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Abstract: Being a first year teacher in the teaching profession is a critical period in terms of the teaching
profession process. Therefore, in-depth research and understanding of the first-year teaching in the
teaching profession is important in terms of practical and political practices related to the development of
the teaching profession. In this research, the comparison of candidate teachers' first years of their
professional life within the east-west difference is examined in terms of the experiences and effects of
those experiences in and out of school. The study group consists of prospective teachers working in
Edirne and Van in the spring term of 2013-2014 academic year. This research has been conducted with a
qualitative research approach and phenomenological desing has been utilized as research technique.
Semi-structured interview form was used as data collection tool. The interviews with the participants took
place between 25 and 40 minutes on average and the collected data were analyzed with content analysis
and frequency analysis and reported by grouping according to categories. According to the results of the
study, it is observed that there have been several differences between in (first meeting with the school
principal, the mentor and the educational problems encountered) and out-school (transportation, housing
and social activities and preparatory and basic trainings) experiences of the pre-service teachers working
in Edirne and the pre-service teachers working in Van during the first year of their professional life. The
results of this study were discussed with reference to similar studies in the literature.
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0Oz: Ogretmenlik mesleginde ilk yil 6gretmeni olmak, gretmenlik meslegi siireci agisindan olukga kritik
bir déonemdir. Bundan dolayi, 6gretmenlik mesleginde ilk y1l 6gretmenliginin derinlemesine arastirilmast
ve anlagilmasi, 6gretmenlik mesleginin gelisimi ile ilgili pratik ve politik uygulamalar bakimindan
onemlidir. Bu arastirmada, aday &gretmenlerin meslek yasamlarinin ilk yillarinin dogu-bati fark: ile
kargilagtirilmasi okul iginde ve okul disinda gecirdigi yasantilar ve yasantilara iligkin etkiler incelenmistir.
Aragtirmanin ¢alisma grubunu, 2013-2014 6gretim yili bahar doneminde Edirne ilinde ve Van ilinde
gorev yapan aday 0gretmenler olusturmaktadir. Arastirma nitel arastirma yaklagimi iginde yer alan olgu
bilim (fenomenoloji) deseninde yiritilmistiir. Verilerin toplanmasinda, yari yapilandirilmig goériisme
formu kullanilmistir. Verilerin analizinde, yiizde ve frekans kullanilmis, bulgular kategorilestirilerek
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Introduction

Organizations have a variety of economic, physical and human resources (Palmer and Winters,
1993) and try to accomplish their goals by coordinating these resources efficiently (Ozgan,
2013). The most important variable and resource that provides an efficient and effective
operation for the organizations is human resources (Yildirim, 2012). As in many organizations,
the efficiency of human resources in educational organizations directly affects the success of the
system and the quality of the process and output. The most basic human resource input in
educational organizations is the teacher. The selection, training, recruitment and professional
development of teachers are of vital importance for organizational efficiency. Fundamentally,
processes of training, development and maturation constitute the general framework of teacher
education (Erdogan, 2015). All of these indicate that more powerful teacher education systems
are vital for more powerful educational systems. The main determinant of the quality of a
country's education system is the teachers who are the implementers of the system (Baskan &
Aydin, 2006). Since the teaching profession requires deep theoretical knowledge, it could be
seen as a profession branch and it could be seen as an art branch because it is developed and
acquired over time (Oztiirk & Yildirim, 2013). When teaching profession is evaluated as a
maturation process, starter of this maturation process is the pre-service period. Johnson (2008)
states that in today's world, moral values are the most important factor determining the quality
of teachers and that teachers acquire consciousness of professional values in the first period
when they start working.

That teaching profession gains a formal identity depends on Article 54, 55 and 58 of the
Law on Civil Servants No. 657. Accordingly, Article 54 of the Law on Civil Servants No. 657
defines being accepted as a civil servant, Article 55 defines the nomination of the candidates
and Article 58 defines the appointment to the principal office. Those who have applied to open
duties to be appointed as a civil servant and are eligible to be recruited as a result of the
selection are subjected to testing for a while in the organization. This period is called as the
employee nomination period. Those who are going through this period in public organizations
are also called civil servants nominees (Basaran, 1985). When related literature is reviewed, the
pre-service period refers to the first year of the people who started working in an official
institution for the first time (Ozgan, 2013). According to Balc1 (2000), this process, which
expresses the process of candidacy in the teaching profession, is the most critical and difficult
period in the teaching career. Katz (1972) calls this period a period of professional engagement,
Fessler (1985) calls beginning in the profession and Huberman (1989) calls this period an
apprenticeship period. According to Johnson (2008), teachers stated that they reached the
consciousness of professional values in their first periods of work. Lay et al. (2005) also stated
that the healthy planning and proper training of the pre-service teaching process is the most
important factor that enables the individual to fulfill his / her professional and class belonging as
a teacher, his / her adherence to the profession and his / her adaptation process in a healthy
manner. However, Bakioglu (1996) states that teachers at this stage complain that the school
cannot provide a good learning environment. The first year of teachers is the Career Entry
Stage. As this stage includes starting the profession and first couple years, teachers are faced
with many problems. Because of this, these years are perceived as “critical period” of
professional development (Bakioglu, 1996). In this process, teachers are described as teachers
who who need the most to be rewarded as they feel insecure and they experience “real shock”
(Incegay, 2007).

The first years of teaching constitute the most critical and fragile period of teachers'
professional lives (Ozdemir and Yalin, 2000). The prospective teacher, who has just graduated
from pre-service training, creates his / her attitude towards the teaching profession and his / her
attitude in the first year of the profession (Gokge, 2013). At this stage there is struggle with
daily events (Maureen, 2007). Pre-service teachers are anxious about their professional
responsibilities and whether they could fulfill expectations related to development of children
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during their first year of profession. It is not possible for the pre-service teachers who cannot
master the basic subjects of his / her field gain the perspective of his / her field and cannot catch
the basic subjects in the field and the relations among them (Ozden, 1998).

First years of teaching profession are very important for both children and teachers
because during the first years, the students also need to be guided, supported and acquire new
skills. First of all, the first years are critical years when children need guidance and help in
acquiring basic life skills. Starting from Farabi until Piaget, many pedagogues have shared the
same opinion. Besides, according to the Turkish-Islamic philosopher Farabi, who is known as
muallim-i Sani, the learner always needs a teacher and a guide (Aydin et al., 1980). Students
will gain the ability to develop judgmental powers and make decisions and judgments with the
guidance of their teachers. Teachers' developing these skills and qualifications has a vital
meaning for students as well as for them. The fact that the skills and habits that will constitute
the basis of their future successes in the first period of their professional life will be acquired
during the period of pre-service while pointing to the effectiveness of the pre-service process
(Ekinci, 2010).

Another critical aspect of this period for the pre-service teachers is that they begin to
build their own philosophy of education, which will affect their entire career. It is thought that
the experiences of the pre-service teaching period are effective in shaping the educational
approach and practices according to whether the principles of contemporary pedagogy or
traditional teaching practices. In composition of this, both teacher education institutions and
instituions where teachers get their in-service education are responsible. Teacher training
institutions have been established in the past to train people who will transfer culture to new
generations. Nowadays, these institutions stand for environments that raise and develop their
individual abilities by exploring the developmental and learning characteristics of children.
Conducting this change of teachers' roles and ensuring quality development depends on the
quality of the training they receive in the pre-service and in-service training periods, no matter
which institution. Nevertheless, in order to ensure the continuous improvement of these
processes and the preservation of the quality, research on teacher training is required. The
theoretical and practical knowledge that will be obtained in these studies will continue as a
never-ending necessity for better teacher training and development.

When the related literature is reviewed, it has been observed that many studies have
been conducted related to pre-service teachers. It is seen that many of these studies focus on
preparatory and basic education courses, pre-service training, director roles, professional
competencies, self-efficacy perceptions, adaptation problems and socialization processes given
to pre-service teachers (Ulubey, 2018; Ozan & Nanto, 2018; Cengiz,2018; Sarikaya et al., 2017;
Nayir & Cetin, 2017; Giil, Tiirkmen & Aksel, 2017; Oztiirk, 2016; Aksu et al., 2015; Oztiirk &
Yildirim, 2013; Yildirim, 2012; Demirtas & Yildirim, 2010; Yesilyurt & Karakus, 2011; Ozgan,
2013; Ozonay, 2004; Késteriloglu, 2008; Ozan & Dikici, 2001). These studies are undoubtedly
very important and contributed to the literature. However, it is seen that the in-depth
investigation of the phenomenon of being the first-year teacher in the profession is limited. In
particular, the investigation of the first years of teaching experience in different cultures and
geographies of Turkey is quite vital in terms of both teacher recruitments based on the region
and professional development of teachers and coming up with multiple point of views of teacher
training both regional sense is very vital in terms of teacher recruitment and teachers to create
multiple perspectives related to both teacher training system. In this context, first-year
experiences of pre-service teachers within the East and the West respect in their professional life
were examined in this study.

Methodology

In this section, the model of the study, the study group, data collection tool, pilot
implementation process, the analysis of data, validity and reliability are mentioned.
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Desing of Study

This study which aims to compare and contrast pre-service teaching process within East and
West respect was designed with phenemological approach based on qualitative research
approach. Phenomological research is defined as focusing on phenomena that are known but
unknown in an in-depth and detailed manner (Yildirim & Simsek, 2011). The main purpose of
phenomenological studies is to reduce individual experiences related to a phenomenon to a
universal explanation (Creswell, 2015). In the phenomenology method, the phenomenon
investigated is tried to be explained by using unstructured or semi-structured interview
techniques (Wimpenny and Gass, 2000). With the help of interview technique, it is tried to enter
the interviewee’s world and understand and perceive incidents from his perspective (Patton,
1987). In this respect, the focus of the research process was determined as the first year of the
pre-service teachers.

Study Group

In phenomenological design, the case study is tried to be understood by the data collected from
people who experience this phenomenon and share their experiences. Those people should be
accessible, willing to provide information, to be specific to them or to be able to explain the
specific phenomenon or subject explored (Creswell,2015). Within this respect, in
phenomological studies, the study group may be consisted of one person (n=1) who is selected
purposefully (Patton, 1990). In addition to this, Polkinghorne (1989) reports that researchers
should interview with participants who experience the phenomenon thoroughly and whose
number varies between 5 and 25 (Creswell, 2015). Rubin and Rubin (1995) state that when the
number of the sample is taken into consideration, the sample is completed when a small amount
of information is obtained from the interviews in an educational research study in which
interview technique is used. In other words, this situation can also be explained by the fact that
the number is complete when the information obtained becomes saturated or sufficient
(Tiirniikl, 2000). Similarly, Patton (1990) also emphasized that the number of samples could be
flexible. As the aim of this study is to investigate the pre-service teaching process in the East
and West locations of Turkey, Van is selected among the East provinces and Edirne is selected
among the West provinces. In Turkish education system, teaching service regions are divided
into different regions. The western provinces are classified as the 1st Service region and the
eastern provinces as the 3rd Service Region (MONE, 2013). This classification is basically
based on advantages and disadvantages. Teacher needs, geographical situation, economic and
social development level, transportation conditions are basic criteria for classification.
Accordingly, the eastern provinces are relatively disadvantaged while the western provinces are
seen as advantageous regions. The rationale behind selecting Edirne province is that it is located
at the farthest west point of Turkey and more developed than other provinces located in the
same region. On the other hand, the selection of VVan among the eastern provinces depends on
that it is the province where appointment of teachers, their mobility and the need for the
provinces that are in the highest demand (ERG, 2013).

The study group of this research consisted of pre-service teachers working in Edirne (n
= 19) and Van (n = 18) in the Spring term of 2013-2014 academic year. Participants whose
opinions were addressed were determined with maximum diversity sampling technique which is
one of the purposeful sampling methods. The aim in this method is not to provide diversity to
reach generalizations, but to try to find out whether there are differences between common and
shared phenomena and to reveal different dimensions of the problem according to diversity
(Patton, 1990; Maxwell, 1996; Yildirim and Simsek, 2012). In order to ensure diversity, it was
ensured that the participants were from different branches, from different villages/ towns in
terms of the place they work, and from different genders. The findings related to the personal
characteristics of the pre-service teachers in the study group are shown in Table 1.
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Ez?rﬁéraphic Characteristics of Pre-services Teachers in the Study Group

Category Characteristics n=37

Place of duty Edirne 19

Van 18

Gender Male 16

Female 21

Settlement in Place of duty Village 17
Town 20

Residence Village 7

Town 30
Graduation faculty Faculty of Science and Letters 16
Faculty of Education 21

Primary School Teacher 9

Turkish Language and Literature 7

Branch Turkish 6
Mathematics 5

Science and Technology 4

Religion and Ethics 3

English 3

Data Collection Tool

In this study, a semi-structured interview form was developed as the data collection tool. In
phenomenological design, unstructured or semi-structured interview techniques are used to
explain the phenomenon investigated (Wimpenny and Gass, 2000). In this design, the researcher
attempts to enter the inner world of the interviewee using the interview method and to
understand and grasp the events from his perspective (Patton, 1987). With the help of the semi-
structured interview form developed within the scope of the research, the experiences of the
prospective teachers in the east and the west locations were examined in depth and the pre-
service teaching process was tried to be understood based on the location.

In the preparation of the semi-structured interview form which will be used in the
research, firstly, related literature was reviewed and the concepts related to the pre-service
teachers were tried to be determined. Based on these concepts, seven questions which were
appropriate to the scope of the research were determined. The expert opinion was obtained from
three faculty members for the prepared form and the form was finalized in line with their
suggestions. In the selection of experts, several criteria were applied, which were a) having
conducted a phenomenological study b) having worked on the subject of this study c) having
worked in the field of teacher training. After the pilot implementation with six pre-service
teachers, the form was finalised (Smith & Osborn, 2015).
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Data Collection and Analysis Process

Interviews with pre-service teachers in the study group were conducted face to face. After the
aim and scope of the study were explained to the participants, an appointment was made to
interview in a place and on a date which the participants themselves determined. As video and
voice recorders could have been misunderstood, interviewers took notes during the interviews.
During the interviews, the interviewer remained neutral and also avoided asking directive
questions. The interviews took place between 25 and 40 minutes on average.

Content analysis techniques were used during data analysis. The main purpose of
content analysis is to reach the concepts and relations that can explain the data collected. The
data summarized and interpreted in the descriptive analysis are subjected to a deeper process in
the content analysis and the concepts and themes which cannot be recognized by the descriptive
approach can be discovered with this analysis. The fundamental process in content analysis is to
bring together similar data within the framework of certain concepts and themes and to interpret
them by organizing them in a way that the reader can understand. (Yildirim & Simsek, 2012).

Content analysis technique was used in the analysis of interviews with pre-service
teachers. With the help of computers, researchers could store the data and reach the codes
obtained easily (Creswell, 2015). Therefore, the data obtained from the interviews have been
transferred to the computer environment by correcting the spelling errors and coding. Written
texts and computer records were given to a faculty member to control. According to Hansen
(2000), the purpose of the quantitative content analysis method is; to determine and count the
frequency of occurrence of certain qualities or categories within any text. In doing so, content
analysis attempts to serve the need to say something about messages, images, representations
and their comprehensive social meaning and significance (Silverman, 2001). While the data
were transferred into themes, questions used during the interview process were taken into
consideration. In order to reflect the current situation, direct quotations were included in the
interpretation of the themes.

Validity and Reliability

In order to ensure the validity and reliability of the study, (1) questions were asked about the
pre-service teachers’ in-school and out-of-school experiences as deeply as possible. (2) expert
opinion was obtained before the prepared interview form was used. (3) the interviews were
conducted with six pre-service teachers before the interview form was finalized. (4) full
volunteerism for participation in the study was sought. (5) interviews were conducted in a quiet
environment away from external factors that would affect the interview. (6) the interviews were
recorded by the researchers themselves. (7) the texts obtained after the interview were read to
the interviewee and their approval was obtained. (8) The data obtained were coded by two
faculty members who conducted the study independently. (9) As the last step of the analysis
phase, inter-scorer reliability analysis was conducted on the themes and sub-themes, which were
obtained, by an expert in the fields of educational science and qualitative research. The
reliability of the codings obtained was calculated by the formula of Miles and Huberman,
[Reliability = (Consensus Association / Opinion-H Disagreement) X 100]. Data on validity and
reliability are reported in Table 2. According to these data, it can be said that the reliability of
the data obtained in the study is high.
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Table 2
Data on Reliability
Theme Number Reliability
1: The first day at school with school administrator 85,21
2: Educational problems encountered and reactions 91,15
3: Thoughts related to the mentor 86,28
Semi-Structured Interviews 4 preparatory and basic education implementations 89,63
Main Theme Headings 5: Housing, transportation and social environment 82,25

Findings

The findings of the study are described as five sub-themes. Findings are presented with direct
quotations from statements and pre-service teachers' opinions when making explanations.

Sub-Theme 1. The first day at school with school administrator

Pre-service teachers were asked how the school administrators met themselves and what the
impressions were at the first meeting. Pre-service teachers' responses were summarized in
Table-3.

Table 3.
The first day at school with school administrator
Edirne (f)* Van (f)*
Open-hearted welcome (2) Paternalistic attitude (1)
Warm welcome (1) Warm welcome (1)
Positive Sincere welcome (1) Sincere welcome (1)
Possessive welcome (1)
Protective (1)
Superficial behavior (6) Warning talk (3)
Distant behavior (4) Superficial behavior (2)
Negative Prescriptive (2) Distant behavior (1)
Authoritarian attitude (2) Prescriptive (1)
Bossy (2)

* Four participants from Edirne and one participant from Van stated that they did not meet on the first
day and week with the school administrator.

As shown in Table 3, 32 of the pre-service teachers stated that the school principals
welcomed them on the first day of school and 5 of the candidate teachers were not welcomed.
When per-service teachers were asked that “How was your opinion about the first meeting?”, 9
of them described it as a positive meeting while 23 of them described it as a negative meeting.

The pre-service teachers stated that when they first met, school principals behaved in a
“strict, authoritarian, threatening, warning, superficial, prescriptive and distant” manner. One of
the per-service teachers stated the situation as follows; “On the first day, the school
administrator told me about the Law 657, he scared me and sent me to the vice administrator,
and I'm glad | didn't communicate more with the administrator. | can say that the vice
administrators were warmer and more helpful” (E3, Mathematics Teacher). Another pre-
service teacher stated his first meeting as follows; “I first contacted my school principal on the
phone. | called him to ask if he was available for meeting and we arranged an appointment. |
was at school at the time of the appointment, but after about forty minutes he accepted me. He
said welcome before he got up from his desk. He quickly outlined the rules that must be
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followed at school. He said that | would have a legal problem if I didn't follow them (B1,
Turkish Language and Literature Teacher)”. Another one stated that “The school principal
spoke with me in a strict manner. He listed what to be careful about during my teaching,
especially in the period of pre-service teaching, and he added that if I fail, | will lose my tenure
(E13, Science and Technology Teacher).” Another one mentioned that “The first three days the
school principal did not deal with me at all, on the fourth day he called me with other pre-
service teachers who were assigned to school. That speech was so boring. He told us what we
should do and should not do (K7, Class Teacher) .

The pre-service teachers who mentioned their first meeting as a positive one stated that
school administration behaved them in a “open-hearted, warm, sincere, paternalistic, possessive
and protective” manner. One of the pre-service teachers working in Van mentioned his first
meeting with the school administrator as follows; “My school principal welcomed me sincerely.
He gave some information about the school and its environment. But he didn't allow me to talk a
lot. She said I could always call her when I needed something (K15, Turkish Teacher)”.
Sub-Theme 2. Opinions and Expectations Related to the Mentor Teacher

Pre-service teachers were asked about their opinions and expectations about the mentor teacher.

The answers of the pre-service teachers are summarized in Table 4.

Table 4
Opinions and Expectations Related to the Mentor Teacher

Positive opinions related to the mentor teacher Edirne (f) Van (f)

Helping with materials/resources 3
Giving information of course content/program
Helping with preparing the yearly program
Introducing to colleagues from the same branch
Introducing to other colleagues

Wandering at school

Inviting to social events

Helping with searching a house -
Helping with communication with families -
Helping with dealing with problematic students

R R RN

Negative opinions related to the mentor teacher Edirne (f) Va

Behaving as if we do not exist 4
Despising

Bestowing others while distributing classes
Being unjust with the weekly Schedule
Assigning to nonsense duties

Gossiping

Criticizing constantly

Perceiving the mentor unnecessary

Raising voice from time to time

PP RPN RPNEREISINODNDEBNOPRARPRPLOO

WhowNDWEFEDNMNW

Expectations from the mentor teacher Edirne (f) Van (f)

Information of legislations 11 13
Information on school rules 8
Information on yearly programs 10 11
Information on the school administrator 8 12
Information on the curriculum 7
Information on the students 6
Information on the parents 5
Information on presenting courses 7

10
13
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When Table 4 is examined, prospective teachers working in Van stated generally positive
attitudes while prospective teachers working in Edirne stated fewer positive attitudes from
mentor teachers. A prospective teacher started his career in Edirne stated that “Our mentor
teacher is our group leaders. Especially, his giving worksbooks which were gifts from publisher
to us was useful for us (B3, Turkish Language and Literature, Edirne).” related to mentor
teachers. One of the prospective teachers in Van stated that “Our mentor teachers invited us to
some places where they spent time with other teachers. Especially in the first weeks of school,
that made us really happy because it was the first time that we have been there and we were
strangers to atmosphere. They did not make us feel lonely. (K5, Social Sciences Teacher, Van).”

Prospective teachers working in Edirne (f=25) stated more negative attitudes than
prospective teachers working in Van (f=10). While a prospective teacher in Edirne explained
her thoughts as “Our mentor teacher did not communicate with us for a long time sice our
school administratior introduced us to each other. During a meeting, the mentor teacher said
that his job was a kind of formality and we were going to learn our jobs in time (E7,
Mathematics Teacher, Edirne)”, a prospective teacher in Van explained his thoughts as
“.....only thing that can be said related to the mentor teacher is no guidance, no help at all (
K12, English Teacher, Van) ”. Another prospective teacher mentioned that “...age of our mentor
teacher even passed the retirement age. While he was supposed to guide us, we were explaining
him the new regulations and implementations (K13, Primary School Teacher, Van)”.

Besides, prospective teachers declared that they had different expectations (f=143). It is
observed that expectations from mentor teachers focused on legal regulations and rules mostly.
A prospective teacher working in Edirne explained her expectations from the mentor teachers as
“...our mentor teacher is supposed to help me to have information about duties and
responsibilities of prospective teachers and disciplinary regulations ( K1, Science and
Technology Teacher, Edirne). Another prospective teacher explained her expectation from the
mentor teacher as ““ In my opinion, the mentor teacher firstly should give information about the
school, students and parents because we do not have many problems related to our field.”
sekilde dile getirmistir.

Sub-Theme 3. Expectations and thoughts related to preparatory and basic education

Prospective teachers were asked about their expectations and thoughts related to preparatory and
basic education. Their answers were summarized and shown in Table 5.

Table 5

Expectations and thoughts related to preparatory and basic education

Positive thoughts related to preparatory and basic education Edirne (f) Van (f)
Composing a social environment 1 9
Meeting with Province and District National Education Administrators 2 6
Having information related to regulations 3 5
Learning legal responsibilities 4 7
Negative thoughts related to preparatory and basic education Edirne (f) Van (f)
Time loss 15 10
Composing of unfunctional information 12 9
Unplanned 9 6
Tiring because of other responsibilities 10 5
Exams’ being formality 15 8
Attending classes because it is compulsory 18 9
Lecturers’ being inadequate 9 10
Threatening 5 -
Emphasizing superior-subordinate relationship constantly 3 -
Classes’ focusing on abilities and culture for which participants are 7 5
already prepared

Expectations related to preparatory and basic education Edirne (f) Van (f)
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Information on legal legislations 13 14
Information on their rights 12 13
Information on responsibilities 10 11
Information on career stages 8 12
Information on teaching methods for related field 7 9
Information on social environment 6 13
Information on classroom management 9 6
Planning weekends 12 8

As seen in Table 5, 13 of prospective teachers working in Edirne and 27 of prospective
teachers working in Edirne stated positive attitudes on preparatory and basic education. A
prospective teacher working in Edirne mentioned that “Thanks to this education, we learnt our
rights and responsibilities related to being a sivil servant (K19, Turkish Language and
Literature, Edirne) while a prospective teacher working in Van mentioned that “Thanks to this
education, | had chance to meet new friends (E11, Science and Technology Teacher, Van)”.
Another prospective teacher stated that “.....I am working all alone at a village school, thanks to
these courses | meet people (E4, Mathematics Teacher, Van)”.

Prospective teachers working in Edirne stated negative attitudes (f=103) related to
preparatory and basic education more than prospective teachers working in Van stated negative
attitudes (f=62). A prospective teacher working in Edirne stated that“....during courses, we
listened to memories of inspectors and school administrators, no one gave us information we
could use at school (E19, Turkish Language and Literature Teacher, Edirne) while a
prospective teacher working in Van “... Weekdays are already very busy, they take our
weekends, | wish it is worth going (K12, Primary School Teacher, Van)”.

When Table 5 is examined, it is seen that prospective teachers’ expectations related to
preparatory and basic education focuses on legal regulations and rules mostly. One of the
prospective teachers mentioned this situation as “....at school, we have most difficulty in
following regulations. This kind of education must focus on this situation. (E17, Turkish
Language and Literature Teacher, Edirne)”. Another prospective teacher mentioned that « ...
we have many problems with especially watch, field meetings, exam preparation and
implementation. We have to ask other teachers what to do related to these implementation
according to legal regulations. Because of that, sometimes we have mistakes. Because of that, |
need this kind of information a lot. (K3, Religion and Ethics Teacher, Van).

Sub-Theme 4.c Experiences Related to Transportation, Housing and Social Activities
Prospective teachers were asked about their experiences about transportation, housing and social
activities. Prospective teachers' responses were summarized in Table 6.

Table 6
Experiences and Expectations Related to Transportation, Housing and Social Activities *
Trasnportation Housing Environment
c Shuttle (7) Lodgement (10) Cinema saloon at
'U%J o Expectation Discount card (4) Teacherage (9) school (4)
Shuttle (12) Lodgement (14) Culture center (8)
- Expectation Travel assistance (8) Housing at teacherage ~ Campus school (4)
S Reduced plane ticket (4) (10)

* Frequencies in brackets indicate the frequency of the code that was repeated.

When Table 6 is examined, it is seen that the prospective teachers who work in Van have
problems related to social activities and transportation, while the candidate teachers working in
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Edirne have problems in transportation and housing. A prospective teacher working in Edirne
mentioned that “Although | was assigned to a district of Edirne, I had many problems with
transportation and accommodation. Since it was a small town, | found it very difficult to find a
rental home, and the prices of houses | found were very high. So, | had to stay at a hotel in the
city center (K8, Mathematics Teacher, Edirne)”. One of the prospective teachers working in
Van mentioned about his experiences as “Although | was one of my last choices, | was
incredibly happy on the day | was assigned to Van. But | started my life by borrowing money. |
have borrowed money from my relatives for my flight tickets and expenses that | made until |
got my salary. (Van, B, Turkish Teacher)”. It is observed that the majority of prospective
teachers working in Van and Edirne were expecting support for housing and transportation.

Sub-Theme 5. Educational problems encountered and reactions

Prospective teachers were asked about the problems they encountered in the classroom during
teaching activities. Prospective teachers stated that they had a lot of problems especially in class
management. Prospective teachers were asked about their unwanted student behaviors and their
reactions to these behaviors. The responses of the Prospective teachers were summarized in
Table 7.

Table 7
Unwanted Student Behaviors Encountered and Reactions

Problems encountered (f) Reactions (f)
Talking without asking for 34 Warning strictly 32
the floor

Attending classes late 27 Threatening for grade 29
Not doing homework 25 Asking questions 21
Not bringing class material 20 Ignoring 18
Not fulfilling a duty 18 Disregarding 14
Using mobile phone 16 Marking +/ - 12
Indifference 14 Changing desks 10
Mocking with each other 11 Sending to school 9

administrator
Entering with food and drink 10 Calling parents 9
Chewing gum 8 Sending outside 7
Annoying each other 7 Making them standing on 5
foot

Sleeping 6 Informing the class teacher 4
Discussing 5 Beating 3
Swearing 4

Threatening 4

Quarrel 3

Not observed - -

When Table 7 is examined, it is seen that talking without asking for the floor (f=34) is an
unwanted behavior that was encountered most. When reactions to those behaviors are examined,
it is seen that prospective teachers mostly warn strictly (f=32), threaten for grade (f=29) and ask
questions (f=29). Some quotes from prospective teachers’ reactions are given below:

“In my school, students were used to enter the classroom late, especially after the
break. I've warned them once or twice. But they didn't take me seriously. I'm
sending those to the school administrator now and asking them to get a tardy slip.
(K5, Edirne, Mathematics Teacher)”.

“I have a student named Ahmet. He doesn't want to do any homework and
assignments. He says he doesn't want to when | ask him why. He's making fun of
me. | called his parents, but they didn't come. I'm gonna give him a restraining
order. Sometimes he does his homework. (E3, Van, English Teacher)”.
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“I'm having serious problems, especially with three students sitting at the back of
the class. They talk during classes, they're playing games with a cell phone. I've
warned and threatened them many times, but it didn't work. When | sent it to the
school administrator she just seized their phones and sent them back. One time, |
squeezed the shoulder of one of them hard. (E9, Edirne, Turkish Language and
Literature Teacher)”.

Discussion

In this study which was conducted to figure out experiences of prospective teachers during their
first year of their career, five main findings were obtained. The first finding obtained after data
analysis is that almost all of the prospective teachers communicate with the school
administrators on the first day of school. However, the majority of prospective teachers
expressed a negative opinion related to the first interview with the school administrators.
Generally, prospective teachers observed that principals acted as distant, authoritarian, strict,
prescriptive, commanding and superficial in the first interview. When prospective teachers
working in Edirne which is the farthest west province of Turkey and Van which is the farthest
east province of Turkey are compared, it is stated that prospective teachers working in Van had
a more positive meeting with school administrators. This situation is similar to conclusions of
other studies: In their research, Oztiirk and Yildirim (2013) state that school administrators do
not try to understand the new teachers; Hamarat (2002) brings forward that school
administrators seldomly help teacher when they are in need; and Ekinci (2010) indicates that
school administrators are inadequate in guiding teachers for on-the-job education. Oztiirk
(2016), in his research, identified communicating with the school administrator as the most
common problems encountered by prospective teachers. Similar results are consistent with the
findings of studies conducted by Ekinci and Ayar (2000), Ekinci (2010), Cermik (2003) and
Kuzey (2002). Asyali (2005) states that approximately two-thirds of mentor teachers state that
school administrators are not sufficient in terms of leadership skills. In this phase, the mentor
teachers generally evaluated their managers as strict and authoritarian. In this phase, some
teachers think that they are not seen as colleagues by their managers because they are new and
they are young and they are perceived as people who will do chore in the school (Asyali, 2005).
The training of prospective teachers is carried out under the responsibility of the school
administrators. This responsibility of the school administrators is stated in the job descriptions
of the school administrators as “They take the necessary measures for the training of the
prospective staff (2508 T.D)”. The findings of this study are in line with the claim that school
administrators do not display these roles adequately.

Prospective teachers' having a positive experience in their early years has a decisive
influence on their careers (Poom-Valickis, 2014). In this study, it was concluded that the school
administrators did not adequately exhibit their leadership roles during the Prospective teaching
period, which is one of the most critical periods of the teaching profession. In the contemporary
schools, the school head has to serve as a catalyst, as a facilitator and as a coordinator among
various expertise areas (Balci, 2000). In order to be a catalyst and a coordinator, it can be said
that the school administrator should have the necessary theoretical knowledge in terms of both
human relations and management and put them into practice (Turan, Yildirim and Aydogdu,
2012). It is difficult to develop a positive attitude towards the profession for a prospective
teacher, who is left on her own and has no guidance, and that it is difficult to expect her service
to function properly (Ekinci, 2010). As Celik (1999) states, a communication between the
administrator and the teacher will help to play the roles in schools.

Teachers who are new to the profession have many professional and social fears in the
school. In order to cope with these fears, school administrators should spend more time with
their prospective teachers, guide them in their activities and provide feedback. Sabanci (1994) in
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his research mentions that the two-way communication between the administrator and the
teacher positively affects motivation. The fact that school administrators are a good role model
in the early years, which is considered to be the staging phase of professional development, is
critical for prospective teachers. In her study, Ozgan (2013) determined that prospective
teachers had expectations from school administrators about their duties, the school situation, the
operation of the school, interpersonal relations and social activities. The fact that school
administrators give this information to prospective teachers in the first week of school is
important for both the prospective teachers and school effectiveness. Celik (1999), Sabanci
(1994) and Eryilmaz (1987) determined that communication skills of school administrators are
important factors for job satisfaction and professional motivation of teachers. Lay et al. (2005)
put forward that prospective teachers’ gaining a positive view towards their profession and
working environment and acquiring basic competencies related to the practice depends on social
interaction with firstly school administrators, colleagues and school environment. School
administrators should play a facilitating role in supporting both their professional development
and their adaptation to school for prospective teachers. They should establish bidirectional
communication channels in a positive way and act like a visible and accessible leader.

The second finding obtained in the study is that while most of the prospective teachers
working in Edirne had a negative opinion related to the mentor teachers assigned to provide
guidance in the first year of prospective teachers, most of the candidate teachers working Van
stated a positive opinion. Teachers who have just begun to teaching might isolate themselves
from the school's aims or learning environments very quickly. In order to protect novice
teachers from this situation, mentor teachers should do their utmost to ensure that novice
teachers gain their identity. In spite of accelerator and facilitator effect of guidance in
professional life (Burke, 1984), it also affects the career motivation of inexperienced employees
who have just started their career. The positive behaviors of the mentor teachers are fundraising,
introduction to the community and invitations to social environments. Negative attitudes are
ignoring prospective teachers, despising them and saying that their work is unnecessary.
According to Yalgmkaya (2002), several problems are pending for prospective teachers with
little experience. According to Korkmaz et al (2004), the graduates of teacher education
programs, regardless of how successful they are, face the real world's problems when they start
to work. These problems could be listed as adaptation to the profession (Yesilyurt and Karakus,
2011), managing with teaching process (Yildirim, 1997), teaching in crowded classes and
choosing the appropriate teaching methods (Toker, 2013), course preparation and teacher
appropriately according to general status of students (Gokge, 2010); identity complexity,
classroom management, workload, conflict with colleagues, relations with parents (Oztiirk and
Yildirim, 2013). In this study, it was determined that the prospective teachers could have the
necessary support in guidance issue which they need the most neither from the school
administrators nor the mentor teachers. Based on these findings, it is seen that the prospective
teachers are left alone in the school and classroom systems of which they are new members. It
can be said that the traditional thought that teaching profession is learnt in classroom still exists.
It is not wrong to say that the students are left to choices of prospective teachers who have
entered the class without learning professional skills and inadequacies.

The third main finding in this study is related to preparatory basic education. Almost all
of the prospective teachers working in Edirne reported negative opinions about this issue while
the prospective teachers working in Van reported fewer negative opinions. Negative opinions
stated are that preparatory and basic education is a waste of time, useless information is given,
planning of training is problematic and tiring and they have some problems related to
transportation while positive opinions stated are that it creates a social environment and it helps
to gain information about the regulations and legal responsibilities. These findings are similar to
the study conducted by Yildinm (2012) putting forward effects of basic education
implementation in socialization. Kocadag (2001) and Yildinm (2010) also found that
participants did not find the content of preparatory and basic education implementations
adequate in their research. Those findings are parallel to the study conducted by Yildirim (2012)
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stating negative aspects of planning and learning-teaching environment in basic education
implementations identified. Similarly, Okutan and Aydogdu (2009) found that teachers found it
necessary to meet the needs of government officials on official legislation. In the study
conducted by Ucar (2005), it was determined that preparatory basic education practices were not
performed at appropriate times. Ozonay (2004) found that the programs carried out did not meet
the practical requirements and the process was not efficient in terms of educational aspects in
his study. It is concluded that this finding is consistent with previous research and that
preparatory and basic education practices are not sufficient to prepare prospective teachers for
working life. Planning, content, teaching processes and evaluation activities of preparatory basic
education applications which are insufficient to solve the problems faced by teachers in the
period of nomination should be renewed according to needs.

The fourth finding in the study is related to the experiences of prospective teachers
about transportation, housing and social activities. Prospective teachers working in Edirne stated
positive opinions about transportation and environment while they stated negative opinions
about housing. Prospective working in Van stated that there are fewer problems with housing
while they stated more problems related to transportation and environment. Findings of the
study of Yesilyurt and Karakus (2011) are consistent with this study and they also found that
prospective teachers experience some difficulties in transportation and physical problems.
Similarly, the findings of this study are consistent with the findings stated by Yildirim (1997),
Kocadag (2001) and Ozonay (2004), which is that prospective teachers could not adequately
meet their social needs such as accommodation and transportation. In the study conducted by
Korkmaz et al. (2004), the findings are also consistent on the point that almost half of the
prospective teachers who were class teachers had some difficulties in adapting to school and
environment.

The fifth finding in the study is related to the educational problems encountered by the
prospective teachers in the first years. It is seen that these problems focus on classroom
management, course planning, time setting and planning. According to Fuller (1969),
prospective teachers have certain concerns in creating a professional identity and focus on
discipline. That they experience those concerns in those situations limits them to focus on
professional development and other aspects of the profession (Shoham, Penso and Shiloah,
2003). One of the most important reasons for the young teachers to apply for strictness is that
they become helpless and do not know what to do (Demiroglu, 2001). The findings of studies
conducted by Gokece (2013) and Duran, Sezgin and Coban (2012) display consistency on the
idea that prospective teachers have difficulty in managing classroom management and plan
writing. Similarly, Oztiirk and Yildirim (2013) found that in terms of classroom management,
prospective teachers find it one of the most difficult aspects of the teaching profession and have
difficulty in managing classes with disciplinary problems. Similar findings were found in the
study of Oztiirk (2016). All of the results above indicate that the prospective teachers who were
in the initial stage of the teaching profession have to face many negative situations on their own
during the stage of gaining identity and teaching culture. It is seen that the courses offered at the
faculties of education during pre-service process were not sufficient to cope with the
negativities they faced. Therefore, it can be said that the re-planning of the preparatory and
basic education implementations will help them to deal with the problems they face. A healthy
and well-planned pre-service period will be efficient for teachers to fulfill their tasks and to
become a member of their profession.

Conclusion and Suggestions

The aim of this study is to examine the pre-service teaching process deeply in the east and the
west locations of Turkey. This study was designed with phenomenological approach which is
one of the qualitative research designs. The study group of this study consists of prospective
teachers working in Edirne (n = 19) and Van (n = 18) in the spring term of 2013-2014 academic
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year. The semi-structured interview form used in the study was developed by the researchers.
The semi-structured interview form consists of five basic questions. The data were collected
through face-to-face interviews with prospective teachers in the study group. Content analysis
techniques were used in the analysis of the data.

According to the results obtained from the findings of this study, prospective teachers
think that the school administrators behave in a distance, authoritarian, strict, prescriptive,
commanding and superficial manner in the first meeting. It was determined that the mentor
teachers who were assigned to provide guidance in the first year of the prospective teachers in
Edirne did not have enough awareness about supporting the prospective teachers.

Prospective teachers who participated in the study considered preparatory and basic
education as a waste of time. According to the teacher candidates participating in the research,
preparatory and basic education process, useless information is presented, there are some
problems related to planning of it, it is exhausting and they are faced with some problems
because of transportation and housing. In addition to negative features of preparatory and basic
education, teacher candidates stated that it provides a social environment and information about
regulations and they learn their legal responsibilities. Prospective teachers working in the
province of Edirne have problems in housing while teacher candidates in VVan have problems in
environment and transportation. Prospective teachers working in the provinces of Edirne and
Van have problems with educational (classroom management, course planning, time setting and
planning).

Some suggestions can be made in order to support the prospective teachers to gain
professional identity and to learn the organizational culture and to prevent them from leaving
the profession. These are;

1. In order for the school administrators to be more sincere to the prospective teachers, in-
service trainings on communication in management could be offered to prevent such
problems.

2. Awareness of teachers who will provide guidance to prospective teachers should be
raised to support teachers in the process of candidacy. Seminars or conferences can be
offered to mentors on importance of the guidance service they will provide.

3. The preparatory and basic education programs for prospective teachers should be revised
and operationalized by the MoNE.

4. In small settlements, guesthouses can be rented or lodgements can be provided by
provincial education directorates for prospective teachers for one year until they get to
know the environment.

5. To cope with educational problems prospective teachers experienced, certain in-service
training and seminars could be offered to them in certain periods.

Further research could be conducted with participants from seven regions with a
comparative point of view. Also, teachers who completed their pre-service period should
be addressed to make suggestions for prospective teachers how to solve their problems.
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Uzun Oz
Giris

Orgiitler gesitli ekonomik, fiziksel ve beseri kaynaklara sahiptirler (Palmer ve Winters, 1993) ve
bu kaynaklar1 verimli bir sekilde esglidiimlii olarak amaglarina ulasmak icin gergeklestirmeye
calisirlar (Ozgan, 2013). Orgiitlerin verimli ve etkili calismasini saglayan en 6nemli degisken ve
kaynak insan kaynagidir (Yildinim, 2012). Birgok orgiitte oldugu gibi egitim Orgiitlerinde de
insan kaynaklarmin verimliligi, sistemin bagarisini; siirecin ve ¢iktinin kalitesini dogrudan
etkilemektedir.

Egitim orgiitlerindeki en temel insan kaynaklarindan birisi 6gretmendir. Ogretmen
adaylarinin seg¢ilme, yetistirilme, ise alim ve mesleki gelisimlerinin niteligi, orgiitsel verimlilik
icin hayati dneme sahiptir. Bu ise biitiinsel ve kaliteli bir 6gretmen yetistirme ve gelistirmeye
yonelik bir dgretmen egitim sisteminin varligiyla amacina ulasir. Ogretmen egitiminin genel
gercevesi de yetistirme, gelistirme ve olgunlagma temelinde gerceklesir (Erdogan, 2015). Biitiin
bunlar, giiclii 6gretmen egitim sistemlerinin, daha giiclii genel egitim sistemlerinin var olmasi
icin zorunlu oldugunu gostermektedir. Cilinkii egitim sisteminin niteliginin temel
belirleyicisinin, sistemin birinci dereceden uygulayicilart olan 6gretmenlerin oldugu dile getirilir
(Baskan ve Aydin, 2006).

Ogretmenligin ilk yillar;, 6gretmenlerin meslek hayatlarinin en kritik ve en kirillgan
donemini olusturur (Ozdemir ve Yalin, 2000). Hizmet dncesi egitimden heniiz mezun olmus
aday Ogretmen, Ogretmenlik meslegine iliskin bakigini ve tutumunu meslegin ilk yilinda
edindigi deneyimlerle olusturur (Gokge, 2013). Adaylik doneminin bu asamada biiylik
cogunlukla giinliikk olaylarla miicadele vardir. Bununla birlikte ilk yillarda 6gretmenler
Ogrencilerin  gelisimlerine iliskin beklentileri ve mesleki sorumluluklar1 karsilayip
karsilayamama konusunda derin endigelere sahiptir. Bu endise, ilk deneyimleri olumsuz gegen
ogretmenler igin dogal bir sonug olarak goriilebilir. Cilinkii 6gretmenlerin ilk yillarda alani ile
ilgili temel konulardaki bilgi eksikliginin olmasi ve alanina 6zgli perspektiften yoksunlugu
onlarin mesleki anlamda bir profesyonel gibi davranmasiin oniindeki temel engel olarak
goriilebilir (Ozden, 1998).

Ogretmenlik mesleginin ilk yili sadece 6gretmen adayiin kendisi degil dgrencileri igin de
onemlidir. Clinkii ilk yillar, 6grencilerin de yonlendirilmeye, desteklenmeye ve yeni 6grenmeler
kazanmaya yogun ihtiya¢ duyduklar1 yillardir. Her seyden once ilk yillar, ¢ocuklarin temel
yasam becerisi edinmede rehbere ve yardima ihtiyag duydugu kritik yillardir. Bu gergek
iizerinde Farabi’den baglayarak Dewey, Rousseou ve Piaget gibi dnemli pedagoglar hem
fikirdir. Ogrenciler 6gretmenlerinin rehberliginde, muhakeme giiclerini gelistirip, yerinde karar
verme ve yargilarda bulunma becerileri kazanacaktir. Ogretmenlerin, Ogrencilerin bu
becerilerini ve niteliklerini gelistirmedeki rollerinin bilincinde olmasi, essiz bir dneme sahiptir.
Ogretmen adaylarmin ilk yillarda gelistirecegi bu biling, onlarin mesleki beceri, tutum ve
aliskanliklari igin temel olusturacaktir (Ekinci, 2010).

[lgili alan yazin incelendiginde aday dgretmenlerle ilgili olarak birgok arastirmanin yapildig
gozlenmistir. Bu arastirmalarin birgogunun aday Ogretmenlere verilen hazirlayici ve temel
egitim kurslarina, hizmet Oncesi egitime, adaylik siirecinde miidiiriin rollerine, mesleki
yeterliliklerine, 6zyeterlilik algilarina, uyum sorunlarina ve sosyallesme siireglerine yogunlastigi
goriilmektedir (Ulubey, 2018; ve Ozan Nanto, 2018; Cengiz,2018; Sarikaya ve dig. 2017;
Nayir ve Cetin,2017; Giil, Tiirkmen ve Aksel, 2017; Oztiirk,2016; Nayir ve Cetin ,2016; Bozok,
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Ozdemir ve Seraslan, 2016; Aksu ve dig., 2015; Oztiirk ve Yildirim, 2013; Yildirim, 2012;
Demirtas ve Yildirim, 2010; Yesilyurt ve Karakus, 2010; Ozgan, 2013; Ozonar, 2004;
Kosteriloglu, 2008; Ozan ve Dikici, 2001). Bu calismalar olduk¢a énemlidir ve alan yazina
katki saglamistir. Ancak meslege yeni baslayan ilk yil Ogretmeni olmak olgusunun
derinlemesine arastirilmasmin smirli oldugu da goriilmektedir. Ozellikle Tiirkiye’'nin farkli
kiiltiir ve cografyalardaki ilk yil Ogretmenlik deneyimlerinin arastirilmasi, hem bolgesel
anlamda Ogretmen istihdami ve 6gretmenlerin mesleki gelisimleri hem de 6gretmen yetistirme
sistemine iliskin ¢oklu bakis acis1 olusturmasi bakimindan olduk¢a yasamsaldir. Bu baglamdan
hareketle aday Ogretmenlerin meslek yasamlarinin ilk yillarmin  dogu-bati farki ile
karsilastirilmasi okul i¢inde ve okul disinda gegirdigi yasantilar ve yasantilara iligkin etkiler
incelenmistir.

Yontem

Aday Ogretmenlik siirecinin dogu-bati1 farki ile karsilastirilmasiyla incelendigi bu arastirma,
nitel arastirma desenlerinden olgu bilim (fenomenoloji) deseninde yiiriitilmistir Olgu bilim
calismalarinin temel amaci bir fenomen ile ilgili bireysel deneyimleri evrensel nitelikte bir
aciklamaya indirgemektir (Creswell, 2015). Bu arastirmada incelenen olgu aday 6gretmenliktir.
Aday oOgretmenlik olgusu, dogu-bati lokasyonlarinin o6zellikleri baglaminda derinlemesine
arastirilmig ve ayrintili bilgilere ulasilmaya ¢alisilmigtir.

Aragtirmanin ¢alisma grubu, 2013-2014 6gretim yili bahar doneminde Edirne (n=19) ve Van
(n=18) ilinde gbrev yapan aday Ogretmenler olusturmaktadir. Goriislerine basvurulan
Ogretmenler, amagli Ornekleme yontemlerinden birisi olan maksimum ¢esitlilik 6rnekleme
yontemiyle belirlenmistir. Bu yontemdeki amag, genellemelere varmak icin ¢esitlilik saglamak
degil, cesitlilik yaratan durumlar arasinda ortak ve paylasilan olgularin ve ayriliklarin olup
olmadigini bulmaya c¢alismak ve ¢esitlilige gore problemin farkli boyutlarini ortaya koymaktir
(Patton, 1990; Erdogan, 2000; Maxwell, 1996; Yildirnm ve Simsek, 2012). Arastirma
kapsaminda gelistirilen yar1 yapilandirilmig gériisme formuyla, aday 6gretmenlerin dogu-bati
lokasyonundaki deneyimleri derinlemesine ele alinmis ve aday Ogretmenlik siireci lokasyona
bagli olarak anlasilmaya ¢aligilmigtir

Bulgular

Verilerin ¢oziimlenmesinin ardindan ulasilan ilk bulgu, aday 6gretmenlerin tamamina yakininin
okulun ilk giinii okul yoneticileri ile iletisim kurdugudur. Ancak okul yoneticileri ile ilk
goriigme ile ilgili aday 6gretmenlerin ¢gogunlugu olumsuz goriis belirtmistir. Aday 6gretmenler
temel olarak okul yoneticilerinin, kendileri ile ilk goriismede mesafeli, otoriter, sert, kuralci,
emir verici ve ylizeysel davrandiklarini beilrtmislerdir. Tiirkiye’nin en batist olan Edirne ile En
dogusu olan Van ilinde gorev yapan aday Ogretmenler karsilastirildiginda Van ilindeki aday
Ogretmenlerin okul yoneticileriyle daha olumlu bir goriisme gecirdikleri tespit edilmistir.
Arastirmada ulasilan ikinci bulgu, aday oOgretmenin ilk yilinda rehberlik yapmak ile
gorevlendirilmis rehber 6gretmen ile ilgili Edirne ilinde gérev yapan aday dgretmenlerin ¢cogu
olumsuz goriislerini belirtilerken, Van ilinde gorev yapana aday 6gretmenlerin ¢cogu olumlu
goriis belirtmislerdir.

Bu arastirmada ulagilan {igiincii temel bulgu ise hazirlayici temel egitim ile ilgilidir. Edirne
ilinde gorev yapan aday Ogretmenlerin tamamia yakim1 konuya iliskin olumsuz goriis
bildirirken, Van ilinde gorev yapan aday &gretmenler Edirne ilinde gorev yapan aday
Ogretmenlere gore daha az olumsuz goriis bildirmistir. Hazirlayict ve temel egitimin zaman
kayb1 oldugu, ise yaramayan bilgilerin verildigi, planlama sorunun yasandigi, yorucu oldugu,
ulagim ve barinmada sorun yasadiklar gibi olumsuz diisiinceler belirtilirken, sosyal bir gevre
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olusturmasi, yonetmeliklerle ilgili bilgi kazandirmasi ve yasal sorumluluklarini 6grenmeleri gibi
olumlu yanlar1 oldugu belirtilmistir.

Arastirmada elde edilen dordiincii bulgu aday 6gretmenlerin ulasim, barinma ve sosyal
aktiviteler ile ilgili gegirdikleri yasantilar ile ilgilidir. Edirne ilinde gorev yapan aday
ogretmenler ulasim ve gevre ile ilgili olumlu goriisler belirtirken barimma ile ilgili olumsuz
goriis belirtmiglerdir. Van ilinde gdérev yapan aday 6gretmenler ulasim ve cevre ile ilgili daha
¢ok sorun yasadiklarini belirtirken barinma ile ilgili daha az sorun yasadiklarini belirtmislerdir.
Arastirmada elde edilen besinci bulgu aday 6gretmenlerin ilk yillarinda karsilastiklar egitsel
sorunlarla ilgilidir. Bu sorular sinif yonetimi, ders planlama, siire ayarlama ve plan yapma ile
ilgili oldugu goriilmektedir.

Tartisma

Aday oOgretmenlerin, mesleki yasamlarinin ilk yilinda gegirdikleri deneyimleri incelemek
amaciyla yiiriitiilen bu caligmada alt1 temel bulguya ulagilmistir. Verilerin ¢éziimlenmesinin
ardindan ulasilan ilk bulgu, aday Ogretmenlerin tamamina yakininin okulun ilk giinii okul
yoneticileri ile iletisim kurdugudur. Ancak okul yoneticileri ile ilk goriisme ile ilgili aday
Ogretmenlerin ¢ogunlugu olumsuz goris belirtmistir. Aday Ogretmenler temel olarak okul
yoneticilerinin, kendileri ile ilk gériismede mesafeli, otoriter, sert, kuralci, emir verici ve
yiizeysel davrandiklarini belirtmislerdir. Tiirkiye’nin en batisi olan Edirne ile en dogusu olan
Van ilinde gorev yapan aday dgretmenler karsilastirildiginda Van ilindeki aday 6gretmenlerin
okul yéneticileriyle daha olumlu bir goriisme gecirdikleri tespit edilmistir. Oztiirk ve Yildirim
(2013) Hamarat (2002) (Ekinci, 2010). Oztiirk (2016) Ekinci ve Ayar (2000), Ekinci (2010),
Cermik (2003) ve Kuzey’in (2002); Asyali (2005) arastirma bulgular1 ile tutarlhilik
gostermektedir. Aday Ogretmenlerin ilk yillarinda olumlu deneyimler gegirmesi kariyerleri
acisindan belirleyici bir etkiye sahiptir (Poom-Valickis, 2014). Bu arastirmada, 6gretmenlik
mesleginin en kritik dénemlerinden birisi olan aday dgretmenlik doneminde okul yoneticilerinin
liderlik rollerini yeterince sergilemedikleri sonucuna ulagilmistir.

Goreve yeni baslayan oOgretmenler, mesleki ve sosyal bir¢cok korku tasimaktadir. Bu
korkularla bas edebilmesinde okul yoneticileri aday 6gretmenlerle daha fazla zaman gegirmeli,
faaliyetlerinde ona rehberlik etmeli ve doniitler saglamalidir. Arastirmada ulasilan ikinci bulgu,
aday Ogretmenin ilk yilinda rehberlik yapmak ile gorevlendirilmis rehber dgretmen ile ilgili
Edirne ilinde gorev yapan aday dgretmenlerin ¢ogu olumsuz gorislerini belirtilerken, Van ilinde
gorev yapana aday Ogretmenlerin ¢ogu olumlu goriis belirtmislerdir. Meslege yeni baslamig
ogretmenler, ¢ok c¢abuk kendilerini okulun amaglarindan ya da O6grenme ortamlarindan
soyutlayabilirken, rehber dgretmenlerin meslege yeni baslayan dgretmenlerin kendi kimligini
kazanmasina ve meslektaslarini korumasi igin elinden geleni yapmalar1 gerekmektedir.
Rehberligin is yasaminda hizlandirici ve kolaylastirict etkisi (Burke, 1984) olmakla birlikte
kariyerinde yeni baslangi¢c yapan deneyimsiz ¢alisanlarin kariyer motivasyonlarmi da ayni
zamanda etkilemektedir. Kaynak saglama, ziimre 6gretmenleri ile tanigtirma ve sosyal ortamlara
davet etme rehber Ogretmenlerin sergiledikleri olumlu davranmiglar olarak siralanirken. Aday
Ogretmenleri gormezden gelme, hor gérme, yaptiklari isin gereksiz oldugunu sdyleme ise rehber
ogretmenlerin olumsuz davraniglar1 arasinda yer almaktadir. Yalcinkaya’ya (2002) gore,
deneyimi ¢ok az olan aday 6gretmenleri cesitli sorunlar beklemektedir. Korkmaz ve digerlerine
(2004) gore de Ogretmen egitim programlarindan mezun olanlar fakiiltede ne kadar basarili
olursa olsunlar, esas olarak goreve bagladiklarinda gercek diinyanin problemleri ile karsi karsiya
gelirler. Bu sorunlar meslege uyum saglama (Yesilyurt ve Karakus, 2011), 6gretim siire¢lerini
yonetme (Yildirim, 1997), kalabalik siniflarda 6gretim yapma ve uygun 6gretim yontemi segme
(Toker, 2013), plan hazirlama ve diizeye uygun ders isleme (Gokge,2010); kimlik karmasasi,
sinif yonetimi, is yiikii, meslektaslar1 ile uyusmazlik, veli ile iliskiler (Oztiirk ve Yildirim,2013)
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olarak siralanabilir. Bu arastirmada, aday 6gretmenlerin, adaylik doneminde en ¢ok ihtiyaglari
olan rehberlige okul yoneticilerinden gerekli destekleri goremedikleri gibi rehber
Ogretmenlerinden de goremedikleri tespit edilmistir. Bu bulgulara dayali olarak aday
Ogretmenlerin yeni iiyesi oldugu okul ve sinif sistemlerinde tek basina birakildig1 goriilmektedir.
Ogretmenlik meslegi smfta ogrenilir geleneksel diisiincesinin hala varligini  korudugu
sOylenebilir. Mesleki becerilerindeki eksikliklerini tam olarak belirleyemeden sinifa giren aday
Ogretmenlerin tercihlerine gocuklarin birakildigini s6ylemek hatali bir diislince olmaz.

Bu arastirmada ulasilan tiglincii temel bulgu ise hazirlayici temel egitim ile ilgilidir. Edirne
ilinde gorev yapan aday Ogretmenlerin tamamina yakini konuya iliskin olumsuz goris
bildirirken, Van ilinde gorev yapan aday Ogretmenler Edirne ilinde gorev yapan aday
Ogretmenlere gore daha az olumsuz goriis bildirmistir. Hazirlayict ve temel egitimin zaman
kaybi1 oldugu, ise yaramayan bilgilerin verildigi, planlama sorunun yasandigi, yorucu oldugu,
ulagim ve barinmada sorun yasadiklar1 gibi olumsuz diisiinceler belirtilirken, sosyal bir ¢evre
olusturmasi, yonetmeliklerle ilgili bilgi kazandirmasi ve yasal sorumluluklarim 6grenmeleri gibi
olumlu yanlart oldugu belirtilmigtir. Bu bulgular Yildirnrm (2012)’m  temel egitim
uygulamalarin sosyallesmede etkisini buldugu arastirmasi ile benzerlik gostermektedir.
Kocadag (2001) ve Yildirim (2010) da yaptiklar1 aragtirmalarda katilimcilar hazirlayici ve temel
egitim c¢aligsmalarinin igeriklerini yeterli bulmadiklar1 saptamistir. Yildirnrm (2012)’in temel
egitim uygulamalarindaki planlama ve 6grenme-0gretme ortaminda yasanan olumsuzluklar
belirledigi arastirmasi ile oOrtiismektedir.  Benzer sekilde Okutan ve Aydogdu (2009)
aragtirmasinda 6gretmenlerin devlet memurlugu ile ilgili mevzuat gibi konularda ihtiyaglarini
karsilamada gerekli buldugunu saptamistir. Ucar (2005)’1n arastirmasinda ise hazirlayici temel
egitim uygulamalarmin uygun zamanlarda yapilmadigini tespit edilmistir. Ozonay (2004)
tarafindan yapilan caligmada yiiriitillen programlarin uygulamaya yonelik gereksinimleri
karsilamadig1 ve siirecin egitsel bakimdan verimli gegmedigi saptanmistir. Bu bulgunun da
onceki arastirmalarla tutarlik gosterdigi; hazirlayict ve temel egitim uygulamalarinin aday
Ogretmenlerin ¢aligma hayatina hazirlanmada yeterli olmadig1 sonucuna ulagilmigtir. Adaylik
doneminde Ogretmenlerin karsilastiklar1 sorunlar1 ¢dzmede yetersiz olan hazirlayici temel
egitim uygulamalarinin planlama, igerik, 6gretim siiregleri ve degerlendirme etkinlikleri ihtiyaca
gore yenilenmelidir.

Aragtirmada elde edilen dordiincli bulgu aday Ogretmenlerin ulasim, barinma ve sosyal
aktiviteler ile ilgili gecirdikleri yasantilar ile ilgilidir. Edirne ilinde gorev yapan aday
ogretmenler ulasim ve ¢evre ile ilgili olumlu goriisler belirtirken barinma ile ilgili olumsuz
goriis belirtmiglerdir. Van ilinde goérev yapan aday 6gretmenler ulasim ve g¢evre ile ilgili daha
cok sorun yasadiklarini belirtirken barinma ile ilgili daha az sorun yasadiklarini belirtmislerdir.
Yesilyurt ve Karakus (2011) yaptig1 aragtirmada da aday Ogretmenlerin ulasim, yasam ve
fiziksel sorunlar yagadig1 tespit edilmistir. Yapilan ¢alismada elde edilen bulgular ile Yesilyurt
ve Karakus (2011) yaptigi arastirmanin bulgulari tutarlilik gostermektedir. Benzer sekilde
Yildirim (1997), Kocadag (2001) ve Ozonay’m (2004) yaptiklar arastirmalarda ortaya cikan
aday Ogretmenlerin konaklama ve wulasim gibi sosyal gereksinimlerini yeterince
karsilayamadiklarina dair bulgular bu arastirmanin bulgularimi desteklemektedir. Korkmaz ve
digerlerinin (2004) yaptiklar arastirmada, aday simif 6gretmenlerinin yarisina yakinimin okula
ve ¢evreye uyum saglama konusunda giicliik ¢ektikleri yoniindeki bulgusu bu arastirmanin
bulgulari ile tutarlilik gdstermektedir.

Arastirmada elde edilen besinci bulgu aday dgretmenlerin ilk yillarinda karsilastiklar egitsel
sorunlarla ilgilidir. Bu sorular sinif yonetimi, ders planlama, siire ayarlama ve plan yapma ile
ilgili oldugu goriilmektedir. Fuller (1969)’e gore, aday 6gretmenler mesleki olarak var olma
kaygisi tagirlar ve disipline odaklanirlar. Bu durumda da bu kaygilari tagimasi, aday dgretmenin
Ogretme, kendini gelistirme ve meslegin diger yonleriyle ilgilenmesini sinirlandirir (Shoham,
Penso ve Shiloah, 2003). Geng 6gretmenlerin sertlie bagvurmasindaki en énemli sebeplerden
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biri de garesiz kalip ne yapacaklarim1 sasirmalaridir (Demiroglu, 2001). Yurt iginde yapilan
calismalar incelendiginde aday Ogretmenlerin Ogretim siirecini yonetmede (Gokce, 2013),
giinliik plan yazmada (Gokge,2010), sinif yonetiminde (Gokge, 2010; Duran, Sezgin ve Coban,
2012) zorluk cektikleri yoniinde bulgulara rastlanmaktadir. Alan yazindaki bu bulgular
arastirmanin bulgulari ile tutarlik gdstermektedir. Benzer sekilde Oztiirk ve Yildirim (2013)
Smif yonetimiyle ilgili olarak, aday 6gretmenlerin siif yonetimini, 6gretmenlik mesleginin en
zor yonlerinden biri olarak gordiikleri ve disiplin problemleri olan smiflar1 yonetmede
zorlandiklarini ortaya ¢ikarmuslardir. Benzer bulgular1 Oztiirk (2016) de ortaya koymaktadir.
Yukaridaki tiim bu bulgular 15181 altinda 6gretmenlik meslegin baslangi¢ evrensinde bulunan
aday 6gretmenler kimlik ve 6gretmenlik kiiltiiriinii kazanmaya ¢aligirken bir¢ok olumsuz durum
ile tek baglarina yiizlesmek zorunda kaldigim1 gostermektedir. Aday Ogretmenlerin
hizmetoncesinde fakiiltelerinden aldiklar1 derslerin, karsilastiklar1 sorunlarla bas etmede yeterli
olmadigimi gostermektedir. Bundan dolay1 hazirlayici ve temel egitim uygulamasinin igerigi
yeniden olusturulmali, sorunlarla bag etme yollar 6gretilmelidir. Saglikli ve nitelikli planlamig
bir adaylik egitimi donemi, Ogretmenlerden beklenen gorevleri yerine getirmelerine,
mesleklerine aidiyet kazanmalarinda etkili olacaktir.
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