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Education is an instrument both to protect and bequeath the identity and values of a
nation and to provide scientific and technical progress. The first function of
education is cultural and local; its second function is international or global.
Education preserves nations through the former while it builds civilizations through
the unification of ideas provided by the later. In addition, education is the
responsibility to prepare the most appropriate environment and ground, which
improve child’s ability and aptitude. This might be possible with educational
policies which direct its central focus on students. Education is not a factory to grow
up people whose body is native but spirit and values belongs to the West. Today,
the most threatening element to education is the appropriation of technological
advancements which are the common property of mankind for the West and, through
it, the efforts for internalization and presentation of Western values as "universal
values" by sanctifying them. In statist conception which defines education as "the
development of 'desired’ behaviours in children", the "desired" values have never
become people’s values. On the contrary, they became Western values presented in
such packs as "universal, contemporary and modern™. There is nobody who asks the
opinion of society in this respect. The Western values are imposed to society by law.
This situation threats our identity which is the constant value of education. This
research aims at demonstrating how democracy indispensable for education as much
as political system and providing a basis for an academic discussion.
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Egitim ve dgretim, bir milletin hem kimlik ve degerlerini koruma ve tevariis etme,
hem de bilim ve teknikte ilerlemesini saglama aracidir. Egitimin birinci fonksiyonu
kiiltiirel ve yerel, ikinci fonksiyonu ise beynelmilel ve evrenseldir. Egitim birincisiyle
milletleri ibka ederken, ikincisinin sagladig: telahuk-u efkér ile medeniyetleri insa
eder. Diger yandan egitim, cocugun kabiliyet ve istidatlarin1 gelistirecek en uygun
ortam ve zemini hazirlama sorumlulugudur. Bu ise talebeyi merkeze alan egitim
politikalariyla miimkiin olabilir. Egitim; bir donem yapildig: gibi cesedi yerli, ruhu ve
degerleri Batili insan yetistirme fabrikasi degildir ve olmamalidir. Gliniimiizde egitimi
mecrasindan ¢ikaran ve bir propaganda aract haline getiren unsurlarin basinda,
insanligin ortak mali olan teknolojik gelismelerin Bati’ya mal edilmesi, bunun
tizerinden Batili degerlerin kutsanarak “evrensel deger” olarak takdim edilmesi ve
icsellestirilmesi gayretleri gelmektedir. Egitimi, “cocukta istendik davranislar
gelistirme” olarak tamimlayan anlayista “istendik” davraniglar maalesef halkin
degerleri olamamistir. Bilakis “evrensel, cagdas ve modern” gibi ambalajlar i¢inde
sunulan Batili degerler olmustur. Toplumun bu husustaki goriiglerini soran da yoktur.
Batili degerler millete kanunlarla dayatilmaktadir. Bu durum egitimin sabit degeri
olmasi gereken kimligimizi tehdit etmektedir. Bu ¢aligma, demokrasinin siyasi sistem
kadar, egitim i¢in de vazge¢ilmez oldugunu ortaya koymay1 ve en azindan disiplinler
arasi bir tartisma i¢in zemin olusturmayi amaglamaktadir.

2 Prof. Dr., Bartin University Faculty of Economics and Administrative Sciences, Department of Political Science and Public
Administration. Bartin, Turkey, https://orcid.org/0000-0002-5396-7021.
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Introduction

Some people define education as a process which helps the development of personality and is based on the
individual, prepares them for adulthood and equips them with the necessary knowledge, skills and behaviours
(Tezcan, 1985, p.4) while others define it as “a process during which desired changes are made in an individual’s
behaviours (Ertiirk, 1972, p. 12). The direction of the changes in the behaviours and what is meant with desired
behaviours are open to interpretation. However, it is emphasized that there are teaching and education dimensions
(Aydin, 2009, p. 33); and teaching develops scientific capacity while education helps to be a good person.

One of the most distinguishing feature among human and animals is that while animals are born with the
knowledge to survive, human are born without this knowledge. As Kant (1900, p.1-2) indicates while a baby
animal is sent to the world “trained”, human are sent to the world to be trained. While doing some activities in
certain areas in a perfect way, animals look like they are programmed robots. But they do not go beyond the
program set for them. However, human beings are born with a need for knowledge and as unknowing the rules of
life but then, contrary to the restrictions of animals, human beings have an unlimited learning capacity. The
requirement of human beings to develop through learning and education makes education very important.

The value of education for human beings makes education a topic of discussion. In other words, it is necessary
to properly answer such issues as what the purpose of education is, who will deliver education, when and how they
will deliver it. On the other hand, the main issues such as whether education will be used to develop the skills of
human beings or as a tool to transform personality based on the wills of others are still being discussed. Due to
this critical and strategic importance of education, as in all developed countries, education has always been a
primary issue of state and government policies in Turkey.

Education as a Tool to Develop Skills

Human beings have different skills and competences by nature and since there are no boundaries in feelings,
there are no boundaries in the development and advancement of these feelings. However, education is a must for
the development of human skills. Otherwise, skills cannot develop and one cannot reach his/her full capacity. This
indispensability of education attracts attention on education and educational institutions. Beyond doubt, in addition
to its formal and systematic dimension, education has different types like education in the family, everyday
practices, non-formal education, courses, seminar and self-directed learning (autodidactic). The most effective one
among all these kinds of education is the one that is delivered by teachers in an educational institution and the
most distinctive one of this kind of education is compulsory education or primary education.

Because many factors such as the school culture, the education policies in the school, curriculum, the character
of the teachers implementing this curriculum in the school as well as their mind-set and ethical values will be
effective in shaping the character of the child.

If education will be used as a tool to develop the skills of the people, the first condition is that it should be
student-centred. Student-centred approach aims to educate a child based on his/her existing skills, not according
to what adults want (Gtir, 2006, p.34). This will be similar to providing the necessary conditions for a chick coming
to life with its own features to turn into a developed peacock or a tree seed to sprout into a big pine tree.

The next condition following a student-centred education is to offer a culture and civilization environment in
which children will inherit the values of family and society, in other words, to educate them with their own values.
This indicates the ethical dimension of education. Both teachers and schools and relevant Ministry should take the
necessary measures for this kind of an education and curriculum should be structured accordingly.

Does Educational System Take Individual Differences into Consideration?

Ottoman Empire’s educational system took individual differences into consideration (Baltaci, 1996, p.467).
However, with the spread of Western-type schools in Turkey after the industrial revolution when there was mass
education in parallel to mass production, individual differences were ignored. All children in a classroom started
to be educated as they were all the same. This was a big educational mistake because it might not be a problem to
produce telephones with mass production and even it is necessary to standardize. However, if individual
differences are not taken into account and individuals are not provided with an education to develop their individual
skills, there will always be a risk to waste some skills.
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Gardner’s “multiple intelligence theory” suggests that human beings have different skills and a standardized
education ignoring these differences will not improve but destroy these skills. Unwillingness among students who
are forced to an education out of their own interests, drop-outs and even violence towards students by some
teachers are just a few examples to the results of mass education.

When education is shaped in a student-centred way in which each student is taught the same topics in different
ways, it will help to create a happy environment in which each student will find their own way, feel better and
even will be more useful to the society. In an environment in which there is a standard competence, and particularly
one intelligence group is prioritized, it will be inevitable that some students will feel insufficient and thus, will be
left out of the system. It is possible that there will be lots of geniuses in this group (Altan, 1999, p. 112).

In today’s world in which even product diversity and variety is offered in production based on the demands of
the customers, it is quiet alarming that education is mass and monotype. Although schools have psychological
counselling and guidance units for students, the result does not change because the system is built as mass
education. There is a fixed curriculum in school and all students are expected to take it in equal time periods. The
success rates in elective courses and guidance to a field are low. The problems in choosing a field of study
continues until higher education.

To sum up, it can be said that education system is not flexible to consider individual differences. School
facilities, teacher training institutions and curriculum do not comply. Majority of the students overwhelmed with
this education which does not consider individual differences, some of their skills are wasted and they are directed
towards fields they are not interested which, then, causes to both failure and wasting of human capital roughly.

Education as a Tool to Transform Identity

If education is not built in a student-centred or people-oriented manner, instead of using it as a tool to develop
skills, it could be used as an identity transforming tool. In such cases, such trends as educating people based on
Western values like the ideal to educate future generations with a modern and contemporary understanding, which
does not have a reflection on people and does not have a sociological background, emerge. In addition, sometimes,
it could be used as a tool for brainwashing or propaganda by some ideologies.

Gokalp (1994, p. 25), who indicates that culture is national and civilization is international, defines culture as
“the harmonious whole of the religious, ethical, legal, mental, linguistic, economic and scientific life of a single
nation.”

Acikgeng (2009: 79), on the other hand, states that in Turkey, there is no social philosophy that reflects our
educational understanding and that all educational theories developed until present day are of Western origin.
Simgek (2000: 31) states that the most rooted criticism made towards school since the beginning of nation-states
is that it is a tool under the control of dominant powers or ruling political parties.

In the Education budget negotiations in 1917, Hilmi Bey, the Deputy of Basra, mentions three trends in the
country. He says that one of these trends is the admiration for Western civilization and those who are in this group
believe that development can be achieved on condition that we “distance ourselves from religion and traditions”.
The second group claims “Western civilization does not comply with Islam and therefore, it is necessary to stay
away from West” whilst the third group claims that “Islam is not an obstacle before development, and indeed it
orders development and that only science and technique of the West should be adopted but our national and
intangible values should be preserved” (Ergin, 1977, p. 1363).

In discussions made on the topic, the reason behind these three opposite trends was considered to be due to the
controversy between madrasah, school and dervish lodges; and Pious Foundations lacked rehabilitation so it was
demanded that Pious Foundation should be given authority in financial issues whilst Department of Religious
Affairs should be authorized in scientific and educational issues (Ergin, 1977, p. 1347).

In this case, it is important to carefully analyse for whom, for which purposes, by whom and through which
curriculum education is offered and to review its level of democracy. Education is a human right, and determining
how the right to education will be used is a democratic right. No one can see the right and authority to determine
the curriculum and content by leaving society, parents and even students aside. No group or segment holding
public power can/should see themselves as the decision-making authority to make final decisions on education.
So who will be the authority to decide on how the right to education shall be used and how the curriculum shall
be determined? These questions turn the issue of democratizing education into an obligation.
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Democratic Education

Education is one of the essential democratic rights of today. Therefore, in all societies from the most developed
to the least, primary education has become compulsory. However, that is not enough but indeed it is just the
beginning. Whether the education is student-centred or ideological aiming to make individuals tin soldiers is as
important as the right to education. Because the most essential target group of ideologies is the children at school
age. Since ideologies desire everyone to think like them and even to be completely same with themselves, they
want to use education as a tool to reach that aim. The aim of democratic education, on the other hand, is to develop
the skills of the individual and to teach them the ways to search for reality using free thought, research, criticism
and scientific methods. While ideologies present themselves as the target of science to be reached, democratic
education offers individuals new horizons freeing them from the narrow patterns and dead ends of ideologies. As
Bursalioglu (1991, p. 192) states: “If an administration in a country tries to organize curriculum, books, classrooms,
principals and teachers, it shows that democracy is that country exists only formally.”

It is reminded that the overall objectives of Turkish National Education do not comply with the criteria set for
the development of individual, society and economy in Lisbon Summit; whilst the aims and objectives set for
education do not comply with the Copenhagen criteria and that these compliances should be ensured considering
the relations developed through Bologna Declaration (Toku, 2009, p. 243-245).

The method, tools and institutions of democratic education are as important as the concept itself. So what is
meant by democratic education? We can find an answer to this question by analysing the two dimensions of
education. The first one is to teach children the fundamental sciences which are valid the same way all around the
world and include physics, chemistry, biology, mathematics, geography and such. The second one is more local,
cultural, national and intangible values. Nations transfer their genetic codes to future generations through this and
thus become everlasting.

Natural sciences dimension of education can never be restricted to a continent, region or nation. All humanity
has a contribution to it. Person who invented the wheel has a contribution like the one who found the idea of
minimizing friction in a satellite sent to the space and this contribution cannot be underestimated and ignored.
Knowledge is the common property of humanity and it should not be made an instrument to a Western ideclogy
(Bolay, 1996, p. 428). Western countries cannot claim that the accumulated knowledge that has been created with
shared wisdom of humanity until present day belongs to them. Such a claim is unrealistic, it means ignoring other
nations and civilization and is also civilization plagiarism.

Local, cultural values and colours, the second dimension of education, are the existential and survival guarantee
of the nations. Cultural values, traditions and customs of developed nations are not universal as the first dimension
of education but local and restricted to that society. Justifying their development, they cannot be taken as example,
imitated and presented as upper value with a claim that they are “modern”. What is meant by democratizing
education is being committed to the values of the society, being sensitive to the demands of the society, respecting
the skills of individuals, teaching universal science and technology at international standards and not allowing the
use education as a propaganda tool.

Therefore, the system, including the educational policies, educational institutions, teacher education and
curriculum should be restructured in a holistic manner based on the demands of the society. What is meant with
holistic here is ensuring the commitment of social contract, in other words the society, in all processes including
school management, Ministry of Education, educational legislation and Constitution.

Values Education

Values can be defined as mental facts in affective domain and they affect and shape our thoughts and actions
(Demircioglu & Tokdemir, 2008, p. 71). Values that societies form in centuries; transform into tradition and
custom and hand down for future generations are their survival guarantees and it is necessary to sustain, share and
teach them to future generations. The most significant feature of values is that they are internalized and adopted
by the majority of the society (Bolay, 1996, p. 425, Tarhan, 2012, p. 20). However, there is no consensus on what
is meant with the concept of value. It is known that since the Tanzimat Reform Era, what is meant by contemporary
civilization, modernizing and becoming contemporary is Western values and that the same values are referred to
with the concept of “universal values”. However, considering the fact that Western values were developed against
the pressures of the church, it can be said that these values are compatible with our values. Also it is not possible
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to talk about a Westernization demand from the society. With the decline of Ottoman Empire and the strengthening
of Europe, such tendencies as acquiring Western values and institutions occurred among intelligentsia and
discussions about whether Westernization is a technical adaptation or passing from one civilization area to another,
in other words, leaving the Eastern civilization and accepting Western civilization (Tunaya, 2004, p. 18) have
started to be discussed.

There are also European people who were involved in this discussion. Against the suggestions of Austrian
Prime Minister Prince Metternich, who indicated that “European civilization is different and completely dissimilar
to Eastern traditions and customs and therefore, it would be a total mistake to adopt Western values” (Merig, 1997,
p. 165), there were others from inside who had counterclaims such as “We should immediately change from
Eastern civilization area to the Western civilization, West is a mindset, a soul, a mind. If it is not taken that way,
it would be just an unconscious imitation. West is modern civilization. East is dark” (Tunaya, 2004, p. 130).
Sharing a similar opinion and even going further, Agaoglu (1972, p. 11-13) insists that Western civilization is an
indivisible integrity and therefore, in order to exist, we should adopt it completely.

Values education is not only a popular issue in our country but also in the world and particularly in Europe. It
would not be exaggeration to say that values education in our country become a current issue as a reflection of the
discussions in Western countries. Regretfully, our country has not freed itself from being effected and follower.

It would be right to mention about an anonymous educational advice which sums up the issue. A principal’s
message to the teachers of the school, who witnessed the concentration camps in Hitler’s Germany draws attention
to the dangers of an education without ethical values. “I am a survivor of a concentration camp. My eyes saw what
no man should witness: Gas chambers built by learned engineers, children poisoned by educated physicians,
infants Killed by trained nurses. Women and babies shot and buried by high school and college graduates. So, | am
suspicious of education. My request is: Help your students become human. Your efforts should never produce
learned monsters, skilled psychopaths, educated Eichmans. Reading, writing, and arithmetic are important only if
they serve to make our children more humane.”

What brings the issue of values education into agenda in Western countries is the materialistic understanding
in the philosophical values of Western civilization and their ignorance of sentimental values. Because Western
civilization is not based on right but strength. It puts benefit to the target. It sees life as a war in which only strong
have the right to live and weak are eliminated through this natural selection. As this kind of a mentality also
nurtures the feeling that the survivors are the master race, it turns into enslaving, assimilating other societies or
deporting them, all of which destroys human dignity and honour.

As satisfying personal desires forms the basis, it popularizes the type of human who is hedonist and selfish.
This kind of a mind-set that becomes rooted in the West takes the society to disintegration, breaks down the family
and isolates people by pushing them towards alcoholism and addiction. This is the impetus that forms the need for
“values education” in the West.

In Turkey, on the other hand, as West is seen as the source of reference, values education is honoured like a
fashion, so to say. Now we see an invasion of values education like the “Total Quality Management” outbreak
which was once popular and left formalist residues. Sometimes the solid principals of values building civilizations
are ignored and restricted to sometimes humanist perspectives, sometimes environmental sensitivities, ideological
definitions and sometimes one-day ethical concerns. Modernism purified from sentimental values and shined by
such concepts as modern and universal ruin punishment and reward system in the brain. It brings hedonism to the
first place and as a result, egoism occurs. Defined as Californian syndrome, egoism ends with hedonism,
egocentrism, thinking about one’s own good and comfort, isolation and finally, unhappiness and depression
(Tarhan, 2010, p. 244).

Bolay (1996, p. 426) indicates that with the impact of positivism since the end of the last century our education
has been in metaphysics phobia and depends upon one-sided educational understanding which ignores and denies
the spiritual side of the human being.

Therefore, it is necessary to mention that there is a need for consensus on what is meant by values education.
Otherwise, we will encounter different definitions of values education. Otherwise, contrary to the saying:
“everyone has the same purpose but says it in a different way” we will encounter different definitions of values
education as in “everyone has similar statements but have different purposes”. Without ignoring the difficulties in
defining concepts, it is possible to say the following. While defining values, first national identity and later,
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international commitments could be considered. Governments can produce values over the commons of belief and
culture basins and call for civilization to humanity. On a global scale, agreement on values will be more difficult,
and therefore it is necessary to narrow down the negative area, in other words, to take measures to prevent race
and belief hostility and not to include attitudes that will cause to hostility in education.

Finally, it will be useful to look into how our country regulated values education in law and other legal
legislation. Equality before the law is for executive, legislation and judiciary. If such a generalization is avoided,
the rule loses its impact and concreteness. Moreover, “binding force of the constitution” does not include a
distinction among executive, legislative and judiciary bodies. “Law cannot be made for or against a particular
person, group or class.” The relation between the general structure of law (impersonal) and the concept of
“equality” can be examined in this respect (Erdem, 1981, p. 486-497).

The second article of the Basic Law of National Education no. 1739, the purpose of National Education is
defined as given: “to raise individuals who are committed to Atatiirk’s reforms and principles, his concept of
nationalism as defined in the Constitution; who adopt, protect and improve the national, moral, human, spiritual
and cultural values of the Turkish nation; who love and always elevate their families, homeland and nation; who
are aware of their duties and responsibilities towards the Turkish Republic, which is a democratic, secular and
social state ruled by law based on human rights and the basic principles defined in the beginning of the Constitution
and behave accordingly.” (RG. 1973: no, 14574).

When the purposes of formal and non-formal pre-school, primary and secondary education are examined, it is
seen that the same “principles and general objectives™ are repeated at all levels. Similarly, in the 4th article of the
Law on Higher Education no.2547, the aim of higher education is defined as “To educate students so that they will
be loyal to Ataturk nationalism and to Ataturk's reforms and principles”. In the 5th article which sets how higher
education is organized, planned and programmed, it is indicated that “it will be ensured that students develop a
sense of duty in line with Ataturk’s reforms and principles, loyal to Ataturk nationalism” (RG. 1981: no, 17506).

Conclusion

For human beings, whose emotions and skills cannot be limited, education is the most indispensable tool and
a basic human right to self-realization, in other words to reach the maximum potential. Human beings can climb
up the steps of development through learning science. However, discussions on how to determine the content of
education, whether it will be used to develop an individual’s skills or to shape people towards a certain purpose,
in other words, to format them still continue.

Of course it is desired that education should be a tool for developing skills, values are determined according to
the demands from the society, the universal part of science is included in the curriculum in a competitive manner
and beliefs, traditions, customs are preserved. However, it is unacceptable that education is used as a tool to
transform identity in anti-democratic ways, dictating attitudes, by-passing the society and as a tool for some
ideologies.

Looking for values for education without democratizing it is open to routing the same way raising a building
without making a land survey. Prioritizing the democratization of education will not only remove the ambiguities
in seeking a better future in education but also will make the roadmap of values or values education which will
ensoul education.
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Egitime Bicilen Rol: Yetenek Gelistirme Mi? Kimlik Doniistiirme Mi?

Giris
Egitimi kisiligin gelismesine yardim eden ve onu esas alan, onu yetigkinlige hazirlayan, gerekli bilgi, beceri ve
davraniglar elde etmesine yarayan bir siire¢ olarak tanimlayanlar oldugu gibi (Tezcan, 1985: 4), “Bireyin
davranislarinda istendik degisme meydana getirme siireci” olarak tarif edenler de vardir (Ertiirk, 1972: 12). Bireyin
davranislarindaki degisikligin ne yonde olacagi, istendik davranmislardan ne kastedildigi hususu da yoruma agik
olmakla birlikte egitimin bir talim, bir de terbiye yani oldugu (Aydin, 2009: 33), talimle bilimsel kapasite
gelistirilirken terbiye ile de bireyin iyi insan olmasinin saglanacag lizerinde durulmaktadir.

Insanla hayvan arasindaki en ayirt edici 6zelliklerden birisi, hayvanlarin hayatlarin1 idame ettirecek kadar bir
bilgi donanimiyla diinyaya gelmelerine mukabil, insanlarin bu bilgiden mahrum olarak dogmalaridir. Kant’in
(1900: 1-2) da belirttigi gibi, bir hayvan yavrusu adeta diinyaya “egitilerek” gonderilirken, insan yavrusu egitilmek
icin gonderilmektedir. Hayvanlar belirli alanlarda belirli faaliyetleri miikemmel bir sekilde yaparken adeta
programlanmis bir robot intibai verirler. Fakat kendileri i¢in belirlenen programlarin digina ¢ikamazlar. Oysa insan
diinyaya bilgiye muhta¢ ve hayat kanunlarma cahil olarak gelir fakat hayvanin sinirhiliginin aksine, sinirsiz bir
dgrenme kapasitesine sahiptir. Iste insamin 6grenme ve egitimle gelisme mecburiyeti egitimi ¢ok dnemli hale
getirmektedir.

Egitimin insan i¢in tagidigt deger, egitimin kendisini de tartismaya agmaktadir. Yani egitimin amacinin ne
oldugu, kim veya kimler tarafindan verilecegi, hangi zaman diliminde ve nasil verilecegi gibi hususlarin dogru
sekilde cevaplanmasi gerekmektedir. Diger yandan egitimin insanin sahip oldugu yetenekleri gelistirmek i¢in mi
yoksa baska bir iradenin istekleri dogrultusunda bir kimlik doniistiirme araci olarak mi1 kullanilacag: gibi hususlar
da ayni sekilde temel tartisma konularin teskil etmektedir. Egitimin bu kritik ve stratejik dnemi sebebiyle tiim
geligsmis iilkelerde oldugu gibi iilkemizde de egitim devlet ve hiikiimet politikalarinin daima o6ncelikli
meselelerinden biri olmustur.

Bir Yetenek Gelistirme Araci Olarak Egitim

Insan mahiyet itibariyle pek ¢ok farkli yetenek ve kabiliyetlere sahip olup, yaradilis itibariyle duygularmna bir
siir konulmadig i¢in inkigaf ve terakkisinde sinir yoktur. Fakat insanin yeteneklerinin geligimi i¢in egitim ve
Ogretim sarttir. Aksi takdirde yetenekleri inkisaf edemez, kapasitesindeki en iistlin noktaya gelemez veya noksan
kalabilir. Egitim ve Ogretimin bu vazgecilmezligi, dikkatleri egitime ve egitim miiesseselerine ¢ekmektedir.
Stiphesiz egitim ve dgretimin bir 6rgiin ve sistematik boyutu oldugu gibi aile i¢i egitim basta olmak iizere, giinlitkk
hayat pratikleri, yaygin egitim, kurs, seminer ve kendi kendine 6grenme (otodidakt) gibi ¢esitliligi barindiran
yanlar1 da vardir. Ancak bunlar iginde siiphesiz en etkili olant bir egitim kurumu i¢inde dgretmenler tarafindan
verilen egitimdir ve bunun da en belirleyici olant mecburi egitim veya temel egitimdir.

Ciinkii okul kiltiirti, okuldaki egitim ve ogretim politikalari, egitim miifredati, bu miifredati uygulayan
Ogretmenlerin disiince yapisi, karakteri, ahlak ve deger yargilar1 gibi pek ¢ok unsur gocugun kisiliginin
sekillenmesinde etkili olacaktir.

Eger egitim insanlarin sahip olduklar1 yeteneklerin gelistirilmesinde bir arag¢ olarak kullanilacaksa bunun
birinci sart1 egitimin 6grenci merkezli olmasidir. Ogrenci-merkezli yaklagim, ¢ocugu yetiskinlerin istegine gore
degil, cocugun sahip oldugu yeteneklerine gore egitmeyi amaglar (Giir, 2006: 34). Bunun manasi egitim adeta bir
yumurtadaki civcivin kendi 6zellikleri ile canlanmasi veya bir ¢ekirdekteki agacin kendine has ozellikleri ile
filizlenerek mesela tekamiil etmis bir tavus kusu veya boyutlarinin en iist noktasina erismis bir cam agaci olmalari
icin gerekli sartlar1 saglamakla esanlamli olacaktir.

Ogrenci merkezli egitimden sonraki sart ise cocuga aile ve toplum degerlerini tevariis edecek bir kiiltiir ve
medeniyet ortami saglanmasi, yani kendi degerleri ile yetistirilmesidir. Bu da egitimin ahlaki boyutunu teskil eder.
Boyle bir egitim igin hem &gretmenler, hem okul ve hem de ilgili Bakanlik gerekli tedbirleri almali, miifredat ona
gore yapilanmalidir.

Egitim Sistemi Ferdi Farkhiliklar1 Dikkate Alryor mu?

Osmanli Devletinde dgrencilerin ferdi farkliliklarini dikkate alan bir egitim sistemi vardi (Baltaci, 1996: 467).
Bu sebeple Osmanli medreselerinde yiizlerce 6grenciyi iginde toplayan amfilere ve dersliklere rastlamak miimkiin
degildir. Oysa sanayi devrimi sonrasi Kurulan fabrikalarda seri tiretime paralel olarak seri egitim yapilan Bati tipi
okullarin Tiirkiye’de de yayginlagsmasi sonucu 6grencilerin ferdi farkliliklar1 g6z ardi edilmeye baslandi. Bir sinifi
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dolduran ¢ocuklarin hepsi birbirinin aynisiymis gibi egitim verilmeye baslandi. Bu biiyiik bir egitim hatastydi.
Zira seri iiretimle birbirinin aynist olan telefonlar iiretmekte bir mahzur olmayabilir, hatta standartlastirma
gereklidir de. Ancak insanlarin ferdi farkliliklar1 dikkate alinarak her sahsin kendi yeteneklerini inkisaf ettirecek
bir egitim verilmedigi takdirde, bazi kabiliyetlerin dldiiriilmesi gibi bir tehlike her zaman mevcut olacaktir.

Gardner tarafindan ortaya atilan “goklu zeka teorisi” insanlarin farkli kabiliyetlere sahip oldugunu, bunlar1
dikkate almayan tek tip egitimin bu kabiliyetleri gelistirmek degil tahrip edebilecegini ortaya koymustur. ilgi
alanlarinin disinda egitime zorlanan &grencilerde egitime karsi isteksizlik olmasi, egitimin terki ve hatta bazi
egitimciler tarafindan 6grencilere siddet uygulanmasi seri egitimin sonuglarindan sadece kiiciik bir kismuidir.

Her ¢ocugun yine ayn1 konular1 ancak farkli yollarla 6grenecekleri birey merkezli bir egitim siirdiirtildiigiinde,
her 6grencinin kendi ¢izgisini bulacagi, kendini daha iyi hissedecegi ve belki de topluma daha faydali birer birey
olabilecekleri mutlu bir ortamin olusmasina yardim edilecektir. Sadece standart bir yeterliligin bulundugu,
Ozellikle de sadece bir grup zekanin 6n planda tutuldugu bir ortamda, pek ¢ok &grencinin kendini yetersiz
hissedecegi ve dolayisiyla sistemin disinda kalacagi kaginilmaz olacaktir. Muhtemeldir ki, bu grubun i¢inde bir¢ok
dahi de bulunacaktir (Altan, 1999: 112).

Giintimiizde iiretim alaninda bile miisteri taleplerine gore iiriin ¢esitliligi ve farklilasmasi yoluna gidilerken
egitimin 1srarla seri olarak ve tek tip yapilmasi endise vericidir. Her ne kadar okullarda 6grenciler i¢in psikolojik
danisma ve rehberlik birimleri olsa da sonu¢ degismemektedir. Ciinkii sistem temelde seri egitim olarak
kurgulanmistir. Okulda sabit bir miifredat bulunmakta, bunu her 6grencinin esit zaman dilimleri i¢inde almasi
istenilmektedir. Bu durumu bir kedi, kartal ve kaza birlikte ugma, kagma ve yiizme egitimi verme ve herkesten
ayni basariy1 bekleme metaforu ile agiklayabiliriz. Her seferinde en az ti¢te birlik bir kesimin basarisizlik ve intibak
meseleleri yliziinden psikolojik destege ihtiyaci olacaktir. Segmeli ders ve alana yonlendirmede basari oranlari da
diistiktiir. Yiiksekogretime gelinceye kadar alan segimindeki sikintilar devam etmektedir.

Sonug olarak denilebilir ki egitim sistemi ferdi farkliliklari dikkate alacak esneklikte degildir. Okul yapilari da,
ogretmen yetistiren kurumlar da, miifredat da buna uygun degildir. Ogrencilerin bilyiik gogunlugu ferdi
farkliliklar1 nazara almayan egitim carklarinin arasinda ezilmekte, belki de bir kisim yetenekleri koreltilmekte,
ilgisiz alanlara zorla yonlendirilmekte ve bu da hem basarisizligi, hem de beseri sermayenin hoyratga israfini netice
vermektedir.

Bir Kimlik Doniistiirme Araci Olarak Egitim

Egitimin 6grenci merkezli veya insan odakli yapilanmadigi durumlarda yetenek gelistirici dzelliginden ziyade
kimlik doniigtiirme araci olarak kullanilmasi gibi bir tehlike s6z konusu olabilmektedir. Bu durumda bazen yeni
nesilleri modern ve gagdas bir anlayisla yetistirme ideali gibi halkta makes bulmayan ve sosyolojik tabani olmayan
ve “evrensel” oldugu iddia edilen bir takim Batili degerlere gore yetistirme egilimleri bag gosterdigi gibi bazen de
ideolojilerin beyin yikama veya propaganda araci olarak da kullanilabilmektedir.

Kiiltiirtin milli, medeniyetin milletler arast oldugunu ifade eden Gokalp (1994, 25), kiiltiirii; "yalniz bir milletin
dini, ahlaki, hukuki, akli, estetik, lisani, iktisddi ve fenni hayatlarinin dhenkli bir biitiinii" olarak tarif eder.

Acikgeng (2009: 79) ise Tiirkiye’de bizim egitim anlayisimizi yansitan bir toplum felsefesinin olmadigini,
gliniimiize kadar gelistirilen biitiin egitim kuramlarinin Bat1 menseli oldugunu ifade eder. Simsek (2000: 31), ulus-
devlet olusumunun basindan beri okula yoneltilen en koklii elestiriyi egemen giiglerin ya da siyasi iktidarlarin
emrinde bir ara¢ olmasinda bulur.

1917 yili Maarif biitgesinin miizakerelerinde Basra Mebusu Hilmi Bey memlekette ii¢ cereyandan
bahsetmektedir. Bunlardan birisinin Garb medeniyetine meftunluk oldugunu, bu grupta olanlarin terakkiyi “dinden
ve an’anat-1 milliyeden tebalid (uzaklagma) etme” sartina bagladiklarini, ikinci grubun “Garb medeniyetinin
Islam’la kabili te’lif olamayacagini, bu sebeple Garbdan uzaklagmak gerektigini” savunduklari, {igiincii grubun ise
“Islamiyet’in mani-i terakki degil, Amir-i terakki oldugunu, Garbin sadece bilim ve tekniginin alinmasi, ancak
kendi méanevi ve milli degerlerimizin korunmasi gerektigi” goriisiinde olduklarini belirtir (Ergin, 1977: 1363).

Yapilan tartigmalarda bu birbirine zit {i¢ cereyanin sebebi medrese, mektep ve tekke ihtilafina baglanmis ve
islahi i¢in de Evkaf Nezareti’nin kifayet etmedigi, mali hususlarda Evkaf’m ilmi ve terbiyevi hususlarda
Mesihat’in yetkili kilinmasi istenilmistir (Ergin, 1977: 1347).
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Bu durumda egitimin kim i¢in, ne amagcla, kimler tarafindan ve nasil bir miifredat icerigi ile verildiginin
dikkatlice analiz edilmesi ve demokratiklik diizeyinin gézden gecirilmesi onem arz etmektedir. Egitim bir insan
hakki oldugu kadar egitim hakkinin nasil kullanilacaginin belirlenmesi de bir o kadar demokratik haktir. Hi¢ kimse
toplumu, ebeveyni ve hatta 6grencileri kenarda tutarak egitim miifredatini ve igerigini belirleme hak ve yetkisini
kendinde géremez. Kamu giiciinii elinde tutan higbir kesim veya grup kendini egitimle ilgili nihai karar verme
mercii olarak goremez ve gérmemelidir. O halde egitim hakkinin nasil kullanilacagi ve egitim miifredatinin nasil
belirlenecegi hususunda kim yetkili kilinacak ve karar1 kim verecektir? Bu sorular egitimin demokratiklestirilmesi
meselesini bir mecburiyete doniistiirmektedir.

Demokratik Egitim

Egitim, giiniimiiziin vazgecilmez demokratik haklarindan birini teskil etmektedir. Bu sebeple en gelismis
toplumlardan en geri kalmislarina kadar hepsinde temel egitim mecburi hale getirilmistir. Ancak is bununla
bitmemekte, belki de yeni baglamaktadir. Zira verilen egitimin birey odakli m1, yoksa bireyi kursun asker yapmay1
amaglayan ideolojik odakli m1 oldugu, egitim hakki kadar 6nem tasimaktadir. Zira ideolojilerin en biiyiik hedef
kitlesini egitim cagindaki ¢ocuklar teskil etmektedir. Ideolojiler fikir hiirriyetinden ziyade herkesin kendileri gibi
diistinmesini, hatta kendileriyle aynilesmesini istedikleri i¢in egitimi bunun araci olarak kullanmak istemektedirler.
Demokratik egitimin amaci ise bireyin yeteneklerini inkisaf ettirmek, hiir diisiince, aragtirma, elestirme ve bilimsel
metotlar1 kullanarak gergegi aramanin yollarini dgretmektir. ideolojiler kendilerini bilimin varacagi hedef gibi
takdim ederken, demokratik egitim ideolojilerin dar kaliplarindan ve ¢ikmaz sokaklarindan azade olarak bireye
stirekli yeni ufuklar sunar. Bursalioglu’nun (1991; 192) deyimiyle “Eger bir iilkede yonetim programlara,
kitaplara, smiflara, yonetici ve Ogretmen davranislarina kadar inerek diizenleme ¢abalar1 gosteriyorsa o
memlekette demokrasi bi¢imsel olarak vardir.”

Tirk Milli Egitiminin genel amaclarinin Lizbon Zirvesinde bireyin, toplumun ve ekonominin gelisimi i¢in
belirlenen kistaslara uymadigt; egitim i¢in belirlenen amag¢ ve hedeflerinin de Kopenhag kriterlerine uymadig,
Bologna Deklarasyonu ile gelistirilen iligkiler dikkate alinarak bu uyumlarin saglanmasi gerektigi
hatirlatilmaktadir (Toku, 2009: 243-245).

Demokratik egitim kavrami kadar bu egitimin yontem, ara¢ ve kurumlari da 6nemlidir. O halde demokratik
egitimle ne kastedilmektedir? Bu soruya egitimin iki boyutunu analiz ederek cevap bulabiliriz. Birincisi tim
diinyada ayni sekilde gegerli olan temel bilimlerin ¢ocuga 6gretilmesidir ki; fizik, kimya, biyoloji, matematik,
cografya ve benzeri bilimlerdir. Ikincisi ise daha yerel, kiiltiirel, milli ve manevi degerlerdir ki; milletler
kimliklerinin genetik kodlarini gelen nesillere bu yolla aktarirlar ve onunla payidar olurlar.

Egitimin tabii bilimler boyutu asla bir kitaya, bir bélgeye veya millete inhisar ettirilemez. Onda tiim insanligin
katkis1 vardir. Uzaya gonderilen bir uyduda siirtiinmeyi asgariye indirme fikri kadar, tekeri icat edenin de pay1
vardir, bu pay kiicimsenemez ve asla yok sayilamaz. Bilgi insanligin ortak malidir ama bunun bir Batic1 ideolojiye
alet edilmemesi gerekir (Bolay, 1996: 428). Batili iilkeler insanligin ortak akli denilebilecek telahuk-u efkarla
giinlimiize kadar katlanarak gelen bilimin sahibinin yalnizca kendileri oldugunu iddia edemezler. Bu iddia hem
gergek digidir, hem diger millet ve medeniyetleri yok saymadir, hem de bir medeniyet intihalidir.

Egitimin ikinci boyutunu teskil eden yerel, kiiltiirel deger ve renkler ise milletlerin var olma teminat1 ve beka
garantisidir. Gelismis milletlerin kiiltiirel degerleri, 6rf ve ananeleri egitimin birinci boyutu gibi evrensel degil,
yereldir ve o toplumla sinirlhidir. Gelismislikleri gerekce gosterilerek “cagdas” veya “modern” olduklar iddiasiyla
model alinamaz, taklit edilemez ve st bir deger olarak sunulamazlar. Egitimin demokratiklestirilmesi ile
kastedilen sey, toplumun degerlerine baglilik, toplumun taleplerine duyarlilik, bireyin yeteneklerine saygi,
evrensel olan bilim ve teknolojinin uluslararasi standartta 6grencilere 6gretilmesi ve egitimin bir propaganda arac1
olarak kullanilmasina firsat verilmemesidir.

Bunun i¢in egitim politikalarindan, egitim kurumlarina, dgretmen egitiminden egitim miifredatina kadar
sistemin bir biitiinliik i¢erisinde toplum taleplerine gére yeniden yapilandirilmasi gerekir. Sistem biitiinliigii ile
kastedilen sey, okul yonetiminden Egitim Bakanligina, egitim mevzuatindan anayasaya kadar tiim siireglerde
toplum s6zlesmesinin yani halkin mutabakatinin esas alinmasidir.

Degerler Egitimi

Degerleri duyussal alan icerisinde yer alan, diisiince ve eylemlerimizi etkileyen, onlara yon veren zihinsel
olgular olarak tanimlayabiliriz (Demircioglu ve Tokdemir, 2008: 71). Toplumlarin yiizyillar i¢inde olusturdugu,
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orfe, gelenege ve ananeye doniistiirerek atadan ahfada miras biraktigi degerler o toplumlarin beka garantisi olup
yasatilmasi, paylasilmasi ve gelen nesillere dgretilmesi gerekir. Degerlerin en biiyilik 6zelligi toplumun biiylik
¢ogunlugu tarafindan 6ziimsenmis ve benimsenmis olmasidir (Bolay, 1996: 425, Tarhan, 2012: 20).

Ancak deger kavrami ile neyin kastedildigi hususunda herkes hemfikir degildir. Tanzimat’tan beri muasir
medeniyet, cagdaslasmak ve modernlesmek gibi kavramlarla hep Batili degerlerin kastedildigi bilinmekte,
“evrensel deger” kavramiyla da yine ayni degerlere atif yapilmaktadir. Ancak Batili degerlerin kilise baskisina
kars1 olustugu dikkate alinirsa bizim degerlerimizle ortiistigii sdylenemez. Toplumda da Batililasma talebinden
s6z edilemez. Osmanli Devleti’nin zayif diismesi, buna karsilik Avrupa’nin gliclenmeye baslamasiyla aydinlar
arasinda Batili kurum ve degerleri iktibasa yonelik egilimler ortaya ¢cikmis ve Batililagmanin teknik bir iktibas mi,
yoksa bir medeniyet alanindan digerine ge¢gmek mi, diger bir ifade ile Dogu medeniyetini terk ederek, Bati
medeniyetini oldugu gibi kabul etmek mi oldugu (Tunaya, 2004: 18) tartisilmaya baslanmustir.

Bu tartismaya Avrupa’dan katilanlar da vardir. Avusturya Bagbakani Prens Metternich “Avrupa medeniyetinin
farkli oldugu, dogunun 6rf ve adetlerine taban tabana zit oldugu bu sebeple Batili degerlerin alinmasinin hata
olacag1” (Merig, 1997: 165) yolundaki tavsiyelerine karsi igeriden bazilar1 da “Dogu medeniyeti alanindan bir an
evvel Bati medeniyeti alanina gegmeliyiz, Bat1 bir zihniyettir, bir ruhtur, bir kafadir. Bu sekilde alinmasa sadece
suursuz bir taklitten ibaret kalir. Bati cagdas medeniyettir. Dogu ise karanliktir” (Tunaya, 2004: 130) seklinde
kars1 iddialarda bulunmaktadir. Benzer goriisti paylasan ve hatta daha ileri giden Agaoglu (1972: 11-13) ise Bati
medeniyetinin boliinmez bir biitiin oldugunu, binaenaleyh varligimizi devam ettirmek i¢in onu biitiiniiyle
benimsememiz gerektiginde 1srar eder.

Degerler egitimi sadece iilkemizde degil tiim diinyada, 6zellikle de Batili {ilkelerde 6ne ¢ikan bir konudur.
Hatta tilkemizde degerler egitiminin giindeme gelisini, cok seylerde oldugu gibi Batili iilkelerdeki tartismalarin bir
yansimasi olarak gérmek miibalaga olmayacaktir. Esefle ifade etmek gerekir ki lilkemiz etkilenen ve takip edici
olma konumundan heniiz ¢ikmig degildir.

Konuyu ozetleyen ve anonim olmus bir egitim tavsiyesini burada hatirlamak isabetli olacaktir. Hitler
Almanya’sinda Nazi toplama kamplarmin sahidi olmus bir okul midiriiniin 6gretmenler i¢in yaymladig
mesajdaki su ifadeler, ahlaki olarak i¢i doldurulmamis bir egitimin tehlikelerine dikkat cekmektedir. “Bir toplama
kampindan sag kurtulanlardan biriyim. Gozlerim higbir insanin gérmemesi gereken seyleri gordii. Iyi egitilmis ve
yetistirilmis miithendislerin insa ettigi gaz odalart, iyi yetistirilmis doktorlarin zehirledigi ¢ocuklar, isini iyi bilen
hemsirelerin vurdugu ignelerle 6len bebekler, lise ve liniversite mezunlarinin vurup yaktig1 insanlar. Egitimden bu
nedenle kusku duyuyorum. Sizlerden istegim sudur: Ogrencilerinizin insan olmasi i¢in ¢caba harcaymn. Cabalarimz
bilgili canavarlar ve becerikli psikopatlar iiretmesin. Okuma yazma, matematik, ¢ocuklarinizin daha fazla insan
olmasina yardimci olursa ancak o zaman nem tasir.”

Batili iilkelerde degerler egitimini giindeme tasiyan en dnemli husus, Bati medeniyetinin felsefi degerlerindeki
materyalist anlayis ve manevi degerlerdeki ihmalinden kaynaklanmaktadir. Zira Bati medeniyeti hakka degil
kuvvete dayanir. Hedefine menfaati koyar. Hayati, giicliilerin yasama hakkina sahip oldugu, fakat zayiflarin
elendigi, dogal seleksiyona ugradigi bir savas olarak goriir. Bu anlayis ayn1 zamanda hayatta kalanin {istiin 1rk
oldugu duygusunu besledigi i¢in diger toplumlar1 kolelestirme, asimile etme veya tehcir gibi insan haysiyet ve
onurunu yok eden bir bakis agisina doniisiir. Birey i¢in nefsi arzulari tatmin esas oldugu i¢in hedonist, zevkgi fakat
digergam olmayan, bencil insan tipini yayginlagtirir. Batida koklesen bu anlayis toplumu ¢oziilmeye gotiirmekte,
aileyi dagitmakta, fertleri alkolizme, madde bagimliligina iterek yalnizlastirmaktadir. Iste Bati’da “degerler
egitimi” ihtiyacin1 doguran saik budur.

Tiirkiye’de ise biitliniiyle Bat1 bir referans kaynagi olarak kabul edildigi igin degerler egitimi de tabiri caizse
bir moda gibi hiisnii kabul gérmektedir. Tipki bir donem okullarda sekilci bir tortu birakip giden “Toplam Kalite
Yonetimi” salgini gibi simdi de degerler egitimi istilas1 yasanmaktadir. Degerlerin medeniyet insa eden saglam
diisturlar1 géz ardi edilerek bazen hiimanist perspektifler, bazen ¢evreci hassasiyetler, ideolojik tanimlamalar,
bazen de giiniibirlik ahlaki kaygilarla smirlandirilabilmektedir. Manevi degerlerden armdirilmis ve cagdas,
evrensel deger gibi kavramlarla parlatilmis olan modernizm beyindeki Odiil-ceza sistemini bozmaktadir.
Hedonizmi, zevkgiligi birinci plana g¢ikarmakta, bunun sonucunda egoizm ortaya ¢ikmaktadir. Kaliforniya
sendromu olarak tanimlanan egoizm; zevke diiskiinliik, hedonizm, egosantrizim (benmerkezcilik), kendi rahatini,
konforunu diisiinme, yalnizlasma ve bunun sonucunda da mutsuzluk ve depresyona girme seklinde bir ¢okiisle
sonlanmaktadir (Tarhan, 2010: 244).
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Bolay (1996: 426) da ayn1 konuda egitimimizin gecen asrin sonrasindan beri pozitivist anlayisin tesiri ile
metafizik fobisine girdigini, tek yanli, tek kanatli, insanin manevi yoniinii ihmal ve inkar eden bir egitim anlayisina
bel bagladigini belirtir.

O halde degerler egitimi ile neyin kastedildigi iizerinde de bir mutabakat ihtiyacinin oldugunu belirtmek
mecburiyeti vardir. Aksi takdirde “ciimlenin maksudu bir ama rivayet muhtelif” sdziiniin tersi bir tanimlama ile
“climlenin beyani bir ama maksat muhtelif” olan gesit ¢esit degerler egitimi tanimlari ile karsilagmis olacagiz.
Kavram tamimlamalarindaki zorluklari g6z ardi etmeden sunlari sdylemek miimkiindiir. Degerlerin
tanimlanmasinda 6ncelikle milli aidiyetler daha sonra da milletleraras1 mutabakatlar nazara alinabilir. Devletler
ait olduklar1 inang ve kiiltiir havzalariin miisterekleri izerinden deger iiretebilir ve insanliga bir medeniyet ¢agirisi
yapabilir. Kiiresel dl¢ekte ise degerler tizerindeki mutabakat daha zor olacagindan negatif alanin daraltilmasina
oncelik verilmesi, yani irk ve inang diismanliklarini engelleyecek tedbirlerin alinmasi ve egitimde diismanliga kapi
acan tutumlara yer verilmemesi gerekir.

Son olarak iilkemizin kanun ve diger yasal mevzuatinda degerler egitiminin nasil diizenlenmis olduguna goz
atmak faydali olacaktir. Kanun oOniinde esitlik kurali yasama, yiiriitme ve yargiya yoneliktir. Boyle bir
genellemeden kaginilirsa kural etkisini, somutlugunu yitirir. Kaldi ki “Anayasanin baglayicilig1” yasama, yliriitme
ve yargi organlari arasinda ayrima yer vermemektedir. “Muayyen bir gahis, bir ziimre, bir sinif Iehine veya aleyhine
kanun yapilamaz.” Yasanin genel (gayri sahsi) olmasi ile “esitlik” kavrami arasindaki ilgi, bu agidan incelenebilir
(Erdem, 1981: 486-497).

1739 sayili Milli Egitim Temel Kanunu’nun 2. Maddesinde Milli Egitimin amaci su sekilde ifade edilmistir.
“Tirk Milletinin biitiin fertlerini, Atatlirk inkilap ve ilkelerine ve Anayasada ifadesini bulan Atatiirk
milliyetciligine bagli; ailesini, vatanini, milletini seven ve daima yliceltmeye calisan, insan haklarina ve
Anayasanin baglangicindaki temel ilkelere dayanan demokratik, laik ve sosyal bir hukuk Devleti olan Tiirkiye
Cumhuriyetine karst goérev ve sorumluluklarini bilen ve bunlari davranis haline getirmis yurttaglar olarak
yetistirmektir.” (RG. 1973: say1, 14574).

Okul oncesinden, ilk ve orta dgretime kadar Orgiin ve yaygin egitimin her birisinin amaglarina tek tek
bakildiginda ayn1 “genel amag ve temel ilkelerin” tekrarlandig1 goriilmektedir. Keza 2547 sayili Yiiksekogretim
Kanunu’nun 4. Maddesinde yiiksekdgretimin amaci; “Ogrencileri Atatiirk inkilaplar1 ve ilkeleri dogrultusunda
Atatlirk milliyetgiligine bagli olarak yetistirmek” seklinde belirlenmistir. Yiiksekdgretimin plan ve programlarimin
nasil diizenlenecegini belirleyen 5. maddedeki ana ilkelerde ise “Ogrencilere, Atatiirk inkilaplar1 ve ilkeleri
dogrultusunda Atatiirk milliyetgiligine bagl hizmet bilincinin kazandirilmasinin saglanacagi” ifade edilmektedir
(RG. 1981: say1, 17506).

Sonu¢

Duygu ve yeteneklerine had konulmayan insanlar i¢in egitim, kendini ger¢eklestirme yani dzami gelisim
noktasina ulasmanin en vazgecilmez araci ve ¢ok temel bir insan hakkidir. Insanlar gelisim basamaklarni ilim
ogrenerek cikabilirler. Ancak egitimin muhtevasinin nasil belirlenecegi, bireyin yeteneklerini inkisaf ettirmek igin
mi, yoksa insanlar1 bir amaca uygun olarak sekillendirmek ve adeta formatlamak i¢in mi kullanilacagi hususunda
tartismalar devam etmektedir.

Egitimin bir yetenek gelistirme araci olmasi, degerlerin demokratik bir sekilde toplum taleplerine uygun olarak
belirlenmesi, bilimin evrensel olan kisminin rekabet¢i bir anlayisla miifredatta yerini almasi, ayrica inang, orf,
anane ve kiiltiir gibi aidiyetlerin korunmasi elbette arzu edilen hususlardir. Fakat egitimin antidemokratik yollarla,
dikte edici tavirlarla, toplumu devre dis1 birakarak, bazi ideolojilerin tasiyicisi olacak sekilde bir kimlik
doniistiirme araci olarak kullanilmasi kesinlikle kabul edilemez.

Zemin etiidii yapmadan bina yapmak ne kadar risklere agiksa, egitimi demokratiklestirmeden egitim i¢in deger
arayiglart yapmak da yonlendirmelere o kadar agiktir. Onceligi egitimin demokratiklestirilmesine vermek, hem
egitimde gelecek arayislarindaki belirsizligi ortadan kaldiracak, hem de egitime ruh verecek degerlerin veya
degerler egitiminin yol haritasin1 daha anlagilir hale getirecektir.
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