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This study has sought to examine the predicting effect of self-directed learning,
thinking styles, ICT usage status and demographic variables on lifelong learning
tendencies of prospective teachers. A total of 143 prospective teachers were
recruited in this study. This study adopted a relational screening research model.
Several instruments including lifelong learning tendencies, self-directed learning,
thinking styles and a personal information form developed by the researchers were
employed to obtain data. Hierarchical multiple linear regression analysis was used
to investigate into the predicting effect of independent variables on the dependent
variable. Five models related to lifelong learning were formed in the study and it
was found that all of them were statistically significant. In this sense, all hypotheses
were accepted in the study. The findings clearly indicate that the most important
model that explains the lifelong learning tendencies of prospective teachers is the
model 3, in which the number of trainings for personal and professional
development were included in hierarchical regression. Additionally, it was found
that the most significant predictors of lifelong learning tendencies of prospective
teachers were the number of trainings for personal and professional development,
daily internet usage time for educational purposes, self-directed learning, gender and
department.
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Bu caligmada 6gretmen adaylarinin yasam boyu dgrenme egilimlerini etkileyen 6z
yonetimli 6grenme, diisiinme stilleri ve demografik degiskenlerin yordayict etkisi
incelenmistir. Iliskisel tarama modelinin kullanildig1 bu arastirmada, ¢alisma grubunu
143 6gretmen aday1 olusturmaktadir. Calismada veri toplama araci olarak yagam boyu
6grenme egilimleri, 6z yonetimli 6grenme ve diigiinme stilleri 6lgegi ile arastirmact
tarafindan gelistirilen kisisel bilgi formu kullanilmistir. Arastirmada bagimsiz
degiskenlerin bagimli degisken iizerindeki yordayici etkisini aragtirmak amaciyla
coklu dogrusal hiyerarsik regresyon analizi kullanilmistir. Caliyjmada yasam boyu
ogrenme ile ilgili 5 model olusturulmus olup bu modellerin tamami anlamlidir.
Bundan dolay1 aragtirmada ele alinan tiim hipotezler kabul edilmistir. Calismanin
bulgularima gore 6gretmen adaylarinin yasam boyu 6grenme egilimlerini agiklayan en
onemli model kisisel ve akademik gelisim igin alinan kurs sayisinin hiyerarsik
regresyona dahil edildigi model 3’tiir. Ayrica dgretmen adaylarinin yasam boyu
6grenme egilimlerinin en 6nemli yordayict degiskenleri kisisel ve akademik gelisim
icin alinan kurs sayisi, giinliik egitsel amacli internet kullanim siiresi, 6z yonetimli
6grenme, cinsiyet ve boliimdiir.
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Introduction

Innovations and developments in science and technology have transformed social and individual life.
Information has naturally penetrated almost every aspect of change and development processes due to the recent
developments in science and technology. Thus, some changes have become in the pattern of knowledge and it has
evolved into a questionable and debatable phenomenon. As Akkoyunlu and Kurbanoglu (2003) remind us, the
most important aspect of the current age is development, and knowledge is the core component of this
development. Today, knowledge is changing so fast and a new line of knowledge is generated in almost every
second of life. At this precise point, it can be argued that individuals need to be lifelong learner in order to catch
up with these developments.

Grundtvig was the first to mention about lifelong learning, and the statements uttered by Comenius pave the
way for the basic dimensions of lifelong learning concept (Wain, 2000). Lifelong learning concept was originally
conceptualized as adult education (Tas, Koc, Ozkan, & Yilmaz, 2009), but different meanings have been attributed
to this concept as a result of fast changes in the pattern of knowledge. For example, Ozgiir (2016) defines lifelong
learning as every type of learning activities in the pursuit of increasing knowledge and developing skills of
individuals. Dinevski and Dinevski (2004) define lifelong learning as learnings that are achieved outside school,
namely in informal educational processes. Nowadays social changes occurring in the structure of life and
vocational or continuous changes related to personal various competencies (Kili¢ & Yilmaz, 2019) in order to
catch up with such developments, individuals always need to learn new knowledge and must be continuously
involved in learning process. Correspondingly, it can be noted that learning process doesn’t only include
educational activities in formal education, but encompasses informal educational processes that take place outside
school (Ayaz, 2016). Lifelong learning is a kind of development tool for information, skills and competences of
individuals (Aspin & Chapman, 2000; Gu, Gu, & Laffey, 2011; Koper & Tattersall, 2004). This situation highlights
that individuals should be educated according to the needs of the society, and educational activities cannot be
confined to a certain limited time (Fischer & Konomi, 2007). For this reason, “lifelong learning”, which enables
individuals to learn without being limited to time and place, is of great importance in that it provides individuals
with knowledge needed by individuals throughout life.

The importance of continuous education was emphasized through “Green Bulletin”, prepared in 1993, and then
a study on “Towards a Learning Society” was designed in 1995. Following them, the objectives of the lifelong
learning were established in a commission report called “White Bulletin” (Ayaz, 2016). Additionally, the
importance of lifelong learning was remarked in meetings held in Lizbon (March, 2000) and Stockholm ( March,
2001) in 2000s and the studies conducted on lifelong learning were reported (Gencel, 2013).

Bologna Process that considers lifelong learning as an indispensable part of higher education was launched in
higher education institutions through “Bologna Declaration”, signed in 1999. Higher education institutions are
significant in terms of developing knowledge and skills of individuals. University education is a process in which
students develop their characteristic features and are enabled to gain self-directed learning skill. It is also a process
which supports students’ professional and lifelong learning. The motivation of Bologna Process is to make
university students acquire knowledge outside school settings and actively engage in lifelong learning process
(Giines, 2012). “Bologna Process” has been launched in most of the universities and some efforts have been
focused on developing of higher education curriculums within this context. Bologna Process encompasses attempts
to develop students’ knowledge and skills in a student-centered way. Thanks to lifelong learning process, the active
engagement of students and higher education institutions have been achieved.

Individuals are expected to be qualified people in today’s age and adapt to the flow of life, for school learnings
only cannot provide necessary knowledge and skills for a lifelong period (Bentley, 2012; Ranieri, Manca, & Fini,
2012; Sharples, 2000). Therefore, individuals must take responsibility for their professional and personal
developments to manage their learning processes. At this precise point, it is of great importance for individuals to
acquire self- directed learning skills (Bolhuis, 2003). In broad terms, self-directed learning can be defined as
managing learning process with the aim of satisfying personal needs (Karatas, 2017). Self-directed learning is used
as a term for self-learning, autonomous learning, self-regulated learning and independent learning concepts.
Bolhuis (2003) refers to self-directed learning as a concept related to lifelong learning demand of individuals.

Knowles (1975) conceptualizes self-directed learning as an attempt for learning, being able to define self-
learning needs without any external support, being able to determine learning goals, being able to define resources
(human, book, etc.) for learning, being able to choose and conduct the suitable learning strategy as well as being
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able to evaluate learning outcomes. Iwasiw (1987) proposes that self-directed learning consists of five steps: (a)
to determine self-learning needs, (b) to determine learning goals, (c) to define learning resources, (d) to define
learning strategies, and (e) to evaluate learning outcomes. Experts on self-directed learning have developed some
certain learning models (Karatas, 2017). According to these models, individuals with self-directed learning skill
are supposed to have some certain thinking styles and emotional traits. For this reason, acquiring self-directed
learning skill is closely linked to cognitive and emotional traits (Karatas, 2017).

The ultimate goal of education in today’s world is to grow individuals who internalizes knowledge, can define
self-learning strategy and have independent thinking skills instead of those who don’t question knowledge and
accept it without reasoning. Having conducted important studies on thinking styles, Zhang and Sternberg (2000)
define thinking styles as “a preferred way of thinking or of doing things” (p.470). On the other hand, Sternberg
and Grigorenko (1997) highlight that individuals have several learning styles. For example, individuals may be
committed to rules while studying although they are open to new ideas and have a bohemian personality in business
life. Additionally, thinking styles of individuals may change according to environment or show variances in time
(Bulus, Duru, Balkis, & Duru, 2011). For instance, people cannot employ their thinking styles on abstract concepts
in primary years of schooling, but they will be more effective in the following years along with cognitive
development. For this reason, people choose their learning styles with which they are satisfied according to their
ages during lifelong learning process.

Thinking styles are regarded as an important concept in terms of achievements of individuals in lifelong
learning. Individuals need to know how they think and focus on their own thinking styles so that they can have a
successful learning process. For this reason, thinking style can be an answer for such questions as “Do individuals
learn better on their own or together with friends?”, “What kind of approach they adopt for events or circumstances:
holistic or critical?”, and “Do they prefer to come up with new ideas or to follow conventional ways of thinking?”.
Cropley and Dave (2014) summarize lifelong learning as holism, integration, flexibility, democratization and self-
actualization. Holism encompasses formal and non-formal training that include individuals from every age.
Integration includes school-parent collaboration process. Flexibility means giving opportunities according to the
needs. Democratization means providing individuals with different characteristics with same educational
opportunities. Finally, self-actualization, the ultimate goal of lifelong learning, is to enable individuals to realize
themselves.

Purpose of the Study

The primary goal of this study was to determine significant predictor variables of lifelong learning tendencies
of prospective teachers. In this sense, the following hypotheses have been formulated:

H1: Demographic variables are significant predictors of lifelong learning tendencies of prospective teachers.
H2: ICT usage status is a significant predictor of lifelong learning tendencies of prospective teachers.

H3: The number of trainings obtained in online or face-to-face education platforms for personal and
professional development are significant predictors of lifelong learning tendencies of prospective teachers.

H4: Self-directed learning is a significant predictor of lifelong learning tendencies of prospective teachers.

H5: Thinking styles are significant predictors of lifelong learning tendencies of prospective teachers.

Method

In this part of the study, some information on research model, participants, data collection instruments, data
collection process and data analysis are explained.

Research Model and Hypotheses

In this study, relational screening research model was adopted since it was attempted to examine the relations
between lifelong learning tendencies of prospective teachers and some variables, including self-directed learning,
thinking styles, ICT usage status and demographic information. As noted by Karasar (2013), relational screening
research model determines the presence and level of change between two or more variables. The existing relations
among variables are attempted to determine in this research model. Figure 1 summarizes the relations among
variables and hypotheses in this study.
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A total of 143 prospective teachers studying in different departments in Eregli Faculty of Education and Ahmet
Kelesoglu Education Faculty in Necmettin Erbakan University were solicited for this study. Fifty-eight percent of
those who participated in the study were female and 42% were male (see Table 1). Considering the age
distributions of the participants, it is seen that the participants are between 17 and 33 years old and the mean age
of the participants is 21.04. When the distribution of participants into departments is examined, it is seen that a
high number of the participants come from department of Computer and Instructional Technologies (32.17%).
When we examine the distribution in terms of class level, it is seen that the first-grade students hold the highest

percentage (40.56%).

Table 1. Demographic Information on Participants

Variable f %

Gender Female 83 58.00
Male 60 42.00

Department Computer and Instructional Technology 46 32.17
Elementary Science Education 14 9.79
Elementary Mathematics Education 21 14.69
Counselling and Psychological Guidance 21 14.69
Social Science Education 16 11.19
Turkish Education 25 17.48

Class Level 1 58 40.56
2 15 10.49
3 27 18.88
4 43 30.07

Age Min. 15.00, Max. 33.00, M. 12.56, Sd. 2.91
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Data Collection Instrument

A personal information form and three data collection instruments were employed in order to collect data in
this study. The detailed information about data collection instruments were provided below:

Developed by researchers, the personal information form includes demographic information on gender, age,
department in the university, and ICT usage level. The responses given by the participants to this form were used
as a criteria to determine their lifelong learning tendencies according to demographic variables, such as gender,
age, class level and ICT usage. Additionally, these factors are significant in terms of determining self-directed
learning and thinking style of prospective teachers.

Lifelong Learning Tendency Scale (LLTS), developed by Diker-Coskun (2009), was employed to collect data
on lifelong learning tendencies and included a total of 4 sub-dimensions, half of which are negative sub-
dimensions. The information on sub-dimensions of the scale are listed below:

(1) Motivation: This sub-dimension includes the items 1, 2, 3, 4, 5 and 6, and all of them are positive.
(2) Perseverance: This sub-dimension includes the items 7, 8, 9, 10, 11 and 12, and all of them are positive.

(3) Lack of self-regulation: This sub-dimension includes the items 13, 14, 15, 16, 17 and 18, and all of them
are negative.

(4) Lack of curiosity: This sub-dimension includes the items 19, 20, 21, 22, 23, 24, 25, 26 and 27, and all of
them are negative.

Lifelong learning tendency scale has 4 sub-dimensions with 27 items and was coded using a six-point likert
scale ranging from (“complying a lot”, “complying partially”, “complying slightly”, “not complying slightly”,
“not complying partially” and “not complying at all”’). The lowest score which can be obtained in the scale 27,
while the highest one is 162. The internal consistency of the scale was calculated as .89 by Diker-Coskun (2009).
Some sample items in the sub-dimensions of the scale are as follows: (1) Motivation: “I continue to acquire new
knowledge and skills even though I don’t have sufficient financial means.”. (2) Perseverance: “I do my best to
learn the topic even though it is hard or complex to learn.”. (3) Lack of self-regulation: “I don’t mind the
contributions made by those around me to my learning process”. (4) Lack of curiosity: “I don’t consider it
necessary to compensate my missed learnings if no examination is performed (e.g. exam).”.

Self-directed Learning Scale (SLS), developed by Lounsbury, Levy, Park, Gibson, and Smith (2009), was
adapted into Turkish language by Demircioglu et al. (2018). The scale has one dimension with 10 items and was
coded using a five-point likert scale ranging from “agree certainly”, “disagree”, “no comment”, “agree”, and
“certainly disagree”. According to this instrument, those with high scores means that they have stronger self-
directed learning skill. The calculated Cronbach Alpha value of the scale, developed originally by Lounsbury et
al. (2009), was found .87. On the other hand, the adaptation of the scale has one dimension with .84 Cronbach
Alpha value. In another adaptation of the scale by Zhoc and Chen (2016) for university students in China, the
internal consistency reliability of the scale was calculated as .79. In this sense, it can be noted that the adaptation
of the scale by Demircioglu et al. (2018) is a valid and reliable instrument to measure self-directed learning
perceptions of university students. Some sample items from the scale are as follows: (1) “I set goals on my learning
by myself”. (2) I am good at self-learning when compared to others”.

Thinking Styles Inventory (TSI), developed by Sternberg and Wagner (1991), was adapted into Turkish
Language by Bulus (2006). The scale has 13 sub-dimensions with 65 items. The sub-dimensions are listed as: (a)
Functions (legislative, executive, judicial), (b) Styles (hierarchical, monarchic, oligarchic, anarchic), (c) Levels
(global, local), (d) Fields (internal, external) and (e) Tendencies (liberal, conservative).

The item correlation of the instrument employed in this study was found as .31 and .84. The calculated
Cronbach alpha values of the sub-dimensions changed between .66 (anarchic) and .93 (monarchic). These findings
related to the reliability of internal consistency and construct validity showed similarities with those obtained by
Sternberg and Wagner (1991), Sternberg (1994) and Zhang and Sachs (1997).

Some sample items from the sub-dimensions of the scale are as follows: (1) Legislative: “I employ my own
ideas and strategies when I face a problem”. (2) Hierarchical: “I rely on a basic one while | am talking or writing
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about different ideas”. (3) Global: “I give importance to the effect of a task rather than its details. (4) Internal: “I
only enjoy employing my own thinking while discussing or writing ideas.” (5) Liberal: “I enjoy breaking the
traditional rules to develop methods in doing something”.

Data Collection and Analysis

An online form (Google classroom, edmodo.com) was shared with the students in faculty of education to collect
data in this study. A total of 326 students were sent the form, but 143 of them responded the instrument. Descriptive
statistics including percentage, frequency, mean and parametric tests were employed in the data analysis. When
the obtained data are examined, it can be noted that there is a linear relation between demographic information of
prospective teachers and lifelong learning tendencies, and the data set showed normal distribution.
Correspondingly, hierarchical regression analysis whose basic assumptions were met was employed in this study.
In linear multiple hierarchical regression analysis, independent variables are included as blocks in the analysis
process and each block becomes a control variable for following variables. In this study, the sequence of the
independent variables in the equation was determined according to the literature review. Additionally, categoric
variables such as gender, department and class level were transformed into artificial variables called as dummy
variables. In the gender variable, male participants were coded as “1” and female participants were coded as “0"
and were turned into a dummy variable. Similarly, in department (undergraduate program) variable with six
categories, "department of computers education and instructional technology” was coded as "0". Class level
variable has four categories. The first-class category was coded as 0" and in transformed into dummy variable.

Findings
In this part of the study, the statistical analysis related to the variables and findings are explained.
Descriptive Findings

Table 2 summarizes descriptive statistics.

Table 2. Descriptive Statistics

Scale Item Min Max M M/k Sd
Lifelong Learning Tendencies® 27 28.00 162.00 118.87 4.40 25.76
Motivation 6 6.00 36.00 27.85 4.64 6.81
Perseverance 6 6.00 36.00 25.22 4.20 6.80
Lack of self-regulation 6 6.00 35.00 14.65 2.44 7.61
Lack of curiosity 9 9.00 54.00 24.21 2.69 11.37
Self-directed learning 10 15.00 50.00 37.11 3.71 7.98
Thinking Styles Inventory 65 87.00 455.00 311.77 4.80 71.82
Legislative 5 5.00 35.00 26.95 5.39 6.75
Executive 5 5.00 35.00 26.15 5.23 6.97
Judicial 5 5.00 35.00 25.05 5.01 7.40
Hierarchical 5 5.00 35.00 23.14 4.63 6.23
Monarchic 5 5.00 35.00 25.09 5.02 7.47
Oligarchic 5 5.00 35.00 22.23 4.45 7.81
Anarchic 5 5.00 35.00 23.50 4.70 7.48
Global 5 5.00 35.00 22.06 4.41 7.89
Local 5 5.00 35.00 22.86 4.57 7.72
Internal 5 5.00 35.00 23.96 4.79 7.44
External 5 5.00 35.00 23.83 4.77 7.97
Liberal 5 5.00 35.00 25.16 5.03 7.62
Conservative 5 5.00 35.00 21.79 4.36 8.30
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* The subdimensions (lack of self-regulation and lack of curiosity) including negative items were reverse scored
while calculating the total score to be obtained in the whole scale.

As shown in Table 2, lifelong learning tendencies of prospective teachers were found as high level (M=118.00,
Sd=25.76). It was also found that the average of total scores obtained from sub-dimensions of lifelong learning
tendencies was found as the highest in “lack of curiosity” sub-dimension (M=24.21, Sd=11.37) and the lowest in
“lack of self-regulation” sub-dimension (M=14.65, Sd=7.61). The total score obtained from self-directed learning
is (M=37.11, Sd=7.98). The highest score obtained from sub-dimensions in thinking styles inventory was
calculated in “Legislative” (M=26.95, Sd=6.75), while the lowest one was in “Conservative” (M=21.79, Sd=8.30).

Hierarchical Multiple Linear Regression

5 steps for lifelong learning tendencies were included in hierarchical multiple linear regression. The findings
related to each model were presented in Table 3, Table 4, Table 5, Table 6 and Table 7.

Table 3. Hierarchical Regression Step |

Lifelong Learning Tendencies

Model  Predictor B t
Gender -171 -2.099*
Age .009 .093

1 Department -.283 -3.128*
Class level .086 811

R=.309, R? =.095, F(4,138)=3.641, Sig.=.007

As shown in Table 3, demographic variables used in model 2 in hierarchical regression analysis explains 9,5%
of lifelong learning tendencies of the participants and model 1 statistically significant (R=.309, R? =.095, p<.05).
The relative importance of the variables included in Model 1 on lifelong learning tendencies according to
regression coefficients can be listed as department, gender, class and age.

Table 4. Hierarchical Regression Step 1l

Lifelong Learning Tendencies

Model  Predictor B t
Gender -.152 -1.912
Age 050 516
Department -214 -2,377"
Class level 118 1.157

2 Daily internet usage time .039 285
Daily ICT usage time .002 .012
Daily internet usage time for educational .280 3.324"

purposes

R=.419, R? =.175, F(7,135)=4.105, Sig.=.000

As shown in Table 4, model 2 in hierarchical regression analysis explains 17,5% of lifelong learning tendencies
of the participants and model 2 statistically significant (R=.419, R? =.175, p<.05). In this sense, variables related
to ICT usage included in Model 2 in hierarchical regression contributes 8% to the total variance. The relative
importance of the variables included in Model 2 on lifelong learning tendencies according to regression
coefficients can be listed as daily internet usage duration for educational purposes, department, gender, class, age,
daily internet usage duration and daily technology use duration.

Table 5. Hierarchical Regression Step 1l

Lifelong Learning Tendencies

Model  Predictor B t
Gender -.145 -2.024"
Age 011 121
Department -.001 -.017
Class level 129 1.396
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3 Daily internet usage time 112 .894
Daily ICT usage time -.086 -.683
Daily internet usage time for educational .183 2.344"
purposes
The number of trainings for personal and  .482 5.639"

professional development

R=.578, R? =.334, F(8,134)=8.386, Sig.=.000

As shown in Table 5, model 3 in hierarchical regression analysis explain 33.4% of lifelong learning tendencies
of the participants and model 3 is statistically significant (R=.578, R? =.334, p<.05). In this sense, personal and
academic development included in Model 3 in hierarchical regression contributes 15.9% to the total variance
explained. The relative importance of the variables included in Model 3 on lifelong learning tendencies according
to regression coefficients can be listed as number of trainings for personal and professional development, daily
internet usage time for educational purposes, gender, class level, daily internet time usage, daily ICT usage time,
age and department.

Table 6. Hierarchical Regression Step 1V

Lifelong Learning Tendencies

Model  Predictor B t
Gender -.115 -1.651
Age -.008 -.094
Department .029 .330
Class level .081 .894
Daily internet usage time .105 .869

4 Daily ICT usage time -.058 -.480
Daily internet usage time for educational .147 1.936
purposes
The number of trainings for personal and  .407 4.746"
professional development
Self-directed learning 247 3.266"

R=.619, R? =.383, F(9,133)=9.178, Sig.=.000

As shown in Table 6, model 4 in hierarchical regression analysis explains 38.3% of lifelong learning tendencies
of the participants and model 4 is statistically significant (R=.619, R =.383, p<.05). In this sense, self-directed
learning included in Model 4 in hierarchical regression contributes 4.9% to the total variance explained. The
relative importance of the variables included in Model 4 on lifelong learning tendencies according to regression
coefficients can be listed as number of trainings for personal and professional development, self-directed learning,
daily internet usage time for educational purposes, gender, class level, daily internet usage time, daily ICT usage
time, department and age.

Table 7. Hierarchical Regression Step V

Lifelong Learning Tendencies

Model  Predictor B t
Gender -.121 -1.751
Age -.002 -.025
Department .026 .303
Class level 114 1.242

5 Daily internet usage time .062 .503
Daily ICT usage time .006 .046
Daily internet usage time for educational .152 2.032"
purposes
The number of trainings for personal and .370 4.158"
professional development
Self-directed learning 224 2.471"
Legislative .204 1.411

911



Lifelong Learning Tendencies of Prospective Teachers

Executive .069 .582
Judicial .007 .058
Hierarchical -.087 -.899
Monarchic .045 379
Oligarchic 119 1.012
Anarchic -.077 -.545
Global -.102 -1.014
Local -.140 -1.090
Internal -.143 -1.170
External .032 .306
Liberal -.042 -.320
Conservative .052 531

R=.694, R? =.482, F(22,120)=5.073, Sig.=.000

As shown in Table 7, model 5 in hierarchical regression analysis explains 48.2% of lifelong learning tendencies
of the participants and model 5 is statistically significant (R=.694, R? =.48, p<.05). In this sense, thinking styles
included in model 5 in hierarchical regression contributes 9.9% to the total variance explained. The relative
importance of the variables included in Model 4 on lifelong learning tendencies according to regression
coefficients can be listed as number of trainings for personal and professional development, self-directed learning,
daily internet usage for educational purposes, gender, legislative, class level, internal, local, global, oligarchic,
hierarchical, executive, anarchic, conservative, daily internet usage time, monarchic, liberal, external, department,
judicial, daily ICT usage time and age.

5 steps for lifelong learning tendencies were included in hierarchical regression analysis. Model 1, Model 2,
Model 3, Model 4 and Model 5 were statistically significant (p<.05). Model 3 is the most important predictor of
lifelong learning tendencies of prospective teachers (R=.578, R? = .334, p<.05). Model 5 explains 48.2% lifelong
learning tendencies of prospective teachers along

Model 3 (R=.578, R? = .334, p<.05) is the most significant predictor of lifelong learning tendencies of
prospective teachers. Additionally, it can be noted that all models explain 48,2% of the lifelong learning tendencies
of prospective teachers altogether.

Discussion and Conclusion

Lifelong learning refers to individuals’ engagement to learning process without being limited to time and space
(Dinevski & Dinevski, 2004). Individuals are involved in several learning activities to enhance their knowledge
and skills during this process. Teaching profession is one of the fundamental parts of lifelong learning. In this
sense, it is of primary importance to determine the factors affecting lifelong learning tendencies of students in
faculty of education, regarded as future prospective teachers. In line with this, several scholars have focused on
teachers’ and prospective teachers’ lifelong learning skills (Cetin & Cetin, 2017; Cropley & Dave, 2014; Day,
2002; Deveci & Ayish, 2017; Gencel, 2013; Ilgaz & Eskici, 2018; Kili¢ & Yilmaz, 2019; Kilig, 2014; Sahin &
Durak, 2018; Yildiz-Durak & Sahin, 2018). On the other hand, a systemic review of literature has revealed that
there is a gap in terms of research on the relation between lifelong tendencies and such variables as demographic
information, ICT usage status, the number of trainings for personal and professional development, self-directed
learning and thinking styles. Correspondingly, five models have been designed in this study and five hypotheses
have been tested.

The findings provide evidence to suggest that there is a significant relation between demographic variables and
lifelong learning tendencies of prospective teachers (H1). When we examine the effect of demographic variables
on lifelong learning tendencies, it can be seen that gender is the most significant predictor of lifelong learning
tendencies. The predicting effect of gender on lifelong learning tendencies was found as significant in model 1,
model 3 and model 5. In this regard, it can be noted that women’s lifelong learning tendencies are higher than
those of men. There is evidence which corroborated with this finding in the existing literature (Cetin & Cetin,
2017; Demirel & Akkoyunlu, 2010; Deveci & Ayish, 2017; Diker-Coskun & Demirel, 2012). Gencel (2013)
mentions that women generally face such circumstances as leaving jobs, starting new profession and adaptation
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into changes, so they tend to have positive tendencies for lifelong learning. For this reason, it can be suggested
that women prospective teachers tend to be more willing to lifelong learning activities. On the other hand, some
studies have revealed evidence to suggest that woman and man prospective teachers have similar tendencies
towards lifelong learning tendencies (Kabatas & Karaoglan Yilmaz, 2018; Tunca, Sahin, & Aydm, 2015; Yazar
& Yaman, 2014; Yildiz-Durak & Sahin, 2018).

The findings have revealed that the department of participants is the most significant predictor of lifelong
learning tendencies, followed by gender in terms of demographic variables. It has been found that the effect of
department in the university on lifelong learning tendencies is significant in Model 1 and Model 2. Department
were included as a dummy variable in hierarchical regression analysis and the lifelong learning tendencies of
participants from Computer Education and Instructional Technology (CEIT) and other departments were
compared. In this regard, it has been found that the lifelong learning tendencies of participants from CEIT
department is statistically higher than that of other departments. Demirel and Akkoyunlu (2010) concur well with
this. In another study by Gencel (2013), there is similar evidence to suggest that the group considered themselves
as competent in terms of lifelong learning tendencies were from CEIT department.

Age and class level among demographic variables were found to have the least effect on lifelong learning
tendencies of prospective teachers and these variables weren’t significant in all models included in hierarchical
regression analysis. On the other hand, this finding contradicts with that of Cemaloglu and Sahin (2007) who found
that there is a significant difference between lifelong learning tendencies and age and concluded that
desensitization levels of prospective teachers increase as age of the prospective teachers increase. Additionally,
Tunca et al. (2015) concluded that lifelong learning tendencies of prospective teachers showed differences
according to class level.

The findings provide evidence to suggest that there is a significant relation between ICT usage and lifelong
learning tendencies of prospective teachers in all models included in hierarchical regression analysis (H2). There
is a significant positive relation between lifelong learning tendencies of prospective teachers and their ICT usages.
Daily internet usage for educational purposes was found as the most significant predictor of lifelong learning when
compared to other factors related to ICT usage. There is a significant positive relation between lifelong learning
tendencies of prospective teachers and their daily ICT usages. Correspondingly, it can be noted that increase in
daily internet usage for educational purposes affects lifelong learning tendencies of prospective teachers in a
positive way. On the other hand, it has been found that “Daily Internet Usage Time” among ICT usage variables
wasn’t a significant predictor of lifelong learning tendencies. A review of literature has revealed that internet usage
has been reported as a positive factor in terms of achieving equality of opportunity (Giiniig, Odabasi, & Kuzu,
2012).

Based on the analysis, it can be noted that there is a significant positive relation between the number of online
or face-to-face trainings for personal and professional development and lifelong learning tendencies of prospective
teachers (H3). In this regard, the fact that participants continuously develop themselves and update their current
knowledge and skills means that they focus their efforts on keeping up with developing and changing world. On
the other hand, Saritepeci and Sert (2019) reported that there was no significant relationship between the number
of face-to-face and online trainings and lifelong learning tendencies. One of the main reasons for this difference
between these two studies is that pre-service teachers generally participate in these studies with their own
preferences. Others can be shown as (a) mandatory participation of teachers in the activities in general, (b) these
courses or in-service activities are not geared towards teacher needs (Ozoglu, 2010; Saritepeci & Sert, 2019), (c)
and their quality is controversial (Saritepeci, Durak & Seferoglu, 2016; Yildiz, Saritepeci, & Seferoglu, 2013).

The findings provide evidence to suggest that there is a significant positive relation between self-directed
learning skill and lifelong learning tendencies of prospective teachers in hierarchical analysis (H4). Self-directed
learning was found as significant in Model 4 and Model 5. Giileg, Celik, and Demirhan (2012) argue that self-
directed learning refers to adaptation into developing life conditions, achieving self-learning and keeping up with
lifelong learning process. Similarly, a line of literature regards self-directed learning as closely related to lifelong
learning (Bolhuis, 2003; Candy, 1991).

The findings provide evidence to suggest that there is no significant positive relation between thinking styles
and lifelong learning tendencies of prospective teachers in hierarchical analysis (H5). In this sense, there is no
significant relation between thinking styles and lifelong learning tendencies of prospective teachers. According to
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hierarchical analysis, thinking style was found the most significant predictor of lifelong learning tendencies among
the variables included in Model 5.

Limitations and Recommendations for Further Research

We aware that our research may have some limitations. The first is that the data draws on self-statements of
the participants. For this reason, the responses of the participants may not truly reflect the current situation. It
would be better for further inquiries to apply triangulation through qualitative data collection instruments such as
semi-structured interviews, focus-group discussions as well as instruments based on self-statements of the
participants in order to determine significant factors related to lifelong learning tendencies of prospective teachers.
Another limitation of this study is that the research model employed in the study is a cross-sectional one. Therefore,
such variables as self-directed learning, thinking styles, ICT usage status, demographic variables related to lifelong
learning can be addressed in longitudinal research designs, so longitudinal data may give more compelling
evidence as to significant relations among the variables in this study.
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(")grgtmen Adaylarmi Yasam Boyu Ogrenme Egilimleri: Yordayici Olarak
Oz Yonetimli Ogrenme, Diisiinme Stilleri, BIT Kullanim Durumu ve
Demografik Degiskenlerin Incelenmesi

Giris

Bilim ve teknolojide meydana gelen degisimler toplumsal ve bireysel yasami doniistiirmiistiir. Bilgi; bilim ve
teknolojideki son gelismeler nedeniyle dogal olarak degisim ve gelisim siireglerinin hemen her yoniine niifuz
etmektedir. Bu durum bilginin siireklilik arz eden degisim ve gelisimini ortaya g¢ikarmustir. Akkoyunlu ve
Kurbanoglu (2003)’na gére yasadigimiz ¢agin en énemli 6zelligi gelisimdir ve bilgi bu gelisimin temel 6gesidir.
Yasadigimiz cagda bilgi hizli bir sekilde degismekte ve yeni bilgiler iiretilmektedir. Bireylerin bu gelismelere
uyum saglayabilmesi i¢in okul 6grenmeleri yetersiz kalmakta ve bu durum bireylerin siireklilik arz eden bir
6grenme siirecini ifade eden yasam boyu 6grenenler olmalarini zorunlu kilmaktadir.

Yasam boyu 6grenmeyi kavram olarak Grundtvig ilk kez 1800’lii yillarda dile getirmistir, Commenius’un
yasam boyu 6grenme ile ilgili olarak soyledikleri ise bu kavramin temel boyutlarini olusturmaktadir (Wain, 2000).
Yagam boyu 6grenme kavrami ilk yillarda yetigkin egitimi olarak nitelendirilmis (Tas ve digerleri, 2009) ve bilgi
alanindaki hizli degismeler sonucunda bu kavrama farkli anlamlar yiiklenmistir. Ozgiir (2016) yasam boyu
O6grenmeyi, bireylerin bilgi ve becerilerini gelistirmesine bagl her tiirlii 6grenme faaliyeti olarak tanimlamustir.
Dinevski ve Dinevski (2004) ise yasam boyu 6grenmeyi, okul sinirlart disinda diger bir deyisle informal egitim
stireci icerisinde meydana gelen 6grenmeler olarak tanimlamigtir. Giiniimiizde toplumsal yasamin yapisinda
meydana gelen degisiklikler ve mesleki ya da kisisel ¢esitli yeterliklerle ilgili stireklilik arz eden degigimler (Kilig
& Yilmaz, 2019) gibi gelismelere ayak uydurabilmek i¢in bireyler yeni bilgiler 6grenme ihtiyacit duymakta ve
siirekli olarak 6grenme siireci icerisine kalmaktadir. Ogrenme siireci, okul sinirlar1 igerisinde meydana gelen
formal egitim ile sinirli kalmayip okul siirlari disinda gergeklesen informal egitim siirecini de kapsamaktadir
(Ayaz, 2016). Bir nevi yasam boyu Ogrenme bireylerin kisisel ve mesleki bilgi, beceri ya da yetkinliklerini
gelistirme aracidir (Aspin & Chapman, 2000; Gu ve digerleri, 2011; Koper & Tattersall, 2004). Bu durum toplum
ihtiyaclarina yonelik bireyler yetistirmek gerektigini ve bireylerin egitiminin belli bir donemle sinirlt
kalamayacagini ortaya ¢ikarmistir (Fischer & Konomi, 2007). Bu nedenle bireylerin gereksinim duydugu bilgileri
her yasta ve mekanda d6grenmelerini saglayan “yasam boyu 6grenme” kavrami 6nem kazanmaktadir.

1993 yilinda hazirlanan Yesil Biilten ile siirekli egitimin énemi vurgulanmis, 1995 yilinda Ogrenen Topluma
Dogru adinda bir ¢alisma hazirlanmig ve Beyaz Biilten adli komisyon raporunda yasam boyu 6grenme amaglarini
ortaya koymustur (Ayaz, 2016). 2000’1 yillarda Lizbon (Mart 2000) ve Stockholm’de (Mart 2001) diizenlenen
toplantilarda yasam boyu 6grenmenin dnemi dile getirilmis ve yagam boyu 6grenme ile ilgili yapilan ¢aligmalar
raporlanmustir (Gencel, 2013).

Yagam boyu 6grenmeyi yiiksek6gretim kurumlarin ayrilmaz bir pargasi olarak degerlendiren Bologna siireci,
1999 yilinda imzalanan “Bologna Bildirgesi” ile yiiksekdgretim kurumlarinda baslamigtir. Yiiksekogretim
kurumlari, bireylerin bilgi ve becerilerini yasam boyunca gelistirmede 6nemli bir noktada bulunmaktadir.
Universite egitimi siirec itibariyle dgrencilerin bireysel 6zelliklerini destekleyen ve kendi kendine dgrenmeyi
gelistiren bir siirectir. Ogrencilerin mesleki becerilerini gelistirmenin yan1 sira yasam boyu 6grenme becerilerini
de gelistiren bir yapiya sahiptir. Bologna siirecinin amaci, {iniversite egitimi devam eden Ogrencilerin mevcut
mekanlar1 disinda ihtiyag duydugu bilgilere ulasma ve yasam boyu 6grenme siirecine aktif katilimini saglamaktir
(Giines, 2012). Universitelerin gogunda “Bologna Siireci” baslamis ve bu siire¢ kapsaminda yiiksekdgretim
programlarini geligtirme ¢aligmalar1 yapilmaktadir. Bologna siirecinde, 6grenci merkezli bir egitim yaklagimiyla
Ogrencilerin bilgi ve becerilerini gelistirme caligmalar1 yapilmaktadir. Yasam boyu Ogrenmeyi saglayarak
ogrencilerin ve yliksekdgretim kurumlarinin siirece aktif katilimini saglamistir.

Yasadigimiz ¢agin bireylerinden beklenen nitelikli birey olmasi ve hayata uyum saglamasidir. Ayrica okul
ogrenmeleri bireylerin yagsamlari boyunca kendilerine gereken tiim bilgi ve becerileri saglamast miimkiin degildir
(Bentley, 2012; Ranieri ve digerleri, 2012; Sharples, 2000). Bundan dolay1 bireylerin ihtiyag durumunda mesleki
ve kisisel gelisimini saglamaya yonelik olarak 6grenme siirecini yonetebilmesi gerekir. Bu nedenle bireylerin
kendini gelistirebilmesi i¢in 6z yonetimli 6grenme becerilerini edinmis olmas1 6nem tasimaktadir (Bolhuis, 2003).
Oz yonetimli 6grenme en genel anlamda bireylerin kendi ihtiyaclar1 dogrultusunda égrenme siirecini yonetmesidir
(Karatas, 2017). Oz yénetimli 6grenme, kendi kendine 6grenme, dzerk dgrenme, 6z yonelimli 6grenme ve
bagimsiz ¢aligma kavramlarinin yerine kullanilmaktadir. Bolhuis (2003) 6z yonetimli 6grenmeyi kiginin yagsam
boyu dgrenme talebiyle iliskili bir kavram oldugunu ifade etmektedir.

Knowles (1975) 6z yonetimli 6grenmeyi 6grenmek igin girisimde bulunabilme, bagkalarinin yardimini alarak
veya almadan kendi 6grenme ihtiyaglarini tanimlayabilme, dgrenme hedeflerini olusturabilme, 6grenme igin
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kaynak (kisi, kitap) belirleyebilme, 6grenecegi bilgiye iliskin dogru dgrenme stratejisi se¢ip uygulayabilme ve
ogrenme sonuglarini degerlendirebilme olarak tanimlamaktadir. lwasiw (1987) ise 6z yonetimli 6grenmenin bes
asamas1 oldugunu belirtmektedir. Bu asamalar; (a) 6grencilerin kendi ihtiyaglarini belirlemesi, (b) dgrenme
hedeflerini belirlemesi, (c) 6grenme kaynaklarini tanimlamasi, (d) 6grenme stratejilerini tanimlamasi ve (€)
ogrenme iiriiniiniin degerlendirilmesidir. Oz yonetimli 6grenme alan uzmanlari bu alanla ilgili 6grenme
modellerini gelistirmislerdir (Karatas, 2017). Bu modellere gore 6z yonetimli 6grenen bireylerin gerekli diistinme
stillerine sahip olmasi ve duyussal Ozelliklerinin gelismis olmasi gerekmektedir. Bu nedenle bireylerin 6z
yonetimli 6grenme becerisi kazanabilmesi biligsel ve duyussal ozelliklere baghidir (Karatas, 2017).

Gliniimiizde egitimin amac1 bilgiyi sorgulamayan, dogrudan kabul eden degil; edindigi bilgiyi dziimseyen,
kendi 6grenme sekline uygun hale getiren, bagimsiz diisiinme stillerine sahip bireyler yetistirmektir. Diisiinme
stilleri tizerinde onemli ¢aligmalar yapan Zhang ve Sternberg (2000) diisiinme stillerini, “yapilan sey ya da
diisinmenin tercih edilen sekli ve bireylerin sahip oldugu yetenegin kullaniminda bir tercih yolu” olarak
tanimlanustir. Sternberg ve Grigorenko (1997)’e gére bireyler birden fazla diisiinme stiline sahiptir. Ornegin is
hayatinda kural tanimayan, yeni fikirlere agik olan birey, ders ¢alisirken kurallara bagli olarak ¢alisabilir. Cevrenin
bireylerin sahip oldugu diisiinme stillerini degistirebilir ve zamanla farklilik gosterebilir (Bulus ve digerleri, 2011).
Ornegin ilkokul yillarinda soyut kavramlarla iliskili diisiinme stilleri tam olarak kullamlamazken sonraki yillarda
zihinsel gelisimle birlikte daha etkili kullanilabilmektedir. Bu nedenle bireyler yasam boyu dgrenme siiresince
bulundugu duruma uygun olarak ve kendilerini iyi hissettikleri diigiinme stilini segerler.

Diislinme stilleri bireylerin yasam boyu 6grenme acisindan énemli bir kavram olarak goriilmektedir. Bireylerin
Ogrenme siirecini basarili bir sekilde gecirebilmeleri icin nasil diigiindiiklerini bilmesi, kendi diigiinme stillerine
agirlik vermesi gerekir. Bu nedenle “kendi baslarina mi1 yoksa arkadaslariyla mi 6grenmeyi tercih ediyorlar,
olaylara ya da durumlara biitiinciil bir yaklasim m1 yoksa detayci bir yaklagim mu sergiliyorlar, bir konu hakkinda
daha 6nce denenmemis yeni fikirler iiretmeyi mi yoksa geleneksel olarak talimatlari takip etmeyi mi tercih
ediyorlar?” (Dinger, 2009) gibi sorulara cevap olarak diisiinme stilleri verilebilir. Cropley ve Dave (2014) yasam
boyu ogrenmeyi biitiinsellik, entegrasyon, esneklik, demokratiklesme ve kendini gergeklestirme olarak
Ozetlemistir. Biitiinsellik, her yastan bireylerin bulundugu biitiin 6rglin ve yaygin egitim sistemini kapsar.
Entegrasyon, okul — aile is birligi siirecini kapsar. Esneklik, yasanan ihtiyaclara gore yeni firsatlara imkan
verilmesidir. Demokratiklesme, farkli 6zelliklere sahip bireylerin ayn1 sekilde egitimden faydalanmasidir. Kendini
gerceklestirme, yasam boyu 6grenmenin nihai hedefi bireylerin kendini gergeklestirmesini saglamaktir.

Arastirmanin Amaci

Bu calismada 6gretmen adaylarinin yagam boyu 6grenme egilimlerinin 6nemli yordayici degiskenlerinin
belirlenmesi amaglanmistir. Bu amag kapsaminda 5 hipotez belirlenmistir.

H1: Demografik degiskenler katilimcilarin yasam boyu 6grenme egilimlerinin bir yordayicisidir.

H2: Bilisim Teknolojisi kullanim durumlari katilimecilarin yasam boyu &grenme egilimlerinin bir
yordayicisidir.

H3: Kisisel ve akademik gelisim i¢in ¢evrim-i¢ ya da yliz ylize alinan egitim sayist yasam boyu 6grenme
egilimlerinin bir yordayicisidir.

H4: Oz yonetimli 6grenme katilimcilarin yagam boyu 6grenme egilimlerinin bir yordayicisidir.

HS: Diistinme stilleri katilimcilarin yasam boyu 6grenme egilimlerinin bir yordayicisidir.

Yontem

Bu béliimde; aragtirmanin modeli, katilimeilar, veri toplama araci, verilerin toplanmasi ve verilerin analizine
yer verilmistir.

Arastirmanin Modeli ve Hipotezler

Bu calismada, dgretmen adaylarinin yasam boyu 6grenme egilimlerinin 6z yonetimli 6grenme, diigiinme
stilleri, demografik &zellikler, BIT kullanim durumlar1 ve egitsel faaliyetleri ile iliskileri incelendiginden dolay1
iligkisel tarama modeli kullanilmigtir. Karasar'a (2013) gore iliskisel tarama modeli, iki veya daha fazla degisken
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arasindaki degisimin varligim ve diizeyini belirleyen arastirma modelidir. Iliskisel tarama modelinde arastirmaya
konu olan degiskenler arasinda mevcut iliskiler belirlenmeye ¢alisilir. Tarama yoluyla bulunan iliskiler neden
sonug iligkisinden ziyade bir degiskendeki durumun bilinmesiyle bagka bir degiskenin durumunun bulunmasi
seklinde ifade edilir.

Bu c¢alisma kapsaminda ele alinan hipotezler ve degiskenler arasi iliskiler Sekil 1°de sunulmustur.
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Sekil 2. Varsayilan Aragtirma Modeli

Katilimeilar

Bu ¢alisma Necmettin Erbakan Universitesi, Eregli Egitim Fakiiltesi ve Ahmet Kelesoglu Egitim Fakiiltesinin
cesitli boliimlerinde 6grenimlerine devam eden 83’1 kadin ve 60’1 erkek olmak iizere toplam 143 dgretmen adayi
katilmistir (Bkz. Tablo 1). Yasa gore dagilimlar: ele alindiginda katilimcilarin 17 ile 33 yas araliginda olduklari
ve katilimcilarin yas ortalamasinin 21.04 oldugu goriilmektedir. Boliimlere gére dagihimlar incelendiginde en
yogun katilim1 %32.17°lik oranla Bilgisayar ve Ogretim Teknolojileri Egitimi 6grencileri olusturmaktadir. Sinif
diizeyine gore dagilimlar incelendiginde en fazla katilimin %40.56 oranla 1. smf 6grencilerinin olusturdugu
anlagilmaktadir.

Tablo 4. Katilimeilara iligkin dagilimlar

Degisken f %

Cinsiyet Erkek 83 58.00
Kadin 60 42.00

Bolim Bilgisayar ve Ogretim Teknolojileri Egitimi 46 32.17
Fen Bilgisi Ogretmenligi 14 9.79
[Ikogretim Matematik Ogretmenligi 21 14.69
Rehberlik ve Psikolojik Danismanlik 21 14.69

917



Saritepeci ve Orak

Sosyal Bilgiler Ogretmenligi 16 11.19

Tiirkge Ogretmenligi 25 17.48
Sinif Diizeyi 1 58 40.56

2 15 10.49

3 27 18.88

4 43 30.07
Yas Min. 17.00, Maks. 33.00, X 21.04, Ss. 2.89

Veri Toplama Araci

Arastirmada verilerin toplanmasi amaciyla arastirmaci tarafindan olusturulan kisisel bilgi formu ve 3 farkl
dlcek kullamlmstir. Olgme araclar ile ilgili bilgiler ayrintili olarak asagida aciklanmustir.

Kisisel Bilgi Formu katilimcilarmn cinsiyet, yas, 6grenim gormekte oldugu béliim, BIT kullanma diizeyi ile
ilgili olarak demografik bilgileri elde etmek amaciyla arastirmacilar tarafindan hazirlanmistir. Ogretmen
adaylarmin bu formdaki sorulara verdikleri cevaplar dogrultusunda, cinsiyet, yas, BIT kullanma faktorlerinin
yasam boyu 6grenme egilimleri diizeyini belirlemede hedef 6l¢iit olarak kullanilmaktadir. Ayrica bu faktorlerin
Ogretmen adaylarinin 6z yonetimli 6grenme becerisini ve hangi diisiinme stilini kullandigini belirleme konusunda
da 6nem tagimaktadir.

Yasam Boyu Ogrenme Egilimleri Olgegi, Diker Coskun (2009) tarafindan gelistirilmis ve bireylerin yasam
boyu 6grenme egilimlerini niteleyen ikisi olumlu ve ikisi olumsuz olmak tizere toplam dort alt boyut icermektedir.
Olgegin alt boyutlarina iliskin 6zellikler sdyledir:

(1) Motivasyon: 1, 2, 3, 4, 5, 6 maddelerinden olusuyor ve biitiin maddeler olumludur.
(2) Sebat: 7, 8, 9, 10, 11,12 maddelerinden olusuyor ve biitiin maddeler olumludur.

(3) Ogrenmeyi diizenlemede yoksunluk: 13, 14, 15, 16, 17, 18 maddelerinden olusuyor ve biitiin maddeler
olumsuzdur.

(4) Merak yoksunlugu: 19, 20, 21, 22, 23, 24, 25, 26, 27 maddelerinden olusuyor ve biitin maddeler
olumsuzdur.

Yasam boyu &grenme egilimi dlgegi 27 maddeden olusmaktadir. Olgek maddeleri, “Cok Uyuyor”, “Kismen
Uyuyor”, “Cok Az uyuyor”, “Cok Az Uymuyor”, “Kismen Uymuyor”, “Hi¢ Uymuyor” bigiminde altil1 likert tipli
derecelendirmistir. Yasam boyu 6grenme egilimlerinin belirlenmesinde toplam ortalama puanlar ve standart

sapmalar ile 6l¢ekten alinabilecek minimum, orta ve maksimum puanlar 6l¢iit olarak kullanilmistir.

Yasam boyu 6grenme egilimleri 6l¢eginden alinabilecek minimum puan (27x1) 27, ortanca puani (27x3,5)
94,5 ve maksimum puan (27x6) 162 olarak belirlenmistir. Yasam boyu 6grenme egilimleri 6lgeginin genelinden
elde edilen ortalama puanin hesaplanmasinda negatif maddeler igeren 6grenmeyi diizenleme yoksunlugu ve merak
yoksunlugu boyutlarinda tersine puanlama yapilmistir. Olgegin alt boyutlarindan alinabilecek en diisiik puan (6x1)
6, orta puan (6x3,5) 21 ve en yiiksek puan (6x6) 36, merak yoksunlugundan alinabilecek en diisiik puan (9x1) 9,
orta puan (9x3,5) 31,5 ve en yiiksek puan (9x6) 54 puan olarak belirlemistir. 27 maddelik yasam boyu 6grenme
egilimi 6l¢eginin Cronbach alpha i¢ tutarlilik giivenirlik katsayisi .89 olarak bulunmustur.

Oz Yonetimli Ogrenme Olgegi, orijinali Lounsbury ve digerleri (2009) tarafindan gelistirmis olup Tiirkge’ye
uyarlama ¢alismasi Demircioglu ve digerleri (2018) tarafindan yapilmistir. Tek boyutlu bir yapiya sahip olan 6z
yonetimli dgrenme 6lgegi 10 maddeden olusmaktadir. Olgek maddeleri besli likert tipli derecelendirmeye
(1=kesinlikle katilmiyorum, 2=katilmiyorum, 3=fikrim yok, 4=katiliyorum, 5=kesinlikle katiltyorum) sahiptir.
Olgekte yiiksek puan alan bireyler daha giiglii 6z-yonelimli 6grenme becerisine sahip oldugu sdylenebilir.
Lounsbury ve digerleri (2009) tarafindan olusturulan orijinal 6lgek, ortaokul ve lise 6grencileri iizerinde yapilan
arastirmada Cronbach alpha degeri .87 olarak hesaplanmistir. Uyarlanan dlgek tek boyutlu bir yapiya sahip olup
hesaplanan i¢ giivenirlik katsayisi .84’tiir. Bagka bir uyarlama ¢aligmasinda, Zhoc ve Chen (2016), Cinli tiniversite
ogrencileri icin 6lgegi uyarlamis ve dlcegin ic tutarlilik glivenilirlik katsayis1.79 olarak hesaplanmistir. Buna gore
uyarlanan 6l¢egin tiniversite 6grencilerinin 6z yonetimli 6grenme algilarini dlgmede gegerli ve giivenilir bir arag
oldugu soylenebilir.
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Diisiinme Stilleri Olgegi, Sternberg ve Wagner (1991) tarafindan gelistirilmis ve Bulus (2006) tarafindan
Tiirkge’ye uyarlanmustir. Uyarlanan dlgek 13 alt boyuttan ve 65 maddeden olusmaktadir. Olgcegin alt boyutlarina
iligkin 6zellikler soyledir:

1. Fonksiyonlar (yasama, yiiriitme, yarg1)

2. Bigimler (hiyerarsik, monarsik, oligarsik, anarsik)

3. Seviyeler (global, lokal)

4. Alanlar (igsel, digsal),

5. Egilimler (liberal, muhafazakar) diigiinme stilleridir.

Arastirmada kullanilan 6l¢egin madde korelasyonu .31 ile .84 ve alt boyutlara iliskin Cronbach alpha degerleri
ise .66 (anarsik) ile .93 (monarsik) arasinda degistigi goriilmiistiir. Yapilan ¢aligmada Slgegin faktor yapisi, temel
bilesenler yontemi ile varimax rotasyonu kullanilarak incelenmis ve 3.10, 1.90, 1.40, 1.20 ve 1.10 6z degerli,
toplam varyansin %68.3’{inii aciklayan bes temel faktér bulunmustur. Olgegin i¢ tutarlilik giivenirligine ve yap1
gecerligine iliskin elde edilen bu bulgular Sternberg ve Wagner (1991), Sternberg (1994) ve Zhang ve Sachs (1997)

tarafindan rapor edilen sonuglarla tutarlilik gdstermistir.
Verilerin Toplanmasi ve Analizi

Bu ¢aligma kapsaminda katilimcilardan veri toplamak i¢in olusturulan ¢evrim-igi form (Google classroom,
edmodo.com) egitim fakiiltesi 6grencileri ile paylasilmistir. Veri toplama aracinin paylasildigt sanal siniflarda
toplam 326 kayitli 6grenci bulunmakta olup 143’ paylasilan formu doldurmustur.

Toplanan verilerin analizinde yiizde, frekans, aritmetik ortalama ve parametrik testler kullanilmistir. Elde
edilen veriler incelendiginde 6gretmen adaylarmin demografik bilgileri ile yasam boyu 6grenme egilimleri
arasinda dogrusal bir iligkinin oldugu ve puanlarin normal dagildig1 goriilmiistiir. Bu bilgiler dogrultusunda temel
varsayimlari karsilanan hiyerarsik regresyon analizi kullanilmistir. Hiyerarsik regresyon analizinde, bagimsiz
degiskenler bloklar halinde analize alinir ve her blok analize kendisinden sonra giren degiskenler i¢in kontrol
degiskeni olur. Bu analizde, bagimsiz degiskenlerin denkleme girme siras1 arastirmacilarin literatiir taramasina
gore belirlenmistir. Ayrica analizde kategorik degiskenler olan cinsiyet, bolim ve sinif “dummy” olarak ifade
edilen yapay degiskenlere doniistliriilmiistiir. Cinsiyet degiskeninde erkek katilimcilar “1”, kadin katilimcilar “0”
olarak kodlanmig ve dummy degiskene doniistiiriilmistiir. Benzer bigimde, 6 kategoriden olusan boliim (lisans
programi) degiskeni i¢in bilgisayar ve 6gretim teknolojileri egitimi boliimii katilimcilar: “0” olarak kodlanmistir.
Ayrica 4 Kkategorili simif diizeyi degiskeninde 1. simif kategorisi “0” olarak kodlanarak dummy degiskene
doniigtiirilmiistiir.

Bulgular

Aragtirmanin bu boliimiinde, incelenen degiskenler ile ilgili olarak toplanan verilerin istatistiksel analizleri ve
bu analizler sonucunda elde edilen bulgular agiklanmaya ¢aligilmistir.

Betimsel Bulgular

Calismada elde edilen tanimlayici bulgular Tablo 1°de sunulmustur.

Tablo 5. Betimsel Bulgular

Olcek Madde Sayisi Min Maks X X/k Ss
Yasam ~ Boyu = Ogrenme ., 28.00 16200  118.87  4.40 25.76
Egilimleri

g"e%g;’asyon g 6.00 3600  27.85 464 6.81
o . Divenlome 6 6.00 36.00 2522 4.20 6.80
Yﬁf{‘;‘ﬁigu uzenieme 6.00 35.00 14.65 2.44 7.61
Morak Yoksunlugu . 9.00 5400 2421 2.69 11.37
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Oz Yonetimli Ogrenme 10 15.00 50.00 37.11 3.71 7.98
Diisiinme Stilleri Olgegi 65 87.00 455.00 311.77 4.80 71.82
Yasama 5 5.00 35.00 26.95 5.39 6.75
Yiiriitme 5 5.00 35.00 26.15 5.23 6.97
Yargi 5 5.00 35.00 25.05 5.01 7.40
Hiyerarsik 5 5.00 35.00 23.14 4.63 6.23
Monarsik 5 5.00 35.00 25.09 5.02 7.47
Oligarsik 5 5.00 35.00 22.23 4.45 7.81
Anarsik 5 5.00 35.00 23.50 4.70 7.48
Global 5 5.00 35.00 22.06 441 7.89
Lokal 5 5.00 35.00 22.86 4.57 7.72
Igsel 5 5.00 35.00 23.96 4.79 7.44
Digsal 5 5.00 35.00 23.83 4.77 7.97
Liberal 5 5.00 35.00 25.16 5.03 7.62
Muhafazakar 5 5.00 35.00 21.79 4.36 8.30

“Katihmcilarin ortalama yasam boyu ogrenme egilimlerinin hesaplanmasinda negatif maddeler iceren
ogrenmeyi diizenleme yoksunlugu ve merak yoksunlugu boyutlarinda tersine puanlama yapilmustir.

Tablo 2’ye gore arastirmaya katilan dgretmen adaylarinin yasam boyu 6grenme egilimleri yiiksek diizeyde
(X=118.00, Sd=25.76) oldugu goriilmektedir. Yasam boyu 6grenme egilimlerinin alt boyutlarindan alinan toplam
puan ortalamasi en yiiksek “Merak Yoksunlugu” alt boyutunda (¥=24.21, Ss=11.37) ve en diisiik ortalama puan
“Ogrenmeyi Diizenleme Yoksunlugu” alt boyutunda (X=14.65, Ss=7.61) oldugu gériilmektedir. Oz yonetimli
dgrenme Slceginden alinan toplam ortalama puan yiiksek diizeydedir (X=37.11, Ss=7.98). Diisiinme stilleri dlgegi
alt boyutlarma iliskin alinan en yiiksek puan ortalamasi “Yasama” (X=26.95, Ss=6.75), en diisiik ortalama
“Muhafazakar” (X=21.79, Ss=8.30) boyutundadar.
Hiyerarsik Regresyon

Gergeklestirilen hiyerarsik regresyon analizine yasam boyu 6grenme egilimleri i¢in 5 adim dahil edilmistir.
Her bir adimda ele alinan modelle ilgili elde edilen bulgular Tablo 3, Tablo 4, Tablo 5, Tablo 6 ve Tablo 7°de
sunulmustur.

Tablo 6. Hiyerarsik Regresyon Adim 1

Yasam Boyu Ogrenme Egilimleri

Model  Yordayici B t
Cinsiyet -171 -2.099*
Yas .009 .093

1 Bolim -.283 -3.128*
Sif .086 811

R=.309, R? =.095, F(4,138)=3.641, Sig.=.007

Tablo 3’e gore hiyerarsik regresyon analizinde model 1’de eklenen demografik degiskenler katilimcilarin
yasam boyu 6grenme egilimlerinin %9,5°ni agiklamaktadir ve model 1 anlamhidir (R=.309, R? =.095, p<.05).
Regresyon katsayilarina gére model 1°de yer alan degiskenlerin yasam boyu 6grenme egilimleri iizerindeki goreli
Onem siralar1 boliim, cinsiyet, sinif ve yas olarak siralanmaktadir.

Tablo 4. Hiyerarsik Regresyon Adim 2

Yasam Boyu Ogrenme Egilimleri

Model  Yordayic B t
Cinsiyet -.152 -1.912
Yas 050 516
Bolim -214 -2.377"
Siuf 118 1.157
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2 Giinliik Internet Kullanim Siiresi

.039 .285
Giinliik Teknoloji Kullanim siiresi .002 .012
Giinliik egitsel amagli internet kullanim .280 3.324"

siiresi

R=.419, R? =.175, F(7,135)=4.105, Sig.=.000

Tablo 4’e gore hiyerarsik regresyon analizinde model 2 yasam boyu 6grenme egilimlerinin %17.5ini
aciklamaktadir ve model 2 anlamlidir (R=.419, R? =.175, p<.05). Buna gore hiyerarsik regresyona model 2’de
dahil edilen BIT kullanimiyla ilgili degiskenlerin agiklanan varyansa %8.0’lik bir katki saglanustir. Regresyon
katsayilarina gére model 2’de yer alan degiskenlerin yagam boyu 6grenme egilimleri {izerindeki goreli 6nem
stralart giinliik egitsel amagli internet kullanim siiresi, boliim, cinsiyet, sinif, yas, giinliik internet kullanim siiresi
ve giinliik teknoloji kullanim siiresi olarak siralanmaktadir.

Tablo 5. Hiyerarsik Regresyon Adim 3

Yasam Boyu Ogrenme Egilimleri

Model  Yordayic B t
Cinsiyet -.145 -2.024"
Yas 011 121
Boliim -.001 -.017
Simf 129 1.396

3 Giinliik Internet Kullanim Siiresi 112 .894
Giinliik Teknoloji Kullanim siiresi -.086 -.683
Giinliik egitsel amagli internet kullanim .183 2.344"
stiresi
Kisisel ve akademik gelisim i¢in alinan .482 5.639"

kurs sayisi

R=.578, R? =.334, F(8,134)=8.386, Sig.=.000

Tablo 5’e¢ goére hiyerarsik regresyon analizinde model 3 yasam boyu 6grenme egilimlerinin %33.4’nii
aciklamaktadir ve model 3 anlamlidir (R=.578, R? =.334, p<.05). Buna gore hiyerarsik regresyona model 3’te
kisisel ve akademik gelisim i¢in alinan kurs sayisi agiklanan varyansa %15.9’lik katki saglamistir. Regresyon
katsayilarina gére model 3’de yer alan degiskenlerin yasam boyu 6grenme egilimleri tizerindeki goreli 6nem
siralart kigisel ve akademik gelisim i¢in alinan kurs sayisi, giinliik egitsel amagli internet kullanim siiresi, cinsiyet,
smif, giinliikk internet kullanim siiresi, giinliik teknoloji kullanim siiresi, yas ve boliim olarak siralanmaktadir.

Tablo 6. Hiyerarsik Regresyon Adim 4

Yasam Boyu Ogrenme Egilimleri

Model  Yordayici B t
Cinsiyet -.115 -1.651
Yas -.008 -.094
Bolim .029 .330
Sif .081 .894
Giinliik internet Kullanim Siiresi .105 .869

4 Gilinliik Teknoloji Kullanim siiresi -.058 -.480
Giinliik egitsel amagli internet kullanim  .147 1.936
siliresi
Kisisel ve akademik gelisim i¢in alinan .407 4,746
kurs sayisi
Oz yonetimli §grenme 247 3.266"

R=.619, R? =.383, F(9,133)=9.178, Sig.=.000

Tablo 6’¢ gore hiyerarsik regresyon analizinde model 4 yasam boyu 6grenme egilimlerinin %38.3 nii
agiklamaktadir ve model 4 anlamhdir (R=.619, R? =.383, p<.05). Buna gore hiyerarsik regresyona model 4’te 6z
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yonetimli 6grenme agiklanan varyansa %4.9’luk katki saglamistir. Regresyon katsayilarina gére model 4’te yer
alan degiskenlerin yasam boyu 6grenme egilimleri iizerindeki goreli 6nem siralari kigisel ve akademik gelisim i¢in
alinan kurs sayisi, 6z yonetimli 6grenme, giinliik egitsel amagli internet kullanim siiresi, cinsiyet, sinif, giinliik
internet kullanim siiresi, giinliik teknoloji kullanim siiresi, boliim ve yas olarak siralanmaktadir.

Tablo 7. Hiyerarsik Regresyon Adim 5

Yasam Boyu Ogrenme Egilimleri

Model  Yordayic B t
Cinsiyet -121 -1.751
Yas -.002 -.025
Boliim .026 .303
Simf 114 1.242
Giinliik Internet Kullanim Siiresi .062 .503
Giinliik Teknoloji Kullanim siiresi .006 .046
Giinliik egitsel amagl internet kullanim .152 2.032"
stiresi
Kisisel ve mesleki gelisim i¢in alman .370 4.158"
kurs sayisi

5 Oz yonetimli 6grenme 224 2.471"
Yasama 204 1411
Yiiriitme .069 .582
Yargt .007 .058
Hiyerarsik -.087 -.899
Monarsik .045 379
Oligarsik 119 1.012
Anarsik -.077 -.545
Global -.102 -1.014
Lokal -.140 -1.090
Icsel -.143 -1.170
Digsal .032 .306
Liberal -.042 -.320
Muhafazakar .052 531

R=.694, R? =.482, F(22,120)=5.073, Sig.=.000

Tablo 7’ye gore hiyerarsik regresyon analizinde model 5 yasam boyu 6grenme egilimlerinin %48.2’sini
aciklamaktadir ve model 5 anlamlidir (R=.694, R? =48, p<.05). Buna gore hiyerarsik regresyona model 5’te
diigiinme stilleri agiklanan varyansa %9.9’luk katki saglamigtir. Regresyon katsayilarina gore model 5’te yer alan
degiskenlerin yasam boyu 6grenme egilimleri iizerindeki goreli nem siralar1 Kisisel ve mesleki gelisim i¢in alinan
kurs sayisi, 6z yonetimli 6grenme, giinliik egitsel amacl internet kullanim siiresi, cinsiyet, yasama, sinif, i¢sel,
lokal, global, oligarsik, hiyerarsik, yiiriitme, anarsik, muhafazakar, giinliik internet kullanim siiresi, monarsik,
liberal, digsal, boliim, yargi, giinliik teknoloji kullanim siiresi ve yas olarak siralanmaktadir.

Hiyerarsik regresyon analizinde, yasam boyu 6grenme egilimleri i¢in 5 adim dahil edilmistir. Model 1,
Model 2, Model 3, Model 4 ve Model 5 (p<.05) anlamlidir. Model 3 (R=.578, R? = .334, p<.05) dgretmen
adaylarinin yasam boyu dgrenme egilimlerinin en dnemli yordayicisidir. ilk 4 modelle birlikte Model 5 6gretmen
adaylarinin yasam boyu 6grenme egilimlerinin %48.2’sini agiklamaktadir.

Tartisma ve Sonu¢

Yasam boyu 6grenme, zaman ve mekan sinirlamasi olmadan bireylerin 6grenme siireci icerisinde yer almasini
ifade eder (Dinevski & Dinevski, 2004). Bireyler bu siire¢ boyunca bilgi ve becerilerini gelistirmek amaciyla gesitli
ogrenme faaliyetlerine dahil olmaktadirlar. Yagam boyu 6grenmenin 6nemli bir par¢asi oldugu meslek dallarindan
biri 6gretmenlik meslegidir. Buna gore gelecegin 6gretmen adaylari olarak goriilen egitim fakiiltesi 6grencilerinin
yasam boyu Ogrenme egilimlerinin hangi faktorlerden etkilendiginin belirlenmesi dnemli bir olgudur. Bu
dogrultuda ¢esitli ¢aligmalarda dgretmenlerin ve 6gretmen adaylarinin yasam boyu 6grenme egilimleri ele
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alinmigtir (Cetin & Cetin, 2017; Cropley & Dave, 2014; Day, 2002; Deveci & Ayish, 2017; Gencel, 2013; llgaz
& Eskici, 2018; Kilic & Yilmaz, 2019; Kilig, 2014; Sahin & Durak, 2018; Yildiz-Durak & Kul, 2019; Yildiz-
Durak & Sahin, 2018). Buna karsin bu ¢alismada yasam boyu 6grenme ile iliskisinin ele alindig1 demografik, BIT
kulanim durumu, kisisel ve mesleki gelisim i¢in alinan kurs sayisi, 6z yonetimli 6grenme ve diisiinme stilleri
baglaminda ele alan herhangi bir ¢calismaya alan yazinda kargilagilmamistir. Bu baglamda, bu ¢alismada literatiir
cergevesinde 5 model olusturulmus ve bu modellere dayanarak 5 hipotez test edilmistir.

Calismanin bulgularina gore dgretmen adaylarinin demografik 6zellikleri ile yasam boyu &grenme egilimleri
arasinda anlamli bir iliski vardir (H1). Demografik degiskenlerin yasam boyu 6grenme egilimleri iizerindeki etkisi
incelendiginde cinsiyet faktdrii en 6n plana ¢ikan yordayici degiskendir. Cinsiyet degiskeninin yasam boyu
ogrenme egilimleri lizerindeki yordayici etkisi Model 1, Model 3 ve Model 5’te anlamlidir. Buna gore kadinlarin
yasam boyu 6grenme egilimlerinin erkeklerden anlamli diizeyde daha yiiksek oldugu sdylenebilir. Bu sonucun da
alan yaznla tutarl oldugu goriilmektedir (Cetin & Cetin, 2017; Demirel & Akkoyunlu, 2010; Diker-Coskun &
Demirel, 2012; Saritepeci & Sert, 2019). Gencel (2013), kadinlarin gorev sorumluluklar1 nedeniyle ¢alistig1 isi
birakma, mevcut isten baska bir iste ¢calismaya baslama vb. durumlarla daha sik karsilagtiklari, degisime uyum
saglama girisiminde olduklar1 i¢in kadmlarin yasam boyu 6grenme egilimlerini olumlu ydnde etkiledigini
belirtmektedir. Bu nedenle kadin 6gretmen adaylarinin yagam boyu 6grenme faaliyetlerine karst daha istekli ve
ilgili olduklar1 soylenebilir. Buna karsin alanyazinda bazi ¢alismalarda erkek ve kadin 6gretmen ve dgretmen
adaylarinin yasam boyu 6grenme egilimlerinin benzer oldugunu ortaya koyan ¢aligmalar bulunmaktadir (Kabatag
& Karaoglan Yilmaz, 2018; Tunca ve digerleri, 2015; Yazar & Yaman, 2014; Yildiz-Durak & Sahin, 2018)

Katilimeilarin egitime devam etmekte olduklari lisans programi (boliim) demografik degiskenler arasinda
cinsiyetten sonra yasam boyu 6grenme egilimleri lizerinde en etkili yordayici oldugu bulgusuna ulagilmistir. Lisans
programinin yasam boyu Ogrenme egilimleri iizerindeki etkisi Model 1 ve Model 2’de anlamli oldugu
belirlenmistir. Lisans programi hiyerarsik regresyona dummy degisken olarak dahil edilmis olup bilgisayar ve
ogretim teknolojileri egitimi boliimil katilimeilar ile diger 6gretmen adaylarinin yasam boyu 6grenme egilimleri
karsilagtirtlmistir. Buna gore bilgisayar ve 6gretim teknolojileri egitimi lisans programinda egitime devan eden
Ogretmen adaylarinin yagam boyu 6grenme egilimleri diger programlarda egitime devam edenlerden anlamli
diizeyde daha yiiksek oldugu soylenebilir. Demirel ve Akkoyunlu (2010) tarafindan yapilan ¢alismada da benzer
sonuglara ulagilmistir. Benzer sekilde Gencel (2013), yasam boyu &grenmede kendini yeterli olarak algilayan
gruplarin teknoloji alaninda egitim gordiiklerini belirtmistir.

Demografik degiskenler arasinda bulunan yas ve sinif diizeyi 6gretmen adaylarinin yasam boyu dgrenme
egilimleri iizerinde en az etkiye sahip degiskenler olup hiyerarsik regresyon analizine dahil edilen modellerin
hi¢birinde anlaml degildir. Cemaloglu ve Sahin (2007) 6gretmen adaylarin yasam boyu 6grenme egilimleri ile
yaslar1 arasinda anlamli bir fark bulmuslar ve 6gretmen adaylarinin yaslarimin ilerlemesiyle birlikte duyarsizlagsma
diizeylerinin artmakta oldugunu ifade etmislerdir. Ayrica, bu ¢alismadan farkli olarak, Tunca ve digerleri (2015)
Ogretmen adaylariyla yapmis olduklari caligmada sinif diizeyine gore yasam boyu Ogrenme egilimlerinin
farklilastig1 bulgusuna ulagmiglardir.

Gergeklestirilen hiyerarsik regresyon analizi sonucunda égretmen adaylarinin BIT kullamm diizeyi yasam
boyu 6grenme egilimleri iizerinde regresyona dahil edildigi modellerin hepsinde anlamli diizeyde bir etkisi oldugu
bulgusuna ulagilmistir (H2). Ogretmen adaylarmin yasam boyu 6grenme egilimleri ile BIT kullamm diizeyi
arasinda olusan pozitif yonlii iliski vardir. BIT kullamm durumuyla ilgili faktorlerden giinliik egitsel amagh
internet kullanim siiresi degiskenler arasinda yasam boyu 6grenme ile ilgili en énemli yordayici degiskendir.
Giinliik egitsel amagli internet kullanim siiresi ile 6gretmen adaylarinin yasam boyu 6grenme egilimleri arasinda
pozitif yonlii bir iliski bulunmaktadir. Buna gore katilimcilarin giinliik egitsel amagh Internet kullanimu siiresinin
artmasinin yasam boyu 6grenme egilimlerini olumlu yonde etkiledigi sdylenebilir. Buna karsin BiT kullanim
degiskenlerinden “Giinliik Internet Kullanim siiresi” yasam boyu &grenme egilimlerinin etkili bir yordayici
olmadig1 sonucuna ulasilmistir. Literatiirde ¢esitli caligsmalarda internet kullaniminin 6grenenler arasinda firsat
esitliginin saglanmasi agisinda yasam boyu 6grenme iizerinde olumlu etkisi oldugu raporlanmistir (Giiniig ve
digerleri, 2012).

Caligsmada elde edilen bulgulara gore 6gretmen adaylarinin yasam boyu 6grenme egilimleri ile kisisel gelisim
ve akademik gelisim icin ¢cevrim-i¢i ya da yliz yiize alinan kurs sayis1 arasinda pozitif yonli ve anlamli bir iligki
bulunmustur (H3). Bu bulgular dogrultusunda arastirmaya katilan 6gretmen adaylarinin kendilerini gelistirme,
mevcut bilgilerini gilincelleme ve bilgi yapisindaki degisim olgusunun siirekli olmasi yasadigimiz ¢aga ayak
uydurmasi egiliminde olduklarimi diisiindiirmektedir. Buna karsin Saritepeci ve Sert’in (2019) 6gretmenlerle
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yaptiklar ¢aligmada yiiz yiize ve ¢cevrim-i¢i alinan egitim sayisi ile yasam boyu 6grenme egilimleri arasinda iliski
olmadig1 sonucuna ulagsmislardir. Bu iki ¢alisma arasinda olusan bu farkliligin temel sebeplerinden biri 6gretmen
adaylarinin genel itibariyle kendi tercihleri ile bu faaliyetlere katilmig olmalaridir. Bir digeri ise 6gretmenlerin
genel itibariyle faaliyetlere katilimin zorunlu tutulmasi, bu kurs ya da hizmet-i¢i faaliyetlerin 6gretmen
ihtiyaglarina yonelik olmamasi (Ozoglu, 2010; Saritepeci & Sert, 2019) ve bunlarin nitelik agisindan tartismali bir
yapiya sahip olmasi (Saritepeci, Durak & Seferoglu, 2016; Yildiz, Saritepeci, & Seferoglu, 2013) olarak
gosterilebilir.

Yapilan hiyerarsik regresyon analizinde 6z yonetimli 6§renme becerisi ile 6gretmen adaylarinin yasam boyu
ogrenme egilimleri arasinda pozitif yonlii ve anlamli bir iliskinin oldugu tespit edilmistir (H4). Oz yonetimli
6grenme, analize dahil edildigi Model 4 ve Model 5’te anlamli oldugu bulgusuna ulagilmistir. Giileg ve digerleri
(2012) 6z yonetimli 6grenmenin bireylerin geligsen yagam sartlarina uyum saglama, kendi 6grenmelerini saglama
ve yasam boyu 6grenme siirecine adaptasyonu saglamayi igerdigini ifade etmektedir. Benzer sekilde literatiirde 6z
yonetimli 6grenme yagam boyu 6grenmeyle yakindan iligkili bir kavram olarak agiklanmaktadir (Bolhuis, 2003;
Candy, 1991).

Gergeklestirilen hiyerarsik regresyon sonucunda diisiinme stilleri degiskenlerinin yasam boyu 6grenme
egilimleri {izerinde anlamli diizeyde bir etkisi olmadigi bulgusuna ulasilmigtir (HS5). Buna goére 6gretmen
adaylarinin kullandig1 diisiinme stilleri ile yasam boyu 6grenme egilimleri arasinda anlamli bir fark bulunmamastir.
Yapilan hiyerarsik regresyon analizine gore yasama diisiinme stili, Model 5’e dahil edilen degiskenler i¢cinde
yasam boyu 6grenme egilimlerini en yordayict degisken oldugu bulgusuna ulasiimstir.

Siirhiliklar ve Oneriler

Bu calisma bazi sinirhiliklara sahiptir. Ogretmen adaylarinin yasam boyu 8grenme egilimlerinin iliskili oldugu
faktorlerin belirlenmesini inceleyen bu ¢alismada katilimcilardan toplanan veriler 6z bildirime dayalidir. Bundan
dolay1 katilimeilarin vermis olduklari cevaplarin var olan durumu yansitmama olasilig1 bulunmaktadir. Gelecek
caligmalarda 6gretmen adaylarinin yasam boyu dgrenme egilimleriyle ilgili 6nemli faktorlerin belirlenmesinde 6z
bildirimi temel alan veri toplama araglar1 yan1 sira yapilandirilmig goriisme, odak grup goériisme gibi nitel veri
toplama yontemleri kullanilarak veri ¢esitlemesine basvurulabilir.

Bu ¢alismanin bir diger dnemli siirliligr ise arastirmada kullanilan yontemin kesitsel olmasidir. Bu ¢aligma
kapsaminda ele alinan yasam boyu 6grenme ile 6z yonetimli 6grenme, diigiinme stilleri, ICT kullanim durumu ve
demografik ozellikler arasindaki iliski ve bunun nedenleri boylamsal olarak ele alinabilir. Bu ¢alismanin
sonuglarinda olusan anlamli iligkilerin yOniiniin analiz edilmesinde boylamsal veriler daha gecerli kanitlar
saglayabilir.
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