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ABSTRACT

Having a disabled child is one of the biggest shocks parents can experienced in
life, and it leads to the emergence of many different moods. Parents are struggling to
fight against life at first because of the emotional destruction caused by having a disabled
child and they are working hard to rearrange their family lives according to the reality of
disabled children. One of the most problematic points in this situation is the fight against
the emotional trauma they experience as well as the concern about how their children will
hold on to life. The training processes, which will guide the families towards the solution
and will make them gain information, skills and attitudes to facilitate their lives, is a priority.
The priority should be the strengthening and foregrounding the family, which should have
strong psychological condition. Along with these, every kind of discrimination against
the disabled people should be fought, the law-makers should take action, and putting
community-based rehabilitation process into action should be a priority.
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Engelli bir cocuga sahip olmak anne babalarin hayatlarinda yasadigi en biyutk
soklardan biri olup beraberinde bir¢ok farkl duygu durum halinin ortaya ¢cikmasina neden
olan bir unsurdur. Anne babalar engelli bir cocuga sahip olmanin ortaya ¢ikardigi duygusal
yikim nedeniyle ilk basta hayata karsi micadelede zorlanmakta ve aile yasamlarini engelli
cocuk gercegine gore yeniden diizenlemek igin yogun caba icerisine girmektedirler. Burada
karsilarina ¢ikan en problemli noktalardan biri yasadiklari duygusal travmalarla micadele
etmenin yani sira ¢ocuklarinin hayata nasil tutunacaklarina dair kaygi halleridir. Tim bu
durumlardan yola cikarak ailelerin yasadigi bu durumlarin temel ¢ézimunde ailelere yol
gosterecek ve yasamlarinin kolaylasmasi noktasinda bilgi, beceri ve tutum kazandiracak
olan egitim sureglerinden geg¢mesi oncelikli olmaktadir. Burada ¢nemli olan husus
oncelikli olarak saglam bir psikolojik yapiya sahip olmasi gereken ailenin giiclendirilmesi ve
on plana cikarilmasidir. Bu durumun saglanmasi ile beraber engelli bireylere yonelik olan
her turlu ayrimcilik ile micadele edilmeli, bu noktada kanun koyucular harekete gecmeli,
toplum temelli rehabilitasyon streclerinin devreye sokulmasi dncelikli olmalidir.

Anahtar Sozciikler: Engellilik, Ebeveyn, Duygusal Travma, Aile Egitimi

INTRODUCTION

Becoming a parent is one of the most important events and emotions in the life of
humans. The birth of a child leads to radical and structural changes in the life of parents;
it changes the outlook on life and perception of parents. It leads to the realization that the
realities one knows for sure are actually unreal, and vice versa. Apart from these, another
important aspect of the problem is the difficult processes of the family with the disabled
children face in psychological, sociological and other similar situations. Parents experience
many different and complicated moods after the birth of the disabled children and this
leads to a challenging profile of mood states. The mood structure of these individuals is
complex (Akkdk, 2003: 121-142).

The disabilities and the retardations in some of the abilities of the baby compared
to her/his peers may cause shock, denial, and acceptance after a certain period of time
on thefamily (Heiman, 2002; Kandel and Merrick, 2007; Varol, 2010; Ergin and Ethem,
2012; Hatun et al., 2016; Goren, 2016; GUl et al., 2017; Celik and Eksi, 2018).The disability,
undetectable in any way during the pregnancy, emerges during or after the birth and the
joy of birth family experiences is suddenly replaced by deep sadness.
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As the parents are not ready for a child with disabilities, and they don’t have physical and especially the psychological
strength which is necessary for enduring the disability of the child. This situation paves the way for the formation of serious
traumatic events.

Furthermore, the first reaction against this shock process is the question “what will we do now?". Because the families
with children who are disabled and in need of special attention have to face problems, which the families with normal children
would not deal with, and they have to take serious responsibilities (Karacengel, 2007).

With the birth of the disabled children, the perceptions and expectations of parents towards the life will change. These
changes occur radically and suddenly, because no family and parent feel ready or prepare for this role.

While the reactions of parents against these situations can be explained with different models, “process model” explains
the acceptance and adaptation the parents reach after different processes, following the birth of the disabled child. Process
model is consisted of three processes. In the first process, the parents experience shock, grief, denial, which leads to the
psychopathological conditions such as depression and anxiety. In the second stage, the individual feels resentment against
life, and experience mixed feelings. In this stage, individual experiences guilt and shame. In the last stage, individual passes
through the acceptance and adaptation processes about the disabled child, and turn towards the treatment and rehabilitation
services (Ataman, 2003: 9-50).

The families with a child with special needs are severely affected socially, psychologically and financially. Parents have
difficulty in catering for their own daily needs due to the stress they experience. As the disability of the child will not change in
time and it is continuous, the fight of the parents in the process becomes also become continuous, which is tiresome for the
parents. In particular, if the disability of the child is severe to the extent that she/he lacks self-care skills, the family members
have to take care of the child and make time for the child. At the same time, the problems in the adaptive behavior of the child,
which makes it difficult to live together, deteriorates the process (Verep, 2005).

Parents want their children to be in the best state possible, both physically, mentally and spiritually. However, some
children are born with special needs and their parents exert intensive effort so the children don’t come across with any
problem situations through out their lives (Ravindranadan and Raju, 2007: 137-141).

The parents experience a major shock with the birth of the disabled children, and all their dreams for their children are
shattered. Furthermore, their structure of ego is threatened, and parents start to threaten each other in time. Having a child
with special needs may be a cause of embarrassment for parents and may be an indication of deficiencies in one or both of
the parents (Varol, 2009: 353-377).

The normal lives of the parents change with the birth of the child with special needs. Families don’t know what to do,
what to say, or how to solve the problems and these lead to their confusion (Mowbray et al. 2000).

The causes of this anxiety may be questions and concerns such as how the disabled child will adapt to the society and
how the child will live independently (Prime Ministry Report, 1995).

The resulting concerns cause radical changes in the quality understanding of family and affect the family from
psychosocial aspects. How the parents will handle the disability is a serious question. In addition, the future problems, as well
as seeing themselves as faulty for the disability reveal their inadequacies of social support. The mothers are the ones who give
serious reactions in the face of difficult situations. There actions of mothers arise as the anxiety processes; this anxiety arise
due to the fact that mothers assume full responsibility for the child (Basgul et al., 2013).

The studies conducted on the parents of the disabled children revealed that the disabled children cause a traumatic
situation in the family. Psychological breakdown reveals itself as inability to concentrate, forgetfulness, hallucinates and crying
with unknown causes. At the same time, negative physical problems also emerge in parents. Parents suffer especially from
stomach problems, muscle tension, headaches and blood pressure in the long term. Considered in terms of gender, the
studies on the mothers have revealed that especially the mothers feel shame, despair, guilt and burnout (Keskin et al., 2010;
Bilge et al., 2010).

** These Centers provide that; protective, preventive, supportive, developmental services and guidance and
counseling services to children, young people, women, men, disabled people, elderly people, martyrs, veterans and
their families.
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Models about the Emotional Responses of Families

Different models have been introduced to explain the emotional reactions of the families with disabled children. These
models are categorized as “process model”, “continuous model of grief", "personal structuring model”, and lastly “despair -
powerlessness and insignificance model".

- Process Model

Family goes through various stages until it accepts the situation (Darica et al., 2000).

Shock: This is the first reaction the family gives when parents learn about the disability of the child. It generally emerges
as crying, unresponsiveness or despair. The shock may take a few hours or a few days (Campbell et al., 1999).

Denial: Families are unwilling to accept the disability of their children. They even think that the diagnosis of the
physicians is wrong. This is a typical denial state. They try to find evidence by assuming that their own thoughts are true. They
visit different physicians and try to prove that their child is not disabled (Baltas and Baltas, 2002).

Anger - Depression: When parents have a child with special needs, they feel angry at the physician who diagnosed the
disability, or the physician who is inefficient in the treatment process of the child. However, the important detail here is the fact
that the anger is actually oriented towards the disabled child. This anger mood reveal itself with thoughts such as “Why could
not you be like normal kids?”, “Do you have to be disabled?” etc. In some families, parents show anger both to themselves and
to their spouses. This situation can be interpreted as the inability of both the parents to have a normal child. This anger of the
parents may turn into depression and it may last a lifetime in some families (Lerner, 1997).

Guilt: Generally, the mothers are more likely to feel guilty. In addition, the mothers usually carry thoughts beginning
with “I wish” in their head (Kurt, 2001).

Indecision: While parents easily adapt to the disability of their children, for some parents this process takes a lot of time.
The indecision about acceptance of the disability of the child stems from the accusations of family members towards each
other and from the negligence they show.

Shame: Parents regard their children as a copy or a different version of themselves before they are born. However, they
see the disability of the child as their own fault or they see the disability as originating from themselves, and they don’t want to
be with their children. They think that the people will mock them, which leads to shame (Akkdk, 2003).

Bargaining: The family does not accept that the child is disabled, and the families who accept the disability try to
eliminate this adverse situation of their children. In order to achieve this, they bargain with the teacher, with the physician, and
even with the God, if the parents are believers (Duran, 2018).

Adaption or acceptance: At this stage, the most important point for the family is the beginning of the treatment
process of child. The family accepts the disability of the child and the tendency to gather information and create solution about
the problem gain importance (Dogan, 2001).

- Continous Grief Model

According to this model, the families live in a state of continuous grief due to the social influence and situation. This is
a natural phenomenon for the parents which arise in the natural process; thus a psycho pathological condition shouldn’t be
sought in these types of situations. Parents may feel enormous grief as well as they may struggle for their children (Akkok,
2003).

- Personal structuring model

This model gives importance to the mental processes and perceptional processes rather than their emotional processes.
Parents, who experience some intense emotional states after the birth of their disabled children, enter into the re-framing and
configuration process both for themselves and their children, in the subsequent process (Akkdk, 2003).

- Despair - Powerlessness and Insignificance Model

This model has a more pessimistic viewpoint for the parents. Disabled children cause a trauma in the family, together
with the influence of social circles. Desperation- powerlessness and insignificance is a situation all parents may experience
under normal conditions, but with thein fluence and reaction of the social circles, these emotions (despair, powerlessness and
insignificance) may be felt drastically (Dogan, 2001).

14
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Behavior and Attitudes of the Parents Towards the Disabled Children

Attitude, as a concept, expresses the emotions, thought and behavior tendencies of an individual towards an object, an
event or phenomenon. It prepares individual to show any behavior (Kagit¢ibasi, 2008).

The attitudes of the parents towards their children arise generally in four different styles. These are generally expressed
as democratic, authoritarian, overly protective and indifferent. While the attitudes of parents considerably influence the
personality development of their children, parents may exhibit different attitudes towards their children after learning about
her/his disability (Ozgiir and Zan, 2004). These attitudes can be analyzed as follows:

- Overly protective attitude of parents towards the children with special needs

The main purpose of overly protective structures the parents of children with special needs build is to have their children
to live in a safe environment and to allow them to fulfill their needs independently. Children may be condemned, ridiculed or
humiliated by other people. Thus, this type of parents tends to keep their children indoors. Parents stay with children in her/his
all kinds of needs. This situation causes the children to be dependent on the family in her/his later life (Aral and Gursoy, 2012).

- Privileged attitude of parents towards the children with special needs
The disability of the children has made her/him the privileged children in the family. This may lead the family to neglect
other children, who don't have any disability (Duran, 2018).

- Overly interested attitude of parents towards the children with special needs
Parents exceed their normal living standards because fulfilling the needs of the disabled children becomes their priority.
All attention is given to the disabled child. Sacrificing for the disabled child in the house is important for all family members.

- Denying attitude of parents towards the children with special needs

The acceptance of the disability of children is very hard for the family. The family and their social circles want to get rid
of this child. According to family child is healthy. Thus, in order to prove this, the parents collect evidence from the physicians,
etc. (Canarslan, 2014; OZ§enoI et al., 2003).

- Parents’ attitude of benefiting from the disabled children
The aim is to get help for the child from others. In order to achieve this, they try to make others pity the disabled
children.

- Normal attitude of parents towards the disabled children
Parents with normal attitudes accept the disability of their children. They benefit from all the opportunities their children
can be provided and they contribute to the development of their children (Igmeli et al., 2008).

The Stress Sources Emerging in the Family with the Birth of Disabled Children

1. The dreams of parents are shattered with the birth of disabled children; they experience problems and difficulties
in accepting the children and overcoming the emotional crises (Gullupinar, 2013).

The problems parents face when explaining the disability of the children.

Lack of information and inconsistent behaviors of parents in the disabled child’s rehabilitation, care and other
issues.

The financial and emotional needs emerging with the birth of disabled child, the parents’ inability to pay attention
to each other and other members of the family.

Social pressure from the external environment directed to the disabled child, establishing social distance.
Problems in finding experts with skills and information oriented towards the disabled individuals.

Efforts in the minds of the parents for providing the children with healthy education.

The concern of the children for the future (Neely-Barnes and Dia, 2008; Akgamete, 2009; Gulsen and Gok-Ozer,
2009).
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The View of Siblings on Disabled Children

Perceptions of siblings towards the disabled children have parallels with the reactions of the parents; namely, the
reactions of siblings are shaped by the reactions of parents. Identically to the reactions of the parents, the siblings also feel joy
with the birth of baby, but with the disability, this joy is replaced with sadness and complex emotions (Sar1, 2007). The reactions
of the siblings after the birth of the children with special needs are as follows:

Ignoring, not realizing: This is a natural situation arising with the birth of a sibling with special needs. At the same time,
as both parents exert a lot of effort to fulfill the needs of the disabled children, and the pressure of environment becomes
visible, this mood emerges (Sari, 2007).

Jealousy and ill-treatment: The fact that the attention and love of the parents, to some extent, go to the disabled
child, the siblings may experience jealousy. The child may show various behavioral problems in order to regain the parents’
attention, which is switched to the disabled sibling. The most common form of these behavioral problems is aggression or in
difference towards the disabled sibling (Ahmetoglu, 2004).

Fear: Individual may fear that the same problems may occur in her/his own future family. Besides, after realizing the
disability of her/his sibling, the child may pity the disabled sibling, try to protect and take care of her/him (Yavuz and Coskun,
2014).

Shame, embarrassment: Feeling ashamed of the disabled sibling, not mentioning about the sibling in the friend circle
and restricting the social relations are the reactions the siblings may give (Ahmetoglu and Aral, 2008).

On the other hand, there are positive emotions and experiences arising from having a disabled sibling. Increased
susceptibility to human relationships and differences, being more tolerant, and having a higher sense of responsibility are
among these positive experiences (Ozsoy et al., 2006).

Possible Trainings for the Families

- Psychological Consultation

While working with families of the children with special needs, making sure that family members think about future
and have positive expectations may indicate that their complex and pessimistic views and thoughts have made advance
towards positivity. The main objective of the psychological counseling session is providing support to families for achieving the
aforementioned advance. Here, the aim is to re-frame the mental schema of the family members. Besides, in the psychological
counseling based sessions, the determined goal-directed behaviors constitute a starting point in order to develop the desired
and positive behaviors especially in the mother, who assumes the primary responsibility for the disabled child. Psychological
counseling can be organized individually or as in groups. 8 to 12 people can participate in the group counseling. Parents and
siblings continue the process with the guidance of a specialist (Voltan-Acar, 2001).

- Participation of the Families and the Features of Family Training

Families go through the psycho-mediation by means of psychological counseling as well as training processes. In
particular, the movement from basic to complicated, from small steps to bigger steps, which is among the basic principles in
the education process, is a good evidence of strong training processes.

The education and training process of an individual with special needs is shaped by some basic principles. One of
these is the principle that teachers, students, administrators and parents all participate in this process. The main objective
is transporting the skills, knowledge and gains of students learnt in the school environment to the house environment and
reinforcing them. Here, emphasis should be given to the consistency between house and school (Keskin et al., 2010).
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The main reasons for the participation of families to the education and training processes of their children with special
needs can be summarized as follows;

1. First and foremost, as the parents concern most about their children, they need to know their children very well.

This is why the education and training processes proceed best when the parents participate in (Neely-Barnes and
Dia, 2008).

2. Mothers are usually the closest individuals with their children in the house environment. The most important issue
concerning mothers is the fact that females usually receive less education than males. Hence, mothers should be
taken to the forefront in the education and training processes of their children and they should actively participate
in these processes (Ersoy Quadir and Temiz, 2018).

3. Another important point in the participation of the family in the education and training processes is the fact that
this situation gives the family the opportunity to know the school better; and family feels as a part of the school,
which makes it easier for school to ask for funds from the parents. Thus the academic performance of the disabled
individual will improve and her/his living standards will increase (Cavkaytar et al., 2012).

The participation of family in the education and training environment contributes to laying the ground for the

formation of a common culture.

Thus families find the most efficient and best way for the development of their children (Mohsin et al., 2011).

The participation of family in the education process contributes both to the parents and the children.

The children have a successful personality development. As a result, the academic success and social skills improve,

thus there is a positive increase in the emotional development. At the same time, teachers take advantage of this

process and they meet the educational needs of their students more easily (Cavkaytar et al., 2012).

Families may develop a positive attitude perception for both school and education and training process (Kanik,

1993).

9. At the same time, the participation of families in the education and training process also increases the quality of
the education. In this way, the multifaceted development of children is achieved and positive developments may
ocur (Cavkaytar et al.,, 2012).

10. The participation of families in the education and training process has made it easier for the school to support
children in the house. For the education to be permanent in the children, it must be supported by parents in the
house (Torster, 2001; Turan, 2013; Dogan, 2015; Erturk Mustul et al., 2016).

Ny e
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Considering all these reasons, other contributions of the participation of family in the education processes can be
summarized as follows: holding face to face meetings with families, creating an environment for the discussion of education
programs, creating opportunities for the development of various academic skills and communication skills by preparing
various programs for house.

Characteristics of Effective Family Training

- The family members of the disabled children are interested in and concerned about the education, development and
education methods of the children.

- The parents may have different backgrounds, skills and characteristics.

- It is necessary to prepare creative and flexible programs which are suitable for the needs of the family. Family
expectations, roles and responsibilities should not be ignored.

- Parents should be able to share their views, thoughts and experiences with teachers.

- In addition, the relationship between children and parents should be taken into account in the education and training
process. Programs should be shaped accordingly. In particular, the attitudes of democratic, overprotective or indifferent
parents should not be overlooked.

- The family should have an active role as decision-makers in the process. In addition, the opinions of parents should be
taken into consideration in making decisions about the children. Apart from these, parents should be more solution-oriented,
rather than emphasizing the problems (Sen and Yurtseven, 2007; Konuk and Dogru, 2012; Ozel and Zelyurt, 2016; Dogan,
2015).
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The most important limitation about the education and training programs is drawing the attention of family to this type
of environment. Families may not want to participate in these types of activities, by making excuses. The reasons for this type
of behavior can be listed as follows:

- Not being able to find time for participation

- The situations arising due to their emotional nature

- Problems with their self-confidence

- Inability to fully understand the importance of family training (TUrkdogan et al., 1998; Kaytez et al., 2015; Camlibel
Cakmak, 2010).

Fundamental Aims in the Family Training

+ Informing and guiding families in fundamental subjects

+ Drafting realistic expectations about the disabled children

« Crystallizing the place of children within the family

+ Developing basic skills in children

+ Evaluating the interaction between parents and children

+ Making parents recognize the changes that may arise in the behaviors of children (Tezel Sahin and Ozbey, 2007; Oztop
and Yilmaz, 2015; Comert and Guleg, 2004).

a)Informing and guiding families in fundamental subjects

* This process begins with medical and educational diagnosis of the children.

« First of all, parents should be informed about the disability of the children. This is because the parents may feel
anxious if they don't know about the effects of disability on the life and development of their children. The disability should be
explained in a way that parents can understand and perceive, that leaves no questions in their minds. The possible effects of
disability on the development of children should be explained.

+ In the second step, the families should be informed about the education institution which is suitable for the
characteristics of children and constitutes a priority for the needs of children. The families should be insistently directed to
these institutions without wasting time (Ozytirek, 2015; Ozdemir, 2010).

b)Drafting realistic expectations about the disabled children

« It is not a right thing to expect the realization of realistic expectations about the children. Families should be first
prepared psychologically for this situation.

« Families expect fast developments and changes in their children and may experience disappointment when these
changes don't occur, which leads them to leave all their efforts aside.

* Even the minor changes in the children should be explained to parents with positive examples and they should be
made recognize these changes (Canbeldek and Isikoglu Erdogan, 2016).

c)Crystallizing the place of children within the family

+ Parents may neglect both themselves and other individuals in the family after the birth of children with special needs.
Therefore, the siblings may be seriously troubled by this change. Thus, the siblings should be informed on the status their
sibling with special needs.

« The responsibilities of parents may be heavy; however, they still have to behave equally towards their children (Bedel,
2017).

d)Developing basic skills in children

+ The needs of children should be determined and the works which are needed most should be taught to parents. Then,
the parents should implement what they have learned on their children with special needs.

+ The acquisition of basic skills should be demonstrated to parents by the specialists during the training and parents
should be asked to continue this process in the house (Yavuz Konokman and Yokus, 2016; Comert and Gulecg, 2004).
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e)Evaluating the interaction between parents and children

+ During the evaluation of the family interaction, the steps should be taken to maximize the comfort and satisfaction
both for parents and children, and to minimize the anxiety (Bagceli Kahraman et al., 2017; Tezel Sahin and Cevher Kalburan,
2009).

f)Making parents recognize the changes that may arise in the behaviors of children

+ One of the most common situations faced in the education of individuals with special needs is tha ttheir development
progress is low and the changes may be hard to perceive compared to their peers (Tezel Sahin and Cevher Kalburan, 2009;
Bagceli Kahraman et al., 2017, Oszrek et al., 2015).

+ Thus, the morale and motivation of families should be kept at the highest level during the education process of
children with special needs. Even the minor changes in the children should be explained to the family, and they should be
made recognize these changes (Yildirim and Conk, 2005).

Resilience in the Families of Disabled Individuals

Resilience is a concept gaining importance in the academic studies. Resilience is the process of individuals' adapting
well in the face of adversity, trauma, tragedy, threats or significant sources of stress-physiological problems or psychological-
based depression or tensions. Individual can adapt and cope with negative conditions. For example, an unexpected death of a
family member may cause psychological imbalance, and the fact that family members recover quickly with minimal influence
against this imbalance can be viewed as a healthy reaction and as an example of resilience. The risk factor facing the individual
and the protective factors that seek to eliminate it are very important in the resilience. Risk is vital in the development of the
resilience in the individuals. However, at the same time, risk can be defined as the fusion of the factors leading to negative
situation with conditions that would make the situation worse. On the other hand, the protective factors may reduce the
negative consequences of the risk, or even eliminate them (6z and Yilmaz, 2009).

Resilience is a characteristic of individual, protecting her/him from the environmental risk factors. Acquired attitudes
and skills allow the reduction of environmental risk factors and introduction of protective factors. The protective process
consists of four stages in the resilience. These are;

* The ones lowering the risk exposure and the risk impact,

* The ones lowering the negative conditions after the negative experiences,

* The ones increasing the self-esteem with performance,

* The positive interactions mediating the needs in the life.

The aim of individual to have a successful and efficient life in the future is the most important motivational tool. At the
same time, resilience helps the individual in keeping the hope alive (Oktan, 2012: 1691-1693).

The literature review reveals that families of the children with special needs feel serious concerns about their children.
They may give negative first reactions due to their concern for the disability of the children and they may continue this situation
in the future. Within the process, after a certain cycle, families may overcome this situation and may be involved in the process
of affirmation. The families of children with special needs face more risk situations which create more stress, compared
to other families. Thus, positive adaptation and supportive external programs should be activated in order to increase the
resilience and robustness of the families when they face this type of situations (Keskin et al, 2010).

The families of the handicapped individuals face more risk situation which creates stress, compared to families with
non-handicapped children. The future of their children and what will happen to their children when the parents are not with
them exemplify these risk situations. Therefore, when families face this type of situations, they should put themselves into the
positive adaptation process and the supportive programs for families can positively affect this process (Heiman, 2002).
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DISCUSSION AND CONCLUSION

Disabled people consists 12% of population in Turkey. This ratio equals to 9.5 million people. The family lives different
moods with birth of children with disabilities. The most important wishes of the parents is that his/her child stay on his/her
own two feet, be a well regarded citizen in the future; in other words, parents want their children to be able to “earn his/
her life” alone (Danis 2009: 92). They usually feel anxious about what will happen to their children after their own death.
Measures should be taken as state policy and should be implemented with continuity in order to relieve this anxiety. As a first
step, increasing the health services before, during and after the pregnancy will partially decrease the number of people with
disabilities. Counseling and awareness services for women who are pregnant may be taken to forefront. In order to decrease
the disability risk after the birth, the pregnant women should be given education, provided with preventive health care (about
the importance of vaccines), and explained about intervention channels in case of risky situations that may occur during this
period.

Families have usually difficulty in accepting the disability of their children. In this respect, the earliest intervention of
families towards their children depends on the early medical diagnosis. The duties of the state in this respect are providing
the needs of the families, and helping the families financially so that they can apply to the health and educational institutions.
These can be achieved after the health screening are given priority in the early diagnosis, the family medicine system proceeds
efficiently and home health care and social care services towards the disabled children and their family members taking care
of the children are activated without wasting time.

Other important services for the disabled people are the development of educational possibilities and vocational
training opportunities. Disabled people are often perceived as mere consumers and not producers, which creates problems
their educational possibilities. The thoughts prevailing in the society such as “disabled people will work futile even when they
study”, “they need no school, they don’t understand anything”, “what good will happen when they study?” hinder the disabled
people from beginning to work.

Considering all of the aforementioned situations, improvements should be made in order to eliminate the negative
mood of the families of disabled individuals. In order to achieve these, the family training should be given priority. Above all,
the disabled people should be considered as a part of the society and they shouldn’t be marginalized. Discrimination against
people with disabilities should be eliminated completely; their exclusion should be ended.

In this context; it is necessary to create contemporary social policies for the improvement of social perceptions and
attitudes towards people with disabilities, to provide equal opportunities for disabled people, to improve education and
employment opportunities, to develop family education programs for disabled families.




TURKISH JOURNAL OF
APPLIED SOCIAL WORK

®2018 ¢

EMOTIONAL STRUCTURES OF PARENTS WITH SPECIAL
NEEDED CHILDREN AND BASIC DYNAMICS IN FAMILY
EDUCATION

V

Ahmetoglu, E. (2004). Zihinsel Engelli Cocuklarin Kardes iliskilerinin Anne ve Kardes Algilarina Gére Degerlendirilmesi
(Assessment of Relations of Mentally Handicapped Children with Their Siblings in Terms of Perception
of Mothers And The Siblings), Yayimlanmamis Doktora Tezi, Ankara Universitesi, Fen Bilimleri Enstit(is(,
Ankara. (In Turkish).

RESOURCES

Ahmetoglu, E. and Aral, N. (2008). “Schaeffer Kardes Davranisi Degerlendirme Olgeginin Turkce Uyarlamasi (Turkish
Adaptation of Schaeffer Sibling Behaviour Rating Scale)’, Kastamonu Egitim Dergisi(Kastamonu Education
Journal), Cilt:16, No:2: 379-388 (Vol:16 No:2: 379-388).(In Turkish).

Akcamete, A.G. (2009). Genel Egitim Okullarinda Ozel Gereksinimi Olan Ogrenciler ve Ozel Egitim (Studentswith
Special Needs in General Education and Special Education). Ankara: Kok Yayincilik, Ankara.(In Turkish).

Akkok, F. (2003). “Farkli Ozellige Sahip Cocuk Aileleri ve Ailelerle Yapilan Calismalar”(Different Feature Having Children
Families and Family Studies Performed with), A. Ataman (Ed), Ozel Egitime Giris (Introductionto Special
Education) (121-142). Ankara: Gunduz Egitim Yayincilik.(In Turkish).

Aral, N. and Gursoy, F. (2012).0zel Egitim Gerektiren Cocuklar ve Ozel Egitime Giris.(Children Who Need Special
Education and Introduction to Special Education), Istanbul: MorpaKultir Yayinlari Ltd. Sti; p. 321-324.
(In Turkish).

Ataman, A. (2003). “Ozel Egitime Muhtac¢ Olmanin Nedenleri (TheReasons of Needing Special Education)”. A. Ataman
(Ed.), Ozel Egitime Giris (Introductionto Special Education) (9-50). Ankara: GUndUz Egitim Yayincilik.(In Turkish).

Bagceli Kahraman, P., Eren, S. and Senol, S. (2017). “Okul Oncesi Egitimde ve ilkokulda Aile Katilim Calismalari (Family
Participation Studies Performed in the Preschool and Primary Education)”, Akademik Sosyal Arastirmalar
Dergisi (The Journal of Academic Social Science), Y1l: 5, Say1: 51:611-624.(In Turkish).

Baltas, A. and Baltas, Z. (2002). Stres ve Basa Cikma Yollari(Stressand Coping Ways), istanbul: Remzi Kitabevi. (In Turkish).

Basgul, S.S.,Uneri, 0.S., and Cakin-Memik, N. (2011). “Parents’ Perception of the Quality of Life of Children with
Intellectual Disabilities”, Turkish Journal of Pediatric,53: 541-546.

Bedel, F. (2017). Anne Egitimi Programinin Ozel Gereksinimli Cocuklarin Annelerinin Cocuk Yetistirme Tutumlarina ve
Cocuklariyla iliskisine Etkisinin incelenmesi (The Effect of Mother Training Programme on Child Rearing
Attitudes and Mother-Child Relationship amongMothers of Children with Special Needs), Yiiksek Lisans
Tezi,Selcuk Universitesi Sosyal Bilimler Enstitiisi,Konya.(In Turkish).

Campbell. S., Glasper, E.A., and Wong, D. (Eds) (1999) Whaley and Wong's Children’s Nursing, Mosb y International
Ltd., London. p. 579-580.

Canarslan, H. (2014). Engelli Cocuga Sahip Ailelerin Yasam Kalitesinin i_ncelenmesi (Research on Quality of Life of
Parents Having Disabled Children), Yiiksek Lisans Tezi, Trakya Universitesi Sosyal Bilimler EnstitisU, Edirne.
(In Turkish).




TURKISH JOURNAL OF

APPLIED SOCIAL WORK

Volume:1  Number:2 Year:2019

EMOTIONAL STRUCTURES OF PARENTS WITH SPECIAL
NEEDED CHILDREN AND BASIC DYNAMICS IN FAMILY
EDUCATION

RESOURCES

Canbeldek, M.,Isikoglu Erdogan, N.. (2016). “Okul Oncesi Egitim Kurumlarinda Kalite ile Cocuklarin Gelisim Duzeyleri
Arasindaki lliskinin Incelenmesi”,Abant Izzet Baysal Universitesi Egitim Fakdiltesi Dergisi, 16(3), 792-809.(In
Turkish).

Cavkaytar, A., Ceyhan, E., Adiglizel, O. C., Uysal, H. and Garan, O. (2012). “Investigating Education and Support Needs
of Families Who Have Children with Intellectual Disabilities”, Turkish Online Journal of Qualitative Inquiry,
3(4):79-99.

Cémert, D. and Glileg, H. (2004). “Okul Oncesi Egitim Kurumlarinda Aile Katiliminin Onemi: Ogretmen-Aile-Cocuk ve
Kurum”(The Significance of Family Participation in the Pre-school Institutions: Teacher- Family- Child and
Institutionon),Afyon Kocatepe Universitesi Sosyal Bilimler Dergisi, IV (1), 131-145. (In Turkish).

(;amllbel_(;akmak,o. (2010)."Okul Oncesi Egitim Kurumlarinda Aile Katilimi” (Parent Involvement in Pre-school), Abant
Izzet Baysal Universitesi Sosyal Bilimler Enstitiisti Dergisi (Journal of Social Sciences), Cilt /Volume: 1, Sayi /
Issue: 20:1-17.(In Turkish).

Celik, H. and Eksi H.(2018).”“Mothers' Reflections of AmbiguousLoss on PersonalFamily,Functioning in
Families with Children Who Have Autism Spectrum Disorders”, Ankara University Faculty of Educational
Sciences Journal of Special Education, Cilt: 19, Sayi: 4, Sayfa No: 723-745.

Danis, M. Z. (2006). “Zihinsel Engelli Cocuga Sahip Annelerin Yasadigi Duygular, Cocuklarinin Gelecegine iliskin
Dusuncelerive Umutsuzluk Duzeyleri” (The Mothers Emotions Views of Their Child’s Future and Hopelessness
Who Have Mentally Retarded Child), Top/lum ve Sosyal Hizmet Dergisi, 17 (2): 91-107. (In Turkish).

Darica, N., Abidinoglu, U., and Gumuscd, S. (2000). Otizm ve Otistik Cocuklar (Autism and Autistic Children), Istanbul,
Ozglr Yayinlari.(In Turkish).

Dogan, M. (2001). isitme Engelli Cocugu Olan Sahip Ebeveynlerin Cesitli Psikolojik Degiskenler Agisindan
Degerlendirilmesi (Evaluatingthe Parents of Hearing-impaired Children in Terms of Some Psychological
Variables).Unpublished Master's Thesis, Ankara University, Ankara, Turkey.(In Turkish).

Dogan, M. (2015). “Yetersizligi Olan Cocuklar, Aile Ve Aile Egitimi: Kavramsal Ve Uygulamaya Dénuk Gelismeler”
(Children with Disabilities, Parents And Parent Education: Conceptual and Practical Issues), Abant Izzet
Baysal Universitesi Egitim Fakdiltesi Dergisi, 15(0zel Sayi), 111-127.(In Turkish).

Duran, S. (2018). “Zihinsel Engelli Cocuklarin Aileleri ve Psikiyatri Hemsireligi” (Families of Mentally Disabled Children
and Psychiatric Nursing), Tirkiye Klinikleri (| Psychiatr Nurs-Special Topics), 4(1):74-80. (In Turkish).

Ergln, S. and Ertem G. (2012)."Difficulties of MothersLivingwithMentallyDisabledChildren”, Journal of the Pakistan
Medical Association, Vol. 62, No. 8: 776-780.

Ersoy Quadir, S.and Temiz, G.(2018).“Engelli Cocugu Olan Annelerin Gereksinimlerini Etkileyen Faktérlerin incelenmesi
(Konya ili Ornegi)” (Examination of The Factors Affecting The Needs Of Mothers With Disabled
Children),(Example Of Konya Region), Uluslararasi Sosyal Arastirmalar Dergisi / The Journal of International
Social Research, Cilt: 11 Sayi: 61, Volume: 11 Issue: 61.(In Turkish).




TURKISH JOURNAL OF
APPLIED SOCIAL WORK

®2018 ¢

EMOTIONAL STRUCTURES OF PARENTS WITH SPECIAL
NEEDED CHILDREN AND BASIC DYNAMICS IN FAMILY
EDUCATION

V

Ertirk Mustul, E., Turan, Z., and Uzuner, Y. (2016). “isitme Kayipli Cocugu Olan Bir Annenin Etkilesim Davranislarinin
Aile Egitimi Baglaminda incelenmesi” (Evaluation of the Interactive Behaviors of a Mother with Her Child
Who Have a Hearing Loss in the Context of Parent Guidance Process), Ankara Universitesi Egitim Bilimleri
FakiiltesiOzel Egitim Dergisi,17(1), 1-19.(In Turkish).

RESOURCES

Goren, A. B. (2016). “Engelli Cocuga Sahip Annelerde Yas Sureci” (GriefProcess of Mothers of
Children with Intellectual Disabilities), Cumhuriyet llahiyat Dergisi (Cumhuriyet Theology Journal), 20,1:225-
244 (In Turkish).

Gul, S. O.,Ardic, A., Olgunsoylu B. andUnal Y. (2017). “PosttraumaticStressSymptomsandRelatedVariables in Families
of Children with Disabilities”, International Journal of Early Childhood Special Education (INT-JECSE), 9(2) -
112-127.

Gullupinar, F. (2013). “Toplumsal iligkiler Kiskacinda Zihin Engelli Olan Bireyler veAile Yapilari:
Eskisehir'de Engelli Ailesi Hakkinda Sosyolojik Bir Alan Calismasi” (TheFamilyStructure of
the Children with Mental Disability Squeezed within Social Relations: A Sociological Case Study on the
Disabled Family in Eskisehir), Top/lum ve Sosyal Hizmet, Cilt 24, Sayi 1: 41-64.(In Turkish).

Giilsen, B. and Gok-Ozer, F. (2009). “Engelli Cocuga Sahip Ailelerin Stresle Bas Etme Durumlari” (Families' Status of
Coping with Stress Who Have a Handicapped Child), TAF Preventive Medicine Bulletin, 8(5): 413-420.(In
Turkish).

Hatun, O., Yavuz Birben, F., ince, Z., and Kalkan Yeni, G. (2016). “The Ticket to Heaven: A Spiritual Resource for Coping
with Disability”,Spiritual Psychology and Counseling, 1,(2): 2090235.

Heiman, T. (2002). “Parents of Children with Disabilities: Resilience, Coping, and Future Expectations” Journal of
Developmental and Physical Disabilities, 14, (2).

icmeli C., Ataoglu, A., Canan, F., Ozcetin, A. (2008). “Zihinsel Oziirlii Cocuklari Olan Ebeveynler ile Saghkl Cocuklara
Sahip Ebeveynlerin Cocuk Yetistirme Tutumlarinin Karsilastiriimasi” (Comparison of Child Bringing-
Up Attitudes of Families Having Mentally Retarded Children and Families Who Have Healthy Children), Diizce
Medical Faculty Journal, I1ssue: 3:21-28.(In Turkish).

Kagitcibasl, C. (2008). Giiniimiizde insan ve insanlar (Human and HumanityToday),istanbul: Evrim Yayinevi.(In
Turkish).

Kandel, I. andMerrick J. (2007). “The Child With a Disability: Parental Acceptance, Management
and Coping” Review Article,The Scientific World Journal,7, 1799-1809.

Kanik, N. (1993). “OzUrlli Bebeklerin Egitimive Ailenin Katiimi”(Education of Disabled Children and Family Participation),
Ozel Egitim Dergisi, 1 (3): 14-17.(In Turkish).

Karagengel, F.J., (2007). Zihinsel Engelli Cocuga Sahip Anneler ile Saglkh Cocuga Sahip Annelerin Atilganlik ve Sugluluk-
Utang DUzeyleri Agisindan Karsilastiriimasi (Comparison of the Mothers Who Have Mentally Retarded
Children with The Ones Heaving Healty Children Considering the Assertiveness and the Guiltiness-shame
Level), Unpublished Master's Thesis, Maltepe Universitylnstitute of SocialSciences, Istanbul.(In Turkish).




TURKISH JOURNAL OF

APPLIED SOCIAL WORK

Volume:1  Number:2 Year:2019

EMOTIONAL STRUCTURES OF PARENTS WITH SPECIAL
NEEDED CHILDREN AND BASIC DYNAMICS IN FAMILY
EDUCATION

RESOURCES

Kaytez, N., Durualp, E. and Kadan, G. (2015). “Engelli Cocugu Olan Ailelerin Gereksinimlerinin ve Stres Duzeylerinin
incelenmesi” (Evaluation of Requirements and Stress Levels of The Families Having Disabled Child), Egitim
ve Ogretim Arastirmalari Dergisi, Journal of Research in Education and Teaching, Cilt:4, Sayi: 1: 197-214,
Makale No: 19.(In Turkish).

Keskin, G., Bilge, A., Engin, E. and Dulgerler, S. (2010). “Zihinsel Engelli Cocugu
Olan Anne Babalarin Kaygi, Anne-Baba Tutumlari ve Basa Cikma Stratejileri Agisindan
Degerlendiriimesi”(HopelessnessLevels Accordingto Some Variables and Anxiety Statesof ParentsWhoHave
Special NeedsC hildren),Anatolian Journal of Psychiatry, 11, 30-37.(In Turkish).

Konuk, R.and Yildirim Dogru, S. (2012). “Aile Egitimi ve Kardes Egitimi Programlarinin Kardesleri Engelli Olan Cocuklarin
Kardeslerine Yonelik Bilgi Ve Beceri DUzeyine Etkisi” (The Effect of Parent Education And Sibling Education
Programmes on Knowledge and Skills Levels of Children Having A Sibling with Disabilities Related to Their
Siblings), Buca Egitim Fakdiltesi Dergisi, 33:135-145.(In Turkish).

Kurt, 1. (2001). Sorularla Kaygi ve Sinav Kaygisi (Anxietyand Exam Anxiety Explained), Ankara: Asil Yayin ve Dagitim.(In
Turkish).

Lerner, J.L. (1997). Learning Disabilities: Teories, Diagnosisand Strategies. Boston: HoughtonMifflinCompany.

Mohsin, M. N., Khan, T. M.,Doger, A. H. and Awan, A. S. (2011). “Role of Parents in Training of Children with Intellectual
Disability”, International Journal of Humanities and Social Science, Vol. 1 No. 9:78-88.

Mowbray, C.,.Schwarz, S., Bybee, D., Spang, J., Rueda-Riedle, A., Oyserman, D. (2000). “Mothers with a Mental lliness:
Stressors and Resources for Parenting and Living. Families in Society”, The Journal of Contemporary Human
Services, 81 (2), 118-129.

Neely-Barnes, S. L. and Dia, D. A. (2008). “Families of Childrenwith Disabilities: A Review of Literatureand
Recommendationsfor Interventions”, Journal of Early and Intensive Behavior Intervention, 5(3): 93-107.

Oktan, V. (2012). “Psikolojik Saglamligin Gelisiminde Bir Moderator Olarak Umut’(Hope as a Moderator in the
Development of Resilience), International Journal of Human Sciences, (9)2, 1691-1701.(In Turkish).

Oz, F. and Yilmaz E. B. (2009). “Ruh Sagliginin Korunmasinda Onemli Bir Kavram: Psikolojik Saglamlik” (An Important
Concept in the Protection of Mental Health: Resilience),Saglik Bilimleri Fakiiltesi Hemsirelik Dergisi, 82-89.(In
Turkish).

Ozdemir, H.(2010). Okul Oncesi Ogretmenlerinin Kaynastirma Uygulamasina iliskin Gérislerinin incelenmesi (Analysis
of The Opinions of Preschool Teachers About the Application of Integration), Yiiksek Lisans Tezi,Trakya
Universitesi Sosyal Bilimler EnstittsU, Edirne.(In Turkish).

Ozel, E. and Zelyurt, H. (2016). “Anne Baba Egitiminin Aile Cocuk iliskilerine Etkisi” (The Effect of Parents Education on
Family Child Relations), Sosyal Politika Calismalari Dergisi, Sayr: 36: 9-34.(In Turkish).




TURKISH JOURNAL OF
APPLIED SOCIAL WORK

®2018 ¢

EMOTIONAL STRUCTURES OF PARENTS WITH SPECIAL
NEEDED CHILDREN AND BASIC DYNAMICS IN FAMILY
EDUCATION

V

RESOURCES
Ozgur, |. ve Zan, B. (2004). “Engelli CocukEngelli Aile” (Disabled Child Disabled Family)Cukurova University Egitim

Fakiiltesi Dergisi, 27 (2).(In Turkish).

Ozsoy, AS., Ozkahraman, S. and Calli, F. (2006). “Zihinsel Engelli Cocuk Sahibi Ailelerin Yasadiklari Giicliiklerin
Incelenmesi” (Review of Hardships Undergone by Families with Mentally Retarded Children), Journal of
Family and Society Education, Culture and Research, 3 (9), 68-76.(In Turkish).

Ozsenol, F., Isikhan, V., Unay, B., Aydin, H.l., Akin, R., Gokgay,E.(2003).“Engelli CocugaSahip Ailelerin Aile islevlerinin
Degerlendirilmesi” (The Evaluation of Family Functions of Families with Handicapped Children), Gilhane Tip
Dergisi, 45: 156-64.(In Turkish).

Oztop, H. andYilmaz, F. (2015). “Aile Yasantisi Egitimi: Amaci ve Kapsami” (Family Life Training: Aim And Scope),
Hacettepe Universitesi Sosyal Arastirmalar E-Dergisi, Ankara.(In Turkish).

Ozyiirek, A. (2015). “Okul Oncesi D6nem Kaynastirma Uygulamasina Cocuk, Veli Ve Egitimci Bakis Acisinin incelenmesi”
(The Investigation of Views of Child, Parents and Educators to Inclusion Practice in Preschool Period),
Uluslararasi Aile Cocuk ve Egitim Dergisi (International Journal of Family Child and Education),Say:6: 82-102.

(In Turkish).

Prime Ministry (1995). Zihinsel Ozurlu Bir Cocugum Var (I have a Mentally Handicapped Child), Prime
Ministry Family Research Institution, Ankara: Bizim Buro.(In Turkish).

Ravindranadan, V. and Raju, S. (2007). “Adjustment and Attitude of Parents of Children with Mental Retardation”,
Journal of thelndian Academy of AppliedPsychology, 33 (1), 137-141.

Sarl, Y.H. (2007). “Zihinsel Engelli Cocugu Olan Ailelerde Aile Yiklenmesi”(FamilyBurden on Families of Children with
Intellectual Disability), Cumhuriyet University School of Nursingfournal, 11 (2), 1-7.(In Turkish).

Sen, E. and Yurtsever, S. (2007). “Difficulties Experienced by Families with Disabled Children”,
JSPN, Vol. 12, No. 4: 238-252.

Tezel Sahin, F. and Cevher Kalburan, F. N. (2009). “Aile Egitim Programlari ve Etkililigi: Dunyada Neler Uygulaniyor?”
(Family Education Programs and Their Effectiveness: What is Applied in the World?), Pamukkale Universitesi
Egitim Fakdltesi Dergisi, 25 (25), 1-12. (In Turkish).

Tezel Sahin, F. and Ozbey S.(2007). “Aile Egitim Programlarina Nicin Gereksinim Duyulmustur? Aile Egitim Programlari
Neden Onemlidir?” (Why Has There Been a Requirement for Parent Education Programmes? Why are Parent
Education Programmes Important?)Aile ve Toplum, Yil: 9 Cilt: 3 Sayi: 12.(In Turkish).

Torster, H. (2001). “Sources of Stress in Mothers of Young Childrenwith Visual Impairment”, Journal of Visual
Impairment and Blindness, 95(10), 623-637.

Turan, Z. (2013). “Teacher Goals in an Early Intervention Program for Children with Hearing Loss",European Journal
of Research on Education, 2(2), 146-153.




TURKISH JOURNAL OF

APPLIED SOCIAL WORK

Volume:1  Number:2 Year:2019

EMOTIONAL STRUCTURES OF PARENTS WITH SPECIAL
NEEDED CHILDREN AND BASIC DYNAMICS IN FAMILY
EDUCATION

RESOURCES

Turkdogan, D., Aydinoglu, F., andDaryal, D. (1998). “A Study on theTurkish’s Mother’s Perception of a ChildwithDown
Syndromeand Her Social Adjustment”,Marmara Medical Journal,11:156-160.

Varol, N. (2009). “Zihinsel Engelli Cocuklara Tane Kavraminin Acik Anlatim Ve Basamaklandiriimis Yontemle
Sunulmasinin Farklilagsan Etkililigi"(Comparisonof Effectiveness of Direct Teaching and Interactive
Unit Teaching of Number Conceptstothe Children with Mental Retardation),Gazi University Faculty of
Education Journal, 29 (1), 353-377.(In Turkish).

Varol, N. (2010).Aile Egitimi (Family Education), Kok Yayincilik, 4. Baski. (In Turkish).

Verep, S., (2005). Zihinsel Engelli Cocuk Annelerine Verilen Hemsirelik Egitiminin Annelerin Tikenmisligini Azaltmaya
Etkisi(The Effect of Nursing Training Giventothe Motherswith Mentally Disability Children on the
Reducing of Burnout of the Mothers),Unpublished Master's Thesis, Ataturk University Institute of Health
Sciences, Erzurum.(In Turkish).

Voltan-Acar, N., 2001, Principles and Techniques of Group Counseling, (Enhanced 3rd Edition), Nobel Publication,
Ankara.(In Turkish).

Yavuz Konokman, G. and Yokus, G.(2016).“Ebeveynlerin Okul Oncesi Egitime Katilim Diizeylerine iliskinAlgilari”
(Parents’ Perceptions on Their Involvement in PreschoolEducation),Mustafa Kemal Universitesi Sosyal Bilimler
Enstitiisi Dergisi (Mustafa Kemal University Journal of Graduate School of Social Sciences),Cilt/Volume:
13,Sayl/Issue: 35: 176-193.(In Turkish).

Yavuz, M. and Coskun, i. (2014).“Normal Gelisim Gosteren Bireyin Zihinsel Engelli Kardesiyle Vakit Gecirme Durumu”
(Recreation of Normal Developing Children And Their Mentally Disabled Siblings), Turkish Studies -
International Periodical For The Languages, Literature and History of Turkish or Turkic, Volume 9/8: 295-313,
Ankara-Turkey. (In Turkish).

Yildirim, F. and Conk, Z. (2005). “Zihinsel Yetersizligi Olan Cocuga Sahip Anne Babalarin Stresle Basa Cikma
Tarzlarina ve Depresyon Duzeylerine Planli Egitime Etkisi”(Effects of PlannedEducation on CopingWays of
Stres Mothers/Fathers’ Who Have Mentally Retarded Child), Cumhuriyet University School of Nursing Journal, 9
(2), 1- 10.(In Turkish).




