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Abstract 
The aim of this study is to determine differences in character education between 
male and female students with a theoretical foundation, which emphasizes three 
components in character education, namely moral knowing, moral feeling, and moral 
action. This study adopted a survey method approach, which was one of the 
quantitative research methods with explanatory research methods. Data were 
collected through questionnaires in this study, which were developed based on 
Lickona's theory. The survey carried out to 219 males and 263 females from 482 
students at two selected elementary schools precisely at the sixth grade in 16 sub-
districts of Bangkalan District, Indonesia. The collected data were analyzed using 
SPSS. The results showed that there were differences in character education between 
men and women.  
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Introduction 

Character education is an important thing to give to today's young generation 

because character education is needed to provide provisions so that they can 

compete in the global market while upholding their morals and can control 

themselves from the adverse effects of current technological developments. One 

place that can provide character education is through educational institutions. 

Educational institutions have specific programs to provide character education for 

their students. Character building and character education are a necessity because 

knowledge does not only make students smarter but also has character and manners 

so that their existence as community members becomes meaningful both for himself 

and others (Judiani, 2010).  

In line with Indonesia's national education, which has the functions and 

objectives set out in the law number 20 of 2003 concerning the National Education 

System. Article 3 states that national education functions to develop capabilities and 

form a dignified character and national civilization in order to educate the life of the 

nation, aiming at the development of potential students to become human beings 

who believe and fear the Almighty, be noble, healthy, knowledgeable, competent, 

creative, and become a democratic and responsible citizen. 

The function of national education is to preserve the values that exist in the 

community so that they are protected, as a means of developing the community to 

become better. It is also an effort to develop human resources so that the potential 

of individuals can develop into human beings who are virtuous and fully Indonesian. 

These functions are burdensome if the government is the only one who is in charge 

with this task, it requires the support of all parties to carry out the duties and 

functions of national education (Alfajar, 2014). 

The purpose of character education prioritizes individual moral growth in 

educational institutions. Planting values in students and shared life systems that 

respect personal freedom is a reflection of character education in educational 

institutions (Koesoema, 2010). Educational institutions at the elementary school 

level become the beginning of sowing character education in students. Character 

education must dominate primary education, for elementary level character 

education and character education, the proportion is seventy percent, and for junior 

secondary level as much as sixty percent (Effendi, 2016). Primary schools that have 

better character development for children are needed to educate children so that 

children get character education. This character education will build the character of 

elementary school students to become the forerunners of citizens who are useful to 

the nation (Sakti, 2017).   

Character education applied in schools is not taught in particular subjects. 

However, it is carried out through daily learning that has been running in schools 

(Judiani, 2010). Character formation can be done using exemplary. Exemplary begins 
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with an imitation between humans. Exemplary in the world of education is often 

attached to a teacher as an educator. Exemplary in the world of knowledge can be 

interpreted as the behavior and attitudes of teachers and educators in the school 

environment and outside the school that is used as examples by their students 

(Kementrian Pendidikan, 2010). In the process of cultural and national character 

education, students actively develop their potential, carry out internalization 

processes, and appreciate values that become their personalities in socializing in the 

community, strengthening the lives of a more prosperous society, and developing a 

dignified nation's life (Latifah, 2014).  

The output or results of character education given to both male and female 

students can have differences. The difference in acceptance of character education 

in male and female students makes the behavior shown as character education 

results. This is because the thinking process is different between men and women. 

This statement is supported by the report of Pambudiono et al. (2013), where the 

thinking process and thinking ability between men and women are considered to 

have differences. Mahanal (2011) also revealed that there was a gender influence on 

metacognition skills and critical thinking skills of high school students in Malang. 

While Soraya (2010) also suggested that learning strategies, gender, and interactions 

between learning strategies and student sex affected the learning outcomes of 

elementary school students in Malang. This process of thinking that is different in 

receiving information between male and female students can be the reason for the 

differences in character education realized by male and female students. 

Character students will be able to act and act following the rules or norms that 

apply in the environment around his residence. In this case, students should be able 

to be polite, responsible, and uphold local wisdom that is characteristic of the region 

(Mariatun & Indriani, 2018). Likewise, when students are not provided with the 

knowledge and planting of moral values, the participants will be easily influenced by 

negative things from their environment, among others: behaving in a manner that is 

not polite to speak harshly, ditching, and even being affected to take drugs that have 

adverse effects like what happened lately (Mustoip, Japar, & Zulela, 2018).  

Based on the reality described above, the authors are interested in knowing the 

difference in character education for male and female elementary school students so 

that it can be used as an evaluation to make a more compelling character education 

program for both male and female students. 

  Method 

Research Model 

This research uses quantitative methods using survey methods approach, and this 

type of research is included in explanatory research, where research is conducted to 
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test the truth of predictions from theory, develop theories to new issues or topics, 

and elaborate and enrich explanations of this theory (Neuman, 2007). 

Participants 

The study was conducted on the 2018-2019 education year, with subjects were 219 

male and 263 female students in 2 selected-superior elementary schools in class VI 

in 16 sub-districts in Bangkalan District, Indonesia, because in the Madura Island 

which is very thick with its religion nuances (Indriani, Sahid, Bachri, & Izzati, 2018). 

Data Collection 

Data collection techniques in this study used a questionnaire. The questionnaire used 

was namely the character education scale. The scale of character education was 

developed by the research team based on the concept from Lickona which 

emphasized three components in character education namely moral knowing, moral 

feeling and moral action which are included in the elements of good character 

(Lickona, 1991) as follow:  

 Moral knowing or moral knowledge. 

Moral knowing is an important thing to teach. Moral knowing consists of six 

elements. It is namely (1) moral awareness; (2) knowing moral values; (3) perspective 

taking; (4) moral reasoning; (5) decision making; and (6) self-knowledge. 

 Moral feeling.  

The moral feeling is another aspect that must be instilled in children, which is the 

energy source of human beings to act under ethical principles. There are six things 

that are emotional aspects that one must be able to feel to become human in 

character, namely (1) conscience; (2) self-esteem (confidence); (3) empathy (feeling 

the suffering of others); ( 4) loving the good; (5) self-control (being able to control 

themselves); and (6) humility. 

 Moral action.  

Moral action is how to make moral knowledge can be realized in real combat. This 

noble act of work is the outcome of two other character components. To understand 

what drives a person in good deeds (act morally) hence three different aspects of 

character must be seen, namely competence (competence), desire (will), and habits 

(habit). 

Data Analysis 

The data obtained will then be analyzed. Data analysis is a process of giving meaning 

to the data to answer the problem and test the research hypothesis (Nasir, 1999). 

The data analysis technique used in this study was t-test through SPSS assistance 

because the purpose of this study was to examine whether or not there was a 

difference in character education between male and female students.  

 First, responses from students are collected within 1-2 months. The data 

inputted into the google docs sheet to obtain a matrix from the Likert scale 
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1-4, with the criteria for a positive statement that chooses strongly agree to 

get a score of 4; agree to get a score of 3; do not agree to get a score of 2 and 

strongly disagree to get a score 1. Conversely on negative statements given a 

score of 4 for answer choices strongly disagree; score 3 for answer choices 

disagree; score 2 for agreed answers and score 1 for answers strongly agree.  

 The scores are then inputted in the program SPPS, and logical foundations 

of answers were analyzed, and the responses which did not comply with the 

logical foundation or not valid were excluded.  

 The remaining valid responses were listed, and the number of students (f) 

and percentages (%) that represented each characteristic were calculated.  

 Finally, the response that had common characteristics were gathered under 

a specific category/aspect — then classified under each gender. 

Results 

The results of the study were analyzed using a t-test difference test to determine 

differences in character education for male and female students. From the results of 

the t-test with the SPSS program, the results are as follows: 

Table 2.  
Mean Innovative Behavior Score Independent t-test Result 

Aspect Sex N Average Sig. t Exp. 

Action 
Male 219 2.75 

0.007 
Significantly 
different Female 263 2.87 

Feeling 
Male 219 2.94 

0.000 
Significantly 
different Female 263 3.11 

Knowing 
Male 219 2.85 

0.000 
Significantly 
different Female 263 3.07 

Table 1 shows that the significance of t generated in the comparison of moral 

aspects in the male and female groups is 0.007 for action and 0.000 each for feeling 

and knowing. The significance value is smaller than 0.05 (α = 5%), so it can be 

concluded that there are significant differences in moral action, moral feeling, and 

moral knowing between male and female subjects, whereas female subjects tend to 

have better moral aspects. This shows that female students have more moral 

knowing, moral feeling, and moral action aspects that are better than male students. 

Moral Action, which is a moral action that is the result of knowledge of moral and 

moral feeling to fulfill this, students must have three aspects of character, including 

competence, desires, and habits. These three aspects of characters need to be owned 

to direct someone to a moral life because all three will form moral maturity (Mustoip, 

Japar, & Zulela, 2018) (Lickona, 1991) Moral knowing, which is moral knowledge, 
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is related to how one can identify good and bad things. The dimensions included in 

this moral knowledge are cognitive domains, including moral awareness, 

understanding of moral values, the courage to take a position, and self-recognition.  

Moral Aspect 

Table 2 shows the moral aspects that stand out and can be seen from the following 

table.  

Table 2.  
Description of Moral Aspects Based on Gender 

Moral Aspects Sex N Average 

Action 
Male 219 2.75 

2.81 
Female 263 2.87 

Feeling 
Male 219 2.94 

3.03 
Female 263 3.11 

Knowing 
Male 219 2.85 

2.96 
Female 263 3.07 

Overall 482 2.93  

Table 2 indicates that overall the respondent's answer to the statement about the 

moral aspects of action, feeling, and knowing is equal to 2.93, where the value is 

close to a scale of 3 (agree) on Likert 1-4. This shows that respondents have good 

moral aspects. The highest perception of the respondents regarding the moral aspect 

is located in the feeling aspect, that is, with the highest average of 3.03, while the 

lowest perception regarding the moral aspect is the action with an average of 2.81. If 

seen by the average based on sex, it can be seen that in general female respondents 

have a higher moral aspect compared to men. This is shown in the average female 

respondent group of 2.87 in the action aspect, 3.11 in the feeling aspect, and 3.07 in 

the knowing point. 

Overall the subject of this study has the best moral feeling with an average of 

3.03 where the moral feeling is a strengthening in the emotional aspects to shape a 

person's character, including awareness of identity, confidence, sensitivity to the 

suffering of others, love of truth, self-control and humility. This shows that the 

subject of research has a great sense of empathy and fairness towards others, but 

this has not been supported by extensive knowledge of morals and concrete actions 

to implement these morals.  

Discussion and Conclusion 

Lickona (Lickona, 1991) (Mustoip, Japar, & Zulela, 2018) interpret moral knowing, 

that is moral knowledge, related to how one can know good and bad things. The 

dimensions included in this moral knowledge are cognitive domains, including moral 



553                                                                                                                     Izzati et al., 

 
awareness, knowledge of moral values, the courage to take a position, and self-

recognition. Moral feeling, namely strengthening in the emotional aspect to shape 

one's character, including awareness of identity, confidence, and sensitivity to the 

suffering of others, love of truth, self-control, and humility. Moral Action, which is 

a moral action that is the result of knowledge of moral and moral feeling to fulfill 

this, students must have three aspects of character, including competence, desires, 

and habits. These three aspects of personality need to be owned to direct someone 

to a moral life because all three will form moral maturity.  

The reliability of the moral action aspect was 0.847, the moral feeling aspect was 

0.932, and the knowing moral point was 0.951. Cronbach Alpha produced above 

0.6; hence, it can be concluded that the items in this study are said to be reliable. The 

results of the validity test on each item statement on the moral action aspect, moral 

feeling and moral knowing produce a significance value (P-Value) smaller than 0.05 

(α = 5%) so that the statement items in this study can be declared valid.  

The results of this study indicate that there are differences in character education 

between male and female students where female students have more character 

education consisting of moral knowing, moral feeling and moral action that are 

better than male students. Female students can process information faster. Female's 

ethical thinking is better than men. Female also have a greater sense of empathy than 

men. In addition, female also has socialization skills that are faster and more familiar 

than men, and female respondents have higher moral aspects compared to men.   

The moral aspect of knowing is better in female students than male students. 

This can be interpreted that female students have better moral knowledge and 

awareness. This difference may be due to women and men having different thinking 

processes in understanding the given character education. Research conducted by 

Setiawati (2016) about the implementation of character education in students in 

Sinduadi 2 elementary school shows that there are diverse cognitive and emotional 

development factors of students that influence character education received by 

students. The research conducted by Pambudiono et al. (2013) state the thinking 

process and thinking ability between men and women are considered to have 

differences. The process of moral thinking between men and women are different. 

This is similar to that expressed by Gilligan (Sarbaini, 2016) (Donenberg, 1988.) 

(Gilligan, 1982) also emphasized that women did develop differently from men, even 

in terms of moral thinking (Galotti, 1989) (Sarbaini, 2016). This shows that thinking 

processes as cognitive abilities have differences between men and women, thus 

allowing differences in character education understood by students and may reflect 

different patterns of gender socialization. (Larochette & Craig., 2016). For example, 

girls are taught and strengthened by parents and teachers to better nurture and 

sympathize with others than boys, whereas boys are more likely to be socialized to 

be aggressive (Garaigordobil, 2009).  
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Thus, moral character behaviors such as cooperation, respect, and kindness can 

represent behavior that is more likely to be socialized and strengthened in girls by 

the primary socialization agent. Differences in the association of certain character 

behaviors between boys and girls can also reflect their peers' interactions. Mathieson 

and Banerjee (2011) noted that social interaction of girls' peers is more often directed 

at maintaining strong relationships and building agreements (e.g., Helping and 

entertaining others), while boys focus more on physical activities and build 

dominance. Thus, the social interaction of female peers can encourage, model, and 

support the behavior of moral character more than boys.  

The results of this study indicate that there is an imbalance of character education 

received by male and female students so that recommendations for further studies 

may include an education program specifically for male students is needed in order 

to obtain maximum character education results.  

Acknowledgment 

Our highest appreciation goes to DRPM KEMENRISTEKDIKTI since this paper 

is a part of research funded by DRPM KEMENRISTEKDIKTI in PKPT scheme 

2018-2019 

Biodata of the Authors 

Dr. Umi Anugerah Izzati, M.Psi obtained a Doctorate in 

Psychology from Airlangga University with the title cumlaude 

in 2016, she completed her master degree in psychology 

profession from Airlangga University in 2005. Now she is a 

lecturer at Surabaya State University, serves as Chair of the 

Center for Character Education, Counseling Guidance and 

Psychology Services. The focus of research interest is in the 

fields of psychology, education and leadership.  

Affiliation: Universitas Negeri Surabaya, Indonesia. 
E-mail: umianugerah@unesa.ac.id 

Phone: +62818518007 

 

Dr. Bachtiar S. Bachri, M.Pd, is a doctorate in the field of 

Curriculum Development from the Indonesian University of 

Education in 2010. He finished his Master of Education 

Technology at Sebelas Maret University in Surakarta. He is a 

lecturer at Surabaya State University; also he is a Chair of his 

Institute for Learning Development and Quality Assurance. His 

focus of research interest is in the fields of Curriculum and 



555                                                                                                                     Izzati et al., 

 
Educational Technology; some of the works presented at national and international 

conferences. 

Affiliation: Universitas Negeri Surabaya, Indonesia. 
E-mail: bachtiarbachri@unesa.ac.id 

Phone: +62 812-3067-759 

 

M. Sahid, SH., M.H obtained his Master degree in Law 

from University Brawijaya Malang on 2014. He is a lecturer at 

STKIP PGRI Bangkalan. He is also a practitioner. His focus 

of research interest is in the fields of Civic Education, Law, 

and Humaniora.  

Affiliation: STKIP PGRI Bangkalan, Madura, Indonesia. 
E-mail: sahid@stkippgri-bkl.ac.id 

Phone: +62 878-5141-0742 

 

Dian Eka Indriani, SE., M.Pd earned a cum-laude master 

degree from Universitas Negeri Surabaya in 2014. And at her 

current career, She is a lecturer at STKIP PGRI Bangkalan, 

Indonesia and as an Intellectual Property head and 

publication at IP center. She is also selected as DOAJ 

Ambassador for Indonesia. Her research interest focus is in 

the field of Education, precisely at Primary Education, in 

which some of her works were presented in conferences and 

published in accredited scientific journals and gain research fundings  

Affiliation: STKIP PGRI Bangkalan, Madura, Indonesia. 
E-mail: dianindrian79@stkippgri-bkl.ac.id 

Phone: +6281333212229 

References 

Alfajar, L. H. (2014). “Upaya Pengembangan Pendidikan Karakter Di Sekolah Dasar Negri 

Sosrowijayan”. Yogyakarta: UNY. 

Donenberg, G. R. (1988.). Gender Differences in Moral Development. Sex Roles. Vol.18 

No.11/12, 701-716. 

Effendi, M. (2016, 08 22). Masalah Pendidikan Dasar, Ini Pendapat Mendikbud. tribun news: 

http://banjarmasin.tribunnews.com/2016/08/22/masalah-pendidikan-dasar-ini-

pendapat-mendikbud. adresinden alındı 

Galotti, K. M. (1989). Gender Differences in Self-Reported Moral Reasoning: A Review and 

New Evidence. Journal of Youth and Adolescence, Vol.18, No.5, 475-488. 

Garaigordobil, M. (2009). A Comparative Analysis of Empathy in Childhood and 

Adolescence: Gender Differences and Associated Socio-emotional Variables. International 

Journal of Psychology and Psychological Therapy, 217-235. 



Character education …                                                                                          556 

 
Gilligan, C. (1982). In a Different Voice: Psychological Theory and Women’s Development. Cambridge, 

MA: Harvard University Press. 

Indriani, D. E., Sahid, M., Bachri, B. S., & Izzati, U. A. (2018). Traditions: Radical or Peace-

Building. International Conference on Religion and Public Civilization (ICRPC) (s. 11-15). 

Ambon: Atlantis Press. 

Judiani, S. (2010). Implementasi Pendidikan Karakter di Sekolah Dasar Melalui Penguatan 

Pelaksanaan Kurikulum. Jurnal Pendidikan dan Kebudayaan. Vol. 16, edisi khusus III, 1-10. 

Kementrian Pendidikan, N. (2010). Pendidikan Karakter Teori dan Praktek. Jakarta: Kementrian 

Pendidikan Nasional. 

Koesoema, D. (2010). Pendidikan Karakter; Strategi Mendidik Anak di Zaman Global. Jakarta: 

Grasindo. 

Larochette, A.-C., & Craig., W. M. (2016). Moral Character: Individual and Contextual 

Relationships. Canada: Queen’s University. 

Latifah, S. (2014). Integrasi Pendidikan Karakter Dalam Pembelajaran Di Sekolah. Jurnal 

ilmiah pendidikan fisika AL-Biruni. Vol. 3, No 2., 24-40. 

Lickona, T. (1991). Educating for Character: How Our School Can Teach Respect and Responsibility. 

New York: Bantam books. 

Mahanal, S. (2011). Pengaruh Pembelajaran Berbasis Proyek pada Matapelajaran Biologi dan Gender 

terhadap Keterampilan Metakognisi dan Kemampuan Berpikir Kritis Siswa SMA di Malang. 

Malang: Laporan Penelitian. Lemlit UM. 

Mariatun, I. L., & Indriani, D. E. (2018). Penguatan Pendidikan Karakter Berbasis Pancasila 

melalui Kurikulum K13 di Sekolah Dasar. Civic-Culture, 153-160. 

Mathieson, K. &. (2011). Peer play, emotion understanding, and socio-moral explanation: 

The role of gender. British Journal of Developmental Psychology, 29(2), 188-196. 

Mustoip, S., Japar, M., & Zulela. (2018). Implementasi Pendidikan Karakter. Surabaya: Jakad 

Publishing Surabaya. 

Nasir, M. (1999). Metode Penelitian. Jakarta: PT Ghalia Indonesia. 

Neuman, W. (2007). Basic of Social Research: Qualitative and Quantitative Research (2nd .ed). Boston: 

Pearson Education, Inc. 

Pambudiono, A. (2013). Perbedaan Kemampuan BerpikirDan Hasil Belajar Biologi Siswa Kelas X 

Sma Negeri 7 Malang Berdasarkan Jender Dengan Penerapan Strategi Jigsaw. Malang: Skripsi 

Jurusan Biologi, Fakultas MIPA UM. 

Sakti, B. P. (2017). Indikator Pengembangan Karakter Siswa Sekolah Dasar. Magistra. No. 

101, 1-10. 

Sarbaini. (2016). Pertimbangan Moral Menurut Gender Peserta Didik Dalam Pembelajaran 

PKN di SMA KORPRI Banjarmasin. Jurnal pendidikan Kewarganegaraan. Vol 6, No 11, 919-

929. 

Setiawati, D. A. (2016). Implementasi pendidikan karakter pada peserta didik di SD Negeri 

Sinduadi 2. Jurnal Pendidikan Guru Sekolah Dasar Edisi 8, 756-767. 

Soraya, R. (2010). Pengaruh Penerapan Strategi Pembelajaran (PBMP+TPS dan Imkuiri) dan Jenis 

Kelamin terhadap Hasil Belajar dan Keterampilan Metakognitif Siswa Sekolah Dasar. Malang: 

Unpublish thesis: Universitas Negeri Malang. 


