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Ozet

Bu aragtrmanin temel amaci, Ingilizce imgesel anlamli dil 6gelerinin ogre-
timine yonelik alternatif bir égretim siireci sunmak ve sunulan bu siirecin 6grenci-
ler iizerinde ne gibi 6grenme davramslart olusturdugunu ortaya koymaktir. Ornek-
lemini Ankara Universitesi Dil ve Tarih-Cografya Fakiiltesi Dilbilim Béliimii 2.
smif lisans ogrencilerinin olusturdugu bu ¢alisma, kontrol grupsuz én-test son-test
deneysel deseni icermektedir. On-test ve son-test verileri SPSS programinda iliskili
orneklemler igin t-testi ile ¢oziimlenmistir. Ogretim siireci sonunda elde edilen
bulgular, onerilen siirecin 6grencilerde olumlu etkiler yarattigini ortaya koymakta
ve bu siirecte ogretilmesi hedeflenen dil oOgelerini anlayabildiklerini ve kul-
lanabildiklerini géstermektedir.

Anahtar Sozciikler: Imgesel anlam, yabanci dil ogretimi, imgesel dil dgel-

erinin ogretimi

A PROPOSAL FOR ACTIVITIES TO BE
USED IN TEACHING OF FIGURATIVE
EXPRESSIONS IN FOREING LANGUAGE

Abstract

The main purpose of this study is to propose an alternative process to the
teaching of figurative expressions in English, and determine the effects of the men-
tioned process. The pre-test re-test experimental design approach is used with 22
participants who are 2nd year undergraduate students of Ankara University Fac-
ulty of Letters, Department of Linguistics. The data collected through pre-test and
re-test are analysed using SPSS with paired samples t-test. The findings collected
at the end of the teaching process show positive effects of the proposed process and
that the participants can understand and use the aimed linguistic features.

Key words: Figurative meaning, foreign language teaching, teaching figura-
tive language
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Giris

Bu calismaya yabanci dilde (Ingilizce) imgesel (figurative) anlamli dil ge-
lerinin 6gretimi konu edilmistir. Calismanin amaci, imgesel anlamli dil 6gelerinin
Ogretimine iligkin alternatif bir 6gretim siireci tasarlamak ve bu siiregte kullanilma-
s1 Onerilen etkinliklerin 6grencilerde olumlu 6grenme davraniglarina etkisi olup
olmadigini stnamaktir. Bu amag dogrultusunda su sorulara yanit aranmaktadir:

1. Tasarimlanan 6gretim siirecinde kullanilan etkinlikler, 6grencilerin 6gretilen
imgesel anlamli dil 6gelerini belli bir baglam i¢inde kullanabilmelerini
olumlu yonde etkilemekte midir?

2. Tasarimlanan 6gretim siirecinde kullanilan etkinlikler, 6grencilerin 6gretilen
imgesel anlamli dil 6gelerinin anlamlarin1 kavrayabilmelerini ve bu dgeleri
kullanabilmelerini olumlu yonde etkilemekte midir?

3. Tasarimlanan 6gretim siirecinde kullanilan etkinlikler, 6grencilerin 6gretilen
hangi tiirdeki imgesel anlamli dil 6gelerini daha kolay 6grenmelerini sagla-
maktadir?

Caligmada once, imgesel anlamli dil 6geleri tanitilmis ve bu 6gelerin yabanci
dil 6gretimindeki yeri ortaya konmus, daha sonra verilerin elde edilmesinde kulla-
nilan yontem ve arastirma modeli hakkinda bilgi verilmistir. Ardindan, imgesel
anlamli dil 6geleri i¢in tasarimlanan 6gretim siireci agsamalariyla anlatilmis ve kul-
lanilan etkinliklere iliskin bir 6rnekleme yapilarak, etkinliklerin 6gretim siireci
sonunda 0grencilerin basarilarina etkisi tartisilmistir.

1. Imgesel Anlam ve Yabaneci Dil Ogretimindeki Yeri:

Son yillarda imgesel anlamli dil gelerinin yabanci dil 6gretimindeki yeri gide-
rek onem kazanmis ve bu tiir dil 6gelerinin dgretimine yonelik caligmalarin sayi-
sinda bir artis goézlenmistir (Kévecsez ve Szabo, 1996; Boers, 2000; Deignan,
Gabrys ve Solska; 1997). Bunun bir nedeni, yabanci dil 6gretiminde dilin giinliik
kullanim bi¢imlerinin ve dil ile kiiltiiriin etkilesiminin sunumunun 6ne ¢ikmasidir.
Her dilin s6zvarliginda bulunan imgesel anlaml dil 6geleri, glinliik dil kullanimla-
rin1 yansitmast ve kiiltiirel 6zellikler tasimasi bakimindan 6nemli bir aragtir.

Imgesel anlamin sozliiksel karsihigi, “zihinde bir resim olusturmak ya da bir
karsilagtirma yaratmak i¢in temel ya da bilindik bir anlamin disinda farkl: bir yolla
kullanilan anlam”dir (Longman Dictionary of English Language and Culture, 1992:
475). Bu tanima imgesel anlamli dil 6gelerinin uzlasimsal (conventional) bilgiye
dayandigi (Gibbs, 1994; Dobrovol’skij ve Piiranen, 2005) goriisii de eklendiginde
imgesel anlamli dil 6gelerinin kiiltiirel 6zellikleri yansittigi goriislinii tanitlamak
daha kolay olacaktir. Imgesel anlaml1 dil dgelerinin dgretimi iizerine gerceklestiri-
len ¢alismalar, bu 6gelerin 6gretimi siirecinde 6grencilerin genellikle anadilleriyle
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hedef dil arasinda kiiltiirel ve kavramsal kosutluk olmasi durumunda s6z konusu dil
ogelerini daha kolay 6grendiklerini gostermektedir. Ornegin, Kévecsez ve Szabo
(1996: 345-348) anadili Macarca olan ve Ingilizce 6grenmekte olan dgrencilerin
kendi anadillerindekine benzer olan imgesel dil 6gelerini kolaylikla 6grenebildik-
lerini gozlemlemislerdir. Boers (2000: 562-566) benzer bir caligmay1 anadili Fran-
sizca olup Ingilizce dgrenmekte olan dgrencilerle gerceklestirmis, dgrencilerin
anadilleriyle hedef dil arasinda kavramsal iligki kurarak anlamini bilmedikleri im-
gesel anlaml dil 6gelerini 6grenebildiklerini gézlemlemistir. Deignan, Gabrys ve
Solska (1997: 353-358) Kkiiltiirleraras1 farkindaligin arttirilmasini hedefledikleri
caligmalarinda, anadilleri Lehge olup Ingilizce 6grenmekte olan dgrencilerin, geviri
yoluyla hedef kiiltiiriin imgesel dil 6gelerini anadilleriyle benzerlik iliskisi kurarak
ogrenebildiklerini gdstermistir. Verilen 6rneklerde de goriildiigii gibi, ortak kiiltiirel
Ozellikleri paylasan {ilkelerin dilleri ve bu dilleri konusan bireylerin sahip oldugu
kavramsal bilgi arasinda biiyiik bir farklilik olmamasi, imgesel dil 6gelerinin 6gre-
nilmesini kolaylastirmaktadir. Bu ¢ercevede, Tiirk 6grencilere Ingilizce imgesel
anlamli dil 6gelerinin 6gretilmesini amaglayan bu ¢alisma, s6z konusu dilsel 6gele-
rin anadille benzerlik gdsteren ve gostermeyen 6rneklerini de igermek-tedir. Boyle-
likle, anadili Tiirkce olan dgrencilere Ingilizce imgesel anlamli dil dgelerinin dgre-
timi siirecine bir alternatif sunma olanag yaratilirken, hangi tiirdeki dil 6gelerinin
Ogretimi sonucunda daha olumlu tepkiler alindig1 da sinanacaktir. Bu nedenle bu
caligma her iki durumda, 6grencilerin ne tiir 6grenme davraniglar1 gdsterecegini
sergileyecek olmasi bakimindan 6nem kazanmaktadir.

2. Yontem:

Bu ¢alisma, kontrol grupsuz 6n-durum son-durum belirlemesine dayali deney-
sel bir arastirma 6zelligi tagimaktadir. Ayrica, ¢calismada hem nitel hem nicel ¢6-
ziimleme yollaria bagvurulmaktadir.

Calismanin &rneklemi, Ankara Universitesi Dil ve Tarih-Cografya Fakiiltesi
Dilbilim Boliimii 2. sinif lisans 6grencileri ve 2005-2006 6gretim yilinin ikinci
yartyilinda Yabanct Dilde S6zvarligi Caligmalart dersinin icerigiyle siirlidir.

Orneklem grubunda yer alan dgrencilerin dilsel altyap1 agisindan denklik goste-
rebilmesi igin 6grencilerin OSS (YDS) ingilizce puanlar1 dikkate alinmistir. Calis-
ma Oncesinde diizey belirlemesi amaciyla yapilan 6l¢iimlerde, Avrupa Ortak Refe-
rans Olgiitlerine gore hazirlanmis olan Avrupa Dil Dosyasindaki B1 ve B2 diize-
yindeki betimleyiciler karisik bicimde 6grencilere verilmis ve 6grencilerin bu be-
timleyiciler dogrultusunda kendilerini degerlendirmeleri istenmistir (Council of
Europe Education Comitee, 2001). Bu 6l¢lim sonucunda, 6rneklem grubunun dilsel
diizeyi Avrupa Dil Dosyasi’na gore B2 (orta +) olarak belirlenmistir.

Caligmada imgesel dil 6gelerinin tiirlerine iligkin bir sinirlama yapilmamis, uy-
gulamada kullanilan dil 6zellikleri ders kitabinin kapsamu i¢inde yer alan belli ger-
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cevelerdeki deyimlerin ve egretileme igeren kimi dil 6gelerinin arasindan segil-
mistir.

Caligma, 4 haftalik bir uygulama siireci igerisinde ger¢eklestirilmistir. Uygula-
ma silirecinden dnce 6grencilere durum saptamasi amaciyla bir 6n-test uygulanmas,
4 haftalik dgretim siirecinin ardindan ayni nitelikte bir son-testin uygulanmasi so-
nucunda kullanilan etkinliklerin 6grencilerde ne gibi 6grenme degisiklikleri olug-
turdugu belirlenmistir. On-test ve son-test siav sonuglari, SPSS programi 1s1-ginda
ilgkili 6rneklemler igin t-testi (paired samples t-test) ile ¢oziimlenmistir.

2.1. imgesel Anlamh Dil Ogeleri i¢in Tasarimlanan Ogretim Siireci:

Ogretim siirecinde yedi farkli cercevede her bir cerceveyle ilgili en az 7 imge-
sel anlamli dil 6gesi belirlenmis ve 6grencilere bu gercevelerle iliskili imgesel an-
lamli dil 6geleri 6gretilmistir. Bu siirecte kullanilan etkinlikler su ¢ercevelere bagh
olarak secilmistir: Yiyecekler (food), renkler (colours), hava (weather), saglik
(medical), agaclar, bitkiler (trees and plants), spor (sports) ve yapilar (buildings).

Bu cercevelerde Ogretilmesi hedeflenen imgesel anlamli dil 6geleri Tablo (1)
deki gibidir.

Tablo 1: Ogretim siirecinde yer alan imgesel anlamli dil 6geleri

Food Recipe for, all the ingredients, to dilute, stew, grilled, half-
baked, spice-up, unsavoury, turn sour, juicy

Colours Red tape, red carpet, blue joke, see red, black mark, green with
envy, white collar, black future, feel blue, go green

Medical Symptom, ailing, prognosis, rash, fever, fever pitch, to carry the
scars of, diagnosis, jaundice

Weather Hazy, hail, the mists of history, snow under, thundered, under a
cloud, whirlwind, frosty, sunny disposition, climate of (change)

Trees, plants | Flourish, seeds of, mushrooming, couch potato, branch, stem
from, live in clover, sprout, fruitful, wilt, reap the award of, the
apple of one’s eye, dig up, fade, shed, germinate, budding, weed
out

Sports Score an own goal, in the running, move the goalposts, neck and
neck, skate around, level playing field, sail through

Building Deaf as bricks, the used key is always bright, talk to a brick
wall, in ruins, by the back door, drop a brick, hit the ceiling, a
great wall of, live up to the door
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Uygulamada kullanilmak {izere her bir ¢er¢evedeki imgesel anlamli dil 6gesi
i¢cin ayni1 nitelikte bes ayri tiirde etkinlik hazirlanmustir.

Birinci tiir etkinliklerde, 6grencilere dilde baz1 6gelerin imgesel anlam igerebi-
lecegine iliskin 6rnekler verilmistir. Bu etkinliklerle, 6grencilerden baglam i¢inde
verilen imgesel anlamli dil dgelerinin anlamlarini yordamalar: beklenmistir. Ikinci
tiir etkinliklerle 6grencilere, 6gretilmesi hedeflenen dil 6gelerini tanimlayan ifade-
ler karisik bigimde verilmis, onlardan bu drneklerin tanimimi tiimcenin baglamini
da goz oniinde bulundurarak tahmin etmeleri istenmistir. Ogretilmesi hedeflenen
dil 6gelerini uygun bir baglam i¢inde kullanmalarini saglamaya yonelik ti¢lincii tiir
etkinlikte, 6grencilerden bu 6geleri tiimce icindeki bosluklara yerlestirmeleri is-
tenmistir. Dordiincii etkinlik tlirdi, 6grencilerin imgesel anlamli dil 6gelerinin an-
lamlarin1 agimlayarak yeniden yazmalarina yoneliktir. Son etkinlik tiiriinde ise
ogrencilerden s6z konusu dil 6gelerinin kullanildig1 bir 6nermeyi tartigmalar1 is-
tenmektedir.

Izleyen béliimde, yedi farkli cercevede hazirlanan bu etkinlikler arasindan yi-
yecekler (food) ¢ergevesine yonelik olanlart 6rneklenmektedir.

2.2. Uygulamada Kullamlan Etkinlikler:
2.2.1. Etkinlik 1:
Uygulama Asamalart:

a. Ogrencilere derste dgretilecek imgesel anlamli dil 6zelliklerinin yer aldig1 bir
okuma metni verilmistir (bkz. Ornek 1). Verilen metnin baghigindan bu metnin ana
konusuna iliskin fikir yiirtitmeleri istenmistir.

Ornek 1:
My headache at work: Jack

My employee Jack is just a disaster. His irresponsibility was a recipe for a
failure. He had all the ingredients of disgrace. What always drove me crazy was
his unsavoury character and half-baked ideas! Although I am the manager of the
company, I don’t have the chance to kick him off. If only he weren’t the general
manager’s cousin...

1t’s really very difficult to have even one nice memory with him. Once, while 1
was talking to Mr. Smith, a member of parliament and one of the clients of our
insurance company, in order to persuade him to buy new insurance policies, Jack
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came into my office with no excuse and grilled my client with unreasonable ques-
tions about the government for hours. I couldn’t even have the chance to say a
single word to Mr. Smith. When [ felt that Mr. Smith was getting angry and things
were turning sour, I tried to spice-up the conversation. But it was no use, he went
on trying to dilute me. As the client went out of the office for a phone call, I asked
him to leave my office politely. And this time he accused me of envying his juicy
talk!

Of course I couldn’t manage to persuade Mr. Smith, actually, he didn’t even
turn back to my office after his phone call. Later I understood that it was not really
a phone call but an excuse to run swiftly from the company. I not only lost one of
my most respectable clients, but also was scolded by the general manager. I'm
really very angry with Jack and I haven'’t been talking to him since then. I'm going
to let him stew for a very long time.

b. Ogrencilerden metnin konusunu anlamaya calisarak, metni okumalar1 ve
tahminlerini sinifta tartigmalar istenmistir.

c. Ogrencilerden metni tekrar okumalar1 ve o dersin gergevesini olusturan im-
gesel anlamli 6zelliklerle ilgili s6zciiklerin bir listesini olugturmalari istenmistir. Bu
liste tahtaya yazilmig ve 6grencilerle bu sozciiklerin sozliiksel (literal) anlami tarti-
stlmistir.

d. Ogrencilere baz1 sdzciiklerin kendi anlamlarmmn diginda imgesel anlamlar
aktarabilecegi anlatildiktan sonra, bu tiir anlamin i¢inde bulundugu baglama da
dayali olarak ulasilabilir oldugu bilgisi 1s18inda onlarla etkinliklerde kullanilan
imgesel anlaml dil 6gelerinin hangi anlami kazanmis olabilecegi tartisilmistir. Bu
stirecte 6grencilere s6z konusu imgesel anlamli 6gelerin anlamlari verilmemistir.

Bu etkinlik sonucunda 6grencilere dilde kimi sdzciik ya da s6z dbeklerinin s6z-
likksel anlamlarinin diginda farkli anlamlar da aktarmak {izere kullanilabilecegi
fark ettirilmeye ¢alisilmistir.

2.2.2. Etkinlik 2:
Uygulama Asamalart:

Ogrencilere dgretilmesi hedeflenen imgesel anlamli dil kullanimlarini tanimla-
yan sozclik ya da séz 6bekleri verilerek, onlardan verilen bosluklara bu sézciik ve
s0z Obeklerini yazarak o6grenmeleri hedeflenen dil 6gelerinin tanimini yapmalari
istenmigtir. Boylelikle, bu etkinlik sonucunda 6grenciler, 6gretmenin de rehberli-
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giyle uygulamada kullanilan imgesel anlamli dil 6gelerinin anlamlarina kendileri-
nin ulasmasi amaglanmstir (bkz. Ornek 2).

Ornek 2:
situation sure to lead to all the necessary characteristics
less dominant go wrong
to worry or suffer ask a lot of questions
exciting unrealistic more lively unpleasant

1. The inspectors grilled the situation.
This means: The inspectors (asked a lot of questions).
2. The teacher spiced up the English lesson with games.
This means: The teacher made the lesson (more lively).
3. The book has all the ingredients of a happy family.
This means: The book has (all the necessary characteristics) of a happy family.

4. Living together with his father and mother at the same house was the recipe for
John’s success.

This means: Their existence is a (situation sure to lead to) his success.
5. Hurry up! I want you to tell me all the juicy news.
This means: I want to learn about all the (exciting) news.
6. Their marriage started with high hopes but things soon turned sour.
This means: Their marriage soon became (go wrong).

7. 1 like Brad Pitt, although he was acting as the most unsavoury character in the
film.

This means: The character Brad Pitt was (unpleasant).

8. I'm bored of his half-baked ideas on any subject.
This means: His ideas are (unrealistic).

9. I'll let Tom stew for long years, I don’t want to talk anything with him.
This means: I want Tom (to worry or suffer) until I talk to him.

10. She asked his mother to come to dinner to dilute her husband’s family.

This means: She tried to make her husband’s family (less dominant).
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2.2.3. Etkinlik 3:

Uygulama Asamalart:

Ogrencilerden bir 6nceki etkinlikte verilen dil 6gelerini tiimce i¢inde uygun
baglamda kullanmalar istenmistir (bkz. Ornek 3). Bu alistirma, 6grencilerin &g-
renmekte olduklar1 dil 6gelerini uygun baglamda kullanabilmelerini saglamaya

yoneliktir.

Ornek 3:

Complete each blank with one of these words. Use each word only once:

1.
2.

RN

5
6.
7.
8
9

The film has (all the ingredients) of a box office hit.

I’'m sure this is going to be another of his (half-baked) schemes that never
comes to anything.

Joe and his ex-wives to the same party was a (recipe for) disaster.

I’'m not going to call him. I'm going to let him (stew) for another few days
at least.

The police (grilled) the suspect for hours, but eventually let him go.

Let’s go for a coffee and you can tell me all the (juicy) gossip

Rick has started hanging around with some (unsavoury) characters.

They started their business with high hopes but things soon (turned sour).
Let’s hire a karaoke machine —that’ll (spice up) the office party.

10. Let’s invite lots of friends (to dilute) the relatives a bit.

2.2.4. Etkinlik 4:

Uygulama Asamalart:

Ogrencilere 6gretilmesi hedeflenen imgesel anlamhi dil 6geleri ile ayn1 anlami

iceren s6z Obeklerinin yer aldig1 tiimceler verilerek, bu tiimceleri s6z konusu dil
ogelerini kullanarak yeniden yazmalari istenmistir (bkz. Ornek 4).
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Ornek 4:
Rewrite the following sentences using figurative expressions:

1. Patience combined with interest in her pupils is bound to lead to success
for a teacher.

(Patience combined with interest in her pupils is a recipe for success for a
teacher).

2. They lived happily together for many years, but things changed for the
worse when his mother came to live with them.

(They lived happily together for many years, but things went worse when
his mother came to live with them).

3. Lance’s ideas are never thought through properly.
(Lance always has half-baked ideas).

4. It might be a good idea to make these investments a bit less dominant in
your portfolio by exchanging some of them for others in a different line of
business.

(It might be a good idea to dilute these investments in your portfolio by ex-
changing some of them for others in a different line of business).

5 Don'’t tell her that her briefcase has been found. Let her suffer for a bit
longer-perhaps she’ll be more careful with it in future.

(Don’t tell her that her briefcase has been found. Let her stew for a bit
longer-perhaps she’ll be more careful with it in future).

6. What'’s been happening while I was on holiday? You must fill me in all the
interesting gossip.

(What'’s been happening while I was on holiday? You must fill me in all the
Juicy gossip).

7. My mother asked me a lot of searching questions about where I had been
last night.

(My mother grilled me about where I had been last night).
8. Let’s make the evening more interesting by organizing some party games.

(Let’s spice up the evening by organizing some party games).
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2.2.5. Etkinlik 5:
Uygulama Asamalart:

Ogrencilere imgesel anlamli dil 6geleri iceren dénermeler verilerek bu énerme
ile aktarilan igerige katilip katilmdiklarin tartismalari istenmistir (bkz. Ornek 5).

Ornek 5:
Do you agree or disagree with this statement?
- Unsavory and juicy people are hard to communicate with.

Ogrencilere s6z konusu 6gretim siireci tamamlandiktan iki hafta sonra on-testle
ayni nitelikte bir son-test uygulanmigstir. Sinama siirecinin ardindan elde edilen
veriler, 2.3’te ayrintilandirilmaktadir.

2.3. Bulgular ve degerlendirme:

Calismada, dort haftalik 6gretim siirecinin, On-test ve son-test sonuglari arasin-
da anlaml farkliliklar olusturdugu gdzlenmistir. On-test ve son-test bulgularinda
asagida deginilecek olan su 6zellikler dikkati gekmektedir.

On-testte 6grencilere 25 imgesel anlaml1 dil 6gesine iliskin bir sinav yapilmis-
tir. Bu sinavda Ogrencilere baglam iginde bosluk doldurma, tiimce iginde bosluk
doldurma gibi kullanima dayali ve verilen tiimceyi agimlama, verilen 6zelliklerin
tanimini verme gibi bilgiye dayali sorular yoneltilmistir (Bkz. Ek 1).

Tablo (2)’de de goriildiigii gibi 6grencilerin On-testte yoneltilen 4 soru tiiriinden
en fazla tanim vermede ve en az baglam i¢inde bosluk doldurmada basarili oldukla-
r1 gbzlenmistir.

Tablo 2: Ogrencilerin 6n-testteki basar1 oranlar

On-test Yiizde
Baglam i¢inde bogluk doldurma % 55
Tiimce i¢inde bosluk doldurma % 27
Verilen tiimceyi agimlama % 30
Verilen 6zelliklerin tanimini verme % 90
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Bu smavda son-testten farkli olarak, testte yer alan imgesel anlamli dil 6geleri-
nin tanmimlarmin verilmesi ve yeniden yazilmasi istenen C ve D béliimlerinde olasi
yanitlar karisik bigcimde verilmistir (Bkz Ek 2). On-test ve son-test verileri SPSS
programinda ¢éziimlenmistir.

Sinav sonucunda 6grencilerin On-testte basari ortalamalarinin orta diizeyde ol-
dugu (%52) gozlenmistir. Buna karsin son-testte, 6grencilerin ilk {i¢ boliimde basa-
r1 oranlarinda belirgin bir yiikselme oldugu gézlenmis, bu boliimler arasinda 6n-
testte de oldugu gibi en fazla tanim vermeleri istenen sorularda basarili olduklari,
acimlama yapmalari istenen sorularda ise daha az bagarili olduklar1 gézlenmistir.

Tablo 3: Ogrencilerin son-testteki basar1 oranlari

On-test Yiizde
Baglam iginde bosluk doldurma % 85
Tiimce i¢inde bosluk doldurma % 86
Verilen tiimceyi agimlama % 76
Verilen 6zelliklerin tanimini verme % 92

SPSS programinda iliskili 6rneklem t-testi ile ¢oziimlenen On-test ve son-test
verileri sonucunda elde edilen p degeri t=-11,829 ve p<.05, oldugundan c¢aligma
grubunun 6n durumlariyla son-durumlart arasinda anlamli bir farklilik gézlenmis,
Tablo (4)’te de gosterildigi gibi dgrencilerin son-test 6lglimleri sonucunda daha
basaril1 olduklar1 belirlenmistir.

Tablo 4: On-test ve son-test sonuclarinin karsilastirilmasi

Olcme Araci N X S Sd T P
On test 22 52 10,38 | 21 -11,829 | .000
Son test 22 84,5 7,63

Dort boliimden olusan 6n-test ve son-testte her boliim i¢in elde edilen dl¢limler
ve bu dl¢limler sonucunda iki test arasinda gozlemlenen farkliliklar soyledir:
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a. Baglam I¢inde Bosluk Doldurma:

Tablo (5)’te de goriildiigii gibi test sonucunda elde edilen p degeri t=-6,517 ve
p<.05 oldugundan 6grencilerden baglam icinde bosluk doldurmalari istenen A bo-
liimiinde On-test ve son-test verileri arasinda anlamli farkliliklar goriilmiistiir.

Tablo 5: Baglam i¢inde bogluk doldurma sorularinin karsilagtirilmasi

Olcme Araci N X S Sd T P
On test 22 22 6,84 21 -6,517 | .000
Son test 22 33 5,62

Bu boliimde 6grencilerin On-testte en fazla thunderous (giiriltiili), coach
potato (siirekli televizyon karsisinda oturup atigtiran kimse) gibi Tiirkgede benzer
karsilik-lar1 olan kullanimlara dogru yanit verdikleri; diger kullanimlar1 yanitla-
makta gii¢-liikk yasadiklari ve basari oranlarinin %55 oldugu gézlenmistir.

Son-testte ise ayn1 boliimde dgrencilerin basar1 oran1 %85 olarak belirlenmistir.
Bu boliimde 6grencilerin basar1 oranlarinda artig goriilmiis, en fazla dogru yanitla-
nan &gelerin white collar, coach potato, live in clover, thunderous, see red gibi
ornekler oldugu gozlenmistir.

b. Tiimce I¢inde Bosluk Doldurma:

Ogrencilerden, verilen tiimcelerin igindeki bosluklar1 doldurmalar istenen B
boliimiine yonelik 6l¢iimlerde test sonucunda elde edilen p degeri t=-9,238 ve
p<.05’tir. Bu deger, Tablo (6)’da gosterildigi gibi On-test ve son-test arasinda an-
laml1 bir farklilik oldugunu belirlemektedir.

Tablo 6: Tiimce i¢inde bosluk doldurma sorularinin karsilagtirilmasi

Ol¢me Araci N X S Sd T P
On test 22 22 6,84 21 -6,517 .000
Son test 22 33 5,62

58



Ogrenciler dn-testte en biiyiik sikintry1 kullanima dayali sorular iceren B bolii-
miinde yasamiglardir. Bu boliimde 6grencilerin ¢ok az sayida soruya dogru yanit
verdikleri ve basar1 oranlarinin % 27 oldugu goézlenmistir. Buna karsin son-testte
Ogrencilerin basarilarinda 6nemli bir artig gézlenmektedir. Bu boliimde basar1 orant
% 86’dir. Tiirkgede benzer kullanimlar1 olan dig up (eselemek) ve carry the scars
of (yaralarmi tagimak) kullanimlarina tiim Ogrenciler dogru yanit vermis, diger
Ogeleri de dgrencilerin tamamina yakini dogru yanitlamistir.

c. Verilen Tiimceyi Agimlama:

Ogrencilerden verilen tiimceleri agimlamalari istenen C boliimiinde, Tablo
(7)de goriildiigii gibi test sonucunda elde edilen p degeri t=-6,517 ve p<.05 olup,
On-test ve son-test sonuclarinda anlamli bir fark gozlenmistir. Ancak son-testte
genel olarak tiim boliimlerde basarili olan 6grencilerin, en az bu boliimde basaril
olduklar belirlenmistir.

Tablo 7: Verilen tlimceyi a¢imlama sorularinin karsilagtirilmast

Ol¢me Araci N X S Sd T P
On test 22 6,00 4,58 21 -8,130 | .000
Son test 22 14,73 1,91

Ogrencilerin C béliimiinde dn-testte de sorun yasadiklari, bu nedenle de basar1
oranlarinin ancak %30’a kadar yiikselebildigi goriilmiistiir. Buna karsin, son-testte
bu boliimde de belirgin bir farklilik oldugu ve basar1 oraninin %76’ya yiikseldigi
gozlenmektedir. Bu boliimde de dgrencilerin eksiksiz yanitladiklar kullanimlarin
Tiirkgede benzer bigimde ifade edilen black mark (kara leke) ve snow under (altin-
da ezilmek/kalmak) gibi ifadeler oldugu ve Ogrencilerin tamamina yakininin bu
gibi ifadelere dogru yanit verdikleri dikkati cekmektedir.

d. Verilen Ogelerin Tanimini Verme:

Ogrencilerin, verilen imgesel anlamli dgelerin tanimini ¢ikarsamalari istenen D
boliimiinde on-testte de son-testte de diger boliimlere oranla oldukga basarili olduk-
lar1 gozlenmistir. Tablo (8)’de bu iki sinav sonucunda elde edilen degerler goste-
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rilmektedir: t=-,346 ve p>.05’dir. Bu degerler, bu bdliimde 6grencilerin basari dii-
zeyleri arasinda anlamli bir farklilik gozlenmedigini ortaya koymaktadir.

Tablo 8: Tanim verme sorularinin karsilastirilmasi

Ol¢me Araci N X S Sd T P
On test 22 18,36 3,63 21 -,346 732
Son test 22 18,73 2,58

Ogrencilerin bu boliimde on-testte de basarili olmalarmin bir sebebi, the used
key is always bright (isleyen demir 1sildar), drop a brick (cam devirmek) gibi
Tiirk¢ede de benzer kullanimlar1 olan 6geleri igeren tiimcelerin yer almasi olabilir.
Son-testte ayni basariy1 gosteriyor olmalarini ise bilgiye (hatirlamaya) dayali soru-
larda daha basarili olmalariyla agiklamak miimkiindiir.

Bu bulgular 1s181nda, bu caligmaya katilan 6grencilerin on-testte genel olarak
en fazla dogru yanit verdikleri 6gelerin, Tiirk¢ede benzer anlama sahip kullanimlar
(key figure, the used key is always bright, drop a brick) oldugu ortaya ¢ikmaktadir.

Bunun yamn sira 6grencilerin hem on-testte hem de son-testte bilgi ve hatirla-
ma-ya yoOnelik tanim verme sorularinda; agimlama ve bosluk doldurma gibi kulla-
nima dayal1 sorulardan daha basarili oldugunu gézlemlemekteyiz.

7. Sonuc:

Tiirk 6grencilere Ingilizce imgesel anlamli dil dgelerini 6gretmeyi hedefleyen
bu ¢aligmanin sonucunda elde edilen bulgular, katilimcilarin ¢aligmaya yon veren
arastirma sorularinda s6z konusu edilen dilsel 6zellikleri kazandigini; 6grencilerin
Ogretilen imgesel anlamli 6geleri kavrayip kullanabildigini gostermektedir. Ayrica
calisma, Ogrencilerin Tiirkge’de benzeri olan imgesel anlamli dil 6gelerini daha
kolay 6grenmeleri yoniinden, daha dnce Fransizca, Lehge, Macarca gibi farkli dil-
lerin dogal konusucusu olan 6grencilerle gergeklestirilen ¢alismalar1 destekler nite-
liktedir (Kovecsez ve Szabo, 1996; Boers, 2000; Deignan, Gabrys ve Solska;
1997). Calismanin vargilari, daha o6nce de belirtildigi gibi, dilin giinliik kullanim
Ozelliklerini igeren imgesel anlamli dil 6gelerinin 6gretiminin, dgrenilmekte olan
yabanci dile ve o dilin kiiltiirel 6zelliklerine iligkin farkindalik yaratmakta dnemli
bir ara¢ oldugunu bir kere daha ortaya koymaktadir. Bu nedenle, bundan sonraki
caligmalarda imgesel dil 6gelerinin belli bicimsel ve anlamsal 6zelliklere gore si-
niflandirilarak daha belirli 6gelerin dgretilmesi ve bu yolla hem imgesel anlamli dil

60



Ogelerine dil 6gretim programlarinda daha ¢ok yer verilmesine etki etmek, hem de
bu 6gelerin 6gretimi alanina deneysel arastirma sonuglariyla katki saglamak amag-
lanmaktadir.
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Ek:1

On-test

A. Complete each blank with one of the words in the box:

live in clover  hazy thunderous feel blue seered unfruitful

juicy white collar ~ couch potato whirlwind

Tom was the usual middle-aged bachelor — (1) during the day,
2 at night. His life had absolutely nothing (3) , a couple of
attempts at picking up a hobby had turned out (4) . Since he had no desire to
&) , he was happy spending his nights staring at the TV, not caring about
his (6) future. One night when he was particularly (7) , he

called a hotline to order a set of knives he saw being advertised on the shopping channel.
The sales person who answered was an inexperienced one and couldn’t help Tom because
of some credit card problems. After some long and (8) shouting over the
phone, Tom finally (9) and hung up. What started the very (10)
series of adventures in Tom’s life was his neighbor, coming just after the
telephone incident, asking if he had a meat cutting knife.
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B. Fill in the blanks with one of the words in the box:

fade key figure dig up carry the scars of unsavory
1. Although Jack loves his job, he is fed up with his current assignment.
2. Her hopes of finding her children .
3. The police some interesting facts on the case.
4. The children still the accident.
5. 1, as a father, always wanted to be the in my daughter’s life.

C. Rewrite the following sentences:

black mark  score an own goal  prognosis  climate of change  snow under

The prediction made upon the flow of latest events implies worse days are to come.

She made things worse than better when she admitted in court that she also had [
cheated on her husband.

Stealing the car was another sign of incorrectness and illegality against his name.
The poor little girl was covered under with homework, so we couldn’t have the
chance to see her all weekend.

The reason for the increasing importance given to human rights issues is the
[changing situation in the country.

D. Write the definition of the following sentences:

Depressing future without hope Abilities which are used do not diminish
All the necessary characteristics Unrealistic Make a clumsy social error

. He instantly knew he had dropped a huge brick just after he asked Jane’s parents

what they thought about her falling in the test.
This means: He knew

. She’s seeing a black future in her life — she hasn’t got any money, and she still can’t

find a job.
This means: She’s seeing a .

. Noam Chomsky, who is 80 years old, is a very productive person. He is a good

example which proves the saying ‘the used key is always bright’.
This means: Noam Chomsky’s life shows us

. They have all the ingredients of a happy family.

This means: They have

. T know this will be another of Sally’s half baked ideas.

This means: Sally’s ideas are always
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Ek 2:

Son-test

A. Complete each blank with one of the words in the box:

live in clover hazy thunderous feel blue see red
unfruitful juicy white collar couch potato whirlwind
Tom was the usual middle-aged bachelor — (1) during the day,
2) at night. His life had absolutely nothing (3) , a couple of
attempts at picking up a hobby had turned out (4) . Since he had no desire to
&) , he was happy spending his nights staring at the TV, not caring about
his (6) future. One night when he was particularly (7) , he

called a hotline to order a set of knives he saw being advertised on the shopping channel.
The sales person who answered was an inexperienced one and couldn’t help Tom because
of some credit card problems. After some long and (8) shouting over the
phone, Tom finally (9) and hung up. What started the very (10)
series of adventures in Tom’s life was his neighbor, coming just after the
telephone incident, asking if he had a meat cutting knife.

B. Fill in the blanks with one of the words in the box:

fade key figure dig up carry the scars of unsavory
1. Although Jack loves his job, he is fed up with his current assignment.
2. Her hopes of finding her children
3. The police some interesting facts on the case.
4. The children still the accident.
5. 1, as a father, always wanted to be the in my daughter’s life.

C. Rewrite the following sentences:
1. The prediction made upon the flow of latest events implies worse days are to come.

2. She made things worse than better when she admitted in court that she also had
cheated on her husband.

3. Stealing the car was another sign of incorrectness and illegality against his name.
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. The poor little girl was covered under with homework, so we couldn’t have the

chance to see her all weekend.

The reason for the increasing importance given to human rights issues is the chang-
ing situation in the country.

D. Write the definition of the following sentences:

1.

He instantly knew he had dropped a huge brick just after he asked Jane’s parents
what they thought about her falling in the test.

This means: He knew

She’s seeing a black future in her life — she hasn’t got any money, and she still can’t
find a job.

This means: She’s seeing a

. Noam Chomsky, who is 80 years old, is a very productive person. He is a good ex-

ample which proves the saying ‘the used key is always bright’.

This means: Noam Chomsky’s life shows us

. They have all the ingredients of a happy family.

This means: They have

. Tknow this will be another of Sally’s half baked ideas.

This means: Sally’s ideas are always
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