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This study aims to conduct an in-depth study on the teachers who began their first
careers in jobs outside teaching and then started teaching as a second career. In the
study, the phenomenological design, one of the qualitative research designs, was used.
Criteria sampling method was chosen as the sampling type. The study group consists
of 16 teachers with different majors working in public schools. The interview method
was used as the data collection tool. Content analysis was used for the analysis of the
data. As a result of the study, difficult working conditions, difficulties experienced by
individuals in fulfilling family responsibilities, failure to cope with the stress of work,
problems women face and seeking spiritual satisfaction have been found to be
effective in people's decisions to change their careers. Although they have working
experience, second career teachers may experience adaptation problems experienced
by beginner teachers since teaching career requires a different specialty. The areas
where second career teachers experience the most difficulties in the course of
adaptation to teaching career are classroom management, healthy communication
with students, teaching lessons in a manner appropriate to students' levels, healthy
communication with parents and methods and techniques.
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Bu arastirma, ilk kariyerlerine egitim digi sektorlerde baslayip daha sonra 6gretmenlik
kariyerine gegen kisiler hakkinda derinlemesine inceleme yapmayi amaglamaktadir.
Calismada nitel arastirma desenlerinden fenomenoloji deseni kullanilmistir. Orneklem
tird olarak olgit ornekleme yontemi segilmistir. Calisma grubu kamuda farkl
branslarda ¢alisan 16 6gretmenden olusmaktadir. Veri toplama araci olarak gériisme
yénteminden yararlaniimistir. Verilerin analizinde igerik analizi kullaniimistir. Kisilerin
mevcut kariyerlerini degistirmelerinde; galisma sartlarinin agir olmasi, aile olmanin
gerektirdigi sorumluluklari yerine getirmekte zorlanma, isin stresini tagilyamama, kadin
olmaktan kaynakli sorunlar yasama ve manevi tatmin arayisinin etkili oldugu tespit
edilmistir. Her ne kadar is tecriibeleri olsa da 6gretmenlik kariyerinin farkl bir uzmanhk
gerektirmesi nedeniyle ikinci kariyer 6gretmenleri, acemi 6gretmenlerin yasadigi uyum
sorunlarini yasayabilmektedirler. ikinci kariyer dgretmenleri, égretmenlik kariyerine
uyum sirecinde en ¢ok, sinif yonetimi, 6grencilerle saglikli iletisim kurabilme, 6grenci
seviyesine uygun ders isleyebilme, velilerle saghkh iletisim kurabilme ve ydntem
teknikler konusunda zorlandiklari séylenebilir.
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Introduction

Career is the development of professional behavior over time (Savickas, 2002). One of the concepts
that have emerged as a result of recent studies on career is the concept of “career change”. The concept
of career change, a.k.a. second career, refers to one's leaving current occupation for another
occupation. Career change involves an occupational transition that requires new expertise, training and
additional investment in human capital. This is radical change and requires a complete separation from
the predefined career path. (Ahn, 2016, Feldman, 2002, Kariru, Odhuno & Kambona, 2013, Murtagh,
Lopes & Lyons, 2011).

The concept of career change is based on the “career construction theory” of Savickas (2002).
Savickas asserts that a career is shaped by the meanings imposed by the individual and that each
individual has his/her own subjective career structure. Savickas also suggests that each person's career
construction is unique and that the strategies to cope with the challenges in career vary for each
individual. Savickas builds career construction theory on three pillars: vocational personality, life themes
and career adaptability. The most important goal of career construction theory is to ensure that the
individual has the ability to control his own career development process. Individuals with healthy
vocational personality will certainly try to achieve this adequacy under all circumstances. Vocational
personality seeks an answer to the question of what structures career whereas career adaptability seeks
the answer to the question of how an individual structures his/her career. Career adaptability refers to
an individual's state of readiness to cope with professional difficulties in the developmental process as
well as unexpected changes due to the occupation itself or working conditions. The ability to achieve
harmony in the workplace is only possible if the employee restructures the vocational development
tasks set by the society and the transformations in the professional roles as their own vocational
behavior. Employees shape their careers by attributing meaning to the characteristics of their business
environment. This requires employees to have the ability to change their careers when they need it,
without depending on a job or an employer. (Savickas, 1997, 2002, 2013).

Defining the factors that influence individuals' decisions to change their careers is crucial to
understanding the concept of career change and the process. Internal and external processes are
influential in the decisions of individuals to change their careers. Internal driving forces of a career
change can be listed as personal interests, interest in the job, satisfaction, creativity, innovation, work-
life balance, professional identity and autonomy whereas external driving forces can be listed as better
wages, working conditions, social status and work security (McGinley 2012; Shropshire & Kadlec, 2012;
Phanse & Kaur, 2015; Williams, 2013). Williams (2013) argues that a complex combination of external
processes and personal thinking based on internal conditions forces individuals to change their careers
at a certain stage in life.

Second Career Teachers

While working in a different career type, individuals may leave these careers and start teaching
career as their second career. A number of studies have revealed that the number of people who have
left their careers and started teaching career has increased gradually in the countries with teacher
shortage (Bakkenes, Vermunt & Wubbels, 2009; Chambers, 2002; ETUCE, 2001; Hart Research
Associates, 2010; Tigchelaar, Brouwer & Vermunt, 2010; Watt & Richardson, 2008). A survey of 1.700
teachers in Australia in 2007 found that 50% of the participants had previously had careers outside
teaching (AEU, 2008). Nearly one-third of classroom teachers in the United States consist of individuals
who previously engaged in careers outside teaching (Hart Research Associates, 2010). Professionals who
want to start teaching as their second career are given courses that include teacher training programs.
These courses provide the necessary documentation to apply for teaching (Donaldson, 2012; Zeichner &
Schulte, 2001). Freidus (1994) suggests that those who start teaching as their second career need more
support than other teachers.

Second career teachers can attribute a different meaning to the teaching profession since they have
experience from their previous careers. Career change teachers can develop a new vocational identity.
Some researchers argue that each career change teacher is unique and that their efforts to construct
career identity in the adaptability process will vary. They also note that there are differences between
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the individuals who started their first career as teachers and second career teachers in terms of
constructing teacher identity (Priyadharshini & Robinson-Pant, 2003; Wilson & Deaney, 2010).
Reasons for Choosing Teaching as a Second Career

Internal factors are more effective in individuals' decisions to turn to teaching career in developed
countries whereas in the countries with socio-cultural structure similar to African continent, external
factors such as wage and job security may become more important (Watt, Richardson, Klusmann,
Kunter, Beyer, Trautwein & Baumert 2012). Factors such as personal satisfaction, desire to work with
children and adolescents, teaching passion, teaching ability, having positive learning experiences, desire
for socialization, pleasure from teaching, teaching career's compatibility with family life, being
autonomous and independent can be considered as internal reasons  (McKenzie, Rowley, Weldon &
Murphy, 2011; Halladay, 2008; OECD, 2005; Watt et al.’s 2012).

The study by Evans (2011) conducted in the USA revealed that internal factors such as personal
satisfaction, desire to work with children and young adults and social benefit are influential in
individuals' decisions to choose teaching as a second career. Tigchelaar, Brouwer and Korthagen (2008)
note that internal values such as “belief, identity and mission” affect career change teachers. Love and
passion of teaching, the desire to be within the society, or seeking spiritual satisfaction can be given as
examples to these internal values (Evans, 2011; Halladay, 2008; Tigchelaar et al., 2008). As a result of
goals changing over time and personal experiences, individuals may quit well-paid jobs to start teaching
profession with lower wages (Priyadharshini & Robinson-Pant, 2003). Several studies have revealed
that criteria such as earning a satisfactory wage and having a prestigious job do not have a high priority
for career change teachers (Mayotte, 2003, Powers, 2002, Priyardharshini & Robinson-Pant, 2003,
Williams & Forgasz, 2009). Conditions within the family and decisions to change lifestyle may also affect
individuals when taking decisions to leave their current jobs to start teaching. In fact, individuals may
regard teaching more suitable for their families and lifestyles than their previous careers, which may
have harsher conditions. The need for change brought about the frustration, stress and exclusion
experienced in the previous job may also be effective in the decision to turn to teaching (Priyadharshini
& Robinson-Pant, 2003). As a result, each individual's decision to start teaching as a second career is
complex, versatile, and sometimes contradictory (Anthony & Ord, 2008).

It is of significance to conduct a study in Turkey on factors affecting career choices of people who left
their first careers and started teaching and, on their efforts to contstruct a professional identity duirng
their adaptation to teaching careers. There is no study has been conducted in Turkey on the people who
began their first careers in jobs outside teaching and then started teaching as a second career. This
research aims to conduct an in-depth study on the teachers who began their first careers in the jobs
outside teaching and then started teaching as a second career. The subjects of this research include the
reasons behind the decisions of the individuals to change their jobs to start teaching profession, how
they adapt to the teaching profession and the comparison of teaching profession with the occupational
characteristics of their previous careers.

Method
The Research Design

Phenomenology, one of the qualitative research designs, was used in the study. Phenomenological
research has an inductive approach aimed at identifying the forms of expression of experiences. It
includes the examination of the case from a subjective point of view. (Akturan & Esen, 2013). Through
phenomenological design, this study aimed to reveal the reasons behind the decisions of the individuals
who left their careers to start teaching, their thoughts on teaching, whether they have adapted to the
teaching profession and their perceptions and experiences regarding the teaching profession.

Participants

The study group consisted of 16 teachers working in various public schools in the Anatolian side of
Istanbul in the 2017-2018 academic year. Criteria sampling strategy, one of the purposeful sampling
types, was used in the research. The main purpose of this sampling method is to examine the situations
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that meet a set of predetermined criteria. Teachers who worked for at least one year in the jobs outside
teaching before starting teaching profession constitute the sampling (Yildinm & Simsek, 2011). The

demographic information of the participants is given in Table 1 below.

Table 1.
Demographic Characteristics of Teachers
Nickname Gender First career First Career Work Major Teaching
Experience (Year) Exp. (Y)
N1 Female Nurse 7 Philosophy 23
N2 Female Nurse 5 Classroom Teacher 15
B3 Female Bank officer 9 Vocational Courses 5
B4 Male Bank officer 3 Vocational Courses 2
15 Male Insurer 5 Maths 20
V6 Female Veterinary 3 Classroom Teacher 22
A7 Female Academic 3 Foreign Language 17
B8 Female Bank officer 2 Classroom Teacher 21
P9 Female Pharmaceutical 10 Classroom Teacher 21
Industry
G10 Female Geophysics 2 Classroom Teacher 19
B11 Female Bilogist 6 Biology 21
L12 Male Laborant 10 Classroom Teacher 8
T13 Male Translator 6 Foreign Language 8
Cs14 Male Civil Servant 5 Vocational Courses 4
M15 Male Manager 5 Maths 2
M16 Male Manager 16 Vocational Courses 9

Of the teachers who participated in the study, 7 are male and 9 are female. Participants' nicknames
consist of the first letter of their first jobs and the participant order. For example, the nickname of the
3rd teacher who previously worked in the banking sector was specified as “B3” while the nickname of
the 10th teacher whose previous career was related to geophysics was specified as “G9”.

Data Collection Tools

Interview method was used as the data collection tool in the study. It has been decided to make
individual interviews with each participant and a semi-structured interview form was prepared. The
questions in the interview form are open-ended questions. When the questions were not understood by
the participants, they were asked in different ways. The interviews with the participants were recorded
on the recording device. Some of the questions in the interview form are: (1) How and why did you
decide to change your career? (2) What are the main reasons for your choosing teaching career? (3)
When you compare teaching career with your previous career, what can you say about the advantages
and disadvantages? (4) What do you think about school as a workplace? (5) What is your opinion on
your adaptation to teaching career?

Data Analysis

In order not to disrupt the fluency in the interviews and to turn the interviews into a conversation,
the researcher sometimes changed the order of the questions when asking the questions on the
interview form. For example, when interviewing a participant who was more willing to talk about his
career as a teacher, questions about his/her teaching career were asked first. Furthermore, to further
strengthen the conversation with the participants, the researcher tried to ask questions not like in an
interrogation, but like in a casual chat. In order to receive the confirmations of the participants and to
eliminate possible misunderstandings, interviews were written by the researcher on the computer.
Interviews were then printed and presented to the participants for confirmation. The reason for taking
participants' confirmation is to make sure that the data obtained is reflected as impartially as possible. A
final meeting was held with the participants to ask them to read the interviews and necessary editions
were made according to their responses. Thus, the data was made ready for analysis. “Content analysis”
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technique was used for the analysis of the data (Yildirm & Simsek, 2011). Content analysis is essentially
a coding process; in other words, it includes converting raw data into standard formats (Babbie, 2006).
From this perspective, raw data were converted into texts to create codings. Then, the codings were
transformed into themes. The common points of the contents of the texts were uncovered and
categorized under themes (Berg, 2001). In the presentation of the themes, citation from the interview
forms was also provided. Thus, the researcher presented the data to the reader without any comment,
leaving his comment to the final stage. Feedback was received from three experts for the analysis of the
data (Yildinm & Simsek, 2011).

Results
The reasons behind the decisions taken by the participants to leave their careers for new careers
have been collected under the theme of “reasons for turning to a second career”. The frequencies, sub-
themes, and codes for the reasons for turning to a second career have been presented in Table 2.
Table 2.
Sub-Themes and Frequencies related to the Theme of the Reasons for Choosing a Second Career

Main Sub-Themes f
theme
Harsh working conditions 12
Preserving family unity 12
High level of workplace stres 12
Not suitable for women 10
High-intensity workplace 10

Materialistic point of view; Disregard of humanitarian aspects
Failure to meet career expectations

Reasons for Choosingthe wrong department at university

Choosing a Lackof suitable jobs in the field of study

Second Dislike towards the job

Career Lack of job security

Fear of making mistakes

| chose my first career to easily find a job

Making money became meaningless after a certain point
Seeking spiritual satisfaction

Work environment not suitable to professional ethics
Constant effort to satisfy the customer

Low wages

N WSADMPSDUUGVEo OO O

Table 2 indicates that the theme of the reasons for turning to a second career consists of the
following eighteen categories: harsh working conditions, preserving family unity, high level of workplace
stress, not suitable for women, high-intensity workplace materialistic point of view; disregard of
humanitarian aspects, failure to meet career expectations, choosing the wrong department at
university, lack of suitable jobs in the field of study, dislike towards the job, lack of job security, fear of
making mistakes, | chose my first career to easily find a job, making money became meaningless after a
certain point, seeking spiritual satisfaction, work environment not suitable to professional ethics,
constant effort to satisfy the customer, low wages”. Some of the responses of participants to the theme
of the “reasons for turning to a second career” are as follows:

“I started my job in the banking sector unwillingly and never loved it. Money-related operations and

transactions, and current accounts were not for me at all. | was so bored. In fact, | earned a good

wage. But | could not work there anymore.” B8

“..“After marriage, my disorganized life began to force me. Working until late hours... Getting up

late... When | was single, | could tolerate this. With marriage, a more regular work life became

compulsory.” T13 T13
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“At first | chose that job to make money. My first priority was making money. There's a company that

has a budget. You need to make this budget and this is your top priority. OK, you have achieved the

budget, but what then? | started questioning my profession. Teaching is important. Spiritual

satisfaction is quite high in teaching. You are doing a sale in the other job, then what? My only goal

should not be making money. Money does not feed you after a point.” M15

When we look at the most important reasons why participants wanted to leave their careers for
another career, we can see that the most emphasized reasons are harsh working conditions, failure to
fulfill family responsibilities, failure to cope with work stress, problems arising due to being a woman,
frequent overtime, disregard of humanitarian aspects, wrong career choice, and career's failure to meet
individual's expectations. Moreover, seeking spiritual satisfaction and failure to pay attention to
professional ethics are influential in individuals' decisions to change their careers.
The reasons why the participants left their careers to start teaching constitute another dimension of the
research. The reasons why the participants turned to teaching as a second career have been collected
under the theme of “the reasons for choosing the teaching profession as a second career”. The
frequencies, sub-themes and codes for the theme of the reasons for choosing the teaching profession as
a second career are presented in Table 3.

Table 3.

Sub-Themes and Frequencies related to the Reasons for Choosing Teaching Profession as a Second
Career

m:lr:e Sub-Themes f
The idea that one can more easily fulfill family responsibilities in the teaching 13
profession
Turning to teaching when goals related to the first career could not be achieved 10
The idea that teaching is more suitable for women 10
Negative experiences that | experienced in my first career increased my desire to 8

Reasons for become a teacher

Choosing My family and my friends encouraged me to start teaching 7

the The idea that | can both work and look after my child 7

Teaching ~ Teachers whom | know praise their professions 6

Profession Seeking spiritual satisfaction 5

as a Second The right to be a teacher given to the graduates of the faculties other than the 5

Career faculty of education
I had always wanted to be a teacher; but when | couldn't become a teacher, | 4
started my first career
| could not find a job in the field of department from which | graduated 4
To protect the family unity 4
| did not think of teaching at all, but | turned to teaching to have a regular life 3

Table 3 indicates that the theme of the reasons for choosing teaching as a second career consists of
the following seventeen categories: the idea that | can more easily fulfill family responsibilities in the
teaching profession; turning to teaching when the goals related to the first career could not be
achieved; the idea that teaching is more suitable for women; negative experiences that | experienced in
my first career increased my desire to become a teacher; my family and my friends encouraged me to
start teaching; the idea that | can both work and look after my child; teachers whom | know praise their
professions; seeking spiritual satisfaction; the right to be a teacher for the graduates of the faculties
other than the faculty of education; | had always wanted to be a teacher, but when | couldn't become a
teacher, | started my first career; | could not find a job in the field of department from which |
graduated; to maintain the family unity; | did not think of teaching at all, but | turned to teaching to have
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a regular life. Some of the responses of the participants regarding the theme of the “reasons for

choosing the teaching profession as a second career” are as follows:
“I had always wanted to be a teacher. But | could not win the department of education. As | could not
enter in the department of education, | studied at the nursing department. When | became a nurse |
saw that it required busy working. | began to try hard again to become a teacher.” N2
“I thought that a job in a bank would suit me. | started up as an assistant and advanced quite
quickly. Working conditions were heavy. Both overtime and the constant effort to please the
customer were really tiring. You are always taking care of money. | was always afraid of having a
deficit in the accounts. | was very idealist in the banking profession. | even advanced to the executive
level. | learned banking very well. My wife was a teacher. While she was telling me good things about
teaching, | was always telling her the problems in the bank.” B3
“I used to work for an insurance company. | applied to teaching profession to stop the appointment
of my wife to another city. | applied to teaching to be able to continue my marriage. My wife was a
doctor. Actually, | had never planned to be a teacher. When | got married, | turned to teaching. My
wife could continue to work in istanbul because | had started teaching in istanbul.” I5
“My father was a teacher. He used to tell me 'One'’s father's job is the best job,"' 'A public job is always
the best.' People used to say that teaching is a suitable job for a woman. My husband also approved
it. He also encouraged me. The state gave the right to become teachers for different graduation
areas. | applied to teaching though | was not even thinking about it. | was quite worried whether |
could do it or not. The department of veterinary was my first choice. It was my dream. But the living
conditions made me turn to teaching.” V6
“I'm a graduate of the psychology department. The Ministry of National Education issued a
regulation saying that those who received education in foreign language could apply to be an English
teacher. | applied to be an English teacher after this regulation. | started in 2001 as a teacher. After |
became a teacher, | received pedagogical formation for two months.” A7

We can say that ideas such as family responsibilities can be fulfilled more easily, women will not
experience the problems they experience in other jobs, and the problems experienced in the first career
will not be experienced in the teaching profession are influential in the decision to choose teaching as a
second career. Moreover, reasons such as the teachers in the immediate vicinity praise their jobs, family
and friends suggest starting teaching, seeking spiritual satisfaction and the fact that the career that was
initially targeted was teaching can be listed among other important reasons.

Some of the participants stated that they had encountered some obstacles in their career change
efforts, while others stated that they did not encounter any obstacles. The obstacles experienced in the
career change process are collected under the theme of “the obstacles encountered in career change
process”. The frequencies, sub-themes and codes for the theme of “the obstacles encountered in career
change process” are presented in Table 4.

Table 4.

Sub-Themes and Frequencies related to the Theme of the Obstacles Encountered in Career Change
Process

Main theme  Sub-Themes f
Public Personnel Selection Exam 8

Obstacles | My colleagues did not approve me both working and studying at university 7

Encountered They assigned me to busy positions to obstruct my education 7

in My Career They do not want you to turn to another career because they spend time and 7

Change effort to train you

Process | did not have any problem in the transition between institutions 6
| did not encounter any obstacles 6

Table 4 indicates that the theme of the obstacles | encountered in my career change process consists
of the following six categories: Public Personnel Selection Exam, my colleagues did not approve me both
working and studying at university, they assigned me to busy positions to obstruct my education, they
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do not want you to turn to another career because they spend time and effort to train you, | did not
have any problem in the transition between institutions and | did not encounter any obstacles. Some of
the responses of participants to the theme of the “obstacles | encountered in my career change
process” are as follows:

“There were too many problems among colleagues. There was a strict hierarchy. My colleagues did
not like me because | was studying at university. They did not approve of me both working and
studying at university. They did not help me at this point. They assigned me to the pediatric intensive
care unit. This is the busiest unit in the hospital. They did this to obstruct my education. Because they
do not want you to start another career. Because they train you; they spend time and effort on you.
They do not want you to leave after such training. They do not want you to start another job at
another institution. During the first years, they always arranged my shifts in a way that made my
education difficult. In the following years, they helped me a bit.” N1

“I continued to prepare for PPSE every year. Every time | tried, | was feeling a bit worse. PPSE was the
greatest obstacle before me to be a teacher. Overtime in the bank was another obstacle.” B3

“I did not have a difficulty while starting the teaching profession.” B11

It can be seen that some of the participants encountered some obstacles during the career change

process, while others did not encounter any obstacles. Some adaptation problems can be experienced
after starting the teaching profession. The adaptation problems experienced by the participants when
starting the teaching profession are collected under the theme of “the process of adaptation to the
teaching career”. Frequencies, sub-themes and codes related to the theme of the process of adaptation
to the teaching career are presented in Table 5.

Table 5.
Sub-Themes and Frequencies related to the Process of Adaptation to the Teaching Career

Main Sub-Themes f

theme
Carrying the characteristics of a beginner teacher 16
Difficulty in classroom management 16
Problems with communicating with students 16
Making remarkable effort to overcome the problems 16
Difficulty in teaching the lessons in a manner appropriate to students' levels 16
Difficulty in establishing correct relations with students 13
Difficulty in understanding children 13
Making a lot of effort to adapt to teaching 11
My teacher colleagues welcomed me so soon; | did not experience any 11

Process of discrimination

Adaptation | got support from my colleagues 10

to the | got support from my relatives who are teachers 9

Teaching | tried to hide my professional deficits from my colleagues 8

Career I had difficult time with the interventions of parents 7
I had difficulty with method-techniques 7
I had trouble controlling my anger 6
During the first years, they used me as a substitute teacher 4
My adaptation problem is still continuing 4
| sometimes had difficult time entering the teacher groups 4
I'm looking for a new career again 4
| had difficult time with the paperwork and group work 4
I had difficult time with having to live and work in another city 3
The in-service training | received made it easier for me to adapt 3

Table 5 indicates that the theme of the process of adaptation to the teaching career consists of the
following twenty two categories: carrying the characteristics of a beginner teacher; difficulty in
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classroom management; problems with communicating with students; making remarkable effort to
overcome the problems; difficulty in teaching the lessons in a manner appropriate to students' levels;
difficulty in establishing correct relations with students; difficulty in understanding children; making a
lot of effort to adapt to teaching; my teacher colleagues welcomed me so soon; | did not experience any
discrimination; | got support from my colleagues; | got coaching support from my relatives who are
teachers; | tried to hide my professional deficits from my colleagues; | had difficult time with the
interventions of parents; | had difficulty with method-techniques; | had trouble controlling my anger;
during the first years, they used me as a substitute teacher; my adaptation problem is still continuing; |
sometimes had difficult time entering the teacher groups; I'm looking for a new career again; | had
difficult time with the paperwork and group work; | had difficult time with having to live and work in
another city; the in-service training | received made it easier for me to adapt. Some of the responses of
the participants regarding the theme of “the process of adaptation to the teaching career” are as
follows:
“We were substitute teachers in the first year. | received much help from my colleagues. | was never
excluded. They appreciated us a lot.” P9
“The in-service training | received helped me a great deal. Thanks to these in-service training
sessions, one can become a teacher even though one has not graduated from the faculty of
education at university. | learned that.” G10
“I had difficult time with classroom management. It is not only students; there are parents as well. |
had much difficult time with the interventions of parents. | still have adaptation problems sometimes.
But I'm not looking for a new career. | am trying to overcome my weaknesses, my inexperience.
Teaching requires a completely new start. It requires new efforts and experiences. It is really hard to
satisfy especially parents and students.” L12
“I was carrying the characteristics of a beginner teacher. But my age and work experience were the
same as those in the middle of their work lives. For that reason, | isolated myself in the beginning to
prevent others understanding that | was inexperienced. | was shy. | tried to hide my weaknesses from
them. | did not want to take their opinions. But as the time went by, | realized that | needed to get the
opinions of experienced teachers. Since | could not ask every teacher; | started to ask the teachers
that | considered appropriate for their opinions. | can say that | had a bit difficulty in entering in the
group.” M16

Participants who started teaching career after working for a certain period in careers outside
teaching state that they showed the features of beginner teachers at first. Although they had work
experience, the participants experienced the same adaptation problems as beginner teachers since the
teaching profession requires a different specialty. We can say that in the process of adaptation to the
teaching process, the participants experienced the most difficulties in classroom management,
establishing healthy communication with students, teaching lessons in a manner appropriate to
students' level, establishing correct relations with students, establishing healthy communication with
parents and method-techniques. On the other hand, support given by colleagues and close relatives of
teachers, great efforts put by the teachers and in-service training facilitated the adaptation of teachers
to the teaching profession. However, few participants are still experiencing adaptation problems and are
looking for new careers.

All of the participants were involved in jobs outside the education sector before starting the teaching
profession. For this reason, participants were asked to make a comparison between the teaching career
and other careers. Participants' views on their initial careers and teaching career are collected under the
theme of “my first career and teaching career”. Frequencies, sub-themes and codes for the theme of
“my first career and my teaching career” are presented in Table 6.
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Table 6.
Sub-Themes and Frequencies for the Theme of “My First Career and My Teaching Career”
M.theme Sub-Themes f
How was My First Career?
Busy work 15
Failure to make time for oneself 14
Better wages 13
Strict relationship between superordinate and subordinate 11
Performance-based reward and punishment system 11
It's easier to prove performance at work 11
It was very important to act in accordance with professional ethics 10
Division of labor and specialization are important 10
My sense of belonging at work was low 9
It is very important to pay attention to working hours 9
More financial responsibilities 9
High work discipline 9
No room for emotion; you are becoming a robot over time 9
You get mentally exhausted 9
They try to keep your work motivation high 9
You can advance in your career 8
More respectable within the society 8
The institution you work for cares your professional development 7
In-service trainings you receive are effective in your promotion 7
You experience occupational burnout quickly 7
Stressful work environment 6
My First How is My Teaching Career?
Career Higher job satisfaction 16
and My More spiritual responsibility 16
Teaching | .31 spare time for myself 16
Career  pgetter relations among people 15
No superordinate- subordinate relationship among teachers 15
The institution does not care about your professional development; you stand on your 15
own feet
Closer relations with the school management 14
| feel like | belong here 14
There is no system that distinguishes the teachers with good performance from those 13
with poor performance
You will not find the pleasure of raising children in any other profession 13
Comfortable working conditions 12
Open to development; continuous learning 12
Low wages 12
Weak professional ethics 11
You do not have career opportunities 11
Clearer job description 11
They do not care about your work motivation 10
There is plenty of time and it is up to the teacher how to evaluate this time 10
Teachers do little research 9
More respectable within the society 8
There is a decline in the prestige of the teaching profession 7
It's hard to prove your performance 4
Ineffective in-service trainings 4
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As can be seen from Table 6, the theme of “my first career and my teaching career” is divided into
two sub-themes: “how was my first career” and “my teaching career”. The theme of “how was my first
career” consists of twenty one categories: “busy work; failure to make time for oneself; better wages;
strict relationship between superordinate and subordinate; performance-based reward and punishment
system; it's easier to prove performance at work; it was very important to act in accordance with
professional ethics; division of labor and specialization are important; my sense of belonging at work
was low; it is very important to pay attention to working hours; more financial responsibilities; high
work discipline; no room for emotion, you are becoming a robot over time; you get mentally exhausted;
they try to keep your work motivation high; you can advance in your career; my previous profession was
more respectable within the society; the institution you work for cares your professional development;
in-service trainings you receive are effective in your promotion; you experience occupational burnout
quickly; stressful work environment”.

The theme of “how is my teaching career” consists of twenty three categories: “higher job
satisfaction; more spiritual responsibility; | can spare time for myself; better relations among people; no
superordinate- subordinate relationship among teachers; the institution does not care about your
professional development; you stand on your own feet; Closer relations with the school management; |
feel like | belong here; there is no system that distinguishes the teachers with good performance from
those with poor performance; you will not find the pleasure of raising children in any other profession;
comfortable working conditions; open to development, continuous learning; low wages; weak
professional ethics; you do not have career opportunities; clearer job description; they do not care
about your work motivation; there is plenty of time and it is up to the teacher how to evaluate this time;
teachers do little research; the teaching profession is more respectable within the society; there is a
decline in the prestige of the teaching profession; it's hard to prove your performance and ineffective in-
service trainings”. Some of the responses of the participants to the theme of “My first career and my
teaching career” are as follows:

“I learn a lot from my students. You constantly learn here. Teaching allows you to remain mentally

dynamic. You need to read continuously. Leader-member interaction at school is better. While it was

difficult to contact the managers in my previous job, here, you have the opportunity to see your
principal everyday and tell him/her about your problems at work easily. Job satisfaction in teaching is
very high. | feel | belong to this job. While professional ethics is very important in nursing, it is not
cared for enough in the teaching profession.” N1

“Job satisfaction in teaching is very good. It's a good thing that people care for you and do what they
you tell them. You have to constantly improve yourself in the banking sector. In the banking sector,
they give you a certificate at the end of training and these certificates are very valuable in the career
progression. The training you receive is quite influential in your career. There is almost no in-service
training system in National Education. There is no system that tracks my performance in National

Education. The relationships among colleagues in the bank are usually formal; teachers behave more

closely towards each other. Banking is clearer in terms of proving the work you have done. In the

banking, you can document things like what you purchased, how much you sold it for, how many
clients you attracted. There is no difference between the teacher with good performance and poor
performance in the teaching profession.”B4

“When | started the teaching profession after my job as a white-collar, | realized that teachers were
still human. They smile. They joke with one another. There is no such thing for a white-collar worker.

You get mentally exhausted there. Here, even the most asocial teacher can refresh his/her soul when

he/she is with students. Teaching in fact satisfies the basic needs of a person in terms of spiritual

satisfaction.” M15

According to the participants, the advantages of their previous careers when compared to the
teaching career are higher wages, the fact that it is easier to prove one's performance at work, acting in
accordance with professional ethics, division of labor and specialization, the fact that the institution
cares for the motivation of its employees, career progression opportunities, the fact that the institution
cares for the professional development of its employees, and that the in-service trainings have an
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impact on career progression. On the other hand, the advantages of the teaching profession when
compared to their previous careers are high level of job satisfaction, the fact that one can spare time for
oneself, better relations among people, the fact that there is no superordinate-subordinate relationship
among colleagues, positive-leader-member interaction and sense of belongingness. According to the
participants, the negative aspects of their previous careers when compared to the teaching profession
are the fact that they could not spare enough time for themselves, strict relationships between
superordinate and subordinate, robotic work environment, mental and occupational burnout, stressful
work environment. However, the negative aspects of the teaching profession, according to the
participants, are the fact that the institution does not care about the professional development of its
employees, that there is no performance system that distinguishes the teachers with good performance
than those with poor performance, low wages, low professional ethics awareness among employees,
lack of career progression opportunities, the fact that the institution does not care about the
professional motivation of its employees and ineffective in-service trainings.

Discussion & Conclusion

In conclusion, both internal and external factors were influential in the participants' decisions to
change their careers. Findings of this research have revealed that harsh working conditions, failure to
fulfill family responsibilities, stressful workplace, problems arising due to being a woman, busy work, the
fact that personal needs and characteristics of the employee are not considered, wrong career choice
and failure to meet the career expectations. Furthermore, seeking for spiritual satisfaction and
inappropriate professional ethics in the workplace were influential in the participants' decisions to
change their careers. The findings of the research also indicate that external factors such as harsh
working conditions, work stress and busy work were effective in the decisions of some participants
whereas internal factors such as family responsibilities, spiritual satisfaction and human relations were
effective in the decisions of some participants. In the literature, there are studies concluding that
employees change their careers depending on external factors (Carless & Bernath, 2007; Donohue,
2007; Ingersoll & Strong, 2011; Teixiera & Gomes, 2000; van der Heijden, van Dam & Hasselhorn, 2009)
as well as studies concluding that employees change their careers depending on internal factors (Carless
& Arnup, 2011; Kanchier & Unruh, 1989; Kog, 2018; Wise & Millward, 2005).

The study also revealed that the participants turned to the teaching profession as a second career
due to various reasons. These reasons include the idea that one can better fulfill family responsibilities
in the teaching profession, failure to reach one's goals in the previous career, the idea that the teaching
profession is more suitable to women, negative experiences in the first career, encouragement from the
people in the immediate vicinity such as family and friends to be a teacher, the idea that one cane
better look after one's children in the teaching career, job security, teachers' praises for their jobs,
seeking spiritual satisfaction, the right to become a teacher given by the Ministry of National Education
to those who graduated from the departments outside the faculty of education, desire to protect family
unity, failure to find a job in the field of study one graduated from, and desire for a more regular life.
Similar to the results of this study, a number of studies (Evans, 2011; Halladay, 2008; Mayotte, 2003;
McKenzie et al, 2011; Powers, 2002; Priyadharshini & Robinson-Pant, 2003; Tigchelaar et al., 2008; Watt
et al.’s 2012; Williams & Forgasz, 2009) conclude that individuals turn to the teaching profession as a
second career due to reasons such as the desire to establish a balance between work and life, desire for
job security, desire to have a career compatible with personal values, the desire to make use of the
opportunity to become a teacher, change in the career priorities, and the feeling of disappointment in
the previous career.

This study also concludes that some of the participants encountered some obstacles whereas some
did not encounter any obstacles during the career change process. We can argue that teachers whose
previous jobs were in the fields outside the teaching profession have the characteristics of a beginner
teacher during their first years in the profession. Some of the participants stated that they experienced
the adaptation problems usually experienced by beginner teachers despite their work experience since
teaching profession requires a different specialty. It was determined that the problems the participants
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most experienced during their adaptation process was related to the classroom management,
establishing healthy communications with students, teaching in a manner appropriate to students' level,
establishing healthy communications with parents and method-techniques. Powell (1997) argues that
many second career teachers have advanced knowledge in specific subjects and their own academic
field, but lack work experience in the fields such as the ability to create a conceptually rich and
meaningful learning environment and to do one's own learning-related practices not included in course
books. Grier & Johnston (2012), state that second career teachers lack skills in teaching method-
techniques and pedagogical approach. We can argue that the support the participants received from
their colleagues, great effort they made and in-service training they received facilitated their adaptation
to the teaching career. However, few participants are still experiencing adaptation problems and are
looking for new careers. Varadharajan (2014) states that although second career teachers may have
experience and specialty from previous their previous careers, they still need support in the teaching
career; so, policy makers need to take the necessary precautions.

All of the participants were involved in jobs outside the education sector before starting the teaching
profession. For this reason, participants were asked to make a comparison between the teaching
profession and other professions. According to the participants, the advantages of their previous careers
when compared to the teaching career are higher wages, the fact that it is easier to prove one's
performance at work, acting in accordance with professional ethics, division of labor and specialization,
work discipline, the fact that the institution cares for the motivation of its employees, career
progression opportunities, high professional prestige, the fact that the institution cares for the
professional development of its employees, and that the in-service trainings have an impact on career
progression. On the other hand, the participants stated the advantages of the teaching profession when
compared to their previous careers as high level of job satisfaction, the fact that one can spare time for
oneself, better relations among people, the fact that there is no superordinate- subordinate relationship
among colleagues, positive-leader-member interaction and the sense of belongingness. Moreover, the
participants listed the negative aspects of their previous careers when compared to the teaching
profession as the fact that they could not spare enough time for themselves, strict relationships
between superordinate and subordinate, robotic work environment, mental and occupational burnout
and stressful work environment. They also listed the negative aspects of the teaching profession as the
fact that the institution does not care about the professional development of its employees, that there
is no performance system that distinguishes the teachers with good performance than those with poor
performance, low wages, low professional ethics awareness among employees, lack of career
progression opportunities, the fact that the institution does not care about the professional motivation
of its employees and ineffective in-service trainings. Kog¢ (2018) asserts that teachers' job satisfaction,
human relations and work life balance are higher than other professions, but that some teachers turn to
professions outside the teaching profession to be able to earn higher wages and advance in their
careers. The harmony between the personal values of teachers and their professional values is
extremely important. For this reason, it should be remembered that the teachers who can reshape their
professional values and adapt to change in the face of changing situations can succeed in their careers
(Bakioglu and Kog, 2017).

We can make the following proposals based on the findings of this study:

1. Precautions should be taken that will ensure that the individuals who have work values similar to
the values of the teaching profession choose the teaching career as a second career.

2. It seems that the idea that teachers can spare more time for themselves is influential the
individuals' decisions to choose the teaching career as a second career. We need to keep in mind
that the perception that the teaching is an easy profession in which employees do not put so
much effort may damage the prestige of this profession. Therefore, efforts should be made to
ensure that the correct professional identity required by the teaching career is established
among the employees.

3. Participants who started teaching as a second career indicated that the professional
development of teachers is not considered sufficiently, that there is no healthy performance
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system that distinguishes the teachers with good performance from those with poor
performance, and that professional ethical awareness among teachers is low. We propose that
policy makers take necessary precautions in these matters.

Finally, further studies should be conducted to compare the reasons why teachers quit the
teaching profession for another career to the reasons why individuals quit their careers for the
teaching career.
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Tiirkge Siirimui

Girig

Kariyer, mesleki davranisin zaman igindeki gelisimidir (Savickas, 2002). Son zamanlarda kariyer
lizerine yapilan c¢alismalar sonucunda ortaya ¢ikan yaklasimlarindan birisi de “kariyer degistirme”
kavramidir. ikinci kariyer olarak da adlandirabilecegimiz kariyer degistirme kavrami, mevcut mesleki
sahadan tamamen ayrilip baska bir mesleki sahaya ge¢cmektir. Kariyer degisimi, bir meslek sahasindan
digerine yeni bir uzmanlik, egitim ve ek beseri sermaye yatirimi gerektiren mesleklerarasi gegcisi kapsar.
Bu kokten bir degisim olup 6nceden tanimlanmis kariyer yolundan tamamen ayrilmayi gerektirir. (Ahn,
2016; Feldman, 2002; Kariru, Odhuno & Kambona, 2013; Murtagh, Lopes & Lyons, 2011).

Kairiyer degistirme kavrami, Savickas'in (2002) “kariyer insasi kuramina” dayanmaktadir. Savickas
kariyerin bireyin kendi anlamlandirmalarina gore sekillendigini ve her bireyin kendine 6zgii 6znel bir
kariyer insasisi olusturdugunu ileri sirmektedir. Savickas her bireyin kariyer insasinin kendine 6zgu
olacagini ileri sirmek suretiyle her bireyin kariyerinde karsilastigi zorluklarla bas etme stratejilerinin de
farkh olacagini belirtmektedir. Savickas kariyer insa kuramini mesleki kisilik, yasam ilkeleri ve kariyer
uyumlulugundan olusan (g sa¢ ayagi Gzerine kurmustur. Kariyer insa kuraminin en 6nemli hedefi bireyin
kendi kariyer gelisim siirecini kontrol edebilecek yeterlilige ulasmasidir. Mesleki kisiligi saglikli olan
bireyler her sartta bu yeterlilige ulasmak igin ¢aba harcayacaklardir. Mesleki kisilik kariyeri neyin
yapilandirdigl sorusuna cevap ararken, kariyer uyumlulugu bireyin kariyerini nasil yapilandirdig
sorusunun cevabini arar. Kariyer uyumu bireyin gelisimsel siire¢ igerisinde ortaya ¢ikan mesleki
zorluklarla basa ¢ikmaya hazir olmasinin yani sira meslegin kendisinden ya da calisma sartlarindan
kaynaklanan beklenmeyen degisimlerle basa ¢ikmaya hazir olma giicidir. is hayatinda uyumun
yakalanabilmesi calisanin toplum tarafindan belirlenen mesleki gelisim goérevleri ile mesleki rollerdeki
donlsimleri kendi mesleki davraniglar olarak yeniden insa etmesi ile mimkiindir. Calisanlar iginde
bulunduklari is cevresinin 06zelliklerini kendi benliklerinde anlamlandirmak suretiyle kariyerlerini
sekillendirirler. Bu da galisanlarin bir is veya isverene bagh olmadan, ihtiya¢ duyduklari anda kariyer
degistirme becerisine sahip olabilmelerini gerektirmektedir. (Savickas, 1997, 2002, 2013).

Bireylerin kariyerlerini degistirme karari vermelerine etki eden faktorleri tanimlamak kariyer
degistirme kavramini ve siirecini anlayabilmek agisindan son derece 6nemlidir. Bireylerin kariyerlerini
degistirmelerinde igsel ve dissal slireclerin etkili oldugu belirtiimektedir. Kariyer degisiminin igsel itici
gugleri, kisisel ilgi alanlari, is ilgisi, memnuniyet, yaraticilik, yenilikgilik, is-yasam dengesi, profesyonel
kimlik ve 6zerklik; dissal itici glicleri olarak ise, daha iyi licret, calisma sartlari, sosyal statl ve is glivenligi
kavramlari sayilabilir (McGinley 2012; Shropshire & Kadlec, 2012; Phanse & Kaur, 2015; Williams, 2013).
Williams (2013) digsal stireglerin ve igsel kosullara dayanan kisisel dustncenin karmasik bir
kombinasyonunun, kisileri hayatin belirli bir asamasinda kariyer degistirmeye iten sey oldugunu ileri
sirmektedir.
ikinci Kariyer Ogretmenleri

Bireyler daha 6nce farkh bir kariyer tiriinde calisiyorken bu kariyerlerini birakip ikinci kariyer olarak
dgretmenlik kariyerine ydnelebilmektedirler. Ogretmen kithg yasayan iilkelerde mevcut kariyerlerini
birakip 6gretmenlik kariyerine yonelen kisilerin sayisinin giderek arttigini goésteren cesitli ¢calismalar
bulunmaktadir (Bakkenes, Vermunt & Wubbels, 2009; Chambers, 2002; ETUCE, 2001; Hart Research
Associates, 2010; Tigchelaar, Brouwer & Vermunt, 2010; Watt & Richardson, 2008). Avustralya’da 2007
yilinda 1700 6gretmen Uzerinde yapilan bir arastirmada ise katilimcilarin %50’sinin daha ©nce
ogretmenlik disi  bir kariyerlerinin oldugu tespit edilmistir (AEU, 2008). Amerika’daki sinif
O6gretmenlerinin yaklasik 1/3’ni daha 6nce 6gretmenlik disi kariyer yapanlar olusturmaktadir (Hart
Research Associates, 2010). ikinci kariyer olarak ogretmenlige yonelmek isteyen profesyonellere
ogretmen egitim programlarini iceren kurslar verilmektedir. Bu kurslar vasitasiyla 6gretmenlige
basvurabilmek icin gereken belgenin elde edilmesi saglanmaktadir (Donaldson, 2012; Zeichner &
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Schulte, 2001). Freidus (1994), ikinci kariyer olarak 6gretmenlige yonelen kisilerin diger 6gretmenlere
gore daha fazla destege ihtiya¢ duyduklarini belirtmektedir.

ikinci kariyer &gretmenleri, daha &nceki islerinde kazandiklari deneyimlerle birlikte &gretmenlik
kariyerine girdiklerinden 6gretmenlik meslegine daha farkli bir anlam yukleyebilmektedirler. Kariyer
degisimi 6gretmenleri yeni bir mesleki kimlik gelistirebilmektedirler. Bazi arastirmacilar her kariyer
degisimi o6gretmeninin farkli oldugunu ve 06gretmenlige uyum sirecinde kariyer kimligi insa etme
cabalarinin da farkhlik arz edecegini ileri sirmektedirler Ayrica ilk kariyerine 6gretmen olarak baslayanlar
ile ikinci kariyer 6gretmenleri arasinda da 6gretmen kimligini insa etme acisindan farklar oldugu
belirtilmektedir (Priyadharshini & Robinson-Pant, 2003; Wilson & Deaney, 2010).

ikinci Kariyer Olarak Ogretmenligin Tercih Edilme Nedenleri

Gelismis Ulkelerde kisilerin 6gretmenlik kariyerine yonelmelerinde icsel faktorler daha etkili iken
sosyokaultirel yapisi Afrika kitasina benzeyen (lkelerde maas ve is glvenligi gibi dissal faktorler daha
onemli hale gelebilmektedir (Watt, Richardson, Klusmann, Kunter, Beyer, Trautwein & Baumert 2012).
Kisisel tatmin, cocuk ve ergenlerle ¢alismayi arzulama, 6gretme tutkusu, 6gretme yetenegi, olumlu
6grenme deneyimlerine sahip olma, sosyallesme arzusu, ders anlatmaktan zevk alma, aile yasantisina
uyum, 6zerk ve bagimsiz olabilme gibi hususlar igsel nedenler arasinda sayilabilir (McKenzie, Rowley,
Weldon & Murphy, 2011; Halladay, 2008; OECD, 2005; Watt et al.’s 2012).

Evans‘in (2011) ABD’de yaptigi calismada, kisisel tatmin, gocuklarla ve geng yetiskinlerle ¢alisma
istegi ve sosyal fayda gibi i¢sel nedenler kisilerin ikinci kariyer olarak 6gretmenligi istemelerinde etkili
oldugunu gostermektedir. Tigchelaar, Brouwer ve Korthagen (2008), “inang, kimlik ve misyon” gibi i¢sel
degerlerin kariyer degisimi dgretmenlerini etkileyen unsurlar oldugunu belirtmektedirler. Ogretmeye
karsi olan sevgi ve tutku, toplumla i¢ ice olma veya manevi tatmin arayisi bu i¢sel degerlere érnek olarak
verilebilir (Evans, 2011; Halladay, 2008; Tigchelaar et al., 2008). ideallerin zamanla degisiklige ugramasi
ve kisisel deneyimler sonucunda kisiler iyi ticretli islerinden vazgecip lcreti daha disiik olan 6gretmenlik
meslegine yonelebilmektedirler (Priyadharshini & Robinson-Pant, 2003). Kariyer degisimi 6gretmenleri
icin maas ve prestijli bir ise sahip olma gibi kriterlerin yiksek bir oncelige sahip olmadigini cesitli
calismalar da ortaya koymaktadir (Mayotte, 2003; Powers, 2002; Priyardharshini & Robinson-Pant, 2003;
Williams & Forgasz, 2009). Ailevi kosullar ve yasam tarzi secimlerindeki degisimler de kisileri mevcut
kariyerlerinden ayrilip 6gretmenlige yoneltebilmektedir. Clinklu Ogretmenlik, calisma sartlari daha
yorucu olabilen bir 6nceki kariyerlerine gore aile ve yasam tarzina daha uygun gorilebilmektedir. Bir
onceki kariyerde yasanabilen hayal kirikhg, stres ve dislanmanin getirdigi degisim ihtiyaci da
ogretmenlige geciste etkili olabilmektedir (Priyadharshini & Robinson-Pant, 2003). Sonug olarak her
bireyin ikinci bir kariyer olarak 6gretmen olma karari karmasik, ¢cok yonli ve bazen de celiskilidir
(Anthony & Ord, 2008).

Tirkiye'de mevcut kariyerlerini birakip 06gretmenlik kariyerine gecen kisilerin, kariyerlerini
degistirmelerine etki eden faktorlerin ve 6gretmenlige uyum sirecinde mesleki kimlik insa etme
¢abalarinin arastirilmasi 6nem arz etmektedir. Tirkiye’de egitim disi kariyerlerde galismaya baslayip
daha sonra ikinci kariyer olarak o6gretmenlige yonelen kisiler hakkinda yapilan bir arastirma
bulunmamaktadir. Bu arastirma, ilk kariyerlerine egitim disi sektorlerde baslayip daha sonra 6gretmenlik
kariyerine gecen 6gretmenler hakkinda derinlemesine inceleme yapmayi amaglamaktadir. Egitim disi
kariyerlerden 6gretmenlik kariyerine yonelen kisilerin kariyer degistirme nedenleri, neden 6gretmenlik
kariyerine yoneldikleri, 6gretmenlik kariyerine nasil uyum sagladiklari ve 6gretmenlik kariyeri ile dnceki
kariyerlerinin mesleki 6zelliklerinin karsilastirilmasi arastirmanin konusunu olusturmaktadir.

Yontem
Arastirma Deseni

Calismada nitel arastirma desenlerinden fenomenoloji (olgubilim) kullanilmistir. Fenomenolojik
arastirma, yasanmis deneyimlerin ifade edilis sekillerini tanimlamayi amaclayan timevarimsal bir
yaklasima sahiptir. ilk elden 6znel bir bakis agisiyla olgunun ¢alisiimasini icerir (Akturan & Esen, 2013). Bu
arastirmada, fenomenolojik desen kullanilarak, mevcut kariyerlerini birakip 6gretmenlik kariyerine gecen
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bireylerin kariyer degistirme nedenleri, 6gretmenlik kariyeri hakkindaki diisiinceleri ve uyum durumlari
ile ilgili algi ve deneyimlerinin neler oldugunun ilk elden ortaya konulmasi amaglanmistir.

Katilimcilar

Aragtirmanin calisma grubunu 2017-2018 dgretim yilinda istanbul ili Anadolu yakasindaki cesitli kamu
okullarinda gorev yapmakta olan 16 06gretmen olusturmaktadir. Arastirmada amacgh 6rnekleme
turlerinden 6lgiit 6rnekleme stratejisi kullaniimistir. Bu 6rnekleme ydontemindeki temel anlayis 6nceden
belirlenmis bir dizi 6l¢ttl karsilayan durumlarin galisilmasidir. Egitim disi kariyer alanlarinda en az bir yil
calistiktan sonra 6gretmenlik kariyerine gegen 6gretmenler érneklemeye temel olusturmaktadir (Yildirim
& Simsek, 2011). Katilimcilara ait demografik bilgiler asagida Tablo 1’de yer almaktadir.

Tablo 1.

Ogretmenlerin Demografik Ozellikleri

Rumuz Cinsiyet ilk Kariyeri ilk Kariyer Hizmet Yili  Ogretmenlik Bransi Ogrt. Hiz. V.

H1 Kadin Hemsire 7 Felsefe 23
H2 Kadin Hemsire 5 Sinif Ogretmeni 15
B3 Kadin Bankaci 9 Meslek Dersleri 5
B4 Erkek Bankaci 3 Meslek Dersleri 2
S5 Erkek Sigortaci 5 Matematik 20
V6 Kadin Veteriner 3 Sinif Ogretmeni 22
A7 Kadin Akademisyen 3 Yabanci Dil 17
B8 Kadin Bankaci 2 Sinif Ogretmeni 21
i9 Kadin ilag Sektérii 10 Sinif Ogretmeni 21
J10 Kadin Jeofizik 2 Sinif Ogretmeni 19
B11 Kadin Biyolog 6 Biyoloji 21
L12 Erkek Laborant 10 Sinif Ogretmeni 8
G13 Erkek Cevirmen 6 Yabanci Dil 8
M14 Erkek Memur 5 Meslek Dersleri 4
Y15 Erkek Yonetici 5 Matematik 2
Y16 Erkek Yonetici 16 Meslek Dersleri 9

Arastirmaya katilan 6gretmenlerin 7'si erkek ve 9'u kadindir. Katilimcilara ilk kariyerleri hangi meslek
tird ise onun bas harfi ile katilimci sirasindan olusan birer rumuz verilmistir. Ornegin 3. siradaki
bankacilik sektériinde galisan 6gretmenin rumuzu “B3”, 9. Sirada ilk kariyeri jeofizik olan katihmcinin
rumuzu “J10” olarak belirlenmistir.

Kullanilan Veri Toplama Araglari

Arastirmada veri toplama araci olarak goériisme yonteminden yararlanilmistir. Her bir katihmci ile
birebir gorisme yapilmasi kararlastirilmis ve yari yapilandiriimis gériisme formu hazirlanmistir. Gériisme
formunda hazirlanan sorularin agik uglu olmasina 6zen gosterilmistir. Sorular katilimcilar tarafindan
anlasiimadiginda farkli sekillerde sorulmustur. Katihmcilarin tamamiyla yapilan gériismeler kayit cihazina
kaydedilmistir. Gortisme formunda yer alan sorulardan bazilari sunlardir: (1) Kariyerinizi degistirmeye
nasil ve neden karar verdiniz? (2) Ogretmenlik kariyerine ydnelmenizin temel nedenleri nelerdir? (3)
Ogretmenlik kariyeri ile &nceki kariyerinizi karsilastirdiginizda avantajlar ve dezavantajlar yéniinden
neler sdylemek istersiniz? (4) Okulu is yeri olarak nasil gérilyorsunuz? (5) Ogretmenlik kariyerine uyum
yoniinden neler séylemek istersiniz?

Veri Analizi

Arastirmaci gorlismelerdeki akiciligi bozmamak ve gorlismeyi daha ¢ok sohbet ortamina
donistiirmek icin gorlisme formundaki sorulari sorarken duruma goére sorularda yer degisiklikleri
yapmistir. Ornegin katiimci 6gretmenlik kariyeri hakkinda konusmaya daha istekli ise nce bu konuya
iliskin sorular sorulmustur. Arastirmaci ayrica sohbet ortamini giiclendirmek icin gériisme sorularini
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konusma tarzinda sormaya c¢alismis ve bu sekilde gériismeyi sorgulama siirecinden ziyade bilgi vermeye
davet edici, dogal bir iletisim havasina sokmaya galismistir. Katilimcilarin teyitlerini almak ve olasi yanhs
anlamalar ortadan kaldirmak igin goriismeler arastirmaci tarafindan bilgisayar ortaminda yaziya
dokilmustir. Bilgisayar ortamindaki yazilarin giktisi alinarak katilimci teyidine basvurulmustur. Katimci
teyidinin amaci, elde edilen verilerin oldugu gibi ve olabildigince yansiz ele alindigindan emin
olabilmektir. Katiimcilarla son bir gorisme yapilarak yazili dokiimanlari okumalari saglanmis ve
verdikleri cevaba gore verilerde gerekli dizenlemeler yapilmistir. Boylece veriler analizde kullanima hazir
hale getirilmistir. Verilerin analizinde "igerik analizi" tekniginden yararlanimistir. (Yildirnm & Simsek,
2011) icerik analizi 6ziinde bir kodlama islemidir; bagka bir ifadeyle ham verileri standart bicimlere
donustirmektir (Babbie, 2006). Bu perspektif kullanilarak ham veriler metinlere donustlrilerek
kodlamalar olusturulmustur. Ardindan kodlamalar temalara dénusturilmustiir. Metin igeriklerinin ortak
noktalari ortaya ¢ikarilmis ve temalara dagitiimistir (Berg, 2001). Temalarin sunumu sirasinda dogrudan
alintilara da yer verilmistir. Arastirmaci bu sekilde verilere herhangi bir yorum katmadan okuyucuya
sunmus ve kendi yorumunu daha sonraya birakmistir. Verilerin analizinde ¢ uzmandan geri bildirim
alinmistir.

Bulgular
Yapilan goriismeler sonucunda katihmcilarin, mevcut kariyerlerini birakip yeni meslekler edinmeye
calismalarinin sebepleri “ikinci kariyere yénelme nedenleri” temasi altinda toplanmistir. ikinci kariyere
yonelme nedenleri temasina iliskin frekanslar, alt temalar ve kodlar Tablo 2’de sunulmaktadir.
Tablo 2.
ikinci Kariyere Yénelme Nedenleri Temasina iliskin Alt Temalar ve Frekanslar

Ana tema Alt temalar f

Calisma sartlari agirdi 12
Aile bltinluginiu korumak igin 12
is stresi ok yiiksekti 12
Kadin fitratina uygun isler degildi 10
Calistigim isin mesaisi cok yogundu 10
Her seye maddesel bakilmasi ¢alisanin insani yoniinin 6nemsenmemesi

Kariyer beklentilerimi karsilamamasi

Lisans bolimiini bana uygun mu degil mi incelemeden puanimin tuttugu yerleri
yazdim

Mezun oldugum alanda uygun bir is bulamadigim igin

Yapmakta oldugum isi sevemedim

is glivencesinin olmamasi

Hata yapma korkum cok yiiksekti

ilk kariyerimi kolayca is bulabilmek icin se¢cmistim

Para kazanmak bir noktadan sonra anlamsizlagmisti

Manevi tatmin arayisina basladim

Meslek etigine uygun olmayan is ortami

Surekli misteriyi memnun etme gabasi beni ¢ok yoruyordu

Ucretin disiik olmasi

o oo O

ikinci
Kariyere
Yonelme
Nedenleri

N WSADPSMDUG O ®

Tablo 2 incelendiginde, ikinci kariyere yonelme nedenleri temasi; "calisma sartlari agirdi, aile
bltlnlGglind korumak igin, is stresi cok yiksekti, kadin fitratina uygun isler degildi, calistigim isin mesaisi
¢ok yogundu, her seye maddesel bakilmasi g¢alisanin insani yonlniin 6nemsenmemesi, kariyer
beklentilerimi karsilamamasi, lisans bélimiini bana uygun mu degil mi incelemeden puanimin tuttugu
yerleri yazdim, mezun oldugum alanda uygun bir is bulamadigim igin, yapmakta oldugum isi sevemedim,
is glivencesinin olmamasi, hata yapma korkum ¢ok yiiksekti, ilk kariyerimi kolayca is bulabilmek igin
se¢cmistim, para kazanmak bir noktadan sonra anlamsizlagsmisti, manevi tatmin arayisina basladim,
stirekli misteriyi memnun etme c¢abasi beni ¢cok yoruyordu ve (cretin dislik olmasi” seklinde on sekiz
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kategoriden olusmaktadir. Katihmcilarin “ikinci kariyere yénelme nedenleri” temasina iliskin verdikleri
yanitlardan bazilari asagida yer almaktadir:
“Bankaciliga istemeden girdim ve hi¢c sevemedim. Parasal is ve islemler, cari hesaplar hi¢ bana gére
degildi. Cok sikildim. Cokta yiiksek maasi vardi. Ama orada yapamazdim.” B8

“..Evlendikten sonra hayatin diizensizligi zorlamaya basladi. Geg¢ saatlere kadar ¢alis. Giindiiz geg
kalk. Bekarken bu durumu tolere edebiliyordum. Evlilikle birlikte daha diizenli bir is hayati zorunlu
hale geldi." ¢13

“llk baslarda para kazanmak icin secmistim. Birinci énceligim para kazanmakti. Bir sirket var sirketin
bir biitgesi var sizin bu biitceyi saglamaniz lazim en biiyiik énceliginiz bu. Biitgeyi tutturdun da eee
sonra. Meslegimi sorgulamaya basladim. Ogretmenligin bir dolgunlugu var. Manevi tatmini cok
yliksek. Digerinde bir satis yapiyorsunuz da e ne yani sattin ne oldu. Benim tek amacim para
kazanmak olmamali. Para bir noktadan sonra doyurmuyor.” Y15

Katilimcilarin  mevcut kariyerlerini birakip baska kariyere gecmeyi istemelerinin en 6nemli
nedenlerine baktigimizda; mevcut islerindeki ¢alisma sartlarinin agir olmasi, ailevi sorumluluklari yerine
getirmekte zorlanma, is stresini tasilyamama, kadin olmaktan kaynakh sikintilar yasama, mesainin yogun
olmasi, insani degerlerin dikkate alinmamasi, mevcut kariyeri bilingsizce tercih etme ve kariyer ile ilgili
beklentilerin karsilanmamasi oldugu anlasiimaktadir. Ayrica manevi tatmin arayisi ve meslek etigine
dikkat edilmemesi kisilerin kariyer degistirmelerinde etkili oldugu goriilmektedir.

Katilimcilar mevcut kariyerlerini birakip 6gretmenlik kariyerine yénelmelerinin nedenleri arastirmanin
diger bir boyutunu olusturmaktadir. Katilimcilarin kariyerlerinde degisiklige giderek ogretmenlige
yonelmelerinin sebepleri “ikinci kariyer olarak 6gretmenlik meslegini tercih etme nedenleri” temasi
altinda toplanmustir. ikinci kariyer olarak 6gretmenlik meslegini tercih etme nedenleri temasina iliskin
frekanslar, alt temalar ve kodlar Tablo 3’de sunulmaktadir.

Tablo 3.

ikinci Kariyer Olarak Ogretmenlik Mesledini Tercih Etme Nedenleri Temasina iliskin Alt Temalar ve
Frekanslar

Anatema  Alt temalar f
Aile olmanin getirdigi sorumluluklarin 6gretmenlikte daha rahat yerine 13
getirebilirim dislncesi
Birinci kariyer ile ilgili hedeflere ulagilamayinca 6gretmenlige yonelme 10
Ogretmenligin kadina uygun bir meslek oldugu diisiincesi 10

) Birinci kariyerimde yasadigim olumsuzluklar 6gretmen olma istegimi daha da 8

Ikinci artirdi

Kariyer Ailem ve yakin cevremin 6gretmen olmami tesvik etmesi 7

Olarak Hem calisirirm hem ¢ocuguma bakabilirim diisiincesi 7

Oéretrnehlik Cevremde 6gretmen olan kisilerin mesleklerinden 6vgii ile bahsetmeleri 6

Mesleginin  nanevi tatmin arayisi 5

Tercih Egitim fakiiltesi ¢ikish olmayanlara da 6gretmen olma hakki verilmesi 5

Edilme Ben hep 6gretmen olmak istiyordum, olamadigim igin birinci kariyerime 4

Nedenleri yénelmistim
Mezun oldugum bransta is bulamadim 4
Aile birlikteligini koruyabilmek icin 4

Ogretmenligi hi¢ diisiinmilyordum ancak hayatimi diizene sokabilmek igin 3
o6gretmenlige yoneldim

Tablo 3 incelendiginde, ikinci kariyer olarak 6gretmenlik meslegini tercih etme nedenleri temasi; aile
olmanin getirdigi sorumluluklarin 6gretmenlikte daha rahat yerine getirebilirim diisiincesi, birinci kariyer
ile ilgili hedeflere ulasilamayinca 6gretmenlige yonelme, 6gretmenligin kadina uygun bir meslek oldugu
disiincesi, birinci kariyerde yasadigim olumsuzluklar 6gretmen olma istegimi daha da artirdi, ailem ve
yakin ¢evremin 6gretmen olmami tesvik etmesi, hem c¢alisirrm hem ¢ocuguma bakabilirim dustncesi,
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cevremde 6gretmen olan kisilerin mesleklerinden 6vgi ile bahsetmeleri, manevi tatmin arayisi, egitim
fakiltesi ¢ikigh olmayanlara da 6gretmen olma hakki verilmesi, ben hep 6gretmen olmak istiyordum
olamadigim igin birinci kariyerime yénelmistim, mezun oldugum bransta is bulamadim, aile birlikteligini
koruyabilmek icin ve 06gretmenligi hi¢ disiinmiyordum ancak hayatimi diizene sokabilmek igin
ogretmenlige yoneldim seklinde on yedi kategoriden olusmaktadir. Katihmcilarin “ikinci kariyer olarak
ogretmenlik meslegini tercih etme nedenleri” temasina iliskin verdikleri yanitlardan bazilari asagida yer
almaktadir:
“Ben hep Ogretmen olmak istiyvordum. Ama kazanamiyordum. Odretmenlik bélimiinii
tutturamadigim igin hemsirelik bélimiini okudum. Hemsire olunca da isin ¢ok adir ve yogun bir
mesaisi gerektirdigini gérdim. Odretmen olmak icin tekrar cabalamaya basladim.” H2
“Bankaciligin bana uygun oldugunu diisiindiim. Asistan olarak baslayip hizla yiikseldim. Calisma
sartlari agirdi. Hem mesai olarak hem de siirekli miisteriyi memnun etme ¢abasi gercekten beni
yoruyordu. Siirekli para ile ilgileniyorsunuz. Agik vermek beni korkutuyordu. Bankacilik mesleginde
cok idealist hareket ettim. Yénetici kademelerine kadar yiikseldim. Bankaciligi ¢ok iyi 6grendim. Esim
oégretmendi. O o&gretmenlikle ilgili glizel seyler anlatirken ben ona hep bankadaki sorunlari
anlatiyordum.” B3
“Daha once bir sigorta sirketinde ¢alistyordum. Esimin tayinini durdurmak igin 6dgretmenlige
basvurdum. Ogretmenlige evliligimi siirdiirebilmek icin basvurdum. Esim doktordu. Aslinda 6g§retmen
olmayi hi¢ planlamamistim. Evlenince 6gretmenlige yéneldim. Es durumu sayesinde esim istanbul’da
kalabilecekti.” S5
“Babam dGgretmendi. “Ne varsa baba mesleginde var.” “ Devlet giizeldir, iyidir” derdi babam.
Ogretmenlik kadina uygun bir meslek dediler. Esimde uygun gérdii. O da tesvik etti. Devlette farkli
mezuniyet alanlarina 6gretmen olma hakki vermisti. Hi¢c aklimda yok iken égretmenlige basvurdum.
O zamana kadar yapabilirim mi diye ¢ok endiselendim. Veterinerlik benim birinci tercihimdi.
Hayalimdi. Ama yasam sartlari 6gretmenlige yéneltti.” V6
“Psikoloji béliimi mezunuyum. Milli Egitim Bakanligi yabanci dille egitim gérenler ingilizce 6gretmeni
olarak basvurabilir diye bir yazi cikardi. Ben bu yaziya istinaden Ingilizce 6gretmeni olarak
basvurdum. 2001 yilinda é§retmen olarak basladim. Ogretmen olduktan sonra iki ay pedagojik
formasyon egitimi aldik.” A7

Katilimcilarin 6gretmenlik kariyerini tercih etmelerinde; ailevi sorumluluklari daha rahat yerine
getirilebilecegi, kadinlarin  6gretmenlik mesleginde diger mesleklerde yasadiklari sikintilari
yasamayacaklari ve ilk kariyerlerde yasanan sikintilarin 6gretmenlik kariyerinde yasanmayacagi gibi
distincelerin etkili oldugu soylenebilir. Ayrica tanidik 6gretmenlerin mesleklerinden 6vgliyle
bahsetmeleri, yakin ¢evrenin 6gretmenlige gecilmesi yoniinde telkinlerde bulunmasi, manevi tatmin
arayisi ve asil hedeflenen kariyerin 6gretmenlik olmasi da katilimcilari 6gretmenlige yonelten diger
onemli nedenler arasinda sayilabilir.

Katilimcilardan bazilari kariyer degistirme cabalarinda bir takim engellerle karsilastiklarini bazilari ise
her hangi bir engelle karsilasmadiklarini ifade etmislerdir. Kariyer degistirme siirecinde yasananlar
“kariyer degistirme cabamda karsilastigim engeller” temasi altinda toplanmistir. Kariyer degistirme
cabamda karsilastigim engeller temasina iliskin frekanslar, alt temalar ve kodlar Tablo 4’de
sunulmaktadir.

Tablo 4.
Kariyer Degistirme Cabamda Karsilastigim Engeller Temasina iliskin Alt Temalar ve Frekanslar

Ana tema Alt temalar f
Kamu personeli segme sinavi 8

Kariyer Meslektaslarim hem okuyup hem ¢alismami iyi karsilamadilar 7

Degistirme Okumama engel olmak i¢in mesaisi yogun olan yerlere verdiler 7

Cabamda Sizi yetistirmek icin emek ve zaman harcadiklarindan baska bir kariyere 7

Karsilastigim ~ Yonelmenizi istemiyorlar

Engeller Kurumlar arasi gegiste sorun yasamadim 6
Herhangi bir engelle karsilasmadim 6
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Tablo 4 incelendiginde, kariyer degistirme cabamda karsilastigim engeller temasi; kamu personeli
se¢me sinavi (KPSS), meslektaslarim hem okuyup hem galismami iyi karsilamadilar, okumama engel
olmak icin mesaisi yogun olan yerlere verdiler, sizi yetistirmek icin emek ve zaman harcadiklarindan
baska bir kariyere yonelmenizi istemiyorlar, kurumlar arasi gegiste sorun yasamadim ve herhangi bir
engelle karsilasmadim seklinde alti kategoriden olusmaktadir. Katilimcilarin “kariyer degistirme
cabamda karsilastigim engeller” temasina iliskin verdikleri yanitlardan bazilari asagida yer almaktadir:

“Meslektaslar arasinda sorun ¢ok yiiksekti. Kati bir hiyerarsi séz konusu idi. Okudugum igin de

meslektaslarim bana iyi bakmadilar. Hem okuyup hem ¢alismami iyi karsilamadilar. Bu noktada bana

yardimci olmadilar. Cocuk yogun bakima verdiler. Burasi hastanenin en yogun yeri. Okumama engel
olmak icin bunu yaptilar. Ciinki onlar sizin baska kariyere gitmenizi istemiyor. Clinki sizi yetistiriyor,
bunun icin emek ve zaman harciyor. Daha sonra bu personelinin baska bir yere gitmesini istemiyor.

Baska bir kuruma vermek istemiyor. ilk yillar nébetimi hep okumami zorlastiracak sekilde ayarladilar.

Daha sonraki yillarda biraz yardimci oldular.” H1

“Her yil KPSS ye ¢alismaya devam ettim. Her denememde moralim bozuluyordu. KPSS benim igin

égretmenlige gecmemdeki en biiyiik engeldi. Ayrica bankadaki yogun mesailer de engeldi.” B3

“Ogretmenlige gegiste bir zorluk yasamadim” B11

Katihmcilardan bazilarinin kariyer degistirme siirecinde bir takim engellerle karsilasirken bazilarinin
da herhangi bir engelle karsilasmadiklari anlasiimaktadir. Ogretmenlik meslegine gectikten sonra ise bir
takim uyum sorunlar yasanabilmektedirler. Katilimcilarin 6gretmenlik meslegine gectiklerinde
yasadiklari uyum sorunlari “6gretmenlik kariyerine uyum siireci” temasl altinda toplanmistir.
Ogretmenlik kariyerine uyum siireci temasina iliskin frekanslar, alt temalar ve kodlar Tablo 5’de
sunulmaktadir.

Tablo 5.
Ogretmenlik Kariyerine Uyum Siireci Temasina lliskin Alt Temalar ve Frekanslar

Ana tema Alt temalar f
Baslangic 6gretmeni 6zelliklerini tagima 16
Sinif ydnetiminde zorlanma 16
Ogrencilerle iletisimde sorunlar yasama 16
Sorunlarin Gstesinden gelebilmek icin yogun caba gosterme 16
Ogrenci seviyesine uygun ders islemekte zorlanma 16
Ogrenciile mesafeyi ayarlamakta zorlanma 13
Cocuklari anlamakta zorlanma 13
Ogretmenlige uyum saglamak igin sifirdan bir emek harcama 11
Ogretmen meslektaslarim beni hemen kabul ettiler herhangi bir ayrimcilik 11
yasamadim

Ogretmenlik Meslektaslarimdan destek aldim 10

Kariyerine Ogretmen olan yakinlarimdan kogluk destegi aldim 9

Uyum Siireci Meslektaslarima mesleki aciklarimi hissettirmemeye calistim 8
Velilerin miidahaleleri beni ¢ok yipratti 7
Yontem-teknikler konusunda zorlandim 7
Ofkemi kontrol etmekte zorlandim 6
ilk yillar beni joker 6gretmen olarak calistirdilar 4
Adaptasyon sorunumun halen devam ettigi oluyor 4
Ogretmen gruplarina girmekte zorlandigim oldu 4
Tekrar yeni kariyer arayisindayim 4
Evrak ve ziimre ¢alismalari beni zorladi 4
Baska bir ile atanmak beni ¢ok zorladi 3
Aldigim hizmetigi egitimler adaptasyonumu kolaylastirdi 3

Tablo 5 incelendiginde, 6gretmenlik kariyerine uyum siireci temasi; baslangic 6gretmeni 6zelliklerini
tasima, sinif yonetiminde zorlanma, oOgrencilerle iletisimde sorunlar yasama, sorunlarin (stesinden
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gelebilmek igin yogun caba gosterme, 6grenci seviyesine uygun ders islemekte zorlanma, 6grenci ile
mesafeyi ayarlamakta zorlanma, cocuklari anlamakta zorlanma, 6gretmenlige uyum saglamak igin
sifirdan bir emek harcama, 6gretmen meslektaslarim beni hemen kabul ettiler herhangi bir ayrimcilik
yasamadim, meslektaglarimdan destek aldim, 6gretmen olan yakinlarimdan kogluk destegi aldim,
meslektaslarima mesleki agiklarimi hissettirmemeye calistim, velilerin midahaleleri beni ¢ok yipratti,
yontem-teknikler konusunda zorlandim, 6fkemi kontrol etmekte zorlandim, ilk yillar beni joker 6gretmen
olarak calistirdilar, adaptasyon sorunumun halen devam ettigi oluyor, 6gretmen gruplarina girmekte
zorlandigim oldu, tekrar yeni kariyer arayisindayim, evrak ve ziimre ¢alismalari beni zorladi, baska bir ile
atanmak beni ¢ok zorladi ve aldigim hizmetici egitimler adaptasyonumu kolaylastirdi seklinde yirmi iki
kategoriden olugmaktadir. Katilimcilarin “6gretmenlik kariyerine uyum surreci” temasina iliskin verdikleri
yanitlardan bazilari asagida yer almaktadir:
“Bizi ilk yil joker 6gretmen yaptilar. Meslektaslarimin ¢ok katkisini gérdim. Hic dislanmadim. Bizi ¢cok
takdir ettiler.” [9
“Aldigim hizmetici egitimlerin ¢ok biiyiik katkisi oldu. Bu hizmetici egitimler sayesinde égretmenlik
meslegi daha sonradan da yapilabiliyormus. Bunu 6grendim.” J10
“Sinif yénetiminde ¢ok zorlandim. Sadece Ggrenci yok veli de var. Velilerin miidahalesi beni ¢ok
zorladi. Adaptasyon sorunumun halen devam ettigi oluyor. Ama yeni bir kariyer arayisinda degilim.
Eksikliklerimi, tecriibesizliklerimi gidermeye calisiyorum. Ogretmenlik tamamen sifirdan bir baslangi¢
gerektiriyor. Yeni cabalar ve deneyimler gerektiriyor. Ozellikle veliyi ve &grenciyi tatmin etmek
gercekten zor.” L12
“Ben baslangic 6gretmeni ézelliklerini tasiyordum. Ama yasim ve is kidemim meslegin ortalarina
gelmis kisilerle ayniydi. O nedenle baslangi¢c 6gretmeni gibi oldugumu géstermemek icin baslarda ben
meslektaslarimdan geri durdum. Cekinik davrandim. Onlara agiklarimi hissettirmemeye c¢alistim.
Onlardan fikir alma gibi konulara girmedim. Ama zaman ilerledik¢e deneyimli 6gretmenlerden fikir
almam gerektigini fark ettim. Her 6gretmene soramayacadim igin segici davranarak uygun gérdiigiim
oégretmenlerin fikirlerini almaya basladim. Gruba girmekte biraz zorlandigimi da séyleyebilirim”Y16

Egitim disi kariyerlerde belirli bir sire calistiktan sonra 6gretmenlige gecen katilimcilar ilk yillarda
baslangi¢c kariyeri 6gretmeninin 6zelliklerine sahip olduklarini ifade etmektedirler. Her ne kadar is
tecriibeleri olsa da 6gretmenlik kariyerinin farkh bir uzmanlik gerektirdigi igin katilimcilar, acemi
O0gretmenlerin yasadigl uyum sorunlarina yasadiklari sdylenebilir. Katilimcilarin 6gretmenlik kariyerine
uyum slrecinde en ¢ok, sinif yonetimi, 6grencilerle saglkli iletisim kurabilme, 6grenci seviyesine uygun
ders islemekte zorlanma, 6grenci ile mesafeyi ayarlayabilme, velilerle saglikh iletisim kurabilme ve
yontem teknikler konusunda zorlandiklari ileri sirllebilir. Meslektaslar ile 6gretmen olan yakinlarinin
verdigi kocluk destegi, yogun efor sarf etme ve alinan hizmetici egitimler katihmcilarin 6gretmenlik
kariyerine uyumunu kolaylastirdigi anlasilmaktadir. Ancak halen 6gretmenlik kariyerine uyum sorunu
yasayan ve yeni kariyer arayisinda olan az sayida katilimci da bulundugu goérilmektedir.

Katilimcilar egitim disi sektorlerde kariyer yapip daha sonra 6gretmenlik kariyerine yénelmislerdir. Bu
nedenle katiimcilardan 6gretmenlik kariyeri ile diger kariyerler arasinda karsilastirma yapmalari
istenmistir. Katihmcilarin ilk kariyerleri ile 6gretmenlik kariyerleri arasinda yaptiklari degerlendirmeler
“ilk kariyerim ve &gretmenlik kariyerim” temasi altinda toplanmistir. ilk kariyerim ve 6gretmenlik
kariyerim temasina iliskin frekanslar, alt temalar ve kodlar Tablo 6’de sunulmaktadir.
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Tablo 6.
ilk Kariyerim ve Ogretmenlik Kariyerim Temasina lliskin Alt Temalar ve Frekanslar

Ana tema Alt temalar f
ilk Kariyerim Nasildi
Yogun mesai 15
Ozeline vakit ayiramama 14
Ucret sartlari daha iyi 13
Kati amir-memur iliskisi 11
Performansa dayali 6diil ve ceza sistemi 11
iste gosterdigin performansi kanitlamak daha kolay 11
Meslek etigine uygun hareket etmek son derece 6nemliydi 10
isbélimii ve uzmanlasma dnemli 10
Kuruma olan aidiyetim dustkti 9
Mesai saatlerine dikkat etmek son derece énemli 9
Maddi sorumluluklari daha fazla 9
is disiplini yiiksek 9
Duyguya yer yok, zamanla robotlasiyorsunuz 9
Ruhen tikeniyorsunuz 9
is motivasyonunuz yiiksek tutulmaya calisiliyor 9
Kariyer olarak ilerleme imkaniniz var 8
Daha saygin 8
Mesleki gelisiminiz kurum tarafindan 6nemseniyor 7
Aldiginiz hizmetigi egitimler ylkselmenizde etkili 7

) Cabuk mesleki tiikenmislik yasiyorsunuz 7

Ik Gerilimli is ortami 6

Kariyerim Ogretmenlik Kariyerim Nasil

ve is tatmini daha yiiksek 16

Ogretmenlik  panevi sorumlulugu daha fazla 16

Kariyerim Ozelime vakit ayirabiliyorum 16
insani iliskiler daha iyi 15
Ogretmenler arasinda astlik Gstliik iliskisi yok 15
Kurum mesleki olarak sizi yetistirme kaygisi glitmez kendi yaginizla kavrulursunuz 15
Okul yénetimi ile daha yakin ve insani iliskiler 14
Kendimi buraya ait hissediyorum 14
Calisanla calismayani ayirt eden bir sistem yok 13
insan yetistirmenin hazzini baska higbir meslekte bulamazsiniz 13
Calisma sartlari rahat 12
Gelisime daha aclk, siirekli 6grenme durumu sz konusu 12
Dislk Gcret 12
Meslek etigi bilinci zayif 11
Kariyer yapma imkaniniz yok 11
Gorev taniminiz daha net 11
is motivasyonunuzun ne durumda oldugu &nemsenmiyor 10
Vakit bol ve bu vakti degerlendirmek 6gretmenin kendine kalmis 10
Ogretmenlerin arastirma yoni zayif 9
Daha saygin 8
Toplumsal sayginhginda azalma var 7
Performansinizi somut bir sekilde kanitlamaniz zor 4
Etkisi olmayan hizmetigi egitimler 4
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Tablo 6’da goéruldigi gibi ilk kariyerim ve 6gretmenlik kariyerim temasi “ilk kariyerim nasildi” ve
“dgretmenlik kariyerim nasil” seklinde iki alt temaya ayrilmistir. ilk kariyerin nasildi temasi; "yogun
mesai, 6zeline vakit ayiramama, lcret sartlari daha iyi, kati amir-memur iliskisi, performansa dayali 6dill
ve ceza sistemi, iste gosterdigin performansi kanitlamak daha kolay, meslek etigine uygun hareket
etmek son derece 6nemliydi, isbolim{ ve uzmanlasma 6nemli, kuruma olan aidiyetim diisiiktl, mesai
saatlerine dikkat etmek son derece 6nemli, maddi sorumluluklari daha fazla, is disiplini ylksek, duyguya
yer yok, zamanla robotlasiyorsunuz, ruhen tikeniyorsunuz, is motivasyonunuz yiksek tutulmaya
cahisihyor, kariyer olarak ilerleme imkaniniz var, daha saygin, mesleki gelisiminiz kurum tarafindan
onemseniyor, aldiginiz hizmetici egitimler yiikselmenizde etkili, gabuk mesleki tikenmislik yasiyorsunuz
ve gerilimli is ortami" seklinde yirmi bir kategoriden olusmaktadir.

Ogretmenlik kariyerim nasil temasi: "is tatmini daha yiiksek, manevi sorumlulugu daha fazla, ézelime
vakit ayirabiliyorum, insani iliskiler daha iyi, 6gretmenler arasinda asthk Gstluk iliskisi yok, kurum mesleki
olarak sizi yetistirme kaygisi glitmez kendi yaginizla kavrulursunuz, okul yonetimi ile daha yakin ve insani
iliskiler, kendimi buraya ait hissediyorum, calisanla c¢alismayani ayirt eden bir sistem yok, insan
yetistirmenin hazzini baska hicbir meslekte bulamazsiniz, ¢alisma sartlari rahat, gelisime daha acik,
surekli 6grenme durumu s6z konusu, disuk licret, meslek etigi bilinci zayif, kariyer yapma imkaniniz yok,
gorev taniminiz daha net, is motivasyonunuzun ne durumda oldugu énemsenmiyor, vakit bol ve bu vakti
degerlendirmek 6gretmenin kendine kalmis, 6gretmenlerin arastirma yonu zayif, daha saygin, toplumsal
sayginliginda azalma var, performansinizi somut bir sekilde kanitlamaniz zor ve etkisi olmayan hizmetigi
egitimler" seklinde yirmi (¢ kategoriden olusmaktadir. Katihmcilarin “ilk kariyerim ve 6gretmenlik
kariyerim” temasina iliskin verdikleri yanitlardan bazilari asagida yer almaktadir:

“Bir ¢cok seyi égrencilerden dgreniyorum. Burada siirekli bir 6Ggrenme durumu ile karsi karsiyasiniz.

Zihinsel olarak da dinamik kalmanizi sagliyor 6gretmenlik. Siirekli okumaniz gerekiyor. Okulda lider

iiye etkilesimi daha iyi. Orada (st idarecilerinizle muhatap olmaniz zor iken burada her giin okul

miidiiriiniizle gériisebilme, sikintilarinizi ona rahatlikla iletebilme imkanina sahipsiniz. Ogretmenlikte
is tatmininiz ¢ok yiiksek. Burayi kendi isim gibi gériiyorum. Mesleki etik hemsirelikte ¢cok énemli iken
o6gretmenlik mesleginde yeterince 6nemsenmiyor.” H1

“Ogretmenlikte is tatmini cok iyi. insanlarin sana deger vermeleri senin séylediklerini yapmalar ¢ok
glizel bir sey. Bankacilikta kendinizi stirekli gelistirmek zorundasiniz. Bankacilikta her egitim bitiminde
size bir sertifika veriyorlar ve bu sertifikalar i¢ isleyiste cok dederli. Yiikselmenizde aldi§iniz egitimlerin
etkisi cok yiiksek. Milli Egitimde hizmetici egitim sistemi yok gibi. Milli Egitimde benim performansimi
calismami takip eden bir sistem yok. Bankadaki arkadaslar daha resmi takilirken dgretmenler
birbirlerine daha samimi davranirlar. Yaptiginiz isi kanitlama agisindan bankacilik daha nettir. Ne
aldin kaga sattin, ne kadar miisteri kazandin bunlari bankacilikta belgeli bir sekilde ortaya
koyabilirsin. Odretmenlikle ¢alisan ile calismayan arasinda bir fark yok.”B4

“Beyaz yakaliliktan 6gretmenlige gectigimde égretmenlerin insan kaldiklarini gérdiim. Giiliiyorlar.

Sakalasiyorlar. Beyaz yakalilikta 6yle bir sey yok. Orada ruhen tiikeniyorsunuz. Burada en asosyal

dgretmen bile égrencilerin icine girip ruhen tazeleniyor. Ogretmenlik tatmin olarak insanin temel

ihtiyaglarini karsiliyor aslinda.” Y15

Katilimcilar ilk kariyerlerinin 6gretmenlik kariyerine gore daha iyi oldugu yonleri; yiksek Ucret, is
performansinin somut bir sekilde ortaya konabilmesi, meslek etigine uygun hareket etme, isbolimi ve
uzmanlasmanin olmasi, kurumun galisanin motivasyonunu dnemsemesi, kariyerde ilerleme imkanlarinin
olmasi, mesleki gelisimin kurum tarafindan 6nemsenmesi ve alinan hizmetici egitimlerin kariyerde
ilerlemeye etki etmesi olarak belirtmislerdir. Ogretmenlik kariyerinin daha iyi oldugu yénler ise; is
tatminin yliksek olmasi, 6zeline vakit ayirabilme, insani iliskilere Gnem verme, personel arasinda ast Ust
iliskisinin olmamasi, olumlu lider lye etkilesimi ve kurum aidiyeti oldugu sonucuna ulasilimistir.
Katilimcilar ilk kariyerlerinin 6gretmenlik kariyerine gére olumsuz oldugu yonlerini; calisanin 6zel
yasamina yeterince vakit ayiramamasi, kati amir memur iliskisi, mekanik is ortami, ruhen ve mesleki
olarak daha cabuk tilkenme ve is ortaminin stresli olmasi seklinde ifade etmislerdir. Ogretmenlik
kariyerinin olumsuz oldugu yonler ise; kurumun g¢alisaninin mesleki gelisimini yeterince Gnemsememesi,
calisanla galismayani ayirt eden bir performans sisteminin olmamasi, distk (cret, ¢alisanlar arasinda
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mesleki etik bilincin dislik olmasi, kariyerde ilerleme imkanlarinin olmamasi, kurumun calisanlarinin
mesleki motivasyonunu 6nemsememesi ve hizmetigi egitimlerin etkililiginin yetersiz olmasi olarak
belirtmislerdir

Tartisma ve Oneriler

Katihmcilarin kariyerlerini degistirmelerinde hem igsel hem de dissal faktorlerin etkili oldugu
sonucuna ulasilmistir. Bu arastirmanin bulgularina goére kisilerin kariyerlerini degistirmelerinde; ¢alisma
sartlarinin agir olmasi, aile olmanin gerektirdigi sorumluluklari yerine getirmekte zorlanma, isin stresini
tasiyamama, kadin olmaktan kaynakl sikintilar yasama, yogun mesai, ¢alisanin insani 6zelliklerinin
dikkate alinmamasi, mevcut kariyeri bilingsiz tercih etme ve kariyer beklentilerinin karsilanmamasinin
etkili oldugu tespit edilmistir. Ayrica manevi tatmin arayisi ve is ortaminin meslek etiginin uygun
olmamasinin da kisilerin kariyer degistirmelerinde etkili oldugu soylenebilir. Bazi katilimcilar igin agir
calisma sartlari, is stresi ve yogun mesai gibi digsal faktorler etkili olabilirken bazi katimcilar da ise ailevi
sorumluluklar, manevi tatmin ve insani iliskiler gibi icsel faktorlerin etkili oldugu ileri sirdlebilir.
Alanyazinda c¢alisanlarin kariyerlerini digsal faktorlere bagh olarak degistirdigi sonucuna ulasan
arastirmalar oldugu gibi (Carless & Bernath, 2007; Donohue, 2007; Ingersoll & Strong, 2011; Teixiera &
Gomes, 2000; van der Heijden, van Dam & Hasselhorn, 2009) igsel faktorlere bagh olarak degistirdigi
sonucuna ulasan arastirmalar da bulunmaktadir (Carless & Arnup, 2011; Kanchier & Unruh, 1989; Kog,
2018; Wise & Millward, 2005).

Katihmcilarin  gesitli nedenlerle ikinci kariyer olarak 6gretmenlik meslegine yoneldikleri
gorulmektedir. Aile olmanin getirdigi sorumluluklari 6gretmenlikte daha rahat yerine getirebilirim
distncesi, asil kariyer hedeflerine ulasamadigi icin 6gretmenlige yonelme, kadin fitratina uygun bir
meslek oldugu disiincesi, ilk kariyerde yasanan olumsuzluklar, aile ve yakin ¢evrenin 6gretmen olmayi
tesvik etmesi, hem calisirm hem g¢ocuguma bakabilirim dislincesi, is glivencesine sahip olabilmek,
O0gretmen olan kisilerin mesleklerinden 6vgi ile bahsetmeleri, manevi tatmin arayisi, egitim fakiltesi
¢ikish olmayanlara da 6gretmen olma hakki verilmesi, aile birlikteligini koruyabilmek, mezun oldugu
bransta is bulamamak ve yasamini diizene sokabilmek gibi nedenler bunlar arasinda sayilabilir. Bu
arastirmanin sonuglarina benzer bir sekilde is yasam dengesini kurmak suretiyle aileye daha fazla zaman
ayirabilmek, is glivencesi olan bir kariyere gecmeyi istemek, kisisel degerleri ile uyumlu bir kariyere sahip
olabilmek, 6gretmen olma firsatini degerlendirmek, kariyer dnceliklerinin degismis olmasi ve kariyerde
hayal kirikligina ugramis olmak gibi nedenlerle kisilerin 6gretmenlik kariyerine yoneldigini gosteren
arastirmalar bulunmaktadir (Evans, 2011; Halladay, 2008; Mayotte, 2003; McKenzie vd, 2011; Powers,
2002; Priyadharshini & Robinson-Pant, 2003; Tigchelaar et al., 2008; Watt et al.’s 2012; Williams &
Forgasz, 2009).

Kariyer degistirme slrecinde katihmcilardan bazilarinin birtakim engellerle karsilastiklari bazilarinin
ise herhangi bir engelle karsilasmadiklari sonucuna ulasiimistir. Egitim disi kariyerlerden belirli bir siire
calistiktan sonra 6gretmenlige gecen katilimcilar ilk yillarda baslangi¢ kariyeri 6gretmeninin 6zelliklerine
sahip olduklari sdylenebilir. Her ne kadar is tecriibeleri olsa da 6gretmenlik kariyerinin farkh bir uzmanhk
gerektirdigi icin katiimcilar, acemi 6gretmenlerin yasadigi uyum sorunlarini yasayabilmektedirler.
Katihmcilarin 6gretmenlik kariyerine uyum siirecinde en gok, sinif yonetimi, 6grencilerle saglikh iletisim
kurabilme, 6grenci seviyesine uygun ders islemekte zorlanma, velilerle saglikl iletisim kurabilme ve
yontem teknikler konusunda zorlandiklar tespit edilmistir. Powell (1997) bir ¢ok ikinci kariyer
6gretmeninin belirli konularda ve kendi akademik alanlarinda ileri diizeyde birikime sahip olduklarini
ancak kavramsal olarak zengin ve anlamli 6gretme ortami olusturmak ve 6grenmeyle ilgili ders kitabinda
olmayan kendi kisisel uygulamalarini yapabilme gibi konularda kapsamli is deneyimi tecriibesinden
yoksun olduklarini belirtmektedir. Grier & Johnston (2012), ikinci kariyer 6gretmenlerinin 6gretim
yontem-teknikleri ile pedagojik yaklasim konusunda eksikliklerinin oldugunu ifade etmektedirler.
Katihmcilarin meslektaslarindan ve 6gretmen olan yakinlarindan aldiklari mentorluk destegi, yogun ¢aba
sarf etmeleri ve katildiklari hizmetici egitimler onlarin 6gretmenlik kariyerine uyumlarini kolaylastirdigi
soylenebilir. Ancak halen 6gretmenlik kariyerine uyum sorunu yasayan ve yeni kariyer arayisinda olan az
sayida katihmci da bulundugu goérilmektedir. Varadharajan (2014) ikinci kariyer 6gretmenlerinin her ne
kadar bir onceki kariyerlerinden edindikleri deneyimleri ve uzmanliklari oldugu disiinilse de
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ogretmenlik kariyeri boyunca yardim ve destege ihtiyaglarinin oldugunu ve politika yapicilarin gerekli
onlemleri almasi gerektigini ifade etmektedir.

Katilimcilar egitim digi sektorlerde kariyer yapip daha sonra 6gretmenlik kariyerine yonelmislerdir. Bu
nedenle katihmcilardan 6gretmenlik meslegi ile diger meslekler arasinda karsilastirma yapmalarn
istenmistir. Katihmcilar ilk kariyerlerinin 6gretmenlik kariyerine gére daha iyi oldugu yonleri; yiksek
lcret, is performansinin somut bir sekilde ortaya konabilmesi, meslek etigine uygun hareket etme,
isb6limi ve uzmanlasmanin olmasi, is disiplininin olmasi,  kurumun c¢alisanin motivasyonunu
onemsemesi, kariyerde ilerleme imkanlarinin olmasi, mesleki sayginligin yiksek olmasi, mesleki gelisimin
kurum tarafindan dnemsenmesi ve alinan hizmetigi egitimlerin kariyerde ilerlemeye etki etmesi olarak
belirtmislerdir. Ogretmenlik kariyerinin daha iyi oldugu yénler ise; is tatminin yiiksek olmasi, ézeline
vakit ayirabilme, insani iliskilere nem verme, personel arasinda ast Ust iligkisinin olmamasi, olumlu lider
tye etkilesimi ve kurum aidiyeti olarak ifade etmislerdir. Katilimcilar ilk kariyerlerinin 6gretmenlik
kariyerine gore olumsuz oldugu yonleri; ¢alisanin 6zel yasamina yeterince vakit ayiramamasi, kati amir
memur iliskisi, mekanik is ortami, mesleki olarak ¢cabuk tilkenme ve is ortaminin stresli olmasi seklinde
ifade etmislerdir. Ogretmenlik kariyerinin olumsuz oldugu yénler ise; kurumun ¢alisaninin mesleki
gelisimini yeterince 6nemsememesi, ¢alisanla ¢alismayani ayirt eden bir performans sisteminin
olmamasi, disik Ucret, calisanlar arasinda mesleki etik bilincin diisik olmasi, kariyerde ilerleme
imkanlarinin olmamasi, kurumun g¢alisanlarinin mesleki motivasyonunu 6nemsememesi ve hizmetigi
egitimlerin yeterince iyi olmamasi olarak belirtmislerdir. Kog (2018) 6gretmenlerin is tatmininin, insani
iliskilerinin ve is yasam dengesinin diger mesleklere gore daha yiiksek oldugunu ancak bazi
o6gretmenlerin daha yiksek tcret alabilmek ve kariyerde ilerleme imkanlari elde edebilmek amaciyla
egitim disi kariyerlere yoneldigini sdylemektedir. Ogretmenlerin kisisel degerleri ile mesleki degerlerinin
uyumu son derece onemlidir. Bu nedenle degisen durumlar karsisinda mesleki degerlerini tekrar
sekillendirip degisime uyum saglayabilen 6gretmenlerin kariyerlerinde basariya ulasabilecekleri de
unutulmamalidir (Bakioglu ve Kog, 2017).

Arastirma bulgularina dayali olarak su dnerilerde bulunulabilir:

1. ikinci kariyer olarak ¢alisma degerleri gretmenlik mesleginin degerleri ile uyumlu olan bireylerin

ogretmenlik kariyerini se¢melerini saglayacak onlemler alinmalidir.

2. Cahsanlarin ikinci kariyer olarak ogretmenlige se¢melerinde 6zel yasamina daha fazla vakit
ayrilabilecegi disincesinin etkili oldugu goérilmektedir. Rahat ve az calisilan bir meslek algisinin
ogretmenlik kariyerinin sayginligina zarar verebilecegi unutulmamalidir. Bu nedenle 6gretmenlik
kariyerinin gerektirdigi dogru mesleki kimligin calisanlar arasinda olusturulabilmesi icin ¢aba
gosterilmelidir.

3. ikinci kariyer olarak ogretmenlige gecen katiimcilar &gretmenlerin mesleki gelisimlerinin
yeterince 6nemsenmedigini, calisanla ¢alismayani ayirt eden saglkl bir performans sisteminin
bulunmadigini ve 6gretmenler arasinda mesleki etik bilincin disik oldugunu belirtmektedirler. Bu
konularda politika yapicilarin gerekli dnlemleri almasi 6nerilebilir.

4. Ogretmenken egitim disi kariyere ydnelen ve egitim disi kariyerden dgretmenlige ydnelen kisilerin
kariyer degistirme nedenlerini karsilastiran ¢alismalar yapilabilir.
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