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Abstract

Oz

The general aim of this study is to examine anxiety and attitude
towards foreign language course. The sample of the research
carried out according to the screening model within the scope of
the descriptive research constitutes a total 10, 11, and 12 grade
594 students studying in state high schools in Elazig province in
the 2018-2019 academic year. In the study, quantitative data were
obtained by using two different scales. The first one is foreign
language anxiety scale. The other scale is attitudes towards
English lesson scale. Frequency, percentage and t test, ANOVA
and eta-square tests wete used to analyze the quantitative data.
The relationship between the sub-dimensions of the scales was
determined by Pearson Correlation Test, the results obtained
from the analysis of the data in the research can be summarized
as follows: In the context of anxiety which is the first dependent
variable of the study, there is a significant difference in terms of
gender in favor of male students. In the study, a positive relation
was found between anxiety and success, and it was concluded
that anxiety was a factor that increases success. When it comes
to attitude which is another dependent variable of the study, it
has been determined that the male students have higher attitude
scotes and finally there is a positive correlation between
achievement and attitude.

Keywords: Foreign Language Anxiety, Attitude Towards
Foreign Language, High School Students

Bu ¢alismanin genel amact, yabanci dil dersine yonelik Kaygt ve
Tutumun incelenmesidir. Betimsel arastirma kapsaminda yer
alan tarama modeline gore yiritilen arastirmanin 6rneklemini,
2018-2019 Egidm—@gredm yilinda, Elazig il merkezindeki
liselerinin 10, 11 ve 12. sintflarinda 6grenim géren 6grenim goren
toplam 594 6grenci olusturmaktadir. Calismada nicel veriler iki
farkli olcek kullanilarak elde edilmistit. Bu olceklerden ilki
yabanct dil kaygt Olcegidir. Arastirma verilerini toplamak icin
kullanilan diger 6lgek ise yabanct dile yonelik tutum Slcegidir.
Elde edilen nicel verilerin analizinde frekans, ylizde ve t testi,
ANOVA, eta-kare testleri kullailmug, Slgeklerin alt boyutlart
arasindaki iliski Pearson Korelasyon Testiyle belitlenmistir.
Aragtirmanin birinci bagimli degiskeni olan kaygt baglaminda
cinsiyet agtsindan erkek Ogrenciler lehine anlamli fark vardir.
Kaygt acisindan diger bir fark lise son sinif 6grencilerinin alt
stniflara kiyasla daha fazla kaygt duyduklart seklindedir.
Calismada basar1 ile kayginin pozitif yonlt iliskisi saptanmus,
kayginin bagartyr arttiran bir faktér oldugu sonucuna varilmustir.
Tutum agisindan ise erkek Ogrencilerin daha yiksek tutum
puanina sahip oldugu, basart ve tutum arasinda pozitif yonli
kotelasyon oldugu calismanin sonuglari arasindadir.

Anahtar Kelimeler: Yabanci Dil Kaygist, Yabanct Dile Yoénelik
Tutum, Lise Ogrencileri

Genigletilmis Ozet (In Turkish Language)

Ogtrenmeyi etkileyen bireysel degiskenlerden bir kismi duyussal niteliktedir. Ogrenme iizerinde etkisi olduguna
inanulan bitiin degiskenlerin bir arada ele alinmast miimkiin degildir. Bu nedenle arastirmacilar iliskisel baglam dikkate
alarak degisken sinirlama yoluna gitmektedirler. Bu arastirmada da yabanci dile yonelik tutum ve kayginin iligkisel baglami
ile ele alinabilecegi ve bu sekilde en azindan duyugsal boyut bakimindan 6nemli bulgular elde edilebilecegi diistinilmistiir.

Aragtirma nicel arastirma yontemlerinden tarama yontemine gore yuritilmistir. Alan yazinda artik kabul
gb6rmus tanimlamalara gbre tarama yontemi deneysel yontemlerdeki gibi herhangi bir manipiilasyona gerek duymaksizin
var olan degiskenlerin oldugu halleriyle Sl¢tilmesi esasina dayanmaktadir (Karasar,1984). Arastirmanin evreni Elazig ili lise
ogrencileri olarak belitlenmistir. Bu evrenden rastgele segilen iki lisedeki 6grencileri ise arastirmanin 6rneklemini
olugturmaktadir. Bu kapsamda arastirma 2018-2019 Egitim 6gtetim yilinda Elaz1§'da iki farklt lisede 10,11 ve 12. struflarda
6grenim goéren 594 dgrenciden olusmaktadir.

Aragtirma kapsaminda iki farkli 6lgme aracindan yararlamlmistir. Bu araglardan biri Yabanct dil ders kaygisi
6l¢mek amaciyla Horwitz & Cope (1986) tarafindan gelistirilen kaygt Slcegidir. Bu 6lgek Aydin (2001) tarafindan Tirkee
’ye ye uyarlanmis ve Girsu (2011) tarafindan yapilan gegerlik giivenirlik ¢alismast neticesinde orijinal i¢ tutarliligt .93 olan
Slcegin test tekrar test korelasyonu .83 oldugu bulunmustur. Ug alt boyut toplam 33 maddeden olusan likert bir 6lgektir.
Aragtirmada ayrica Kazazoglu (2011) tarafindan gelistirilen tutum 6lgegi kullanilmustir. Toplam 27 maddeden olusan bu
6l¢me aract derse yonelik olumlu disiinceler, derse yonelik olumsuz diisiinceler ve 6grenmeye yonelik olumlu distinceler
seklinde toplam {i¢ alt boyuttan olusmaktadir. Olgegin Cronbach-Alfa i¢ tutarlilik katsayist Slgedi gelistiren arastirmact
tarafindan .73 olarak saptanmustir. Bu arastirmada kaygt 6lgeginin Cronbach Alpha katsayist .750, tutum Ol¢eginin 933
olarak hesaplanmustir. Arastirmada kullandan 6Sl¢me araglannin kullanim  izinleri mail yoluyla alinmustir. Bagimli
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degiskenlerin, bagimsiz degiskenler agisindan anlamli diizeyde farklilagtigi durumlarda etki biytkligi yorumlamak
amaciyla Cohen’in (1988) (= 0.5: giicly, = 0.3: orta diizey ve = .01 zayif) etki bitytk kriterleri kullanilmustir (Akt. Gliner,
Morgan & Leech, 2015:308).

Aragtirmada Ggrencilerin yabanct dil dersine yonelik kaygt ve tutumlarin, cinsiyet, siuf, bagka bir yabanct dil
bilme durumu, bélim, yabanct dilde TV yayint izleme durumu, cep telefonlarinda yabanct dil 6grenimine yonelik
uygulamanin olup olmadig ve 6grencinin akademik bagarist gibi bagimsiz degiskenler acisindan karsilastirilmustir. Farkls
degiskenler ile ele alinan yabanci dil ders kaygisinda anlamls farkliliklar gozlenmistir. Bu sonuglardan biri erkek 6grencilerin
yabancilarla konusma kaygilarinin kadin 6grencilere kiyasla daha fazla oldugudur. Bu sonucun aksine Batumlu & Erden
(2007) yapmus olduklart ¢alismada cinsiyetin yabanct dil kaygisini etkiyen bir faktor olmadigini ortaya koymuslardir. Ancak
bu ¢alismada basart ve kaygt arasinda olumsuz bir iliski oldugu tespit edilmistir. Calismalar arasindaki bu farkliliklar
arastirmanin yuritildigh 6rneklemden kaynaklanabilir ve bu ¢alismanin sonucu olan erkeklerin daha fazla yabancilarla
konugma kaygist duymalart onlarin dil yeterliklerinin kadinlardan daha dusiik seviyede olmalarinin bir sonucu olabilir.

Dil dersinde konusma kaygisinda anlaml bir fark c¢itkmazken yabancilarla konusma kaygisinda bu farkin
gozlenmesi, 6grencilerin hazir olduklart durumlarda kaygilarinin daha az olmasinin bir sonucudur. Horwitz, Horwitz &
Cope (1986), yapmus olduklari ¢alismada 6grencilerin daha 6nceden haztlik yaptiklart konusmalarda daha az kaygt
duygularini, ancak dogaclama gelisen durumlarda kaygr seviyesinin arttgint ortaya koymustur. Arastirmada lise
ogrencilerinin kaygt diizeyleri incelenmis, Dil dersine yonelik ilgi ve yabancilarla konusma kaygisinin stmuf diizeyiyle paralel
bicimde arttg1 gézlenmistir. Lise son sinif dgrencilerinin yabancilarla konusma kaygtlarinin 11. ve 10. stuflardan daha
yiksek olmasi, alt siniflardan daha fazla olgunlasmis olan son smuflarin yas dénem o6zellikleri g6z Ontnde
bulunduruldugunda yanlis yapmak ve kiiciik diissme korkusundan kaynaklantyor olabilir. Bu durumun bir diger sebebi ise
stnifla birlikte artan bilgi birikimi olabilir. Tlgili alan yazin incelendiginde, bu ¢alismanin sonuglarinin aksine, stnif seviyesi
artttkca kayginin azaldigina yonelik calismalarin (Gardner, Tremblay & Masgoret, 1997) mevcut oldugu gérilmektedir.
Aragtirmada lise diizeyinde 6grenim goéren Sgrencilerin agirliklt derslerini aldigt boliimler de degisken olarak hesaba
katidmustir. Sayisal, esit agirlik ve yabanct dil bolimlerinde 6grenim goren 6grencilerin kiyaslandigt ¢alismada yabanci dil
bélimdeki 6grencilerin kaygilarinin diger bolim 6grencilerinden yitksek oldugu sonucuna vartlmistir. Bunun muhtemel
sebebi, diger bolimler, yabanci dili sadece gecilmesi gereken bir dersten ibaret goriirken, yabact dil bélim 6grencileri icin
yabact dili hayatlarina yén verecek bir unsur olarak gérmelerinden kaynaklandigt séylenebilir. Basart ve tutum arasindaki
iliskiye gelindiginde, arastirma bulgularina gére tutumu ylksek olan grencilerin basart puanlarinin da yiksek oldugu
seklindedir. Bu sonuca benzer bir sekilde Mitchell & Myles (1998) ile Ellis (1994) de tutumun 6grenci basarisini etkiledigini,
olumlu tutum sahibi kisilerin digerlerinden daha basarili oldugunu ortaya koymuslardir. Yabanct dile yonelik tutumun,
ogrencilerin cep telefonunda dil 6grenimine yénelik mobil uygulama kullanimindan etkilenip etkilenmediginin sorgulandig
bu ¢alismada, bu gibi uygulamalart kullanmayan 6grencilerin yabanci dil dersine ve yabanct dil 6grenmeye yonelik olumsuz
tutum sahibi oldugu ortaya konmustur. Yabanct dilde TV izlemenin tutuma etkisinin de arastirildigi calismada, hic
izlemeyen 6grencilerin daha ylksek tutum puanlarina sahip oldugu calismanin sonuglari arasindadir.

Introduction

The aim of education is not only to provide information and to prepare the individual for life, but
also to contribute to the personal development of the individual. Consideting this purpose, it is clear that
foreign language teaching is one of the most important factors serving this purpose. Following the immediate
surroundings and the developments in one’s close environment or his own country will improve him to a
certain extent. However, following the progress in the technological, economic, political and many other areas
in the world will provide him an opportunity to have an objective wotld view which will add a lot to him both
personally and professionally. Vergili (1993) likewise argues that foreign language learning has a wide range of
benefits.

Although the formal English teaching which began to be provided at primary school 204 grade level
in Turkey goes down to pre-school education institutions, it does not satisfy educators, parents and even
learners. Despite all the time, money and energy which are spent, English education is far from the targeted
level. Research on the teaching of the foreign language, which is the key of the doors opening to the world,
continues at both the global and regional levels. In spite of all these studies, the fact that language teaching
does not reach the desired point makes the continuation of the studies on this subject necessary. Undoubtedly,
managing this process well and making progtess requires addressing the dynamics of foreign language. The
most important of these dynamics are the anxiety and attitude towards foreign language.

Foreign Language Anxiety

Studies have been carried out on anxiety since the 19th century. Freud has extensively studied this
concept and described it as an unconscious performance and reaction in situations where the organism is
threatened and endangered (Uldas, 2005). Sapir & Aranson (1990) defined anxiety as an unpleasant feeling
state with concern for uncertainty, fear, anxiety, distress, restlessness, loss of control and a bad thing. According
to Buytikoztiirk (1997), anxiety is a state of fear and tension under threat. According to Aydin & Zengin (2008),
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anxiety is a feeling of weakness, which is felt against threat or under threat. Ellis (1994) classifies anxiety into
three groups. These are personality, circumstance and event anxiety. Personality anxiety is that the person has
an anxiety independent of events or situations. and this is a feature that does not change in a short time. When
it comes to circumstance anxiety, it can be defined as the anxiety, which is shown in response to a certain
circumstance. Event anxiety, which is the third type of anxiety, is the type of anxiety that occurs due to the
events experienced by the person. According to Gardner, Moorcroft & Maclntyre (1987), foreign language
teaching anxiety differs from other anxiety types. These researchers have found a significant relationship
between anxiety and word production.

Whether the anxiety is effective in foreign language learning, whether it is positive or negative if it is
effective, the level of its effect, or what results in what variables is the issue that has been the focus of educators
and linguists for many years. Factors such as ability, intelligence level, general arousal, motivation level, attitude
and anxiety of the individual can be listed as individual survey method differences in foreign language learning
(Senemoglu, 2006). As a result of the foreign language learning process, it is thought that the success of
individuals to be at the desired level or being successful is affected by two elements. One of them is attitude
and the other is anxiety. Anxiety has been studied for years and has not lost its importance (Kapikiran, 2000).

Dalkili¢ (2001) found a significant negative telationship between students' foreign language anxiety
scores and their achievement in reading, writing and speaking classes. Maclntyre & Gardner (1989) found that
anxiety did not exist before the process of learning foreign languages but that it developed as a result of the
negative expetiences over time. In a study by Ganschow & Sparks (1996), the competences of individuals in
learning native language and its impact on foreign language anxiety were investigated and, as a result, it has
been found that low level of anxiety had positive effects on the success of the course.

Attitude towards English Course

One of the definitions in the literature about attitude is that " the individual response to an object ot
group of objects” (Lett, 1977: 269). According to Shaw & Wright (1967: 9), attitude is a force that manages
and guides people's behavior. These tesearchers claim that the attitude is not innate in individuals, butit cannot
be changed easily after it was acquired. Krech et al. (1962) are of the opinion that the attitude results from
cognitive, affective and behavioral elements. The cognitive and affective elements are derived

from one's own experience and the behavioral element from other individuals. Another opinion that
supports this determination was shown by Morgan (1995) and he claims that the most important factors
determining attitudes in 30’s are shown as groups of friends and as mass media.

Many studies (Karahan, 2007Krashen, 1981; Savignon, 1983;) show that positive attitude affects
success positively. Attitudes of individuals who learn a foreign language can affect language learning
competences and prevent successful implementation of curricula (Young, 1991). Sturgeon (2000) stated that
the motivation and attitude of the individual in the learning process affect foreign language learning. The
attitude towards a language is in line with the attitude towards people who speak that language as their mother
tongue (Richards et all, 1992). In other words, it is normal for a person who has a positive attitude towards the
British to have a positive attitude towards English. Furthermore, the attitude of the teacher towards the school
and its students are the most important factors affecting student achievement. (Kanjira, 2008).

Some of the individual variables that affect learning are effective. It is not possible to address all
variables believed to have an impact on learning. For this reason, researchers carry out their research through
variable restriction by considering relational context. In this study, it is thought that the attitudes and anxiety
about foreign language can be dealt with by the relational context and thus, at least in terms of affective
dimension, important findings can be obtained.

The Aim of the Research

The main aim of this research is to determine the relationship between language anxiety and attitude
in English courses. The research try’s to find answers to these questions;

e s there any meaningful difference in students’ anxiety and attitude in terms of gender?

e s there any meaningful difference in students’ anxiety and attitude in terms of grade of the
students?

e s there any meaningful difference in students’ anxiety and attitude in terms of academic
scores of the students?

e s there and correlation among anxiety and attitude scales and sub-scales?
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METHOD

The research was carried out according to the survey method of quantitative research methods. In the
literature, according to the accepted definitions, the survey method is based on the measurement of the existing
variables without any manipulation as in the experimental methods (Karasar, 1984).

The population of the study was determined as high school students in Elazig province. Two different
high school students randomly selected from this population constitute the sample of the study. Table 1
presents some information about the sample of 10, 11 and 12th grade students in two different high schools
in Elaz1g in 2018-2019 academic year.
Table 1. Demographic features of participants

Variable Features n %

10t grade 242 40.7
11t orade 210 354

Grade 120 ggrade 142 239
Total 594  100.0
Female 298 50.2

Gender Male 296 49.8
Total 594 100.0

Math-Science 140 23.6
Equally Devided 113 19.0
Department Foreign language 99  16.7

10t orade 242 40.7
Total 594 100.0
Yes 283 47.6
Another Language No 311 524
Total 594  100.0

For this research, two different measurement tools were used. One of these tools is the anxiety scale developed
by Horwitz & Cope (1986) in order to measure the anxiety of foreign language lessons. This scale was adapted
to Turkish by Aydin (2001) and it was revealed that the original internal consistency was .93 as a result of the
validity study conducted by Giirsu (2011). Test-retest correlation of the scale was found to be .83. Three sub-
dimensions were composed of 33 items. In this research, Cronbach-Alpha score of anxiety scale has been
determined as .75 and Cronbach-Alpha score of attitude as .93.

The attitude scale developed by Kazazoglu (2011) was also used in the study. This instrument, which
consists of 27 items, consists of three sub-dimensions: positive thoughts towards the course, negative thoughts
towards the course and positive thoughts about learning. The Cronbach-Alpha internal consistency coefficient
of the scale was determined as .73 by the researcher who developed the scale. In this study, Cronbach Alpha
coefficient of the scale was calculated as .933. The permits of the measurement instruments used in the study
were obtained by mail.

Cohen's (1988) (= 0.5: strong, = 0.3: moderate and = .01 weak) effect criteria were used to interpret the effect
size in cases where dependent variables differed significantly in terms of independent variables. (Gliner,
Morgan & Leech, 2015:308).

FINDINGS
This section contains research findings. The research findings are given separately for each independent
variable. In the research, several abbreviations were used;
LCSA: Language Course Speaking Anxiety
ITLC: Interest towards Language Course
SAF: Speaking Anxiety with Foreigners
NTLC: Negative Thoughts towards Language Course
PTLC: Positive Thoughts towards Language Course
NTL: Negative Thoughts towards Learning
In this context, the findings obtained in terms of the gender independent variable are given in Table 2.
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Table 2. Comparison of Anxiety and Attitude towards Foreign Language by Gender Variable

Scale Levene T-test Difference  Eta-Square
F p t P

TL.CSA .000 .986 .557 .578 - -
ITL.C 12.191 .001* - - - -
SAF 1171 280 -3.590 .000* 2>1 .021
Anxietyl 434 510 -.601 548 - -
NTLC 489 485 -6.281 .000* 2>1 .062
PTLC 2566 110  -6.050 .000* 2>1 .058
NTL .305 581 -5.389  .000* 2>1 .047
Attitudeos 111 739 -6.209 .000* 2>1 .061

1: Female (N=298), 2: Male (N=296), *p<.05

As can be seen in Table 2, the distribution is not homogeneously distributed in terms of I'TLC sub-dimension
of the Anxiety scale (p <.05). In the LCSA and the total scale, which are homogeneous, there is no difference
in terms of the gender. (p>.05). On the other hand, significant differences were found in the SAF subscale of
the anxiety scale in favor of male students. (t(592)=-3.590, p=<.05). Significant differences in opinion were
determined in favor of male students in terms of all subscales of the attitude for foreign language. (p<.05).
According to the eta-square values calculated to determine the gender effect in the determined dimensions,
gender has moderate effect on SAF, NTL and has a strong effect on NTLC, NTL and Attitude subscales.
Mann-Whitney U (M.W.U.) test was used to compate the non-homogenous subscale in terms of gender
independent variables and the results were given in Table 3.

Table 3. The distribution of non-homogeneous scales in terms of gender through M.W.U. Test

Gender N M.S. S.S. U p Eta-Square
ITLC Female 298 290,27 86499,00

Male 296 30478 90216,00 41.948 297 .003

Total 594

p>.05
According to the M.W.U. test analysis, there was no significant difference in terms of gender in the subscale
of ITLC scale. (U=41.948, p<.05). When an evaluation was made in terms of the calculated effect sizes, it was
observed that gender had a weak effect on the ITLC sub-scale. Another independent variable of the research
is the class in which students study. The results of the one-way Anova, in which the sample students’ views
are compared in terms of the class variable, are as in Table 4.

Table 4. Comparison of Student Opinions about Anxiety and Attitude towards Foreign Language by Class
Variables

Scale Levene Anova Difference Eta-Square
F p F p

LCSA 8.170 .000* - - - -

ITLC 2.747 005 3138 044 3>12 011

SAF 2973 052 6.399 .002* 3>2,2>1 .021

Anxietyoul 7.656 .001* - - -

NTLC .286 751 1.469 231 -

PTLC 1.389 .250 187 .830 -

NTL 480 .619 1.805 165 -

Attitudepw 737 479 496 .609 -

1: 10" Grade(N=242), 2: 11% Grade (N=210), 3: 12" Grade (N=142), p<.05

According to Table 4, the distribution of the LCSA subscale and overall anxiety scale are not homogenous
(p<.05). Determined significant differences in view of the ITLC subscale is between 12th grade students and
students in Grades 10t and 11%. In the same scale, it was determined that there was a significant difference
between the 11th grade students and 10th and 12th grade students in terms of SAF. Other dependent vatiables
and sub-dimensions of the study were not differentiated according to class variables. When an assessment is
made in terms of the calculated effect sizes, it has been determined ITLC and SAF subscales are weakly
affected by the class variable.

Table 5 shows the Kruskall Wallis H (IK.\W.H.) test, where the distribution is not homogeneous in terms of
class variable
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Table 5. Kruskall Wallis H Test Results of the LLCSA Sub-scale and Anxiety Scale Total in terms of Grade
Variable

K.W.H
Grade N X2 p Eta-Square
LCSA 10th Grade 242
11th Grade 210 2.264 322 -
12th grade 142
Anxietyal 10th Grade 242
11th Grade 210
12th grade 142 374 154 )
Total 594
*p>.05

According to the K.W.H. analysis results, students' opinions in both subscales do not differ significantly
according to the class variable. (p>.05).

Another dependent variable of the study is student success. The results of the one-way Anova where
the student views are compared in terms of academic achievement variable are as in Table 6.
Table 6. Comparison of Students' Views on Anxiety and Attitude Towards Foreign Language According to
Academic Achievement

Scale Levene Anova Difference Eta-Square
F p F p

LCSA 2.124 096 9.816 .000* 2>34 048
ITLC 2.985 031* - - -

SAF .857 4063 7.365 .000* 4>123 036
Anxietyioul 3.356 019* - - -

NTLC 784 503 60.228 .000* 1>234 234
PTLC 1.354 256 63.608 .000* 4>123 244
NTL .826 480 39.407 .000* 1>234 167
Attitudeiwl 787 502 66.972 .000* 4>123 254

1: 0-50 (N=32), 2: 51-70 (N=185), 3:71-90 (N=332), 4:91-100 (N=45) *p<.05

According to Table 6, the students' views on the Total Anxiety Scale and the I'TL.C sub-scale are not
distributed homogeneously. An important difference in the subscale of LCSA was found to be in favor of
students who have 51-70 academic score in compared to students with between 71-90 and 91-100 academic
score. When it comes to the SAF sub-scale, the significant difference is in favor of the students who have 91-
100 academic score. A significant difference in the attitude scale and PTLC are in favor of the students who
have 91-100 academic score. When the effect sizes are examined, it is seen that the academic success score
vatiable has a strong effect on the subscales of LCSA and SAF, moderate effect on Total Attitude Scale.

The comparison of the Anxiety Scale and the ITLC subscale whose distribution is not homogeneous
is presented in Table 15 by Kruskall Wallis H (K.\W.H.) test.

Table 7. Kruskall Wallis H (IKW.H.) Test Results of Students' Anxiety, Attitudes in terms of
Academic Score Variables.

Score N X2 p Eta-Kare
ITLC 0-50 32
51-70 185
&
7190 332 45.586 .000 048
91-100 45
Anxietyiotl 0-50 32
51-70 73
&
7190 297 26.977 .000 .046
91-100 192

*p<.05
According to Table 15, a significant difference was observed in total Anxiety Scale and I'TLC subscale in view
of the student achievement. When the eta square calculations of the significant difference were examined, it
was found that the variable had moderate effect on the total sub-scale of anxiety and ITLC.
According to Table 16, positive relationships between Anxiety and Attitude scales and sub-scales were
observed. (p<,000). The highest correlation among the scales and sub-scales was between Total of Anxiety
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Scale and LCSA sub-scale(r = .962, p <.000) and the lowest correlation was between Total of the Anxiety
Scale and NTL subscale (r = .134, p <.000). A negative correlation was observed between some scales and
sub-scales. As a result of the correlation test, no significant difference was observed between LCSA and SAF
(t=.062, p<.133).

Table 16. Correlation Analysis Table of Anxiety and Attitude Scales and Sub-Scales

Correlation N Pearson (r) p
ITLC * LCSA 594 .301 .000**
SAF * LCSA 594 .062 133
Anxietyo ¥ LCSA 594 962 .000**
Attitudeom * LCSA 594 241 .000**
NTLC * LCSA 594 185 .000**
PTLC * LCSA 594 262 .000**
NTL * LCSA 594 133 .000**
SAF * ITLC 594 -164 .000**
Anxietyoa® ITLC 594 441 .000**
Attitudeom * ITLC 594 419 .000**
NTLC *ITLC 594 .367 .000**
PTLC * ITLC 594 433 .000**
NTL * ITLC 594 347 .000**
Anxietyo™ SAF 594 247 .000**
Attitudeo * SAF 594 -.220 .000**
NTLC * SAF 594 -.216 .000**
PTLC * SAF 594 -175 .000**
NTL * SAF 594 -.252 .000**
Attitudeu ¥ Anxietyioul 594 252 .000**
NTLC * Anxietyoul 594 192 .000**
PTLC * Anxietyoul 594 284 .000**
NTL * Anxietyioul 594 134 .000**
NTLC * Attitudeorm 594 930 .000**
PTLC * Attitudeom 594 .950 .000**
NTL * Attitude ol 594 904 .000**
PTLC * NTLC 594 .822 .000**
NTL * NTLC 594 789 .000**
NTL * PTLC 594 .813 .000**

LCSA: Language Course Speaking Anxiety, ITLC: Interest Towards Language Couse, SAF: Speaking Anxiety with Foreigner,
**Significant at .01 level, * Significant at.05 level

CONCLUSION AND DISCUSSION

In this study, it was tried to measure students' anxiety and attitudes towards foreign language lesson
by using independent variables such as gender, class, and student's academic achievement.

The first one of the research results is on foreign language anxiety. Significant differences were
observed in the foreign language course anxiety, which was discussed with different variables. One of these
results is that male students are more wortied about speaking to foreigners than female students. In contrast
to this result, Batumlu & Erden (2007) found in their study that gender is not a factor that affects foreign
language anxiety. However, this study found a negative relationship between success and anxiety. These
differences between studies may be caused by the sample of the study and the result, which men are more
concerned about speaking to strangers may be result of their lower language proficiency than women.

While there is no significant difference in speaking anxiety in the language course, the observed
difference in the anxiety of speaking with foreigners may be the result of students’ being less concerned when
they are ready. In their study, Horwitz, Horwitz & Cope (19806) found that students have less anxiety in their
pre-prepared speeches, but anxiety levels increase in unprepared cases.

In the study, the anxiety levels of high school students were examined and it was observed that there
was an increase in the interest of the language course and the speaking anxiety with foreigners in parallel with
the grade level. High school senior students' speaking anxiety are higher than grades 11 and 10, and this may
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be caused by the misunderstanding and fear of small falls when considering the age characteristics of the elder
students who are more mature than the lower classes. When the related field is scanned, it has been found
that, contrary to the results of this study, there are studies (Gardner, Tremblay & Masgoret, 1997) that claim
level of anxiety decreases as the grade level increases.

As the last variable of the study, it has been examined how success affects the anxiety and attitudes
of high school students. It was found that the academic scores of the students who have speaking anxiety are
higher than the students who do not have anxiety. The probable cause of this situation may be the fear of
failure due to speaking in foreign language classes. The fact that students with high scores have less speaking
anxiety with foreigners than others supports this situation. It is an undeniable fact that anxiety affects negatively
on success. In his study, Young (19806) suggested that anxiety has a negative effect, especially on speaking in a
foreign language. On the other hand, A low level of anxiety may mean that the person cannot petform his /
her desired performance. In an experimental study conducted by Matsumoto (1989), it was found that the
individual who has problems of listening and speaking in a foreign language has a low level of anxiety. Based
on these data, it can be concluded that it is beneficial to be reasonably anxious for academic achievement, and
that excessive anxiety affects the success negatively.

One of the most important variables in foreign language teaching is the attitude towards foreign
language. In this study, it was observed that male students have higher attitudes towards foreign language
course compared to female students. In contrast to this result, Hanbay (2009) found out that female students
have higher attitude scores than male students in his study on Anatolian high school students. In a study
parallel to this conclusion, Graham (1990) found that female students have a more positive attitude towards
foreign language lessons than males. When it comes to the relationship between success and attitude, the
students who have high attitudes according to the research findings have high achievement scores. Similar to
this result, Mitchell & Myles (1998) and Ellis (1994) found that attitudes affect student achievement and
students who have positive attitudes are more successful than others.

In conclusion, this study tries to show how anxiety and attitude, which are two of the most powerful
dynamics of predicting foreign language learning, varies according to various independent variables and how
these variables affect the achievement of student. With the contribution of this research, which is trying to
reveal how effective anxiety and attitude are in detail, the re-regulation of foreign language teaching in the light
of these dynamics can contribute to the level of language learning and teaching which we have not been able
to reach to the desired level for many years.

As a suggestion to the researchers, it can be offered that anxiety and attitude can be examined in terms
of grade level and different courses. Besides, according to the literature, attitude is not a stable pattern and it
may change unexpectedly. A kind of research to determine its reason can be beneficial for the field. It can be
researched how multiple dimensioned measurements affect attitude.
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