaktadir.

Kullanilan Veri Toplama Araglari
Veri toplama aracinin gelistirilmesi

Arastirmada verilerin toplanmasi amaciyla agik uglu sorulardan olusan yari yapilandirilmis gériisme
formu hazirlanmistir. Hazirlama sireci kademeli olarak ilerletilmistir. Arastirma ekibi tarafindan
calismanin  genel amacinin belirlenmesinin  ardindan  arastirmacilar  alanyazin  incelemesi
gerceklestirmislerdir. Oncelikle benzerlik gdsteren alanyazin érnekleri ekip tarafindan incelenmistir.
Ardindan arastirmacilar alanyazin 6rneklerini kendi aralarinda toplanarak analiz etmiglerdir. Bunun
lizerine arastirmacilar goériisme sorularini ayri bir zamanda ve mekanda bagimsiz olarak hazirlamislardir.
Arastirma ekibi bireysel soru olusturma siirecinin tamamlanmasinin ardindan tekrar bir araya gelerek
sorularin tartisilmasi ile goriisme formunun ilk taslagini gelistirmislerdir. Daha sonra tek tek her soru ele
alinarak, amaci karsilamasi, dil yazim ve anlatim 6zelligi bakimindan ele alinarak, arastirmacilar tarafindan
oylanmistir. Oybirligi ile secilen sorular alan uzmanlarina gonderilerek, sorularin amaca uygunlugu ile dil
ve yap! bakimindan gorisleri talep edilmistir. Geribildirimlere dayali olarak, arastirmacilar sorulari tekrar
gdzden gecirerek ikinci taslagl gelistirmislerdir. izleyen siirecte iki arastirmaci sahada 5 8gretmenle
sorulari test edebilecekleri goriismeler dizenlemislerdir. Katilimcilarin verdigi yanitlarin sorularda
hedeflenen konularla uyumlu olmasi ve 6gretmenlerin sorulari dogrudan cevaplayabilmeleri ya da tekrar
ettirme sikliklarina gére sorular tekrar ele alinarak dil diizenlemeleri tamamlanmistir. Bu siirecin ardindan
goriisme formlarinin belirlenen sorulari icermesine oybirligi ile karar verilmistir. Olusturulan gérisme
formunda toplamda 5 soru yer almistir. Bunlar 6grenciler tarafindan sergilenen problem davranislar,
egitim personeline gore problem davranislarin nedenleri, problem davranislara yonelik midahaleler,
sinifta varsa kaynastirma 6grencisinin problem davranis tirleri ve bunlarin nedenler ile egitim personelinin
problem davranislarla basa gikabilmek icin harcadigi siire konularina odaklanan sorulardir. Elde edilen
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verinin blytkligu ve akademik yayinlardaki sayfa sinirlamasi nedeniyle bu g¢alismanin temelini olusturan
iki soruya ait bulgunun paylagimi seklinde planlanmistir. Bu sorular;

1. Ogrencileriniz ne tir problem davraniglar sergilemektedir?
2. Ogrencileriniz problem davranis sergilediginde ne tiir 6nlemler aliyorsunuz?
Veri Toplama Siireci

Arastirmanin katilimci grubunu, Ankara il’inde Milli Egitim Bakanligi’na bagli ilkokul ve ortaokullardaki
yonetici ve 6gretmenler olusturdugu icin il Milli Egitim Mudirltgiinden 6ncelikli olarak arastirma izni
alinmustir. il Milli Egitim Mudarligi’niin ilgili arastirmanin yiriitiilmesini uygun gérmesi sonucunda
arastirma izin dilekgesinin ek kisminda yer alan okullara izin yazisi ile gidilmistir. Bu okullarda yer alan
yOnetici ve 6gretmenlere ilgili calismanin detaylari sunulmus ve gériismeler goniilli olarak katilmayi kabul
eden egitim personeli ile gergeklestirilmistir.

Katihmcilarla yapilan gérismelerde, hazirlanan gérisme protokolli uygulanmistir (Patton, 2015). Bu
protokol, gorismeyi gerceklestiren arastirmacinin tim katilimcilara sorulari ayni bicimde sormasi,
sorulara verilen yanitlari genisletme, tekrar ettirme ve Gzetleme gibi gorismeci tekniklerinin etkin
kullaniminda dikkat edilmesi gerekenleri agiklamistir. Bu dogrultuda arastirmacilara iki saatlik egitim
verilmistir. Protokol maddelerini gergeklestiren arastirmacilarin tekniklerin uygun kullandigindan emin
oluncaya dek arastirma ekibi Giyeleri arasinda denemeler devam etmistir. Bu dogrultuda arastirmacilar 7
kisi ile deneme gorismesi yapmislardir Ardindan goérismeciler, sahaya ¢ikarak gorismeleri
tamamlamislardir. Goriismeler, ses kaydi alinmasina izin veren katimcilar (n=48) igin ses kayit cihazi ile
ylratalirken, diger katihmcilar icin el ile kayit teknigi kullanilarak (n=6) verilerin kayit altina alinmasi
saglanmistir. Daha sonra ses kayitlarinin dokimi yapilmistir.

Veri Analizi

Elde edilen dokiimlerin analiz edilmesi igin Nvivo 10 programindan yararlanilmistir. Verilerin
analizinde, igerik analizi teknigi kullaniimistir(Patton, 2015). icerik analizi, “(1) verilerin kodlanmasi, (2)
temalarin bulunmasi, (3) kodlarin ve temalarin dizenlenmesi, (4) bulgularin tanimlanmasi ve
yorumlanmasi” seklinde dért asamada ele alinmistir. Bu asamalara baslarken okullarda gériilen davranis
problemleri hakkinda alanyazin taramasinin ardindan gikarilan diizenleyici kavramlar temel alinarak zemin
olusturulmustur. Analiz sirecinde izlenen adimlar sema seklinde verilmistir (Sema 1).

Sema 1.

Analizlerin Akisi

kategorilerin kategorilerin
g g anlamlandirma/ tanimlanmasi

. - Grup calismast ile
[ Bireysel okumalarla J [ Grup ¢alismasi ile J kategoriler icerisinde [ Adlandirmalarin ]
olusturulmasi tanimlanmasi adlandirmalar

Katilimcilarin  goriisme formunda yer alan sorulara verdigi yanitlar, arastirmacilar
tarafindan tekrarli olarak ve bagimsiz bicimde okunarak kategoriler belirlenmis ve veriler
siniflandirilmistir. Bu siireg, arastirmacilar tarafindan fikir alisverisinde bulunup goris birligine varilarak
gerceklestirilmistir. Her tema arastirmacilar tarafindan isimlendirilerek tanimlanmistir. Arastirmacilar,
tanimlar Gzerinden tartismalar gergeklestirmis bu baglamda arastirma ekibi 6 kez bir araya gelerek
kodlarin ve temalarin belirlenmesi amaciyla goris karsilastirmasi yapmistir. Tartismalar, metinlerde
ortaya ¢tkan uyum ve goris ayriliklari temelinde devam etmistir. Goris ayriliklar ortaya ¢iktiginda,
arastirmacilar diisiincelerini ortaya koyarak farkhlasan noktalar tartismaya acilmis ve oybirligi olusuncaya
dek istisareler devam etmistir. igerik analizi sonucunda elde edilen temalar ve kategoriler Tablo 2’de yer
almaktadir.
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Tablo 2.

Temalar ve Kategoriler

Ana Tema Alt Tema Kategoriler

Problem Davranig Tirleri Siddet-Saldirganlik Kisilere Donik Siddet
Fiziksel Siddet
Sozel Siddet

Nesnelere Doniik Siddet
Fiziksel Siddet
itaatsizlik Sinif Diizenini Bozucu Davraniglar
Otoriteye Karsi Davraniglar
Okul Diizenini Bozucu Davranislar

Problem Davraniglara Yonelik

Uygulamalar Onleyici Tavir Kural Ogretimi

Odiil
Egitim Dlizenlemeleri
Miidahale Edici Tavir idareye Génderme
Ceza Verme
Sozll uyar
Cocukla gorisme
Rehberlik Servisine yonlendirme
Aile gorismeleri

Temalar altinda ele alinan problem davranislarin siniflandirilmasinda katilimcilar tarafindan en az 3
kisinin ayni davranisla ilgili gorus bildirmesi dikkate alinmistir. En az 3 katilimci tarafindan ifade edilmeyen
davranislar ise diger kategorisi adi altinda toplanmistir. Sikliklarin tespitinde katiimcilarin yanitlarda gegen
ifadeleri kullanma durumlarina goére sayilmistir.

Kodlayicilar Arasi Giivenirlik

Her bir soru igin kodlayicilar arasi glivenirlik verisi toplanmistir. Arastirmacilar bir araya gelerek
goriisme sorulari igin 6ne ¢ikan kodlari olusturmuslardir. Daha sonra arastirmacilarin ortak katilmiyla
belirlenen kodlarin tanimlari yapiimistir. Kodlama isleminin tamamlanmasinin ardindan glvenirlik
calismasi icin nitel arastirmalar konusunda deneyimli iki uzmandan kodlamalari degerlendirmeleri
istenmistir.

Bu dogrultuda arastirmacilar hazirlamis oldugu kod dosyasini belirtilen 2 uzmana aktarmistir.
Uzmanlar, incelemeyi tamamladiktan sonra bir toplanti yapilmis ve birlikte nihai karara varilip kodlamalara
son sekli verilmistir. Yapilan veri analizinin glvenirligi; [Goris birligi / (Gorus birligi + Goris ayriligi) x 100]
formila kullanilarak hesaplanmistir (Miles ve Huberman, 1994). Kodlayicilar cinsel istismar, zorbalik,
icedonik davranislar ve motivasyon eksikligi kategorilerinde goris ayriligi yasamistir ve bu dort kategori
calismaya dahil edilmemistir. Kodlayicilar arasindaki givenirlik [41 / (41 + 4) x 100] %91 olarak
bulunmustur.

Sonuglar
Arastirma bulgulari gériisme sorularina gore olusturulan ana temalar gergevesinde ele alinmistir.
Problem Davranisg Tiirleri

Bu asamada 6ncelikle “Ogrencileriniz ne tiir problem davranislar sergilemektedir?” sorusuna verilen
cevaplar analiz edilmistir. Katilimcilardan elde edilen veriler dogrultusunda davranis kategorileri
belirlenmistir (Tablo 3).
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Tablo 3.

Problem Davranislara Yénelik Olusturulan Temalar ve Kategorilerin Tanimi

Temalar ve Kategoriler
Problem Davranig Tirleri

b) Siddet-Saldirganhk
al) Kisilere Donlk
al.1)Fiziksel Siddet
al.2) Sozel Siddet
a2) Nesnelere Doniik
a2.1)Fiziksel Siddet
a) itaatsizlik

b1) Okul Duzenini Bozucu
Davraniglar

b2) Sinif Diizenini Bozcu
Davranislar

b3) Otoriteye Karsl
Davraniglar

Tanimlar

Ogretmenlerin belirttigi problem davranislarinin gesitli 6zelliklere ve tiirlerine
gore siniflandiriimasi.

Ogrencilerin kisilere ve nesnelere déniik olarak sergiledikleri fiziksel veya s6zel
siddet ve saldirganlik iceren davranislari.

Ogrencilerin kisilere yonelik sergiledikleri siddet ve saldirganlik iceren
davraniglari.

Ogrencilerin kisilere yonelik fiziksel olarak sergiledikleri siddet ve saldirganlik
iceren davranislari.

Ogrencilerin kisilere doniik olarak taciz edici, rahatsiz edici, incitici dil
kullanimini kullanmasi. Ornegin, kiifiir etme, alay etme, hakaret ve benzeri.
Ogrencilerin nesnelere yénelik sergiledikleri siddet ve saldirganlik iceren
davraniglari.

Ogrencilerin sinif icinde veya sinif disinda yer alan nesnelere zarar vermesi.
Ornegin, kirma, firlatma, bozma ve benzeri.

Ogrencilerin israrl bicimde okul ydnetimine, 6gretmene ve sinif ve okul
kurallara karsi gelme davranislari.

Ogrencilerin sinif diginda okul kurallarini bozacak sekilde gerceklestirdigi her
tirli davranislar. Ornek: yere tiikiirme, bagirma, koridorda kosma, yere ¢ép
atma vb.

Ogrencilerin sinif igerisinde kendinin ve diger égrencilerin egitim-6gretim
etkinliklerine katilimini etkileyecek bigimde bozucu davranislarda bulunmasi.
Sinif iginde gezinme, konusma, bir seyler atma ve benzeri.

Ogrencilerin israrli bicimde okul yénetimi ve 6gretmene karsi gelme
davranislari.

Tabloda da gosterildigi

gibi egitim personeli problem davranis olarak iki temel gruptan
bahsetmektedirler; itaatsizlik ve siddet-saldirganlik. Arastirmacilar verileri incelerken katilimcilarin
verdikleri yanitlari siniflamak igin alanyazinin isaret ettigi zemini kullanmislardir. Fakat alt kategoriler ve
tanimlar agilirken 6gretmenlerin gériismeler esnasinda verdikleri 6rnekler ve agiklamalara dayanarak
belirlenen davranislarin tanimlamalarini da yapmislardir. Boylelikle katihmcilarin hangi davranislardan ne

anladiklarinin da ¢ergevesi ortaya ¢ikmis olmaktadir.

icerik analizi sonucu olusturulan temalar, kategoriler ve katilimcilarin frekanslari Tablo 4’ te ayrintili

olarak verilmistir.
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Tablo 4.

Egitim Personellerine Gére Ogrencilerin Sergilemis Oldugu Problem Davranis Tiirleri (N=54)

Katihimcilar Yénetici RPD Brang 0. Sinif 0. Toplam

Temalar ve f n f n f n f n f
Kategoriler
a)Siddet-Saldirganhk
al. Kisilere Doniik

al.1) Fiziksel Siddet 4/10 10 9/10 14 18/19 37 7/15 19  38/54 77
al.2) Sézel Siddet 8/10 10 6/10 7 13/19 29 5/15 8 32/54 54
a2. Nesnelere Doniik
a2.1Fiziksel Siddet 1/10 2 1/10 1 1/19 1 1/15 4 4/54 7
b)itaatsizlik
bl) Sinif Dzenini Bozucu 3/10 4 /10 2 15/19 25  11/15 24  30/54 55
Davranislar
b2) Otoriteye Karsi Davraniglar ~ 3/10 3 5/10 12 10/19 19 7/15 11 25/54 45
b3) Okul Diizenini Bozucu
Davranislar 2/10 5 2/10 4 3/19 7 1/15 1 8/54 14

Tablo 4 incelendiginde katilimcilar tarafindan en sik belirtilen problem davranis fiziksel siddettir (n=38).
Bu bulgu egitimcilerin gorev yaptiklari alanlarin 6zelliklerine odaklanilarak incelendiginde brans ve RPD
uzmanlarinin biyik ¢cogunlugu fiziksel siddetten bahsederken, sinif 6gretmenleri ve okul yoneticilerinin
ancak yarisi fiziksel siddete deginmistir. Sinif 6gretmenlerinin ¢alistigl 1. kademedeki yas grubundan ikinci
kademedeki yas gruplarina gegcildiginde fiziksel siddetin ifade edilisindeki sikligin artisi dikkat gekicidir.
Sozel siddet icerikli davranislara yonelik goris bildiren katilimci sayisi ise toplamda 32 kisidir. Bu davranis
tipinde fiziksel siddetten farkl olarak okul yoneticilerindeki artis dikkat ¢ekiyor. Bransg 6§retmenleri hem
fiziksel hem de sozel siddet davranislarini cok daha sik 6ne gikarmislardir. Dort katilimci ise 6grencilerde
nesnelere donik fiziksel siddet icerikli problem davranislar gozlemlediklerine yonelik goris bildirmistir.

itaatsizlik alt temasi altinda katilimcilarin 30’u &grencilerin sinif diizenini bozucu davranislarda
bulunduklarina dair goris bildirirken, 25 katilimci 6grencilerde otoriteye karsi gelme davranislarini
gozlemlediklerini ifade etmistir. Brans 68retmenleri yine en sik problem davranis belirten egitimci grubu
olurken bu sefer sinif 6gretmenlerinde de siklik cok yiikselmistir. Sinif 6gretmenleri siddet davranisi rapor
etmeye gore itaatsizlik davraniglarini daha sik ifade etmislerdir. Okul diizenini bozucu davraniglarda ise
toplamda sekiz katilimcinin goéris bildirdigi goérilmektedir.

Katihmcilar ayri ayri degerlendirildiginde ise yonetici goruslerine gére en sik gerceklesen problem
davranis tiiri “sozel siddet”, RPD ve brans 6gretmenlerine gore “fiziksel siddet” sinif 6gretmenlerine gore
ise “sinif diizenini bozucu” davranislardir. Egitim personeli tarafindan belirtilen ifadeler dikkate alindiginda
siddet icerikli davraniglarin davranis problemi olarak adlandiriima egiliminin daha fazla oldugu, bu
durumun alanyazinin teorik boyutundan farkli oldugu da gorilmektedir.

Genel olarak bakildiginda, katimcilar daha ¢ok “Kisilere Doniik Fiziksel Siddet” (Tablo 5) iceren
problem davranislara iliskin gorus belirtirken, en az goris bildirilen problem davranislarin “Nesnelere
Donuk Fiziksel Siddet” (Tablo 7) oldugu gorilmektedir.
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Tablo 5.

Egitim Personellerine Gére Odrenciler Tarafindan Sergilenen Fiziksel Siddet icerikli Problem
Davranislar (N=54)

Katihmci Yénetici RPD Brans 0. sinif 0. Toplam

Kisilere Doniik

Fiziksel siddet " f o f n f n f n f
Vurma -/10 - 2/10 2 13/19 17 4/15 5 19/54 24
itme 1/10 2 2/10 3 4/19 4 4/15 5 11/54 13
Kavga Etme 3/10 5 4/10 4 2/19 2 1/15 1 10/54 12
Celme Takma 1/10 1 -/10 - 1/19 1 2/15 2 4/54 4
Nesne Atma -/10 - -/10 - 3/19 4 -/15 - 3/54
Kalem Batirma 1/10 1 -/10 - 1/19 1 1/15 1 3/54 3
Diger 1/10 2 3/10 3 6/19 9 2/15 3 12/54 17

Tablo 5’e gore, katihmcilarin fiziksel siddet icerikli davranislardan en ¢ok “vurma” davranisi ile ilgili
goris bildirdikleri ve bu bildirimlerin de yogun bicimde brans 6gretmenleri tarafindan gercgeklestigi tespit
edilmistir. Katihmcilar fiziksel siddet davranislarini tekme atma, cocuklari dévme, darp etme, saka ile
karisik fiziksel siddet, sopa ile vurma ve benzeri davranislari bu bashgin altinda aktarmislardir. Fiziksel
siddet icerikli davranislara atifta bulunan toplam 38 katilimcidan (Tablo 4.) 19’u vurma davranisi ile ilgili
goris bildirmis ve bu katilimcilar arasinda vurma davranisinin gesitli bigimleri ile birlikte toplamda 24 kez
ifade edildigi belirlenmistir. Katilimcilar ayri ayri degerlendirildiginde ise, yoneticiler ve RPD 6gretmenleri
tarafindan en c¢ok dile getirilen kisilere doniik fiziksel siddet igerikli problem davranisi “kavga etme”
seklinde ifade ederken brans 6gretmenleri “vurma”, sinif 6gretmenleri “vurma ve itme” seklinde dile
getirmektedir. Diger yandan sadece brans 6gretmenleri nesne atma ile ilgili goris bildirmistir. Yoneticiler,
vurma davranisi ile ilgili herhangi bir gorus belirtmemistir.

Diger davranislar olarak adlandirilan grupta yer alan fiziksel siddet icerikli davranislar ise tiikirme (f=2),
ofke nobeti (f=2), 1sirma (f=2), sa¢ ¢ekme (f=2), siddet icerikli sakalar (f=2), arkadasinin elbisesini kesme
(f=1), saldirganlik ( (f=1), saka yaptiklarini zannedip arkadaslarini ¢6p kutusuna atma (f=1), birbirlerini yere
yatirip kaldirma (f=1), arkadasina fiziksel miidahalede bulunma (f=1), saka adi altinda siddete meyletme
(f=1), bayik siniflardaki 6grencilerin kantin sirasinda alt siniflarda bulunan 6grencileri iterek 6nlerine
gecmesi (f=1), arkadasinin ayagini siranin altindan gekistirmesi (f=1) ve arkadasinin elinden parasini alma
(f=1) gibi davranislarindan olusmaktadir.

Tablo 6.

Odgrenciler Tarafindan Sergilenen Sézel Siddet lcerikli Problem Davranislar (N=54)

Katiimai Yénetici RPD Brans 0. sinif 6. Toplam
Kisilere Doniik

§Stizel Siddet n f n f n f n f n f
Kifretme 4/10 4 2/10 2 11/19 11 3/15 3 20/54 20
Alay Etme -/10 - 1/10 1 5/19 7 -/15 - 6/54 8
Argo Kelimeler -/10 - 1/10 1 2/19 2 3/15 3 6854 6
Sikayet Etme 1/10 1 1/10 1 1/19 1 3/15 3 6/54 6
Hakaret Etme 2/10 2 -/10 - 3/19 4 -/15 - 5/54 6
Yalan Soyleme 1/10 1 2/10 2 -/19 - 1/15 1 4/54 4
Diger 1/10 1 -/10 - 3/19 3 -/15 - 4/54 4

Tablo 6’ya gore katilimcilarin sozel siddet icerikli davranislardan en ¢ok “kifretme” davranisi ile ilgili
goris bildirdikleri goriilmektedir. Fiziksel siddet davranisinda oldugu gibi bu davranisla ilgili olarak da
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brans 6gretmenlerinin yogun bildirim oldugu tespit edilmistir. Diger yandan yo6neticilerden higbir
katiimcinin “alay etme ve argo kelimeler kullanma” davranisi ile ilgili géris bildirmedigi gorulmektedir.
RPD ve sinif 6gretmenlerinin ise “hakaret etme” davranisi ile ilgili goris bildirmedigi goriilmektedir. Sinif
O0gretmenlerinin ayni zamanda “alay etme” davranisi ile ilgili de gorus bildirmedigi goriilmektedir. Brang
ogretmenlerinin ise “yalan séyleme” davranisi ile ilgili goris bildirmedigi gériilmektedir. Diger davranislar
olarak adlandirilan grupta yer alan sozel siddet icerikli davranislar ise; arkadasina karsi kirici sozlerle
konusma (f=1), sosyal medya tzerinden atisma ((f=1), satasma (f=1) ve so6zli taciz (f=1) gibi davranislardan
olusmaktadir.

Tablo 7.

Egitim Personellerine Gére Ogrenciler Tarafindan Sergilenen Nesnelere Déniik Fiziksel Siddet iceren
Problem Davranislar (N=54)

Katiima Yonetici RPD Brans 0. sinif O. Toplam

Nesnelere Doniik f n f n f n f n f
Fiziksel Siddet

Nesnelere Doniuk

Fiziksel Siddet 1/10 2 1/10 1 1/19 1 1/15 4 4/54 8

Yukaridaki tablo incelendiginde toplamda dért katiimcinin nesnelere doénik fiziksel siddet icerikli
problem davranis sergileyen Ogrenciler icin gorls bildirdigi gortlmektedir. Katilimcilarin goérisleri
sonucunda Ogrenciler tarafindan nesnelere donik gerceklesen fiziksel siddet igerikli problem
davranislarin; “kalem kirma, arkadasinin esyasina zarar verme, arkadasinin kalemligini kirma, siralara
vurma, kagitlarn yirtma, arkadasinin defterini yirtma ve bagkalarinin egyalarina zarar verme” gibi
davranislarin gesitli bicimlerde ifade edildigi gorilmektedir.

Tablo 8.

Egitim Personellerine Gére Ogrenciler Tarafindan Sergilenen Sinif Diizenini Bozucu Davranislar (N=54)

Katimai " .
Yonetici RPD Bransg O. Sinif O. Toplam
itaatsizlik-
Sinif Diizenini n f n f n f n f n f
Bozucu Davraniglar
izinsiz Konusma -/10 - 1/10 1 9/19 10 6/15 11 16/54 22
Yerinde Oturmama -/10 - -/10 - 1/19 1 2/15 3 3/54
Dersi Dinlememe 1/10 1 -/10 - 1/19 1 1/15 1 3/54 3
Diger 2/10 3 1/10 1 10/19 13 5/15 9 18/54 26

Tablo 8 incelendiginde, katilimcilarin sinif diizenini bozucu davranislardan en ¢ok “izinsiz konusma”
davranisi ile ilgili goris bildirdikleri gorilmektedir. Katilimcilarin ¢ogu bu davranis bigimini “izinsiz
konusma” olarak adlandirirken bazi katiimcilar “parmak kaldirmadan konusma, arkadaslarinin sézina
kesme, s6z hakki almadan konusma, derste arkadasiyla konusma, yerli yersiz konusmalar, saga sola
satasma” vb. biciminde ilgili davranisi dile getirmislerdir. Bu baglamda sinif diizenini bozucu davranislara
atifta bulunan toplam 40 katihmcidan 16’si “izinsiz konusma” davranisi ile ilgili goris bildirmis ve bu
katilimcilar arasinda izinsiz konusma davranisinin gesitli bicimleri ile birlikte toplamda 22 kez ifade edildigi
belirlenmistir. Diger yandan “yerinde oturmama” davranisi ile ilgili ydnetici ve RPD 6gretmenlerinin gorus
belirtmedigi gorulmektedir. Yoneticilerin gorls bildirmedigi bir diger davranisin da “izinsiz konusma”
davranisi oldugu gorilirken, RPD 6gretmenlerinin goris bildirmedigi diger davranisin “dersi dinlememe”
oldugu gorilmektedir. Sinif diizenini bozucu davranislarla ilgili olarak yine brans 6gretmenlerinin 6nemli
bir béliimiinden bildirim gelmistir. Bu grup davraniglar hakkinda bildirimde bulunan asil grup ise sinif
ogretmenleri olmustur.
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Diger davranislar olarak adlandirilan grupta yer alan sinif diizenini bozucu davranislarin ise “birbirlerine
ucak yapip firlatma, dersi sabote etme, arkadaslarina bakip onlari gildiirmeye galisma, her tirlii sagma
sapan konuyu agma, ders disi seylere takilma, sirada gilizel oturmama, kalemini yere dusurip onu alip
oyle vakit gecirme, gizli gizli siranin altinda bir seyler kesme, kagit katlama, gereksiz yere gantasini gikarip
acma ve geri koyma, asiri hareketlilik, derse gecikme, yerinde duramama, her seyi dagitma, arkadaslarina
karsi saygl cercevesini asan konusmalar, arkadasinin dikkatini ¢ekmek icin hareketler yapma, diger
materyallerle ilgilenmek, ders esnasinda sakiz ¢igneme, derste kavga etme, arkadasina vurup geri oturma,
¢cOpleri yere atma, dersle ilgili alakasiz cevaplar verme, ders esnasinda yeme igme, derste sirekli tuvalete
gitmek icin izin isteme” gibi gesitli bicimlerde ifade edildigi gérilmektedir. Tek tek ifade edilen bu
davranislar Uzerinde daha detayli bir inceleme ile kural yoksunlugu olarak da adlandirilabilir. Fakat
egitimcilerden buna benzer bir adlandirma iginde ya da ardindan 6rnekleme olarak séylenmedigi igin bu
bashk acilmamistir.

Tablo 9.

Egitim Personellerine Gére ltaatsizlik Kategorisi Altinda Yer Alan Odgrenciler Tarafindan Sergilenen
Otoriteye Karsi Davranislar (N=54)

Katiimci Yonetici RPD Brans O. Sinif O. Toplam
itaatsizlik-
Otoriteye n f n f n f n f n f
Karsi Davraniglar
Otoriteye Kargl Davraniglar 3/10 3 5/10 12 10/19 19 7/15 11 25/54 45

Otoriteye karsi davranislar kategorisinde toplam 25 katilimcinin goris bildirdigi gorilmektedir. Bu 25
katilimci, otoriteye karsi 45 farkl davranis bicimi ifade etmistir. Katilimcilarin ifadelerinde ise “Otoriteye
karsi” gerceklesen problem davranislarin 6gretmeni dinlememe, ders esnasinda uyuma, izinsiz ayaga
kalkma, okul kurallarina uymama, aykiri davranislarda bulunma, 6gretmene karsi gelme, okuldan kagma,
kural tanimama, hocaya vurma, kurallarin tam tersini yapma, sugunu kabul etmemek, saygi ¢ergevesini
asan konugmalar, 6gretmene kizip dersten c¢ekip gitmek, siniftan kagma, sorumluluklarini yerine
getirmeme, vb. gibi davranis bicimleri ile ifade edildigi gorilmektedir. Katilimcilardan sadece ¢ kere
kurala uymama ile ilgili bildirim gelmistir. Daha dnceden hig ifade edilmeyen bu bildirimin “otorite”
kavrami ile birlesmis olmasi muhtemeldir.

Tablo 10.

Egitim Personellerine Gére Ogrenciler Tarafindan Sergilenen Okul Diizenini Bozucu Davranislar (N=54)

Katilimci . .
Yonetici RPD Brang O. Sinif O. Toplam
itaatsizlik-Okul
Diizenini Bozucu Davraniglar n f n f n f n f n f
Kosma 2/10 2 1/10 1 2/19 2 1/15 1 6/54 6
Diger 1/10 2 1/10 1 3/19 5 -/15 - 5/54 8

Tablo10’a gore katilimcilarin okul diizenini bozucu davranislardan en ¢ok “kosma” davranisi ile ilgili
gorius bildirdikleri goérilmektedir. Diger davranislar olarak adlandirilan grupta yer alan okul dizenini
bozucu davranislarin ise birbirlerine garparak yiriime, kurallari ihlal etme, yere ¢6p atma, tuvalet ve
lavabolari uygun kullanma aliskanliginin olmamasi, 6gretmenlerin ayagina basma ve onlara ¢arpma gibi
davranislardan olustugu gorilmektedir. Yine kurallara dair bildirim “otorite” kavraminin gectigi bir konuda
ortaya ¢ikmistir.
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Problem Davraniga Yonelik Miidahaleler

Arastirmanin bir diger amaci ise okullarda problem davranislara yonelik midahale yéntemlerini
belirlemektir. Bu baglamda katilimcilara “Problem davranislari 6nlemek igin ne tir yontem ve teknikler
uyguluyorsunuz?” sorusu yoneltilmis, veriler analiz edilmistir. Katilimci géruslerine bagli olarak iki tema ve
on kategori belirlenmistir. Tablo 11’de problem davranislara midahaleye iliskin ana temalar ve alt
temalarin tanimi yer almaktadir.

Tablo 11.

Problem Davranislara Yénelik Miidahaleleri Siniflamak lgin Olusturulan Temalar ve Kategorilerin Tanimi

Temalar ve Kategoriler Tanimlar
Problem Davraniga Yonelik Gorugsme yapilan kisilerin, 6grencilerin sergiledigi problem davranisa yonelik
Uygulamalar yapmis olduklari uygulamalar.

Problem davranis gercgeklestikten sonra ortadan kaldirmaya ya da etkisini

Miidahale Edici Yaklagim . .
diizeltmeye yonelik yapilan uygulamalar.

Aile Goriismeleri Problem davranis sergileyen 6grencilerin aileleriyle goriisme, onlari konuyla ilgili
bilgilendirme ve danismanlik/rehberlik etme, uzmana yénlendirme gibi.
Ceza Verme Problem davranis sergileyen 6grenciye, sinif iginde, disinda ya da eve dayali

olarak 6grencinin davranisini azaltma amaciyla, yaptiginin bedeli olarak verilen
ybnerge/emir/zorlama ya da gérmezden gelme.

Cocukla Gorisme Problem davranis sergileyen 6grenci ile karsilikh olarak sozel olarak ya da
duzeltici sekilde konusma, tavsiye/dneri verme.

idareye Génderme Problem davranis sergileyen 6grenciyi okul yonetimine yonlendirme.
Rehberlik Servisine
Yonlendirme
S6zIu Uyari Problem davranis sergileyen 6grenciyi sozel olarak uyarma, tehdit, yaptiginin
bedelini belirten ama doniit ya da diizeltme igermeyen ifadeler.
Goriusme yapilan kisilerin, 6grencilerin sergiledigi problem davranisi 6nlemeye

Problem davranis sergileyen 6grenciyi okulun rehberlik servisine yonlendirme.

Onleyici Yaklasim y6nelik problem davranigin ortaya ¢ikmasini azaltacak ya da ortadan kaldiracak
uygulamalar.
Egitim Dlzenlemeleri Sinif igerisinde gergeklesen egitim 6gretim etkinliklerini ilgi ¢ekici, glduleyici,

O0grenci Ozelliklerine uygun hale doniistirme, oturma vyerini dizenleme,
etkilesim bicimlerini dizenleme gibi.

Kural Ogretimi Ogrencilere sinif icinde ve sinif disinda tiim okul kurallarinin 6gretimi, kurallarin
birlikte gbzden gecirilmesi ve drneklendirilmesi gibi.

Odal Ogrenciye sinif/okul icerisinde yapilan istenen/uygun/kuralli davranis bigimleri
karsisinda s6zIU, sosyal ya da fiziksel 6dillendirin sunulmasi.

Yapilan analiz sonucunda elde edilen temalar ve kategoriler neticesinde problem davraniglara yénelik
uygulanan yéntemlere Tablo 12’ de detayh olarak yer verilmistir.

200



Necdet KARASU et al.— Cukurova Universitesi Egitim Fakiiltesi Dergisi, 48(1), 2019, 176-206

Tablo 12.
Katiimcilarin Gériislerine Gére Problem Davraniglar icin Uygulanan Yéntemler (N=54)

Katihmailar Yénetici RPD Brans O. Sinif 0. Toplam
Temalar ve n f n f n f n f n f
Kategoriler
Miidahale Edici Yaklagim
Aile gorismeleri 5/10 8 8/10 15 10/19 10 7/15 8 30/54 37
Rehberlik servisine yonlendirme 8/10 10 3/10 8 7/19 7 5/15 5 23/54 27
Cocukla gorusme 2/10 2 5/10 10 6/19 10 7/15 7 20/54 26
S6zIU uyari 1/10 1 -/10 - 11/19 15 5/15 6 17/54 22
Ceza verme -/10 - 1/10 1 4/19 6 5/15 13 10/54 20
idareye génderme 2/10 2 1/10 1 3/19 3 -/15 - 6/54 6
Onleyici Yaklagim
Egitim dizenlemeleri 1/10 1 2/10 4 4/19 6 4/15 7 11/54 18
Odiil 1/10 1 1/10 1 3/19 5 3/15 3 8/54 10
Kural Ogretimi -/10 - -/10 - 2/19 3 2/15 2 4/54 5

Tablo 12’ye goére katilimci gorisleri analiz edildiginde midahale edici yaklasimda en ¢ok basvurulan
yontem aile goriismeleri yapmak iken idareye génderme en az basvurulan yontem olarak gorilmektedir.
Diger yandan yoneticilerin problem davranislara yonelik en ¢ok basvurdugu yéntemin rehberlik servisine
yonlendirme” oldugu gorilirken “ceza verme” davranisi ile ilgili yoneticilerden herhangi bir goris elde
edilmemistir. Diger brans 6gretmenleri arasinda RPD 6gretmeninin problem davranisa yénelik en ¢ok
uyguladigl yontem “aile gorismesi” iken, brans 6gretmeni igin “sozll uyarl”; sinif 6gretmenleri igin ise
“aile ile gorismesi ve ¢ocukla gériismedir”. Kitap okuma, yazi yazma ve notla tehdit etme ise katilimcilarin
ceza yéntemlerinden birkagidir. Aile gériismesi yéntemi ise daha cok aileyle isbirligi yapma ve aile egitimi
seklinde gerceklestigi gorulmustir. Bildirim sikliklari dikkate alinarak brans 6gretmenlerinin en cok
problem davranis bildiriminde bulunan grup olarak en ¢ok miidahale edici egitimci grubu olduklari
gorulmektedir. Sinif 6gretmenlerinin ise 6nleyici yaklasimi tercih eden grup olduklari gérilmektedir.

Onleyici yaklasimda ise katilimcilarin daha ¢ok egitim diizenlemelerinde bulundugu gériilmekte iken
odul ve kurallara yer verilmesi de kullanilan ydntemler arasinda yer almaktadir. Ancak yoneticilerin ve RPD
O0gretmenlerinden kural 6gretimi ile ilgili herhangi bir goriis elde edilmemistir. Katilimcilarin gorisleri
sonucunda elde edilen referans sayilarina genel olarak bakildiginda ise miidahale edici yaklasima ilgili
toplamda beyan tespit148 goris elde edilmisken, Onleyici yaklasimla ilgili toplamda 33 goriisiin elde
edildigi gdrilmektedir (Tablo 13). iki yaklasim arasinda c¢ok biyiik bir fark oldugu gériilmektedir.

Tablo 13.

Katithmcilarin Problem Davranislari Onlemeye Yénelik Gériislerinin Toplam Referans Sayisi

Yénetici RPD Brans O. sinif O. Toplam
f f f f f
Miidahale Edici Yaklagim 23 35 51 39 148
Onleyici Yaklagim 2 5 14 12 33

Tartisma ve Oneriler

Bu calismada, okullarda 6grencilerin sergilemis olduklari problem davranislarin neler oldugu ve bu
davranislara yonelik ne tiir miidahalelerin uygulanmakta olduguna dair yonetici ve 6gretmen gorislerine
basvurulmustur. Ogrencilerin sergilemekte olduklari problem davranislara bakildiginda, arastirma
sonuglarina gore kisilere donik fiziksel ve sézel siddet igerikli problem davranislar ile sinif diizenini bozucu
davranislarin en ¢ok karsilasilan problem davranislar arasinda yer aldigi tespit edilmistir. Bu sonuglar
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onceki arastirmalarla benzerlik géstermektedir (Atici, 2002; Balay ve Saglam, 2008; Cankaya, 2011; Capri
ve digerleri, 2010; Cetin, 2013; Cubukcu ve Dénmez, 2012; Gokyer ve Dogan, 2016; Gérmez, 2016; Sadik,
2008; Sadik, 2002; Sadik ve Aslan, 2015; Sadik ve Doganay, 2007;Y{iksel-Sahin ve Tabancali, 2016; Yilmaz,
2012). Ayrica okullardaki egitim personelinin ortaya ¢ikan problemlerin énceden engellenmesi yerine
izleyen siirecte tedbir almaya galistiklari da gorilmustar.

Diger yandan, one ¢ikan bir sonug olarak, katilimcilarin brans 6zelliklerine gére problem davranislara
yonelik goruslerinin farkhlastigr gérilmistir. Katihmci gorislerine gére hem fiziksel siddet icerikli hem de
sozel siddet igerikli problem davranislar ele alindiginda en ¢ok bildirim brans 6gretmenlerinden elde
edilmistir. Yonetici ve RPD 6gretmenlerinin brans 6gretmenlerine gore fiziksel siddet igerikli davranislara
yonelik sinirli sayida goris bildirmesinin sebebi ¢ocuklarla karsilagsma sikliklarina ve gegirdikleri zamanin
brans 6gretmenlerine gére daha az olmasina baglanabilir. Siklikla bu iki grup ancak problemler yaganmaya
basladiginda devreye girdikleri icin kendilerine yansiyacak siddette olan davranis ornekleriyle
karsilasmaktadirlar. Bunun yaninda sinif 6gretmenlerinin brans 6gretmenlerine gére daha az goris
bildirmesinin sebebi sinif 6gretmenlerinin daha kiglk yas grubundaki 6grencilerle galisiyor olmasindan
dolayi cocuklarin yas diizeylerine baglanabilir. Vurma davranisi toplamda 13 brans 6gretmeni tarafindan
ifade edilmisken bu davranigla ilgili sinif 6gretmenlerinden toplamda 4 katilimci goriis bildirmistir.
Kufretme davraniginin ise 11 brang 6gretmeni tarafindan dile getirildigi goriilmekte iken sinif 6gretmenleri
arasinda bu davranigin sadece 3 katilimci tarafindan dile getirildigi gériilmektedir. Ek olarak sikayet etme
ile ilgili sinif 6gretmenleri tarafindan Ug kisi bu davranigla ilgili géris bildirmisken, brans 6gretmenleri
tarafindan sadece bir katilimcinin sikayet etme davranisini problem davranis olarak ifade ettigi
gorilmektedir. Bu durum, cocuklarin bulunduklari sinif diizeylerinin problem davranislarin tiirleri Gizerinde
etkili olabilecegini gostermektedir. Bu durumda yas ilerledikce 6grencilerin sergilemekte olduklar
problem davraniglarin daha ciddi boyutlara ulasabilecegi varsayilabilir (Walker, Ramsey ve Gresham,
2004). Bu varsayim, sinif 6gretmenlerinin siddet davranislarina doniik daha dusik sayidaki bildirimlerini
actklamasinin nedeni olabilir.

Bu acgiklamaya alternatif olarak sinif 6gretmenlerinin brans 6gretmenlerine gore sinif kontroliini
saglamada daha basari olduklari séylenebilir Ancak sinif diizenini bozucu davranislar ile otoriteye karsi
problem davranislar ele alindiginda her iki grubun da birbirine yakin sayida goris bildirdikleri goriilmastar.
Bu konudaki bildirimlerde dikkat gekici unsur egitimcilerin kural sé6zciglinii ancak otorite ile iliskilendirilen
konularda kullanmaya baslamis olmalaridir. Egitimcilerin otoriteye “list” makam ya da kontrol edici
anlamini yiklediklerine dair bir ipucu olarak degerlendirilebilir. Bu yaklasima sahip egitimcilerin aldig
tedbirlerin ne tir tedbirler oldugu da bu noktada 6nem kazanmaktadir. Veriler otorite kavramina vurgu
yapildigi noktada egitimcilerin 6nleyici olmaktan ¢ok miidahale edici tavra sahip olduklar da
gozlenmektedir.

Problem davranis tirlerinden sinif diizenini bozucu davranislara bakildiginda ise katiimcilarin en ¢ok
izinsiz konusma, yerinde oturmama ve dersi dinlememe davranislari ile ilgili gorts bildirdikleri
gorilmistir. Arastirmada elde edilen bu bulgular benzer arastirma sonuglari ile tutarlihk géstermektedir
(Balay ve Saglam, 2008; Balci ve Celikkaleli, 2010; Cankaya, 2011; Cetin, 2013; Gérmez, 2016; Sadik ve
Aslan, 2015; Sadik ve Doganay, 2007; Sadik, 2002; Yuksel-Sahin ve Tabancali, 2016). Fiziksel ve s6zel siddet
icerikli problem davranislardan sonra en gok bildirim yapilan problem davranislarin sinif diizenini bozucu
olarak adlandirilan davranislar oldugu tespit edilmistir. Alanyazina gére sinif diizenini bozucu davranislarin
oldukga sik ifade edilmesinin nedenlerinden biri olarak 6gretim becerileri gosterilmektedir (Partin,
Robertson, Maggin, Oliver ve Wehby, 2009). Cunkl problem davranislarin yonetilmesinde en 6nemli
araclardan biri 6grenci glidiilenmesini saglayan, dikkat yogunlugunu ve siiresini artiran ve 6grencilerin
ogretime daha fazla katihmini saglayan 6gretimin 6gretmenler tarafindan sunulmasidir (Haydon,
Macsuga-Gage, Simonsen ve Hawkins, 2012). Bu nedenle davranis problemlerinin nedenlerine doniik
calismalar gerceklestirilirken dikkate alinmasi gereken bir nokta da egitimcilerin etkili 6gretim
becerilerinin incelenmesidir.

Arastirmanin bir diger amaci ise yonetici ve 6gretmen gorislerine gore problem davranislara yonelik
uygulanan midahale yontemlerini belirlemektir. Bu dogrultuda katilimcilarin gérusleri incelendiginde
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yonetici ve 6gretmenlerin problem davranislara yonelik miidahale edici yontemlerle tepkide bulunduklar
gorilmustir. Karsilastinldiginda miidahale edici yaklagimin 6nleyici yaklasima gore ¢ok daha sik bildirildigi
tespit edilmistir. Bu bulgular 6nceki arastirma sonuglari ile benzerdir (Atici, 2002; Atici ve Cekici, 2009;
Gankaya, 2011; Cetin, 2013; Nezihoglu ve Sabanci, 2010; Sadik, 2008; Yilmaz, 2012). Katihmcilarin
goruslerine gore midahale edici yontemlere bakildiginda basvurulan tekniklerden birinin “idareye
gonderme” seklinde gergeklestigi gérilmektedir. En fazla problem davranis bildiriminde bulunan sinif
o6gretmenlerinin bu yonde gorls bildirmedikleri, problem davranis sergileyen 6grenciler icin idareye
gonderme secenegini kullanmadiklari gérilmistir. Brans 6gretmenleri problem davranislara doniik
bildirimlerini gerceklestirirken toplam bildirimin 1/3 Gnu gergeklestirmislerdir. Buna ragmen bu ¢6zimi
baskin bir tercih olarak sunmamiglardir. Tuhaf olan bu ¢dzimin okul yonetimi ya da RPD 6gretmenleri
tarafindan bildirilmis olmasidir. Ayrica, “idareye gonderme” soziniin ifade edilisinden bunu belirten
ogretmenlerin kontrol edici, cezalandirici ya da tedirgin edici otorite makami olarak bu kavrami
kullandiklari, bunun deyim haline déndugiu gorulmistiir. Dikkat ceken diger bir veri olarak sinif
o6gretmenlerinin ceza kavramini 6ne gikardigini brans 6gretmenlerinin ise sozli uyariy tercih ettikleri
gorulmektedir. Yas gruplari temelinde ele alindiginda anlasilabilir tercihler olarak gérinmesine ragmen
sinif 6gretmenlerinin en sik tercih ettigi yaklasimin ceza olmasi da dikkatle ele alinmasi gereken diger bir
konudur.

Katilimcilarin problem davranislara yonelik uyguladiklar teknik veya ydntemler siniflanirken bazi
o6gretmen tercihleri 6nleyici yaklasim altina siniflandirilabilmislerdir. Bu tercihler arasinda 6éne ¢ikanlarin
egitim dizenlemeleri, 6dal ve kural 6gretimi oldugu da goérilmektedir. Midahale edici yaklasimlar
arasinda sunulan ceza érnekleri icinde kitap okuma cezasi ve benzeri egitimci talepleri tespit edilmistir.
Normalde 6grencilerden uygun davranis olarak talep edilen bu davranislarin ceza vermek amaciyla
dgrenciye dayatilmasinin ceza érnegi olarak ele alinmasi ¢ok zor ve kaygilandiricidir. Ogretmenlerin
ifadelerinden bunun itici uyaran olusturmak igin kullanildigi gorilebilmektedir. Bu sekilde
gerceklestirdikleri diizenlemeleri ceza olarak adlandiran egitimcilerin 6dil kavramina yaklasimlarinin da
uygunlugu tartismaya aciktir.

Bu arastirma bulgulari katilimcilarin problem davranislari dnlemek igin davranisa midahale programi
gelistirmediklerini gostermektedir. Egitimcilerin bildirimlerinde aileler ile ilgili olumsuz ifadelerin varligina
rastlanirken ¢6ziim yolu olarak da aile ve g¢ocukla goriisme olmasi dikkat cekicidir. Ailelerin ¢ocuk
yetistirme yaklasimlari hakkinda yargilayici ifadelerde bulunan egitimcilerin ¢ocuklarin olumlu davranis
degisikligini de ailelerden gercgeklestirmelerini bekliyor olmalari ironik bir duruma yol agmaktadir. Alan
yazina da bakildiginda 6gretmenlerin problem davranislarin nedeni olarak daha ¢ok aileyi sorumlu tuttugu
goriilmektedir (Celikkaleli, Balci, Capri ve Blte, 2009, Gokyer ve Dogan, 2016). Verilerin incelenmesinde
RPD 6gretmenleri ve brans 6gretmenleri daha sik olarak bu ¢6zim hakkinda bildirimde bulunmalarina
ragmen sinif 6gretmenleri arasinda daha sinirli bir tercih konusu oldugu gorilmektedir. Oysa problem
davranislarin ortadan kaldiriimasina yonelik 6nleyici midahaleler hem zaman hem emek agisindan
disintldiginde problem davranis ortaya ciktiktan sonraki midahalelere goére daha etkili ve daha
verimlidir. Bu nedenle problem davranislarin ortaya c¢ikmasini engellemek ve sonraki durumlarin
istesinden daha kolay gelebilmek igin okullarda 6nleyici miidahalelere basvurulmasi ¢ok daha etkili ve
verimli olacaktir.

Genel olarak bu galisma okullarda bircok problem davranis tiirliniin gértldigini ortaya koymakla
birlikte bu davranislara yonelik uygulamalarin oldukca yiizeysel kaldigini gdstermektedir. Ogretmen ve
yoneticilerin daha ¢ok miidahale edici yaklasimi benimseyen teknikleri kullandiklari gériilmektedir. Ancak
etkili sinif yonetimi icin dnleyici yaklasima dayali olarak oncelikli olarak sinif kurallari ve beklentilerinin
anlasilir ve olumlu ifadeler icerecek sekilde diizenlenmesi (6grencilere yapmamasi gerekeni degil
yapmalari gerekenleri agiklama), 6gretilmesi, beklendik davranislarin pekistirilmesi ve etkili 6gretim
yapmakla mimkin (Reinke, Herman ve Stormont, 2013) iken tercih edilmedigi de goriilmektedir. Okul ve
sinif ortamlarinda midahale edici yaklasimlar kadar oOnleyici yaklasimin da devreye sokulmasinin
avantajlari olabilecegi degerlendirilebilecektir.
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Bu tekniklerin basarili bir sekilde uygulanabilmesi igin 6gretmen yetistirme programlarinda onleyici
yaklasimin temel 6gelerine ve tekniklerin nasil kullanilacagi ile ilgili 6gretimlere yer verilmesi, 6gretmen
ve yonetici isbirliginin saglanmasi ile uygulamadaki kisilerin danigmanlik hizmetleri ile desteklenmeleri
dnerilmektedir. Ogretmenlerin 6nleyici ve miidahale edici yaklasimlari dengeli ve etkili kullanmasinin
yaninda egitimin diger paydaslari ile isbirligini artirici tavir icinde olmalari da o6nerilebilecek diger bir
unsurdur. Egitimci, aile ya da toplumun Uyeleri ile gelistirilecek olan isbirliginde egitimcilerin gerekli bilgi
ve kaynaklari saglayici roli oynamasi, yapilanlari takip eden ve yonlendiren lider kisiler haline gelmeleri
durumunda problem davranislarin azaltilmasinda etkili olabilecegi varsayilabilir.

Egitimcilerin uzmanlik alanlarina gére problem davraniglari tanimlamalari ve problem davranislara
yonelik midahale yontemleri farkhlik gostermistir. Bu durum okullarda yapilacak benzeri galismalarda
belirli branslardaki 6gretmenlere ve tek bir ortama (6rn: sinif ortami) odaklanmaktan ziyade tim egitim
personelinin goruslerinin butiincil olarak ele alinmasinin daha detayli bulgular saglayabilecegini
gostermektedir. Alanyazinda bu dogrultuda olusturulacak kapsamli bulgularin problem davranislarin
¢o6zimleri icin de 6nemli ipuclari sunabilecegi diisinilmektedir.
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